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amenbe of the W‘% languagze
to those of their native langunge

apoken with the ﬁs&ug and there iz no ﬁmwm&m
of mwwt and 1% finite verb. The use of rising fatons

* : > experience may fnterfere with the m%m of the
guage, the result of which iz that they have ’%

®s Students uaumuy find such ele-
in mastering correct tag questions, subject = Pinite verd

tion e
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both, with, Smith, think, thorough ete. (/ 0] seund),
beys, __gg_;a_, u,‘etc. ( the (2] sound 3, .
j_;i__@_e_, aeme, u. pen ete.(because of the aspirated _
| smd). |
it seemsv Lade is correct when he says '!;hat “Wh@se ale-
ments tha'l; are aimilar im his native 1anguage will be simple

for him, and those alemants that are different will be dif-

ficult™ 2), |
In learning the target‘ language the native language
cannot be ign@red completely. It is sometimes a help. but
somstimes a bother to students, The nativp language has some
roles in the praeess‘ of language learning. In the first
place, it can ve ussd to explain the meaning of vmrda sPhrases
or sentenceﬂ, and also some grammatical problems. 3).
Fw mtanca, in mrder to explain the three meaninga of not
attached te a finite verd we may use the mther tmmgne oI by
translatimn. mm imrea meanings are ¢
ae tiﬁak 6.2y 3 Ee is not 5.11 N |
| ‘ T He dmn't come on Hmda1 “
bukan €eZe r. Beker is not a teacher.

That is not the > place for reareaticn.

c. belm oo ¢ lﬁz brother has not taken his breakfast

'me following ara emples of translation used to explein the
meaning of words or phrases which are c‘ti.ff;i.em;l.'ls,~ for the stu-

dents to grasp if they are expiaimd in the”i:a:rage«g language?
My servant comes here every other day: ;géiapg satu
S | e
Ho Wll get married next month ﬁ '

& ;.'-“a,e -

2}. Robert Lade, L istics Across ﬁultures, .&nn Arbor -

" The Enivarsity of Michigan Press, 1957, page 2. ‘
3). Bee Soepomo Soed josoedarmé Ph.D., The R_@.Le of 'bhe K@ther
Zggm,g unpublished paper, IEKIP Sanata Dharms, 1971,

Pagas - 3' '




He will msrry Susan : mengawini.

Seemm the mother tongue bscomes a means in the pro-
ink ing for studmw even if tmy have to eXpress
things in ‘tﬁha eargat language ). If the atwﬁam:a want to
express amﬁhing, in English they do m»& think it righ‘b amy
in English. After recsiving the stimulus, either Prom outside

or from inside, they select the codes o convey the message -

in their. mtive langusge. The selection includes the words |

am patterns needed to eonvey the message. ‘ﬂm ‘next atep is |

to make mentael tranalatim, finding the Engm.ah squivalent
for the codes they hmm constructed m the mﬁiw Eanguaga.
tmmfamma of patberns occurs. The danger in such a
proecess is that tha students tend te mllw 'bha ‘patterns of
their native language in transferring the: maﬁaga inte ¢he
patterns of the English langusge if thers are eon’amai:a
between t:> the patterns of the nativa 18.%*“&38 and those of
the target Mnmge‘ Thus, the expreaainn in the English
contrast, native language Anterference will be a eonstant
student's native language habits will tempt him
to follow the pattern of his owvn langusge at that peint. 5)

ge .1s wrong. Wilga ¥, Rivers says, "Where there is

problen. ho

The writer has am across students transliating

;setaaim'big  into station‘bw, ‘instesd of bus gtatien.

4. ﬁaerge @uim, ~ ish Teaching Policy unpublished pafer
for English Seminar, IKIF Sanata Dharma, 1972, page 13,

5. Wilga M. R&mrs,




-4

These emplas show that the native langﬁage interferes tdth
the mastery ef tha target 1anguage ‘ o
D In ﬁhe effort to grasp. the content ef a r&adlng pas-
sage, the stu&enta are concernsd with the mea.nings of tha
words in ‘the mother tongue as well. If they do mot knnw the
msanings af the words in the reading, it will be difficult
for them to gra:sp 1ts eontent too. It will be aaszer for
them to knmw ths cantent if ‘there are direet eqnivalents of
'bhe wards or phrases conta.ined in the raading in their metmr
tongue‘ If ﬁhey find idiamatie uses, hawever, thay uill find
aifficulty 'haeause the meaning c«f the axpmssion is differemb
from the meanings af eaeh separate ward m‘.’ 'l;he axprassian. |
ﬁhus i:he same meaning sheuld be expreased in a different
fenm 1n ths nativa language. Far 1nstance ;:1.

Eew old are }___‘2 s Beraya zmrm?

What is 10131' neme? - Siam ?
Hhat tims is it? - Jam,berapa?

These simz.lar meanings With different fnms of expression
become prablems ta the stu&ents, and the use m? mother tongue
by transletion may help overcome the preblems. ¥ . ‘

. The ideas underlying this anal:ysis are tha faets that
there are similari‘bies and differenees between Engl:.sh a.nd |
Indonesz.an questien sentences and that d:lfferencea between |
the two have been assumed o puse problems to Indmesian
students. In the ‘analysis he ml try to show the sim.lar-;_ 5
ities and differences of gquestions of 'bhe two lanmes s and
suggest some tschniquas to present the English quastians to
End:mesian studenta, as his wntz-ibutien te tha taaehing n»f

English in Im!enesia. Ee will alsc presem; a ree_ Ben ‘tion

on the techm.ques tm teaeh each type of English questiena
and give samples af presentation using the method he has

selected.
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. The theaisnwill_consist,ofzfour,chapbers.‘ﬂhis,intrms‘
duction is preaeﬁting a‘Shnrtfdescriptian df“what the uriter
is gaing to daal wmth and what he 15 aiming at. Ghapter one
deals with examples af eadh type af Eﬁglish qﬂestlan wzth
thelr Indonesian equlvalents and the analysis of thezr simi-
laritles and &1fferences. Ghapter twc deals With the clasai-_
fication ar‘the dirfereugas, smncakthera are\gewaral.levels
of differences, such as cultural levelg_strueturallevel,
me&ning level eﬁc.‘ahap*er thres preaents same'principleS‘in
the teazhing of each language item. Ghapter faur is eansernﬁd
with,several techniques to present English quastinns suggested
by the writar and a recammsndatien to teach eaﬁh twpe of
English questions. | |

- The aims af this thesis are 3
1. to present a &escription 6f‘the differenees and
‘,sxmilarxtiea of English and Indonesian questions;
2. o reveel pﬂssible problems due te transference of
patterns in the mother tongue, ,
3. ta present a recormendation as to how te teach the
varieus1items in the Engiiﬂhjquesﬁiqns sentences
to Indenasian students. }} ,  o |
This will elsc serve as a guide in graﬂing the teaening
materials based on the easinsss and difficulty af the teaehing
itmmn The teaeher shnuld select which item.te teach first
and whzch one to fbllow, for in.the _process of language,_. _
learning, the 1anguage items such as vneabulary, struatures,‘
pranuneiation, Should be grzded from simple or easy 5o m@re
gifficult onas. Eadh new uwndlt iz a2 new learning iteng af
which,&ifficulty or aasiness depevés on whether it is sﬁnilar
or different frem that of ‘the native language. The grading,
hewevgr,‘shggld nut,be tevlmneh based,en.the item*s'dirfié
eulty. It must be based more on its unsefulness in theareéi
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life. Items wﬁzh high fraqueney of occurrence in:theé! English
| lazague.ge s%mulﬁ be tang,ht first, and thcse with lmfar i‘re—
quency of occurrence shmz}.& come Ia,tar. Far iastance, in the
qmstian Has she heen laaming En_g.ish faz* slx yours 3 ‘the

use of auxiliary be and addition of img poses trouble to the”

students. So we shmzld; intraduce its simpler fom without
ahming its basic meaning that is, Eaa ahe 1aarnt Engrlz.sh
| for six zears? fhrengbwt the taaehings, itm }.ike the lat-
ter mntitmed should be taught first.

The technique the writer is gaing to use is, of eourse,
'the centrastive technique. He will proced to give some exam-
‘ ples of each type of English questions with the:lr possible
equivalents in Indunesian and compare the eerrespanding gues-
tion forms af the twe 1a.nguages, 'brying tu f.tnd their simi-
}larities and aifferences,

The conbtrastive studies are 1mpartant te determine
the materials ta teaeh and Yo predict whera i:ha problems may
lie ftn' studsnt;s, because they show the difrerent features
between English and Indoneslan language, aspecially about the
glestions. Teachers sheﬂd know where the problems iie, so
that the students may spend less time and effert in the
learning but with greater result. In other words, this |
analysis will help ach:!.eve effective 1earning Fries says,
%the most efficient ma.terials are those that are based upon
a sciﬁgtific description of the langnage to be 1eamed,
carafully compared with 8 parallel descriptiwn or the native
language of the ’laarner". 6} Jack Ryoon Hwa;;g alsx; stresses
the importance of contrastive analysis in the teaching
materials by stating, "The recurrent dif:t‘igu};tieé of any
studént rétjle_ci; to g xi_zéi'ked degree the ,aimi:garities' and gif=-
forences betwoen his own language and the langusge he 1is
‘leaming‘. ’fherefore, the most appropriate materials for




teaching a language are those which embody 2 contrastive
analysiéi of ﬁﬁa“wsthafr‘ tongue and the *ta:egéﬁ language®™. T)
The contrastive studies will iprodﬁce di:ffere:it features
whieh either English or Indonesian questions have snd a
whiech tﬁe stﬁ&entsj must be made aware of in the process of
lezarning the target language. ' ; '

6}. C. C‘. Fries,“Taaehing and Learning | ‘
L%%ge s Amm Arbor : U ve.rsity of Hieh» gan Press
> page Q. . ? .

'Z} Jaak-Rayoon Ewang, Gurrent Theories af Language
- and - Teachinf_ lish eacha. Foruti., Vol. V11




" CRAPTER I

EHGLISE QUESTION SENTENCES AWD $HEY
EQUIVALERTS IR INDONESIAN

Aecording to Zandvoort's A Handbook of Er
mer, English questions evan be classified into & classifica-
tions \ ' '

1. Verbel questions or yes - ng questions;

2« pronominel questions or guesitions-word questions;
3. dependent gquesiions or ineluded q}w&t’im;
k. appended questions or beg questions.

In this chapter the writer will try to sRaliyse each of these

as exhaustively as he can, and he will also show the eguiva-

lents in Indonesian. The reason for his doing this is that
he wants to show the differences and simlilarities betwsen
patierns of English and Indonssisn questions and show where
possible problems lie for Indonesien students.
The four main ky;m& of English guestions sentencaes
imw
Ao Verbal qwasﬁma or ﬁ;ﬁ_ no ‘questions,
They inelude :
a. Questions xm the verb be. 8)
b. Questions with the verb have.
6. Questions with the verbs ean, may, mst,
d. Questions with do, doss and did.
0. Questions with rising intom
regardless of word erder.

fumanireng "English Question Patterns®™ (unpublished
B!"ﬂm mﬂi&, IKIP Sanate Dhs ma )

2]




B, Pronominel guestions or gquestion-word questions.
They inelude :
8. Questions with who, what, when, why etc.,
with reversal of word order.
be Questions with who, what, which, as subjects,
~ without reverssl of word order. o
C. Dependent questions or Ineluded guestions. This
ineludes : '
8. Dependent yes - no guestions.
Pe Bepaudent questions.
i?. Anne

WO mﬂﬁi@ﬁﬂt

*_.d aunestions or E'ag quaatim.

&e The 3es - mo questions.

' These are gquestions whick do not ask for a pia:w of
informatien from the othor persen. They only ask about other
Wsca*a opinien or * sement on the sublect asked the
éu’eatim%z’*a The answers expected are usually either yes or
no, depending on the other person’s idess. The followinga

‘are questions of the yes - no type :

8. Questions with the verb be.
The verb be may have several functions: 1. functioning
25 & linking verb. % oceurs when the verb be is followed
either by 2 noun or an aﬂjmtivaa 2. m&m@ as g full
verb, when it is m&m by other words except nouns and
adjectives and wrba. 3. rmtiming as an nmum verb of
the pr 4mssiva tenm m lz.. functioning as an suxiliery verbd
of the pasalve rm. The foll
tm:.amm. That is needed ‘to contrast 1
the tuwo syntactic m&&am of ma‘k&mﬂ a:r ﬁm two langusges.

Te 4m I pight 7 ~ 1.a. Apa(kah) saya betul 7
" b. Betulkah says ?'
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€. Saya bebtulkeh 7
d. Saya betul ?
2. Is the enswer correct 7 2.8. Apa{¥sh) jewsban itu bemer 2
| | ‘b. Benarksh jawebsn itu 7.
¢e Jaweban itu benarkah ?
de Jewabsn itu bemar ?
3. Ave the glasses clean 7 3.a. Apa{iabh) geleaZ itu bersih
| b. Bersihiah gelas2 itu 7
- €s welas2 ilv bersihkah 7
 de Gelas2 itu barsih ?
4. Here the lessons = l.a. Apal{kah) pelajerenznya
interesting 7 L mﬁmx'ik k4
- ba Monarikish pelajarendny
¢+ Pelajaranznys menarikkah ?

0

5 2

Mish - | | Indonesian
4. Is John wﬁiting for %.2. Apa{ksh) Echn sedang me=-
the bus ? . munggu bis 7
s Sedang merunggu biskel Jobn?

S Zﬁm ‘Si‘:::‘.h‘:h-.,j:’ Bennieey biSM?
d. John sedang menung

be used as sn amxiliary of passive form :

1. ¥as he arrested by 1.8. Apal{kah) dia ditengka
the police 7 Polisi ? |
o - ‘B cap polisikeb dia ?
o Dis ditmkap poiisikek 2
| d. Dia &i’&w@w polisi ¥
2, Has the tree been 2.0. Apa(keh) pohon itu telsh di-
 cut down ? ~ tebang ?




-1

¢. Pohon itu telah ditebangkeh?
d. Pohon itn telsh ditebang ©

E%agatiw qmaﬁm with the vorb he
1. Aven't you tired ? : JON &m{m) anglmu tidak islah?

. Engkan tidak lelsh ?
2, Wasn't Bob lste  2.s. Apa(keh) Bob emk terlambat

yesterday T | . kemarin 1
| . b. Tidek m»mmmn Bob
kemerin 7
€. Bob ﬁm terlambatiah
de Bab kﬁmarm %idek terlambat-
‘kah 7

3.8, Apa(keh) pekerjasn itu tidak
diperiksa 7
~be Tidak diperikesakeh pekerjaan

ita ?
C« Pokerjasn itu tidek d4i-
poriksoksh 7

de ?mrjm itu tidsk diporiksa?

A1l the exemples sbove sre mostly used %o start &
ﬁi&cwrae_ There =re slso short questions using be whiek
mlleu & remark or & questions made bufnmhmd The remsrks
previmaly can be of two kinds ¢

or guestions msde

1 thm& which are made by sncther person, e.g. :

~Are you ¥ ( ____&h-;; LI I
Such & gusstion is called a2 reactive guestion. it is e GUaS=

tion to givr a reaction %o & pemark or question spoken by




enother person.

Buch qu&stim are called confirmative wah&mm* Ehiﬂ
mtt&m ﬁf qu@a‘hi ia i w5t e R

found &3 a response suggeating
& doubtful or eritieal attitude towards o remark that has
bsan made and to ask for vonflrmationm.

Prom the above amglaa;we may analyss that the sini-
laritiss between the English
follows : | . -
e E@th Engl&ah and Indonesien guestions make use of ihe

rising intonation st the end of the ublerance.
2+ There 1= inversion between the subject and the werd in
. the Emliah forms, end same of the mﬂxmmsian forms have

inversion teo. For example : | .

&m I right? Betulkeh says? In English the in-verion is
between he subject and 1ts finite verb. In Indonesisn the
inversion is alsc botween the subject and its verh, btut the
verb of the indonesian form functions as a pmmaﬁw
adjunct in the English form. & finite verb is the one that
changes its form when the mbjwt changea its form from He,
She, 1t %o L, ¥e, Jou, They, or frem I, We, You, They into
He, % it; or that changes its form fram preseut to passt
or fron paat o present. For ozsmples : "

Ea wks vegz

ﬁe 13 f:ma BOW.
in a mr‘b - group, the finlte verdb is the fivst verb in the

and Indonesisn guestions ere as

group, for instancs @
Tuey have been working for thres month:
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The differsnces between the English end Iaﬁﬂmaim .

mot be done now.

queati@ns are * e | ‘
1. There are subgeetwvwh c:ancarﬂ moblwzﬁ in Englia‘h,mmly
‘the suitablo form of i‘im&tﬁ vezwh with its au‘bject ‘J‘iv’*e int

i-em, You-are, 5@&#&&. ’i‘}ns ﬁws not ,@:&igﬁ S;n Inﬁomtsian.
2. In English there sre tense concord pyabi!,am 2 m‘ly the
change of the verb form in relation with ‘:l_ts 'hime reference,

which is usmily pab 2zt the end of the sentence in questions

of this typa. Such 2 change of verd form daes not exlst in
Inﬁanesian. %@ ‘Lense ‘E.n Inﬁmnsian '5.@ expressed by adding
a cortain time expression, without any um&a on the verb
form. The bime reference in Indemesian can be b either

in fromt s in the midﬁla, or at i:he an& u:ﬁ' tl:w qw&tiana

3. Sines Am, .&m, Xa, or ¥as stec, has t:m some msiti@n as
mg___ the initm pogition, t;he In&mmaim sm&ants tend
to think i;hat Am, Avas stc. means apekah iIn Indonesian,
This ia rot so. Thers ia no exact equivalsm‘; of be in
Endnmaiau¢ , ,

Apa Aubaty or m@_ ifﬁhaﬁz} is 8 morpheme aﬁ&ad to mark
the utterance ag & guestion, Ii; is & guestion marier.

e In the ease of q,uestim in progreaaive fom and passive
form the pasitian af ba ia still the semé as that of in
other qnastima sthet is .‘z& front, initi&l p@sition,but iz

functlons as an auxiliary verd, instead of a2 fu1l verd or

5. Said normalily,English negative questions have the word pot
abtached to the finite verb.In Indomesian the position of
tidak is vary maxihlm It cen be ahiftmi mumi in tha
sentence, awming ancther part of the sentencs.

S&m‘h ing not fz'mz u‘h& ﬂnﬁ;e verb in mlish and pntting
it after the subjsat maan thai the spesker wmants to
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This form will surely be sasi
pot and tidak come after the sudbject in the tuo lansusges

question patiern |

7« 12 there i3 an adverb of time, the adverd of ﬁmmﬂm’




 werk last week T

B.Mehizmnhavata

ahey m& pamnta ‘i‘ ‘ g

. Have you brought
your raincoat ?

5. Will you have your
sarvant cook noodlea?

-135

P nicah mamk& W ini?

hanwak pekerjam minggu yeng
lzlu ?

b. Hempunyal banyak pekerjasnicsh

gy yang lalu die mem-
‘ Wsk Wx‘jm ?

| 3.a. Apa(m} snak? mw @one

‘haati wang m mreka '

. Ansk? harus mentamti dﬁaﬁg
. tus mreka 2

}-!-*Rm AM{M) m ﬁ&lah P ki LSRR e

Jashujm?

Sea. Apalkah) kem
memaselk belmileh?




6. Basn't she swept 68 &pal{keh) dia belum mmpu
the floor ?  lantai 1tu? -
| - b, Belumkeh dia muyam W
Citmr
¢. Dia belum menyapu lanted
- ituksh?
d. Dia ‘balm menyapu lantal
o it
S Se I-mtai im belum disamm;fa?

There are two functions of the verb have. Firat, it
is used as an auxiliary verb of the perfect tense, and
second, it is used &s & full verb, which means “oun™ or
“possess.” When have is used as a full verb, there are two
possible ways of making a question with the verb have. The
first is by using the euxiliery of interrogation do, does or
did and the second is by shifting m a}.asawauwﬁ, the verb,
in front of the subject. There is immimn, ut without eny
suxiliary of Interrogation. For intanee :

Do_they ham this book? Have they this
The first example is mors mfarabla bocause it follows the
normsl pattern of English questions.

The similarities betwesn the English and Mmaian
quaaﬁmm: e
1. Both are normally spoken with the rising intonation at

the end of the utterance. SRR -
2. There is inversion in the English form, as well as in
soms of the Indonesisn forms.

The differsnces are as follows @




te
2.

_3’

~ tlon of have is as an suxiliary verb. The

ise
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There are subject-finite verb eomcord problems in Miah,
h do not exist in Indomesiesn, S
There are tense concord problems in English. They do not
exist in Indonesian. |

In the perfect tenss, the form of the verdb in the GuUoR=
ticns is similer to thet of in other tensea, but the funce
ndonesien makes
uses of adverbs of frequency Lelsh or sudsh for this
PUrpose. L |

Said normally, the Wah negative guestions have nob

~ ettached to the finite verb, the suxiliary. In Indonesian

th@ mrd t.uiak cau he shifted fmm one pari of the

‘, saatanea to amthar.

Se

Te

In emple nmbw three Do ehilﬁma ham to obey theip

w?’ hamw % is a para sal

‘which means pust. The form is the same as the obhers,

but i'ha- fmtiw .is‘ éifferent. In Indoneslan the word

:ham is adﬁacl horo,
e

In example mumber fiw » 4ill you have your servant cook

neodles?, the use ef ham ‘here ia ealled : ecausabtive havs. -

Its Meti@n emalins es a full werb.

?ha vﬁré not attached %o the auxﬂ.iary of the perfect
tense dges mtmmmt belum in Indenesian,
Sometimes this’ construetion i1s accompanied by the mae of

~ Jet wich means belum.

is Par as uhimh pattern to teaeh is emaame&,

maghaxfs should introduce the pattern of queations using do,
dosa, or did first in teaching, since they represent the

nglish questiona. Questions sueh as Have

F‘a " should be presented later.
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¢+ Questions using cen, may, must, should ete.
@wa WEF mﬁt, ﬂi@&t gics 2re auxili

xiliery voerba used

o form the tenses, mmz@a and prediecation. In qme«stiam,

therefam, ‘they go togethar Eith another xmrb they mppert,

that is the prineipal verb. Some of the amglas arg. 3

. English  Indonesien

1. Cen you come on vonday? 1.a. Dapatiah kesu aammg pada
| | | beri Semin,

h.Kamn dapat datang mi Senin-

. kah? |
Ce &pa(bah} m:m ﬁamt data:ng
&mz'i Seninﬁ '

Km &apat e}m;mg mﬂa hari.

