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INTRODUCTION

Backgroundrof Study

The writer presents thls topic because she
 realizes that the teacher s attitude towards the students
in the learning of English as a foreign language is a
great influence in achievingrthe goal, that is, the
gaining of communicative competence in the'targetr
language. A;f%xjyk;ow;ﬂlearning a foreign language is very
different from learning other disciplines. The*student ig
presented with material from the ferépective of his or
her owﬁ,community. While leafning English,~he is
confronted with other communities. Moreowver, he is not
asked simply to 1earn ebout the language, he is required
- to learn the 1anguage, to take it in, as it were, and to

make it part of his means of communlcatlon, gettlng other

knowledge or expres51ng hlS 1deas.e

In the learning of English in schools, students’
: e

who expect to be able to convey their ideas through
communication are often discouraged and lose interest,

feeling that learning is a whole lot of stuff from books.




A lot of people seem to agree that the results
of_Ehglish teaching‘in»Indonesian schools are far from
being satisfactory in the sense that thervast majority
‘of students who study'English in schools do not seém f
to acquire anything that.they can use from_fheir study
of English. o :

: Ehglish teachers have generaily looked to
weaknesses in materials and_teaching method as the

root cause of bad results in English teaching.

Although our government has éstablished the-
1984 SMP and SMA curriculums which, include goalﬁ,
materials, methddé of teéching and special notes forr=
the'teacheré, most teachers are still confused in’
teaching the subjects, especially English. They do not
r,know how they should teach the-topic, because there aré
not enough guidés or-explanafion about fhe”p?gpgrlr

strategies to use.

The results is that the teaching of Enéiish in
Indonesia still employs traditional methods. In Indonesia

English teachers still tend to use methods which provide.




no time for speaking such as drilling and lecturing,

hecause most of the time is used to teach grammar. -

Even if the teachers are aware of the importance
of speaking ability in,language'learning and are |
motivated to improve their teaching, they still have to.

face'many problems of having not enough facilities.

A,teacher's.function is tonhanage his student's
learning and of course he should‘prepare\himself to
master not only. the subject but also many aspects which
influenceethe'learning—teaching process. In this case
he should know about the proper attitude towards his
students and learning—teaching process. We have to
remember that'the basic ain of teaching is to produce

learning.

A teacher should know how students learn The
more the teacher understands about the learnlng process,‘

the more effort he w1ll make to teach effectlvely.
i at |

Accordlng to researchers, attltude formatlon is

'often analyzed in the following way. First there is the




cognitive cdmponent, the perceptidn of the concept or
gituation. Then there is the affective component, or the
feeling that rise about the éognitive~eleﬁent._These
feeling then appraised, good'or bad. This is the
evaluative éomponeﬁt. Finally, these evaluationé aré
translated into the behavioural component. The attitude

is acted out}

In this thesis I want to contrlbute somethlng,
though only a 11tt1e, concerning the components that
constitute a proper attitude forrthe teacher of English
in Indonesian schools, in the hope it will be a kind of
heip for the teacher to solve his,pfoblems in teaching
English to his students. However, T want to limit the
discussion dnly to the“attitude componentsvwhiéh arer
écted out and can be applied in the English 1eérning— ,

teaching process.

The Aim of The Study

To find out the components‘thét constitute a
proper attitude for the teacherydf'EngliSh in Indonesian

schools.‘

lA1fred N. Smith, 'The Importance of Attitude in Foreign

" Language Learning', FORUM, The Art of TESOL, Part One,

Washington, 1975, p. 21.




The Scope of The Study

The discussion will include these points
’1. What a teacherréhould do to enrich students' exposure.
2. What arteachef should do as a prompter. .
3. What a teacher should do as somebody who provides-"
opportunity'for the studenté to be active. '
4. What a teacher should do to reinforce the progress of
the students. | |
5. What a teacher should do as somebody whé explains

points not clearly understood by students.

The Plan ofrThe Stu@y

In chapter one, following the introduction, I
will present the first topic which is stated in the
‘scope ofstudy . It concerns what a teacher should do to

enrich the studentfs exposure to the language. -

In chapter two, I want to discuss:the;sechndfl?"

topic, that is what a teacher should do as & prompter.
Students need to be adressed and admonished in the

target language.




In chéptér three, I am going to offer the third
~topic in the scope of the'study, that is, what a teacher
ghould do as somebody who provides opportunifies for the

students to be active,

In chapter four, I will discuss the fourth topic
of my scope study, that is, what a teacher should do %o

reinfdrce'fhe progress of the students.i

In chapter five, I want to presentrthé last topic
of my scope study. It concerns what a teacher should do
as somebody who explains points not clearly understood

by the students.

In the last chapter I draw my conclusion about
whefher'theSe components are able to constitute a pr0per4
teacher's attitude in the learning-teaching process of

E_mgliSh.

Method of Thé"Stu@g'-

Thi s thesis is the result of my library research.
It is based on the’reSOurces : Acuan Umum Metode Peng~

ajaran Bahasa and other books and articles I state in




the bibliography.

First, I‘have studied Dr. Soepomo's article,
Acuan Umunm Metode Pengajaran Bahasa, in order to get an

uwnderstanding of the content.

Second, I have searched for further explanations .

of the subject from other books and articles I?state?in ,

the bibliography.

Finally I have taken Dr. Soepomo 8 1deas whlch

agree w1th each topic to be discussed.

In order to present each chapter as clearly as
[p0331b1e, I have added more explanations which I have

taken from other ‘books and artlcles,Irstaterln the_

bibliography.

I S |




CHAPTER I

 WHAT A TEACHER SHOULD DO TO ENRICH
STUDENTS EXPOSURE

In the learning of English as a foreign language
.therelare'éeveral général-approaches such as:
'~ Grammar - translation method
- Aural - Orai approach

Direct Method

-~ Ecclectic Method ete,

A lot has beeh written aboﬁt'teaching:techhiques,
'e.g{ howrtd teach-language components: phohology,
vocabulary, structure etc,., éhd the 1earninglof éach
stage has been studied thoroughly, however‘fhé réSults'
ha#e not been,satisfécfory; We have to find out waysrtof

improve the teaching strategy as well as to arrange the

,variables:of'theiteachiﬁg of foreign language.

what parts of the method haveractually gone wrong

)

1pp, Soepomo Poedjosoedarmo, ‘Acuan Umum Metode Penga-

¥

jaran Bahsga®, GATR4, April 1934, ». 1.

3



~As we know up till now,. if werdiscuss language:
teaching, our object is the: 1anguage 1tself, whether it
~is the 1anguage components such ass phonology,
morphology, vocabulary and structure, or the four
skills: reading, writing, listening and speaklng.'We
rarely pay attention to the stages of the cognitive,
_ psychomotoric and affective abilities which showld be
mastered by students,aud-many'kinds of teacher's tasks
in the developing of the method of teaching the fargetr
'1anguage.,Howe#er,rthese aspects are also importanf.to !
arrange to improve our efforts to find therbest method.

of teaching the language. : B}

To improve the arearof the work of the language
- teacher, we are goﬁhg to concentrate on the-process of
1anguage acqulsltlon in little chlldren. We assume thaﬁ
this process 1ncludes principles in the process of '

mastering the language in adults.

Tue stages of language acquisitions in fhe
process of mastering the target-language are as follow:
1. The ability of recognition.

2. The ability of understanding.
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3. The ability"of application.
4. The abllﬂty of evaluation.
5. The ability of developlng language sen51t1v1ty and

attltude

‘Theee:abilities do not grow as stége'in the

" above order. However, the ability of epplication'sheﬁi&.'
~occur before the. developments of the other abllltles.,
~:In other words, the factor of appllcatlon is so
important that without better growing of the quality”of'
the application ability,.the ethef abilities such'es:
understanding, evalustion, sensitivity and attitude of

the,language, can not fully develop.z o

The_developing of a;child's ability of the
language usage is'cnmulative;-Togetherrwifh,the_ N
extending the. stage ef ability;,theahigher:abilityr~
appears.-HoweVer,‘thefapplicatienlébility_should oceure,

..within each'progress"ef o%herrsfage of abilities;r,

Below are the stages of abilities which are put

.3

- into a scherne

2Dr. Soepomo Poedjosoedarmo,_GATRA; April 1984, Pe 2.

3Dr. Soepomo Poedjosoedarmo, GATRA,‘Apri171984, p; 2.




sensitivity/attitude
application application
evaluation evaluation evalﬁétion
-appliéation application -appiication
understanding undérstanding understanding'
appllcatlon appllcation appllcatlon appllcatlon 

recognition understandlng recognltlon understandlng

7 For-dévéloping thése'abilities, eaéh person
already has a powerful meané gince he Was born,'that'is'
the brain, The hnman brain is able to 1dent1fy the fbrm
of” text w1th its components and also its meaning. The
'human brain can analyze andlldentlfy the important
féctors that form_therlanguage system. Even if‘the bpain'
is out of order, it is stupid—proof. waever_bad~thé '7'
'quality of fhe Brainris, it is still abierto devélop the:
‘-3,above language stage of abilities. God has progremmed
these'abilities of humen brains. SRR e

1(Lenneberg,‘1967)4

However,'chiidren's abilitigsléanggnly-dé%élbﬁ“;;
if they are'helped'byrthe environment aroﬂnd them;ffOrr

- examples

%Dr. Soepomo Poedjosoedarmo, GATRA, April 1984, p. 2-3.
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3.

4.

12

The language that can be listened to or read, and

essentially has the function of the raw data to be

analyzed by the student's brain.

Polite addﬁess or questions that essentially act as
the brain's motivator to analyze;and use the target
language acfively. | ” |
Opﬁortuﬁities or even forces to de the exercises and
develop the ablllty to speak in the target 1anguage
automatlcally. ' 7
Responds to therexpressed language, that in,turnrr
finally caﬁ function'és:-means to'cofreet or reject
the identified language.

There are corrections to the wrong usage.

There are explanations and aids that can assist the

right,formation of knowledge, right application,

right understanding, right evaluation and a good =

growth of sen31t1v1ty and attltude toward the-

language.s

Those are the environment's tasks Which'offer" '

' evefything to help children in developing their

abilities to mastef their”mother'tongue.'Those ere‘also

the tasks of a languade teacher who teaches the language

and exposes students to the language.

5Dr. Soepomo Poedjosoedarmo, GATRA, April 1984, p. 3.
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| 7 In éhort 1f we want to develop the method of
teachlng a 1anguage, a mother tongue or a forelgn
1anguage, we should pay attention not only to the‘
ylanguage itself. but also to pay attention to stages of -
the cognltlve, psychomotorlc and affectlve abllltles E
which should be mastered by students and many aspects
of teéching‘in;the 1earﬂing—teachingrprocess.6

Al

A. Exposure

As we know, the most important task of an Engiish
teacher is to expose'students to the target 1anguage.
This means‘that he should give as much oﬁpbrfﬁnity as
possible to the students to 1earn the target language.
rIn this case, the students can 1earn both the spoken and

wrltten form of the 1anguage.

| 'Ekpoéurerin‘the sense'of'aquisition'means toéf- "
,acéumﬁlaté - ddté andrtheﬁ ‘arrange, analyze and
kldentlfy them. B881des, it also functlon as a thlng
whlch ig able to oorrect the preV1ous acqulsltlon. From
: the application p01nt of v1ew,,exposure'can function -

as a model for students to imitate in the effort of

6Dr. Soepomo Poedjosoedérmo, GATRA, April 1984,.p. 3.
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expressing the language in the daily usage. In short;
exposure has many function; that is why'the teacher
should make'anieffort to éxpose the students to the--

~target language as:much as he can,

| Aé stated above, we have to expose the students |
to 1ahguage as much as weé éan and do it'methodically,
‘in accordance with the following stéps: |
71; In,order that'there isrlanguage recognition,

exposure should be synonimous or be about to what the

student has experienced in the knowledge.

Moreover it shquldrbe referential and situational.

