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INTROGDUCTTION

" The writing of this thesis is‘guided by the propositions

set forth By Lado‘in his book Linguistics Across Cultures:l/
ae. In the compariéon béfween native and foreign language
1ies the key to ease or difficulty in foreign‘language
learning.‘ |
b; The most éffecfiﬁeylanéuage, teaching materials are
fhose that are based upon a scientific déScriptiOn of
the language tokbe learned, carefully compéred with a
parallel descriptioﬁ of the learner's native language.
‘¢e The teacher who has made the comparison of the foreign
language with thé native language of the students will
know better what the real learning problems are and
cah better provide‘for teaching them.
Underlining those propogitions id the general assumption thaf in
learﬁing a foréigﬁ languége the 1earnef tends to transfer the
entire sound;system of his native language to the languaéé he is.f
1earning.§ | | |
| Indonesian is actually‘nqt always a native language . to
its speakers.‘For sdmejpeoble Indonesian is, of course, their

native language, but for many others it is a second langauge af-

"ter Javanese, Sundanese, Maduranese, Balinese or other regional

languages in our country as we are living in a bilingual society.

We learn Indonesian especially because it is our National Languagé,

’which is pfdctically supposed to be used as the formal language

for communication and the formal language used at schools,; and

1/ Lado, Robert., Linguistics Across Cuitures;‘Anh Arbor - .The

University of Mechigan Press,; 1957
2/ Inid. p. 11 o o




thus every learner of Egglish‘is supposed to have mastered
'Indonesian‘before they begin to learn English as the fofmal
foreign Ianguage for §ur country, 3/ which is generélly introduced
to them at the Junior High School. This thesis Qill, therefore,

not present a study of comparison between English and what is

called "native language" for Indonesian people, but between English'

and Indonesian, as‘in this way this study would be able‘to be used"
as a help for ay Indonesian teacher of English, especially for
those who teach beginmers in learning English.

The comparison between the two langqages‘may cover some
areas such as the sound systemé, grammatical structures, vocabulary
systems and writing systems, For some reas;ns, however, fhis thesis
will only deal Qith the study of English and Indonesian fricatives,
which is oniy a‘very small part of the possible sound system
comparative study of the two languages. First of all, it would be
too much to deal with all aspecté that can be discugsed‘in the
éomparative étﬁdy of the two languages, even their sound systems
will have provided‘a Qery large work to do as it wduld‘include
several aspects, such as the segmental phonemes, phonemes of streés,
intéhation, and jUnctures. Believing thatzEnglish and Indonésian
fricatives provide‘enough problems to‘éompfise a complete‘work of
awmesis,‘and<he to some other practical purposes, I specify the
material for tﬁis thesis on the stuay of fricatives of both
Enyslish and Indonesian.

Concerning with English fricatives, we will take all of

the nine fricatives that exist in English,'/f,v,@,g,s,z,j,3,and h/,

~whilin with Indonesian fricatives we will ta’ e any fricative

3/ Departemen Pendidikan dan Kebudayaan, Pusat Pembinazan dan.
Penzembangan Bahasa; Retmono, Penzajaran Bahasa Asing dalam
Rangka Politik Bahasa Nasional; vol. 1 No. 5, 1976 p. L




including those that are only found in loan words, so that some

loan wofds will be used as examples to expose the phonemescon-

‘cerned as well as their distributions. However, it is supposed-

ly better tb exclude the voiceless velar fricative‘/x/ in the
comparation because thé lack of the equivalent phoheﬁe in English
w111 prﬁc+’vallv cause no nrohlem for Indonesian learners cf
¥neglish. Thus Indonesian fficatives that will be discussed in
this thesis are /fy ¥, B, Z,S and h/. |

Although the material for this thesis has been restricted
on‘fricatives, an additional considération~needs to be giVen
to the symbois that represent hoth English and indonesian fri-
catives,‘because the transfef 6f writing habit does not only
influence the learﬁing of writing system, but if also interfe-
res with the learnihé of the sound System.i/ Due to the diffe-
rences of wrifingiSjmbols that‘represent both English and Indo-
nésian fricatiﬁes, therefore, an Indoneéian léarner of ‘English
will find greater difficulties in‘learning English sound system.
But it should‘be noted that the dealing with the Qriting symbols
is not meant to give a thorough analysis for the purpose of re-
vealing the préblems ig learning English writing symbols, but as
additional data which would become a help to predict the problems’
of learning EngliSh fricatives..

As it has;been imp1i§d in Lado's propositions, besides to

reveal the difficulties in learning English fricatives, this

- thesis also‘aiﬁs at searching for the methods towsurméunt the -

problems as Weil as to provide some techniques for the teacher

in teaching English fricatives.

4/ Lado, Robert Llnguistlcs Across Cultures; Ann Arbor-The
Unlversity of Mechlgan Press, 1957 p. 101




CHAPTER II

ACKNOWLEDGEMENT
INTRODUCTION

CHAPTER I

e

TABLE OF CONTENTS

THE CLASSIFICATION OF ENGLISH AND INDONESIAN
CONSONANTS ..........

A. The Principles for AnalysBiS eeceeececcecccceces
B« The Classification of English Consomants ...

C. The Classification of'Indonesian Consonants

THE ANALYSIS OF ENGLISH FRICATIVES

+ A. Voiceless Labio-dental Fricative /f/ eeeeees

CHAPTER 1III

" A. Voiceless Labio-dental Fricative /f/ eceecees

B. Voiced Labio-dental Fricative /V/ eeeeecccss
Ce Voiceless Dental Fricative /6/ ececccscences
D. Voiced Dental Fricative /8/ vevveveeeevenn..
E. Voiceless Alveolér Fricative /S/ eeececcsces
F. Voiced Alveolar Fricative /z/ eceeceecsccsnces
Ge. Voiceless Palato-alveolar Fricative /j/ cees
H. Voiced Palato-alveolar Fricative /3 ieneee

I. Voiceless Glottal Fricative /h/ eeiieeeeeon.

ENGLISH FRICATIVES COMPARED TO INDONESIAN .....

B. Voiced Labio-dental Fricative. /v/ cecesscnes
C. Voiceless Dental Fricative /8/ ecevecccoccces
D. Voiced Dental Fricative /8/ veeeeeeeeecenees
E. Voiceless Alveolar Fricative /S/ eceecececceses

F. Voiced Alveolar Fricative /2/ eceeceececcccecess

G. Voiceless Palato~alveolar Fricative /J/ coes

H. Voiced Palato-alveolar Fricative /3/ .......

- I. Voiceless Glottal Fricative /h/ ceeceecveccas

CHAPTER v

CHAPTER \Y

.

CONGCLUS ION

BIBLIOGRAPHY

THE CLASSIFICATION OF PROBLEMS

HOW TO OVERCOME THE PROBLEMS IN. LEARNING
ENGLISH FRICATIVES wevvoeevnnccennoacs
A. Some Principles for Teachiﬂg Pronunciation..

B. The techniques to Overcome the Problems «...

12

72

79
79
85

....... N B L

cecceseccnnanan ceeanan e sheseseaeean ciereeeeasa116




CHAPTER I
THE CLASSIFICATION OF ENGLISH AND INDONESIAN CONSONANTS

Every speech sound can be cléssified to one‘qf the two main-
categories known as vowels and consonants.‘é/ ‘
a voiced sound in forming which the air comes out in a continuous
stream Fhrough the pharyﬁx and mouth without obstruction and ﬁp nar-

rowing that would cause audible friction. A consonant is. a sSpeech

sound which is articulated with constriction or closure at some

points in the mouth.

English and Indonesian speech sounds can be classified
into vowcls and consonants, but as the mgin concern for\fhis
thééis is a study.of fricatives, it would be too much to discuss
vowels as well in this chabter. In‘tﬁis éhaptér, therefdre,.the
discussion is restricted on the general‘analysis ofJEngiiéh and

Indonesian consonants.

A. The Principles for Analysis
‘Linguiéts génerally use some corresponding prihciples‘to-
“classify speech sounds. In respect of the articulation of
conSOnéﬁts, A.C.Gimsbﬁ‘set forth six questiohs to answer in
describing‘or in dlassifjing consonants of any languagee. é/
These questions are as follows:
1. Is the air stream set in motion by the iungs or by some

other means? (pulmonic or non-pulmonic)

2. Is the air stream forced outward or sucked inward?

'5/ Jones, -Daniel. An Outline of Engllsh Phonetlcs, Cambrldge,
W.Herffer and Sons LTD. 1956 p. 1

6/ Glmson, A.C. An Introduction to the Pronunnciation of Engllsh
‘Londony The Engllsh Language Book Society and Edward Arnold .
LTD. 1976 ‘pes 29

A vowel is defined as




(egfessive‘or ingressive)
3. Do the vocal cords.vibrate‘or not? (voicé or voiceless).
Tt is‘voiced‘when iﬁ producing the sound the vpéallcords are
.brought sufficigntly together that they vibrate. When the
glottis 1is held open sb that the air from.the lungs passes
without‘vibration of the vpcal cords, the sound produced is
called véiceless;
L, Is thé soft palate raiséd, directing the air-stream through
the mouth,‘or lowered to allow the passage &f the air through
the nosé? (oral or nasal)
5. At what point or points and Eetween what organs does the
‘cloéure or narrowing take place? (place of articulation)
6. What iz the tygpe of cl@sure or narrowing at the point ofi
articulation? (manner of articulation)
The answefs-for,those questions have been éble to proﬁide é
coricise phonetic label for the sounds. However, a voiced sound
may not differ from its voiceless pair in the presence or absence‘
of voicing iny, but also in the degree of exhalation pf breath
and‘the muscular effort involved in the articulation. 2/ Since this
asvect can become a significant factor for comparing the sound

systems of English and Indonesian, it deserves consideration in

the analysis.

B. The Classification of English Consonants
1< Pulmonic and egressive‘consonants
The usual éource for our vocal activity is provided bj an air
- stream exbélled from the lungs. All normal and esential sounds
in English require egressive lung air in the froduction.
2 Voiced and voiceless consonants

All English; consonants are either voiced cr voiceless. Bhere

7/ ®imson, A.C. An Introduction to the Propunciation of’Engliéh,
London, The English Language Book Society and Edward Arnold




are fifteen consonants that are produced with‘the vibration
of the vocal cbrds, they are /b,m,v,w,d,n,z,;, %5,5,g,n,j,l
and rl/. The other nine consonants, /p,f,t,s,s,t 49,k and h/,
are produqed without the vibration of the vocai cords.
The place of articulation |
The air that comes ocut from the lungs is.shapéd by the
érticulators and resonators of speech. The essential articu-
lators of speech are the vocal cords, lips, teeth, tongﬁe,
hard paléte, séft palate, uvula, and the parts thereof.‘Whilé
the resonators of speech through‘which the sound travels are
the pharynx; mouth or oral cavity, and the nasal c&vity.
According to the place of articulation, English consonaﬁts k
can be cia% sified into seven main classes.
a. Biiabial
It is a sound articulated by the two lips. There are
four bilabiais namely /p,b,m, and w /.
b. iabio—dental
| It is a sound artlculated by the lower lip agalnst the
‘upper teeth namely /f/ and /v/
ce Dental
It is a sound artlculated by the tip of the tonue. agalnst
the upper teeth. They are /8/ and /&/
de Alveolar
It is a sound articulated By the tip or the blade of the
tongué‘agéinstfthe alveolar ridge. There are sewen c0nsonants
of this type, /t,d,n,1,s,2 and r/.
e. Palato_alveolar
It 1s a sound artlculated by the blade of the tongue
agalnst the alveolar ridge with a raising of the main

body of the tongue toward the palate. There are five con-

sonants of this type, /t‘,qy,),}, and j /o




f. Velar

It is a sound which is articulated by the back part of the’
féngue against the soft—palate. Tﬁerekare three consonants of
this type, namely )k, g and §/.

ge. Glottal. |

It_is a sound articulated in the glottis. There is only

one glottal consonant ig English; that is /h/.‘
Manner of articulation !

In shaping the outward flow of air from the lungs the arti-
culators and resonators of speech méve in such a wa& that obstruct
hinder and alter the air stream. The obstruction may be,totai, in=-
termitént or merely cénstitute a narrowing sufficient to cause |
friction, and thus fofmiﬁg a sound or sounds with a seftain manner.

According to the manner of articulation, theré are six types
of consonants in English;

a. Plosive

Tﬁis’is a sound formed by a complete closure of the air bés—
sage, behind which the air‘pressure builds up and can be releas-~
‘ed suddently or explosively. There are six plosiwve consonants
in Engiish, namely /p, b, t, d,‘k and g/.-

b. Affricate - ; ’ !

It is & sound formed by a complete closure at some point in
the mouth, behind which the air pressure builds up, aﬁd the
seperation of the speech organs is relatively slow so that
friction is heard‘as the second element of the sound. Thefe

‘are two affricates in English, namély /t / and /4 /.
c. Nasal

It is a sound formed by a complete closure at some point in

the mouth, with the soft palate beiﬁg lowered so that the air
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is free tb‘pass out through the nose. There sre three nasals

namely /myn, and g/.

Lateral.

‘It is a sound formrd by a partial closure in which the

tongue makes an obstacle in the centre of the mouth or the

air channel, but leaving a free passage for the air through

one or both sides of the obstacles There is only one laterél,

that is /1/.

Fricétive.

It is a sound formed by narrowing the air passage to such
an extent that the air iﬁ escaping produces audible friction.
There are nine fricativeé in Fnglish, tﬁey afe /f,v,e,a,s,z,
.5,3, and h/. |
Semi-vowel

It is a voiced gliding sound in which the speech organs

' start at or near a close vowel and immediately move away to

some other vowzl. There are three semi-vowels, namely /w,7j and -

r/.

5. Orai and nasal

In producing a consonant, the soft palate may be held in

ite raised ﬁosition ao that the air escapes through the mouth,

passes through the nasal cavity to form a nasal sound. Oral con- -

forming an bral sound, or it may be lowered so that the air stream

abnants‘inciude plosives, ﬁffricates, fricatives, laterals and

semi-viwéls; While /m; n, and u/afe nasals.

Fortis and lenis

 English voiced consonants are usually expelled with a

weaker breath and laxer tention of muscle than the production

‘of VOi§eléss‘consonantés In¢th¢r words, English voiced conso-

V;_;nants:§:¢‘ienis; yh11e §h67vbiceléss ones are fortis.




The diagram of English conscrants

!bila—!1abio!dental!alveo-!alveo!velar!glottal!
lbisgl ! den-! ! lar !pala-! -~ ! o
5 tal ! ! ! tal ! ! !

voiceless

? ! ! ! 'x ! ! !
stop ! p ! ! !t ! ! k! !
! ! ! ! ! ! ! 1

voiced ] ! ! ! ! H o !
stop U ! bod ! ! og ! !

! ! ! ! 1 ! 1 !

voiceless 1 N ! ! [ ! !
affricate ! : ! ! vt z z
! ! ! ! ! ! ! !

voiced = I ! ! ! ! ! ! !
affricate ! . 13 ! ! ! d3 ! ! !

i ! ! ! ! ! ! !

voiceless ! ! ! ! ! ! ! !
fricative ! f e 1 @ g ¢ o0 ' h

! ! ! v i ! ! !

voiced ! ! v ! ! ! ! !
fricative ! by t D 1oz 1 B ! =

. 1 1 ! ! ! ! ! !
lateral (vd)! ! ! ! 1 ! ! !
St ! ! ! v ! ! !

nasal (va)! ™ ! ! ! n ! og ot !
: L ! ! L ! ! !
semi-vowel ' w ! ! L SRR T ! !
! ! ! ! ! 1 !

(vd)

e S P T S P P E T )

C. The classification of Indonesian consonants

Indonesian consonants can be classified according to tﬁe
same principles as uped to clasbify English‘cdnsonants. All normal
and essential consonants of Indonesian are made with egressive
lung air, and they may beiong to either one of the voiced §f‘#oice-‘
less ‘type. |

The following diagram shows the classification of Indonesian

" consonantg according to the place and manner of articulation as well

as the presence or absence of voice.§/

8/ This classification is based on the analysis made by Gorys Keraf
in his book, TATABAHASA INDONESIA untuk Sekolah Lanjuatan Atas;
Nusa Indah-Arnoldus Ende, Flores 1978.




voiceless
stop

~voiced

stop

voiceless
fricative

voiced
fricative

lateral (vd)'
nasal (vd)! m

trill  (va)!

sémi-voﬂél‘
(va

As it is said,

S’

tbila~!labio'dentallalveo-!alveo!velar!glottal!

tbial ! den-! ! lar !pala-! ! !
! ' tal ! ! ! tal ! ! 1
! ! ! ! ! ! ! N
t p 't U ! ts ! k ! g !
! ! ! R !
! ! ! ! L ! !
! b ! H ! da ! gz ! g ! !
! ! ! ! ! 2 ! ! !
! ! 1 ! | B ! I
! 1 £ ! & ! R T S R '
! ! ! ! ! ! ! !
! ! ! ! : ! ! !
! ! vl oz ! ! ! !
! ! ! ! ! ! ! !

! [ ! Y ! 1
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! ! ! o !ny ! ¢ ! !
! ! ! ! ! ! ! !

! ! t r ! ! ! !
! ! ! ! ! ! !t 1
‘ ! ! ! L I ! !

! ! ! ! ! ! !

is not enough without considering the degree of breath and

merely differentiating voived from voiceless sounds

the

muscular éffort which are involved in the articulation. Unlike

"English consonants, Indonesian veoiced consonants

while the voiceless conscnants are usually lenis.

In respect to the‘pronunciation of /s/ and /z/, however, many

several linguists classify tem as alveolar fricatives.g/.

z/Alzsyahbana, Sutan Takdlr TATABAHASA BARU BAHASA INDONE SIA,

Jakarta, PT.;Pustaka Rakyat 1951

tend to be fortis,

Indonesian speakers also use alveolar instead of dental, so that




CHAPTER ITI
" THE ANALYSIS OF ENGLISH FRICATIVES

It has been defined that fricatives are sounds of speech
that are formed by narrowing the air passage to‘sﬁch an ektent
that the aif in escaping produces audible friction.lg/
significanf characteristic of fricétive is speech_noiqe,ll/wthat

is sound resulted from irregular vibrdtion produced by the stream

of breath while passing through the constricted opening between

an articulator and a point of articulation.

Fricatives can be voiced or voiceless. When a fricative

is voiced there are two kinds of sound present at the same time,
the voice or vibration of the vocal cords and the local friction

‘noice. The voiced fricatives are /v,8,z, and‘3 /+« The other,

/£,8,5, S and h / are voiceless.