- Semin?
vy you? Z.a' im(lmh} m mgingmm
" be Kamm mmgingﬁnm saya me-

da Ea@aimm kalau saya mo~

3. Will they visit Ball? 3«8+ Apa{kah) mrska akan me-
ngunjungl Bali?
b. Hereka akan mengunjungi
Mikah? -
Co &mm mereks mngzmjmg&
Bali? R
| Belt?
L. Could you open the h WMWWW
window? | buke jendela itu?




5. Could the new be true?

6. Might John be there?

7. Should I do this?

8., Wouldn't Eam-y come

9« Might not Devid come

5-&,, 7"'2:1, ngh ‘3‘

: 7&&1 &M{M) m »

be mranya mmh kanu meme

. buke inndala itu?
- Kamu anm aamt mm
_Jendsla ﬁm?
Kam wa &ai:at; nh
Jjendsla Mmm |

ia kahm' im bamr?

bn

Be d
e |

6'3’ Buneles

| mngarjam :mi?
h. Saye ssharusnys menger jaken
saya sehemmya mngarjm

- nysksh saya mengerje-
&.a. #pa(kuh} K&m-y tidak aken
damg mi m:'ikn"msa?

Eem tim akan &aﬁm&g
‘hari barﬁ.m*bwm?

9.&. &pa(keh) David mungkin tidak
damg Wa mata itu?



!:ah psda pesm itu?
d. Devid mngkin tiﬁak ﬁ&tm

pads pesta im?
Emet&y z.m qmstims with be tham are a%mrt: qms- ,

tﬂ.@m using can, m, etc. following a remark or question
ade by eitheyr ancther person w_, the speaker himseif. They
are called reactive gusstions and confirmative questions.

Icamtdathim Can you? (-”
’ m similaritiea between the Wah and Indonesisn
quaamm 8re ‘-:,
1. Beth are normally smm with the r:laing intmm*&im et the
~ end of the sentence. o |
2. Toere is & reversal of order betweem the subject end its
finite verd in Bnglish questions, -and soms of the
- Indonesian forms have inversion too. |
3+ Generally, these auxiliary verbs have direct eguivalenta
in Indonesian, but in sme occasion they mean differemtly,
for instama,aml& - mumglin, nay -_mm@ ‘
The differences are as mllwa
1. 411 the English questions of thﬁ.a knm haw & roversed
order of class-1 and clasa-2 Wd or the svbjeet and ‘me
finite verb, while some Indonesian forms de not bave it.
2+ There are tense concord m-ohlams i.n _ﬁng}iah,. that is, the
change of verb form :ih relation to its tim refsrence.
This &mga ai’ wrb i‘m does not exist in Inﬁamaian,and
the ﬁansa is expmam by aadiug & aertain tim refﬂmma.
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Subject - vez'h soncord problems do not seem tc pose probe
lems to Indonesisn students because these euxilia

cen go ‘ﬁi‘m any subject without any change of form, exesps
if they use their substitutable Mmm&ﬁma, iike in ¢
must - have to, will - be going to, may - be allawed te,
ean - bs sbie ‘ \m‘. iIn Mm&i&n,thésa quasté.‘am‘ de not have
eoncord, although the auziliery verbs ave substituted by

- other forms in English, for example z

he

. Dopatieh kamu berenans?.

Is she sble to swim? Dapatish &immm%?
Some English auxilisry verbs of ﬁ:ﬁ.‘a kind can express
seversl meanings, for example 3

Hay I go now? =~ expresses permission,

#ey she be at howe? .z.mras%s:paasﬁ.hiﬁity.

Can you drive a ecar? espressea sbllitr to or know how te.
Can this be true?  expresses probability.

- Cen I go home now? expresses permission.

S

The Indonesien questions make use of different words to
. express different meanings, for instance @
Bey I go now?

While English guestions have inmrﬁiem, Iznfonesisn guess

+ &pa., apeksh or the found .
s of

tiong mka use of funetion wo

ﬂwrﬁh@ma *ﬁ:ah which can be attached to several par

the sentence, fw;,xm&mam ;
at the predicative part, like in In davatisl
&% the end of the sentence, such a3 in Ja ﬁmh

- &pe or apslah ususlly inliiates the sentence, but i% ney

be

occur in medial position as well, sometives. |
in negative guestions, the word pot in English is always
attached to the finite verb if it is sald nommelly,
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whereas the word fidsk in Indonssian may occupy several
positions in the senbence, occupying different parts of
the sentence. -
?.‘ The past forms of these auxiliary verbs do not always
refer to past time, which means thet they do not show
NMight John be at heme?

pening in the past. They show possibility
Inty at present.
Seme other examples ave =

Should I do this? shows advisebility.
8. Hegation of each of these suxiliary verbs does not alwsys
‘ mesn the @pwaim meaning

%o show absence of obligation the verb must makes use of
another form, either need not or do not have to,s

sesm to pose trouble Lo a%n&ents, but their uses in the present
‘end past forms with the meanings they carry bave become great
problems to them. The students usually tend to pay attention
‘kﬂ their direct equi ‘ |

valents only, such as : can - dapss,
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may -~ belsh, must - % will - %am., !mluﬁiug the
aings they have 1f they m in *am past fem.

d+ Questions with do, dees, did.

As suxilisries, do, | does and gi@_ are auxiliaries of
negation and interrogaticn. Such an esuxiliary is reguired
when the verb of the sentence has not yet got its om auxil-
iary needed to transform the sentence into a guestion or imto

negetive sentence. The followi '

; I mm awmta understend
tm}.aasm? '

4. Muria2 mengerti pela-
“Jaran itu?
2»&-» Apa(ksh) dia tahu itu?

h. Bia %m iﬁﬁmh?

Ce ﬂia sabuieh 1
o d. Dia tabm itu?
3+ Did she have lunch at © 3.2. Apalkeh) die meken siang

home 3‘9&#&1‘&3 ? : | a1 rameh Kemarin? |
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he Didn's Tom wateh the = L.a, épa{kah) Tom tidak melihat
“movies last night 7 | © filem tadl melam T
tadi malem ?
c. Tom tidek melihet filomkan
d. Tedl melan Tom tidak me-
lihet filem ?
e« Tom tidak melihet filem
| | t2di malem ?
Amfimr type 1a the ons cmlsting of an amxilim‘y
‘bﬂ a rmark previu

wrb m & wm-«m spoken as a response

ta :mgggaat & dmhtm or eritienld atﬁmﬁa tommm the remerk,
i ﬁniam my homsvorik,
pia ‘m?_( Betul begitu? )
He doesn't understend that.

Bmanw he? _i Betul begitu? ;) -

| In confirmative guestions the remarks or the guestions

are mﬁa by the spesker himself, end the question spoken is
used to askfor confirmstion. But this question is e real snd
- independent qmatim. It is not a dependent question.
For exemples :

g__g_ma & lot of trouble with s

Bo you? (Eam: Juga?)
?{ ;!gg?)
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1. Both are normally spoken uith the rising intfamtmn. |

2. The English forms heve reversal of word nmier, a3 well es
same of the Indonesisn forms, such asg in : _

Do the students u:miam‘km naxggartikah mridz pew=
~ the lesson? -  lajaren ise? |

The imrersm in English is, hﬁmm, between tha mbjaet and

the guxilisry verb, wherdss in Indonesian the inversion is

between the -mbjact m the verb, which is sometimes followed
| m &marama are @

1.%&%&5&1 fmmﬁamaﬁmﬂim, &m, % wﬂiﬁ

pending on the subject that follows ths suxi
and the temsse in which the sentence is ram&. The _
‘ vimaimfmma Mtimmwﬁnrwmm
| ,Mzmﬁ morpheme kah, that can be ati:aelmﬁ to several ele~
ments m the s&n%m. ‘

2¢ mm are mbjwt. « werb mnemvd problems in English
mly the emﬁ ral&tigm betusen the class-1 and elass-2
word, such ast Do - ‘!;!m studouts Does -~ John, ete. This
eoneord doss not wxigt in Indonesian. Therefore, the uss

- of da, does or did mﬁy confuses the students. And the
fact that & verb sten appesrs af‘har the mm person sine
gular in these mt:mm will unteach ‘the astabli shment
of stemts aﬁer the third person singuler in ,atammzs;.
‘Ihe -eoneord, of course, 11&3 between the auhjm:t and ths
ﬂnite verk do, does or éié..

3. %am are tsnse concord problems in Engliah, that ia,
changing of do or does into did %o state things teking”
place in the pest. In Indone: ‘
adding o time reference. .

Le %awismmimlantcf&e ’ does ordmmmmam

. when tmy are used as suxiliery varbs\. m!‘&fM,v the

ary verb

g

4?5‘{‘-1 b

)
4;’ xR Qh“) g
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= #he‘l studente will find problems of word order, Since they
have Menulis suratkeh 3%s? in thelr language, by analogie
formation of inversion they may say * Writes he a letier?
or ¥Wrote he a letter? as the equivelent of the exsmple taken.
. % students may not yet reslize that the word do has
several functions: 1. is is used as an auxiliary of nega-
tion snd intam,g&tim, far instanee :
The pupils do not talk in elass.

or ®to aet® or to "perform”, 1ike in What are You doing?
3. It 1s used to make emphatic forms of simple present and
- slmple past, e.g.: I de like smoking, Ha aid go to Bali.
k. It is used to represent 2 verb which has just been
mentioned ﬁ.‘.gus‘%\ guept the Floor? My sister did.
5. The word not in English negative qmatim is attached to
the auxiliery verb, nemely do, does or did, but in Indonesien

1idak mey oceupy seversl elements in the s

sntence, say, after
the subjeect or at the begimning of the sentence.

Another prdbiem that Indonesisn stoudents may find is
that they will use suffiz g or es asttached to the elass~2
werd that follows the subject of the question starting with
does. So they may have question sentences 1ike @

Does she helps her mother?

‘Does Johm comes from Ameriea?

mg idea 1s strengthended by: 1. The nse of suffix s
or es attached to the werb aﬂ:ér thira person singuler or
after it. 2. The apmeatim of auxiliary does for the third
persen singular or it in a msﬁi&ix. %}r may not realize that
the use of does causes the g or es after the verb to be left
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e. Questlens with rising intomation, regardless of word crder.
‘Thers is no inversion bobwsen the class-i snd class«2
word in this quesstion. The main characteristic that distine
| gulshes ths guestion from & stabtement is z:m rising inbonetion -
by which the qtmatim S.n spoken. Scme of the exgmnlen sve 2

English . Indonesian

1. The trees ara ‘big? ' 4. Pchon2 itu besar?

2. m;r can he tmmteﬁ.? ' ‘2.‘ Hereke dapat dipereaya?

3. Nother must stay in bed? 3. Ibw harus tinggel ai tempat
S o o tidur? | "

e You h&ve kwrm.ghﬁ ym bag?ia.. Kam telah mamha:ém taﬁm?

Se 33&& refused to go? 5.; Dia %idak mau pergl?

6. You aid 46 well? | be Eamu W%arjama aengm
” . ) bafk? |

7' ﬁamy isn't m hm” T« Heney tmak ada dai rumeh?

8. Bob connot swim? B. Bob tidsk bisa berevang?

9. Jeme doesn't came 9. Jene tidek datang dari

’mezxglm? - Ingpris? o

m. She haan"h teken her 10, Dia belum mekan sore?

’M + They éiﬂn't attend 1. Hereks tidek mngmaui
the meamng? raput 1tu?

| i‘h@ nm‘wr gf class«t and nlaarw-:! words in thess ques~
tions :t.s Just the sam 88 that of & sﬁament, They differ
i‘x«m statements in the W of the msmg intonation at the
end of tm u’kmmm. m rising mmtm is the queatim
marker 01‘ quaatim @f thiﬁ type.

~ %he simllarities betwsen nglish and Imﬂmsim gquesw
t:im:a are _
1. %wm ia ne inversion Iin both magliah and msm GUEB=

t:lem. The order of clasa~t and clasa-2 word in the two

———
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longuages are the some,

2. Both are normally spoken with the vm.aing, intonations
- However, there are differsncss as wsll :

1. There are subjecte-vorb concord problems In Bnglish.There
is an agreement of form between the sudbjset and the ﬁnite
verb. | o

2« There iz a tense concord problem in English.

3. In English negative questious the word not is stbached to

 ths mili&ry verb or follows the verb. In Indonesisn it
comes after the #ub;‘faat, elthough thers iz an equivalent
for the emxiliary verb the English questions use, for
inztance : | S
 John cannot swim?  John tidsk dapat borenanc?
Sometimes pot mesns "bulan® or Yhelum®™, besides “tidak”,
1ike in 2 | |
She is not = doctor? ~ Dia buken dokter?
She hesn't %sken hor dirmer? Dis belum makesn sore?
 This type of guestlons is relatively easy for the
students to learan, but the teacher should not introduce this

Peaching material éariy- in the course year because this fype

st&ans dnas not represent the normal patiern of English

qmstim, the« pattern the sbudents are supposed to master.

: “‘hia pa%;tern is used %o axprasa surpﬁsa oF diabeliaf fm
the part of tm SPEGXOD .

Mﬂ mst be pressnied later when tha normal En&zlish qmaﬁi@n

mttem are alrsady astabl.aama in *ﬁw students' mlin




E, Qnﬁsticn - word gquestions.

They are questions uzed t@ ggk Tor o plecs of infammatimn
f@am.the other person. The information the guesticner wants tm
elicit is embodied in the que tien word usad at the b@ginning of

tﬁﬁ guestions,

& Questions with Wha, What, Mhﬁn ate., with reversal of wurﬂ order.

Questicng with @hﬂim),

 English
1. Wholm) do you want
to sag?

‘2. Who did the stuﬁanta
. yisig?

3. Whe will you choose to
bacemmhchaimman?

lt. Who doesn't John 1ike?

Questlans with What.
1. What are you writing’

2. What is the number of
your house?

3. What didn't yau‘
agree to?

i What is your age?

1.&5
be

2_;‘&.

ba

Go
Qe
3efle

be

B.a.

1.2
be
Ce
d.

Celte
be

-
3.2,
b,
Ce

e
Lems
be
Ce
de

Indonasian : _
Saudara man bertemu siapa?
Hau bertomu dengan siaps saudara?
Dengan sispa saudara meu berbtenu?
Siepa({kan) yang dikunjungl siswe2?
Siswa2 mengunjungl siapa?
lHengunjungl siapakeh siswa2?
Siswa? mengunjungl siapaksh?
Siapa(ksh) yeng ekan keupilih
jadi ketua? | |
Kamu aken memilih siapakah unbulk
Jsdi ketua? :
Siapa{kah) yang tidak 41 aanangi"

John?
- Tidak seneng sama siapaksh Tohn
John Fidak senang sauma siag&kah?

dohn tidak seneng siaspa?
Apa{ksh} yang ssdang'kau tulis?
Engkau sedang menulis spaksh?
Sedang menulis apakah angkau?
Engizau aadang menuils apa?
Homor berapakah rumahm
Rumalmu nomor berapakah?
Berapaksh nomor rumahoma?
Rumshmu nomor aerapa? ,
Apa(kah)} yang tidak keu setujui?
Englkau tidak setuju dengan apakah?

Pidak setuju dengan apakah engkau?

Engkau tidak sebtuju dengan apa?
Berapakah umurmu?

Umurmu berapskah?

Umurmu berapa?

Berapa umirau?




S What is your name? S.a. Siapal{kah) nams saudera?
| ” b. Saudara namenya si&ma
| ‘ ¢. Saudars siapa&ah namanga?
6. What is your brother?  6.8. Jadi apakeh saudaremm?
be Seudarsmu jadl gpakah?
Ce Saudaramu jadi spa?

7. What if I come late? Te2. Bagaimenskah kalau saya ﬂazang
| h toriambsat? ‘
b. RKalau saya dabeng terlambst
¢. Kalau saye datsng terlewbat
| bagaimanakah?
8. What did he suggest? 8.a. Bagaimenakeh usulnye?

b. Jsulnys begaimanakah?
c. ﬁsulnya bagaimana?
9. What does it look 1iks? Y.z. Ssgaimanaksl rupanya?
‘ ‘bD. Bageimane rupanya?
c. Rupanys bagsimsns?
10+ What will her bopic be? 10.a. Apakah Jjudulinga?
be. Judulnye aps?
¢. Judulnys zpakah?
11. What is your weighi? 11+a. Berapa(kah) beratmu?
b. Beratm: berapa{ksh)?

42, What is the time? 12.a. Jam berapakah?
be Jam berapa?
13. Whet is the mattepr? 13.a. Ada apskoh?

be Ada apa?
tlt. What about going to tli.a. Bagainens(ikeh) pendapatmu kalsu
the pictures? ,  nonton filem?
| - b. Kalesu nonion filem bazsimansksh?
15. A% what time will you 15.a. Jam berspa(kah) kemu akan datang?
- come? be Hemu akan dsiang jam‘barapa?
16. What can I do for you? 16. a. Ada apa?
| b. Hau beli apa?

The example number 16 is used as a response to Excuse me,
when somebody seems to need 'a ' helps It is slso 2 queation'asked
in = specizl case by sslesmen, nsmely when scmebody is entering
a store, needing some help to find things he wanbs. -

uestions with When. ,

1. When will her marriage 1.a. Kepan{ksh) perkawinamnya?
Be? - b. Perkawinannys kapanksh?
¢. Perkewinsnnwa kepan?




Za

3.

b

1.
2.
3

e

Se

6.

T

8; )

e
1.

2e

1.

When doss Henry study?

When can you help me?

When isn't your father
at homs?

Questions with How.
How do you go to school?

How is the npew student?

How many pens ars tmm‘?

- Bow much does this

shirt cost?
How far is it from here?
Hew old are gyou?
How ‘are you?
How do you do?
How sbout going Ho
the zZoo?¥
Guestions with Where.
Where can we have
some drink?
Where didnt't the Brouns

stay long?

Questions with Why.

‘Why are you so sad?

2.& [y
be
3 -

b

- 3%

Bilame(keh) Henry belajer?
Henry bilamena(ksh) belajar?
Kapan{kah) kemu bise menolong

: saye;? '

~Kamu kapsn{kah)} bisa menolong

- saya?

h.&.“

b

T et

Kapsnl{keh) syshmu tidak 43
rumah?

Ayshmu Xapan({kabh) tidak di

rumsh?

Dengan apakel kau pergl ke

- sekolah?

be
et
Do~
3ete’
be
lpeas
Do’
Co
Sete
be’
Gete
be’
Tella
Ba
G.a.

FGelto

Eon pergi ke sekolah dengan apa?

Bagaimana(kak; siswa baru itu?
Siswa baru itu bagsimana(kah)?
Ada beraps busah penakeh? '
Berapaizah penanya?

Berapalken} hargas baju ini?
Baju ini berapaksh harganya?
Harganvys berapaksh baju ini?
Berapa(kah} javhnys deril sini?
Dari sini berapa{keh) jauhaya?
Berapa{ksh) umurmu? |

Umuromu berapa{iah)

Apz kabar?

Bagaimans kabarnyz?

Apa kabar? o

Bagaimena kslau pergi ke kebun

binatang?

Tetis

Ce
2.8

t.a.

be

Dimsna{kah) kita bisa minum?
- Kita bisa minum dimenskan?
'Kita bisa minum dimana?
Dimsna(kah) keluarga Brown tidak

tinggal lama?

. Beluarge DBrown tidak ti%gai

lams dimena(kah}?

Mengope (ksh) kemu begitu sedih?

Fam: mengsape begitu sedih?
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2. Why do the people 2.a. Mengapa{kah) orang? tetap pesif?
remain passive? b. Orang? mengapsa(kah) tetap pasif?
3. Why isn't she successful 3.a. Mengapa(kah) ia btidak berhasil
in her studies? dalam studinya? ,
b. Ia mengapa{kah) tidek berhasil
| dalam studinya? |
4o Why 1s it thet Some B.a. Hongapa{ksh) sementara siswa
atudents are not Inbteresbed ;.. tortavih membaea?
in reading? b. Sementara siswa mengapaka
tertarik membaca?

h tidek

Questions with ¥Which. :

1. Which colour do you 1.a. Warna yang mans
1ike beat? kau sukal?

b, Warna manakeh yeng paling kau

yicaiy yang paling

d. Yang paling ksu sukal warnas yang

manakeh?

2. Whnich will he choose? Sete manakeh yang skan dipilihnya? |
b. Dia mau memilih yang manakah?
¢« Dig meu memilih yang mane?
3. Which part didn's 3.2. Bagian yang manakeh yang tidalk
you remember? kau ingat?
b. Kau tidak ingat bagisn yang
¢c. Kau tidak ingat bagian mana?

Questions with Whese.
1. Whose is this? : 1.a8. Ini kepunyaan siapa(ksh)?
. ' b. Kepunyaan siapalkah)?ni’
2. Whose picture does 2.h. Jane menyimpan foto siapalkah)?
Jane keep? be. Foto siapa(ksh) yang di simpan
Jane? ,
3. Whose address didn't 3.8. Alamat siapalksh) yang tidak kau
you Imow? ketahui?
b. Yang tidak kesu ketshuil alamst
- siapa?
¢. Yang tidak keu ketahui alamat
siapakah?
d. Kau tidsk tahu alamat siapa?
Soms gquestion words are used with a prepositen in front of
them in the sentence. Thers can be twe possibilities of pubting
the preposition in the guestions, either at the beginning or at
the end of the guestions, for instence @
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nplish, however, the lstier mentioned ia BOre
proferable, but it Is alec found in weltien English,

2. ¥hom did you go with?

hette Apalimh) yang
be Engiten membiecavalkar
{kahij?

Howsver, who is found in the written langusge

.m qma%m& nay emm mm, ANNOYRNCS &ispaim ety




mm is also another type of questiona uaing en

8%Ce, m are peiial
Prom the mm Bbovs We ocen see that the

Both thw English and Ind nesi aake use of a ques-
tion word sz & qmmim wzmh

2+ In gonsral there are direct miwmts of the English

= menpaps, ete. ﬂm idlomatic uses,
%mm, do not ham mm direct Wu&valm‘bs.

gre somptimes ‘spoken with the w,uug intonstion as well.

s ean ba shifted frim one wt aﬁ' ths mmm o
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2. In Bn glizh there iz still inveraion between the subject end
' the finite verb. In Indenesien there is no inversion,
however, The arrangement of the subject and the wm is
just the ssme sa thei of the statements. This dlfference

ce sentences such 88 ¥

= gan you eccme?
nee of wﬁl&m vorbs do, does and did in
Indonssian may lead the students to omit the use of these
ary verbs in thelr English guestlon sentences and

oz the subjest and the finite verb.
: tims ean be sald sither with the falling mmtim or
the rising intonation, but the latter mentioned is used

more frequently. This mekes the studsnts aifficult o
- master the use of the falling intonation in normsl English
question-word questions,

 English question-word guestions do not have sguivalents
in the Indoneaian counterparts, for oxample:




F‘urthermore, these questions’ worda may contain and nmw

several msanlngs. E@w, for example, may contaln the follaw1ng
meanings @ ' - ' ‘

T

9.