Example:
| word has been known 7 exposufe
mad B crazy
| ihsane

lunatic

2. To get'the undersﬁanding, exposure is supposed to berrk

contrastive and contextual. Exposure should be -

directed to the étudent's understanding in'dehtifying ,

new things they have to know to whatever things'they"_
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- have alréady knoWn before, However it should become

the basic knowledge'for developing contexs of broader
usage.ﬂr | | | |
These things are easily identified because the
previous’knowledgebhas been'clearly'understood or ..

easily recollected, In the strudtural‘reSearch the

-~ new things: are integrated_with the previous ones.

Example:

37.'

RS

get - . get - got - got
. He get a book.
. He: got a letter yesterday;

In order that there is applieation; exposure should
be'challenging; It should motivate the students S0
that they will apply their-languagé experienée_in the

communicative usége actively. Then, éxposure should

1,also be.effective; rélevant,'meaningfulggggfggreed by

many people.

In the developing of evaluationaeapabilﬁ

should'be comparative and evaluative. Horeover it:éiéo
should be nofmative. The exposure should direct to the
ability of comparing many things by using norms which

have already been used in social life.
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/

5. Finally, in order that the students have larguage

‘sensitivity and language attitude, exposure should be

aesthetic and ritual. Up till now we have already
“known that ritual or religious ceremonies and
artistic performances can establish many kind of -

T

fanatism.

Below is an explanation of the exposure of each |

stage of student's abilities:

1. In the stage of recognition ability

Similar exposure means exposure which has almostr
the same meaning as what has been mastered by the
students; And referentia1'4-situational exposure means
exposure within the spoken area.8 |
Example: | P

HEALTH |
a. I hear you have been ;;l;
b..ﬂéll, I had thé flu for & couple. of weéks, butlI'm
fine now. B
¢+ You're looking well,
“  d. Yes, thank yoﬁ! What about your'sistér?;'

e. She nhad such a bad case of flu that my parents had

7Dr2 Soepomo Foedjosoedarmo, GATRA, April 1984, p. 9-10.

8Dr. Soepomo POedjosoedarMO, GATRA, April 1984, p.—10,
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to take her to hospital.
f. Oh, I'm sorry to hear that.
a.rbad COndition of helth.

b. and ¢. compare ‘well' in b with 'well! in'g.

'well' in b is an interjection used here simply

as introductory word{
twell! in c is an'adjective meaning healthy.
e. hospital, is a placé where sick, injured, or
, 9 7

wounded people are cared for.

2. In the stage of understanding ability:

Contextual'exposure means. exposure which contains
different significance meaning of cértain word caused,by
different contéxts; | | |
Example: -

MARK
‘~ He shot buf migsed the Qggk compieteij.\

( mark =,térget,) 

= Before he shot he overstepped'the mark.
- ( mark = boundery ) = '
~ His boots made marks on the polishedeloor.-

( mark = scratches )

9

Anne C. N ewton, Notes on The Dialo " oM, i
_ SwW alogues, FORUM,Special
Issue. The- Art of TESOL, Part One,497§: P. 7i.p
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Contrastive exposure is exposure which contains

different significance of what the students have known.®
Exémples? | | o
understood word - exgésure:
man - : The ggﬁ géf SOme‘books.
- get 3  7 , The man gets a book.
| \ The man got & book.
a . ': L V"Théimaniggi some books;

Contrast: man -vmen, get - gets, get - got, a - some,

The differences are in the'exposure, The differences

however, are supposed not to be far in the various

differencés semantic areag. In this way, the new fhings

will enrich the student's knowledge with alternatives of

forms and different meaning in the similar significant- .

usage.ll

Because exposure should be applied as much as
poSsible,rthe téachér should make'an-éffdftrto_find as

- many contrastive words as possible. In the mean time he -

Should also select the words which are actually attractive_"

and,ffequently uSéd in daily life.-

105y, soepomo Poedjosoedarmo, GATRA, April 1984, p. 10. .

1lpr. soepomo Poedjosoedarmo, GATRA, April 1984, p. 10.



‘radio programmes in the_target'language~study.
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A contraétive method of exposure can be applied"'

by pointing out the generic concept compared to the

specific concept with the synonymous ones.12

3. In the stages of application ability:
The exposure is used for preparing the students

to apply the language in the daily life. They need

motivation. However, the exposure should be challenging -
effective, relevant and agreed by many people. Besides,E 

“the student wants to apply theglanguage because he wants

to express his ideas, feelings, and desires. That is

why, a teacher should motivate the students in such a -

way, that the students are forced to expoée their needed .

language .as fruitfully as possible and not get any
constraints in expressing their ideas, feelings and

13

desires.

Noreover, the env1ronment should also glve S

- fa0111t1es for increasing the student's exposure. by

filling. libraries with useful materlals,rbooks,iij‘

magazines, cassetes ‘and- schedullng the telev1s1on and
14

12Dr; Soepomo Poedjosoedarmo, GATRA, Aprll 1984, p. 10.

L3pp, Soepomo Foedjosoedarmo, GATRA, Aprll 1984, p. 10.

L4y, Soepomo Poedjosoedarmo, GATRA, April 1984, p. 12.
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4. In the stage of evaluation ability:

In ordér to gain the stage of beingrable td
:evaluatg the target language, the exposure should be
-.comparative and evaluative. It should also make the
,Vstudents realize the propriety and effectivity of the
1anguage. In this case, the étudents need experience of

the target language and,each experience should be able

to be compared with previous experiences. The comparation

-concern the level of the propriety and effectivity.

’ If thé student's stage of ability has reached a
ceftain level and they héve ofteh been exposed by
syﬁonymous words, their ability of evaluation will
develop automatically. Then, the important thing is fd
make én effort in 2 good‘way to direét them realize the -

existence of the applied norms in society.l5

5; In the stage of language sensitivity and languagg

attitude of abilities:

The gaining of this stage of ability is usually
- parallel with the gaining of the stage of evaluation
ability. Parents should help their children to gain

ability by urging them to attend religious ceremonies or

Lopp. Soepomo Poedjosoedarmo, GATRA, April 1984, p. 12.
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watch artistic performances which are presented in the

target language.

Religious ceremonies and artistic performances
"are able to create a feeling of fanatism and to increase

the stqdent‘s gensitivity of the language usagefl6

B. What A Teacher Should Do.To Expose The Students.

From the above statements we see fhat, in order
to develop the method of language teaching, teachers
should pay attention not only to the language itself but-
also to stages of the cognitive, psychomotoric and
affective abilities which should Be récognized by the

students.

As we know, the cognitive domain concefns_the'
acquisitidn 6f new knowledge Qr getting more .
understanding. The psychomotoric domain concerns the
acquisition of habits of using the new knowledge, while
the affective domain is héving to do with thé,'attitude'

such as falling in love, or liking the target language.

16y, Soepomo Poedjosoedarmo, GATRA, April 1984, p. 9.
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Cohcerning these domains, Dr. Soepomo divides
the student's stages of abilities into five steps. The

following is a summary of these steps:

Stage of the developing exposure should be

abilities.

Recognition : R -~ gimilar
- reverential

- gituational

~ Understanding | - contrastive

- contextual

 Application - challenging

—~ effective
- relevant

~ agreeable

Evaluation : : -~ comparative

- evaluative

~ normative

Lenguage sensitivity - amesthetic

and language attitude = ritual
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Having seen the steps of exposing student's
staces of abilities and knowing the meaning of each
exposure, the teacher can choose, arrange and determine

the material based on students previous acquisition.

Since the feacher's function is %o manage the
student's learning, ( SAL = Student Active Learning ),
teachers should motivate and stimulate the students to
expose themselves to the target language.

For the purpose of exposing the stage of
- recognition and the stage of understanding abilitiés the
students- lists of synonymous words and explain them in
the daily usage, by pointing at the semantib features.

(See @Ghapter V)

Example:

HQEEE . Verbs  Adjectives
Generic word entrance to kill big
Exposure door to murdér great

gate | to assassinate masive

_ passage to massacre enormous




Nouns

entry
ingress
inlet

pbrtal'
access
introduction

vestibule

Verbs
~to butcher

to slay

to slaughter

24

Adjectives

supér
superior
grandf
mighty
monumental
immeﬁse

major

Let us compare the aboVe examples with the

Javanese words :

Generic word

Exposure

putri-
ibu -
simbok
biyung
nyai
nini
randa
prawan 

gendhuk

nggawa,
nyunggi
munji
manggul
mikul
nggendong
mbopong

ngemban

nyawung

kanca wingking ngindhit

prameswari

nyengkiwing

apik

. bagus

sigit
Ngganteng
jatmika
jenthoro'
gagah

ayu

manis

“endah

sulistya
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By finding the distinctive features, the teacher

can .contrast all the words that are sSynonymous.

(See Chapter V)

Examples

"degree of quality

of distinctive. features:
location

function

owner

colour (aftribute)

form (shape)b

quality

material composition
belénging (part of)

way té preparé

level of speech

duration.

Contextual exposure is exposure which is based on

contextual rules and becomes the texture of the text.

A Example:
word - emic etic
get - receive I get a letter every week
obtain - I got promoted to be a teacher
come A I uéually get to Surabaya on

time
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The meaning of 'get' becomes:
- more varied

-~ more concrete

'Context will give students a good and real

understanding (etic level).17

For the purpbse of developing the other stage of
abilities the teacher should supply the titles of books,
amgazines, newspaper that contain attractive stories,
news, diaiogues, anecdotes -etc., énd casettes, radio

programmes in the target language. Of course the teacher

‘should select them in accordance with students

intellectual ability, because 1f the students meet things'

beyond their capacity they will be frustated. (Please see

the appendix)

Dy, Soepomo Poedjosoedarmo, GATRA, April 1984, p. 10.



CHAPTER IT

WHAT A TEACHER SHOULD DO AS A PROMPTER

Prompter here means that the teacher abts as.
somebody who makes the students ready to speak English
spontaneously or somebody who helps the students with

what theys have to-say.q

Prompting also means addressing or questioning
the students in order that they are forced to respond

automatically in the same language.

?rompting is usually done in the teaching process
of developing student's acquisition of the 1anguage.}It’
requires the understanding of a 'fext', ofal, in the
communicati&e contth in which it occuré. It must take
into account the roles ofrthe participants_in a |
particular setting as well as the function of the 'text';
It also consider fhe totality of how students intérpret

and respond within English or the target language codeé.

1A.S. Hornby, E.V. Gatenby, H. Wikefield, The Advanced

Learner's Dictionary of Current English, London, 1957,

p . 99?—0

2'7
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" In this case, there are problems which are
admittedly complex, but the students need to be
addressed and questioned if the teachers want to
strengthen communicative competence»as a goal of
instructional p?ogramme. Even when the goél is 'reading
éomprehension', the students are able to comprehend
reading passages, students who have mastered the
language orally can learn: to réad more or less readily
by themselves or with limited hélp. On the other hand,
students who have learned to decipher script cannot as

a rule speak by themselves.

Teachers and students have tried reading,
translating, and analyzing as wéys to enter a language.
These are paftial éxperienees;_StudentS'do not know a
sentence'until they can:speak it. When students read a
sentence aloud, they have to manipulate only part of
language, and the memory and attention factors ére _
passed or minimized. TrénSlétion adds complexity but is.
still less than using the ianguage-as language. Analysis»
is quite removed from language use. in short, in order
that the sﬁudents can use the language they should

apply it.
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;Pérents_ér teachers have the task of encouraging
students to apply the target language. As we know abbve;
without application, the acquisition progress4will be
hindered. The students wili easily fofget the 1anguagé

and they areroften'pursued by frustation; The effect is
Vthe development of étages of student's abilities will be

hindered.

Teachers can give the students opportunities to
apply the language by practising it in the daily usage.
It can also emcourage them in order that théy actually

express something in the target 1anguage;

In University or Senior High School, the students
might get the opportunities of doing assigpments of
Writing sciencesvof arts. In other words, the teéchers
give their students opportunities to be active and

‘ . 2
creative.”