A fricative may either be slit or grooved. It is slit

~when it is articulated with the blade of the tongue flat, i.e.

/£,v,8,% and h/. It is grooved when it is articulated with

the blade of the tongue grqovéd;‘i.e. /s;z,s and 5 /e

A fricative may be sibilant, meaning that it is produced
with a hissing sound; or non-sibilant, meéning that it is pro;
duced without a hissiﬁv sound. Sibilant fricatives are /s, Z’S
and }/, whlle the other five fricatives are non—s:.bllant.

In order to give an accurate descrlptlon of Engllsh
fricatives,‘I will dlscusg each fricative éeperately according
to the symbois,varticulation, allophonic #ariénts and the

distributions.

‘ 10/ See Pp. 5 : frlcatlve.
/

 Jones, Daniel, An Outllne of English Phoneticsg Cambridgé,‘
1956 : ‘ T ' ‘

Thus the




A. Voiceless Labio-dental Fricative /£/

1. Writing synbols

This phoneme is symbolized by f,ff,ph,gh e.g. fork, off,

physics, laugh. Ph represents /¥/ in words. derived from

Greek.lé/gg represents /f/ only in several words, i.e.‘laugh,

enough, rough, cough, tough, trough, draught, slough and chough. -
2. Articulatidg o |
a;\Esséntial‘prbbéss
The phoneme /f/ is a fértis slit fricative. It is made
by directing the air stream from the lungs through a flat
aperture which is ﬁade by a light contact between the lower
lip and the upper incisors. Thé lower lip is fhe écfive
articulatory organ.
b. Detailed description
‘In pfoducing this phoneme tﬁe soft palate is raised and

the nasal resonator shut off so that the air stream is

forced out from the lungs into the mouth. In order to place

Fig. 1 The position of 1lip for /f/ and /v/

the 1ip on the right position of the sound, the lower jaw

12/ Ripman, Walter. English Phonetics, J.M.Dent and Sons LTD.
1957 p. 62
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is lowered slightly so that the lip can establish a contact‘
with the uppef incisoré. The droping of the lower jaw creates
the pening of thg houth. The lower lip must be raised slight-
1y and drawh backﬁard to make centact Qith the edge of the
upper_teeth. THe upper lip is frequently raised and slightly
everted. | |
The,actuai point of_coptact variéS'according to the

‘,adjaCént vowel, e.g; before a back rounded vowel‘the'cgntact

‘of the lower lip and the upper incisors tends to be more

" retracted than when it is followed by a front spread vowel.

3. Allophonic variants

The variants of /f/ are mainly articuiatory ones,; in

" which the adjacent vowel causes different positions of the lip.

In arficulating /£/ the’positiqn of the 1lip épproximatésto that .
required for the adjacent vowel. The diffefences of lip-position
‘ére,;however, slight and for pfactical purposes it can be said
‘that E/f/ consists of a single sound and has no subéidiery mém-
bérs differing aﬁpreciable-from its principle member;
Distributions
4. Initial,;mediai, final

This phonemé occurs initially, medially and finaily.

Initially : fit, feet, fat, photo, fail, fall

' Medially : affair, offer, toughef, suffer

Finally : leaf, laugh, strife, encugh, tough

" b. Pre-vocalic clusters

This phoneme may occur with /l,r or j / in %the pre-
vocalic clusters:

/f1V-/ : fly, flap, flee, flu

/frv-/ : fry, free, fresh, frost

/£jV-/ : few, fewer, fury, fuse

/f/ ﬁayAé1so occur after initial /s/g:

“féfVL/ : sphere, sphinx?sj




Ce FPost-vocalic clusters

1) /-VCC/ : /-Vmf/ : triumph, nymph, 1lymph

/-V1f/ : woif, golf, gulf, self

/=Vft/ : soft, left, tuft, draft
/=Vf8/ : fifth
/-Vfs/ : coughs, laughs, muffs, rcofs
2) /-vCcc/ : /-Vfts/ : drafts, tufts, lifts, lofts
/—Vfés/ : fiffhs
/=Vmfs/ : nymphs, lymphs, triumphs
/=V1£8/ : twelfth | |
7/¥Vlfs/ : gulfs, gplfs

B. Voiced Labio-dental Fricative /v/

1. Writing symbo’s C o |
This phoneme is represented by vy, vv, £, Eﬁ eage.

1ove, navvy; of., nephew.

2e Articulation
Since /v/ is the voiced cognate of /f/, the process of

its articulation is essentially the same as that of /f/ 13

except that it is acéompanied with the vibration of vocal
cords, and it needs a weaker breath aﬁd a laxer tention of
mus¢le because it is a lenis sound. HoweVef, it fendslto be
fully voiced only when it occurs between voiced sounds.

Fe Alloﬁhonic variants -

This phoneme has a voiceless variant that occurs

initially or finally in an isolated word, e.g. love [lAv]
and vine [vainl . When occuring between voiced sounds

[v] is -always fully voiced.

1§/ See Figure 1 page 9 : The pbsition of the lip  for
/f/ and /v/.
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The position of the lip during the production of /v/
is approximate to those required for the adjacent vowels.
/v/ assimilates easily to /f/ before a fortis conso-

nant initially in.the following words, have to, love to,

havé some, move forward, L%aef‘ku] ’ [iAf %u] ,[ﬁ%f énml,
[mu:fvﬂnwad].‘
L, Distributions‘
e Inifially; medially and finally
‘ This phoneme may occur initially, medially or
finally.

Initially : veal, vex, vice, variant, vast, vowel

Medially : ever, nephew, cover, event, lover, over

Finally : leave, love, live, have, move, groove -

‘/v/ is sometimes omitted in the unstressed form of
the words of, have, and five such as in the following

expressions: The cover of the book.[ﬁO ﬁAVé(r)s Biiauk]

He shouid have walk.[hi: xuda ﬁo:k]

. I've five dollars. [aiv %ai aplazz]‘
b. Pre-vocalic clusters
There is only one pfe-Vocélic cluster in which
/v/ océurs, that is /¥yv-/ e.g. in the word  view.
Ce POSt-VOcalic clustérs
1y /-vce/ :‘/-le/ : solve, valve, delve

/=Vvd/

lived, loved, moved, sieved

/=Vvz/ : lives, loves, moves, hives

2) /=vccc/ ¢ /-Vivz/

shelves, solves, valves, halves

/~-Vlvd/

se

shelved, solved

‘C.‘Voiceless Dental Fricative /6/

 ?~1; Writing symbols

;/Q/Qis always symbolized by th, e.g. think, bath.
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2. Articulation

a. Essential process

b.

This pheneme is a fortis slit fricative. It is

made by placing the tongue in light contact with either

‘the lower back surface of the upper incisors or with

the cutting edzes. ¥hile & this position,; a broad stream
of air is directed between the tongue-tip and the teeth,

causing friction. The tongue is the active agent of the

articulation.

NDetailed description

.The'soft palate is raised and the nasal resonator

_éhut off so that the air stream escapes through the

mouth, forming an oral sound. The lower jaw is just
dropped a little bit so that the lower teeth do not -
bite the tongue tip, but they are simply in.lighf

contact withyit. They become the base to make the tip

of the tongue steady.

.Fig. 2 The tongue position for /8/ and /5/

The tip and the blade of £h§ tongue éve elevated

just'a bit from the rest position. The bla&e of ‘the
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tongue may be raised as high as the upper teeth, and .
usually makes a contact with the.surface or inner edges
of the teeth.

In addition to the elevation of the blade of the
tongue, its upper suffacé is flattened so that the air
stream will be broad rather théﬁ being narrow; and
forming a slit type ~f fricative., The tbﬁgue must be
.thrust‘forﬁard tc the poinF whete it,either touches the
back edge of the uzper tn;isbrs, or in the interdental
position, and extends slightly between fhe upper and
lover inéisorsa

Because of the dropping of the lower jaw, the lips
tend to open passively, but the position actﬁally denends
uppn the adjucent vowel, e.g. bcing spféad a6 in thief or

' teeth [Gi'.ﬂ s E:i:@] 3 rounded as in truth or thought

B:_ru‘:(ﬂ, [é):éj; or neutral as in thumb [GAm]f
‘3. Aiiéphonic variants
Aithough /6/ can be regarded as comprising only one

‘sound, as there are no memﬁers of the rhoneme differiﬁg to
any markéd extent from the principie member; there are socme
articulatory variants in which the positibp of thejlips
varies due to thg adjecent vowel. The position of th; lips
vwhich qualifies a vowel also influences the formation of
/8/ when it occurs adjfcent to it, so that for /6/ the lips
may 5é spread, rounded,or-neutral,;&/‘

4, bistributions
a. Initia}ly, medially, and finally

This phoneme may occur initially, medially or

finally.

”uf f7ﬁ:/ See page 13:‘ﬁetai1ed description of articulaticn.
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Initially : thief, thick, thin, thought, thank.

Mediaily‘ : ether,

ethics, method, author, anthem.

bs Pre-vocalic¢ clusters
/ccV-/ : /OrvV-/ : three, thread, thrill, through;
/83V=/ : thew, |
Jowv=/ : thwarf, thwack, thwaite.
c; Post-focalic clusters.

a) /-vee/ + /-Vpe/ depth.

/-Vte/

Finally : heath, health, breath, cloth, earth.

/-Vme/

 /-VnQ/'
/=Vie/

. /-vfe/

: month, tenth; sevenfh.

/=Vge/

/-vet/
/-Ves/

2) /-Vcce/ : /-Vikse/

/=-Vnte/

i/-VndQ/_

v /=Vgke/

/-v1£e/

- /-Vb5s/

/-Vngé/

/=V1ies/

/-Vt0s/

/-vdes/

D. Voiced Dental Ericative /8/

1. Writing symbols

: eighth.

warmths

health, wealth, stealth.

fifth.

length, strength.

earthed.

breaths, wreaths.

: sixth.

: seventh.

thousandth.

: lehgth, strength.

: twelfth.
: eighths.
¢ tenths.
t healths.
: fifths.

: widths.
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The phonéme / 6/_is always symbolized by th e.g.

+hey; them, there.
2e Articulation |
Because / 6/ is the voiced cognate of /8/, the articu-
lation of / 6/ is essentially the snme as that of /8/ except

in the prercence of voice and the weaker exhalation of breath

as well as the laxer tention of muscle.li/

3; Allephonic variants
/‘6/ has two allorhones of fully voiced [6:land partially
voiced [6}. The latter ocgurs in initial and final positions.

When occuring between voiced sounds it is always fully voiced.

Examples: other'[ﬁ'@éﬂ

therefore [699 £2 :1
herewith [hiawi6 ]
The position of the lips is influenced by the adjacent

vowel. It may be spread;‘rouhded of neutral.

4. Distributions
ae Initially, medially and finally |
The phoneme /8/ ocqurs‘initiélly, medially and
finally.

Initially : they, there, them, this, the, though, thy

Medially : breathing, leather, other, mother, father

Finally : seethe, with, soothe, lathe, writhe
A common pronunciation without / 0/ may be found in

seqﬁences of the type /s, z/ followed by unaccented / 3/

in the expressions such as Is there any [izza(r)aeniJ s

What's the time?[ﬁptsé)taim] , because the /s/ or /z/

sound influences / 6/»in rapid speech,

b. Pre-vocalic clusters

This phoneme never occurs in pre-vocalic clusters.

15/ Se% figure 2 page 13 : The tongue position for /8/ and
7 | |




c. Yost-vocalic clusters.

/<vce/ /-Véd/ - .soothed, breathed, seethed,‘wreathed.f

/—VBZ/ -~ soothes, hreathes, seethes, wreathes.

E. Voiceless alveolar fricative /s/

“1
.

2

Writing symbols.

/8/ is symbolized by s, ssle), ¢ or sc hefcre e or i,

z, and %, e.gs £0, pasgs, finesse, city, scene, blitz, axe.

After 1, n, p, r, =se is pronounced [s]; e.i . elB5e, manse,

1apse, coarse, except parse. The letter s is not pronounced

in ‘aisle, isle, island, demesne, viscount, apropes, corps,

c¢harsis, debris.

Articulation
a. Essential process
.This phoneme is made by directing a narrow streanm
of air down the grooved tongue and across the cutting edge

of the teeth, causing friction between the tongué and al-

veolar ridre. The tongue is the primary agent of articula- .

tion.

Fig. 3 The Fosition of /s, with the tongue-

tip raised
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b. Detailed description

The'sdft palaté 18 faised and the nasal resonatgr
is shut coff so thét the stream of air comes out througp
the mouth. Az the rrimary agent of articulation, the
tqngue ditermines the formation of the charaéteristic
friétion for /s/. Iﬁ articulating this phoneme the entire
biade and tip of the tongue are elevatéd appfoximate to
te alveolar ridse, the upper surface of the tongue is
grooved and the side §f the bladé makes a close contact
with the upper side teeth. Thé\éir stream escapes through
the narrow groove in tHe centre of the tbngﬁe énd
causes friction between the tongue énd the alveolar ridge-

and in cressing the cutting edpge of the teeth. There is

a very little opening between the upper and lower incisors.

The tip of the fongue is usually maintained just

behind the upper incisors but not in contact with them, or

it may be lowered against the lower teeth, it is to be in

light contact with them. The bladé of the tongue is, then,

Fig. & The position of fi/ with the tongue-tip

lowered

‘humped up so that the outwoing air passes over the grooved
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blade rather than over the extrere tip of the tonrue.

The position of the lips derends on the adjucent

vowel, The lips may be rounded as in'soon, loose, loses
spread as in égg, seed and §gg;‘ér neutral as in sing.
Aliophonic variants.
As it has been mentioned, the position of the 1ips may be

rounded, spread or uneutral, derending on the adjucent vowel. .

These differences are, however, unimportant for ordinary lan-

guége teaching purposes, and this phoneme may be‘éonSidered as
compfising oniy one sound. » |

“Thé different vlacements of the tongue hay also be regarded
as the articulatory variants of /s/.

there is a weakéned form of /s/ when it is used atlthe

énd of a word and preceded by a’voiceless consonant, eafe

books [Euksj, box [bUki]

Distributions
2) Initially, medially, and finally
This'phoneme may occur initially, medially, and finally.

Initially : cease, sat, sit, soon, soil, =ay.

fedially : cluster, concert, éscape, pencil, whisper.

Finally : pass, gcose, ice, mouse, force, face, bhlitz.

There is sometimes assimilation of /s/ to the adjoining
sound. For ecamples, fs/ in rasp [r:sp] and wrist [ris'g]
becomes /z/ in raspberrz [%a'zberl] and wrlstband[?labanq]
because /p/ becomes /b/ and [t/ mute. .

b) Presvocalic clusters

1) /CCV~/ ¢ /sl¥=-/

'slit, slide, slow, sleep, slay.

- /[syv-/

SUue.

/swV-/ : sweet, swim, swim, swell.

/spv-/

()

spend, spin, spoil, speak.




/stV~/

stand, stay, still, stone.

/skV-/ ¢t skin, score, sky, skip.

/smV~/ : small, smoke, srtack, smear.

acKae

/snV-/ t snow, -snail, snecze, on

/sfV=/ : sphere,'sphinx,V
/svV=/ : svelte.

-~ 2) JeCCy-/ s /sp + l,r,j, + V- / -

/spl¥-/ : split, splash, splice.

/sprV-/ : spring, spray, spread.

/sij-/ : spev.
- /st + r,j, + V-/ -

/strV-/ : string, straw, strap.

/stjV-/ : stew.
/8k + 1l,r,j,w + V=-/ -

/sklv-/ : sclerotic;'

/skrV-/ : screw, script, séra#ch.

/éij-/-: skew.

/skwV-/ : sguat, sguare, sguint.
¢) Post-vocalic clustirs

1) /=VCC/ i A=V 4 pyt,k,n,1,£,6 + s/

/-Ves/ : copse, caps, Leeps, lips.

/-Vts/ : rats, bets,‘boots, hits.
/-Vks/ : six, sex, box, books.
/-Uns/ : fence, tense, once, mince.
/—Vls/ ¢ else, false; pulse.

/-Vfs/ : lauvhs, coughs, muffs.
/-Ves/ : kreaths, ‘wreaths.

2) /-VCCC/ : = /=V + s5,£,1,p,k,n + ts&/

roasts.

/-Vsts/ : fists, tests, rests,

/=Vits/ : tufts, lifts, lofts-

/-Vlts/ : faults, belts, bolts.
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/=-¥pts/ : scripts, crypts.

/=V¥kts/ @ acts.

/-Vmts/ : hints, dents, tents.
/=V 4+ f,1,n,t,p.-+ 28/

/-Vf@s/ ¢+ fifths.

/-vVles/ : héalths, wealths.

/-Vn®s/ : ninths, tenths, thirteenths.

/-Vt®s/ : eighths.
/-Vp®s/ : depths.

/~V + s,1,m + ps/

/-Vsps/ : rasps, lisps, wasps.

- /-Vlips/ : helps, gulps.

/-Vmps/ : limps, glimps.

- /-V + 8,1,3 + ks/

/-Vsks/ : masks, deSks, asks, tasks.

/-Vlks/ : silks, mills, bulks.

./-Vdks/ : sinks, ranks, bunks .

- /=V +1,m + fs/

/~V1fs/ ¢ gulfs, golfs.

/~Vmfs/ : nymphs, lymphs.

= /=V 4 1,n,k,d,t,p + st/

2) /-VCCCC/ &

/-Vlist/ : pulsed, walred.

/=Vnst/ :‘danced, pranced.

/-Vkst/ : text, next.

/=Vdst/ : midst.
/-Vtst/ : blitzed.

/=Vpst/ : lapsed.

- /-Vks9/ : sixth.

/-Vksts/ : texts. /=-Vnt@s/ : thousandth

/xebs/ : sixths. /-vikes/ : lenscths.

/-V1£88/ : twelfths. /-vft's/ : fifths.
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eyamples /z/ln news [nju.z] and used Eguzd]

newsyp a}g‘ er [ﬁ:j u;‘-‘s‘ﬁeipé] and\‘ he used to do .it.