10.

1. The meam.ng of "means . like in s
- How_ de youAge to school?
‘How does mother cut the bread?

2. The meaning of | manner s such as in :
| How doea she sing? | ;
How_ de the students speak wzth their teacher9
3. If hnw is used in comhlnation with many, long, mnch,
far etc., it nay contain the meanings of
8. number, like in: How many, pencils do You want?
b. Amount, such as 1n.‘HoW'mnch does thls shlrﬁ cost?
. Heasure, Iike in: Haw far is it framhycur home?‘

In English there are tensg concord preblems, whieh do not
exist in Indonesia. o
in negative qnesticns the word tldak in Indanesian,may
occeupy several positions in the sentence. .
An English active question may be spoken in the passive form
in Indonesian. Feor 1nstance H o o

‘Whese radio did you.repair last Radio siapa(ksh) yang kau

night? .. Co perbaiki tadi malam?

‘Whet did _Fou, bring ? Apé(kah) vang kau bawa?
Qnestions with who and what replaclng the noun pesition nsed
an addition of Jan ‘g‘ln-lndon331an.

Questions With Hhm, What, Whlch as subjects, without reversal
of word order.

The question words Whm, What and Whlch in this type accupy

the subjective case in the sentence. They are called 1nterrogat1ve
pronouns. Scmetlmes the interragatlve pronouns stand by themselves,
but it may occur that they are found in cqmblnatlon with a noun,
Some examples are :

Questions with Who.

. ‘Engiish EE , _' Indon331an.’
1. Whe will cut dewn the tree? 1.&. Siapa(kah) yang meu menebang
pohon itu?
b.’Yang:mau manebang pehon itu
‘siapakah? |

Ca Yang mau menabang pohon itu
siapa?®

J———



2e Who didn't atiend the
. mesting? .

‘Whose hieyalaiaw&%?

Guestlons with What

te

What is interesting?

=37

Lobie :31&%&%&3? yang datang

‘hadiri rapat 1tu?
| h‘ fm mﬁﬂk e .M" ﬁrﬁ
rapat itu siapalkah)?

; PPN Segede sfepaliah) yang

3s2« Pokorjean siapalksh) yeng
tidak sken dimrﬁma?
b. Yang $idek akean diperiksa

4.8 Apaliah) yang menart?
be Tang menar i apakeh ¥
Z.8. Apallmh) yang tumbub

key Jakan?



b.¥ang belum 41 kerjelmn
S epaliah)? |
 What A4an't help much?  L.a.dpalish) yane
b.Yang tidsk men
apa{kah)?

tidak me-

alike what, whers, who ete. m&eh has & aalwﬁva
mesning. In other words, which is used when there is a m%-»
‘ a :
lem of cholce. It selects one or more cut of ‘dafinite musber.

- ong ar more mﬁ of ths mmm:s of m a&%mﬂms
availsble. .

¥hich may stend by itself like what, where, who etc.,
bt it may gu Wgatm with nowns or mmit&nmx ad juncta,
mh aa H h _boy, '

Questions with How |

1. How meny will come %o 1.a. Berapa{ksh) yang mau
the party? | N datang ke psata?l
" « Yang man éa%mg %o posia

mmm?
an«ﬁu Eammm} m&: M b
main 41 balasman?

2. How many boys play in
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- The similarities between English and Indonesian
qu&stiana m‘;‘ this type arve @ | |
1. Bath English and Indonesian questions make use of & gues-
tion word as the guestion marker. |
2. There is no reversal of word erdar bat.men the subject
and. tha ﬁ.nite vorb, and one of the Indonesian forms does
' mthaw revarsal of subject and finite verb either.
' 3. The English questions are normally said with the falling
, m«n@mmm, and the Indonesian queatians can be spoken.
- with the: falling intonstion toa. |
“ The- differancaa are t
O Ersglish queatiens shauld normally be speken with the |
fglliing intonation, whereas ‘the Indcnesian quastimm are
| spoken: with the rising iﬂtmmﬁen mest @f the time
2,/ ?hare is an additi@n of the bound marpheme kah after the

; questicn word to mark the questiﬂns more alaarlv, and the
question word may not aecnpy the initial,pasition. -
3. There is an adﬁitimn of morpheme yang after the quastion
word in Ind@maian. | }
o If the questinn word is used in -eombina.tinn with a noun,
the arranmnt in English 1= 2 : the quastion word fmllawed
by the noun, e.g. 3 |
. Whose book 1s on the table?
ﬁhieh jy will help you?

In Indtmesxan the arrangement changes :mw - noun followed
by the question word, for imstence :

@ in Inﬁemsian thare are no tense wncard prnblema
@ In Indonesien there are no subject verb concord prablems.
7. in English the word nwt is Joinaﬁ to the finite verb,

whils., in Indonesian the word tidak comes after the addi-
tional morpheme yang.




C« Dependent gquesitions or Included questions. R

- These aere questions that enter inbto a bigger construction,
becoming the object of the transitive verb in the questions.
There are two kinds of included questions : included yesz-no
questions, introduced either by whether or if, and included
guestion~word questions introduced by the qudstion words at the
beginning of the included questions which have a futtion as the
subeclause of the ubteranece., Some examples are 3

English = Indonesian |
1+ I want to know whether the 1.a. Saya ingin tahu apa(kah) y
doctor is here? S dokter disini? Gl T 1

| b. Saya ingin tahu dokter apa{kah)

. @isini? : :
. €. Saya ingin tabu disinikah
e e . ... dokter? :
2. Can you tell me if Jim . 2.2. Dapatksh ksmu rnengatakan padaku
often visits Mary? apaksh Jim sering mengunjungl
B - Mary?

b. Dapaltkah kamu mengatakan padaku
ST seringksh Jim mengunjungi Mary?
3. Do you know whether he 3.2, Tahukah kamu apakeh dia tidak
- did not come yesterday? datang kemarin?
' : ‘ ‘ ’ b. Tahukah kemu tidak datangksh
dia kemarin? |
c. Tahuksh kamu dia tidak datang
 kemarin? -
The above eXxsmples show that the indireect yes -ne questions
can be atbached to a statement, a request or a guestion. The
indirect question is & part of a larger construction, which is
usually called the main clsuse, snd the indirect question itsslf
is a sub clause in that complex sentencs.
The arrangement between class-1 and class=-2 word is the
same as thet of a statement. The grestest problem the students
may find is that they btend to make a reversal of class-1 and
class-2 word in this type of questions. This is because of their
previous knowledge, namely, having been trained to have a
reversal in most English questions.
The similarities between the English and Indonesisn
questions are ¢ ‘ '
1. In the English forms there is ne inversion of subject and
finite verb, and some of the Indonesian forms have no
intersion either,




_ nd)l 1 :

aged in Ensllish, and

eomine to have & mms iﬁmmﬁm gt itz and, and

lon mey heve inversion in some of
the Indonssian forme. That does not ccour in English.




' be Apskah ayeh tahu kepeda
siapa wang itu saya beriken?

3.

-eauses her anger?

now whet - 2.2. Saya ingln tehu aps yang me-

b. Says ing:‘m tehu yeng monyebabe ‘
| ksm ¥emarshannys apa’?
Do you know why Jobn -3 B ‘Tahukah kewu mmpa John

aign't come? - 0 tidak detang?

har

te

2e
3e
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3

. be Tahuksh kemu John mengape
tidak dateng? BERRE
Do you Imow whoss | hoz. Tohukah

kamu sepeda s.tapa
bleyele wes atolan? @00 m,ng; dieuwri?

komu bahn semﬁa

- sleps yang dicuri?

The ﬁmmiﬁiaa between these o "Ws@im are :
Both English and Indonesisn cmastims st411 meke use of a
question w@r&, but i%s m%im is hath 83 & mjmtion
and & gquestion marker. '

There iz no inversion in both English and .ﬁn&ﬁmﬁm.
In Eaaglish the mcii.mci‘; qua%inn in spmkmn wii;h the

fellii ng Intonation wu&lly, and the Imlmw«im fmma ean

be spoken with the fma.ng inmman as well.,

The ziii‘f.‘amama are i
In English the guestion words ocoupy the imitfal position
in the imhr@ct guestions, whereas in Indsim thay may
oecupy other &:mmenm m tm sentence.
An English indirect guestlon having en sctive form mey
bave a peasive form in Indonesian. |

There ars mmj@et verb soncord problems in B v13ish

‘well ss %ense conserd problems.



Do Pag questions.

v i3

These are questions consisting of an suxiliary verb

and a promum or an suxillary verb and the word there,attached

to & remark which cames before the questions. The tag varies
in accordance with the verb of the remark to which it is

- added. The followings

English

are some exawmples of tag questiona @

Indonesian

2s She ins't at home,is she? 2, Dia tidsk di rumah, ksn? -

3. I am not ugly, em I?
e %e fruit tree does not
grow well, does it? ,
5. Hargaret cannot sing
| Wll. can she?
6o Tom a@lﬁ help you,
eouldn't ha? o
7. Haney has done her work,
hasn't she? ,
8. They were both present,
weren't thoy? |
9+ The dector told you to
%akﬁ & rest, dldn’t he?
10+ There iz not mmch ink,
is there?

11 « I ought to give it baek, 11. Saye seharusnya mengenbalikane

oughtn't I?
12, Ve needn't wait for him,
| need we?

3. Saye tidek jelek, bukan?

i Pohon bushZen itu tidsk tume
buh dengan ball, ken?

5+ Hargaret tidak dspat bere
n’swxi dengan balk, buken?

sngm , bukan?

6+ Tom dapat menol

T N&mg sudsh mengerjakan pe-
 kerjeannya ken?
8. Mereka keduenys datang,
9’, Doktter menyuzuh kamu ber-
istirahat, bukan?
10. Tidak banyak tintanya,bukant?

nya lsgl, bukan?

12, Kita tidek perlu menunggu

dia, kan?

The similarities between the English and Indonesian

tag questions are

1+ In Indonesian ﬁw tag i3 usually prmfﬁmm with a rising




_‘-\i‘ !h [

. intonation, The English tag can be said with the rising

intonation as well, thet is, when the speaker is not wt«

- tain ebout the vemerk to which the teg is added,

Er

Both the English mﬂ Indonesian forms have the seme &m'ma-

- ment of elass~l and class-2 word in the Wkimwh&eh
- the tag is edded, there is no inversion.

LE
;:smﬂfmm‘.  Engd
 ¥he pronoun and tm auzdliar;

Their differences are as wmm : |
in Wamaian the tag is om.y the unrd , or its shorte
1ish tha tag amia% mf m slawnm,
verb M‘ m mmwk. xr the

N aamma ﬁwa zwt mw@ eny mi:l.iw &t med@ an awilﬁw
‘ wﬂa do, does or m, d@pmﬂmg on zm wb;ew and the

2.

kama ths aantem bonra.

In ngmsh, the form of the te.g ia alwaya in ee.mtrm with
~_ the form of the statement; if 'ahe :-m.znk 3.3 in the paasi-

tive ﬁm the 'hag s.a in the Mgatﬁ.m one. %m nthaz' -

B ‘hand, ﬂ.f mm mr:w ia in tm mgaﬁw rnm, tha tag ammd
 be m m gmwitiw fmm. Xn X:m-msim bath nagaeiwa am
~ positive ‘remarks hwm m or ka.n au thair taga.

3. 9

There is comeord betman the aux;ilim verb snd the

| Warmm,wmmmmmmmnntmmk

"
5

pmv&mw menumd.

@hwa are tmwe mwm mblm m l'mgliah.
in negative Mim queaﬁ.m tag the word g__, is uauall;y

.m‘wmmd o W mMm wrb or to: ba mraaﬁ in

Indonesian tidek comes after tha uubjaet.

&

The Engnah tag cen be apakan wzth ai.mr t.ha r&am

intonation or the fﬂﬁng in%mtim, ﬁep«nm on the
apeakm-‘a mr%aﬁnw ab@ui; his remark. In Indonesien ﬁm
m@ ia 'aamly speken with the z-&aing intonation,

| mm a.ra mm' English utterances having a qmat&m

rum but thny are not qmaﬁim in maniug.
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%a? Wlﬂﬂg ’lm either requests ar commends

. %aae qui@n
iike utwramaa ask for phys&aal aatims m & m&m& instead
"@f mkim any mrm mapemaa. For amp:&ea :
) Gome haw. Wil you? am datang kesinil
" Post the :m%ar for ma. Mpa ki.rimkm aumt
wentis wu? o | s.im: |
Would m plaaae eall Gem ‘tilpon says besok!
me tmm-rw 7 o S

ﬂmms are ama*hmea wmdwmg whether mas uthemmea are
quaa%ima beaaum thay haw a amst&m mamw at i:he ond of
,muwerm, N o S
- Gn the a‘hhsx- ha:m, there are uwammas which haves
smma form bui: with a qmatﬂ.&m mming mr ins!mma *
Imndarifwu ewm Damtmkirwumuminﬁam-
» bool  kan bulcwm kepadaku?
| ﬁm&enta my not abaawa %a.t these aemanma are actmly
having the Maa ﬂf a qm%ﬁm. The maaona are
1o thara is no mveraim between *.:ha aubjaw aml the ﬁaﬁ.m
»th. 2. ﬂwm is no quas%m mﬂ; at the md, 3. thwy axre
mmm spoleen with a falling intonation.

- me the a’bava comparison we gee that there are
mﬁable diﬁ‘;emmaa between Bnglish and Indonesian guestion
aan%m@a, ‘These diﬂ’amma gan be a serious amu-m of
wwblw rw Em«maian students 1@@@&% Eng:uah. u‘hew seem
% be two tymﬂ M yrablm we find in Engl&ah qmatim

ﬁ@ﬂmcﬂﬂ 3

=y ‘! . mblems wmﬁh may arise rrm thm éﬁﬁ’wwem botween
E Emmsh m Indenesian qu@sﬁm sentences alm;
| a. pramm wmm oxist because of the differences bet-
“ man %m mw.ish ana mmaian as 2 mm, mmama
the q%swm aamemau |
"mg m:. lead o m next discussion on the emsam:mmm
of tzwaa differences.




© GHA RIXI

CLASSTPICATION OF DIFVERENCES EETWEEN
Am “"h.,

:EN ENGLISH
SIAN QUESTIONS IN GENERAL

After mmg ths ﬁataua of mrfaramaa w each type of
glish and Indwaian qma’hﬁ-ma it ia quite worthwhile to

classify these differences inte several classificetions.
The differences can be classified into the following greups:

A. Form Level, which ineludes 3

I. Form af Sentensej
| IL Syntactic markers ¢ a. Hurdnuxfaer,
b. Question-markers;

¢« Subject~verb coneord;
| | d. Tense mmfer&.
Be Heaning‘hwal '
Ca Intamtmn Level
A. F@m level
1, Form of the Sentence | ‘ |
‘A8 far as the form of the sentence is @m@érmﬁ.,
there are three main distinctions in the English ques=
tion sentences 3 ‘ |

1+ an utterance having & guestion f@m with a question
meaning, for exsmple : May I bo ieve,

2. an utterance having a quaatim form wi’hhmt a quegs
tion meaning for instence : Would you please eall .
tomorrow? This is a requess, mt@m of a éu&st.iqn.‘

3+« an utterance without a qwatimhfam. but with o ques~
tion meening, rax-'emple ¢+ 1 wonder if you could

 lema m ' some money? Such a question is expmamé& for
the"mke of peliteness. (Students usually tend to
 say, Coul

you lend me some money? as its substitute).
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The last twe Kinds of utterance will 1ikely edd to the prob-
lems the simdants almaay have in iawnim *t;ho ﬁ.rat type of
qm%ﬁ.m.

iz. Sgﬂiatfw Mar{ca;rszmm

e Wami - arﬁmr.

Wam m»éer is %he aywam how womis m Wthw ina

- ‘ameaatia emtmumian. It i.s abaut the primipleﬁ of

- mmemnt mf:‘ how words anﬁar im:o a larger amtmetian.

Hem the wmer wm &iauuas the werd order problem in
tems nf %Iw u;ﬁﬁaetia mmﬁms % 'ahe x«ox'da in the utter-
ance, mch as tha subjmt, the pmdieaw, the aﬁwxh,
and the '@3@“9
The Subjest

- As s mla,
mmme than thaﬁ of Eng,mah, including the position m‘

ndonesian quasﬁien Wra amiw is more

a aubaaw m' an ut'!;armw Ouy &ifﬁ.wuy lies on the

Te

 be the mdﬂ.m maimm,

24

nm-ae@ cm&aa of distribution of the parts of speech in
ﬁm sentence. ‘fha mllmdng will gi.va an illwtratim 3
The mhjmcta af qmamm with be alma mma after tha
fmw vw%a for &natmes $ Ig aha gt hmn?

In Imﬁmaim ﬁm auweat my wenpy |
Re tha mm.:. mait&m, eegs ¥ Ma di mm&hkam

G m f&m mamiom a.g. 3 m. rumahice
ﬁuwwts aﬁ' quwum with gan, __;,[. m ot %t@m, _have,
bas gt mhera, % u@__‘. did, as auxium verbs come
efteyr tm amum verbs. F@r mma 1 3




~In Iaﬁmsian tha mhsmtmay come ¢ e C
'.“‘a‘ a.ftw t&m quaatim marler gﬁaltag, for em@w ¢

. in tm finad p@&iﬁiaﬁ, 1ike in ¢
gpal di bempet %'i&urkah qu;mu?

3. Subjecta af Engliah matiun-wrd questiens with imvar-
siem come after the auxiliary verbs, sach as :
What did wou bwatarmw |

In Indonssisn 'kmw BWEY COmS

- as.in the initisl position E__gmﬂ kepsn aksn dateng

be in the. méﬂ;;al' position s gﬁg._pm engloau @g_n dﬁ%
o ;L_%;? |

£ 4 4

te in the finel imaimm

e gas&a;_?
These \maaim@ positions of subjects im Indonesian
. ‘will make the students difficult to really

| qui.‘

m%md that the subjects of English questions come
aﬁ;w the aunilim vorbs or the finlite verbs in most
W@Ha

%¥he Predicate

in English quastiena with 'i:ha pradieata 5,3 in tha
initisl paaitiam, ig it doss not have any emxilim. if them
is an mxﬂim verb ma auxiliary w“b comes m the initial
ma&tim, whamaa m:hezw wrw amvaising m pmaicata z*anw |
the subjwt.. For nxampls :

. Is it correct?
 ¥ill you be on %




‘s&m the pmé.iaam eam be |
2. in the anm.aa. wamim : Torlambatkel
be in medial mamm 3 Kem
Ca ﬁ.n the mm. zxmxw.m : b ‘ Tty ;
 Whea the pradiaaw consists ai‘ mm than one wam, Waich
ig am ea&lad,'mh gmnp’ wa aux&lim ia always sopa-
mﬂmﬁ i‘m the nthex* wama in "‘~ 33

In ﬁuglinh quwtim wﬁ.ﬁh d@ u, or % in which
tmaa mm de mt haw W aquiva}.ww in Lwamm.an, the
main wz-b mmaa after the mhzmt, lika in Bid ahe Work hard?,
whamas m "f~‘maian the mﬁm wx“b maf sma 3
8. m tha initial mai#iun * Bokorja gletiah dia?
be m tm mesiiaz m&&tﬂ.ﬂm = mg amg hmgga m ?
€s in rﬁ.ml mwiﬁm 3 G&atkah_&ia ’hakar‘ a?

w&m imludaa qwatims have the ymdmata aft:@x‘ ths
snbjwt. MM ;\n Do you know iz ‘ﬁr.ﬂm&th W amady?

Gw ww e;m ue when tha txx-ain laama‘z i

whereas i.n Ind@mam zm mm&ieaka may wewﬂa or mm.m tm
mhjwm few emha: Eahuiceh kamn gpakah Mr.Smith sudsh

In tag quaatiam the vm'ﬁ.mxs mmn of mmﬁ.lim verbs
‘meadmg em hs.'m heen @ eamma pm‘blem %o the
atmm mamms Engllah; &m emlaa mf Wtims of
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In Inﬁomsianmnzﬂyham sither bukan or kan for these
verfous forms, | |
The Adverbs | e

~ There are ae,mi'é.l kinds of ad@e:rba: in Eoglish. They are!
1. odverd of time, e.gs i yesberday, bomorrow, tWo months Ag9,
lsst’ amrf;' €. “aaviarb‘ of ‘p&-.ace. 1:1}:@: haxva‘, wﬁaﬂ&ég in the
garﬁen, ﬁ.n &mﬁw; 3. a&vawb of manner, l:v.ka z wallg cares:
i‘ully, hawily, sleﬂly et cetera; . adverb of fraqummy,
3.11:9 aﬂmn, alsm;m, m&m, mrely, mvar, a.lmaafa ‘at cotera.
Tosse aémr‘ba hava i:hair aquivalmta An Indanesim. |

In %gl:&ah quaa@iam the edverbs e£ ﬁm usmm come

aﬁ Mm »m af ’ﬁh@ quaati:ma, 1ike m :

Bath in Emlim and in Imiamman Qu@atiens 3 aﬁwzﬂb oo
Place and menner ususlly come after the varb. For examples I

| | In ﬁngmah qmmim mdvm'ba of fmquamy usually come
Wm tha sub;;ww of the aemwn%s. for Sustence @ Is she

at m?, Boas Dr. Rice often maiﬁz Jou?, whersas in

Inﬂmsm thw my coms in several msi%mm s nemely
2. st ‘bhe mg&nﬂiﬁg of the quaa*hiﬂm Sﬂl"inﬁm Dr. Rice me-

be after the ﬁuwwt Apaitah m». Rice smrf mengun funel k
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If the first three kinds of adverbs come togother within
avqm@stinnuthm;af?angememt of the adverbs is ugually: ¥ = P «
T arrangamanm, which.maana manner - place and time arrenge-
mn‘h, i‘or examgles a2 ::’71‘,-‘  |

Gmnlﬁ_xbu,wcrx well here l2st ggar?