A. How a teacher should be a prompter

1. For developing the stagé-of féédgnitidh ability the

teacher should:

2Dr. Soepomo Poedjosoedarmo, GATRA, April 1984; P. 5.
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&, Spéak English in the clagsroom

Students need to become accustomed as soon as
possible;to the unfamiliar sounds of the new language.
Equally important, they need to develop an awareness
of English as a living medium of comunicatioﬁ rather
thén as a 'school subjeét' with Which they are

struggling.

At the beginning level, this can be accomplished
by wélcoming students to class each day with simple
greetings in English. If the room is tob warm or too
codl, ask Rudy in English to opén or close the window.
Emplqy géstures, skefohes on the blaékboard o
demonstrations, objects, or pictures to make your
meaning clear. It is advisable not to speak Indonesian
to your studénts, nor to translate from English'into
Indonesian uﬁless’absolutely necegsary. your aim_is to
enable ybur stﬁdents to understandrand td speak English
autématically without hévihg to 'stop and thinking' or
to pérform laborious mentél tranélatiqn before |

responding to, or in English.3

b. Give the students chances to practise the language

by imitating the models:

to question, to respond, to address, to greet etc

3Audrey L. Wright, The Art of TESOL, English Teaching

FORUM, Washington D.C. 20547, p. 337.
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The models can be native speakers, or those who

are not native speakers but have achieved a high level

of mastery. Tape or videorecordings can now be used
by any teacher, native or not, to provide good models

and variety of authentic native speakers.

If the teacher is the only one to be a model in
the élassroom'then he can do his job easily bepause
if it is needed he sometimes uses the mother tongue.
The mainrpoint is that fhe students are used to
communicate by using English 1anguage.4

Teach the language as it is, not as it ought to
be; Often the speakérslof the language have a notion
that some imagined earlier form or a form eléewhere
is the correctrone. Yet, linguistics tells us that

the forms used by educated native speakers and not

any‘imagined artificial standard are the guide %o

“what is correct and acceptable as educated native

speeoh; This principle means that the language style

to be taught is educated native spéakersisr

'4Dr. Soepomo Poedjosoedarmo, GATRA, April 1984, p} 6.

5Robert Lado, Language Teaching, A Scientific Approach,

Bombay, New Delhi 1974, p. 54.
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To acquire a balanced command of English and
the confidence to use it asran act@al means of
communication; the students need practice in speaking
a wide variety of quest;ons as well as 1in answering
them. In univeréity, neither the textbook nor the
~teacher always provides this particular kind of

exercise in the classroom.

Kind of questions:

Questioné that the student or the teacher asks
in the classroom after the early stages of learning
normally fall into four roughly defined aspects:

(i) Personal requests that arise naturally ..

-Vduring the course of the class.

May I borrow your pen ?

(ii):Comprehension questions seeking to
clarify doubsful points and establish that
the material under consideration has been
thoroughly undéfstobd.

Why did Tony run away ?.

 (iii) Grammar question on particular lexical
items. '

What is the past tense of the verb to

draw?
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(iv) General gquestions e tending the scope of
the vocabulery in items included in the
class material by placing them in different
context; particulary in questions pertinent
to the student's own experience - his
family, sfudy,ijob, future plans; etc:

Have you ever gone skating, Tom ?

This last kind of questioﬁing'is
probably the most useful of all; because
its relatiﬁely personai unrestricted
néture brings-it closer to normal use of
spoken language. While addressing

. respectful persons of c¢ourse students
should not omit courteéy-words such as-

please, and Sir or Madﬁm.ﬁf

c. Give the students opportunities (permits the

students to be active and creative) to copy words,

;senteﬁceslgparagraphs, texts.

. For the development of the stage of'understandiné

2
ability
6

Alun L.W. Rees, The Art of TESOL, Part One, Washington
D.G. 1975, p. 44.
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a. Forcing the students toAEractiée

"’

"Personal requests

Since requests commonly made in class tend to be

limited in number and restricted in content, the

teacher might compile a list of personal requests as-

follows. (For brevity, it omits the words please, Sir;
the.student of course will suply these courtesy words
-as the occasion demands):
Way I come in ?
Do you want us to copy that down ?
What's the date ?
What day of the month is it ?
_/What did you say ? |
What page did you say ?
Which line is it in ? -
What's the third word é I can't make it out.
Is king written with a capital K ?
}Would you say that again ?
Shall I open the window/ switech on the light ?
' Shall I close the door/ the window ?
Would you mind if I open the window ?_
May I borrow your pen for a minute ?

Would you lend me your pen 9

7 Alun L.. W. Rees , The Art of TESOL, Part One, p.i.




May I leave the room ?

May I leave class early today ? I have to e
When is the homework done ?

What mistake have I made here ?

Is this right ?
Would you mark me"excuséd' on the roll
tomorrow ? I have to ;..

May I leave now ?

Shall I erase the board ?

Would you like me to clean the blackboard ?

Do you want the door open or close ?

Here is a list of Specific Question Cues:

Specific Questidn Cues

A. Wh = Words

Wh -~ Words - Like to be Sample Queéﬁionf

foliowed by‘ ’
(1) when + auxiliary When did Bob go to see
| the man ? |
Whererwill Bob méet

(ii) where + auxiliary

us ?

(1ii) why

+ auxiliary

Why did Mary go 2



Wh - Words
(iv) whose

(v) a. who

b. who (m)
(vi)a. what

b. what

c. what
(viisa. which

b. which
(viii)a. how

b. how

c. how
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Specific Question Cues.

A. Wh - Words

Likely to Be
Followed By

+ noun (or N-Group)

+ ordinary verb

+ auxiliary

+ auxiliary

+ ordinary verb

+ N or N-Group

+ auxiliary

+ ordinary verb

4 auxiliary

+ adjective

+ adVerb

Sample Question

Whose notés are
finighed ?
Who called Betty 2

Who (m) did Tom

‘speak to %

What would Bill like:
to do ?

What made that noise?

" What game did he

decide'to play ?
Which was -cheaper,
Mary's or Tom's ?

Which came in first,

 the train or the bus?

How will Sylvia get

home

" How tall is Fred ¢

How soon can he get

here ?
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Specific Question Cues,

B. Auxiliaries in Initial Position

(ix) a. aux + N or N¥G Could Mary answer the

(%)

guestion ?

b. aux 4+ there Is there room for me ?

€. Tag Questions

a. Affirmative Ken wasn't late, was he ?

b. Negative : ‘ Ken was early, wasn't he ?

b. Giving assignments of describing SOmething which

can be contrastive and contextual.

It is necessary to distinguish situation from-
context. Situation is extra - 1inguistic, context
intra - linguistic. In other words, the situation is

the stuff outéidealanguage that one is talking or

‘writing'about, and the context is the language

framework in which the individual linguistic item
is set. For example, if I say "I am hungry",.there
is nothing in the situation to necessitate my using

am in the first case and the other person using is

~in the second. The fact that we use am in the gap
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in I ...... hungry and is in the gap in Mr. Hill

sess.s nungry is dictated by the context, not the

situation:g-

c. Giving the students a chance to participate in

discussions, seminars, and speech competitions,

in;thektarget 1anguage;

The topic discussion of dourse,@should not be
beyond the student's abilities.
For Examples: Weather, Sports, Friend, My Daily

Routine, My Family, etc.

- 3. For Develdging Stage of Evaluation Ability

a. Prompting

Therteacher'can prepare a chart of question
cues for claésroom display when needed, can hand it
out in mimeograhed form for the student fo keep, br
can write it on the board for the sfﬁdent to copy.
The teacher may décide to retain the chart for his
own guidance only;'The teacher'can prompt individual

students with different cues mefely calling out a

number on the chart, or by giving the abbreviated

Y

8p1un L.W. Rees, The Art of TwSOL, Part One, p. 95.




cue itsélf. For example; he might say "Six -~ A" or
"What: with auxiliary." Or he could prompt with the
actual initial words: "What should ...... ?" He may
assign a différent cue to each of several students
or the same cue to more than one., He may also
include more general instructions to insure variation
such as: |

Negative

Alternative (...... or ;..;..)

Auxiliary (other than do) etc.d

5. Assigning the students to write their ideas about

something.

Example:
' The students should write their ideas about
the following arguments:

The Pessimist vs. The Optimisgt

Bill and Mary hadropposite ideas about the
weather. He.was a pessimist and she wag and optimist.

When Mary asked Bill to go to the beach with
him one day, he was pessimistic, tglling her (thaf)
he thought it was going to rain and asking her to
look at the clouds. On the other hand, Mary.was

optimistic. She said (that) it couldn't rain again

9

Alun T.W. Rees, The Art of TESOL, Part One, p. 95.
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that day, since it rained every day that week.
People like Bill, who notice clouds in the sky
are pessimists, while people like Mary, who don't

notice_them,'are thimists.ﬂo

4. For Developing Stage of Sensitivity and Attitude:

a. The students should do analysis.

Examplé:_

The students can analyze the above arguments.

b. The students should participate actively in a play

-drama or art performances in the target language.

‘In'short a teacher as a prompter, should prompt
the students to apply their acquired language by -
paying attention to the development of stages of

their abilities.

ONancy Arapoff, The Art of TESOL, Part Two, Washington

D.C. 1975, p. 235.



CHAPTER "IIT

WHAT A TEACHER SHOULD DO AS :

SOMEBODY WHO PROV.IDES OPPORTUNITY TO :

THE STUDENTS TO BE ACTIVE

As we have seen from thérprevious chapters for

deweloping method of teaching, a teacher;should?not on1y'

paxfattenﬁibﬂ;.to’the language itself buﬁ:should"also pay

attention to the development of the .students' stage of

abilities and other aspects of the teaching process.

Im*this chapter I want to discuss what a teacher

“should do to give chanches to his students to be active

that are based on the development of stage of students!

abilities. In this case, the teacher should look at the

devélopment stages of students! abilities which are con-

cerned with the cognitive, psychomotoric and affective

domains. These are:

(1) The development
(2) The development

(3) The development
(4) The development
(5) The development

Tor. Soepomo Poedjosoedarmo, GATRA, April 1984, p. 1=2%

of

of
of
of

of

stage of - recognition ability

stage

stage
stage

stage
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of
of
of
of

understanding ability
application ability

evaluation ability.

sensitivity and attitude.q
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Besides, heﬂalso has to remember that the'teacher's
function is to manage the students' learning. The teacher
monitors and directs his studehts to be,active. This
éctivity should not be too far beyond'their knowledge
acquisition, otherwise they;will_benfrustrated. That. is
why teachers should also limit the material in accordance

with the previous knowledge of the students.

A. There are many activities that students can do to

develop their stages of abilities:

-1, The sfudents can do exercises of” the langﬁage
compoﬁents such as: phonology, grammar and vo-
cabulary.

2. Tﬁe students cah drill and do exercisee or
practices of the language skills .: listening;
speaking, reading and writing. | 7

Follows are the explanations of the activities :

A

% {a; Phonology

Therteacher should give chances to the students to
recognize sounds, understading and producing the "stream

of speech™ 2

2Charles C. Fries, Teaching and Learning English as A

Foreign Language, D oL,
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At the very beginning the chief emphasis is placed
upon general imitation (or mimicry) of the pronunciation
of a native speaker of English. éhe first éim of this
mimiCking is to develop the ability fo recognize and to
discriminate the English sound féatures that are used to
distinguish those,parfiCular'sound,features that are dis- -

tinctive jor phonemic in English..

‘Second;, overlapping this first step is the general

imitation to the basic .covering patterns of the sound inr

contexf-wordwstress,jintonationaor the;gequence of pitch-
es at phrase=ends; and the waves of sound stressés that
constitute English rhythm. For th is second step also
the chief aimris to improve the receptive grasp of the
stream of speech—recgnition, and then afterwards, pro-

duction.

These activities can be dohe;ih the laboratory or .

in the classroom by listening to the native,speaker; a

‘tape recorder or teacher himself as a model. Theistu;'

dents thensimitate, drill the English sounds which in-
clude | |

(1) vowels

(2) consonants

(3) suprasegmental features.