'nii‘:\ial » medial and flnal :










\

gigolo. gigue

usual, pleasure, leisure, confusion

garage, rouge, prestige, beige

_Yb’ ' eogn:
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L#xﬁ#iied from. the 1ungs with a considerable pressufe‘so
Efﬁét §ausing friction in the-gloftis, but not vibration
faége vocal cords. The vocal cords in the glottis’ aré
’brought in such posltloﬁ that the air streanm is obstruct-
ed to produce the friction.

fThe positlon of the tongue and the lips denends on

he adjacent vowel.

llophonlc varlants

"he1p051t10n of the tongue and the 1ips, as it has

: beenﬁmentioned is largely influenced by the adjacent
ﬁoﬁthat this phoneme may be regarded as having as.
agypartiCnlatory_variants as there are vowels.

o .fegfééeakers use a‘voiced or partially foiced Eﬁ]

edially3bétween voiced sounds, such in words as anyhow,

erhaps béhind. When this phoneme is pronounced in such

e

way th"strong stream of breath is accampan;ed with the:
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“fff‘ared] a*ld in some words wlth ex— €.gs X haust

,.“‘ngza. *’t] - exhlblt [1vz1b1t1 exhllarate flr*zilereit] .
‘ Ce*’taln xmrd drop the /h/ sound when oc;curlmT in

_g;fan unstressed pOSItlon 1n the sentence. These words may

o he recognlzed as ‘av1ng two forms, weak and strong.

’wc‘z‘alr gtrong S S
[a z:f [hae b] S

vl [ee]
[8 d] [l“ae d]

?"“sncond nart ‘is dropg@d,~ .gg. shegher Lsepad] foreead




CHAPTER III

' ENGLISH FRICATIVES COMPARED TO INDONESIAN

In thl chapter the writer is going to expose the simi-

: ”1ar1ties as. well as the differences between English and Indone-
‘f51an frlcatlves in order that learning problems can be predict-
f_j:ed. The comnaratlon analy51s covers some aspects‘ih'which the_

}“magor problems lle, and is based on the proposxtlons get forth

5 ‘
‘by Lado,f:ynamely

‘“fDoes Indone51an have a phonetlcally similar phoneme?

‘Are the -variants of the phonemes 51m11ar in. the two

?‘;languages?

_\.iAre the phonemes and their varlants 51m11ar1y distri-

bwted”

ijesldes,‘ 1t has bemn ment1oned in the 1ntroduct10n, differences

e fin wrltlng symbols ere also potent1a1 fcr ceuslnvv‘pronunclatlon
‘ttprohlems, and thus Engllsh and Indonesxan frlcatives necessitete

f:comparatlon 1n respect to the symbols: that represent them, This

tﬁtwll‘ be dlscussed after the other three aspectﬁjfor each phoneme.;f

»01ce1ess lablo dentel frlcatlvetlf/

Indoneelan equlvelent phoneme‘

Pjiof E/f/, that is by plac1ng the lower llp 1n 11ght ContaCt

fW1th the upper 1ncleors. The c0ntact forms a flat ﬂpperture‘V

‘rough whlch the outgoing of alr-stream from the lungs

'efmakes frlctlon. Thus I/f/ 1s also cf the same ‘manner. as. that

‘ Indones1an haﬁ & slmllar phoneme to Engllsh /f/ (E/f/).e H~?':

efartlculated 1n the same p01nt of artlculation as thatfffr"m
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”~"éfof E/f/.

E/f/ dlffera from I/f/ 1n the degree of breath ang
Hy;muscular effort 1nvolved in the artlculatlon. As we know,

‘4HQE/f/ is fortls, but I/f/ is lenis. The production of I/f/

‘e,does not need such a degree of breath and tension as in

&mfjtproduc1ng E/f/e Lt is articulateg with a relatively weaker

*;Qﬂzﬁenergy,’and the muscles of the lips, mouth, lungs are in

Nrtthe laxer pos1t10n.

As Engllsh and Indonesian /f/ is of the same place ang

manner of artlculatlon, an Indonesian learner of English will

notfflnd 1t very dlfflcult either to percelve ‘or to produce

Engllsh /f/ However,

the difference ip ‘tension can make him

end to‘apply the laxer tenslon and weaker

breath to E/f/.

exhalation of
This transformatl@n .may make some nulsance
injwhiehfthe:learner's utterance is pot intelligible enough

to‘the ears of native speaker. This would be a problem of

oduction, and the learner will not find any trouble in

erce;ving 1t althouh he does not recognlze the

dlfference
between B/f/ and 1ts Indonesian equlvalent

Allophonlc variants

Slmllar to the varlantsof E/f/,

““ he dlfference of tongue and llp p051t10n. The llps in-

}formlng /f/ may be nore retracted or . neutral. Althouph the

degree of retractlon of the 11ps is not the same for E/f/

and I/f/ due to: the otff“*ent quallty of Engllsh and Indone-'x

lug31an vowels,

cause to reduce the ablllty of the learner to produce E/f/.

*Dlstrlbutlons <

'.tInltlal ‘medlal and flnal

*‘There 1s also a p0351billty of occurance for I/f/

Indone31an varlants of v

f/ are also effected by the adaacent vowel, and are resultlng\

these variants w1ll not constltute a reasonable | :
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“in initial, medial and final positions.

E_f/ 1/1/

v :  face fitnah "accuse"
ial  : offer ‘ sifat '"manner"
";": laugh ‘ maaf "excuse"

y‘ ;b¢ Pre vocallc clusters

",1)y/f1v~/ and /frv-/
" “Indonesian has pre¥voca1ic clusters using /f/yonly

in some loan words, such as the loan words flora, fraksi

fandafruStrasi. However, the CIusters with /f/ , so far,
 are merely /f1V~/ and /frV—/. based on the original manner

?that Indonesian formerly has no clusters with /f/ and

;as a new addltlon to the sound system of Indonesian,

Xlaarnlng these clusters would st111 need attention and
fthey may ngt be mastered automatically by the learner.
: There ig a pOEElblllty to 1nsert a vowel between

i/f/:and the ‘gecond phoneme to form a sequence /CVCVL/

[f*r ol
““Moreover, the 1nsea't10n of [9] 1n Indone51an [falora]
fand [?Grak51] does not mark any phonamic dlfference'”‘
nbetween those expre551ons [ﬁlora] and K}raksn] ;‘

nAnyhow, the use. of /flV-/ and /frV / 1n Indone31an

an become a helpfu7 means for masterlng the Engllsh

dan 6astra, PEDOMAN UMUM EJAAN BAHASA INDONESIA YANG
;TELAH DISEMPURNAKAkg ﬁakarta 1977 "

;fhat the two clusters are actually der;ved fram English lm/af

whlchscontraaﬁs to Indone51an /CVCV-/ Thus the 1earner;yannu[

[gbépaniémen Pendidikan déﬁ'kebﬁaAyaAh. Pengagaran Bahasa“fnnnil
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“¢orresponding clusters.

) /130-/

The English cluster /fjV-/ is only used with the

‘thuouel-/u:/ and the diphthong /u@/, few [fju:], fewer

R Efjue]. The absence of the cofresponding‘cluster in

“TIndoﬁesian may cause a problem for the learner either
jiu‘fecognizing or in producing it. The alternative that
1hegﬁsy'make as the substitute is influenced by the

?7second’phoneme of the cluster, /3/. Bince this phoneme

mf\isiahsemi—vowel in hoth‘English and Indonesian, of which
tthefsfticulatory organs in articulatlng it start from
"theooosition of /i/, and in the two‘words move -to the
,fp051tlonx‘of /u:/ and /u®/, the vowel /i/.will be used
as the suhstltute for /3/ or it may be 1nserted between

;/f/ and /j/. Then we will hear the learner say:

‘}l[flu ] and [flu] [pluh] piuh "tw1sted”
’f[flau.] and Lflau] | [pijama] piyama "pyjamas"

\ost-vocallc clusters
)J/-me/ and /-Vlf/
‘“These clusters are. not found 1n Indones1an, but /m/

‘“and;/l/ can occur flnally,,e g, lem [1em] "glue" andg : 1ka1

;lj[ikal] "curl" -so that the learner may find both hearlng

‘fand productlon problems 1n wh1ch he w111 ea511y mlshear

‘cor mlsproduce the flnal /f/ in the‘clusters. Thus he w111

{vperceive the words trlumgh and wolf -as Ltralam] and fwug

flnstead of [}ralem*] and [uulf]\f‘and he w111 make the

\vsame errors when he has to produce_them.‘w]

Instead of the clusters, Indonelsan also has the e

sequence / VCVC/ whlch the 1earne

‘may transfer to




‘b,,Thus the learner w1ll say ltralémafj and Lyulafl instead

li of {}raremf] and [yu1f]

2) /-VfC/ &s;' /-vac/

Because Indone51an also has the posslblllty to use

/f/ flnally, 1t w1ll not be dlfflcult for the lezrner to

:recovnlze or to produce 1t 1n the cluster /=V{fC/, €ole

‘/-Vft/, /-Vf@/ and /-st/ as’ 1n the words raft fifth,

’fﬁf and roofs. But the learner w1ll flnd a problem with the

“second phoneme 1n the cluster that is /t e or s/. It

isyeasierto\identifyorto’produoe’the‘phoneme which is
adﬁaoedt:totheyropel.1nsteadof produclnp the cluster
Jthe learner may substltute 1t w1th theurequeﬂce /- VfVC/.
\\h;raft : [ra fet} [wafat] zaiat Mdieq"
“tttfiiiﬁ [flﬁae] vs [51fat] §i£at\"manner"
”‘32355 [ru fes] [nafaejftmrpggsnbreath"

/—VfCC/ and /~VC£C/

; The 1earner may flnd a greater dlfflculty with these

Usually the mldle phoneme 1s the most troublesome and the‘

‘than mlsslng the other two phonemes. However, the first

phoneme ‘can be easler than the thlr,
or: to produce.18/ Therefore, /f/ 1n rafts and flfths is’

asler than that 1n trlumphs or twelfth and the learner

e will only hear or. produce elther one or two of the three

‘;pphonemes 1n the clusters, eeBe

‘ "l rgfts ‘ ls pronouhced [na f] [na ft] [rq fs]‘

"flfths ‘"“\‘ [flf} Lflfs [fl@J [fl@]

/ Al‘ew Harold B. Teachln’ En llsh as ‘a Second Lan‘ua‘e.f:
, ‘_3\gufl New York McGraw ‘ ‘

-Hlll Book Company

ypes'ot‘oluster beoause‘thej'are oomposedﬂofrthreeyphonemes;f
‘;Jearner w111 more frequently mlshear or mlsproducn it ratherit‘

elther to recognlze =
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triumphs 1is pronounced [Fraiamj,[}raiams] etc.

Vo 0 gulfs . " | " [gnlj,[gnlfj,[gnlsj etc, o
| TR . . 1
| o twelfth o " [twelf], [twels] etc., |

;f AnVinsertion of a vowel or vowels between the phonemes (

is a1soepossib1e. Final /s/ in English is usually weak so
theﬁethe\vowel is inserted between the first two phonemes}

e.g.‘the words drafts, tufts, lifts and lofts are

pronounced [dra.: fats] ~ instead of [ﬁra:fts]

-  [tagsts] | © [tafts]
J ‘ Lllfatsj . - [rifts]
: 31, [mfets] [iofts]
E |

‘eThe’insertlon of /®/ however, may happen betwenn the
;ﬁal two phonemes too, forming the sequence resembling

A kdonesian /~VCCVC/, €+ge tumpas tumpas "extinguish"
sq"thatw‘ the learner will say . [nszas_] [llmfasj [tra:l,amfasl.

|

i

1nstead of [nlmfs] [?imfs] and [}ralamfs] for the words (
‘ \

|

,nymphs, 1ymphs and triumghs.

The substltut%on of Indone81an sequence /=~VCVCVC/ for
'he cluster /-VCCC/ is also p0351b1e, espec1ally if the

success1ve productlon of: the three phonemes in ‘the cluster

needs a relatlvely a great effort, .g. tﬁelfth flfths

may be pronounced [ywerifae:l and [;1ﬁaeaq] » contrasted g
wlth [palapasj Eelegas "looser" or[p3patah] pepatah ' ftf,;}

‘"proverb"

[0t e,yyﬂpQ#}fserting symbols*ﬂf“ﬂ

'~T,Indonesian /f/ i only represented by f » whlle Engllsh ‘j;(
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E/f/

ph - physics.

. gh - ‘iaugh.

”pl‘xpiudiﬁg the ©possibility of snelling problems caused by
”ij[fﬁhefﬁifferent writing systems used for English and Indo-

k) fﬁfne51an /£/, there is stlll a p05510111ty of rronun01atlon

’~prob1ems Lnused by the same reason, namely that an ‘ndow

- hﬁneslanulearne' of ungllsh may not understand how to pro-

”fﬂjnouncn ff E_! and gh, or that he pronounces them incorrect-
‘"ff y as Indoneelﬁn has no letter clusters as used to tepresent
ﬁfﬂ /f/, and he may treat them as symbolizing a combination

T“Qf of phonemeS. uven f itself ‘becomes a proBlem if it does

‘fe 1not symbollze the ohoneme /t/ but v/ e.é. of [?v], as in

“:indnn651an f alhays symbollzes /f/

ij Volced lablo dental fricative /v/

'f'“ﬁ. Indnneplan equlvalent vhoneme (I/v/)

Indoneslan has a 81m11ar phoneme to E/v/, which is a]so

:H;flln 1n llght contact with the upper 1nc1sors.

E/v/ dlffers from I/?/ only 1n the degree of e: halatlon

wl,“Of breath and tenslon 1nvolved ein“the artlculatlon. E/v/ 1s‘ :

‘lenls,“whlle I/v/ 15 fortls 50 that 1t 15 artlculated w1th
lnllophcnlc.*mrlants

[] . Vcnceless[ ]15 practlcally the same as. E/f/, because‘
r?ffb981des that E/f/ 1s a VOlcelees lablo-dental frlcatlve, 1t

”‘a fortls, llke I[%]

‘he volced cognate o£ /f/. The same as E/v/, it is artlculated‘*k

 n‘the same place of artlculatlon, i. e. by plaslng the 1ower S

_relatlvely stronger‘energy‘wlth@a greater ten51on of muocle.‘

I/v/ has two var1ant5 of ’u]ly v01ced [?] and v01ce1esu i,-
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Because /v/ is a new phoneme and is not yet established

in Indonesian, only a few people use the voiced variant, and

most Indonesian speakers use the voiceless variant in any posi-

‘tion, namely in initial and medial positions as it does not

occur in final position.
For examples: [valutg] valuta "yaluation'
’ . .
{varletas] varietas 'variety"
L)

I'd
Iévaluasi] evaluasi  "evaluation"

[?ni?ersitaé] universitas "university" |
Since the voiceléss‘variant in Indonesian is more com-
monly used, an Iﬁdonesian learner of English would easily get
troubles in both perceiving ‘and producing the voiced variant. He
is not ready to transfer the voicedi:vl,of Indonesian to English
and would recognize E/v/ as strong /f/. Thus we will hear the

learner say:

E%ri] | instead  of {féri]
Efge lja:] Erge 1gu:]
[Bf%e1ju eit] ' [ivee 1jueit]

[if 1 - [1iv_] .
Another effect of using voiceless [v] in all positions

is the lack of ability for the learner to recognize the fully

voiced{v] from the partially voiced yariant, and thus he will

tend to devoice the fully voiced variant in intervocalic position.
The fﬁlly voiced variant provides a greater difficulty‘in perceiviﬁg
or producing it rather than in pnrceiving of producing the partially
Qoiced variant. | |
Besides replacing E/fv/ with /f/, a learner may substitute
it with another phoneme, that is /w/, because they aré both voided‘
and'articulafed in the same place, i;e. labizl.
There are some articulatory variants of both Eng;ish
gna Indonesian /v/, which are conditioned b&’the adjucent vowel,
and result in the different position os‘the lips. But these sub-

gidiary members may be considered as unimportant for practical




. varietas

Medlally.n‘evaluatioﬁ,i : ‘f$eteiﬁa51

cluster, but Engllsh /v/, on the other hand, only occurs j

in the cluster /VJV—/ and ig merel used w1th‘the long\*ettif“

E‘ V{L vowel /u:/ in the word v1ew [fgu ]‘ Themlackwoffthe‘

correspondlng cluster 1n Indone51an”may create‘ both “ff“

hearlng and productlon problems‘for the learner.,w‘tv‘

Provided that he has mastered the productlon deIndone-ﬁf

sian /v/ by itself, he may stlll have“a problem w1th ,ﬁVj‘3‘t"‘.?

it when it éccurs in the cluste\f He may substltute 1t i el

s with one or two sequences that ex1st ;n,lndoneslan, jty.‘\w*

| o i.e. /CVV=/ or /CVCV=~/. Tojiorm such“'quehceeﬁheEWi;l‘$f3

19/ Poerwodarminta, W.J. S., Kamus Bahasa Indonesla, Jakartatfzr*ua,'5f7ﬂ
P.N. Balai Pustaka 1976 ‘ St ‘
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’f,que the_vowel /i/ either to substitute /3/ or to be in-

f5f[eserted between the consonants in the cluster, because

'*”?f/i/ is the phoneme from which the speech organs in pro-

"fdﬁcing /y/ as a semi-vowel start. Thus the word view
: hay‘be heard or produced as:
[v1u{] V5. [Eius bius "intoxicated" or

[Vlju'] V5. Epiﬁama]. pivama ‘'byjamas"

‘ee",c;fPeszVOCalic-clusters,
The<nly poQt ~vocalic clueters in which L/V/ can occur

."ﬁare /~Vlv/ /-Vlvd/, /-VlVZ/, /=Vve/, /-Vvd/, e.g. solve,

"\'solveg, solves, saves, saved.