~ Bid father run guickly into the room gt night?

vywmnﬁaiam qnastiaﬁs there are seversl pessible srrengements

' i& thaaa aﬁvmchs come tegether, for exemplet fa the H ~.P = ¢
arwan@mwmnt ﬁagatkah komu bekeria dencan baik disini bHahun

e xwu?; b‘ thc 2 = ¥ -~ P arrangement @
: "u«,knm% bekarga ﬁawysw,haik disini?s o, the P » ¥ « 7

arwmngamant ﬂisini &ama%kg&mggmu bekeris donean balk tahun
Eﬁﬂﬁméﬁigﬁ
The @hgﬁ¢t

We ﬁiatiaguiﬁh two kinds of objeets in English, nemely
$he dipect object end the indirect object. The first is |
aamm@nly called 'pelengkup penderita® in Indonesian, whereas
the sscond ig calla&e*pezangkap'banknpauxin@amﬁ & guestion
may have the &iv&»t eblect ondy, like in,ﬁas be gent the
dstier?, or both the direct and inﬁ&raat mhjﬁeb togother,such

aumatimﬁs face ia when thm qn@atians kave both the ﬂiw&et and

0"’75

im&iraat cblects. If the direet objeet /first, like im Diﬁ Bid he

mxn&aet&e funatian B8 an iﬂﬁiﬂ@@u abjaet/amsm@ya, but a8 an

aﬂm@wbw-ln\xm&anﬁaian the two kinds of abjects = ave intere.
ahamgeah&e. ?ar insbence & |

mg he buy :

Q8 nmwvghirﬁ*.&yzwww‘&ia~wR“

%éligﬁﬂpkamu ba ju
baru?.

, B&d hs kgg 8 new shirg for you? gﬂggggpdia,mmmba& kan kamu
| | bagu baru?




The students might f£ail to observe that the syntactic fune-
tion of the phrase for you ¢

matim markers are eas-tain language elements thmz mark

an m%amm a8 a question. They are the signals that make

the qwmti@m sentence differ from ﬁha athm- kinds of sentences.

Some of the English qmﬁ&m markers are: 1. the reversed
order between the subject and the finite verb; 2. the use of
the wxiliw verbs do, does or 4id at the begluning of

utterance; 3. the use of a qwaﬁim word at the beginning of

m ﬂwaz«mees ibe the uae of r&umg fingl intonation contour:
5. m the writen form kham is a qmat&m mark at the end ot
the ubterance, Of course not m thaaa mkwa are needed Lo

mark an utterance as an utterance of a guestion.

.. The question markers of English yes - no questions ave:
8. the use of & rising intonation at the end of the ques-

bs the reversed order between the subject and the finite

o .wrb ¢ Z0U BY0 vecss DOCOMOS APS TOU uuses

<. Ge the use of the suxillery do, does, or did.

‘In Indonesian the question markers of this tm of gues~

tﬁ.am are z

&« The use atthamrphma ape or aps

2t the begimning

~ the guestien. | | |

be The use of the bound morpheme keh to m&m the question
~ more polite, such as in Borapakal pang

¢+ The use of the rising intonation at the end of the

. question. |

3 which may appear
of the question or in the middlis of

d. Sometimes the uase of the reversed order hetwsen the




aumwt and the werb, Iike m

2. Question-word Questions

o . ¥he question markers of the English qms%amwm

. @uestions are & . o R ST SR

 &e the use of the qmawm wwa, Mwmmg the miiz:lal |
‘pogition, for examplea: Why are you so late teday?

i e ., Vhnere is the new radio

. be the use of & falling intonation at 1ts end;

s the inversien mmn the subject and the fmw ¥orb.
. The Indonesian guestion markers of guestions of this

W are. . TR TUT ~ ;

: ,a. the use of a qmstﬁ.m mm. bm ite msﬂiﬁm can be ab

qmmtm mﬁ, x‘w M‘&m :m:“”

e« the uaa wf a mming mwmﬂm at; 'kha m& af tha
guaat&mz | -
8. the mﬁdﬁ.ﬁaﬁ ur aﬂar '&:he cmwtiw word
| m qusatﬁms wii:h a qmm&m md mtimim as & anb-

jmst to make 5.‘& more prmimm:. auah as in : Siapaual

. If ¥ho question word goas with & mown, the own cames
fﬁwt m Indmsﬁ.m* mma in Emmsh Mz f@lﬁ.m t&m
queat&m word, for instance P
 ¥hose tie s ‘khia? ‘

nakah m@wm da anﬁ’? .




and a pronoun, whereas in Indonesian it is only either
or kan. It is quite common in English %o spesk the tag with
both rising and falling intonation, depending on the speaker's
certainty sbout the remerk hs is meking. Whereas in Indonesian
ws use the rising intonation most of the time. %omvem the
nglish tag beBositive or negetive, depending on the form of
the remark. If the pemark. is. pasiﬁm, the tag must be mgaﬁiw
and vice versa. In Indon 'aian the ta@; is alweys buken or kan
Por Both mmitiw mﬁ negative mmrks.

Cw Subjwft - verb Coneord . _

By ‘concord is meant ihe raquired agreement of foyma when
tao or more words sre joined together,
‘mmmtaﬂ by other words. For instance :

1. concord between demonstrative pmwam and the nouns 2
this boy - these boys - |
that chils - those children
oncord 3 a chaly - nix ﬂ&mim
; . g desk = “maaem
@mm&wwarﬁthawﬂwrisgﬂmgtomm%thm
| is the subjwtt = verb concord, that ias, the agreement of
forms batwm the aszbjwt and the :rmm mwa w.‘ & complete
utterance. - = | |
As e m m, the sthject of a nmnpla‘ke ukterance

t. a noun ¢ Water is esssntial for our Hms.
2 ot

3.
b Gutsl
5. an Mjwbivs % im ny i‘amuri‘ba mlmm.
be & gwmd "ot Waltine £ - .

noun : They will some at seven.

7+ @ noun - phrese : The busiest traffic in this town 1s in
“ Malicbors street.




8. & clavse 3 Why you ory doss not interest me at all.
f‘biam:'iyamy to f£ind the proper concord if the sub=
Ject only consists of oxe word. But subjects consisting of
more than one word mey ereate problems to the s@ﬁam&:;a; 5@ L
in determining the concord ene must be elever encugh to select
‘word vhieh sesms to be the center of the nown group.
Mﬂ mogt impertant word in a moun group is :
the ‘headword'. Therefore, the term snbjeet - verb conco
must be interpreted morc desply than Just the sgreement i
form between the subject end the verb., That wﬂlp&* e &
mw ides. It must be interprated as the sgresment of form
13 ’ he noun or % Matmm mt' 8 noun group comprd
| the mhjse‘b ami tha finite verb. For instencs :
| .1 am & student.

e is a nurse.
ﬁm M mm tm blue gshirt vlsits ny &istaw w mm
| _m you have to lezve has been docided.

My sister‘s ehildmn are playing mmiaa. |

Bﬁl&ﬂeﬂ to $he f&n;ite verb fmm m.m Mtzh ths noun
wtiwhwaﬁm’ammpgms %w*he:*, themmsméﬁm
mawas af noun. gmam ney be emssmﬁd inte : %. Ho, She,
it %me end 2. I, You, ¥e _They, *sm It r@fez‘a to 211 thing
- in the aingula# fam, wmma % ean be the plural of the
third person singular, uﬂn@ in the plural forme |
Wmum of ww&imtim‘ _Tha dmﬁmma ‘betwesn ths
%m Ittypeandt‘hel mzlw% JW is that the
ﬂmﬁ haa tha rallwing finite mztb fmmu in = '
1.%‘#&%«%&% 32 was, |
2 qmaﬁm With hava : has, or does or did.
Bgmaﬁmﬁmdafmmdm,w‘ ; .
whoress the I, You, We, They typs takes these forms in :
1. mstim.with be : are and mra,pmpt tm:* tI' which

ang 8




takes am and was in questions with be.
2. qnéa*1@n$ ﬂith.havB * have or do,
3. qumﬁmwith% : doend d3d., . . . .
In questions with gam, mey, must et cetera these two bypes of
nouns or haadmraa ‘take the seme form. Por exsmples I
mﬁitmamgmw |
Hust you be there at sewen? | ‘ . |
_ %la subjeet vord. ammm& does not exist in Indonesian.
‘ﬂmm tuc types of nowns go together wim the aam verb form
in XMMGM, Far insi:anw H
- Dim bﬁlmnammﬁi bukan?
‘_maraké belum mandi, buken?
| Eita bertoduh atbsush pohon comera, buken?
w masih bavtaﬁxm dibsuah j@h@n cemare, kan?
__ The 1&«&: af suwaet-vewb eoncord in zn&maian has made our
' ammta difﬁeulﬁ to master the subject varh eoncord in
Eﬁglish,.iaaliﬁﬁag‘that iﬁ found in sn English guestion
aeﬁtgwm, o |

da %naa Gamurd

kwp in mind is thed %ame mst be distin-
& from time. Tense is the fam of mrh which Ma&t&s
time simtim. But that form of verb must not sliweys core
mwm& mﬂy ho one ma ai'hnauim; it my correspond te more
then one situation. For instance : the past form of can may
refer to: 1. past tims : Coul nd r.Brown
2. now or i:he wamt mmem; ﬁwm Jou take aam lattar o
Hp. Eiea?, 3. fuma time : sz}____ymz come tmrrw?

" tthe main mblm the students encounter is ihat most of

Ehgmh verbs t:aka different forms in corresponding to present

time aﬁmatinn and past tm situstion. Fw mplas 3
Ars m an right % in? Wam you present st tha :mrtg?
Does any urite well? 3id he wwita nis letter with a pen?




Have theyheord the news? = Had they hesrd the news?
ind 2till the time situation should be .’x.n&mzﬁ&a& hy the form
of the suxilisry verbs in English questions.

In Indonesian the change of verd form re;ateﬁ o its
time situation éaegs_ not exist. The tense iz sxprossed by

adding certain words showing time amasi;ama, such ag ¢
kemarin, Eamin dulv, mingzgu yang 1alu, tah:xm depan et
cetera, but they are not followed by verb form changes, for
instence : Apgkah enckew pers! ke Bendwng kemarin dulum?

|  8ispe yene dotene kesini tadl papi?

| AQM Pgk Dirjo sedane mengspur ;&n&&n@?

The fact tbaﬁ there is no changs of varb fum in Indonssian
mlatac} to its time situation has made the afmﬁem airfieult
te really mester the Yense problems in English questions.

3. ﬁamm I»svel

. Besides ‘baving problems on the fw the stu&anta also
'fim difficultios with meaning in lesrning English questions.
This is e;amfaimy because there are many Znglish gquestions
whieh keve different ecxpressions in Indonesian. They are
usually idioma

tic, that is, perticular utterance of which

mesning muat be learnt ss s whole. Students have been sccus-
tm@d to ’crying %o find oub the meening of a phrase or an

rﬂtasl:g. mvsr,,l this does not £it %o 'inwrmt idiomatic
expressions. Buch expressions are, therefore, difficult to
nederstand, md the students must iesrn them by heart in order ‘
to mstar 'bhm. :

The idxm can be jxmt several ﬂw@.s w- successively

forming & phraw » Por instance : to be up and round, %o be
short ﬂf, fmm now on, of eamm, but they can bhe complete
ummrmas as wsll, sweh a8

What is i;im time?, Hew are you?, How am are M?
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The idiometlc expressions in English guestions that
become problems do Indonesisn sbudents are mostly bhose with
question word, for exampls i

Whet is your see? Berapa vmurmul

How ia 1ife?  Apa kebay?

Eow do you do? Apa kzbar?

Hhaet ia the %.i.tm" - Jum berspa?

What 18 your npesie? Sizps nomama?
What is your Lfather? Lyshwy Jsdi apa?

These common quesiions im Znglish must be lesrmt by heart

dupring the lserning process. |

¢. Intonation Level

Intmma%an hss & very importa:
tions. Different intonation patterns amw mﬁam‘s mmxings,
- the result of which is %hat English
in the use of intonstion patterms than Indonesian gquesstions.
in Indonesian intonation does not strietly govern thse lan-

ge« This is, emong olhersy, because Lhere are meny goo-
gm#hmal éialac:ts in Inémw&iam However, bthere are still
bagie quesiion iIntonetion patberns which are spoken by

Indenesian people in generals |
Bald normaliy, the intonation Wfaxﬂmam batuween

English and Indmsian qmﬁi ars 3 |

1. English qnami@n-ww& guestions are usually spoken with a - '
falling intonation,whersas in Indomesisn they can be said
both with the falling intonation and the rising intonation.
The studenba, homvax‘, seem to use the rising intcnation
most of ibe tizm. This ia because the rising intonation is
the ‘gmim;i quesilon marker in Indonesian guestions, am
the result is thaé is :Zs' difficult for them to master the
use of ths falling intomation in normal English question

word guestlong.
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2. English included guestion-word questiens atbached o a

 yes-no gquestion patfern avre naually with the rising into-

_ nation at the end, for instance :* Do you know -@éfﬂﬁggwa?
Students mey sometimss say sueh & qmam;m with s falling
in'mnatinﬁ s Que w their previens lemming that question
word questions should be spoken with the falling intcnation.

3+ English qmstism m‘gs.‘ are emmonly aw?mn both with the
failing and the rising inﬁtnaﬁun in m;zlish » Sepending
the amakar“s aim of asking s whe‘t:hw he asks in order te
know the other person’s opinion er Just %o ask for confipr-

- mation. Im’wn&s&m question tags are usually spoken with
the rising intonation. .

4. Bven Msh Fos~no quastﬁam are mmaﬁnes apmlma m‘%;h a
falling mtamtim. This cecurs in @ a. rhetoriesl qua\s-
tions aaking for an agree
b. Assertive remerks. Thess ere remarks expressed with

reat carﬁsinty by the spesker, They are almost like a

ment from the otﬁar 'Wmﬂm 5

emmﬂ.
5. English mpla may spesk a questitm with & rising into-
' mﬁm almost beaehing the extra-high piteh when they ask
| mers in Ind@maimz the mrtainty
is axymamaﬁ by adding words like ¢ mamgha.m, mpanya,
kiranya, mungkin, kalau2, with the use of the rising into-
nation. These m m problems fawd by Indonesien students
“ ‘mmmg m,lish questions. After knowing the differences
thaim' ulawﬁimtﬁ.m, the mx‘k mm;pt;ar mz. Pregent

- in a very ‘uuaerm

some m-imiglas in taaﬁhimg & eewtain languaga ng




The finding of the contrastive anaxwiﬁ will not be ﬂm \
only analysis of the problems we heve. On the one hand we
‘kmow there are stylistic problems of enother kind, problems
coused by the various styles in English which are " amm
from the styles in Indonesian, by homonyms omegraphs,
‘bat on the other hand there are differences bestween English
and Indonesisn which spe not problems at all for our students.
We know that before lsarning Indonesisn our students have
lsarnt their mother tengue, which is a wery important factor
in m process of learning English. We just assume that thess
&iﬂammss existing between English and Indonesian ave
potential mﬂm. The follow will present the principles
and ways to solve the problems. This chapter presents the
prineiples of teaching Bge im, whereas the
methods will be discussed in the mext chapter. .

Lately many people have been dissatisficd with the
oral epproach here in Indonesis. The sursl-oral approack
teaching method cheracterized by :
_ emphasis on pa tern drills thre
- situations ; | | e
2. lots of immediate repetiticns imitated from good models 3

a foreign lang

3 no i\ar&'-m iy
| ttoms S
e ths use of eudio-lingual devices in wsll provided schools.
This toaching technic




produce as habits the mim patm English lenguage
pired situstions. Mﬁ is & good method to teach 37
the aim of learning is to be sble to spesk the lamguage
 The writer thinks, however, that the primsry aim of
English lenguage teaching in Indenesia is to provide the
~ students with the ability to resd and understand English
 textbooks, instead of the ability to speak. The latter is a
secondary aim for our Indonssian studetis. This is because
of the fact that only & small minority of our students will
mest the chance to spesk with foreigners or o study abroad,
or will have the nced to speak Emglish. Although it is
g@%ting more end more ebvicus nowadays that most of our high
sehool students are not sble to continue their Mmmwat,
the wniversitles, the teaching of English is still to prepare
‘tha students to be able to read English fextbooks in wdar to
wnderstend the knowledge orizinating in that lsnguape. This
- need is jmmediately fel% when they are aslready st the uni-
| versity. The writer hes heerd many times students complain
about thelr inability to understend seilentific books written
‘Another thing to point out is that learning e sescond or
nguage ls dlfferent from learning a native lan-
guage. Learning a native lang is o babit formation, when
& learner does not have sny means of Wﬂm«lﬂ to express
himself. This wwa in bisg childhood. %!ma. bhe imitates the
patterns of specch uged w the people

PP

8P amamarafemigﬂlm»
guage ., mwp, is not smrely a habit fnmticn. of course,
m ‘hebit formation mey still occur, hut_,that.dmﬁ not eccur
throughout the whole learning s

learner is sometimes influenced by Mﬁ native language.

45 ecmmond

accepts them as they are. Lear

¥ ealled previous lenguage interference. -
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The mﬁm of the new Wga am mtims mtmam o
mmmymmmmmw zamgw Maphﬁmﬁt-
mom s emm in adul i

lesm% as walh It s.s becat:
that the am'al«uml m*&lm& ‘of teaching ‘has Mlad m aehiaw
a8 aaﬁafwtwy mmﬂ.ﬁ: here in Enﬁmwaia.
 In chapter IV the uriter suggesta that the maching o
methiods mostly used to 'Eaaeh Eeugm.ah qmsﬁ:ms m Indonesim
| students are tbs card techmigue =
tmamqua. There are sawm nmuﬁmxs mmding tlas baaia for
this Wesﬁm, Pirst of m, the mms m&awa %imt in
arning & new lamm the learner Wi.ll nnly bs ahle t@
spesk the language kmows the interfor aﬁmms
heu 'ﬂw p&u'ms mﬂ mntms
of the Wgﬁ are wmmam. In etherv mma, gmm%&cal

of the lmmg&. e muat

; ge amm be iwaatmi m swh al*my
that m m&amw ef the oral w@duetian iﬁ reall‘y msm on
the mladgn a.f: the m&:@r&w atmama of the lawguagp.

| saeamily the knwlaﬁge of the stmtnral axatmm of the
Wmmlpmenmmmtmmngm mmmofa :
plece of maﬁﬂ.% in that lengusge. In order to know the

ing of a semtence, for instance, the learner mas; know
tha aategmw, tha ﬁmmm and even the mle nf the méa
constituting the sentence. If ho knows the Wt%m’ and
functions of the words end their relationship with aus
enother he will undersiend the content of the utterance and
&tia wmmmmtmmnma no mt trouble in |

riing to understand the content of the raaﬁng The mﬁ-
eﬁg& eﬁ' vmmwy, of cours , i.s amntial as mll. -
' The ‘third resscn is that if an Indonssia
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Lot

Englieh is abla to speak English well 1t means ‘hhs,t he has
mestered both English and Indonesian. Engum am m@mm |
cocxist In his mim%; aﬂ& m ww-w:a e buingual speakey
mey be wkiem& by mmﬂﬁm wn mtez*iala basad on
tha ﬂmntmtiw malyais betusen Engl.lsh m Inﬁ@msim. Fhe
teaching mt.m baaad on $he contrastive a:mlyais mmem |
English and Indonesisn is ealled the "Cdzistence Method®. 9)
& trmalateé &imgue &s one of thm mirawta‘biﬁm of
tenching mammus baged on m& wntr&stiw mlwia,. In
the real teachlng, homvar, tm and arzmr’bs should be m~t~
ted o t}m Engliah mmam, m taaah&r my mfw baek: to
the Izﬂamsian contezt iz 5:&; iﬁ mmasw m tmﬁatiam
is pmvi&ed m halp the gtm&am;s see the diffemm: mttem
and expressions Emlish and zméomaian haw ami to @mvm 8
ahal&ange ki tha st\wﬂntﬁ *«m ﬁmdy ‘by thmmlvaa.
 The gard technique is cmi‘be mzi'kable to tam Eﬁgliah
qmst&m patterns to i;ha a‘m&mts in tlw early atms of
Fngzlish lmgmgﬁ learning, ,
technique may be usmi in al}. st;agas 0£ Iaaming. ﬂthsr teach-
ing ‘echniques suw%ﬁ below should be used to vary the
m&aﬁm and to gi% mpeﬁition, dsmnﬁing on the sitn-
atiem of the atuéeants in the elaas. Fm- mmp‘.’m, when the

utﬂ&e.ms &re timd alrendy the taaehar mg' repeat the ques-
%ion pattern hs bas taught by means

of mmgs, oy when thay
are sleepy ’fm may gi.w 1 remﬂi‘hi by means of & vex'y short
play, jﬂhamas whm i:hw m 8till fresh and sarimm Iw may
vary t}m taaehing by moans of situaﬁsm mmf.sxm.

9) m tam ln inmnt@d by M, Eﬂm&n Eiaam-ing. Hia erticie
' eppears in English Tsaching Farm, Vol. X, July-tuvgust
19?2, m- i@’ pagﬁﬂ 3@ - 320
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- Ef one Just has a very quick glance at the selected
techniques suggested below he might think that the new -
methed is only e drawback to the traditionsl method of
teaching where the siudents have %o leam t:m ;
rulles snd i:ranslatim‘. This is perily :tm*m However, there
is o great diffamxma between the %méﬁ.tiam method & 4

ecgexistencs method. In traditional method the 5Wﬁmt~a are, .

to scme exient, forced to learn by hesri the gram
rules and Bq:ai‘mlem‘s t:anghi; by me« togcher. In i;m latwr s
the studenis are challenged to :E;iné; oul the gramwatiesl rules
by thﬁmselwa; Also in Wamlam& dislogues the students are
cmmmgﬁd o study by tmsmlws » By providing the ‘trmlﬁ-
tion they will be more interested in learning the materlal.
Sa the ‘kyachni,\quwz‘,am mall;’ based on primary m-.%ivaticns
and & teaching bssed on primery mobivation will likely pra—
duce eficient learning.

ZFeaching a foreign iwgu.&ga is not an easy task to teke.