1l

'Examples:

( 1) Vowel sound

For developing stages of %
Recognition and appliéationjabiiities.
(1) as in me, Eggg; people 5
Production: '

Raise thé tongue in the mouth and the muscles of

the tongue and cheeks. Draw the lips back in a " smile "

and make a voiced sound.

front : middle : end

eat these | we
easy : - teacher \ be

Understanding and application abilities
(a) 2Practise_thése contrasting sounds, which are often
',confusedm;

Réad first horizontally and vertically.

eat - it : heel - hill .
seat - éit ‘ leak. - lick‘
feet - fit : heem - him .
seek - siék o : ~ sleep - slip

5Clary E. Dixon, Pronunciation Exercises in English,
Salatiga, p. 181. ‘
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(b)) Practise the following phrases, being careful to

give the oorrect'value to each sound.

steel mill _ peét hit

deep pit" | : sick sheep

big field _ deep sink

rich meal read it
Sentences

- She was very eager to meet the new dean.

A cool breeze began to blow from the éast.

/

Eveﬁtually, she will have to economize: Somehow.

After reading for only an:hour, I feel into a.
deep sleep.

— The sea air seemed to give me new life.

(2). Consonant sound .
) For developing'stage of recognition ability'-.
( p) as’ip pec,'happy, hope: '
Produption: Close your lips, then blow them opeﬁ:

with a puff of air but without wvoice.

peak ' people: heap
pick - September hip

~ For developing stage of understanding ability




Comparisons:. -

(&) - Practise these contrasting sounds, which. are often

®)

confused.

Komb: - palm , beer -
bear - pear \ ' bath -
rib: - rip | k'k o beak -
cébﬂ - cap'- o ; ' bet - -

Practise the following phrases, being:

give the correct value to each sound.

' big pig

pick berries

bad puppy

. burned pan

pretty-bird
be: proud .

'better?prose

bad pen

play ball | : \
by~ plan | |
bitter plum

please bring
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, Readrfirsthhorizontally‘and then vertically.

peer
path
peak

pet-

careful +to
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- Sentences: _
rThe paper was printed and published without
profit. -
We: had to learn both: the past and the present
of all verbs. |
"+ Paula carefully put the appleé and peaches in
the- basket. | |
" OQur proposalrwaS'promptlyfbpposed by almost:
everyone:present; '

- Drops of water kept dripping from the roof. - -

(3) - Suprasegmental feature :

(a) stress
(b) pifich:

(¢) intonation

(a) stress - &
Examplesr
- Adjacentistress
Key: [} =
'very cold _
Exércises: -~ 'brown \dog
;sharp ‘Ypen

A ,
'round’ table

4W;sSﬁannardiAllen; Living English. Speech, p.5.
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- Severaluadjacent stress
a Sbbok
a 'good 5&Dok :
a:'veny"good ‘Book
a>‘mery ‘good“‘textf\book'
az'veryf‘gbod ' school \texﬁ;‘boék
~'Special stress (stress for meaning) -
\We 1ikeﬁ\ﬁea~
\I prefer* Eof£ée:

A} .
Joanxis‘engagedsto 3ohn;

(
White  House:

)

Ui.S.A. President's Palace

il

white house white coloured house

- (a+b). piteh and intonation:: -

high —=--— Rising intonation
N ' _
Did she. say six o'clock ?

( I'm not quite sure what shé-Said‘)

low : ==—— Falling intonation

'Send me a/pard\Won't yow. ?

r T S S > ot G s S o e Tt Mt gt St vt Vo o S e, P e P P —
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Exercisess: :

Pattern: I'11l 'ask him my\self, if necessary

- I 'think it's 'quite fair on the whole

—-. We were 'always 'good friends still last year

Pattern: He:'wants me to\Btay |
(though I intended to leave)

He 'went to -'bed in the‘\morning
(instead of night, as you might expect)
- . 'These 'goods are for export

5

~- . You are 'mearly 'falling a sleep”
1b... Grammar

For developing the stage of recognition,

application and understanding abilitiés; I provide an

easy way using what is called "The missing link".6

5W.Sﬁannarf Allen, Living English Spéeqh, De63-65

6John E.Gardner and Noel W.Schutz Jr.nghe*Artwof;mESQL5-'

English Teaching Forum, Part One,Washington 197%,p.127 -
128. |
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' The "missing link" in our English instruction is

a method that will adequately bridge the gap between

drill situation in the classroom and actual communicationv
outiside the classroom. The question we ask ourselves as
we look at our course material as just how we can
fabilitate; in our classroom instruction, the ability of
our students to communicate in situation outside of the -
classrbom;;In;shomﬁg how we can provide the missing linkr

in our English lénguage instruction.

The chart belbgﬁiilUstrates the coﬁrSefdesign as
ﬁhe above example.  The division into a manipulation
phase and communication phase was intinatéd by Pratof in:
the passage cited ébove»and actuaily a somewhat different

mathod of implementation.

| Manipulation phase Communication Phase
- Form : ' - Content |
Situation drill Contrast: drill . - Narratiﬁe'Acﬁivity:
ERNCIED -2 | (o)
Introduce a new Contrast the new Communicate using
Structure in a structure with '_ the structures in
|relevant socio previoﬁSly learn— |culturally orient-
linguistic context led structure. éd diséuésion,m
6

John E.Gardner and Noel W.Schutz Jr., The Art of TESOL, -

English Teaching Forum, Part One, Washington 1975,
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The~ménipulation phase ( M - phase ), consists

largely of conventional audio lingual patters drills,

with the focus on the morphological form of syntactic

'férm or combination of these. At this point the student

is not reqﬁired to struggle with meaning; he is primarily'
concerned with gaining the ability to PRODUCE in an :

acceptable manner to produce these features in Ahe -

© various morphosyntactic environments considered important

by the instructor.

The communication phase ( C — phase ), shifts

attention to the CONTENT, or meaning of the'language,and

~is primarily concerned with developing the ability.of the

student to use the structural feature of features

introduced in M — phase, but the focus is on -

~communication. Thus, a student is required by type of

activity involved to concentrate on getting his ideas

across on the transfer of content, rather than on the

mechanisms of English structure. All the while, of coursg,

- the ihstructor is aware of the structurél,features:and;'

is ready tofhelp a'student, when he is not able to handle
the structure, or to guide him when he misuses a

structural feature. The'technique allows for much

rmoreloosely-controlled responsés on the part of the

student than the cue-response M-phase drills.’

7John E.Gardner and Noel W.Schutz Jr., The Art of TESOL,

7 English Teaching Forum, Part One,Washington 1975, p.l27-

128 -




52

The-situation drill ( M-1 phase ) is simply a -
variety of the pattern or structural drill. normally

associated with the audio-lingual method. It is

manipulative using substitutions, transformations,

Jjuxtaposition, etc,,with'a cue-response format. But while
the emphasis in this drill (as it is part of the M—phase)

is on FORM, there is a content factor as well.

The following is a sample from an M-phase situation

drill written for teaching the regular past in its

various syntactic variations,with an introductory

statement about the situation i.e. volléyball iS‘a game -

widely played in many parts of the world and forms a

part of the sports activities at our school.

M-Phase Drill:
Change the present-tense form of the verd into the

regular past-tense form. .

They never serve ' (They never served)
They always watch , (They‘always,wétohed)t
They seldom spike =~ . (They seldom spikéd)-‘ 
They often’ practise | (They oftenrpractised)"
They rarely play - | , (Theyrrarely~p1ayed)"
They*occasionally bloéck (They occasionally blocked)
o et | |
8

John E.Gardner and Noel W.Schutz Jr., The Art of TESOL,

English‘Teaching,ForumlPart One,Washington 197%,p.127-128
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| If a drill~is7veryslong,vincluding:allrtheavarious'

maﬁipulations, and giveh—situationvdoes-not:lend~itself:

- to being used for the entire length of drill, a new

situation can be introduced. -

The contrast drill (M-2 phase)

This is also a cue-response drill, which, change :

thezpresenthtense‘form of the werb into the regular of

the undelying semantic choiges in using various °

structures, is shown on' the chart as a bridge connecting -

the M-phase and: G;phasesifThfs,mightrbevdoneﬂbyF’

introducing{two.structureszinfﬁhe'M-l‘ph&se;-say the -

present in one lesson: and the past in another, and then: -

contrasting'the two forms in the: second: lesson.: However :

it is done, the emphasis here is on the -student's -
choosing the-appropriate:structure to indicate‘fhe-
meaning required by the cue. Itris at this point that -
grammar notes might be introduced inrordef to point out:
the cognitivé framework underlying the morphological ér

syntactic structures.

The following drill contrasts the past: with the

present, using adverb cue.

Teacher : Doesn't he want to play ball?(ali the time)

Student - : Maybe he doesi he plays ball all the time.
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Teacher - : Doesn't he want to help him? (last night)
Student - : Maybe he does; he help him last night.-9
Teacher =~ Doeén't he want to watch"TV?(yésterday)'
Student - : Maybe he does; he watched it yesterday.
Teaéher‘ : Doesn't he wént to talk about it?(every day)

Student = Maybé'he doesy he talks about it every day.

(Note : The teacher may whisper the adverb cue, point to
 onetof'sever31'SucHacues written on the blackboard, or :

perhaps have cue cards to flip)

In contrasting these structures, the teacher -
probably'Would want to use more than a single drill; for
by usiﬁg:a variety of contraéf drill of different"types
he cén'bettér ensure the student's ability to choose thev
appropriate form ih given communication situation outside -
of'the'C1assroom;=We-might note'that the contfast‘drill“

could also be situation-—oriented.

- 1ec, Vocabulany : :

Considering that the purpose of giving the : -
exercises 1s for developing the student's stage of

abilities, a teacher should select the items based on the

9John E.Gardner and Noel W.Schutz Jr., The Art of TESOL, -

English Teaching Forum;Part One,Washingtmn 1975,p.127-128



55
following steps:

For developing stage of —escognition ability, the
teacher should make the étudents active by assigning
them to find out - or to identify the correct words

or definition of the given stems.

Examples:
a. Seléct the c orrect option to whic h the definit~
ion refers.

A person who receives and pays out money in a

banke.
A. broker - C.crediton
B. accountant D.cashier.

b..Select the best synonym of,

advocatbe
A4 support. _ C.contrédic
B. advise ' : . D.damage

ce..:3elect the best: definition of,.

dilatory:- o

A. growing gradually: large
B. slow in getting things done
C. showing care and effort.

D. heavy 'with drops of water

For  the developing stage of understanding ability

teéchéfé should give problem to the students to find out



the meaning of .a certain word which is placed in the

context or match two groups of given words.

BExamples:

a. It's rained 'continually' for two whole days.

A. without stopping C. regularly

B, heavily

D. at'odd moments.

be.I saw a nasty ec....... between two cars this

mornjng.
A. happening

B;.danger

C. damage

D. accidance

c..Choose one word from the list on the left and

‘put it after the word on the right. -

bus
bomb
gun
cut
sﬁave
dffice
alarm

" queue

Jam

|- bullet

\ exchange

fire alarm
hair _ . -
.telephone' ;,..;..,
- post | ‘ .....Q
atom © eeenea
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headquarters -

centre.

2. Language skills

Students!' activities by exercising the language
skills should be designed'by teachers to develop the °
stages:ofrstudents‘fébilities.rln this case, the aim is

to'establiShﬁstudents'~psychomotoric'domain:‘

The' most important stage of ability which concerns
the-bsyohbmotoric“domain is the stage of appliCatjbn:
ability.’Besides3 this stage of_applicatibﬁ'ébility'always
comes‘befpre the development of each stage'of'othef*

abilities.