Pl 1)‘/;vcc/
In@one51an has no corresponding duster, but it has

the sequence /~vcve/ 1nstead, wﬁlchxny be transfered

7as‘the\subst1tute when the learner isto :roduce this
ok cluster.e
‘e_‘For‘eXamples:

- solve E;)lv becones [SS]QV] vs.Eséla_l_)]salsb "salve"

"I‘,svavyes_ Ezeivz] " '[séii'azj VS, [tébazﬂ tebas "cut"
. Saved‘{geivé] "o [;éimaé] vs. [sabdf] sabet "lash”

‘_Dueffo;the lacP of the correspondlng cluster in Indone-
: s:an, 1t is also noesible that thn learner merely hears

- or produces one of the'MO phonemes constltutlng the

cluster. It 15 not very dlfflcult for him to recognize
! (
the phoneme /1/ because it occurs flnally in Indonesian

.g. blnal Ealna]] “troubleaome",. whlle the ‘pheneme /v/‘
in Baves and saved w111 be easlly reccgnlzed as /f/

‘ }because Indone51an has f1na1 /f/ 1n<teqd of /v/, €5

Hfmaaf Lmaaf] "excuse" Thus, the words sol ‘e, saves and

fsaved 'may be‘recognlzed or prod ced ns.[§n¥] [%p{] o

T




2) /-veee/

>, In respect to the duster consisting ofrthree

 ;‘consonants, the learner may also hear or produce
”fonly'bne«r two consqnants of the three, and the mid-
‘  dle'consonant may be more freqﬁently omitted because
‘5if practically most difficultlthan the othér\two,The
iéarner~will, therefore, recognize or prOducé eolves
\ Aﬁ‘d solved as EDI],‘-E;Dld],EaDlz]. Buf since the pho-
‘;Qémes /d/ and /z/ in the clusters are added as to
ﬁfofh the past or singular form of the verb 22112!_
thé‘learner c¢an have mastered the cluster /=~ Vlv/ be-
fore he is able to produce /-Vlvd/ and /-Vlvz/, and

Jlll frequently say- [gplv] forvboth solved and
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"“SinCe‘z represents the phoneme /v/ in both English and
B'Indonesian;,the learner will find a problem resulted from

f?tﬁtﬁe;inflﬁenoe,of this symbol, except when it is found in the

‘ietier'elﬁster vv , which may cause the learner to regard it.

! ;ésﬁrépfeSénting'a long sound /vv/. The other symbols of E/v/

¥

ay 1ntzrfere w*th the learning of the phoneme, in which the

,ilearner regards them as symbollz1np /f/ and /ph/ instead of

‘¢/v/, e.g. of and neghew are pronounced[pf] and Lplfgu 7 or

.’ ~[n;phJu:]:1nstead of D:v] and Lpivju:] .

 C. Voiceless Dental Fricative /6/

1;‘IﬂdoﬂeSianlequivalent phoneme

Indone%lan has no equlvalent to anll h /8/. This rhoneme

"~«_ 15 completely new for an Indone51an learner of English and
'ot‘prov1des dlfflcuitles An. bothlhearlng and produ01ng it in any
‘:f p051t10n. The_ﬁbsencelof the‘equ;valent phoneme in Indonesian

ﬁcauses the‘iearnef to transfer ose‘of‘more phonemes from #ndo-
‘}\sesieo ss ; substltute for /9/ Understandlng the place and
”‘otmanoer of srtlculatlon as well as: the v01c1ng of anllsh and

'thlndone 1an consonants wlll enable us to know the phonene that

has the greatest poss1b111ty to substltute for /e©/. The 51mp1est

R ﬁway can be done by 1ook1ng at the dlagrams of both Engllsh
‘ tund Indonesian consonants, see dlagrams p. .6 and R 7.
tOn these dlagrams we cao‘see soﬁeyphonemes’that are close to
 /9/ o'cher in thetplaceoor‘msnoef‘of srt;culatlon. They are-
e/f t and s/. Fowever, we rarely hear av learner use all the‘

"eoetthree to substltute for /9/, and only /t/ or /S/ 1stead.

fi/Q/‘EtvoLceless deantal slit frlcatlve
Vthf”/f/ i‘voioeless dental stop o
o/s/i}tvoioeIESS.alveolar grooved frlcatlve

) vo‘ic"elfes‘sv'1_1ab10-ﬂde%1tal slit fricative




/9/ contrasts hlth /t/ only in the manner of artaeulatlon,

./9/ 1s frlcatlve whlle /t/ is ston. Tc the manne; of arel—

G culatlon, on’ the other hand /9/ 1s sllt frlcatlve 1n uon—".

o trast to /s/. ‘whlch 1s groovea frlcatlve, hhlLL to the‘ g

Xy place of artlculatlon it 15 dental 1n contrast tr alveolar.

Desplte the dlfferences that exist between them, howcver,

'

the tongae stlll functlonates &s the actlve orf ﬁrimarv:‘

agent to artlculate them,faﬂd

a learner will produce /9/ as /t/ or /s/,‘tne same‘as tke.
way he perceives it. And even:
tify 1t as being dlfferent from both /t/ and /s/ hhen‘he}
listens to them he may still fall to rroduce 1t correctly
as producing carries a greater‘dlfflculty t%an‘ﬂus£ toJlden

tify it. lhus the words thanh, tenth breath tnrou gh and

mouth will be heard or produced as:
[tmum{[ or [smygs] 1nstead of E;ae gk]
[tent]’ [ten_, ‘ E;en‘-]
[ore€]  [bres] "l’_bred]
[tru'.'] [s;-u::j . E;ru |
[raut] Enaus] e '{W\Eﬂau-aj

/8/ and /f/ are of minor dlfierence L\O, meanlng to say

that /9/ is a v01ce1ess neental frlcatlve and /f/ 1s a v01<mf‘

less labio~dental fricative, so thut the dlffernnce Ln tHe

pvlace of artlculatlon is cnly partlally

o

happens that /f/ is used as a subs tltite_fore/g/ because 1t T

is the lower lip that acts as the art;«e dIthUl¢LO”y orudn
for /f/, while for ,/6/ 1t is the fonbu‘.tEen;a:tlculaﬁlng

/f/ the tongue is completely in neutral@pbsitibp;\

2. Allophonic variants

An Indcnesian learner of Unglish will not find a. great

becauae of these slm11ar1t1es‘

1f he nas been able to 1der-  ‘»;

‘J'1t ha"dlv‘




trouble uth the varlants of /9/ because this DhOD me. com-

nrlces( only oue pbnnd., Bu.t in articulatlng this sound the

posﬂ:lon of the llns 15 1nfluenced by the adjucent vowel,
M~;so that they mav be ,js,‘pread,f,:rounued or neutral, Cefle
spread - [Qammg _13_?_1_&_1_;_13._

rounded [@3:%],‘\” thought

neﬁtra.i ’: @Andﬂ thunder

‘ These artlculatory varlants,,however, do not add any serieus

nroblem 1n learm.nw /Q/ 1f the learner ‘has mastered the ar- -

'"“tlculatlon of Mngllsh vowels. 1" ‘

: ;. bls.trlbutlons &
Inltlﬂ medlal f:.nal |

As /9/ occurs (1n mlflél, medlal and final posltlors,
?‘the ‘substltutlon of /t/ ané /s/ for 1t can happen ini-
tlallv medially or flnally, e.g. |
: E;a& 513 becomes [t aedk] or E’.ae {ilﬂ

Eengan] " Eantam] aenaevﬂ
[au@] ’ Enaut] Som Emaus]

L b. f'“\Pre-vocalic clusters

The only pre-vogmllc clusterg 1n whlch /9/ can occur

e'ma /GrV /, /Gyv-/ and /ng-/, e g. three, thew, thwart.

Actuallv, the cluster /erV-/ should not p'lve verv much

_d"fflcultres for the learner provlded that he nas masteredv

, . eventhmugh J.t J.s /t/ or /s/ that ls uaed in the pg#ltlon
Erl .] ' E:rll tri "three" A

y ‘.‘E;ri;! L Sri oA ‘name‘.‘gl»

[er]] ' {:‘i;l'l]] n‘»‘n. a klnd of mot rcycle.
o E;retjl [sreg aret | an 1nter3ectlon.

‘,'f_/e/ oecause fhere are some slmllar clusters in Indone51an,~‘
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‘tXThe other two clusters, /@jV-/ ang /OwV-/ can be more dii-

'ﬁft;, flcult to learn. The learner would tend to substitute them

w1th an Inaones1an Sequence such as /FVV /« The sequence

';iwhlch is made by the learner is influenced by the ‘semi-

'vowel follow1np /9/ in both clusters. In respcct to /0iv-~ /

ﬂ'the leurner may substitute /j/ with /1/ to form /GlV / or

‘”‘fhe w111 insert /i/ between /6/ and /3/« ks to the cluOLer

W_dﬂ/@wV~/ the vowel that may be insertegq between the phonemes‘

'tor‘that will be used to replace /w/ is /u/ because in arti-

iculatlnw /w/ the organs of sreech start from the position
,ot /u/ Tbus the learner will either hear or rroduce thew

”tand thwart as [Qlu ].

[913u J
Leu):t] VSa [}uaj tua " "Molag"
[éuw; g]

”“fc.QPoot—vocallc clusters

vs..[}iup] tqu ""blow"

t@1) /-vet/ and“/—VQS/

Slnce Indon,ulan has no correspondlny clusters to

(e / VGt/ ard /-VGs/, the learner may find difficulties

px twhen loarnlﬁg them. He may drop either the first or the
“_gécond phonemé. ‘The ‘occurance of final /G/ in Fnyllsh

¥5wtwﬂngreaters the p0581b111ty to drop the final /t/ or/s/.

ELHowever, Indoneslan also has flnal /t/ or /s/ that may

tcause the leatnor to recognlze thelr anllsh equlvalents’

(o more ea511y than to recognlze /@/. For thesc reasons,

’;the 1eal‘ner w111 hear or say re @] and [bregl or[> -t]‘ 1

*;*telrthed ‘and. breaths.‘t?‘”'

”t Be51des,_Indoneslanfhé$ thétsequéncef/;VCVC/tin

and [bres] ‘1nstead of Ea Ot] and Lpregq] for the words s
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whlch /t/ eez' /s/ ocnurs flnally, 1z ntead of the re-; :

‘ Droblem in produc;.ng it, so that t"w omlslon of /t/ 1n‘:u'

/—Vat/ will be lesser compared to the Om1810n of /s/ in e

2)

g quence /-VGt/ or /-Ven/ When tnat sequence 1s trans-'

fered to hngllsh as & substltute for the clusters, we oy

' w111 hear the learner say earthed and breaths ‘, s d

E’ gat_._] vs. E)atut] gatut ‘"nroper"
[breeﬁas] VS- E‘@tas] retas ?"cut" E

The degrie of dlfflculty between /-Ves/ and /-Vct/

_1s not the same, because to produce .+he former relat1Ve—
‘ly needs a greater effort The comblnatlon of a’ llsplng ‘

'and a hlssnlg sound as 1n /-VGS/ usually creates ‘ more

/-Ves/ ’ and due to the ulfflcultv 1n ﬂronounc:mg -/Q/ :

| 1tself the learner w1ll more frequently omlt /@/ rather"'

“than omitting /s/, and we! .1111 hear hlrn say [bre‘s] 1notead

of [bree_] for the word breaths.‘
/-Vca/ |

The absence of the equlvale.;t cluster in uldone siag |

for Enzlish /-VCO®/ may cause the learner‘ to d”op one‘ of s,

the phonemes in the clus_ter, elther the flrst or the

second, or to insert a vowel betwe 0 them. Ahe 1nsertlon

of vowel in the cluster can be resulted‘ oy the substl— :

tution from Indchesian sequence‘./—“VCVC/‘.‘.

For examples, the words depth, fifth, and health may

be wronounced as:

Eiep] Eie@] °r [depaé‘;] vs. Eia/.nat:} ciagat_ ”a‘n

[£if], [Fi6], or [tifee] vs. @afgq wafat “die'

[l:,e]:l ’ [he@] . or Ele’zlGG] vs:‘..‘: Eélus] halus' "smooth!

In this type of cluster, however, it is easier to

drop the second phoneme, ¥g/, than to prqdﬁce it because -

SR




'*ﬁ the flrst phoneme in the c1uster~1s always

/Py t ‘m, n, 1, £ and 3/, e. g.;
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phoneme that can occur finally 1n ;ndoneslan, they are

eighth [eitg] ‘vs.ﬁ[mﬂ Mhttel
P
_ month [mAn6]  vs. Emaﬁl aman  Msecuredn

health [hels] b Eel] _‘t_)_e_}_ _'fbj{ei;"i_k

rifth [£i18]  vs. [a”rnj arif  Mintelligeat!

length (ienél [glegl kalenﬁ "”tih”t
;Moreover, /G/ in final p051t10n 1s tApe¢led ‘1 th e eak 8

e puf’,o; breath and laxer ten51on so that reaMtlng the

;learner 8 readiness to catch tnls sound wwen he 1s to
‘hear it in such clusters.

/-Ycas/

The sequence /-VCC®/ is found 1n theoe four woxdu,‘ :

«”‘_"kski:ct. [slksB] seventh sev@nt&ﬂ, lenéth Ee@lf@] and

"twelfth Ewelfé] Because there 1)‘no eoalvalent 50—;

quentce in Indone51an, this sequence w1ll be QlfflLult

to learn. This cluster engrezters the dliilcult193 1n“3'

recognizing and producing /B/.

It is likely not very difficult'tb £ec§gni?§‘ortq
rroduce the first phoneme ot the cluétet’tétauSé?it ié
cue that can occdur finally in inaone81an,‘1 e; /k, n, g
or 1/, but it will be Stlll a problem w1tb tko other two

phonemes, so that the flrst‘tendency that tne;learner P

may make iz to omit the two final phonemes and roco;-

" nizing only the first phoneme, e.g. 11] Iﬂeveh E@q]

and [}wei] But the omision can be only one of tbe two S

final phonemes, espe01ally the thlzd nhoq“ﬂe bncv\se tklo‘

phoneme is added in the cluster as a result of‘der;vatlonal

suffix, so that before facing these élusters~the 1eaner‘t'




has mastered the cluster nonsisting\of the first two
phonemes of those clusters, e.g.

six [siks]‘ vs. sixth [siks@i} |

twelve.[twelv} ve. twelfth [twelfe|

 The phonemes /t/ and /k/ in [sevent@] and [lenkél

are actually not essential because there are alterna-
tive clusters /-Vne/ and /=V{ie/ besides /=Vnt®/ and
/-&jké/ which may be easier for the learner when pro-
nouncing the words seventh and length.

Because Indonesian lacks tHe‘sequenne /-VCCO/, the—
learner will produce it with an insertion of a vowel
to form a sequence /-VCCVC/, e.g. [ﬁikseg],[%welfegl,
Another vowel may be inserted between the firsf and the
second phonemes as a result of the substituiion with '
Indonesian /-VCVCVC/, e.g. |

[siKGSSGJ VS, [Si‘kasen] si keset UVthe lazy"
[?evanstaé] vs.[@enbtas] menetas  "hatch"

[fweléfagj vé.[@&lapas] pelepas  "loose"

b, Writing symbols

English phoneme /6/ is always represented by the
symbol th, a combination of two letters each of which
always represents a different phonenme in Indonesian,'and
is never used in a‘letfer cluster to represent any phoneme.,
This symbol may influence the learner when he is learning
/8/, because he will tend to consider it as representing
/t/ and /h/. Pronouncing the successively, however, is a
problem for him, and thus he will tend to insert a vowel
between them, forming /-tVh/, e.g.

math ‘[maee] is pronounced [n;Eteh]

thing [Gin‘] is pronounned [tihin_}
Besides, because th 1is nearer to the letter t, which
symbolizes /t/, than to s, it engreaters the tendency to

substitute /0/ with /t/ rather than with /s/.




Besldes representlng /9 ,;th also represnts /6/, so t S
- “‘at 1€ can make the learner confuse /e/ with /8/, e e, e

‘~ether and anthem may be pronounced Ll 69 and L&anaéﬁjlnstead,‘

'".of E 99_] and [aengm]

‘~;D:‘V6ié;d‘Deﬁtal.Fticative /6/ -  ~ ; ;1ﬁ:f E f ?f  _€J ﬂk § f{“ $ 
‘  ﬂ; Indone51an equlvalent phoneme ; ’ :
lee the phoneme /6/, /5/ 1s one to whlch Indone51an
does not have the equivalent, so that it becomes a complete—‘
ly new’phoneme to learn and causes . ﬁréblemﬂ in. both hearlng

and proiuc1ng it in any p051t10n.‘The learner &111 subutltute f&k
one. or nore phonemes from lndone51aﬁ for‘lt. Thls nhonem0v1$ ‘ ' 

one that is relatively near tH it elther 1n the pluce or 1n‘~
the'mnner of artlculatlon or in both aspects.‘The Indone51ani‘
phoneme whlch is nearest to it is /v/,:whlch coﬁtrust t; 1t

only partially n the place of artlculatlon,‘whlle 1n tne

manner of articulation th@Yareboth volceﬁ sllt frlcatlves.  T1 ¥ ﬂ
However, this phoneme is rdrely subbtltuted for /6/ and‘we\‘;

use /d4/ instead, evernthough the latter is. leSb‘near to /6/

than the former to /O/. The first reason for‘that\ls‘tge‘ k

fact tha t /v/ is a new phoneme in the en tire>soﬁnd‘$vF£ém

of Indonesian and generally it is its v01ce1ess varlant thﬂJ

is used, which is thus practically the uame éé Envllsh /f/.,
The second reason is that in articula ating /v/ tne act ive
agent is the lower lip and the tongue is on neutral positién,”‘
while for /5/ the active agent is the tongue} es?écia1ly theﬁ-  : ‘ ?
tongue-tip. |

Indonesian /d/ as in desa "village" has‘énw§ ph§n§mi¢
featﬁres. It is alveolar in contrast tq /6/, wﬁiéh.igﬁdéﬁtal,fﬁ.
Whereas to the manner of articulation it is voiqed §%§§‘in : ‘ f  ‘:
contrast to voiced fricative. Thus 1ndonesi5n /@/ ana,/g/ S

~are similar only in one aspect, i.e. they are both voiced. S
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but there is gtill another 51m11ar1ty in’ the case of the

‘artlculatory organ used to form them.‘They are both mdde bv‘_

u51nrr the t1p of the tongue as the prrmarv organ. Be51des

/d/ is formed on the alveolar rldge, whlcr is

to the teeth where /6/ is made. In other words, tne tcngue—

‘tlp ard the v01c1ng are the domlnant factors for the artlcu—

latJon oi /6/. Becauee of these reasons, ‘a learner tend s tc

either hear or froduce /5/ as: /d/, for examples, the and

‘ other are prom'unced [dv] and [I\da] 1notead of LE?-;]and [/‘\6\31

P

Allophonic variants
‘/6/ has two varlants‘o; fullv voiced and partlally
voiced. The latter occurs Ilnally dnd 1n1t1ally,hwh11e tht’
former occurs in 1nter-voca11c p051 ion. These veriunts may
add scme difficulties in learnlng this type of‘rhoueme,‘in\

which the learner w1ll reoognlze 1nrt1a7 ana flﬂul /5/ as.

similar to its voiceless cognate, " s0° thet he w111 oerce1ve

or produce the words therefore,.w1th or oreathe:'as [G@Dfa J
kw19] or [hrl 9] Anotohr 1earner, howcver, mey not Dercelve
the phoneme in that way, but recognlze only th?;VOlC?d
variant in any position,,initial‘ medialhend finelet.