In order to be successful, there are several factors the
teacher

shou ~ﬁ pay ettention te. mmy are : 1. ﬁh@ studentts
mﬁivaﬁm,é 62}2 ﬂgms,??;%?ﬁaiﬁﬁff}m’ 3. the teaching
material;/ 5. the methods of teaching.
1+ The S'hn&ant'a ﬁaﬁwﬁi&m

To m auawwm lesrning thwa mst be some mﬁ-
mm in the pert of the situdent. Mmﬁm ia m’s
impw.aa %o perform eertm wﬁvﬁ.hies %o achleve some aims.
I% is tha msan for one te give attention to 2 w‘kiw&w
thing. Ma wotivation may be iafluenced by the am&mﬂa
interest and_ aimz of learning, and the teacher's atbitudes.
o result of the beaching to soms extent depends on the ways
how the taaam;' amama mtiw.ﬁ. in the atudents as well.
Of the two kinda of motivation, namely the primary motivatior
end secondary motivetion, the primsry motivation is more
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imporvant, useful snd adventageéous then the sscendery moti-
vation, becsuse higher primsry mobivation will produce
greater learning. Robert Lado says, "Lengusge learning is
ma&atadztg,human.mativati@n.mm@arataﬁ\anﬁ partly-cm&twellaﬁ
by the will,,ﬁighAmﬁﬁifatien ingreegzes loarning” 10}.
 Primsry mebivation cceurs when a gtudent is drawn by the
teaching material itself to give continuous abttenticn te it,
It is the one that comes from inside the sbudent when he
fselz the need o know the tesching materisl; when there is

gomething %o fulfil the bhuwan needs. Bumen belngs have a

tropism, that iz & pertiexliar wey of behaving which 1z ealled

teffort after meening', The offort after wesning ovours when
they weet something they do not kmow, but they b@li@?@ that.
it is within thelir ahility %o undersband. The teacher really
makas use @f primery mobivation if he uses the 'elfort after
mw&ning?eas 2 veason for attention, The vrealization of this
effort afﬁ@f.mﬁagim@ is that everyone has two kinds of
foclings cslled "What's thatl'feelings” and "Itve besn here
before”fesling . The first mentioned i& 2 feeling to know
&ll new things. This makesz one have efforts to discover
something new, become curious. Students with great “what's
that feeling”" ere usually active and creative and dare to do
ﬁﬁ@eﬁh&ng'un their own inisletives, It is quits ceritaln that
primary motivetion will produce efficient learning. 'Ifve
been here before? feeling offers aaﬁisfaatiun.t@ the studarﬁ,
for hs haa made an effort to find out the mmaning and is
suacessiul. |

3acanﬂamy'mmtivatian is the one that @am@s from outside

the student. It is the reason for givin@ autantian to ﬁe&chimg

materials which is mrgan&zad‘hw tha school or by the teacher.

19} Eobert Lad@. “&anguaga maamhiug“ Mh&raw-ﬁill Ing.,
Hew York, 196li, page i2.




- The reesen for giving M;temim ¢an be both positive, for
exsmple ¢ rewards, money in the Puture, status, good marks,
praise, end others, and negative, for exzample @ mﬁ;ﬂmm 2
poor marks, anger insult snd others. Of course secondar y
motivation wan be used to promote learning effort, but there
are disadventeges too, such as thet the students msy have no
habits. of giving attention which come Prom themselves. When
the school work is finished they may have no strong motivation
‘to continue to study by themselves becsuse they are not
trained for this, It may make 'Eha students have the habit of
| doing something because mm;y? have to, not because they want
to. The result is that they ’m@ansa passive students who will
only do something Af they are forced ta.

2+ The Student's Attention, |

 Attention takes place when s person purposefully directs
ene of his senses to notlee soms particular t ning
| w uvsing the sense of hearing or seeing. When the students
‘direct their sense of seeing to & particular thing, giving
attention to 1t, they look at it, whereas when directing their
sense of hearing, they listen to it.

Attention is the most important condition for anybody

%o perceive impressions, It mey cccur simulteneously %o por-
celive certain impressions and this Kind’attention is ealled
inveluntery abttention. Emﬂewr, most of the time the abtention
. must be directed to a partieular subject in order to perceive

the impressions. One cannot perceive all impressions around
him at the seme time. In lenguage teaching, for example, the
student's attention must be dirscted to a particular subject

80 that they may perceive impressions of the teaching points.
Furthermore not all impressions are strong encugh for the
studenta to perceive.

They must give more attention to weak
impressions.
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mmm mm@a bave athreshold of attentlon. Threshold is

m‘malw a ﬂ'mm or aiwma under the doorway of a house or,
@ther buildmgs m which one has only entered the buiming iz
he ima eroama it. I'b is the barﬂer of the entrances, m*&ween

wﬁs&da 3

i inside. Strong impression can cross the threshold

W' attention, which weans that one perceives those impressions,
s ises strong Wrem,m will find hard to cross it. The
Masmh i:herafnm_. has to organize motivation for directing
attention,.

I the ’aeaahw wammhm atudents to pay abtiention sz

gm&iﬁ.y es possible when presenting a teauhing item, there

msi; m a ehallen@a to pay attention. The students are

aha&lengad to pay attentlion when ¢

B

%‘h@ teachor doss not &mdiataly give the msaning of the

mw teaching item, This will keep "What's 'Bbat‘“ :t’aalzmg

: mdamtanﬁ. The effort to mﬁevﬁtand «s;m «»

ali.w » which means that the students make an eﬁ‘fwt tw
S s waakad

- pnce the meaning is gﬁ.mn.

2,
gtudents know that there will be chance to listen at

Ee does not repeat the teaching item \imdiatexy; When the

anothey time there is no reason x‘m' them to liséen %o now.
‘E&wmfem, the temher mey start with mwmct&m sueh as »

T will vead it m, and Z.atsr you mt be able to mtall

3.

ﬁ.t”, or "I will pronounce it ence, and wmx mst be able

‘o repeat it wrreet&m Tmyi
He presents s self-motivating material. This is the

 teaching thaet forces the atudents to learn somsthing new

because of primary motivation. The studenks are mtemm

- in the material end fesl the nsed to know it. An wmpla

9

of self-motivating materials is a puszzle. %.i.s is & puzzle
%o practise subjaw - vorbd concord in yas—m qmatima H
Is are he thmy & student soldiers? i
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be Do does the farmers the boy grow rice fly a Xkite?
é;”ﬁas”havm*yaur Zfather your friends left for Singapore done
thmir hummwark? ; “ | |
The atudents have to separate each line abovs tnﬁe two
aamtenm@s. ﬁhay are guestions,
 If there 4s noise in the process of commmni

" ieation,
nemely any unpredictable unterference in the ecmrmnication
system, in the proces afsgiving'attantibn there is one of

‘the forms of noise called 'distraction'. This happens when
‘the a#udeﬁ#a direct their sibiention to other than ths taaehing
peint. He is distracted to wiwanted impressions. But this can
be helped by intr@aaeing‘radnmdanay,why‘giving repetition. 11)
Radun&amay i3 geood, thﬁvefbra, since it helps reinforce the
'mehmg iwm SEREE |

3o @kﬁ Qbaching ﬁaﬁerials.
ﬁayaoiﬁy for laarmﬁmg ﬁevalepa han& 1n hand with tha

student's growth. This means that young atudenta will stert
learning wslativaly easy or aimpla matarin&a, and as #ima
g@a& on, thmw@will be able to 1aarn.amre eamp&ieated
mmtarials, ;n other wmrﬁa ws ean say thae tha atudent‘a age
@@tamminaa his 1evml of ea@aeity. of cauraa, th@ eapaa&ty is
alsgo inflnanuea hy aﬁhar raators, auch as. his %almat, anﬂ the
eﬁn@akiﬁn he hae got.‘ |

| ﬂhﬁ abmwe phammmammm haa eampelled us ta QV<wwaﬂ the
1aarning‘mataria1a in gva&ad ataps. %ha course uhmulﬁ intro=-
'ﬂmca aaay-taaehing itama firat end it gaea an uith.mmwa ;
ﬁiffiealt ones. Tha graﬂing innluﬂaa tha voaabulary, grommhse
tiaal strue%urea, aemtanna pa&%arns, prunmmniationa and
ather 1angnaga almmanma‘ Rabert Ladn atrnssaa tha tmpawtamce

113 K.A;&iaasam, "an Inﬁt@dnctimn tamﬂeacwis Pn(?«vatias“,
Holt, Rinehart end Winston, New Yo 61, page 31 |




of grading the materisls by saying," Adapt ths lesrning
ﬁiﬁ‘imﬂtma to the ma.paaﬁ.ty of the students ‘
This 13 the mming of "graded steps” 12). %ﬁn Ewpamm
- &lse ‘ma}xs_ Prhere must be gradusl progress in difficulby, that
is, thpaﬁ.misgpi‘al for ‘ﬂ-.mtmatim must be arranged in stsges
from very a;aasr‘ to more and more Aifficult things® 13).

. Q@z;cpmmg the vocabulary of the reading passages used
in the eourse some exports recoomend the use of Michasl .
‘Wost's "General Servics List of English Words" which means
that the reading passages should only contain the words he
' considers having high mqumcy in Bnglish langnaga use.
Aecording to West's word list local werds, namely voesbulsry:
in the enviromment where the students are mamma English,
m 0ot eonsidered frequent. If the reading passages ﬁi‘n | ‘not

contain laaal words, however, they are not paadagagiaal,
haumme aecar&mg te the psychology of Mming, & atw&anﬁ
may be able to l@m better by the help of the thinga arwm
him, thmugh hia envimmmt. Some axpswa s bherefore, da not
maa with the idea of hawina reaﬁing paaaagea based only on
Hwhaal Wﬁ%*a word 1ist. Our aolutmm 2t tha mmuk is that
‘we can x'aly m michal Westis word 15.%, wt it mt m ad&ad
that m@ :an words are considered fmqmuﬁ as mu.,

m third *&hing to note is that the teacher should
ini:wdws ﬁmg which are really nesded by the aiammta now,
m the need tm m the item is urgmﬂy felt. For ample,
once the students ere interested in how to Writo both business
and wﬁm% 1@%@»&3 ok am other tim thay are imamaued
m mwwaﬁim maciels nsed m ma&ing fwaignws. |

12) E@b@:“k mm,

13) %t@ mermn, : ¢h a




Such & Seaching will produce greater lesrning for the
»ﬁm&an‘kza have great intersst In what is bming presented by

the teascher, = =

333@%&&% ﬂamtit&amu |

o It happem wxw rmly tm'h a laammg im can be
‘aatablisma .’m ﬁh@ ‘memory on am amaaion. Et s.a qui‘ka Mr‘ha:ln
mt the tirw anewntar with amathﬁng 19&%3 an impmaaim
in ﬁho mwy, 1.'@ any attent&m is given, but if it ia not

| mma%é wﬂh at'.her emwntew tm w:masim nay rade awey
ﬁwm ﬂw mmry. mtsh mma m& ‘the learning mm wi.l’.t be
fwgottm. Ra@wmim ﬁ.a mcamm m minfmea ‘bm Mamix_ag
im‘ xn ﬂw @eyehalugy of ledrning mara az*a some o#;' the
me ux" leamim mmd 'uw of mwﬂ.m* and 'm af mm
aity' m tma lawa ma.n ’ahat athm' th&nga Ming aqual 'hh@
,mm tmqmmﬁly & respon -] i.s pmeﬁma or the inimmeiy &
w i..a pma‘biaad m m%ar it is lmmm mxd i:m
Mngw &1: 1s rmmbemﬁ.

Ben&&aa mmm of at*bantiﬂn men alao has t‘m hhraahold
ef wﬁ&bushmm. i% is mly when this tnmaholﬁ of eatab— )
1&3&@3&% ia maehad *kha'k '?:he leaming item is mat forgotten,
Ewevar, fm raaeh it many mpet:itions are me&ad. Alf:hwugh

Nﬁ ‘“

zm mmw af repetit:tma miaa frm ‘one atmdem: te another,
:W za mageataa m:at 20 remﬁ.tmns are maﬁaﬁ to mally
wmmuan & learning wam 14) . o |
m&matim that 2@ mpamtims are maﬁed &e@a not mesni
%hé.% t!m teae!wr shwm msh ‘!m cover tha number imaaiatalm
Imamm mmtitlnm my alﬁmimte tha stuﬁenta‘ efmrt to
m w% the %ay reduce the amzmga to the
aha&anzs ' 'B!w remﬂ.‘s n!‘ uhmh is that the students will give

//

%} Sen’ Fam@n Langusgs i’rimiplaa course on ’Hutimﬁmn,
M‘Wnﬁm, Fatigua and Repetition', IXIP Sanata Dharmsa
1%‘2, by Mr. R.L. Fountein M.4.
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less amﬁaation*v%h@ r@p@t&tinnﬁ:sﬁau&d, th$re£ume;:&a spaced

80, that there is an efforé from the part of the students in

ordeyr tn-reinraraa the learning item before 1% s Fforgotien.

_ Rahert Lmﬁw seys, “Iﬁa&lly, rapmtitien should never be msked

’af the atudanbs &mm¢ﬁiate&y af&ar hﬂ has auccaa&wa in a.per-

fect raapuns@“ 15)» %hﬁ iden unﬁarlyﬁng thie epinien is that

&mmaﬁiaﬁa rapwkitian takma awuy the atud@nt’a aht&ntian and“

erfurt %o aiseover the mﬁaning of the laarning item.

o Rapeti%i@ns aan be dull ammatimea, hmwavnr, witﬁ | the

m@aulﬁ that tha atndanta gsn ‘boved, To avoia thiﬁ bﬁrﬁﬁ&m in

" the repatiuiuu preeess the iten r@paatﬁﬁ ahmuld hﬂ variad ﬁiﬁh!

1. aitrarﬁnz kaehniquea of repetitiana, far azamnle : using
dicﬁa&ian, shart aamyoaitﬁan,dramatiaatian, using aangs,
uaﬁng poems ata, |

a. diffarant ﬁmrda, phr&ama or tenaea by'wiuh tha &enxaneas

" are ennstruated. |

3. ﬁhe r@p@tiﬁiana done in tha naxt laasuns'

Tn aonnlusian, the h&@% vay of conﬁucting repetitions is by

apa@ing tha time fﬁr r@patiﬁiuma and vmwying its heahmiqnas/

and materialsq R

5. Phe Methods of:?baﬁhing

| &a&ely peaple heve been seakiug for the best method of
Engliah Ban@uage teaehing. Huwavar, it ia very hard for us
to say that such and such mmth@a is thm buat one for there
is no prmuf ar 1t 3atm Evarw'msthoﬁ of teanhing has good
p@&nts, of course, bub it may have some wealknssses as well..
& g@md.mwthaa in thm one that fits 5
aq‘thn stuﬂanta, 2. the ﬁaaahara; 3. %ha tonching material}

:’,\ﬁhﬁraw-ﬂill fﬁ&m;
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e the enviromment for learning.
8+ The Students.

_ ‘&he aw&smzs Mw 2 their agw from one ta amthem
The mwmﬁ shwl& suﬁ.'& am aga 'lewlb nf m@ stu&@nﬁs, fmﬂ
axampla - ymmg utudamm Bay learn uel]. bg' m@ana af dxam- |
t&aa‘bim. amga am,, mc‘n is aaaumed not witabia for -
adulw ammam. In i:he mxt ehapfmr the wxwww wanta m , |
analysa whic:&a teehniquaa auit mudants of lwer elaszaaa,’ -
munger amﬂenw, m& Whim t:%hniquaa auit aldav atuﬁantm
:t is very un'khcaugmm to tm' i:ca apply al:!. taahnﬁ.qws s*mg»
@wmd %:alow -'w all gmdea.
| 'flmy alm aiffar in t:meir lwel oi' mpaeiw, &‘hﬁ teaehexw
smmlﬁ tx*y to finﬂ the best mothod which will lﬁ.kely pmﬁt
all atud@nta H tﬁhe one whmh nmakes feaaabla for all students
%o grasp tha laarning item, This means that the mtnm o
‘salactad ma.kw posaim.ﬂ for the weak atuﬁanta to mm the
| teaching _itam- in the greatest rate as rgpqs‘sime » 80 that they
are not teo left behind by the goed x%‘lmdefntg‘ in the 'alaaﬁ‘q |

For all grades the mﬁ#hqﬁa should oifer Ghalmnge %o the
student's mgtiimtimr to m.y attenticn and al‘lcw: ‘mffiéimﬁ ‘
mmtﬂ.ﬁ@m. Both attention end repetitions a.m ‘fa\saém.ial
a-@mwms far the ‘amdmts to astahlis!@ thwtaaahmg item.

Ba ’E‘he %achwm

© The teacher has to 1ike the method he is uamg in the
taaahﬁ.m, baaause interest :m ﬁ-. m.l mke h:lm haw maﬁ
anthuaiam in the teaching. It goes wi'khm‘h m&ng that
amdama my lsarn mmw from an anﬂmsiaatic 'baaahar !;han
fmm a.n mmtereatea o:w. He mus'b also be aapabw of‘ aparatim
the mm&, whieh means me he must be qualﬁ.rim @mngh. #m
"ham:m is@m!miquw he aame‘aa i'm' tawhi.ng. Gwabil:}.ty in
umm%&ng m win emam a. faamng u:f‘ mlfwmfmenua in hinm,
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which will meke him sure s.n whatever he does in the classrocm.

Ceo %n ﬁ‘ea@hing Hatwmm. |
B:; t«emhmg mmrials m meant all bwks uaaﬂ m the

taauwmg awl atmr mmw.n@ ama m.wh aa Maekmm,picmma,
aweeta am‘i a‘klwr t:hing@. mﬁ‘amnt tammqwa w maﬁ.
Mﬂamnt Maahing m.da. %ﬁ aahmal, themfera » 81 ol
these taehniqms mw th@ mquimﬁ M&a. o

| 'fha wc@m ishim w note is tha‘h &aah WMW‘& or ‘h@amﬁm
ﬁm may haw iw best teahniqua o prwem; whim dirfars -
fm thaae af akhem. Fw wmme ¢ in taaohm@ ma ing we
use ﬂ&ffmnt apweanh fmm izem:hing cmvawamnn or queatiam.
Z‘h@ maehing materm ‘and the m‘bh@d must; m in hamm:ﬁ N

,»11 W@Vﬁﬁiﬂ

‘ }.@, i’he Envimnment For Learning.

By enviz#_'nt for leayning is meant tm elwamm, the
objects tm school organization, the amex -gubjecis, the
exeminatione and even the plece where "ﬁhe. school is loecated,.
A good mehhad shenm sult these conditicns, far example 3

a2 methed mad:lng lots of @ral practice x*aquiws & room with
sufficient sound igolation so thet the practice will not
disturd other elaasaa_. There is close yelatlon betwsen the
m&m@d and the uaﬁwam budldings.

| ‘There must also be contimuity of methods used in the
alaaew. frm H‘m lwar gmdaa W tm highar gz*adaa. If the
teaeharss a:h the ae&me}. .‘meap on s:hm@ging their methods of
taaehim, ﬁhi.ﬁh happam whan imem are ﬁrmem si:afx' ehange:
the aitmtz’.an will not pr@fit the simdenta. o

1’?&& awe ma elasa also demmima whi&h taaehing

twhniqm %o mlact. Sm twhniquas éra good anly for

elamaa ef small mmaer of students, athara my be apﬁliad
o alma% aimmﬂ with many atuﬁema or f«w stwiama.




The orgenization of the school is an important faeter in. .- .
Mmmga Waching. ‘

. Eamd an the eloaa relaman 'be%wem met}wﬂa and envie
romment fm* 1aemnm§g W can aamm&a bhat 2 treamhin@ method
whieh moaueea g;mat aucmeaﬁ in one ceum;ry my n@“ls aui.t other
em:mriaa bauauae ?;he sehaol condi‘bims am diffax*an#. ¥e
cannot either sey that a method 13 the best or the wors ane
bmeauaa 1t ia vaw nard to Matmy tha'h B mwma mmlly ‘
fﬂ:a them feur am&itiana or doasg m‘b t‘:tt ab all, W mm‘ti@n
ia to use aelwtie me‘mads, t}mt is a am‘bimtim wf swaml
mtha@a whiuh likaly @mﬂma tha gmmeat z-esulh

A& g@@ﬂ taaching is, thewfam, tm ons wmeh tﬁw to apnly
these principles above in the umwt. In the next almptar we
will see whether these principles cceur in the techniques
g‘w{.gg%mﬁ by the writer.




QUESTIONS T0 INDONESL

e
B

& . GENERAL

TECENIQUES sUal

In this chaptor the writer will suggest several tegh~
nigues as to how to preseat the English qnaaﬁimmﬁ'aamﬁemaaa'
donesian students based on the differences between the
English and Indoneslian question sentences and the princivles
of foreign lamguege teaching discussed above. The techniques
the writer thinks suitable @w?‘t@aahin@ questions are I
1. Using the technique @@“mwmnr&zing annmersahimma&
dialogues ;
2. Using situationsl context presentation ;
3. Using Twenty questions geme 3
L. Using Sets of cut cards 3 |
5. Using the Mouthing technique ;
6. Using translated dislogues 3
7+ Using controlled guestions 3
S. Using poems ;
D Eﬁiﬂg Songs ;
10. Using short plays ;
11, Esing ?u@peta_; |
12+ Using Puzzles.
tne thing o kme@ in mnind is thst not a;l these teehmﬁéﬁag
£it well to teach all types of English qusstions. Some mey
suit to teach seme types of the questions, but do not fit
the other types, or do not produce’satisfactory result. Seme
may be good to repeat the teaching item for reinforcement.
1+ Using a technique ﬁf Hemorizing Converssticnsl Dialogues.




lenguage teaching is based on the ideas
2. lsnguage is @rmx»ny spoken ;
3. learning langusge is habit formabtion.

GRraan ea‘bimi |

‘deily life, in one's communi

%awmg qmstﬁ.ma by memor mm emvama‘kﬂ.mwi mmgms is

mm the students may abla to wanafer i:m mwﬁ.em tz'm

BEWOTY trace mmm by mmwm&mg to baing abla to use t&m
m real M.fe aﬁ.mﬁam; t;my nay ’m ahle w mpm—

.mma aamtsma patterns in wented aimatims.

. The essence of. emwrsatmm aial@gma is that khe sz«
guage is 1@&1%% as responses %o atmm. @mm are tw kinds
of responses and atimm :

1. verbal; whmh means that the ‘responses and stimull are

: axpmsmm by mm of vwal ambala. It is the verbal

responses am mm&. that wmtﬁ.tuta conversational dia-
logues in their natural semses

The following is en example of a mﬁamatﬁ.m which can be
used to teach the English |

Mrs.Widjaja : This is u%y daughter, Jenne.
Mrsgﬁgﬁmi ¢ Oh, how lovely she is. How 0ld is she?
¥rs.We ¢ She 13 Just ome and & half years old.
Heg.R. S She is mr first deughter isu't she?
MrsJi. 3 Yes, she is my first daughter. How many
" cnildren do you have now? ‘

HrsJR, .21 have got twe children, both are boys. But I

- will spece the mext birth since 1ife is
3 R ”ge#%ing.harc}ar now,

‘Mpsod. 't Will you practise the Family Plamming Program?
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Mrge Ry 8 I think I will, What about you? .
Kra. ﬁ; 1. %1 do not know yet, My husband does not seem to
| . 33ke i, SRR
Frse Re & Well, you have your plen for femily.
¥ps. W. 2 Yes, we do. Coe
Both the stimli end responses are verbal here. They are
expressed by means qr vocel symbols, the human volce.
2+ nea-verbel : which means that the stimull and i'e'spm’as,
5 of voeal
syabols bu'k: by other means of hmi&atim, for example t -
gestures, faeldl expressions and others.Belew ave aexamples
to show noneverbal stimuli and responses : |
&+ Mother points her finger to scme refuse and moves her
" fingey to ‘a waste-basket. Jennie mm the mmm and puts
' 4% in the wasta-basmt‘
ba A hdy t%ahm' puts hep fingar on her 1ips. A1l students

or either of the twe, ars nol expressed by mesn

The stimmli can be wverbal snd zm response is nonw-verbal.