.‘Here are some ways of developiné the students!

stages of application ability by developing language skills.

a. For developing the iistening skill, the teacher
should give the students chances to listen to °
Bnglish conversation, speech, or story teliing.

b.-For'deveioping‘the speaking skill, the teacher s... 7"
should~prompt the stﬁdenﬁs»to speak in the target
language, to memdrize Bnglish dialogues, speeches,
to fetelliahort stories etc.

c. For developing the reading skill, the teacher
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should give his students turns to read; aloud in
the classroom or to submit recorded caésettes—of

their reading aloud .( reading-aloudq); should =

tell the students to report or retell-their read-

ing of books or passages_( siientwfeading?).'
d. For developing the writing skill, the teacher
should assign the students to copy reading -
: pasSages; write,reporﬂ;aboﬁt something or

paraphrase stories, summary novels etc. -

For developing istudents': stage of evaluatibn' ability,
'the;teacher'can assignrthe.students to analyﬁe«théucona
tents of novelsg'sciencoé or other reading, or they can
also comment: on their friendslydiélogues,'speedhES;etc}'

\

For-developing students' stage of sensitivity and -

attitude, the téacherrcan.giVe the students chances to
participate in plays, dramas, or other art performances

in the target language.

For all the above activities the teacher shouid*ée—'

~

lect the material in accordance with the students‘*'

abilities.If needed, the teacher may choose the resources

from bboks;;cassettes etc. -~ ( See the Appendix ).



students' motivation to study.

CHAPTER IV

WHAT A TEACHER SHOULD DO TO REINFORCE

THE PROGRESS OF STUDENTS

Motivation is the most important aspect which
determines the effégtivenesslof the learning-teaching
process. Even if the teachér is skillful in thé
subject, that is the target language and he applies
an approprizte method of teaching, has good attitudes
towards his students, always pays attention to the

developmént of stage of student's abilities, if the

- students do not have motivation to learn the language,

the result will be unsatisfactory.
(
The following are several points that a teacher

can use as principles to arouse or at least maintain
o .

‘a. Make the students realize that the subjet matter is

relevant to their objectives in life.

1

Dr. Soepomo Poedjosoedarmo, Remedial Work Inétruction,

IKIP Sanata Dharma, Yogyakarta, 1985.

9
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Try to create a pleasant learning and teachiﬁg-
atmosphereQ

The seﬁse that the students are capable of attaining
the objectives of the study should at least be
maintained or even encouraged. R
Offer the student's subject matter thét.has ar
challenge. They should be able to do the work which
is not beyond their ability;

Make the students feel that they are constantly
making progress in their study. |

Appreciste what they have done. Give them rewards

when they have done the right thing and punishment

when they have not done the right thing.

Create situations which contain some competition.

In this chapter I Wantrto discuss only point of

the above principles; that is, the ﬁnderlined one, the

teacher should appreciate what the students have done:

Give them reward when they have done the right thing

and punishment when they have not done the right thing,

because I think this point‘isrthé proper way to limit

the discussion of reinfofcing the progress of «the -

student . learning the target ianguage;
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Learning a new language, in this case English, is
not an,eaéy task,  but with proper guidance and '
encouragement from the teacher, students will arfive at
the agreeable‘discovefy that English has become an
enjoyable'habit; This discovery is the key to a new énd

exciting word of communication.

What'a teacher should do to reinforce his students

ErogreSs.

A, Be encouraging.

Pgychologists have confirmed that praise of good
performance stimulates students to do better work tham

punishment or criticism for bad ‘performance.

One must keep in mind that learning a foreign
language . may bé a difficult and often frustating task
for an adult. He is asked to discard his familiar mode
of communication and to learn a new one. He must train
 the muscles of his tongue‘and*lips'to produce new. soundss
New neurologicai patterns must form in his brain.
Suddenly the familiar environment is full of strange.

objects for which he knows no name. He is reduced to the
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~helplessness of childhood, and must learn to communicate

all over again.

Meny adult resent the feeling of helplessness,
of "being a child", that as part of learning a foreign
language; They are affraid to speak for fear of making
errors or of eppearing ridiculous; Help the students by
praising fheir good,ﬁerformancés and their progress. Ask
the harder'questionrof the:better student. Complements
will make the stﬁdents do their best and when a real
desire to learn exists, half of teacher's job is already

done.2

Praige *deaired behaviour.

In addition to stating desired behaviour by
phrasiﬁg rulés in a positive WAy, the teacher should'
follow up by praising br otherwise rewarding such
beﬁaviour,when it is observed. Research on'behaViour

modification (Bandura, 1969) has shown this to be a

_powerful'tool,rboth for reinforcing desirable TDbehaviour

in students who ghow it and modifyng the behaviour of

those who do not. Praising desirable behaviour is

2Andrey L. Wright, The Art of TESO0L, Part Two, Washington,

1975, p. 339.



especially necessary With slower students who find the
work difficult and need encouragement from the teécher
to help give them the confidence and incentive to |
persevere=3_
- In addition to praising frequently enough, the
teacher needs to praisa appropriately. Here are sgome
~guidelines for»praiéing'appropriately: |
1.Prai$e should be simple and direct. It should be
delivered in a natural voice, without gushing or
over dramatizing.
2--Praise'is usﬁally more effective if it is,given>in
étraightforwérd declarative sentences Such as,
"That's very good, I nevef'thought of what before",
"instead of gushy explanation, "Wow!™" or retorecal
questions, "Isn't that wonderful!®
5:'Arl\y noteworthy effort, care, Or perseverence shoﬁld
be recognized, "Good! You figﬁred it out all by
yourself. I like the way you stuck with it without
giving up", instead of, "Yes! That's right"; Whehever
a stﬁdent acquires a skill, this should be noted,
both to praise the student and to reinforce the value

of the skill: "I notice you've learned to use a

3Thomas L. Good, Jere E. Brophy, Looking In The Classroom,

p. 207-213.
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variety of different kind of sentences in your
c&mpositions. They're more interesting to read now,
Keep up the good wdrk"; |

quThe'teécher'should use a wide variety of words when
praising students.

5, Verbal praise should be Becked with nonverbal
communication of approval. Somehow, the praise of
"That's goqd, Billy", should be more effective when
delivered with a'sﬁile, a tone of communicating
appreciation or warmth, or gestures such as a pat on

the back.

The studénts will be;enbouraged,by;the teachér
and ﬁotivated to work for him if they know that he sees
énd appreciates their efforts and progress; The teacher
can create this condition by making a coﬁcerted effort
fo praise student's effort and progress; using natural,
genuine 1anguage and describing the behaviour beihg

praied in specific terms.

¢, Effective punishment

Punishment is sometimes useful in working with a

student to help'him control his behaviour, but only in .

N
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some situatioﬁs and only when used in combination with
ofher techniques. A teaqher who relies heavily on
punishment cannot succéed,except in the most narrow
temporary sense, because fhe result can bé that the class
will obey him out of fear when he is present but will be

out of control when he is not in the class.

Thus, punishment can do mbre harm than good,
especially in overﬁséd. Neﬁertheless, teachers should
not hesitate fo adminigter punishment when circumstances
call for it. When properly used, it is a legitimate and
helpful method of deaiing with certain discipline
problems. To use it properly; however, teachers should
know when to use it, what sort ofrpunishment to use, and

how to apply it.4

1.When to punish

,‘As.a general.rule'punishmenﬁ_is,appropriate1only
in dealing with isolated incidents, no matter‘how severe
because in a simple occurence of misbehaviour there is
no reasoﬁ to believe that the student acted deliberately

or, at least, that he will repeat it again in the future.

4Thomas L. Good, Jdere E. Brobhy, Looking In The Classroon;
p. 207-213. | |



Punishment especially should be avoided, even
~in case of repeated misbehaviour, when it appears that

the student is trying to improve,

In fact, any approximations of appropriate
behaviour should be rewarded, In these instances,
teachers should give sfudents the benefit of the doubt
ey assuning their good will in trying to impro#e and by

expressing confidence in their abilities to do so.

2JMhat punishment does.

Researcher's evidence shows that punishment is
primarily useful only for controlling misbehaviour; not
for teaching desired behaviour. Puniehment can reduce or
control misbehaviour, but by itself it will not teach

the student the desire to misbehave.

% Using punishment for the right reasons.

Punishment should be used consciously and
deliberately‘as a part of repeated misbehaviour, When
attached personally they will respond, like any else,
with enger, resen%ment, and a desire to strike back.

Needless to say this will not help solve the problem,
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4, Type of punishment.

Different types of punishment are not all eqhally
appropriéte, Behaviour restrictions limi%ation of
privileges and exclusion from the group are recommended
punishment; severe personal'critiéism, physical puniéhmeﬁ:
and'assignment of extra work are not reéommended.
&.Personal attacks on'the student are never appropriate.
B.Fhysical punishment can'somefimes.be a useful and

appropriate technidue éspecially for infants. We do.
;not-récommend its use in schools, howeVer, for
several reasons:t
(1. It is difficult to administer objectively
and unemotionally. |
(@%J‘It is usually over quickly, and it has an
air of finality abgut it. |
( 3.) Physical punishment usually fails to induce
| guilfror personal responsibility for
misbehaviour in the offender.
(-4.) Physical punishment is oniy temporarily

| effective at best.

@. Some teachers punish by assigning extra work by
having the students write out something like "I must

not talk in claSS", a certain number of times. We do
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not recommend assigning extra school work as pﬁnishment
because this would give effect to the studenf's o |
attitudes toward school work. “
In some circumstances, an effective device may be
to ask the student to write a composition about'how'he

should behave.

. How to punish effectively

Punishment should be flexible, so that the
studént can redeem himself and restors normal status by
showing improvement. This gives the student some
incentive to improve, and it helps drive home the point
that the“teacher punishes because he must not because he

wants to.



' CHAPTER V

WHAT A TEACHER SHOULD DO AS SOMEBODY
WHO EXPLAINS POINTS NOT CLEARLY
UNDERSTCOD BY THE STUDENTS

In the learning—teaching process, students often
find things that afe not clearly understood. It is one
of the teacher's %asks to explain them as clearly as
possible till they get a real understanding; This also
happens in.the learning-teaching English as a foreign
language. Since English is a very difficult subject to
‘learn, the teacher should be ready to explain the
language problems and help them to get the distinct

meanings in the usage.

Though explanation is necessarily given in the
languége acquisition proceSS, becauselthere is a lot of
mlsunderstandlng and confu51on for the learners, 1t
should be given at “the right tlme and W1th the rlght

references..

69



.

Explanation at right time means that it should
be givén_when the learners really need it, since
explanation is useless when they do not need it. It has
to bé done when they experience difficulties which cause
them to maké mistaekes. This is the right time for the
teacher to help them. Therefore, at this time, such heip

ig usually effective.

Explanation with the right reference refers to
the important features or component of the discourse
which the learners think about. For example, those
components involve several things like grammar, semantic
features or meanings that must be symbolized by the

discourse.

It is clear that explanation should éxist in
the learning-teaching activity in any lesson, including
grasping the meaning of words exactly and clearly. Thus,
it is thé teacher's task to explain, to make plain,
clearly or intelligible or to clarify the meéning of

words.l‘

1

Elly Lismuryaty Lisetyawan, Explanation by Pointing at

Semantic Features, Sanaté;Dharma, Yogyakarta, 1985,

p. 15-17.
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From the beginning of thié thesis I have related
the activity with the development of stage of students!
abilities. However, the following 'explaining'

activities should also be related to these abilities.

According to Dr. Soepomo Poedjosoedarmo,
Vexplanation has to be done when the students experience
difficulties which cause them to make mistakes, or in
other words the teacher should remedy the student's |

errors.

These errors usuvally concern the language

COmponeﬁfs such as: phonology, grammar and vocabulary.

A, How a Teacher Should do to Explain Points not

Clearly Understood by -Students.

l. How to Explain Phonology

For developing stages of recognition and
understanding abilities.
a. Vowel ‘\

I have often observed the following migpronuaciation

that is commonly made by students. The failure to pronounce
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an English vowel correctly such as by in stand by. They

- tend to pronounce bei instead of bai.

_ To remedy this mispronunciation the teacher
should let the students listen to the correct
pronunciation and explain.how to produce the sound theh
give as much drilling as posible to make them establish

the psychomotoric domain.

Examples:
(2i) as in dry, eye, buy.2
(a).Production: The sound is an elisiom of the two vowal,

ah and ee.