Other variants whlch are reeulted in the dwfrerent
p051tlon of the lips due‘b ~the adeoentkvowel w111 not glve‘.
any difficulty or will not 1nf1uence noT rec luces tre intcl—oe
ligibility for the prOductlon of /5/ if the learnnr hdstf‘
mastered the production of Fnglich VOW618;

Distributions
a. Initizl, medial and final |
The substitution of /67 with /d/ maj oocur in both
initial and medial p051t10nu, but there is an a‘ternetJve
of /d/ and /t/ in the final p0o1tlon beCause lnoore iian /d/

cccurs only initiallyand medlally,‘and it changeo to /t/

s re]atlvely near
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34 the rinal position. Thus Hee'ides /a/, /t/ may also be
{heed for.the substitute of /6/ in the final position. For
: exeﬁples: l | ‘ |
o 1r11t1ally ‘.:_‘_[dev?'_] instead of Laeé] . there
'ne'ilally ‘[:led;?] " " [1e02]  leather

finellyzr : [w1d] or [Plt] instead of [w10j w1th

‘ AKDO” a baoe word ended with /57, the /0/ may be still substi-

',k_ tuted w1th /t/ 1nstead of /d/ eventhough a suffix has been

A added to 1t 50 that the p051tlon'of /6/ becomes medlally.

o For examoles..

wlth [w].éj pronounced [Wlt] " within [Wltln]

“breathe [prl 6] f[br1:t] - breathing [hri:tig]
t“sootne [eu 6] " [eu t] soothlng Lsu tln;]

w“ogh;SPre»vocallc clusters

/57 never ‘oceurs. 1n pre—vocallc clu;ters,

le;;Post-vocallc clusters

The only clusters 1n whlch /67 occurs are /-V6d/ and

.j/—V6z/ as m,the words hreathed and breathes. These two clus-
mrters, however, may be dlfflcult for the learner because
. be51des that /5/ is a completely new phoneme for him, /d/
‘*,,f;ano /z/ never occur flnally and there is- no such ;equence
" ‘1n Indoneslan. Inetead of flnal /z/, Indoneelan‘has flnal
‘/s/, whlch can be substltuted for /z/ 1n the cluster, whlle
"?:k/d/ w1ll be subst1tuted wlth /t/. Thus ‘we w1ll f1nd the

“learner say Ebrl 6] [hrl Bt]qr [hrl 65]

An 1nsert10n of a’ vowel is also poselble forming the

' *rgexpresslons [ﬁrz 69t] and [§r1'6eé]

‘ﬁ’fh. ertlng symbols

Engllsh /6/ is always symbollzed by th S1nce thls symbol“f
?h\also represents /9/, an Indoneslan learner of En 11 h may confu

/e/‘ mh /6'/,

and he wlll'say [1e9{]1nstead of [}eﬁa] 1eather.,7t‘
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The second problem resultlng from the wrltlng symbol 15
the pOSulblllty to treat it as represent1ng /t/ and /h/, whlch
E lead the learner to form g#fn] s -and thus a learner will say'-

w1t h | for the‘word with.

E. Voiceless Alveolar Fricative ./s/

1. In&@nesianrequivalent phoneme
Indonesian has aysiﬁilar phoneme to Enélish 7s/ﬂ §£¥i$ also
voideless grobved fricative, meaning\to séy thaf tﬂe friction :
‘noice for this sound is made by directing a‘narrGW~stream‘§f.air
from the lungs down the grooved téngﬂe. Bﬁt ﬁﬁllke English /s/y.
which is alveolar, Indonesian /s’ is dental véo th@% +ney dlffer
in the place of articulation. For Engllsh /sﬁ the p01nt of arti-
culation is the alveolar ridge, while for Indonesian /s/ the ‘point
of arﬁlculatlon is the lower teeth, to wh;chrthe,tlp‘oﬁ the‘tongue
is brought in light contact.ég/ ‘ i
Another difference lies in the degréé of bréafh‘éﬁd‘téﬁsibn.
English /s/ is known as fortié, while Inddnésian /s/ ié léﬁis;'so
that it is expelled with a weaker'exhalation.éfkbréétﬁ‘énaké laxer
muscular efforta
Inspite éf these differences, an Indonesiénlleérpe:iof’English
will substitute Indqnesian /s/ for English /54 whiéh makéérhls
learning easier. When he hears English /s/ hélﬁill ééaily idéntify
it, either in initial, medial or final positior, and he'will nétf
recégnize the‘differences that exist between(tﬁéﬁlxwheﬁ é&cﬁringf
‘1n final position English /s/ is not fortis, espe01ally if preceded
by v01cele 55 sound or: consonant. However, this weak uype of /s/ is
not troublesome for the learner because this soundL;S‘practlcally
the saﬁe as Indonesian /s/, which is always lenis.‘ |

The difference in the point of articulatioyi will not cause .

20/ Keraf, Goryo. Tatabahasa Indonesia Untuk Sekolah Lanjutan Atas,
Ende Flores, Nusa Indah, 1978 p. 39 |

. \




g any 1mportant trouble because it is actually stlll the same as

’one of the artlculatory varlants of Engllsh /s/, on’ the artlcu—‘ff

latlon of whlch the tongou 13 also lowered and brought 1n llght
contact w1th the Llower teethm ,ﬂfmwﬁ .
2. AlloPhonlc'mrlants L |
@ Although Engllsh /é/ is con51dered comorln ng onlv ono ‘aound,
it has some artlculatory varlants due to the dlffere t placement

of tongue and llps.‘As 1t has gust been mentloned Indone51an /s/

is 51m11ar to one of the two artlculatory varlants of Engllsh /w/.,

The ofher artlculatory varlants ex1st due to the adaacent

vowel used with it. The problem for an Indoneslan learner of Engllsh g

theré¢fore, does not lle in- the phoneme /s/ 1tse1f, but on . the mas-rouJ“

~ tery of English vowels. If the learner hau been able to produce‘

them co¥rectly, he w:ll not make any 11p~dlsturbance 1n produclng

English /s5/.

The weak variant of Engllsh /s/ that occurs flnaily and pre-:ffq o

ceded by g voiceless sound, as mt has just been mentloned, ooes
not trouble the learner because the weaker exhalatlon of breath ‘

and the laxer tension of muscular effort make 1t more slmllar to

Indonesian /s/.
3. Distributions

a., Initial, medial and final .

Since English and Indones1an /s/ occurs in’ 1n1t1a1, medlalr“\"

and final positions, a Indone51an learner of Engllsh wrll not”
Bet troubled when identifying of produc1ng hngllsh /s/ in all
the three positions. ‘
b. Pre-vocalic clusters | ] i
in the pre-vowalic clustero; Eﬁgiioh./s/‘@srusgdtinffhe
sequenoes /sCV-/ and /sCCV=-/. By L |
1) /sCv-/ | ‘ |
In the sequence /sCV-/ the phonomes,/i, j; Q,_p,yp,jk, n,

m, f and v/ can occur in the C position. This sequence is -
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not’ used in- Indone51an, but 1t has: /sVﬁV-/ 1nstead so that

‘a 1earner of Engllsh w1ll flnd 1t d1ff1cu7* to 1dent1fy or

to produce thls tjpe of clusper and he wlll tenu to transfer
the Indone51an ‘sequence as such for the substltute. A large
number of Indoneslan words begln w1th /s/ fOll’aLd by the
vowel /9/ » and this vowel w111 be the type oP wiuel whlch‘
is 1nserted in the clusters to form the new S(‘ @hee;

For ez:mples.

slip [s}ip] becomes salié]vs.[galipj ég;}g“roghbye_in"
speak [spi:k] [;épi:g]vs.[gapr] sepi i”}ﬂnely“"‘
sketch [shet] [soxet] vs. Leeketlk;]%efrt ka "at once’
smear [sm&s)] [some3]vs. [si] semi Voo

svelte [svelt]  [sdvelt) vs.[;abarj sebal “peevishn

/j/ and /w/ in the clusters /sjV—/ and /Swv—/ may be
substituted with /i/ and /u/ forming a se quenc‘ resemhling

Indonesian /sivV-/ or /suV=/, e.g.

swell [ewelj becomes [Fuelj vs. Lﬁua suap ”brihe”
/sCCY~/ - |

The same thing as that awcuring in the pre~vocalic cluster‘con—
sisting of two consonants may happen in the pre- ‘**allc elus-
ter con51stlng of three consonants. But in the. latter cabe'_
the first phoneme follow1ng /s/ is mly /p,'h or k/ and for
the second consomant after /s/ c¢an ke /ry 1, j, or w/u lndone-
31an dues hot have the correspondlnb cluster, bhu‘lt has

/s pCV-/, /s tCV-/ and /8 kCV=/ that can be tranor=red as the
substitutes for the cluster, for examples: _ S

spread [épredj becomes [sepreq] vs.[saprer] EgﬂﬁlﬁeﬁSheet”
strict ‘Strikh] ﬂ ; [eatrikhj vs.[eatru?]setrugh”syfgpn

screw [ekru:J " -[?ekrui] vs.[?ékruéjsekruu "screw"




There is another P°Bsihility of insertlng one more voael'u-'f

before the thlrc consonant ﬁau to the substltutlon of Indone€eo

"\Slan sequence /svcvcv-/ for the ciaster, fcr ehmﬂ4¢550

‘sEread pronounced Lsapareq] vs. Lsepérampatj segeremga

"y quarter“

‘strict . oomo B [sét3r1kt] vs. [éatarlka] sete rika "1ron"“
- screw L [sakaru.j VS, [sékarug] se?erus "screw"
split‘;~,‘,‘" ; Ls0p911t1 vs, £sap=&1t] segellt "stlngy”

Ce

Inzespect to /SCJV-/ and /stV-/, the / / and fw/ may be
substltuted with /i/ and Su/, formlng sequences reusmbllng

Indones;un /s ClV—/ cnd /s CuV—/, for example5°‘

sgew [spgu.J pronounced [séplu.] VSe [saplon] seuzon ”spy"

stew Estgu‘] [satlu‘J vs. Lsatls;l setla "loyal”
skew [skJu:]‘ o ﬁ ’; Esaklu.j vs.*[saklao] seklan‘"so,farﬂ
squat [skw):t]l‘ n [séku) t]vs. [?akuat] sekuat ‘

‘ of the same strength,or

Post—vocalicucluSters" e -
In the post~voca11c clusters /s/ occurs ln seouecces‘a

/-VCs/, ,chcf,/ and /—v0sc/. |

1) /-VCs/ |

The absence of the correspondlng cluster to /~VGS/ 1n

]
|
"l

Indone51an‘causes a problem both 1n hearlng and produ01ng B
it. In this type of cluster the consonant before /s/ Can be
either one of /p, t k, n, l, f and @/. Because of thefbio&"‘
absence of post—vocallc cluster w1th /s/ dnd the presence

of the DOSSlblllty to use /p, t, k, n,’l, » and f/ flnally

in Indoneslan, the learner tends to‘omlt the flnal /s/ of :  ‘C”l“';

the clusters, so that the. w0rds lapse, blltz, ex, EEEEE’ ,.‘l“ ]

laughs, false, breaths wlll be heard or pronounced Tiafo]

[bllt] Lek] [ten] Lla £], [_'f) 1] [{Jrec]
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Indonesian /s/ occurs finally in the sequence / -VCVs/,

which can be transfered to English as the substitute for the

s cluster /-VCs/. For examples:

‘ :1arse pronounced [138p9s] VS [1epas] lepas "loose"

blitz " [blitasj vs. [pStis] petis 4 kind of food
‘tense. " [tenés7 VSa [tenis] tenis 'tennis"
. gmee > | | tenis :
Cex " [estJ VS, [bakis] pakis "fern"
‘”laughs " [ﬂi:st] VS, [kapas] kapas "cotton"
/-JCCs/ A

2)

: The first consonant that can occur in this type of

”‘]cluster is /s, fy, 1, py k, t, n, g, m/ while the consonant

“in the mlddle can be either one of /t, ©, p, k or £/, so

*thattwetcan classify the clasters as follows:

/=Y + s, £, 1, p, kK, n. + ts/

‘/fV + py 1, n, t, T +.8s/
‘/;V + 5, 1, m . + ps/
te‘/-V + sy 1, § + ks/
/-V +1, m | + fg/

The flrst phoneme of the clasters is always one that

;ralso occurs flnally in both English and Indonesian. This

‘f e‘p 1b111ty maPes ease for the 1earner to recognize as well

Mas to produce 1t but he w11] still find a problem with the

“”other two phonemes or w1th the claster 1tse1f. As a result,

fwhen hearlng a cluster as such he may not recognize the

‘fznal two phonemes, @. the words crypts, depths and acts

may. be heard [krlé] LdepJ Eyak]

’It‘B also p0351b1e that when hearlng those clustere

S the 1earner is merely able to 1dent1fy the flrst and the
flnal phonemes because the mlddle one usually becomes more

‘c”] d1ff1cu1t than the otber two, elther to nercelve or to pro=

‘fﬁducw‘ due t01ts p051tion. Thus we would hear the learner
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say or find him perceive those three words EkFiPSng@§P8]3 :

E&fks]. Moreover, one of the phonemes that_occur‘in the

" middle position is /6/, one that is cqmplétel& new and

practicaliy.difficult for the learner.

| ‘How&vér, a learner may be able to recognim@ or prqu
ducé'the first fwo phonémes of the ciuster morv~@asily;
sapecially when thé final phoneme is added as‘a result of
inflectional suffix, 80 thaf the leérper'ﬁaswmasteréd'the
firat two phonemes beforé he has td.learp‘this ﬂluéter,_
For examflesﬁ

months pronounced [ﬁAnO] vs. month [mﬂn@]‘ i

healths ~ " [hele] vs. health [hele]
acts oo [ce kt] vs. a_c_EL.QEkt] \

Instead of /-VCCs/, Indonésian has the sequencé‘
\ E

/=VCC¥s/ that may be transfered to Inglish as fhe substi- |

tute for the cluster. For examples:

[paents] pants pronounced [p%?ntasj VS« Eanfes [@anﬁés]v

6/ mps thum&s " eﬂmbas- VSe tuﬁua&;vtuﬁfas
thumps fumpoe. |
nimfs nymphs " nimfes| vs. nanpus ‘mahpus

/=VCsC/

This type of cluster is found in the‘following patterns,

/~V + 1, n, k, d, t, p, + st/

/~V + k + s98/
Aﬁ omision of one or two phonemes constitﬁting fhis-typé §f'
clustef may happen, bﬁt the fiﬁal phoneme.ha? bé‘mo#t“fre-‘
quently omittéd because it is added in tﬁe‘cluster a$ a
result of inflectional suffix. For examples:
danced [&Anst] ﬁrqnounced [dan] or tdﬂns]‘ 
lapsed [lQEpst] L '[}Qeﬁz or [}3€P5J  ‘ 

sixth [siks@ | " [sik] or [siks]
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An. 1nbert10n of azﬂlort vowel before the ilnal
phoneme may happen, espec1ally in: the cluster /-Vks@/ due

to the substltutlon wlth Indoneulan sequence /-VCCVC/, e. EX

'1danced LdAnst] "

4y ,LVCCCC/

Bt,ldes the omission of one or more phc“ res from the

cluster /= -vccee/, a subet‘tutlon "ay happen with var1uus

i

sequences such as /-VCCVCC/, X«VCCVCJC/‘and meVCVLVCVt/

for examples:'

texts Lteksts becomes LteKé] [tekst] [tefféte]

tenths [tent@s] oo Ltcnt] [tent@] [}entﬁﬁﬁé]“u."
lenpths legk®s " [1ege], [1e;jke] - [1ngkéees]
twelfths twelfes [twel,f]-,‘E:welfGéJ. , [’twglefeees;]

4, Writing symbols

Indonesian. /s/ is always represented by 5, evg. sisi "side".

English /s/ is represented by S, 85, C, sC

) ZCe, x,'egj, 50, pass

nice, science, axe, S would not 1nluence the learnlng of_”

i e e
[N A A

/s/ because it is the common symbol for both Pn&lloﬂ and Indone-

sian /s/.‘g in I,donesian symbolizes /tI/ such as in Eggé &giass”;

X symbolizes /ks/ and is used only in 1oah QerdeJSQthes'in‘53233,‘t~
and there is no letter cluster to represeht Indoﬁesian /S/;hThese
differences of writing symbol ean cauee some‘probleﬁs_if‘the 1eerj
ner transfer the spelling pronunciation of‘Indenesiah‘to Ehglish,

so0 that for examples we will find a learnerttreatwf, X, SC, :Eg, Sl

as representiag /t /, /ks/, /st / and /t V/, €5 science and axe

are Dronounced 1st519ntj gnd )&ekse7

F. Voiced Alveolar Fricative /z/

1. Indonesian equivalent phoneme o L

Indonesian has a similar phoneme to English /2/. Indonesian oo




/z/ is the voiced cognate of /s,, which is a grooved dental

frlcatlve. It is artlculated w1th the tongue—tlp lowered benlnd

: the lower teeth and in llght contact wlth them. Many In&oneSLan

2.

spoakera, however, use alveolar / z/——/ and thu the bame as

anllﬁh /4/, whlch is alsm an alveolar frlcative._

The other a;fference between Englink and Indonealan /z/ lles

in the degree of breath and ten51on lavolved in the mr;lculatlon.
English‘/z/ is 1en15, whlleHIndone51an /z/ is fortlslllo*
Allophonlé varlants | |
| Indonesian /z/ has two variantskof fully‘v01ced .z"ana a

partlally v01ced L J . However, slnce thls pn oneme: 15 new and
not yet establlshed Indone51an, only a few speakers use the
voiced variant, ‘and many others use" the partlally varlant in.all.
positions, namely:.nltlal'and medlal ones; For%examples:o

E&E&E "era" pronounced '[zaman]

mazmur'"psalm" "‘ ‘ | [mazmur] 3

suzuki motorblke pronounced Lsuzukz] Jl-w’

In1t1al and flnal /z/ is partlally vo1ced in Engl1sh ‘whlle
intervocalic /z/ 1s always fully voiced. Due to ihe 1nf1uence of,
Indone81an /8/, an Indoneslan learner of Enéllsh w1ll tend to_‘
use the partially voiced varlant in: any p051t10n. ongllsh v01ce-
less L?:], however, 1s‘not exagtly‘thojsamo:ao”lodogeslao L?;];
the former is lenis, while the latter is fortis;_thua-English['o }
is practically the same os indone51an s. .