~ Fop example : John, scmeherel Jobn comes to his mother, The

 stimill cen be non-verbal and the response is verbal. For
example : A lady is sitting very sedly with tears on her
ahmks. ﬁer friend aaka : mt is the m‘bfmﬂ

Wrimﬁ converm'bi nal

é&alogma ars good %o ﬁemh

lish qmsmw aamemea to Mﬂms&m amma bocause ¢

1. Gmwarmtiml dia?.aguaa reauy daal W #h mrﬂa in sen~
tanea atmemaa end sentence pa.%ama, n&mnw wm.eh

2o lewmng. |

;&.. %r @mmnt aanwmw in a eanwm, mﬁ 3ust &:taametad

| mtume& » of aer'aam sﬂ.tuatmna. -

3. %ay ean be drm%imﬁ, 2 'hwhing tachnﬁ.qm *bhwb helpa
amnm the teanhimg &tam. I»ater 'cm atndenw thme&vea
are abm to drmtme in rmnt of tha aluam

alms oceur m any f




i+ The writen dialoguss function es visual sids to ldrming
. by bearing. Thms, they promote the results
5. Memorized dlalogues allow snough repetitiens,
s mym good to beach idiemstic expressions which need
. learning by heert. | | o
~ &lthough dlalogues are aavamagwus for %ummg quege
tion there are some m&.ﬂms in composing materisls of
aial«ama. ’i'hw m 2
1. %a éialagm ahwm emtm tm swuatim w&thm t«m
| | awdmta' exmrimem This mm that tm mter&als mast
| ‘be mitaa w the mmmta’ mﬂmm m pmvﬁ.mm know-
| W@. It is quita maa&iatic to ham dialagma en
skiiz 'M&m anmmn’ rw ample, :rw En&amaiaa
am&mta, sime thay cia xwt wm imw whm*. mw Mm like.
2. M’ m aiamgma are z’aﬁwr umg thm-e mt m aawml
tmws of Engl&ah questfwms ﬂ.mrolved %@ mmﬁain *blw mmwia
| aimati.@n. | |
3. Fairly a!m't ﬂiamgwa are pmfwamm ‘ﬁw Mng ma wmay
laaﬁ im 'hmm andimk of intamst.

24 %ing%ﬁitmtiml Context Presentation.
- This means that the questions are presented on the basis

of certain Wal amuati@m, when there are ressons to prodwce
the qusaﬁima. Ma tee:hniqm 5.3 " mrafera, also basad on
the funetion of the languege, that is for commmication.
Another idea underlying this teckmique is 'ﬁhat languags is a
‘ 'awt«m,ﬁhmh“mam that each element in the language depends
for iim mmtim %a gwaiﬁim within the smtm,

:':m- ample *!:he word on m

&s i8 M__gem on _the table? on is a pmmsﬁ.t&m.

Put/f’“ our shoes on! on is a particle. '
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These elements cannot he tweated in isclation. They must be

- taught in a contexbt, in a situwetion.

“Phe imp@rtant thing in this technique is that we praaamx
the questions in situatimna which ahwwﬁgg;y‘ams nseds
Lesiie 4. Hill saye the following thing, in terms of She
importance of situational context, "What is needed is to
present emch item in situatfons that show how it is used" 16)

~ Thers are severel ways %o present this
&« By glving introductory statements which lsed to the pro=
duction bf & guestion or some questions, depending on the
teacher's wish. The inzraductaﬁy”sﬁateMﬂmts‘xuhakian'a#'
stimuli to the pﬁaaﬁma& questions. For exsmple ¢
- "Hother is going home frem the market. She is very
g thirsty. She wants %o drink, but she £inds her glass
- empty. She ask, "Where is my tes? or
| ”ﬁgp‘&rinkm~my tea? or
Do toke my tea, Hins? op
”fbu take my tes, don' gpug Hine
{ if ghe is angry ).

and may %e somo gthers,
sliclted fram the sbeve situation.
Another axaapla is ¢
W&nﬁ comes hama fvmm school,, lamghimg happ&lyu Her
mmthar knows thak there was a song contest at school.

These are paaaihle guestions,

Her mother mawiask quamtiams.suah,aa $
z’:,”mm\ymu;win the contest? or
‘}W&ra xguhtha Lirst w&mnar? or

‘“ﬁhat is the m&%tar?

16) Leﬁlie ALHI11, NReconeiling, f?‘ﬁ;amd'Ganxa@tgalization”,
Emgliah Teaching F : J (972 ,
Nombey 1, gage”

Ao ‘




The feet that & partieular situation presented may elicit
. more than one guestion is gond to relse a competition
among the students. Students also like competitions, They
- will try ﬁo find the other types of questions. This techw
‘nique, therefore, also pm&mw primary motivation, in
‘_vtmpartai“the studente, o
be The second way is ’by showing ;aietur.es one at & tm\,which
illustrate particular situations. From the pletures shown
. the students are asked to compose some guestions, either
orally or in a wribtten way on a pleee of papsr,.

Por example 1

From the above pleture the students may construct
questions like : 1. Is the school over? or




The studente may construet gquestions such as :

The pletures cen be on eards or drawn on the blackboard by
the teacher during the lesson time. It is advlsable for the
teacher to make use of the blackboard as a teaching aid.

¢« The third ﬂay of ywasaaﬁing situational context is hy
demontration or dramat&nmtimm. For oxam@la H
“The taashmr koeps on putting in snd out his hends inﬁ@
hig‘ppckata,ibnth~sha front and, the back pockets of his
 trausers, dramatising a person who is trying to £ind
cout his money which be thinks he puﬁs'in hms gaakat.?
Frmm ‘the situsbions]l context above hhs stud&n&a mmw
praduoa guestions such as &
“l‘. ¥Who stole my money? or
2. Whers is may money? or
3. Where do I put m
h. Did I forget %o brin | |
This technique is populer as the miming tachniqne. The taaﬁhar
makes several movements, without producing sny sound produce
tion frem bis mouth, |
This tsaching. t&cmﬁique is good heeauaa it helps

mone ? or

,davalap the atudantﬁ' imaginatian. They are treined to think
- of varlous possible responses drawn from o certain situation,
8¢ that when they encounter ithe aamapmr;alm@st:aimilar.aitu-
ation thsy mgy‘raeall,gama of these patterns from their
momory trace. @hia'teehniqma is suitebie for sbtudents of
higher elassos. The higher the ﬂtu@entsf‘adu» ation the sasier
this technique %o apply becauge older students have mors




. Y :
g 8
i 2
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power of ﬁmmginatiﬂn than younger ones de¢ o

ﬁma pwpla believe that aimtimk pregentation may
take ammy tha atménn%s’ attentian. It is not always the ease.
3ituatianal praaentation takaa away the siudents’ attention
enly whan tha b@&&h@w pﬁasanha a certain ﬁiﬁu&tinnal aa&am-
penled vy anmther axplanatery mmams af eraating the sibtue
ation, rar exampla while saying "tha man was fat“ the
teamhmr &ramatizea the fatness by'mmvimg hia ‘hands areunﬁ
bis bulk, It 1s true that in such a situation the students
will giva no attentinn, snd no afﬁort ta fin& aux the meaning.
But 1f tha aituational pr&sankaﬁi@n is nmt aasammaniad by
‘anaﬁhar mmana te ereata that aituation the ;rasan&at&on will
areuaa tha stuﬂants' aﬁ@am&i&n* Ea ths aituatimn is mnly |
| pr@sant&& umna, eithev by 8 ahmrt stcry, a p&eﬁuma ar e
ﬁrama%imatiaa.» o

3 Waimg~?wam$gﬁ&nﬂ&%&ana Geome s

It bhappens very often that the teauhing is not Inber-
esting through out the period. Sometimes it beuamms dull and
the students get bored. In such a sbate the students lose
their interest, the result of which is that there is no or
small attention fram the students and the learning is not
effective. They will only learn well &fithmy\hav@.inﬁaraat~
in and attentlon to the beaching 1ﬂam,~ﬂgﬁ;fMerﬁan.says,
”Qm@avthelr interest goes, thelr abtitention goes; and abtson-
tlon 4= the first and vital stege in the process of language
learning® 17). ,

The stele of losing Interest may De remedied by intro-

dueing a geme or a song, or lesarning o peem. There are

several adveantages of games and songs @

17) m;x. Hbrgan. ”ﬁamaa and Fluywae Engl&ﬁh.Lan?uaga
‘Teaching, Vol. dhi, JEOREYY 1967, umhar 2, page 183,
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1+ They functlon as & change in the language study j
2. They oreate the students’ interest and attention ;

They allow encugh repetitions of & certain language

The gemes or songs should, therefors, have specific
langusge teaching objectives to be established in the
studenta’ minds
e When used separstely games or songs are good to present
 some teaching items because by meens of gsmes the Geacher
i3 able %o preaent the items in an amusing way. |
~ There are many kinds of gemes which can be practised in
the classroom, for example ! Gategery Bingo (Voeabulary snd
Spelling geme). 39@1&@3 Bee (Spelling game), Buzz (mumber
game ), Simon ‘aaj-a {e gremmer geme) end othera. The kind of
game the writer wanis to explain hers 13 the one called
"fwonty Questions Game™. This is s guessing game %o teach
$he yes - no questions, especially those with the main verd
ke, The geme is like this. The teacher is thin king of some~
MM in the classroom, but he doss not mention what the |
thing is. Then he asks the studenta to guess the thing by
king questions first. The questions are of this &type !
Is it 1 red ? |
I big ?
i green ? |
| ! thin ¥ ete. -
This can be continmed with :
" Is it 1 on the table ?
! in the cupboard ? /
! in your pocket 7 |

v

t 4n front of me ? ste. or

. adjectives

e ';“:t./

prepositionel phrases

3 m FERERERE G RN ? l

| - BEERA RGP A T ? /j




The students ask tm questions inmns s end the “tmehar \
mist enswer yes or no st & time, depending on the thing he
s thinking of. If & student produces a wrong question pate
tern the teacher cen wag his head %o show that the: question
is mmg‘ Thus be will think of the right qua‘afﬁnm If the
Wuaanm are successful in gmwsing ﬁm %Mngb@i‘am ‘or 4in
the twentieth gquestion am'wm the geme. If they i‘ail 30
gusas it within twenty c&ﬁmt&m& they lose it, &‘,‘}w winney
ing the thing again in his mind.
Leter this game can be varied with gquestions with will,

ghal, de, doos, 4id and athers. It is quite true that from
| such a. waeﬁee the qum%m pattern' Is ﬁ:‘ s esee &8 ..mpmmd
with offort many Cbimes.. %rm saying the .questions the -
students think whﬁther &lwﬁ.r questions sre corrvect,

. This technique is alaa suitable for students of 1wez~
‘¢lasses. To holp them mm teacher may supply the wvarious

mey start the geme by sele

mrds oy phrases vhieh aw sultable for this question pattern,
mﬁ. the worda or phmwa cen be writtan on the blackboard.

lg.. ﬁsmg sata of cwk Cards. | |
i ma technique mqu:’ir% the 'L*»each@r o make use of

Maumg eids maistmg w ae'ss af mxh aw&a in ths teaching

of qmstimn Eaeh aet of aeamia cmtituma an English ques~

tion aantamw, %ha atuﬁems are supposed to m—awanga the
‘euﬁ cards mvmetly s« thm the arrangement produces a good
13 & word, the alm of which
is %hwk %m smnw a:w manw aunmrma wmh wmnd m'aer,
 how the worda ggu wgamwr i.n a gwd nmtm%em ﬁ' thsy "
have gob avm-ﬂ.im ﬁu m, mmhaw some ides of what
- the next word to em. In wﬁw to help the students to find
out the best emmw&m
must be cub i.n such & way '@:Mt there is only one pesaibme way

'ah qmatim- Each w‘a contas

e words of the guestion sentencs




to arrengs or to fix the cards. The result is thet they will
£ind the correct construction required by the teachers Tais
is abmim& hy cm:mm the words raggedly; they are not cut
inta mm quaa. mms tha cards w:s.u be M.ke theas

} Whare \ ci:ld { you /7 gu mmwday { evening? |

%@ wggedly euiz m&s mwt ba z.ﬂe-arr“’_ed 'by 'kha am«i@uts so

that thay eanatiwha a matw@.a. if tlw arri

mmt dues m’c

Thm tha qmsmm pmdwad ia wrmg m.

. Mﬂ ﬁeehniqm ﬁs baaeﬁ on the idﬂa of primvy motivation.
;‘xn thia ‘game the Muden% m ﬂupmsea w find wt the rules
a8 % hw w f‘am Enguah @uewiuna. The swdanta am active
in tnis way, ﬁms.ng the rules. One tm!ig tm keep 1in mind is
Cthat the am&m&a wﬁm am be ahle to ﬁm& out the rules of
making Enguah qmsiaicm amtanaes 1::‘ ﬁwae queaum ‘taken
xw amplea are compared to their correspor Jng statements. |
This mquims tlm teacher to premt m%hw aet mﬁ‘ mﬂ: eards
which will produce a stat %ha students
to m»mang@ ths cards fw the question he should a%k the
awaenta to avranga cards for tha statement first for exemple:

sﬁ:,b@rwa asking

I '3 mm@ to % the § ahop { yesterday /_ovening,

m& maé"we sentences or arrangements are compared in
m*dw tm aee tha differences, from which the studemts nay
"dmw t}m Maa.“ B SR

B@aing the ab@m proces it is alea.r that mm t&a*fwa
is m-sgsmma from the trmf:ammm grammer method,namely
:" m %aomm ‘technigue by - r ging statements into questions.
m mllwi% w:!.ll Smam*hmm* The sentence I went %o the

ahen vestes ening has tha fnuawm@ dwp structure 3




R e Ww “Mza yaatm»day

In order to transform this statement 1ntm queaﬁi@n %h@ |
pwuaasa@s ‘below bake place ¢ .
4, the a@pliﬁatiﬂn of Qnaa%ian.conataﬁusnﬁ, mhieh
' interprets the u&%eranbe as a question ;
2+ the. appli@&tian af the interrogative transfanmatian,
which moves the auxiliary into the: front of ths noun
phrase o
\ 3. the ayplination of the @naatiun»warﬁ quas%iau -
| transfwnmmtﬁan,'whiwh waplaaea the question -
aanstitnmnx with dts sniﬁabla qpestiua word ;
hﬁ ﬁha auxmliary umna%ﬁtumnﬁ 1& replaced by g»g, @hass

owing aurfaas atrnsﬁnre ¥

»@hare diﬁ yoﬂ)"” guf  j yeatar&ay avwn&ng
" ‘These sre the pr@aesaes af the transfarmatian fram,thﬁ ﬂaep
‘structure to the surface structure, that is ths qnaatiwn
sentence. It is fvmm.ﬁhaaa\praaaasaa that th@\atgﬁanzs\wiil
h@ﬂablélté‘fin& out the rulaa-iﬁ\thé‘qnaatiaﬁt"

‘The students, of couwrse, 4o not nesd to know these
processes in the desp structure into surfsce structure.




| They are even beyond their heads. But the bteacher shouléd
bave some idea as %o how the trensformation takes Place.
The main difference between the transformational tech-

miqaa and the eard taammm is that in the first mentimm&ﬂ

tmm is no primm mtimﬂm, vheress in ‘bhe latex* there
z.s primary mt&mﬁm. In the rirst one the stuﬁanta only
accept the mlea axpmm by m tewchar, whieh will be

established mly if ﬁwy pay atiention to &
: ez:mgh repetition. In the card technique there is primery
mﬁvation; there is interest in the students because the
sméma are active in finding the rules by themselves.

 Thers is interest in the students beceuse for them such a

nd there is

presentation becomes a gome.
The card techniqus is good Ho teach gquestions beecause:
1. There are efforts %o reslily understand the problems in.
the. part of the siudents ;
2, the lesrning item Will not be forgotten scon for the
presentation is impressive to them ; |
3. the presentation allows a pleasant situation. The writer
. $hinks that we should rely on the idea that the students
nay leaxm better if the materials are presented &

pleasant situation. Fineechiarc says "A plaasant,colarm

elassroom in which the aecguisition of Imowledge is made
& friendly cooperative venture between teacher and
students is something for which all of us should
~ strive®” 18).
4. the students are concerned with the structures of the
language, especially the word order.

18) ?inoemhim, "Toaching

L2 SOCom Y
Bamwr & Brothers, &k Uy Page 90. ‘
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This teaching technique is espscially interesting for
the students of lower classes, such as the jﬁﬁar- High School
students, and if we stert to Seach English at the High
School level it is the best time to spply this technigue.
The é wdents will still like games because they are not yet
for from their childhood.

5. Using the Mouthing Technigue.

This technique mmma the teacher to dramebize the

articulation of each word in the quesition szentence without

ing any voiecs. It means that he only makes some nove-

mams of the 1ips, jJaws, tongue, but no voice iz heard.
The movements are sometimes accompsnied by other facisl
expression movements such as the moving up and down of the
eye-brows to meke the tone of the sentence clearer to the
students. |

- The students will be alert in such a presentation and
the ‘classroon will be very quiet becsuse in order to be
able to understand what the teasher iz saying the students
noed to concentrate their ebtention on it. This means that
there is great attentiom in the part of the students.
Besides needing great atiention this technique of presen-
tation ellows many repetitions. In order to grasp the
teacher's question sentence, for example What did you se
Just now? the students usuwally have to imitate tﬁe movements
of the teacher's mouth to discover what he is aayingé Since
he does not only pronounce it once the students are com-
pelled to imitete more then once too. Still they repeat
the‘ir'om__ “‘intampratatiqn several tlmes, trying to adapt
their ‘mtfhs?* movements with that of the teacher.
%o mintain the quiatmaa of the eclassroom and the
s‘!mdmts” mneantratien. na one ia allmsed to say hix
mmrgm.tatian without the tescher's permission.

/s/
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Tois ﬁs‘"'d&m:by'asm*mf the students to raise their hands
when thex have diseﬂ‘mmd the aentanea and the teaehar points
one af thew. If ﬁw semﬁeme aiﬁ by a stuﬁam‘. is wrong the
tawhar should say'i%'sa that other sm&enta my ‘bave a try.
H‘ it 13 cm'mct he says "Ees' Meausa such a respme %111
g:lve satiafactian to the studen‘hs who! Successful in dis-
wmmg the qmati;m ﬁ@m\tﬁmn The response *Ias’ offers &
revard to the students who has found L out the correct sentence.
~ another aﬁmt&g& the students may get 1s that they
ﬁaava lota of practiee on pmrmci&twn, "chey are trained to

0 ‘- mds %mstly because they look at the movements
of m mtn, 1ips and twme m’;‘ the teachsr, and tmy
pmctﬂ.sa as mll. Gemet pronun iation is vm-y immrtant in
mga 135
m&mm&amtan&ing. It is one of ’i‘she important skills the
atudanta mh aaquim in the langnag;e lanrning Finwahim

ms,‘ “ﬁomet prammiatim, intonstion and rhytm are of

Ly because me pmmmeiatien may cause

wﬁmary .zvbance in demlaping empmhenaien in any of
the ﬂ%r communication az*t“ 19). |
. m f&ll owing will serve as an f1lustration that wrong

I u-r iatiun ma.y eausa miswﬁaratmim 3

must mt be pronocunced / mist / (short)
j'mat mt be ~M»f««m m:st/ (lmg)
B dwk must be pmmmad Jdxr /[ fvaimlaaa)

of *hhe fmtians af the maahar as a langzmga teacher. ‘20)

19} Ihiﬂg ;)aga 126»

am &ea smm Poa&jmwdarm Fh.Ba, *’Linguiatik dan
Pengajaran Bahasa. mﬂmsia“, Paper for Seminer on
ndonssian 3 g » LELE Sanabs Dharms,




Hemathe able to give exemples of good and correct pronune
 efation to the students, which means that he should be able
to differentiate the short mﬁ
and volceless consonants of the words constitut&nﬂ the

wmg vowels or the voliced

question sentence he is saying.

| This i;as}miqua is, howsver, only suitsble for a elass
with a small mmber of students, and that they have to sit
relatively elose to the #éaahem&tndenta sitting at the
£ifth or sixth row in front of the teacher will slveady find
it hard to really see the movements of the teacher's mouthe
The result is that theycmmz urﬁar’fstand or discover the
sentence the teacher is mouthing. This possible imability
to understend cen be overcome by the teachsr standing in
front of the class while meuthing the words of the gquestion.

\

6. ﬁmng Tmmlated Dialagaasu

This is a tﬁﬂhm.que M‘ Mac:hms Mglish qmatims by
giving ﬁm & aian aquimlents of the Epglish questions
am‘i aﬁh&r aentemes mni:&ine& in the dielegue. This can bes
completed by glving the translat: h
as we’ll‘ The fnm ﬂf the ﬁialﬂgm wﬂ.}. he 1ike the one baiow*
Ting @ H&ll@, *mmm Where are you - Hallm, Yan'hﬁ.! P kemana?

ii‘fi

‘,gaing‘? | |

‘hallo | halo {lata seru)
Yemti Yenti (name diri)
aﬁ.}m o | | ‘k.k. kopula

“aim:.n | kamy

g&;f 5 porgl

E‘ani:i I*m going ta the dentist - Saya mau pergl ke dokter



I
anm

go

the

Tines

‘Géntist

¥hat is the m%ter? ‘

what

- the -

- matter

Yanti: I have a toothacle

‘X wil have my tooth
- pulled out,

b 4

have

& toothachs

will have

my tooth
%o pnll oul

¢ That must be wery

painful I wish you

are fine egein soon.

that
must be
very

1

wish
fine
again

Boon

i
r’},‘;f
=

. saya
. Reke kopula

pergi

ke {(kats depen)
artikel

dokter gigi.

Ade ape ¥

apa
koo kopula
artikel

hal, masalah

. Saya sakit gigi. Saye mau

eabum gigl ssyn.

Saye harap kemu lekas sembuh
kembeii.

itu

maatn. '

sangat, seknli
sakit

saya

harap

o

k.k. kopula
bagus, sehat




Yanti : Thenk you! Terimakasih!
| thank berterimakasih
Fyou Kemi.