I time by
_eye night my
Cice like sigh

(bQ.Coﬁparison:,
(‘bl) Practise these comntrasing sounds, Whiéh are
| often confused.
Read firgst horizontally and then vertically.,
0il -~ aisle T ’ quoit = quite

toy - tie toil - tile

2Clary E. Dixon, Pronunciation Exercises In English,

Satya Wacana, Salatiga, p. 3-4.



C 73

(b2).Practise the following phrases being careful
to give the correct value to each sound.
fihe boy annoying time: dial theVSavoy
‘might voice poised mind. ‘ guite a voice
(c).Sentences @ |
—~ The Island was well isolated and difficult to
reach especially at night.
- His poor eyesight made it useless for him to
try'for.the pfize.
- He~ig an Irish writer or rather idealistictic
stories. ;
— He was so frightengd, that hé dropped both

knife and rifle and ran away.

3

p. How to explain consonants.
For developing stages of recognition and

underétanding abilities.

The common errors made by students, especially
Javanese students; are the results of Javanese

language interference.

3Clary E. Dixon, Pronunciation Exercises In English,

Salatiga, p. 5.
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Examples:

The students pronounce the as v Bg instead of e

to remedy this mispronuncization the teacher should do

the same way as the vowel pronunciation above.

(a). Production:

-+

Place the tip of the tonzue against the cutting edge
of the upper front teeth; the breath is then blown

out with voice.

the | ' mother - | with
there 7 brother bathe
this. neither _ smooth
Comparison:

For developing stage of understanding ability.

(b, Practjcg.these contrasting sounds, which are ofte

confused. Read first horizontally and then

verticall&;
then - den that - vat
- they -~ day ' : than - van

( b2) Practice these following phrases, being careful

to give the correct value to each sound.
with the book shut the door
bathe the baky goeg there

at that time of this group
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( ¢). Sentences:
- I didn't know wheﬁggf he was your father or your
brother.
- It was difficult for them to breathe in such
cold weather.

-~ There is little good leather on the markef now,

2. How to remedy errors on syntax.

One of the serious syntax errors is in the verb
~usage. The use of tenses is especially a great problem
for Indonesian students, because we don't have tenses

in Indonesian.

a. Errors on verbs.

When I saw the ship coming toward thé.harbour, I begin

to get affraid.

It is wrong because Gbegin", which ig a present
tense, conflicts in meaning with "saw", which is a past
tense. The cause of the error is confusing'the usé.ofb
the tenses. The right one should be: Woen I saw the

ship comming toward the harbour, I began to get affraid,
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Wrong: When I come home at night, she will be reading
her newspaper.

Right: When I come home at night, she is reading her

newspaper.

b, Errors on the relative:adverb.

The other errors are the misuse of relative
adverbs of When and ﬂﬂllﬁ-
Examples: i
- ﬂgilg'the ship is launched, the crowds cheer.

~ When the men were preparing for the launch, the people

“started to arrive.

To avoid the above mentioned errors the students
Should'study the correct use of adverbs accurately.
Intengive exercisés should be given and régular sentence
pattern drill is advisabie._ |
ﬂhgg tells us what time two simultaneous actions happen.r
It also implies that the two events are completed, unless_
~otherwise stated.

While tells us that one action is happening at the same

time as another. It is bften used with continuous tense,
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Example of exercises:

C Mieseteeesesies The captain steps on board, he is

saluted.
" e e e e 00 00 0000000 -the main el’lgine 1S beirlg lnstalled,

the auxiliary machihery is - fitted.

3. How to explain vocabulary.

Here’are a2 number of ways of grasping the meaning

of a new words:

a. Self- defining context.

The context makes the situation clear, and this

in turn -illuminates the.meaning of the new word.

Example: 7 7 _

'Laté '~ The class is at 10:00, Peter comes at 10:15
He is late.

'Early .~ The class is at 1O:OO.VJ6hn comes at 9:45.

He is early.
On time The class is at :0:00. Mary comes at 10.00.
| A _

She is on time.

b, Definitions.

Definitions in the target language may be used.

effectively if they are expresséd in terms that are

*Robert Lado, Language teaching, p. 122,
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better known or more easily guessed than the word
defined.
Example:
Ladle oA deep spoon with a long handle, used to

serve soup, etc.

C. Opposites.

When one member of a pair of opposites is knoWn,
the meaning of the other can be made clear trough this.

Example:
Empty The bottle is empty (opposite of full).

d. Synonyms.

A synonym may be used  to approximate the meaning
if the synonym is a better knoWn than the word being
taught. | |
Example;

Enough One minute is enough (sufficient) for

this problem.

- e. Pictures.

Pictures of any kinds have been successfully used

to show the meaning of words and utterences. They are
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particularly effective to cue the meaning stimulus in
practice exercises. The pictures need not be elaborate
or very artistic. A circle and some lines, for example,

can be used for prepositions as in the figure below,

into Peter goes into the circle.
in He is ig thé circle. /
@EQESP He goes trough  the éircle.

~around He'goes-around the circle.

f. Dramatigation. gy o B

Many actions can be acted out or demonstrated.

Examples:,

Sleep ' : (Lean head on hand to one side.and

close eyes)

Walk (Walk)
Stand_gE (Stand up and have the class stand up)«
Sit down (8it down and have the class sit down)

Shake hands (Shake hands)
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Open : (Open a book)
Close -~ (Close the door)
Kill - (Action of stabbing or shooting, then take

fall and close eyes)

¢. Realia. .

Réal objects or models of real objects are
effective in showing meanings. For example names for
food appearing in stores and restaurant menus can be
learned with plastic toy models of the hundreds of food
now available. Using real money, both paper and coins,

is another good device.

h.'Illustrative sentences.,

Most words have a variety of restrictions on

- their use and af the same time have certain spegiai

uses that represent survivals frdm an éarliér périod in
- the history of the'language.'Systematic desériptions of
these restrictions and idiomatic'uses would be laborious
and ineffective in teaching the words for use. It is
better to give several examples that illustrate the
range and variation of usagé. This is particularly
useful in learning words for speaking and writing. Let

the students repeat these sentences.
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- Example:
think © Peter thinks clearly.

Think before you speak.

I think so. |

Did you think he was here ?

I can't EEEEE of his name.
Practise from meaning tb expression.
Having pﬁt acrosé the meaning of The new WOrd, one is
ready to lead the class in pfactising its use to
reinforce the trace and turn it into a habit. There are
many types of practice, for this purpose. They vary as
to the stimulus by which the meaning is suggested to
elicit the expfession. Pictures, realia, contekt and
dramatizétion'can be used. Series and systems can be
used also. This is confrolled practiée in Which—does not.
create new uses Or new contexts but merely reminds

gtudents of the ones presented.

Althuugh there are many ways of how to explain

words to our students, but the most effective ways is by

_ Eginting:af the Semantic Features, because by pointing
at the Semantic Features the teacher is able to develop

all stages of students'abilities.
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B. What are Semantic Features ?5

Dwight Bollinger in Aspects of Language says that
in the beginning of language development a child needs
céncrete maferials when he learns to make verbal-
respcnses to things. For example, é dog, to become
recognizable and repeatable segment of reality, the child
needs to make contacts with if,feel the hair, see thé
~tail wag, watch the fawning behavibur,,hear the bark,
and hear whenever older children ér adults are talking
‘about utteranceé repeat with a certain pattern of SOunds,
/dog/. So, the textﬁre of hair, a certain size, shape;
colour of eyes and the name 'dog' are the characteristics

of a dog.

The child's first expefiences with the assistance
of the parents and playmates, maké it possible for the
first abtracting to be done from objects that can be seen,
touched, heard, tasted, and smelled. If this had to be -
done completely out of touch with solid objects,'the
child could notrbuild;on the fbundation he.alreédy,has;
fortunately most early talk is about visible and tangible
things. As time goes on, the raw material is now the

unending string of sentences that the child hears

5Elly Lismuryati Lisetyawan, Explanation by Pointing at

Semantic Features; Yogya, December 1985, p. 15-17.



85

and there are some words with contexts which tend to
focus on particular characteristics or the concepts

behind the words.

The word boy is a good example of how a meaning -
ig abstracted. The first step is from concrete reference
the child hears the word applied to an individual,
perhaps to himself. Frdm.the experience the child will
conclude that boy is 'male', 'human being' and 'young',
Those are the features or the traits of the word's meaning

which are called semantic features.

Some semantic features are common to many words,

e.g. 'male' is part of the meaning of the words such as

man, boy, father, uncle, brother, etc. The common features

are usually shared in the synonymous words.

However, some features are not shared in the
synonymoué words. They even distinguish the meaning of
one word from anothéf. They are called the distinctive
semantic features. Take the examples for the words
widow and relic. There is a slight diffefence in meaning

" of both words, that is the feature 'style' in relic.
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Relic is very rarely used for it is an old use, a slang

‘and vulgar expression.

In reality, learners often misuse words since

they are not aware that there are some distinctive

features between two words that are similar in meaning.
In such a condition, fhe knowledge of.éemantic features
will héip the learners tO'uﬁderstand.the correct meaning
of words. The knowledge of semantic features that the
téaCher has may help him to analyse the features,
clagssify the features and show the distinction of one
word from anothér. The result of the analysis of
semantic features can be used inrteaching the exact

/
meaning of words.

1. The Analysis of the Semantic Features -

In order to find the semantic features.of words,
the teacher has to do some steps: |
la;'Lodk'up the synonyms of the words in a -
-dictionary.
b. Observe the defiﬁitioé(s) of each word

analysed

c. Add information the writer,gets;
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d. Contrast the definition(s) of words with each
other to see the differeﬁces. These differences
are the significant semantic features of the

contrasted words.

e. ﬁist the semantic features of properties.

By pointing at semantic features the students are

able to recognize words that have the same meaning but

different in usage.

(1).For Developing Students Stage of Undertanding Ability.

‘The knowledge of semantic features will help the
learners to understand the correct meaning of words, for
the students are able to contrast the new words with the

word he has already known or in generic meaning.

(2) For DeVeloping Students' Stage of Evaluation Ability.

In this case, by pointing at the gemantic features,
the teacher may help the students to analyze the features,

classify and show the distinction of one word from

another.

(%3) For Developing Students' Stage of Sensitivity and

Attitude Ability.

- By poinfing at the semantic features the teacher
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may help the students to distinguiéh_clearly the
differences of usage of slang colloquial and formal

words. They can identify the social status of people who

uge that language.

In the following tables we will observe how to
explain synonymous words by pointing to the géneric term

and their distinctive features. We will see the

‘significant components of a noun, a verb and an

adjective. We wiil also see the important features of a
verb from the arrangement. We will contrast words that

are gsynonymous and analyze them.

In table I wé will observe a noun with the

synonymous words with the features.

In table II we Will obéerve a verb with thé

synonymous words and the features.

In table IIT we will observe an adjective with the

synonymous words and the features.

The systematic of the wrifing will be as follows:
A. The word that are synonymous with their lexical

meaning.
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B. The synonymous words in the table with their

distinctive features.

C. The explanation of the words using the table.

The above steps 1s the way to éxplain words by

pointing at the features.

I. NOUNS.

A. Lexical Meaning

1. Woman

2. Lady.

3. Mistress

4. Wife

5. Spinster

*w

(3]

common expression of an adult, female;
human being.

woman belonging to the upper class.

A woman has good manners and some
claim to social position.

woman who lives with a man as if she
were his wife, or islhelped by him and

visited for the purpose of sexual -

relations.

a legally married woman.

an unmarried woman, who is rather old,

usually over 40..Sometimes a spinster

is considered unfavourable.



6. Lassie
7. Girl

8. Maiden

9. Queen
10. Princess
11. Aunt

12. Mother
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girl, sweetheart, it is a dialect
used for Scottish girls.

common expression for a young
unmarried, female human being.

girl, youﬁg unmarried woman, usually

it is used in literature and is

" rather old fashioned.

a. wife of a king.

b. woman ruler in her own rigﬂt.

a; wife of a prince. |

b. daughter of a gsovereign.

the sister of one's father or mothef;
the wife of one's uncle.

a woman who is married to & man

-who is dailed father, so shelis a

female parent. From the marrigge she.

gets children. The children call her.