The position of the llps and tongue for both Envllsk and in=-
donesian /z/ depends og the adqacent vowel. The llpsyln ppoduc;og
this éound may be spread, rouned or in noutfal positioh;‘e.g.

oo ‘ | , ILEA‘ : ‘ .

spread : Xavier rzl\ViGil zengui (2 eggi];“Ethiopean"‘

21/ See footnote 9
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Crounded : zoo Ezu:] zulmat [iﬁlma{] "darkness"
.1néu$ral 1 ozip ‘[zip] ~ zaman Eiéman] "era"

‘There is an alternative which is often used in the place

. of Indonesian /2/y i.es /d /. For examples:

 ”1eérnér‘maj_substitute /q;/ for /z/. For examples:

Zinah "adultery" [zinah] . [%7inaﬁ]
zaman "era" [}aman] . [@5amaq]
j'éigggﬁ "pilgrimage" [éiaraﬁ] ,[@51ara@]

As & resiilt of this alternative when learning Ehglish a

Eﬁgich [zuarih] pronounced Ed;uerihj

zero [ zi®rou] pronounced [d>irou ]

' Distributions\

Ca. Initial,fmedial and final ' S

“Indonesian /z/ is used mainly in loan words from Arabic f

‘ aﬂﬁVOCgﬁrs dnly initially and medially.éé/ English /z/, on

tﬁe ofhef;hand; occurs. in initial, medial and final positions.

Initially:f,zoo, EiR zaman, zat
1"Ned1ally i 1azz, £2asy Marzuki, mazabdb
1nally : gaze, does -

“Agj|22/ Poerwodarmlnto, W.J S., Kamus Umum Bahasa Indone51a,f‘”k‘ S

The,absence of final /z/ in Indonesian engreaters the

nﬁlfflCthY in recogn1z1ng as well as produ01ng Ens llsh /z/

in the flual p051t10n,.and tho learner w111 substltute it
w1th one or more of. the p0531b1e substltutes ffom Indonesian

‘hat also occurs. flnally, for example /b/. /s/ would be the “;!
ﬂost frequently used as the substltute because thls vhonnmé

el

is also the neareo& tm /z/ both ‘in the plefm and manner Qf]

artlculttlon.

The hablt of u51ng Indonesian [z;(initia11y and‘média11yV

i Aakarta, PN. Ba1a1 Pustaka 1976
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can cause the learner to recognize as well as to produce

"Tnilish /7/ as Indonesian [z:], which is practigally the

"same as Lnslish /s/. For examples:

zebra Eéi:brg] pronounced [ﬁi:brej
. ‘. . " . '. B - . -
lazy Elelzll Llelslj
gaze [geiz] " lgeis]
Pre-vocalic clusters

The pre-vocalic clusters in which Enﬁlish /z/ occurs

“arp mainly /le—/, zjV-/ and /zwV-/, zloty, zeugma and

: zwieback. Due to the lack of the correspondihg clusters

in. Indonesisn, a learner will find it difficult to learn

them. “hen hearing /2CV-/ he would mishear either one of

'jthé‘tho phonemes, so that the three words will be heard

led

 [2u vqa [%1 baeg] and Lz) tl] instead of‘[zgu:gmaﬂ 9

.[?w;:waKJ and zl):t%]

© Instead of the clusters, Indonesian has the sequehces

‘/CVCV—/ and /CVV-/ that may be transfered as the substitutes.

For examples:

"Hzlotz propounced l;elbzti] VSe Lpelo@j selot

zeugma " [éiu:m;ﬂ VS. [ﬁiara@] ziarah
zwieback " [éui:bkk] VS [zuadabj zuadah

Postevqcalic‘ciusters
| The posti~ voéalic clusters in which English /z/ occurs
are /—VCz/, /-zC/ and /—VCCz/.
13 /-VCZ/ and /-VzC/
Since. these pést-vocalic clﬁstersyoccur only in
Vnwlish ﬂever in Indone51an,.an Ind05951an learner of
a(Enﬁl;h fﬂndo them diffic: lt to learn. FlT”t of all it
'wlll be difficult for him to regognlze gs well as to

produce either one of the two phonemes besides that he -
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. percelves /z/ as fe/. He w111 ea811y recognlze thetflret

phoneme 1n the cluster /-VCz/ because Indoneolan l&cks

flnal /z/ and the phoneme that can occur 1ﬁ the é posi— C
tlon 15 the type of phoneme that occurs flnally 1n Indo-‘
neslan, except /d/ and /g/ that change to /t/ nd /k/,

/v/ as well as /O/. Thus a 1earner w111 hear o1 eay the‘&

words ‘cabb, adze, flgs, rooms, blns,,31ngs, balls, llves,

breaths as [kéeg] E@Bdl Lfl@] [ru.e] [b:n} Ielg]
[bD:i]‘ [11£], and [br1 oj

' In respect to /-VzC/, it is easier for the learner

to omit the second phoneme because 1t is present 1n the
cluster as a result of 1nflectiona1 sufflx, so that the
1earner can be sipposed to have mastered the flrst phoneme

as a final /z/ before he has to learn the clueter."et
For examples: | :
praise [preiq] V. pralsed [brelzd]
raise [reizj vs;” ralsed Lrelzd]

There can be an 1nsert10n of a vowel between the
phonemes due to the transfer‘of Indonesian~sequeneefie 
/-VCVC/ to English, forming expfe551ons such‘as" |

k&%baz] ~cabs vs, Lklbasl' 5&235 "to.wag":
[QEdoz] adze vs. [bédae] ~£§g§§ "hotfi%
[figé;] figs vs. Etegaej Eeggg ”declded" i

. . . H
[relzéd] ra;sed VSe pusae] Eusat cen

/-VCCz/

Since Indonesian lacks this type of cluster,ewhen
hearing or producing it the learner will;drep'one or two
of .the three phonemes that constitute the;cluster;‘so,e
that the words mends, bulbs, helms will‘be‘pronouchdﬁJ‘
Lmen;], LbAleJ, [BAlz],‘Ehelm], Eheme], eteeyinetead‘ef

[@endz], [ﬁAlbe]} [@elmz] .
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Instead of /-VCCz/, Indonesian has the seguences .
/=VCCYC/ and /=VCVCVC/ that may be substituted for the

cluster. For examples:
mends pronounced ¢mend9;l‘vs. Lﬁindaﬁj‘

bulbs M [bAlbez] vs. [bo1ibi &

helms " [hele-» asz] ve. [mdléme:

L, Writing systems

Indonesian /z/ is always symbolized by z, while English

/z/ is represented by s, 85, 2z, 2z -and X.

E/z/ 1/2/

z - 200, z1ip ‘ z - zat, zami ., nazab
s - goes, does

2z - dizzy
55 = scissors
X - exact
Z does not cause any problem becauss it"é‘the.fﬂhmon‘@jmhol
of /z/ both in English and Indonesian. Théidﬁhgrf'symﬁolﬁ,

however, will be troublesome for the learner, especiglly if

he considers s and x as representing /s/ and: /ks/ &nd ss

as well as zz as representing a long /s/ and s lonz /2/.
& / L & fa

L

Ihus we will hear some wrong expressions SUCH a3

goes [gouz] pronounced - Egous;

exact [iézmkt "o Eikswktj
scissors Esizézj " Esisséz]

dizzy [?izi] al [ﬁiuzi]

Voicless talato-alveolar TFricative /[/
7

1.

Indonesian equivalent phonemne

Indonesian has a similar phonene to vLiplich /}

/s which

is also a voiceless palato-alveolar fricut.ve, =nd thus 1t
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is basically the same és English /5/ both in the piace‘aﬁd
manner of articulation. /f/ is articﬁlate& néar £he héfd~
palate posterior to. the alveclar ridge and fhe.ééfive arti-
culator‘is‘the téngue. The difference befween Indonesian
ES/ apd English /J/ lies in tﬁe raisipg of the ﬁongﬁe;tip‘
and‘the degree df breath and tension invqlved in .the érti—
culatioﬁ. In articulating Indonesian /j/,tne tiﬁ of the 
tongue is rarely‘raised és high as that when arﬁiculating‘
English /5/, and it is situated a little bit”nearer_to the
alveolar ridge. As to the degree of breath‘and uension, 
Indonesian /S/ is expelled with a weaker fofdé.@ﬁd léxer‘
muscular effort. English /j/ is fortis whiie the.Iﬁdonesian
equivalent 1s lenis.

Despite the differences that’exist between them; Indo-
nesian /j/ can be transfered to‘English wﬁeh an Inacnésian
speaker is learning English. Many Indonesian épeakers, how=-
ever, treat sy that represents Indonesian /[/ aészmboliz—
ing the ccmbination of /s/ and /3/, and th;s‘/sj/ bécomes_
an alternative for /j/ itself. Instead of /éj/; maﬂy‘othef
speakers also use /s/ as the other substitute forkf/. -
For examples: | |

P

syarat [Saratl "condition" - [sjarat] . (éératj

-~ —

asyik [éjikl "absorbed" - \:a‘sj.kj

EIEEEi ESukurl "thank" [ﬁﬁukur] , f%ﬁkuf]

-
[masarakat}

It is not impossible. therefore, that a leurner trans-

masyarakat '[ma&arakat] "society" - Thasjurakgi} .or

fer either /s/ or /sj/ to English as the subtstitutes for_/B/w
Moreover, according to the manner of articulation /s/ is
voiceless grooved fricative, thus the sanme as fj/, eventhough

in respect to. the place of articulation it is cdental in




2.

contrast to palato-alveolar. For examples.,

gggg‘ S 1 pronounced | su.] or Lsgu_J  
Maséure Eeju =] ‘f [Bsu:;] or[__asau'é_]
‘mansum [-m%njan] pronounced [m«?e nsanj or’
‘ 3 [@SenSJQoJ
_gggég [Juf-g@]pronounced ‘Eu ge] or [s,ju-ga-]
Allophonlc variants _ ' : :

o Both Engllsh and Indone51an /f/ is essentia Lly consi-
dered as comprising only -one sound. However, tL,r& are some‘
unimportant articulatory variants. They depend cu the dégfée
of roiSing of the tongue-tip and the roundiog of the'liﬁs,

which happen due to the influence of the adgacent vowel.

-Engz;llsh /J‘/ is usually pronounced with the tongue tlp ralscd ‘

toward the back part of the alveolar ridge, but scme spea}:ers :

articulate it with the tongue-tip lowered and.broughtfbehindk
the lower teeth. o
Distributions
a. Initial, medial and final
English /J/ occurs in initial, medial and fiﬁal
positions. Indonesian /f/ rarely occurs in the fimal 3

position. For examples:

Initially : sharp Ha”:pl syarat !:Sarat ]
Medially : assure [aSuB] isyarat [ijarat _]
Finally : rush [raf] -

The substitution of English / / with [s/ or /si/
may occur in all the three positions except finally for
/sj/ because /sj/ never occurs finally in Indonesian.
For examples: §__}E_x_'_g pronounced Ls:(:p] or E-Gja:P]

assure "o [asueJ or Easjué{]

rush " el




‘.b, Pfe-va¢a1ic‘élusters‘
iy ‘The’only‘pre—vocalic‘cluétef in ﬁhich/}/.ﬁccurs
in English is /[rV-/ as in the words shrink z;k_'] and
shrimp [Jrimpl . Inéonesian [j/‘ nevei'occur:‘in aﬁy‘pre_

vocalic cluster. Instead, Indonesian has the .equence

/.VrV-/ or /sVrV-/ sﬁch'és‘in éyargg, serir- or EEEEE;

When hearing this cluster, thersfore, the‘le,wner‘may

perceive it as / VrV-/, oi;/sVrV-/.  ‘ ;
"ghrink pronounced L&;rigg] or st igk |
shrimp noo ;[arimp] ‘or'ﬂawriﬁpj‘ 8

Ce Post-vocalic clusters PR B | .
" The post-vécalic clusters in whiéﬁ /j/‘man o¢&xr 

in English are only /-Vlj/ and /'V}t/; E§lE§ and p@shed,‘

but there is none in Indonesian.’fnstead,‘Indonesiéﬁ has‘

final /1/ and /s/, so that whég ﬁéariné fhp$e‘plusférs ‘

the learner will tend t6 recogﬁiie méfeiyfthe fifst ?hé_

neme and thus perceiving gglgﬁandéushed"as [Q§1J and

[pujj or [buij . Besides, the /t/ in‘/—ij/?is prgseﬁt

as a result of inlectional suffix,‘whiéb‘pracﬁicélly"

engreaters the tendency to drop thei/tf‘#ahhéf fhén o

dropping [J/.

An insertion of a vowel méy happen bétween thé
phonemes to form a sequence resembling‘lﬁdoné;ian‘/eVCVC/;
For examples:

welch pronounced [wer?J] vS. E%alé.j‘~gi;§§  
pushed no [puSDt] vs."[puéétj ‘22533.
b, Writiné symbols o |

Indonesian /J/ is only represented by sy, while English

/J/ is represented by sh, Eg,‘sch, Sy S8, —tiﬁj‘gg and X.

For examples:
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E/ /

e
N

sh : shoe 8y <1 syarat, masyarakat -
ch ¢ machine

schedule: -

0
(2]
g

o
]

assure
ti : nation

These differences of writing symbols maﬁulﬁterftvé w1th‘the'
1earn1ng of Engllsh /5/, espe01ally 1f the i ATner treats
the symbols of English /j/ as representlng phonemcb other
than /{/, e.8. 5 and ss /s/, ¢ch /x/,foch /sx/, ~t1— /tl/,‘
ce /t /, x /ks/. Because of this 1nterferente we may hear
the learner say [mexi: n7 [Eugj [§>suuj beedJu %j for the

words machine, sure, assure and bchedule 1nstead of

Lmajl :ﬂ [ ui‘a} [afu;_] [féd]u l_]

H. Voiced Palatu-alveolar Fricative /3/
A

1. Indonesian equivalent phoneme

Indonesian lacks the equlvalent to. EnHIWQh / >/ so tnatt‘
i it becames a completely new phoneme 1orfan lndeng51anh;earner“\
| of English, and provides difficulties both in nér&eiviﬁg a#d
producing it 1in any p051t10n. When learniﬁé ungli h thn learn—
er will transfer one or more phonemes f:om Indcnesian_as the
substitute. This phoneme is mainly./s/ /g/ of /z/ becéuée
these three ‘phonemes can be con31dered as mear to //7 477
contrasts to /S/ in the voicing and tension as HPTl ab 1p
‘the degree of breath, but both are brooved palato alttolar
frlcatlves as /5/ is the voiced cbgnate of 4'/ 1)/ contr ét
with /s/ in the vo;c1ng, place of artlcutatton,.uabrte of :
breath and tension, and both‘are grooved fticatives.’£§/ 

contrasts with /z/ merely in the place of artiéulatiom; the




“W‘reduced rather than when lt 1s substltuted by tne qqulvalents“‘

former 15 palato—alveolar Tzwhile the latter 13 alveolar.

The substltutlon of Engllsh é;/ wlth ‘1g115h /s/, 4]/

.and /z/ is. also posslble, espec1ally for trose who have

mastered thoee phonemes. ;5/ 15 practlcally morp dlfflcult

“than the three: phonemes, and ‘when 1t is substltuued by them~

the artlculatory dlstlnction that exmsts betweeu fheu" iS“

~of the three phgneme55

2.

- always fully v01ced. Partlally v01celeus vallant L;;J occurs‘

3.

Allophonic variants

When Qccurlng in intervocallc p051t10n Env;lsh 45/ is

+in the initial and flnal p051tlons. Thls varlant can maKe'

it more similar to the v01ce1ess cognate ana eﬁgteaters the
possibility to use /i/ as the substltute, s0 that 1n1t1a1
and final 45/ will be easily recognlzed as /J/, the same.
as the way the learner will produce 1t.~, k

Sonme artlculatory varlants of 67/ exlut due to the‘e
difference raising of the tongue-tlp and the roundln? of
the lips that is influenced by the adgacent vo el ‘ he

position of the tongue and the llps for 55/ apntohlmates

the Dosltlon required for the adgduent vowel u;ed w1tn 1t. s,“""

For examples, in uttering /7/ in Lru’gj rouge ~“the llps are

more rounded than 1n uttering the. sane pheneme *nLkﬁemuflq.7j

camouflage. However, the léarner w111 not Ilnﬁ any problem
with his lip-position if he has mastered the productlon of
the vowels which are used with thls‘pheneme; | |
Distributions | S
a. Initial, medial and final
45/ occurs initially, medially gnd‘fiﬁally’setthat
the substitution of it can happeq ih‘initiel;’mwdial;and

“final pesitions too. For examples: -
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Initially: usual Lju‘}ua¥J becones [;u suG%] f}u jualj
or rju zualj

Medially : measure l:m;ﬁ;_] " [n?ej:a_], [mew&%“ozﬂimezaj |
Finally : rouge [ru:jﬁj' A [fﬁ;i},[}u:ej or[}uzg}

‘In final'position 457 has an alternative pronuncia~
tion w1th /%5/, €ege Erestlge [brestl fﬂ or [preetl q;J
b. Pre-vocalic clusters =
This phoneme does not ocour in pre4voca1ic’c1uster.'
Ce Post-vocalic clﬁsters
The onl& cluster in which. /W/ can occur is /-Yﬁa/,

[%u‘ﬁd] rouged and [kﬁ?muflahfdﬁ] camouflaged . “ .  }”

When hearlng this cluster;‘beeldes substltutlng 47/ w;th
a phoneme either from,Englisﬁ or Indone sian, tﬁe iearner
may misshear the second phoneme,‘eepecially because such
consonant sequence is not found in Indonesian and the
phoneme /d/ is present in the cluster as a result of af-
fixation. Thus the two words wlll be ea51ly recognlzed
or produced as Lru:;ﬂ, [ru:sd], Cru: zd] Lkgemufla ﬁ]
| kée mufla: sd_] Lkéfmuflq zd_] etc.. 5
Another kind of distortion’ mayfﬁe,madekby inserting
a vowel bethen the phonemes,’forming‘e‘eeguence /-VCVQ/,.
whicﬁ also occurs in Indonesian. For examplese: o
[k, muflq/ga@] VS [ﬂaejaéj dahsvat "enormous”
[ruiﬁdqj ' VSe [kusutj kusut "rumpled"
L, Writing symbols | |

éﬁy is represented by s, 2z, ge,‘-bl- e.g. measure,

seizure, prestige, confusion. Each of these swuzols Te-
presents a different sound or a comtination of;sounde‘in
Indonesiam, so that the learner may find some pronunci—

ation problems. For examples, glgoloigl g%lo&] rouge |

.[fu J and confu51on [k&anu F;qj are pronounced -1goloj‘

[ru :g] and [ki?ﬂfjusarﬂ.