The writer has an ides that such a teeching presentation
is also based on the "What's that' feeling, namely that every
one has the desire to know everything new to him, Man is
eurious by mature. In the field of forsign language teaching
the students usually launch guestions on the translation of
the ‘mrds‘ of the foresign languasge intc their mother tongue.
This phenomenon ‘shows that they are primarily concerned with
vocabulary. By supplying the Indonesisn vocsbulary in the
dialogue the students may rofer back to both the English

and Imiunesian words if they find dix‘ficnlty with vocabulsry.

Being able t&5 refer back wmakes the: m‘i:erm interesting,
end* e presontation technique will erouse the students' moti-
vation. This means that the material is self-motivating.

Fhis fom of materisl is advantagem for students who
are willing to smdy by themselvas.

People ma.y disagree with this techniqua of presentation
with the reason that in auch a presentatian there is no
at‘hem;itm in the students becauae ‘the moanmg is givan '
already. ’i’ham is no great effort to discover the meaning.
The m'it.er egrees with that if the teachar during the presen=
tation mada both the Engl

if he only reads the English mtaacaa, there is still atten-
tion in ‘tiae students. So the teacher should concentrats on
the English sentences only during the presentation. Short
glances mybagivau %o the Indonesien ones if it is neces-
8ary. ﬂomoﬁar, what is the worse for the students to learn
with relatively smsll effort if they know already? However
the stud@nts‘ attention can still be challenged by applying
the following procedure : First the teacher reads the
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Engzish sentences one st a time. Then lm asks the students

to mpeat efier him, and lets them compars it with the
Indomsian equivalent to ses the similarities and the
differences. This proeedure goes on till the dialogne is
completed. By mfarm back t&m stndent's attantion ia
ehallenged. ﬁf eourse, the maming is not a;ifficienﬂy
aelayeﬁ. But in some mcasium the stwaenm mey lsarn more
in suah a8 ’baahniqna, haaauaa they may fimi @xpmrssium in

t!w »arga’!: laagmge which have diﬂ’erant expressions in their
langns 225 erapaciany tha mi.mﬂe nsas, for exsmples 3
m leng will it be?

How old is he? |

¥het i3 his name? W‘?

Ezpressions 15.& mn’ammﬁ above can be Wt@md pzdmm.ly
by Marnlng khm by heart. Learning by Mari: takes plaee in
uage Mamh:g too. It even happens in any 1wning

Il‘or exmpla T in learnmg elgebrea, in whieh we are supmsa&

to use omﬂ brams, there m fnr,mla which must be learnt
by heart. A | - |
The tscimique‘ ﬂ}.isenssedl is gwe’ because 6:? tha\ faliouihg
1. I‘tish good to teach idiometic expressions madiﬁg learning
| by heart; - N -
2, It 13 selfmtivaﬁng hecause the sm&@nta are mquimé
: “to make & empariam by rafarﬁ.ng baak: |
3. a.t the sama tim it anriches tha atu&anta' voeabulary
k. It is sitmtinm- | |
- | m m'iter agmea with 'cha aammption ‘bhat tha @rﬁmry
pmblem in laaming 8 fmign lsnguage is ueabulary, net |
stmﬁum If tha stuﬁents
ance M‘h au net krm izs stm‘imra, thay are able to im:ev-
prat the mming of the uttarame b‘y the help of the mother

ths wmamary of an uttor-



tongus, if they are themghtm enough, But if they do not
 Xnow the vocabulary, they mey not be able to interpret the

ing of a sentence, though they know the context and
structure. Of course they may guess, but guessing is not
always correct.

7. Using Controlled Questions.
This technique needs gresier ascbiviiles in the part of

the sta&en'ks, and iz also based on the idea that language

arning mst be situational. &.‘lhs teacher givesz a aantm&
or seme sentences on which the students should bese their
questions, The smnts @manmte their mind on the idea
| giwn by the teacher and construct queastions aeedrdimg o
the types required. The exercise can be done either in an
orsl way, or in written way and may inelude both tha;res—m
typas m the question=-word guestion type. Varieties of
cemma qwa%ms am H a. gaidaﬁ questions; b. Fixed
| msﬁm, e. Garbled ﬂmwh, é. Free questions. 21)

e ﬁuim Qnasﬁans. |

The taachar gives scme introductory sentsneces or just
a sentence so that by the‘ help of the sentence the students
' the students to
metiae the exercises tha teacher gives some examples to
smﬁm """ afqmatian sthm&daandhmmduit.

my ems’tmt the quaatim, Bafore asking

Por Mplu :
1. 1 fa&led the exem.

| K m&n' ?)
2. ‘m Mﬂn‘ 3 aaks lunch.

{ ﬁm‘t she hungry? }. Than it goes on with the




In th&s mreisa tho a%uﬁemss are mquired te prae*him tm
yea-m quutiwa. The exzercises can be waried by other
%wes of quﬂations.

Fixed Queati ns.

In ﬂm& questians the stwien‘m* choice stﬁcks ‘ko tha
gim aentenea m mmtim, and them is a more limited
ehume ‘than tha guﬂded q,uawkiana. Thay are a].m fﬂmiizaﬂ in
ﬁm chnice of mda mlating ta t:he given aituatitm. Fmﬂ |
emmpl&s e |
1. the améanta are auppasaﬁ to praetiaa qmmmms with mhieh

- the blna book. ! Hhich hoak?
| y- tha aheajg hmks - meh baooks?
- the boois with red amav " - Whieh bwk?

| Tnis is cmtimaﬂ by wﬁmg tha stts to oma«e
wstim 1ike gim in the amlas ]

‘-.-'» the man with blue treuse rs.

= the Waa with wm: lmms, ete.
2e qms‘hions with ulmm

- Where is the ‘limarx?

“Phe exercise csn be ¢

-~ Phoge aren't the tickets.

- I_do not want to eat at hame, ete.
3. questions with did :

- Did he work yest




este tm?

e &arm.«ﬂ Spawh

her does not Ponounes
%iur@s in the guestion sentemce clearly. Ome word ‘m which
the students haﬂa to give particular attention 1s seld in a
mmbling way. It is on that sambled word that the students
ﬂhﬁulﬁ ;‘anmmtraté thair Mﬁ" |

| Tris technique is actuslly the develammnt of the trans-
mmbiam exsrcises. Howsver, in trensformational ezer-
‘¢ises i'b is quite unrealistic o ask the students to make

questions of which" answers are Imowm already. Thers is_ no
reason for the students to *khink. Ia the garbled speech
there is a masan to think, nsmely the unclearly pronounced
word in the sentence. For mple

I umt home st shrdlu 22) = When did you go home?

\ Hetimr s.a mking shrdlu in the ks.f.em, m. :

22} ’me m}.e w @f *mm* &s *@akm ﬁ»w mwm*n
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This technique is difficult to apply in lower classes,
however, nouledge of word order is very negcessary in this
exercise. It is ﬁtﬁ&m;s with sufficient know ledge of syntax

will be able to interpret what kind of word is said in the
garbled way and what its function is. |

d. Preoe Questions.

Here the students are free to choose any typa of English
guestion and its word. But they are still guided by the given
sentence to show the situaiion on which the students base
their questions. Intelligent students m‘ay‘be able to pmﬁuee

many different qmatiws, whereas poor ones my oraly able

to £find some queations, or even. ‘garmot Pind any. *mm is ane
exemple of the free question : '

- ig cr

e

PAREG
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in her room.now. *1'213 questions can be

3. ¥hy is aha c%iaharmm
4. Where is she crying ?
S. What is she doine in her room ?
6. ﬂhat is the matter ?
This can be eontimmﬁ with
: for her final exams.

2. The riee _grows very well this year.

3. The tourists went to_ Pranbanan by bus: ete.

The four approaches of controlled guestions ars good
because 1

1. They really deal with word order or syntax:

2. They develop the studentst® 1magimtion,

3. They are based on situatioml prassntation,

8. Using Poems.
Poems can also be used to teach the

glish questions to
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Buhmaian sﬁudents. Poems deal with human axpariamas_m&

Mn }.ife. ‘z'he

BNZUAge of the poems is relatively simple

x"or pmms are maant fﬁw all people at all ages. However,

tmra mt‘. be eamm saleetion as to which poems suilt the -

stude_nts. Iir the poems are too difficult for the students
they will not be aeble to enjoy and appreciate them, because
the aim of teaehimg poems is for .*;hs enjuymnt and. appm- |
ciatiom of the mems. - Scobt Kennedy saya ”Fer paetry is “

meant to be read alom, it is mant tofanjnyed“ 23!

The language should be eaay e«mugh far the stndanta to umlan-

atanﬁ. Moreover ﬁlfficult pusms my lead tha amnm to have |

a8 feel:lng of dislﬁm to the English litemtum

1mmtmt th:mg ham ia that the pmaentatian oi'
the poems mst hava a mc}ﬁc ‘.l.anguaga teaehing aim. ma
following is an emmpla of poem to teach or to zae-infarea
the teaching of yes-no questions and qm.stzm-wm questions:

- "DID YOU FEED MY cowe®
“Did you feed my cow?”
- "Yes, Mami"
W11l you tell me how?"
"Yes, Mami" 1
“Ch, what did you give her:s?"

| “Gm ant' hay."
“Ch, what did you give her?"

"Corn an' hay."

23). d.Scott Kenmnedy, "Pooms a‘.‘er the Glaasmww’ English
.~ Teaching ?@m.*VQman, - Febr, m;
Nunber 1, page 25»




*pid you milk her gmd?"
: "’!‘ea, ifhm!” -
“Di& you do like you she:mlﬁ‘?“ .
”Yaa, Mamt®
“ﬁh_, how 4did you mﬂk Bere”
| %Suish: Swish! Swishi®
“Ch, how did you milk her?™
"Swishi Swish! Swish!®
"Did the cow die?”
*Yes, Maml™
"With a pain in her eye?"
"Yos, Maml®
‘®Ch, how did she die?"
"Uhi Ukt Thi™
"Oh, how @id she die?"
Yghi Uhi Thi®
"Did the bmzzerds ecome?”
| "¥es, Mami"
“"For to pick her bone?™
"Yos, Hami®
“oh, how did they come?"
"Flop! Flopl Flap!;“
"Oh, how aid they come?"
~ "Flop! Flop! Flopt™ 2i)

Bimé it is not a poetry class the teacher may just take the
first stanza, 80 that it will mnot take too lomg time.

2&.} The example is taken from "Poetr Festival® by Jobn
Bettenbender, Dell Pub 70y :

ﬂw. 1966, page 128, the suthor is unk
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In teaching the poems the teacher should chanan@ the |
studant‘s attentims. This can be done by aaying ¥I will vead
the poem once, ami later you should be able to say ig",

The word “ once! _‘ ch&llsngaa the stnﬁents' to pay attention now,
not later. “ e IR
In order to have enovgh repetitioms the following
procedure should be followed :
1. After reading the poem once the teacher asks a student
to say the first line. If he i’a.‘ila; to remember it ancther
student is given a chance to tr'y, - o . |
2. If it is said correctly the teacher aays *Yas‘ fm' 2 |
reward, and then points another atu&ent w mpa:at it.
3. Point another studont to saf the second line.
he Then ask a student to say the first two 11:;@3. %15 goes |
on $ill all the lines in the poems are learﬂt, and
finally point a student to say the whole zwam. ‘
Learning in a group iike this 5.3 alwaya interesting. If ‘
some students cannot remenber the lines the others may be |
gble to help them. Teaching by means of poem gives these
advantagea H | -
1. The procedure of teaching poems allws snoug
Z.The studants learn in an iateresting and exciting way;
3. They help each other;

h repetitions;

5. Storing sentence pabtiterns in the mnd

2. Using Songs.

are washing, taking a bath, lv‘lling the haby ana on other o
oceasions. These axémplaa are to show that songs have
“Intertaining aspects", some of the conditions wherewhich
one may learn betiter. If the materials are presented in an
amasing way, it is very likely that the students will be
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able to understand the meterial better. Jose Ricardo says,
*’I -cannot think of 2 more pleasant way for & ‘student to
memorize vocabulary and idioms than by lea:mim songs." 25)
The editor ‘of Bnglish ‘Eeaehiﬁg Forum comments Ruth Berghouse's
article on "4 Spocn ful of Sihging" i:hat “W.Berghum shares
with you some of the songs she has used so effectively im her
classes - songs that can help the lamguage patterans “go
down +... in a most delighiful way" 26). From these two
guotations we umsy conciude that the studends will be able to

learn the langusge more casily if the lesrning item 1s
presented in an interiaining way, and songs giva' ‘posaﬂi‘biuty
for that idea. | |
However there are some conditions as to which songs
should be chosen for the classes 50 that thay are really
useful to temch the guestionss they are 3
1., The words in the songs the questions 31%12]@ be repetitive;
2., For lower classes the songs shouid offer the possibility
- eof aetz.vitiea,
3, They shonuld heve a gpecific 1&:@:&@@ tegching ain, for
‘exgmple : to toach the presant cantimm tenss, or %o
- beach questions with do. The following is an excellent
example of & song to teach and establish questione-word
questions using ihat OES eomees? $

¥hat does the dog sey 7 Wuff - wuff « wuff,
"~ ¥What does the owl say 7 Hoo - Hoo - Hoo

" feaching Fomm,v Ty :r;x,’rci.npr‘ y ‘qm, Number 2,
page 2. o




What does the duck say ?
What does the cock say 2

=192

GQuack - guack - gusck.

Cookaroo = cookaroo

vhat dc»sa theb% say? S Sm e ‘Zm = Zn
What doos the cat say ?  Mew - Mew - New.
%hat ﬁoea "aha cow 5&3’ 7 Yoo =~ %!eo »m

They all speak th@iz* oun way, and we s;aaak tm.,
~ The 'bas.cher m;ar eompam the melody amz a2lso the mmﬁng
himself, suited to the language teaching aim he has in his

presentation,.

10, Using Short Plays. | .

mportant role in langusge learning, and
are good to teach amatims as well. By means of short plays
the students learn to pﬁeuse ‘good mommcmtian, at.resa
and intamhion, the fundamental elements fcm mmication

Plays have an i

to take place. I
should strive for in the language taaehing. o ,

Since plays mmust be learned by heart - tha smtdents BRY
not bring the text while pratising - the students have made
lots of repstitions which will enable to grasp the sentence
patterns contained in the plays. They are also trained to
work together in a team. to rely on the others for the plays
will only be suceessful If ,the charachers work ‘tog’ethsr.

The underliying idea af presenting leaming items by
plays is that the teaching aituational, referring to a
particular event in the society, and that the learning item
is presented in an intertaining way. The plays should not
be ’tm['ogmcq they sre only means to aim at certain language
teaching objectives. ’ﬂmw are ﬁot meant to be performed faor

the audience. The following will serve as an exs sple of &

short play to establish questions with 'ﬁi&' H

ey are also lenguage skills uhich all teachers
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Policeman: Didn't you hesr any noise at 13,157

Jack : No: I heard nothing!

Policemen: Did you stay swake?

Jaek I wda lying aweke in my bed.

Policeman: Did you hear a doghowling after that?

Jack : Yes-yes-yes! I heard it. But it was far fmm

my house.
Policeman: Thank youl .

The .mteriais for the plays may be composed by the
teacher himself, based on the various events in daily life
in ths society. _

This technique may be epplied to all grades. This is
interesting and iﬁamaya suitable for all ages.
of course the materials should suit the students ages and
levels of capacity. |

1. ﬂsing Puppets.

Puppets are useful visusl teaching aids. By the help of
tize vafim. kinds of language
teaching items, Each puppet represents a character and it is

puppets the teacher may drame

givan a name, for example : Peter, Jack etec., If the teacher
is going to present a new teaching iten he my‘mam or
more mpéta. éapﬁmﬁng on the mﬁerials he mnta to present,
i the teaching is presented in the form of a dlalogue. He
ask the students to listen to the dialogue of the ‘two puppets,
and later when the students have understood the sentences
contained in i%, he may use one puppet only and ask the
~ students to play the role of the other ome. |

- 4 as visusl aids to teach all the

P“Ppﬁta can be usSe :
 English guestion patterns, Below is an example of presenting
English question-word questions using What time ......




- Petér

—~ 40l

L1 2

¥hat time ﬂa you get up in the mmng?
T get up at sixz ovclock. |

(1]

‘Paul -
“Peter
Paul
Peter
Paul

(1]

Y¥het time do you go to school?

b

I go to school at seven o'clocik.
‘What time do you have your lunch?
I have my lunch at one o'clock.
Peter : What time do you go to bed? -
Paul I g5 to bed at nine ofclock.
It should be kepl in mind that the teacher should not

e

o

L L]

[ 1]

use puppets, songs or poems very often, because too frequent
use of these techniques may mske the teaching dull. Thus
there will be no inbterost anymore in the students. They ave
used when the teaching ite
the atmoaphere of the clsss demands their use. -

item, the interest of the students or

12. Ha.ing leﬂa.

Pazzlas ara usam to challenge the students? attem;ion
and. primary mti?a%m, which means thgt the students will
feel interested in the teaching item presented by means of
puzzles. The following is en example to present the English
' questions by means of puzzles, There is a mixture of two
stories. The studenis are supposed to "sapamm those two
stories from the mixed story, by separating eéch line in
the mixed story into two sentences of the two stories. Ome
is for the first story, whereas the other one is for the
second story. The mixed stery is like this s
& young villager Two English students was taking a walk were
walking in town to the head's office. He They was wanted to
know very thirsty the result of the examinations. He They

came were to shop very anxious with a board on the front wall.:

On the board he they reed had worked hard "Disini jusl es
petojo" before the exams. He arriving at the hoad's room
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they asked asked, "do can you we sell ice, Sir pass, Sir?
'mm shopkeeper ﬂm hea& Wared ammmd “Yea. wm m bug'
it? I will see it ﬂmat“ l "Yas. mt I will am W st?‘
_ Ha i:m heaﬂ amwmd asked, 'ﬂw shopkeapar askeﬁ '%.18 can
| yon ami m.;l? walt for ’sﬂﬁ.la?' He tha head mplieﬁ aaiﬁ. |
”Waxmmmafmm ae tm:fwas Wiﬁﬁ Maee
~ left the shmakmw m mua bring two b}.wm of 19&
with great satistaetim. |
- Thus tm first abmw will start with ____ym% vilhm seses
and thaaeeonﬂ.mewin aﬁartaith M ing Iiah
'mase are the two stories : o |
l. &wmgvillawws%&ngawmmm. iwwasvary
‘thmraty. He cemd t& a ghop si.th a board on t&m f’mm% walle
- om the soard he raaﬁ “lisini jua}. es wwj@“ ﬁa aﬂmd,
~ ¥Beo you sell ice, ss.w ‘ﬁw shopkes ‘ 3 ‘
| Wil you, buy i‘k? “‘Ies, I will, hee answamﬁ. ‘mm ahopkeeper

aﬁn&ents. sew

'asked, “Can xw mitz far'while? He anmre&, “Sure, I can"
He was surprised to see the shopkseper tring two blocks
of ice,

2. Two English st

ThaJuam:ad to know the result of the emminatim. They

were very anxious. They had worked hard befors the exams

BOLE

ents were walking to the head's office.

Arriving at the h@aﬁ;’a room they asked, "Can we pass, Sir?

' The head enswersd, "I will seeit first". What are your
nugbers?”  the head asked. "No.18 and 5no.19". Both of you
pass“ the head said. They left the office with mat
satisfection.

The teacher may choose shorber materials than the one
presented above, or may be longer. |

| The greatest sdvantage from such a presentation is that
the students really concentrate their minds on the structure




‘of the langusge; such as concord, mrd wmier and %m This
| techniqm is, homvar, difficult to apply in m@r classes
m@ause though simple the voesbulary is t?cmy will £ind it
kard to see the correct umr of the words. %e:y s‘hould knmz
concord, tam@ and a.’wa wm-d order fairly m}.}., in order to
know which word follows the ome found alraaﬁy.

These are the technigues to prasent Bnglish quéaticns to

‘Indonesian s tudents. In the next part we will see which
tachniquea can be mn alied to the variaus t:,rpas aﬁ‘.‘
English questions. | |

B. APPLICATION OF THE TECHNIQUES 70 THE TRACHING OF
| EMI-ISB-:%ES&IM‘. R

E‘his part will try 50 | is-. to apply the teelmiquea
mr.m of Wsh qnastim im
Indomsian smenta. based on the similarihies and differ-
ences botween the Emm and Indonssian qmatm sentences.
writer will trg to analyze which techmiqw can m used
well to pmmt aach type of the Emgush guestions, To
presant a themu@ am&ysis he classifles tha Engnah qnes-
tinnsinta the f@llwing proups
1 ’ﬂw yas- questim. mtf are suhdivideé intu
Qmatim with mvarsal of wox‘ﬁ or&er, which ineluae

ﬁiscussed abmre Yo the

those with be {&m, ax»e, is, was etc.), can, ___xmat
| ete., hava or has wﬂ'rleh fmetim as amiliayy verbs,

Quastma !ﬁ.‘bh m‘wmal of word order and addition
of ﬁn, dm or aid,

Ce Qmstians uith riaing intﬂm'!:im regamllass af word

” or&er. | ,

Qmsti.m-worﬁ quwtima, m:hﬂivida& inta |

Be Qtwstim with ¥ho, mt, ¥hen, Vhy e#c., with
reversal of word order.




b. Question-word questions with Who, What, Which, etc.,
~without reversal of word order. {functioning as |
subjects), | |
3., Included yeseno questions
a. Included yes-no questions
~ b. Included guestion-word questions
. Tag questions |
1. The Yes = No questiona.
2. Questions with reversal of word order,
The main prahlemour Indonesian students face are :
l. the reversed w&er betuween the subject and the finite
verb, that is the first verb in the verd group or the
verb itself if there is only one verb in the sentence
2. the comcord betwsen subject and the finite verb;
3. tense problems. | | :
The ’bast teaching tac}:mimm for this type of question in the
card technique, uaing sets of cut carﬁs, because the card
techniqzm rsally deals ﬂith word order, as tha writer has
,shom in the pz'avim part, The procaémm af pmaentatim
wm be like this : ‘
1. Ask the smﬁants to find the rulas far ming queszions

by mm c«f‘, for example H

| E His ‘/‘) mmer% *s;g. { ity Is) his ( brother { illa

This is to establish the question pattern of this type.
2e ‘Eo shw the concord ba*bwesn the an‘hjact and the finite |
- m&t!wr santeneo with ﬁiffemt subject \~
am’i verb. For mle :

MSeem]  [myew o]




Tha mudents ave requested to ﬁnﬁ ths ﬁifferemes' bemen _ |
the first pmsantatien and the seconﬂ one,

3. To establish the tense concord, intwwﬁ%ea the same sant&nua,
but in a different tense. Put it in the past tense, added |
with the past time refevence. For exsmple 2 |

His> ;bmf:her i m) ..ﬂ.li <ya$ﬁérday }‘ | | |

Was < hié hrothar ill < yesterday ? | { | )

Finally the students are suppossd to find out the ms\*
drawn from the three preaentatiws above, and after that tha
teacher explains thesa gwa’blm to a.i.l students to haly |
those who cannct find them rules b;y themselves. Ezplmtion'
is always mcasam in any teaching. The rules they wi.:!.l gat
for axampla - 1s initiatas the quaation

. = If the subject is plural the verb is are s
- If it is in the past tanse, is is mngad

intc was, or substituted by was, ete.