- 'mother!'.
A mother lives in a home with father

and her children. Mothef, father and

children are called a family.

A mother is very loving, kind and nice
to her family. She takes care of her
children. She prepares food for her
family every day. Sometimes she makes

clothes for her children.



B). Table I Nouns
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C. The Expiaining of the Words Using the Table

1. woman : female human being; adult9 ordinary.
2. lady : female human being§ adregs form, adult,
| g upper class social status usually

good manner,

~ -

3. mistress female human being; illegally maried,

adult, low social status.

4., wife : female human being; legally married,
adult.
5. spinster : female humanlbeing; unmarried, old,

usually over 40.

female human being; unmarried, young,

6. lassie
sweet heart, Scottish girl.

female human being; unmarfied, child.

7. girl
8. maiden : female human being; unmarried,
old fashioned.

female human being; married, adult,

9. queen
very high social status, wife of a
king or woman ruler in her own right.

10. princeés : female human being; married or un

unmarried, high social status. .

11. aunt : female human being; married or
unmarried, young or adult.
12. mother : female human being; married, adult; kind,

loving, nice to the family; home manager.
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Kill and the Synonyms and their Lexical Meanins.

6. to

IT. VERB.
A. To

1. to kill _ :
2. to murder' -
3. to assassiﬁate :

magsacre :

butcher .
slay I
slaughter  :

put to death, cause.the death.
unlawful killing of a human being |
on purpose. |
kill especially.an important
politician or ruler, violently
especially for poiitician reasgon.
cruel killing of large numbers of
people especially defenceless ones.
kill violently especially with a
knife.

kill; murder (literature).

kill in large numbers.

!



B) Tabl

e . IT Verbs

SEMANT 12

FEJTLRE . : . o
FTLRES Subject The way the| Object Purpq
( agent ) |action done ' ﬁ
...... - — l A‘;
Kill |
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Murder Secret, Anyone ‘
illegal |
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Massaere | Mercilles Many peoplg
Butcher Profesionaleiolently animal rfor?\
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Slay Knight, Souaetning
soldier dangerous
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mal .
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C. Using the Table We Can Explain the Above Words
As Follows.
1. to rwrder ¢ is to kill anyone secretly
and illegally.
2.-to asséssinate' : is killing an importaht person_
with a gun or a knife caused by
jealousy, done by a hifed killer.
3. to massacre ¢ 1s killing many people mercilessly.
4. to‘butcher : is killing animals violently for
- food with a knife, done by a
V»profeSional killer.
5. to slay ¢ is killing dangerous people,vanimalr
or something with a sword, done by
a knight or a soldier.
6. to :

slauhter

is killing a large number of

human beings or animals brutally.



III. ADJECTIVES

- The lexicél

o4

A. meanings -
: big : large ; grown-up, importaht.
great : above the average:in size or degree.
massive : large,-heavy and solid.
enormous : very 1arge§ immense.
mighty : string; powerful ; very great.
huge : very large; immense; enormous.
immense : very large; enormous.
B, TABLE III ADJECTIVES
DEGREE BELONGING. MEASUREMENT
: f ; . : [
SEMANTIC s ; Py . L
FEA- e o |
AD- TURE L ;mf‘m; N o i .- o
B [ @ ko B B e ;
JEC S 58 ol E| 18R]y 8l EIE T
TIVE g8 w8 Ol 4 el gl e R gI8 gl
h S| g o A o ol o 3 S'E;’lg;‘g
| |T @| > slal o AL, @i o iﬂv.; @ !
- : mpre | . i » N ;
1, big than ; i [
’ averaga [ ! i
, ; ; more
2. great i than
! average|
supreme : '
3. massive degree v \"4
supreme —
L. enormous degree v Vv
|
5. mighty \/ '\/
6. huge v ,! V
. | ,
7. immense V | v
{
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C. Using the Above Table We Can Explain the Above

Words as Follows.

1. big
2. great

3. masgive

4. enormous

5. mighty

6. huge

7. immense

-
.

-
.

",

of great size or importance.

sihilar with big having more than average.
very big having more than average size/
volume.

very big‘amount.

power,

£

big
similar with big, more than average in
size and volume.

gimilar with big, more than average in

gsize and volume; unmeasurable.

Semantic features are really very useful to teach

meaning because‘if’we explain the meaning of words by

pointing at the semantic features, we actually represent

the accurate and clear concept of the word. Furthermore,

by using semantic features in the explanation, we

~actually convey the cultural units of the language which

the word contains.



CONCLUSION -

In this conclusion T would like to draw the main
idea of my thesis based upon what I have discribed

earlier.

In the learning-teaching language process, the
teacher should expose his student. to as much languase as
poséible. Exposure means, the teacher provides chances to
the studénf to recognize and identify fhe language sounds,
forms and meanings of the target language by listening and

reading as much as possible.

The teacher's effort to expoée his gtudent is
the most important of his tasks; because the student needs{
raw daté to devélop his stages of abilities. From this.
‘data the student is able to recognize and identify the

language sounds, forms and meanings.

96
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In order that the student does this task eagerly
and is not fruétated, the teacher should provide the
material Which is in accordance with the student's
acquisition ability and he will then be motivated to

learn.

Then, the student will be able to use the target
language, in this case English, in his daily life if
the teacher forces him or stimulates him to apply the
language by prompting him to use it as the learning-

teaching medium in the classroom.

The student needs to be éddressed, greeted,
gquestioned, in English so that he will respond in the

same language.

) The function of ianguage apﬁliéation is to check
whether his English acquisition ig right or wfong. If the
people arround him or his English teachers consider his
application_is right then he will know that his English
acquisition is right. The result is that the student will

gpeak or use the language eagerly or willingly. On the

other hand, if his English usage is considered wrong by’
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-hiS'teachéf; he will realize his language acquisitioh is
wrong and will improve his misuse. The other function ofr
applying the language is to strengthen his language

acquisition.

Because through application of thé target language
the student is able to express his ideas, feelings and
desires, by doing exercises he does not only learn to
use the words but also learns to compose or arrange the
right patterns of the expressions and meénings.rIn-this
éase the teacher should providé good examples to the_
student to imitate. Besides this, he should also provide
dhances to the studeht to be active and creative in

practising the language usage.

However, -for maintaining or motivating the student
to continqe practiéing the language till he can use it
automatiéally in'the daily 1life, the teacher should én—
.oourage him.rHe should praise or reward him for his
favourable behaviour or punish him for_hi$ misbehaviour

appronrietly.

Then, if the student finds things which are not
clearly understood, the teacher should be ready to ex—

plain them as clearly as possible, explaining the words'



99

meaniﬁgs it would be better for him to distinguish by -
'ﬁointing at the semantic features, because semantic
features are realiy very useful to teach the words'
meanings. If the teacher explains the meaning of the
words by pointiﬁg at the semantic features, he actually
presents the accurate and clear concepfs of the words.
Furthermore, by.using semantic features in the
explanation, the teacher is able to develop the stages

of student's abilities.

From the whole discussion of what a teacher
should do to develop the student's threé domains we can
divide them into three groups:

A. That the teacher should pfovide examples of how the
student should use the target language in the daily
usage By usiﬁg’English as the learning-teaching
medium in thé cléssroom or using other facilities
such as:‘tape—recorder, radio receiver orVVideo~tape—
recorder, or if it is possibie to invite a native
speaker to demdnstrate the language pronunciation,
stress and intonation accompanying the gestures etc.,

so that the students can - imitate them corréctly.
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B. That the teacher should encourage the student to
maintain his effcrt of aprlying the language in the
daily usage by prompting him to respond in the same
language. He should also praise and reward the student
for his favourable behaviour and punish him for his
misbehaviour; He should then be7reédy to.exPlain

things not clearly understood by the student.

C. That the teacher should provide opporftunities to the

student to be active and creative in'practising the
language usage, but he should limit and select the
material in accordance with the student's ability

in order that hz will not be ﬁfustrated.

Finally, let me suggest that for'improving the
teaching,method.the teacher should not only ﬁay atﬁentionr
to the language itself, but also to the development of

stages of student's cognitive, psychomotoric and affective

domains and to the other aspects of the learning-teching

process. In developing these stages of student's threé
domains,ithe'student needs asgs much raw data as‘possible
and the teacher should participate in an effort to
facilitate the school obtaining the needed books and-.

other modern aids.




Appendix

The follbwing are lists of Fnglish books
etc. that can be used as resources of material
to expose the students to English acquisition.

( See Chapter I ).
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A'”ﬁ.i 1. BOOKS-

Book‘store /

Standard JACK and BTTY

1.
by Kyohei Hagiuara
Natsué Inamura
Kaiichiro Takezaua
: 4
GLQ. | Fsgential English

'for Foreign Students

By C.E.ECKERSLEY

Living English
STRUCTURE by W.Stan -
e : ‘

dard ALLEN BA.

£nglish IDIUMS For
Foreign Students .

by A.Y. Worrall

Longmans Lon-

‘Aritain

PUBLISHED BY

For Indonesiaﬁ
Pt."Sinar Huda!
lyaN .
Jakarta

Longmans -
London

1959

don, New York

!

Longmans Greatg

store, Yogya

T Gunung Agung,

Yogya.

many book

store

~many book

store

Step 11 and
Step 111,

'SMA students
SMA students

SMA students
students of

unjversity

KBook one and

ihoo_k tuo,

SMA students

for

for}

Library _FOR CONTENTS .
Gramedia Book fStep 1., SMP Around 2000 words
Students - simple grammar

- attractive stories
- daily usage language

Good for strenghten students’
"Text book" Grgiasilioy

- grammar

- vopcabulary, --attractive
sﬁories(cbntextual,situational!
Good for students exposure
Crammar b&ok} flementary/

intermidiate/ advance.

Good for exercises,drilling

: English idioms for daily

usage.

Cood for students exposure

{
.J.
N
(@]



-

TI1ITLE

PUBLISHED BY !

BOOK STORE /
1 UIERARY

FOR

CONTENTS

N

i

Exercises in

ENGLISH conversa -

tion. By Robert

J. Dixson

Short and Lasy

‘conversation,com-

piled by Bukhari

Katar

Practice and Pro-
gress by L.G.
Alexander, Neuw

Concept English

Learn English

Efficiently

by £.J. Munters

! Longmans,

! London.

Regents Publist

ing.company,lﬂc
USA, 197 !
1

"media" - !

~Jakarta 1982 !

1972

Jembatan, JKT

1952

Gudung Agqung,

Gunung Agung,

Yogyakarta

sold by many

bock stores

sold by many

book stores

. Yogya.

Uz

?Eook one and

book two,for

1SMA students

SMA students

1 and other

‘cources

! SMA students

! and other St

! of English

! cources

"SMA Students

st. of Engiis

' Textbook, many exercises.

Tveryday conversation ; in the
‘"classroom, Yudas' life, Mis -
cellany, etc. Good for

ccnversation exercises.

*ﬂttréctive stories; comprehen
sion Pracis and Composition, {
. and Structures exercises,

! Good for structufe exercises

Retelling, and reading compréhension!

! Good for students activities,

jin strengthening their language!

<3000 important daily usage of

b
English usage. Cood for memoriming

and vocebulary exposure. !

AN
<



T17T1LE

fpueLisHeD BY

BCOK STORE/
L {DRARY

FQoR

CONTENTS

410,

1.

12,

CURRICULLM ENGLISH
'SMA for Indonesia

by Prof.d.B.Aller,MA

ELEMENTERY STORIES
for Reproduction

by L.A.Hill

Intermidiate Compre-'

hension Pieces

by L.A.Hill

nduanced Stories for

Reproduction

by L.A.Hi1L

'DEP DIK BUT |,
Times Lducation

al Co. Ltd.

Htokio, 1578 !

Oxford Universit}

Press

Oxford Uniuersit)

Press,London

Oxford_Univgrsiti
Press, Lonaon

Tokyo,1975

sold by many

book stores

G:amedia
Book Store

Yogya
G:amédia

Yogyekarta

Gramedis

Yogyakarta

SMA students

SMA STUDENTS

SMA Students

SMA Students

 Texthook,

full of exercises

Good for Students activities

Arourd 100C-herded leﬁel

funny stories,each consists

of 150 words.