1. Veicel.e‘es Gidééi Frieatix}ef‘ /h/ s
’ k Indones1an equlvalent phoneme
Indone51an has a 51m11ar‘phoneme to Englleh /h/. Bcth
1;~“ o ‘_l Eﬁg11sh and Indoneslan /h/ 1s v01ce1ess glottal fz,eqtlve.‘u
l‘They are artlculated by narwow1ng the vocal cord} in such
a. way that produc1ng audlble fr1ct1on, but ﬁut v1brat10n.“‘
The dlfference between Engllsh and Indone51an /h/ lles 1n‘l
the degree of breath and muscqlar.effort 1nvolveu 1n the
'ertlculat1on. Engllsh /h/ is fortls, whlle Inacneglan /ﬁ/:
is lenis. Thus Engl1sh /h/ is: expelled w1th‘a stronger”ex~‘
halation of breath and a greater tenslon ot'muscle lhlb dlf—“
ference, however, will not cauee enj eer1oee proﬁlem for t
learner, and the existence of Indoneolan /h/ surely mdkee the'
learning easier because the learner Canktransfer 1t to Engllsh
without any dlfflculty.
2. Allophonic variants
| Some speakers use‘partially voleedl/hk’meﬁlellj:?erﬁeen ;
voiced eounds in English, but this.rerierf‘Qilliﬂe#eeaﬁeeeany
serious problem either because this rarient‘iegghly‘an.elfere
native for the voiceless or the prin‘ci‘.p‘le‘ merr‘lber“‘_:_o“f“‘this pho-
neme., | ’ : L
‘ The position of the lips and tongue for‘boﬁh énglish and
| Indonesian /h/ is subject to the adjacent‘vowelw‘There ere ée
many articulatory variants of /h/ as there érelrowels, For
the parpose of making the perfect positien gf;iiP$ eﬁd tongue,
therefore, it needs the mastery on English Véﬁélﬁ'ﬁsﬂdf‘With
this phoneme. | F s
3. Distributions
a. Initial, medial and final
English /h/ occurs only initially andrmediallt,wbut

Indonesian /h/ also occurs in the final‘position‘beeides -




“initially‘end mediallj.LThis‘difference wili’net‘ceuee

“any groblem for the learner because 1t w111 net be nece-

: ssary fo* him to 1earn flnal /h/ in Engll;h.e’

,Pre-vocallc clusters

‘indonesien‘/h/ uever‘oecureeineC1usters, ;wt‘the only

cluster in which /h/ occurs in pngllsh 15 mertly /hJV—/,

" which is used with the vowel /u.zi‘e,g. Th3u°ﬂ4) hu*e and

[hgu mBnJ humqn. Eventhough /h/ 1tse1f is n¢ Lo problem
for the learner, this cluster may be stlll a LVOblem for ‘
him beceuse therells no.such sequeﬁce 1n‘Ig§ope;1ae. Due
to the iack of fhe‘eimiler clestef;‘he“Wiil tend"te miss-
hear of missproduce elther’ene of the two phonsﬁes ‘thet‘

constltute the cluater. Thus he wlll recognlze or produce

the words __EL_and human as [ju df]and [Bu mBe] or[hu d}ﬂ.""”‘

and Lhu m9n7 o

Besides, Indone51an has the sequence /hVV / that can

be transfered to Engllsh as the substltute for the clu Ler. i

In order to for this sequence the‘lea:ne: w1ll‘sub591¢ute

/3j/ with /i/ because /i/ is fhe veweiefrem"Whieﬁ‘the arti-

culatory organs start when pronounc1ng /3/.‘ror example
“huge pronounced [ﬁlu q;] vs.,[h1u7 hiu i”snark”

human " [ﬁlumaqj vs.‘thae] hias "ornmment”

L., Writing systems

Englleh /h/ is. represented by h and wh, wnlle Indone-

sian /h/ is only represented by h eege

E/h/ ‘ ‘-_I,_/_M
'h : Pe, how, hand h :Jhati,jhduS“

wh who, whom

Since Indonealan has the symbol w ‘whict represents /w/,

the learner will tend to treat wh 'as representing a com= .

bination of two phonemes. However, he will still find‘a‘
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problem with /wh/ because such a combination of phonemes
never oﬁcurs in Indonesian, and'thus he will insert a
shoff vowel between them, €«ge.
who pronounced‘ [huhu:] instead’of [hui]
whom n Ewuhu:q] L " [ﬁu:@]
Besides this difference, Indonesian h always sounds,
while English h is sometimes silent or mute.

ae lt is mute in some certain words:

hour [aus ] exhaust [igzD:st]
bonest [puist] exhilirate [igzil®reit]
heir [ea] exhibit  [igzibit ]
honour [pn>]] vehicle  [vi:iksl ]

b. It is mute when it occurs between a strong and a weak
vowel, e.g. annihilate Z?ﬂaialeitj

nihilsm Enéiilizmj '

ce It is mute when it occurs in the.beginning of the
second part of a compound word, €.3.

shepherd [fepadj forehead f})riq]

d. It is mute in some words when’they occur in unstressgd
position in a senténce, i.e. has [é%], had Ebg], EEE
(5] in [in].

As a result of these differences, the learner may make
some ;1umsy expressions in which he produces /h/ where

h should be mute, for examples:

honest pronounced‘ [hbnist]
exhibit " {igzhibit ]
shepherd = " [ {eph@d ]

forehead n Eférhed.]




CHAPTER 1V

THE CLASSIFICATION OF PRORLEMS

Understanding the problems in learning English sounds is
important before one tries to solve the 1learner's difficulties.
\ )

The comparative analysis of English and Indonesian fricatives in
the rreceding chapter has shown the possible problems that an In-
donesian learne“ of English is faced with when he is learning
‘Engllsh fricatives. The essential reason for those problems is

that English uses sound system different from that of Indonesian.
When t;ansfering some Indonesian sounds to English the differences .
that exist bétween the two languages are not recognized’by the
learner, both in hearing and in producing the sounds, so that re-
ducing the inteliigibility of the utterance.

The comparative analysis also‘shows that each of the nine
fricatives of English is capable for producing prdbiems, and thesé
problems can be similar or of the same type,’or different. in order
to make a more orgzanized view of the probl ms and for the sake of
teaching purposes, these problems deserve classification.

‘The following is the classification of problems in learning
English fricatives committed by an Indonesian learner of English.
The classification is basdd on the aésumption that the problems are
resulted from the differences of English and Indonesian sound systems
as well as the writing symbols that represent them.

1. The absence of Indonesian equivalents to some English phohemes?

There are three phonémes to which Indonesian does not have

the eguivalents, they are /6/, /6/ aﬁd 45/ Because of the lack
of the three phonemes in Ihdone51an the learner is not able to
perceive as well as to produce them radily, and he will tend to

substitute them with one or more phonemes from Indonesian, e.g.

/e/ is substituted by /t/ and /s/ -
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/6/ is sab tituted by /d/ | ‘
45/ is ;ubgtltuted by /s/ 4’7 and /z/
Préblems of dlfferences in phonetic features -

For Indonesiéﬁ’speakers wﬁokuse dentdl /s/ ana /2/,
Englishf/é/ and /Z/‘can be a problem bééause'théy are usualiy_
élvedlar instead(of dental; .

On the aépect of tension, English‘friéafives always

contrast with their equivalents in Indonesian.

‘Problems of variants

English and Indonesian‘voiceless fricdtives. essentially
comprlse one éound for eachy but the v01céd fricatives always
have two variants of fullﬁ voiced: and partially §01ced Thé
voiced variant occurs in 1nter-vocal;c p051tlon; while "the
other variant occurs in initial and final positions; However,‘
indohesian speakers usually use the voiceless‘variaﬂt in any
position. Voiced.fricatiﬁeq are not yet well establiéhed iﬁ
Indonesian. As a coﬁ sequence, 1nter vocalic /v/ and /z/ always
causes problemﬁ. qu this reason; they will they w;ll,substl-
tute the vo%cele s'cognatés for the two voiced sounﬁs. |

The_ dlfference in v01§1ng combined with the dlfie*ence in
tension creates =z greatef problem in whlcn parflaliy §01ced
variaht of Engplish fricétive'is easiiy idéhtified,to be.the
same as the voiceless cognate to the véiéed equivalent“‘in'
Indenesian, o
E [Y] (lehis)‘is the same as‘I [f] (lenisj

E [%:] (lenis) is the same as I [sj (lenis)

Engliéh fricativeé have some articulatory variants resulted
from the influence of adjacent vbwel. Indonesian fricatives have
the same type.of variants, ‘but the degree of lip-rounding or
spreéding is not the same. This difference can make some dis-

tortion in the learner's utterance unless he has mastered the




"ﬁProblems from alternatlve pronunclatlons

¢ Sometlmes, an. Indoneslan speaker uses some al ernatlu

“;“pronunclatlona for /j/ and /z/,‘ Qg.'w

sxe.r_a_'e [farat], [saraﬂ Ledarat]’"f
Zzinzh Lzmah_] [a;mahj

4As a result of these alternatlve, the learner may'subst tuf

:%fE / / with /sj/ be51des /s/, and /z/ w1th / / bes;des /s

E-}EEE [ u: ZJ pronounced Lsu-““
Zlmbabwe lemba bwl] pronouneed[éflmbqﬁbw
‘MSH Problems of dlstrlbutlons A T S

‘a_“Inltlal, med1al and flnal positlons

Essentlally, the occurance of Engllsh fricat ves‘l

31n1t1al and medlal p051t10ns 1s not troublesome for  th

"hw1th the v01celess cognate, /f/ and /5/°\3~~

“:wa,Consonant clusters.‘

Pre-vocallc clusters that ex1st 1n Indone51an a

'ﬁreally new in the entlre sound system of thls langua e°

hf/er-/ and /swV-/ 1n whlch a fr1cat1ve occurs. Indone51an
/honly has one post~ vocallc cluster, and 1s found only 1n the
]fflf",‘m‘hh‘ffEngllsh Loan word such as eks "ex", seks "sex"

Cfl:thtiuf~ﬁ.‘ . ‘Bécause ‘both pre-vocalic and post-vchlichlﬁste?STar

-~ " not familiar for an Indonesian learner, they become a source

21. Departemen Pendldlkan dan Kebudayaan, Pusat Pemblnaan da'
,;‘-_;: Pengembangan Bahasa, Pedoman: Unmum Pembentukan Istllah,




of many difficulties in pronuhciation; When‘hearingtofl
‘producing them, the learner tend to omit;eitheraonefor‘
two phonemes that constitutes the cluster. In post=vo= .

‘calic cluster, the omitted phoneme'is usﬁallfethé finaitah

one,-especially when its occurance is resulted3ffeﬁhih-kh L ﬁ:'
flectional endingsthatlexist ir the plural form of nbﬁns,
‘in the thlrd 81ngular form of verb and in the pretcrlte;H
form of verb. éé/ o
An‘insertion‘of one vowel or tnc‘between the phonemes:

s another type of‘diStoftiop‘that a.learnertmay‘mahe‘due“,
to the substitﬁtion-of seme sequences’ffom‘Indohesiah‘toe
eEhglish. Instead of 1nsert1ng the vowel, the learhef.may
substltute 1t for a glven pheneme in the cluster. ThlS E
vowel is /i/ for substltutlng /j/ or /u/ for /w/.‘lt is
/1/ or /u/ that is used because they are’ the vowels from
:whlch the artlculatory organs start when pronouh01hg /3/ :
‘and‘Aw/.‘ |

" The foilew;ng is the‘type ef_sﬁbstitutienjthatfthe‘
learner may make for the‘clusters, ‘

1) /CCV-/ substituted by /CVCV=-/

ili ‘[flat] becomes ‘Lfélaijl

thri1l [eri1] cno [eerin]
‘shrimp[ﬁrimgj"' Lgérimpj

'2)/CCV-/ substituted by /CVV-/ - | |
 few [£30:] hecores [#iu:] | | S
quail [kweil] " [kueil]

view: [viu:] " [viw:]

3)/CCCV-/ rubstituted by /CVCCV-/

spray _snrei] becomes -[saprei]

22/ Fries, Charles. Teachlng and Learnlng English as a
Foreign Lanouage, Ahn Arbor - The Unlver81ty of
Mechigan Press 1970 p. 18
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scréw [skru::[ becomes Esakru:]
strew [stru:] " [setru:_] :
-~ 4) /cccv-/ substituted by /CVCVCV-/

screw [skru:j becomes [sékaru‘:J

strict [strikﬂ o [sétariktj
split [‘splitj " Esapentj‘

- 5) /CCV-/ substituted by /CVCVV-/

squat Eskw:):tj' becomes ‘[seku):t‘]

‘squeal Eskwi:l_]ﬁ " | Esakui‘.lj
stew [stju:] . " | Esétiu:j

6) /-VCC/ substituted by /-VCVC/

heélth [helej_ becomes Ihe _1993

solve [sple AL Elebv_]
coughs [k/\fs_] " [kAfes_:[

7) /-VCCC/ substituted by /-VCCVC/

pants '[paéntsj "o‘ecom‘es Yp&ntv;s_']

thumps EQ/\msz "o '[-O/\m‘pas__]ﬂ |
nymphs Enimfs]‘ " L'nimfesj

é) /—V‘CVCC/,substituted by /-VCVCVC/ |
| bulbs EDAle-:[ becom‘es ‘[b/‘\leb‘ezj‘
_}l_e__J;Q_S_ Ehelmz] " [hélémazj |
‘ 9) '/-vcccc/‘ substituted by /~VCCVCVC/ |

sixths Esiks@s] becomes Esikséeésj o

tenths [tenth] " [tent363s7]
lengths [legkes ] o - [regr®e3s]

10) /=-VCCCC/ substituted by /-VCVCVCVC/

ey T
twelfths [twelfe's:l becomes Ltweléfé_g;s']

6. Problems from writing symbols
Differences in the representation of sounds by the unit
of symbol become a source of problems in pronunciation. English

and Indonesian - phonemes are represented by the similar type -




lof symbol but the un1t of the symbol representlng each phoneme

, 13 dlfferent for both English and Indoneclan. Engllsh sound‘

Arepresent more than one sound, and the_sOund may be representedfw
eby more‘than one symbol- In Indonesian, one‘sound ismelmnet‘h H
’regularly represented by one symbol whlch is dlfferent from
| lthat symbollz1ng other sounds. Thus the wrltlng representatlon
‘for each fricative of English can cremte a negat1ve‘1nterfe—p7u
‘rence to the learning‘of sound, especially if the learners
“‘conelder each letter as symbollz1ng one sound llke the wgy an

‘Indone51an sound is symbolized.

- be E /v/‘is symbolized by z,mi, ph

Ce /8/ and /6/; Symbolized by th.

 “‘ have /6/ and /6/.
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are represented arbltrarlly, whlle Indoneslan sounds are repre~u

sented more con51stently. In Engllsh, a unit of symbol may

a. E /f/ is symbollzed by £, £ff, ph and Eﬁk
A learner may find a problem with thls phoneme when-‘
~ever he finds it represented bypzl or 5_. He w:Lll say /pVh/

and /gVh/ instead of /f/.,Even ff may_be‘consldered asxa‘

lengthened /f/.

A learner may find a problem with this phoneme when
he finds it represented by f or ph. In stead of producing

/¥/ he will utter /f/ because both f and ph represent /f{ .

which is‘more‘familier.toyhim than‘/v/.”“

A learner may confuse‘/é/'withy/a/ becense‘ef‘thefin;p;‘eja
. terferance from the symbol:. that represent;them,,They‘ereﬁw"
~ both Symbolized by th. |

Sometimes this symbol is con51dered as representlng

neither /6/ nor /6/ but /ch/ because Indone51an does not

d, E /s/, symbolized by s, ss, C, 8C, X “'
A learner wlll find a problem wlth thls phoneme when

he finds it represented by ss, ¢, s8¢ or X in a word; 1n




£

E /z/ symbolized by s,‘ss,'z, ZZ and x
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‘which he may treat these symbols askrepresentingﬂaﬁlongfﬂy_‘;M

‘/s/, /t /, /st /’and /k/ instead of /s/.ffgi

‘S, SS'and X w111 cause a problem 1n 1earn1ng /z/
because they also represent /s/e Ss and zz‘ may Mlso be -
‘con51dered as representlng a 1ong /s/ or a 1ong /z/.

E /\/ symbolized by sh, ch, sch, s‘or §§ before g,h-tlf?f'y:‘ y

S egie, =sci, =ci-, =ce=-.

- sounds other than /&/, e<ge 5 Or ss before u /su/, ch /x/,,

‘j‘/su/, /zu/, /31/ and’ /g / instead of éf . Be51des, these'

he

a negatlve interference to the sound because it may be

‘be the - ea51est to learn because it is the commonlst symbol

“for Engllsh /S/. The others may be’ treated as representlng

‘sch /5%x/, -ti-[/ti/, =si= /51/, =ci~ /t\;/, :sgz /at 1/. r

These‘symbols are very complicatedfand‘troubleSOme

for the learner because thereare many symbols and none is L

3s1m11ar to the symbol of Indone51an /S/, i. e. _1. Sh may

25/ symbollzed by 5, 2 before u, -5i- and ge o ,‘e ‘.‘,““f‘;ﬁ
All these symbols may 1nterfere with the 1earn1ng of
/jV because Indonesian does not have the correspondlng‘

phoneme to 457 They may be con31dered as representlng

symbols also represent sounds other than !3/
E /h/ symbollzed by h and wh | |

H can “be troublesome for the 1earner wheneyer 1t 1s
mute in a word as Indones1an h always sounds; As‘a result,

the learner will always tend to pronounce h. Wh may cause'

pronounced /wVh/ instead ov /h/, e.g. whom ‘hu.m is-

pronounced. wuhu:nm .




CHAPTER V
HOW TO OVERCOME THE PROBLEMS IN LEARNING

ENGLISH FRICATIVES

kIn this paper the writer intends to Present some suggestlons

for the method to overcome the problems committed by an Indone51an

1earner of Vngllsh in learning English frzcatlves. In order to give

. an - accurate descr1pt1on on the solutlon for the problems, it would
need to. know the general Principles of teaching pronunclatlon. ThlS

paper will, therefore, be devided into two parts. The first  part
presents some pr1nc1p1es for teaching pronunclatlon, and the secoﬁd

is the techniques to overcome the problems.