It seems that this technique needs & long time in the
presentation process. Howover the result is impressive for
the students 'thammlws are ac‘tiva in finding the rules.
Horeover the art of Lsaching is ™ot to gain time, but to |
lose 1t%. | | | _

Thia pmcedure “behaves the seme for quaatiam with ean,
BEY, aﬁc., or hava and haa as anxiliwy varhs. mg win

serve a8 an illmtrati@n s

| ﬁe? hasn't ( baken /71}1&/"1@&1' ] seen't) ne ) taken) m,@mm R

To teaaah th@ coneord af subject - . verd an& tensa » Juat
- \

fﬁs&m t&m proeedura above.
To reinforce the learning item the studsents may have & |

practice by giving a conversationsl dislogue in another time.




- This is a spaced repetition. For exampls
MAXING AN APPOINTMENT

John : Are you free on Saturday, Mila?

¥Bila : Yes, I am free. Hy eXEms are over.

ds ¢ Are ycm interested in going to Ealiurang*

B, : That wmul& be fine. I would love to gga.
‘The weather is cool snd .fresh thara.

Jde« * Sure! Shall we go by bus or by ma‘harnbike?

%K. : Going by motor-bike is nicer, I mppuse.

Se s ALl right, I will fetch you at seven. Will you be
ready by 'that time? |

¥. I wiil.

J. : Good! Bye =~ bye. See you on Saturdayl

He s Bye -~ bye 1

Translated d;ialegues ere also gocd to rapé‘at‘ this
teaching item, to show the ﬁ‘i.t'ferazﬁi expressions be‘imém
the English and Indonesian negative quaati@ns s Such &s ¢
Hasn't he %mn bis Juch? - Dia belum malan sianﬁg?
Isn't he o beacher? - Dia bulen puru?
Isn't he 111? - Dia tidak sakis?
The next mpetitimm ean also be done hy giving aituatiml,

contextual, controlled questions. Fm‘ empm, rx'm the
situation below the atuﬁanta are asked m COmPOSS quesﬁena
with e 3 “Jﬁhtwama M.s examinations, He kseps on smiling"™.

The qnagtims cen be : ~ Is he very h&m?
| - Is he satisfied?

After taaehing some other teaehing i‘bm, the teaehar my
teaeh 80NgS, pm, mmty quﬁationa geme op puppsbs te
rama.t this item, as woll as to hmre a chonge in the

teaching imi.s is a song to repeaj; queations with bs
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Are you happy? Are you happy? Brother John, Brother John.
I am very heppye I am very happy.» m.ng dmg dung,
Ding - dang - &ungg 27) | |

h. Qua%ima with Rawraﬂ ef m w'der ami &ddititms of
ﬂm, ﬁaeﬂ or did. |
Ehia item me&s apeeials attantian awi amful present-

| atiaﬁ. It must be stmsaeé that queati&m of this t3pe are
mh famd merely by ravarsing the subject am the finite
verb; hm: du &aas or did must be sdded of whi.ch fmﬁm
is as an milzaw varb. Otherwise the students will maﬁm
‘mlngie mistakas, that is, just the reversal of the subject

anﬁ tha finita mrb, w:tmm; d@, does or ﬁidw This is due

' ta the pravimxs rmeaanmtionf that is the one on questions
with be etcw Thns, thay wi:u ha.ve sentences. 1m
fe Horks very hmad ' : - Heorks he vam hard?
The children make kites. Maka the children kites?
The dif‘fﬁ-mnce ’betwaen tha pmvious item and this one

muat be presented in sugh & clear way that .fbha stué!anta
kmow it. Thia can iae mh:‘levéd by the card taghniqué' t00.
This is the pmwdm % | o

asc the aimﬂants to analyaa quaatims such as '

j Ho emrks é vary < hardT} Does ¢ > ne <work ¢ vez-zr< hard? i

The temher stwt‘a by giving a mntsm mmining & varb
which consists of a%amms, hegma stem+s in statements is
s &ii‘fimﬂ‘k ltem to ssteblish. It moans that for Indonesien
stwﬂanm atem-s mﬁms a pmblam. Sn 1% mmat be pmmntsd
:B:l.rat. Ms hagmns to queatms as wen. it is aany to
progent eraaiar items later.. '.{he pmw&nw goes on wi%‘;h
quevatiam me- 2 |

E‘he welody is taken from English Teseching Forum), Val'
¥ITI, Hmrch-April 1970, Humber 2 page 2.

The mrsas are from the witar.




They worked very hard this
These two steps are to explain the concord end the tense

problem the students should imow. Repetitions to reinforee
this item should be varied iike those of the previous item.

c. Questions with rising intonation regardless mﬁ’jﬁwﬁ
ordesr. Thess are guesiions um- You will not come?

He m&ws 2 lot?
This type of guestions should not be teught to our high

scheool students first because they do not represent the

normal qusstion pa%arn. Horeover, if the students have
ma%md the mma& question pattern aiamwsad ab@ve, it
will not be ﬁiffigﬂt to learn questions of this type,
since the only requirement is that they are pronocuneed
with the rising intonation, which behaves tm same o
Indonesian questions. This requireme

when the teacher makes repetitions by means of conver-
sational dialogues, or translated dialogues, of short

2. Guestion - word %sﬁ.@m.
2. Guestlens with
of word ovder.
Besides mwﬁ, reversal of weord order and temnsse,
tm new problems the students others:
%« The miﬁm of the guestion word in Indonesian can be
shifted frem one part to smother. In English it is
aluays in the iniﬁal position;
Wtima the mmﬁm words used in mt:imla:* BEnglish
qmafhim-wm gquestions do not have their equivalents
in the Indonesisn counterpart, for sxamples 3

What, When, Where, Why ate,., with reversal

a8ng m*ts«". are; among
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What time is it? Jam berapa?

st% dmuren?
.&g Mam‘

3. iIn mgatiw queatim the mr& :am: in %gliah is alwasa
atl;aemﬂ to the finite verb, whereas in Indonesian it
‘my oceupy other pesitions;

ly. There are am:iw English queﬂtim aentamaswhieh my ‘m

. best tramslated to Iaé@msian wsim semmmasa

| Since bhe basic rules to form questions have been under

stood by the students, based on these new problems

m'itez- would mggeat that thia i'.mm af' qussmm be pmaentaﬁ

by ming transiated & %i.s mu ambla thea‘mdanta

to laam the varhua iﬂimt.’m quea‘him mh as g:lm

nbaw. %is is immtant becam the smdants mm te

mum wmg quastims. dua ta their wme leming
ate.; 3& we aﬂl

far amyls wm:k - &Pa, how - bagaimer
have a pmmtatim iike @
Iaina Jm bm'apa aelmrang ﬁm‘? - Whaﬂ bim 15 1&,&&%91-?

. ape what
. mﬁu time
k.« kopula : ‘ is
it
i mother _
K@thezv.fmm 7.30. E&a apa? - Xt is ?gB\ﬂ' What is ﬁhe matter?
k.ka; kopula is
| 14
730 | 7.30
artikel S the

bal, maselsh  matter




ke

Iins : Says mou Jenguk Susi. - I wil visii Susi.
| . Dia saiit. . she tsim.
saya B
eln Jongule | Wil visit
 Susi(nama airi)  sust
aia (perempusn) she
kX, kopula ~ is
Mother: Berapa lsmanye kesm - How long will you be
- disama? . there? |
How about uming home
at 972
pede (katadepan) at
Mother: Baiklah! Hati2 Jal - 0.E.1 Be careful!
baikiah | 0.K.
kX ¥opula be

To reinforce this teaching item the teacher may repeat it

by using the mouthing technique. It will not be too hard

for the sbuden yemonts of the mouth

end Tind the correct gquestion ha@am they have just been
bemght the pabiern, that is a question word in the initial
llowed by arrengement of suxiliary - subjects..




elass=2 ﬁbl‘d and the rest. The teacher aalm the students.
to fingd + k tha questiems he is mmutm.nga  at 2 time.
Fer axamﬁes 2 |

- Where does Line go?

@M ﬂues she wisit Susi?

- Wha‘b did y___ buy at the store? stc.

3ihmtiona3. mntexﬁ, eontrolled qmationa, mppata,
- and shert mays are aﬂmm.a to repeat the teaching ltem,
and latar & song such as premtaei on pageim is W to
repead ‘l:ha maehimg item. This is mwtw ampla of.‘ a song
used to winfaws qnewim—wnm qm:amns Emwme. .;..? k4

~'m SUSAN

Blank—ayaﬁ &mm, Blae‘k-am Susan, Hme‘ are ;mu? How are you?
Very well I think m, Very wn I thank you. Emc are you?
How are xmu?‘ 28}
b. Huestions-word questions with Who, What, Which ete.,
without reverssl of word order. |

Ma item should be taught long after the above item
is really esteblished in the students' minds. m;ham&aaé
this presentation will unteach the pattern just teught

before, mely the arrangement of @ queaﬂm—mrﬂ -
- auziliary - subjacﬁ, class~2 word and the rest. The possi-
bility of wnteaching the previcns item is great for the
students wim learn a new pattern which 13 fairly easy o
aatmmh, ‘that is ¥ ‘ - ,

- question-word (the aubjact} - amxiary {if there is .

m} + class-2 word and others. There is no reversal

of wrﬁ wdar - the auhjeet end the finite verb - here,
juet amem t!m sene 28 that of the
that we need to add yeng after the question word in
Indonesian.

ATk Lf« Sian’ mapt -
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In m*ﬁer thet the students will learn the mfamnea
bemn this item and m previcus one, this teaching it
shwlé be mse;ﬁmﬁ in en impmssive way. The uritar,
the use of the card technigue. This
is the @mple of the pmﬁentatim z
1. Ask the smdentﬁ to W santma iike :

tmmr@r&’ «R‘u" s lats

? The ) miam/mmfeo(mamdm/ mQ Sunday {and

1 ‘ﬂn> c&aﬂ.ﬁmn /%ithfﬁhg \/ népsz are <ibw-amts ; and

are \hny-scmts? {

‘&o malm the sméaxxts auam of i;he a&ﬂitinn of yeng in
tha Indomam questiam @i‘ th&s typ@ a.'b is goed to have
r&peﬁtian mak:wg use of translated Mm@s. For examples
iins : Who picm uap my flowers?- Sisps yang petik bungelku?

. wlm | " sispa
- pieck up ‘ : | memebik
Yanti: I do mot kmow, Whish - Ssye tidak tehm. Bunga

flcwers are stolen? | mana yang 4i curl?
I - saye

do not know . tidak telm

which

flovers

are stolen |
Lina : Those with the red colour - Bunga yang merab Warnanyg.
. 1 fm’gat its neme Saya lupa namanys.
those |  itu ( jemak )
with the red colour . yang mersh warnenys




Forget
ite

neme nama
¥anti: Oh, I remeuber now. - Oh, saye ingat sekerang.
Mother plcked them up for Ibu yvang petik bunge itm
Hrs.Ratna's birthday untuk hadiah ulang tabun
pregent. Ibu Fatna.
Oh | Oh {kata sermn) .
remenbor ingat
‘mother | iba
pick up . memetik
them | bunge? (ketaganti)
. Hrs.Ratna's birthday hadieh ulang tehun
present. Tbu Ratne.
Lina : I sce. - Begitul
| see ~ malihat, tahu.

Other repetitions may be varisd by msens of controlled
m&mm, situational context, conversational dialogues,
short plays end others. The following iz s repetition making
use of a poem 3 |

Who has seen the wind?

Heither I nor you = |

But when the leaves hang trembling,

The wind is passing through.




¥ho hes seen the wind?
Heither I nor yom :
But when the trees bou

doun their heads

Chri. tim &#Rﬂ%tﬁil

Imﬁmet yes-m = qn&atim.
i‘he gz"aat pmblem tha students encounter are among .
M:hars 2 '
‘t » They may il %o ahaewe the ad&ition of the marphems
- whuather or if which serves as a conjunction, umacﬁng
tha main censtmatim and the S.nelu&ad yns-na qmatiom,
2. They tend to r&mrae tbe subjeet anﬁ the Tinite verb of
the included qmtinm-g This is beeause of the esta-
blisbment Bf the yea-m question pattern.
For these two important reasons the writer suggests that
this item be taught by using the eard tea%miqn& too.
Hemwr, since the studenta are mpmw w have mastered
the yes no quawhm m%em. this item >

with yean—m quﬂatim, not with statmnta anymore. This
is tﬂ show tm difference betwsen a yes-vm qmaatim which
atands by itself and the one whi.eh is imlnded in a bigger
eamtmctim, mmxa}.ly a yes-m quwtim %00 Bub tha.t is
not a‘mavs. The following will aem as in antvatim -

} Was \mx-y> W} last , Frmag 7 B

now | whether f— %az’y <\/ | m&ahawtjﬁ laa{Frjrday? l
The students will find ocut rules amhaa : |
1. the eadition of whether. |

2‘. was HMary is changed into Mary uas.
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Later the lsarning ftem s reinforced by means of a
combination between situationsl contexts snd controlled
guestions. Fm' exsmple 3 | TR
1. Two tawisﬁs want to go to Bsron beach by motor-bike.
. They think that the way is so bad that = motor-bike
. eannot reach there. One of them asks M.. |
Ba'you EDOW exenssns ‘
2. A villsger wants to go to Semarang. He is in Yogya now. |
| He cannot read the notice. He asks & by stander.
Can you tell M6  wasess |
Other repetitions can be varied by using dﬁ.alaguas,
dialogues helped by puppeis or short plays.

B mdimct Quest:wn-wwd Wﬂtians.

&lthangh %hm‘e is no éifference mmwan the Engliah
ané In&nmaian qmstiam ammeming word order, that is,
there is no mmmai of word m-der in both English and
Indonesian qmatims, the requ&mmant of no reversal of
word nrd@r in Emliah lma posed & great problem to Indonesian
am&am. They tend *hu make an inversion between the subject
and tim fhﬁte merb, &ue im the previocus hamﬁng item of

nf quastim—tmﬁ qmatim pattern. It is

because of this gmat problem that thi.s item should he
pmmmd usiug thn card techmique too, Exactly as the
inﬁimu‘h yes-no mstime » The in&irm mmﬁtﬁ.@n—mﬁ.
questions should bu compared with question-w
An opder that the students will know the diffesrent patterm

ord questions

For ezsmple :

| wmere “aia ) be { eme\fm 7| 1s compared wlth :

F oo (o ) woore T e (omm o 7]




Bafm&itimx to minrnm this ‘item. can be done by the

tachniqms m‘fwh ’aar ﬂ:!.smmaad in the indirect ws—m mﬂm. |

&;..

Tag Questions
The complicated problems of tag guestions for Indenesiasn

students ave, among others :

Te

in Indonssian the tﬂg is expreszsed by either buksn or
ken, withouds am:f ‘prmaun preceding it. In English the

i tag verles a loi, depending on

2e

2. the remark's tense : prassent or past 3
be the remark!s subject : singular or plural ;
¢. the remark's form.
still 1t is pran&&eﬁ by :‘..ts ccrraapending Pronoute
So the tag almya mmsiats or & pramm and en auxilisry
verb. The smdanta very nftan i‘ail to proc'iuea ﬂorz'ee:‘b

B 1)

positive or negative, and

tag qmatiom foz- samal reasons, fox' emmpl&, thay are
mt aware nf tha a&ditim of da, does or did for tags

jnimd to mmavka which need those mmpphmx in the

mgative and interrogative forms.
The smdenta tend ta alwaya use the rising imomtinn
bacanaa the ‘maa of queat&an ma‘kas them use it.ﬂumm'er

| %hey use x-ising intmna*him in almnst all Indamsian

3.

qmstions. ﬁwwer, it iz very often for I!?ng,liah speaking

‘paople to pmﬂcmma this gquestion wﬁ:h the ralling
| imanat.iw, !:ha'h 1a when thay mﬁy ask fm an agramnt.

Tha students emmt realize whebther the quaatizm is

| only %o ask for an sgrecment or whether it is really a

quemmm;
Fhey ere still burdened with problems of subject-verb

 eoncord, snd tense coneord.

b

In English there are two possible forms of tag, either
in negative or positive. In Indonesian the negative
gsense of the tag ls only expressed in the word buksn,



- 120

Mch is also used for s positive tag.

) ald realize these dﬂfferms. To
make ﬁm have = broad view of these differecnces we should
right eway show them by comparing the various forms of the

s1ish quostions with their In&nmsim aqmraramta. Thns

dian't you
Gongratulaticns! Many - Selamat Hari Ulang Tahun.
ham refurns to youl Semoge panjeng wmar.
congratulations profisiat, ucapan selamat.
happy

Jack: Thank you very much.
y‘my
vory




Bob

: Yon-had's very bappy

. day, didn't you?

- didn't you

Jack: Surel May friends ceme

. Bob @ Xmmm wamor then,

? ta give some prasenta.

sure

to give

presents

wmn’t mﬁ'
you
weren't you

Jack :Xéa,f I was.

I

-1 2%

- Hemm sanget berbahagla
hari itu, kan? =

mereke(kataganti bends jemelk)

k.k. kopula

Mwwmswﬂmswmmtmthmmam
pattorns easny. Clear explanation m the teacher is

needed, raum by many more examplw. Then it is geod to
' Bave repetitions using situationsl contexts and controlled
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- Mb;ﬁimﬂta uill Bo tn-ﬁnwriea to study for h&s ﬁ.&w His

wife is ﬁnxiuns fur hia stay thara. . |

- You uﬂ.l not aw IODZs snevocecasnoense
- Rice WE ww well here. |

- Tha aail is £brti1e, .......‘.....nu.."»
«-ibatamﬂgy thmre wms a meoting. M@.*awmwn‘wns doubtful
 whether Hr.Sm ith was at the meeting.

- You 4idn't attend the meeting, ........

. Other mmtﬂim mey be yaried by using short plays,
puppets, mzzlsa, dialogues. This is en ample of mpetiti&m
nnking use of mppets s
Henry : You bave many toys with you, don't you?
Patriek: Yea, I do. You are interesmﬁl in saaing them,

armn’t you? I will ﬁhnw*thﬁm to you.
Henry mma! You must be very happy at homs, mastn't you‘!
Patriek: Of course » I em happy. | o
Henry : Oh, how nice toys you have! Yon 1ike playing with |
‘bimm don't you?
Patrick: I do 1like is.
Henry : So do I.
Later the students themselves may represent the charscters
of the gue . “ ‘
After seeing which technique are good to present
certain types of English questions end which sones are good
o rapaa#, the writer“uiil'giva aome conelusions.:
hanguege mastery includes tha ahilﬂ.ty to use the
Iangnagﬁ 1n\éaily  «wwww~aatian.and incarin
un&arl;ing thm mwal prodnutiun. One mnst‘kmmw hmw to say
it end why be should say it in that way. This requires &
'~w@‘emarm$aa hatwean tha gr&mm&xieal prabmama anﬁ

!vﬁha nmai ynautiaey\

[ I

L]

g Some idaas
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anﬁ mlateﬁ aiwlﬂgm technique are mostly m&d ‘bo
msant %gliah Mﬁm to Indonesian stvdents. The
mﬁysis, mmtm > many serves the shove meaz on
gusge mimy. Both offer mtusl contribution.
Intmtim, smsa, Junem, and uthﬁra, wh:wh are not

o !ﬂmm the mlysis we see that the eard techni

mmiwa e.ffer m mﬁ.a for i:he aral mﬂmt&mx.
Seen m the m-.t that tag mamm m

amlthwa inln@maﬁmham thsgmatasbwhw mt‘

dirfemmes m m mclm that tag qmamm ere m
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o %em has bean a eantimzai mﬂm‘h n.mut the nmtia—
th result of the English language teaah&ng in Indonesia.
giish tamem m t:-ymg to ﬁn& m‘& tha raaaem are,

uhather the 'keachmg mtlwd is anitabl&, uhe'bher em
nmdants“ mﬁmﬁi , is er emgh, whother t!w Eng}.:lah
'&aaehing is not mlamt ta thair i‘utm li.vea, whether
the hglish ‘baaeham sre not 1ified emough, m other
qneatiem. maa q:mations heve anmragad tha m'iter to

d@ scmething 'l;u Imlp aalve the problem, the msult of which
is that he has made this anslysis on the differences bet-
waen Mﬁh mad Imﬁmaian qweation sentences. Due to his
limited eameitx, bhowsver, the ml;yais he mskes is just a
very smll part of the problem existing in the English
teaching. It is not feaseble for him to discuss the enor-
mous problem above. _

e elso hopes that this anslysis will be useful to
English teachers, English textbook m‘itaasm' adulls
students learning English. With the belp of this snalysis
both textbook wi%r?anﬁ English teackers may be eble to
- grade the teaching meterial based on its easiness and
difficulty by teking into consideration the differences he
hes Shown. English adult students may leern better through
mmmriam, inowing the different features of the two
MMW, muh as gmmmﬁml rmmras, mnahu}.m and
others.
| As for ihe rwwndatima he has maantaﬂ be is
‘mmm the analysis 15 far from being perfect, even
mwugh he has done his best to eccomplish it. It can still

oved. Be expects MS small work will encoursage
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» pecple interested in English teaching to find out
‘ better techniques to present English in gamm;l and
Engliah q&a&tim aentemaa in pax-ﬁcul&r.

‘For the time being, howsver, he thinks the techniques -

be recommends are good to be epplied in teaching English
‘:c},uaations mmmmam. They eve cheap o afford. Home of
thsse t:sehmquas x'aquima expensive teaching aids. Thie is

- with the sconomical condition in
Indonesis at the moment, in which it is herd for the scheols
to get mm to buy expensive teaching sids.

| Wy, be bas an ides that there are good points to
é@ply these techniques in the teaching. The advantages

reslly in memr

are :

1 » Some of the techniques make it possible for ths teaehim
items to be mswtad in an iwmpressive HAY
« Some aJ‘J.w lots of mpa*bi%im ﬁm’ing the lesrning
prmeaa

3. appl&eaﬁm of these mkmiquaa will vary the presen-

| que which mgy srouse the students®

. Seme may motivate the students to learn by themselves.
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