Cood for stbry telling etc.

[Around 4500-headed level

Consists of'34 pieces, each
approxiﬁately‘SDOuor&s long
GAoq for réprodéction. .
Fonﬁains 6C stories, each
aﬁout 225and 380 words long
Cood for reproduction and

readinc comprehension .

0L



PUELISHID LY

BOOK STGhL /

F CR

g

CCNTENTS

13.

14,

15,

Creative English rér
Iﬁqdnesia for SMA

by Dr.J.C. Richard
Drs.l Made Markus
Book oge,Book tub, Book

three. Work book ¢ one

two, three.

THE SCARLET PIMPERNEL

. by Baroness ORCZY

Indonesian Edition

2500 ANECDOTES For All
Occasions, Edited by

£dmund Fullef'

P.T.PUSTAKA

I1lmu

" 1. Jakarta 1980

3.8 .UOLTERS

:Jakarta,1953

{Avenel Books

Inew York 1980

LI1ZRARY

IKIP NEGRI
(clearance-
sale )

i
IKIP Sansta

[Dharma Lybrary
r

‘tstudents 1}

SMA STUDENTS

as complement
i

SMA students

(third year)

}

SMA teachers

}and University

f

-
?
'f

-Al]l basic exercises and

lanquaoe material

Vork-book for practice and

consolidate language items

taught.

Each unit contains: dialogue,

‘pronunciation, languace

revieu, pattern practice,etc.

- Anattractive story, for

" learning cultural life of

English noblemen

A source for teaching

memorizing

SOob



TITLE

PURLISHED [Y]
. [

L e £

¥ LIERAR

00K STORE/

16.

17.

18,

ESSENTIAL 10I10MS in
ENGLISH
Revised Edition

by Robert J. Dixson

A PRACTICAL ENGLISH
GRAMMAR
ty A.3.Thomson and‘

A.V.Martinet

GUIDE TO PATTERNS

And USAGE In ENGLISH

by A.S.HORNBY

|sity Press

A;Reéénts ;u—!
blicétion, !
.Simqn and !
Schustef, Neu!
1971 ]
!

York,

ELEeS ( The 1

fEnglish Langu-!
ty) and Oxford!
Press 1980
ELBS And

Oxford Univer-

1983

Jaga Book Sociel

University I

Gramédia
Gunung Agung

Yogyakarta

Gramedia and
Gunung Agung

Y:agyakarts

g T P e e, om

"FOR

CONTENTS

R T e

SMA Studens
and studens. sf

English cource;

SMA Students

and teachérs

LK ety o 2

SMA Students

and teachers

s

Tyvace X ag——" v it

3
—pF = e

. 1dioms and their usage.

'

P It explaihs vhy the idiom‘
ﬁlcannot-be translated litterally
from one language into another
without some change in its

meaning or connétation.
! Conversational fofm‘of
grammatical usage. To encobrage
students tyépeak the language
as it is spoken by the.native

speakers.

The patterns of English
sentences.
I Good for sudents to learn

ff English language patterns
| in the daily usaqe.

.

OLIA



A.2., BOOCKS WITH CASSETTES

T R,

[ 11710

PUELISED EY

GCOK STCRC/
LISRARY

F o R
h

CONTERTS

Peter Viney

Diparture

900,

six.

-Tapescript

Streamline ENGLISH

by Eernarc Hariley &

Part A: Unit 1 - 40
Part B: Unit4l - 80

Basic Course English

- Bopk ane, book two to

The Bruton English
DIALOGUES AKD SONGS
by Peter Bostock

Neuw concept English
FLUENCY IN ENCLISH
by L.G.Rlexander .
Recorded drills

‘foord Uni .

versity Press
1981

Collier Mac-

millean, -

London,1981.

Thomas Nelson

& Sons Lid.

Hongkong, 1979

Lbngman
Ya&asan Kani-

‘sius; Yogya

Gramedia,

Yogyakarta

Gramedia‘
Gunung
Agung,
‘Yogyakarta

’Gunung-ﬁ-

gung, Yogya

Yayasan
Kanisius

Yogyakarta

FSMA students

and other

Istudents of

lEnglish courees

SMA

and others

SMA

and

teachers

students

£nglish cources

SMP,SMA studenty
and students of

students .

~Dialoques and Exercises

Good for Role =~

playing and memorizing.,

There are ten units in each!
textbook in the series.fCach!
study unit consists a group!

3 . 1
bf fifteen basel/on sentences

related o a meaningfulsituation

Dialogues. and Sonos

These are intended to provide
students and teachers with
supplemertary material
Advanced exercises

For practice and ¢rill in the

classroom and laboratory.

oL




! PUBLISHED SY

EOOK STCRC/

S

TITLE CONTENTS
! LIERARY ! |
5. Pt, Cramedia S E LT U Cach lesson consists of

Dialégues For Cral
prcticn in English
by Gloria S. Poedjo-
soedarmo,

Book 1, II, III, Iv.

Jakarta 19385

Cramedia

Yogyakarta

(staff English
Language Train-
ing Unit)Gajah
Mada University

and Adults

a2 basic dialogoe (uhich is
to be memorized by the
students ).

comprehension quesiions;
drills based on sentence
patterns

variations dialdgues

A vocsbulary list

Cultural notes

Crammatical notcs

Casheﬁgeto help stucente
memorize using the correct
pronunciation and intonesion
pottern.

Cood for -stucents exposure
and application of the target

lanquage .

oL



TI1TLE

PUCLISHED ©Y

BOCK STORL/

LrEPAHY

FOR

CONTENT 5

o

NCW CNGLISH Y PHRASES

Uritten and Compiled

! by A.CLAYLUEN MLA.

(Dxford)
= 30 books

+ 15 cassets

INTERSAF CO.
( ASIA) Ltd. .

1985 -

SMA STUDERTS

and students

of Cnglish

fiims of the yriter . in order
that the studer's qet t ha
ahility nf: ‘
undereiandiric, speakinn
readimn and uritina.

THEY contains: ‘

- Greetings, Introduction,

-In the Air

tedical Scenes ( hook 2 )
ShoppingG, §/ o kew 10y /2775 42/

Requests, Thanks and Regrets.|
Understanding, Numbers, Age
Time ", Dates, the Ueather the
seasons., ~
Visiting/Going Abroad.

Common Sign and Abbreviationsl
Correspondence and Intervieus,
On the Telephone 4
The Post Office

Cinema, Theatre, Music.
Sports(book one).
Sports (book two ).

At Ses .

Pn The Train

Cn *~¢ Road

Greakdown - the Garage.
Accidewﬁé/lnsurance

At ‘the Kestauranrt

fFood :

Drinks

At the Hotel ( book 1 )
At the Hotel ( book 2 )
The Police ( book 1)
The Police ( book 2 )
At the Bank ( book 1)
At the Eank ( book 2 )
Medical Scenes ( book 1 )

Y/J“{jbs

AOL



BOCKS,

CASSETS ARD

VISEQ CASSETS ( taken

from:

"KEDAULATAN RAKYAT" HALAMAN 3

JUMAT PON 1 MEI 1987 (3 PASA 1919)

)
{

8 A. TINGKAT_ ANAK-ANAK
1. BBC ENJOY ENGLISH = Edisi Dwibahasa

I B. |
. FOLLOW ME — Bahasa Inggris Pemula.

— Doug Case & Ihans Webster.
Harga kaset (\bu.lhlnmuk buku ke-tdan 2 .00 Rp. 9.00C—
Harga buku kel Kp.6.222 - buku ke-2...... Rp. 6.50C,—

TINGKAT DASAR

Sudah mendapat rekomendasi dari Depdikbud.
Edist asli/reprint, ‘
— Barry Tomahn. Tcrdm 4 nlid
— Scriap buku dilengkapi 1 kaset .
— Harga kaset video (8 bh BETAMAXN) ... Rp.48C.

. FOLLOW ME — Edisi Dwi Bahasa.

Penjelasan diberikan dalam bahasa Indonesia.

Harga buku ke-t Rp.11.538,— buku ke-2.. Rp. 11.500—

Harga kaset buku ke-1 bh) ....................... Rp. 6.000—"%

ke-2 {2bhy o SRR Rp. 6.000—
. BBC KURSUS DASAR B‘\H ASA INGGRIS

~— Buku ke-1

—~— Doug Case & John Milae, ) _
CHarga kaset (3'buah) Rp. 12.000.—

harga buku Rp. 5.880,—
. BBC KURSUS DASAR BAHASA IN‘C;GRIS

— Buku ke-2

— Doug Case & John Milne.’ ‘

Harga kaser (4 buah) Rp. 12.200,—

hargabuku Rp. 5.800,—

TINGKAT MENENGAH & LANJUT

. FOLLOW THROUGH — Kursus Bahasa
Inggris Tingkat Menengah.

— Nick Mclver. Buku-ini merupakan l.:n)utan_
dari FOLLOW ME.
Harga buku berikut kasetnva (1 buah)

Persedraon kami sedang kovong. bnmng’ka)i Anda moarxih
bisa mendapathanma di toko-toko buku,

. GETTING ON IN ENGLISH — Kursus

. CHOOSING YOUR ENGLISH — Kursus

Menengah
Bahasa Inggris BRC

-- John Haverann Harga kaser i3 buah; .. Rp. 9.00¢,—
BUKU oo e Rp. 5.000— .

Lanjut Bahasa Inggris BBC

— John Haveratt & Terence Creed

Harga. kaset (4 bushy o0 U Rp. 12.200,—
harga buku..... . .... Rp. 58“.
. PEOPLE \Ob \1FET — 131hasa lnm,rls
Percakapan dari BBC .
— Lyn Wilhams. Harga kazet 1 buahj..... Rp. 6.000,—
buku Rp. 4.50C,—
. BIDANG KHUSUS
. THE LANGUAGE OF BUSINESS
— Angela Mack. Harga kaset (¢ buah) ... Rp. 12.000,—

DU oo Rp. 13.000.—

. BUSINESS COMMUNICATION — Bzhasa Inggrls

Tertulis Praktis untuk dunia bisais modern. )
— Cvynthia Beresford. Edisi ashi ... Rp
):.\‘.l‘i J\\'i \‘Ji].l\.i

S GOING TO WORK IN ENGLISH — The Enalish

You Need for Getang a Job }
— Susan Nornun & Chrs Faram. Harga buke Rp. 8.
l‘

kaset (2 buah) Rp.
. THE SADRINA PROJECT - B:ha'.z Inggrxs
Pariwisata.
— Nick  Mclver. legl kaer (U buahy... Rp. 3.080—
BUKU oo Rp. 3.52¢—
. THE PETROLEUM PRO(R-‘\\&\H -— Bahasa '
Inggris Perminvakan.
—- P.L. Sandler. Harga kaser (3 bush)..... Rp. 9.000,~—
BUMU Rp b.DCC.——
. MEDICALLY SPFAI\‘N‘G — Bahasa Inggris
Kedokteran, -
— DL, Sandler. Harga kaset (2 buah)..... Rp. 6.000,— =
BUKY oo e e Rp. 11.500,~ =
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For exposure throﬁgh watching films:

(Video and Television)

We can see the television programmes from the 'Monitor!'
magazine.

Example:

1

On Wednesday aftefnoon ( 17:15 )
"BahasaAInggris Untuk Anda" (English For You)
- On‘Friday afternoon . ( 17:30 )
Serial film of "Muppet Cilik™"
--Onrsuhday‘afternoon ( 12:30 )
Serial film of "Highway Tb Héaven" or other serial
films in the evening such as
"Dreams" on Monday ( 20:00 )
-~ Other serial film. ( Video Cassette )

"People You Meet".

Radio Broadcasting:

~-BBC 76 m., . Morning : 05:00 (IWT)
- ABC 49 m. and 17 m. Morning : 04:00 (IWT)

-VO04A 25m. Morning : 05:00 (IWT)
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