A. S ° 2 - - ] E T ]. E - I. . N
‘Teaching pronunciation is training the students to use

the sound system of a language in sbeaking and 1lsten1ng 3/

It is not to talk about the sounds, but to use them in utterances

for communlcatlon.

An Indone81an learner of English should be taught Engllsh
pronunc1at10n because merely hearlng Lngllsh speech sounds does

not result automatlcally in good pronunc1at10n. Engllsh has its

own pronunciation system which is very nuch dlfferent from that

of Indonesian, and in learnlng pronunciation of Engllsh a learn-

er tends to use the sound system of Indone51an in anlish, as a

‘tendency as such is natural in 1earn1ng a forelgn language. 24/

In order to achieve the goal, the follow1ng is some

prlnclples that a teacher may bear in mind to help him teach

pronunclatlon.

23/ Lado, Robert, language teaching, i
New York: McGraw Hill, Inec. 1964 P. 70

L/ Lado, Robert Lingnistics Arrm:m Cn'ltn'r-pq A_p,plj_e_d
Lingistics for Tanrrnag-p Teachers; Ann Arbor = The University
of Michigan Press 1957 P. 11

|
|
)
I
L
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Teaching pronunciation is a matter of patience and continuocus
work

The acquisation of habit to use foreign sounds does not

take place automatically by itself.A learner does not acquire.

the habits of English pronunciation all at once. A4 teacher
should not expect his learner to overcome a problem once af-
ter he has explained and practiced it, because the learner

needs to learn new pronunciatiom habits to a high degree of

25

automaticity with attention on message, not on the sounds.—-/

The acquisition of a near—nati#e articulation by the learner
creates one of the most difficult problems for the teacher,
and this problem is of greater or less importante depending
on the degree of difference and the nature of difference bet-
ween the sound system of the language to be learned and “the
nafiﬁe language.éé/ln respect to teaching English pronunci-
ation, the problem becomes signifipaht because English sound
system is very much different from that of Indonesian.
Teaching the problems

It would be very pedantic to teach everything about the
soun& of fhe language. In learning English sound system the
learner transfers the sound system of Indonesian to English.
Some elements and patterns may function well and do not have
to be taught. The moment the learner observes them, he can
use them. It is not necessary, for example, to teach what is
English /f) and how it is produced because Indonesian /7
functions well to be used in the place of English /f/. The

materials, thereforé, should be selected so that the teacher

Lado, Robert. Language Teaching; A sciepfific Approach. New
York, McGraw Hill, Inc. 1964 p. 76

River, Charles Van and Irvin, John V. Unice and Articulation.
Englewood Cliffs, N.J.Prentice-Hall, Inc. 1958 p. 68
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does not teach everything about the sounds, but only the
problems or one which contains problems for the learner. Tt
would even become pedantic too when in dealing with = the
problems the teacher describes everything_as if the learner
is starting from scratqh.EZ/
Teaching the problems in the graded way

We cannot teach the sound systems all at on;e, and we
should‘start with the easiest problem and gradually move to
the more difficult.ég/It is necessary, therefore, in respect
to teaching English fricatives, to know the degree of dif-
ficulty of the problems. For this purpose, the teacher néeds
to know the similarities as well as the differences that
exist in English and Indonesian fricatives because.there
exists the key for the nature of problems which can make
the learning easier or difficult.ég/

In learning English we find some phonemes which are not

much different from their equivalents in Indonesian, some

are of greater difference and some others are completely new

to the learner because they have no equivalents in Indonesian.

The smaller the differences, the lesser the difficulties of

learning will be. Based on the degree of similarity between

 English and Indonesian, we can classify English fricatives

into four:
a. easy : /s/y /£/y /b/ c. more difficult: /e/,/0/

b. difficult: /z/, /v/, /[/ d. most difficult: /3/

27 Lado, Robert. Language learning, A Scientific Apuproach;
New York, McGraw Hill, Inc. 1964 p. 75

28 Ibide pe. 77

29 Lado, Robert. Linguistics Acrass Cpliures, spplied
Linguistics for lancnage Teachers;Ann Arbor - The
University of Michigan Press 1957 p. 1
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Avoid vocabulary problems and grammatical pfoblems

It should be remembered that teaching pronunciation is to

train the student to use the sound system in speaking and lis-

tening, not to teach meaning. The task of the teacher in ‘this‘
case is to teach a word as a form instead of as meanlng, and

he should deal w1th pronunciation firs t This prlnclple, however,
may not aboly when a diffiegult word is needed to illustrate a
mlnlmal contrast between the Dhonemeo. But in such cases the’ |
teacher may onTy teach the word as a form, not necessarlly
teaohlng the meanlng.

In teaching pronunciation the teacher must also»avoid
grammatical problems which are not yet taught, so that he can
provide‘a greater consentration on pronunciation Dﬁrposes.
When a grammatlcal problem that needs to be taught 1nvolves

a pronunclatlon problem as well, it is good to teach the. pro-‘

nun01ab10n problem even if it does not f1t the order of presen=-

‘tatlon of the sound system.ég/
Uee the speech of educated people as model

It should be understood’that in 1learning a ‘foreign
1aoguage the student does not invent the speech sounds, but
he learns then by 1m1tatlon.3 /In order to help the student
achieve the standard sounds, the teacher's speech shouid be
a‘gooa model to be imitated. For’this purpose, the teacher
should have the mastery on the speech of educated’ people Good
models, however, do not guarantee good 1m1tatlon. But they are
necessary‘to permit good responses.

It is known that a language has its own sound system in

30/ Lado, Robert. Language Teaching, A Scientificg Approach;
New York, McGraw Hill, Inc. 1964 op. 78

31/ Ibid. p. 50
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which all elements are interelated and is different from the
sound systems of other languages. The dlfferences of sound
system have some physiological bases,‘for examples the arti-
culation of the Phonene, breath contrel, tension. The teacher
must undefstand.this pnjsical aspect of sound production.Even-
though his knowledge on this aspect will.not‘hecessariiy be
téught to the student, it will enable him to give a precise
instruction which will help the student correct his pronunci-
ation,

Besides, the teacher necessitates to understand the con-
cept that a phoneme is the smallest unit of a language that
differenciatee meaning.éé/ Understanding the phonemic system
of the foreign language will enable him to emphasizeothe pho=-
netic differences that determine whether the student's utter-
ance ' is intelligiole or unintelligible. |
Pronunciation is a two=fold processéé/

There are two activities expected to occur inm pronunc1--
ation, they are the 1nvolvement of aural receptivity or ‘thed
recognition of sound, and the actual production of sounds.‘

In iearning‘the sound system of a language the‘learnen is
faoed with the problem to.recownize the-significant sonnds_
in the language before he is able to produce them. In teach-
1ng Engl;sh pronunciation the teacher should pay attention

to these activities to make a rapid recognition and precise

produc¢tion of theé sounds.

Since pronunciation is a two-fold process, the difficulty

that the learner is faced with in learning English fricatives

32/ Rivers, Wileca M., Tas Boxes ; 1ls. Chicago
and London, Topan International Edltlon, 1970 P. 115

33/ Lado, Robert and Fries, Charles C. English_Exannniaiinn,

Erercises in Saoungd Sprrments Intonation and Rthhem.Ann
Arbor The University of hlcnlgan Preos, 1960 p. 1441
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can be classified as belonging to either perception or product-

ion problem. Pronunciation problems are resulted from the same

' reason, i.e. the tendency to transfer Indonesian sound system

'~ to overcome the tendency to hear English sounds in the datégories,

to English without realizing the differences that exist.In order

‘which are made familier by Indonesian, aural discrimination exer-

cises are needed, in which near-equivalents in Indonesian and the

foreign sounds are'distinctly differenciated. For this purpose,

- the teacher will need a lot of drill in aural discrimihation,

‘which can be carried out. by Using minimal pairs, i.e. ﬁords‘that

differ only in the pronunciation of the sound to practice.
~After dealing with aural discrimination practisés, the

teacher. should give enpough opportunity to produce the sound

in simple phrases and in longer sentences. Ideally, the senten=

' ses are utterances that are naturally phrased as they are used

in conwersation, but artificially constructed sentences or those

. that contain‘unusual words -and grammatically difficult‘may‘ be

used as long as the teacher insists on practicing the souﬁds
and witholding vocabulary and grammatical”problems.é&/
Classroom atmosphere |

Classroom atmosphere is verf idertant when dealing withl

35/

pronunciation: he learner will not be able to achiéve the
freedon nécéssary for 1earning to produce sounds‘which ﬁre un-
familier to him if he does not feel at home with the teacher
and his fellow students. It.will be naéier for him to imitate

the sounds when he feels at ease with himseif. It is important

therefcre, for the teacher to create such a situation in which

‘the whole class can relax completely.

The same situation is required especially when one or two

3%/ Rivers, Wilga M. Teaching Foreign Languagé Skillsy Chicago,
Toppan International Edition, 1970 p. 120

35/ Ibid.
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~of the students suffers some phyelcal or psychological impedie
ments.-ﬂ/ If the teacher is not conscious of thls situation,
he may become tense and too much anxious with himself ‘when
he attempts to. help the learner 1mprove his pronunc1atlon.
This tension 1ncreases the tension that the 1earnerls already
exnerlen01ng, and causes a feellng of panic in which the

learner ceases to hear anythlng distinctly. The harder he

tries, the more tense he becomes and the less he can hear

or produce the sounds.37/

‘B. The Techniques to Overcome the Problems

Before str1v1ng after the technlques to solve the problems;
we should remember the prlnclples to teach pronunc1at10n, espe=
clally that Pronunciation involves two activities, i.e, recogni=
tion of sounds and production of sounds. In order to make a ra. «
pid recognition and pre01se broductlon of the sounds the teacher.
should pay attention to these act1v1t1es, and he should give ap-
propriate exercises. Perception practices should be given Before

the production practlces because the learner w111 not be able to

produce the sounds unless he has a correct nerceptlon of the

'sounds.éé/
1. Teaching /8/, /8/ and /3/
The three phonemes, to which Indonesian does not have the
equivelents, should be taught because tﬁey are new phonemes to‘

the learner, and there is no phoneme that fits to be used as

the substitute for them in Indonesian.

' The three phonemes should not be taught all at once, and

364 Lado, Robert and Fries, Charles Ce) English Pronunciation Exer-
cises in Sound . Segments Intonation and hathem, Ann Arbor-The
University of Michigan Press, 1960 »p.

22/ Rivers, Wilca M., Teaching Foreign Language Skllls, Chicago,
Toppan International Edition, 1970 p. 192

28/ Fries, Charles‘C.,Teachlng and Learning English as A Forei n
Language; Ann Arbor-The University of Michigan Press, 1970 p2i4
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"~ .. the teacher has to select which needs to be taught flrst. For
thls purpose, he must remember that he must start wlth the
easiest phoneme, that is one which will be most ea51ly acqui-
red, Be51des, he must select the sound which is rated hlghest
in the frequency of occurance. Between the three phonemea,é?/
should be taught after the other two because it is both very
dlfflcult and occurs the least frequently in chlldren's con-
versatlon. The 1ntroduct10n of other consonants, especlally
its v01celess cognate, may become a help to master this sound.
/8/ and /8/ can be considered as of the same dlfflculty. In
respect to the frequency of occurance, /6/ is used only in a
small number of words but they are of very hlbh frequency and
should be introduced in the earliest time when the learner
begins to learn English. Thus /5/ needs to be taught before
the other two phonemes.
The flrst step that the teacher can do in deallng with
the three phonemes is introducing them to the learner by glv1ng
'examples. Slnce they do not have any qquivalents in Indone51an,
‘1ntroduc1ng‘them will coincide w1th introducing new words, and
thus may represent a problem of meaning. But for the sake of
pronunciatlon, the teacher should witho 1d the meanlng.‘that
is 1mportant for providing a greater concentration on the
sounds as well as to provide selective 1lsten1ng of the sounds..
Selectlve llstenlng of the new sounds should begln from the
| very moment the learner first hears them.39/It will be more dif-
ficult to improve the habits of wrong pronunciation than to es=
tablish the meaning of_the words in the learner's mind,
hFor effiCiency; I will not discuss the technique for teach-
ing the three phonemes, but only /5/, with sorine additional

consideration for both /6/ and 43/.

39/ Allen, Harold Bey Teaching English as a Second Language} New
T York: McGraw Hill Book Company 1965 p. 108
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a; The techniéue to teach /6/

‘1111ntroducing the sound
This sound is usually introduced to the 1earner toge— o

ther with 1ntroduc1ng the words thls, that, the, they. The

teacher can pronounce those words, whlle the 1eaﬂw@r 115tens e

to him.
Introducing_this sound requires actite participatidnt

from the learner. To help the learner expériment‘howathisr
. sound is produced,.the teacher can‘describe the articula-
‘tion and draw the facial diagram that shtws the position
of_tonéﬁe-tip; Unless he describes as such, the iearne: g
will not be able to achieve the position of tongue-tip.
correctly because there is no corresponding phoneme artl-

culated in the same position in, Indone51an.

The position of tomgue~tip for /8/ and /5/1’

To help the learner produce this sound, the teacher can give

an injunction by saying "Put your tongue=tip between your teeth

and blow". 0‘To check the vibration of vpéal cords, get the

LoY Ripman, Walter.,Engllsh Phonetlcs, Bedford St. London W.C.
J.M. Dent and Son LTD. 1957 Pe 65

iw
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learner to touch his adam B apple while produc1ng this sonnd.
2)'Hear1ng practlce
| After the sound is 1ntroduced to the students, a spec1al
;hearlng practlce is needed to Heialop their recognltzon and
‘ discrlminatlon of this sound. In this pract1ce, it will  be
k‘very valuable to contrast this sound with other sounds that

may be used as the substitutes for it, e.g. /H/. It can be'con-

‘trasted to its voiceless cognate, too, whenever the latter has“;“

been introduced,
' ) VRS V4
The following is some suggestion for hearing practice.
a) Identifying sounds by number
The teacher writes /38/ and /d/‘on the blackbomrd. Give
‘number 1 in front of /6/ and 2 in front of /d/. Then the
‘teacher says a word of which the initial sound‘isveither
/5/ or /d/. Ask the students to write or say 'one'" if the .

word begins wzth /8/ and mtwor 1f it beglns with /d/.

For examples:

2 : | 2. /4

‘Teacher : this féis] T : there [633]

Students: oné | S : one

| T 3 they [Gei] T : dare [’de’a]
S : one S {‘two. ’ ‘ o
T : day [dei] T : the [58]
S 3 two S : one :
T2 t"‘h;a‘t [6&84 T : though [&Su]
S : one | T : bne v
T i dead [dea] T : den [deﬂ]
S : two 5 |

s two

First of all, get the students to answer in unison, then

41/ Nation,I.S. P., Language Teachlng Technlques, IKIP Sanata
Bharma Yogyakarta 1974
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éive indiviﬂuﬁl turns. As a variation as well as‘to practice
/5/ in the final pdsition, the teacher can say,words ending
in /6/ or /d/,'the practice can be conducted in fha same
procedure. |
Identlfylng ‘sounds by saying ''same" or ndjifferent™

The teacher says two words which are dlfferent only

in one sound to be contrasted, i.e. /5/'vs. /d/.;sometimee

. he says the same words, The students are. asked to say "same"

c)

d)

if the words are the same, oOT "dlfferent" if the words are

different. For the sake of hearing practice the teacher may

‘say nonsence words.

For examples:

Teacher: ' ' ‘ Students:
then -‘ den ‘ différent
they - day 4 different
though = " though same.
the: - the same
clothe = clothe | same
thy - die . different
breathe = breathe same |
seethe =~ seed : different

Instead of saying two words, the teacher can mention three
WQrds, for examples "there, there, dare", and the’studEnts
must answer "one, two'' because the first'ang thé second
gords are the same. If the teachef says "théy, day,'they"
the students must answer "one, three" because the same words
are the first and the third. And if the’three words are the

same, they must answer '"one, two, three'.

During the hearing practice the students may experiment in

 pronouncing /8/. Their ability to promounce this sound will

help them hear the sound.
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3) Production practice

The next step following hearing practice is production

Practice. A satlsfactory productlon of the sound can be ac-
complished chiefly by 1m1tat10n or mlmlcry.——/ Productlon
practice can function as to improve the receptivejgraspeof‘
‘the sound too, but it.is mainly devoted to practice the

production of the sounds.

For thlS purpose, the teacher can make use of mlnlmal palra R

to contrast /5/ especially with /3/. Thus the teacher gan
provide a list of words containing the contrasting sounds‘

as the following:

I © I I II
78/ /4 RV

they ~ - day louth - loud
 then -~ den | breathe = ‘Ereed

thy - die | seethe - seed

though  - ‘doe | | breathing=- breeding

thﬁs - does o ‘leathing~é 1eading
- there = - dare lather = 1adder

The teacher reads the words in column I once or twice
slowly and carefully, the students listen to hlm. He reads

them again, repeated by the. students. The same thlng is done

‘with the words in column two. Then he reads bach palr of the‘

‘ _contrastlng words and the students repeat after him..

In order to give'enough opportunity for the individuals
to produce the words and to control the pronunclation of the
partlcular sound to learn, the teacher can glve 1nd1v1dua1
turns. First of all, get ‘each of the learners to read a

word in column émne, one after anothar. Then get him to read

L2/ Fries, Charles C. Teaching and Learning English as a Foreign

Language, Ann Arbor - The University of Michigan Press 1970
De 2& .
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a word in column two, until they all have the opportunlty ‘
to read. Afterwords, get the 1ndiv1dual to read a word 1n
‘ the first column and its palr.

b) Since /8/ is distributed 1n1t1ally, medially and flnally,
it is necessary for the teacher to provide mirizsl pairs
which show the contrastx‘of the sounds in all the three

| ‘ o positions. The practice using these various‘pesitions may‘
be conducted to overcome or to develop the discrimination

P : of fully veiced and‘partielly voiced variants of‘/ﬁ/, tﬁo.
| c)‘ial has some articulatory varlants that are characterlzed

by the position of the lips.It will be amu51ng to practice

the muscle of the lips by pronouncing this ‘sound occuring

with various vowels‘and diphthongs.

/D/ : cloth /ei/ : they, scathe |
/i/ : this, with, worthy  /ai/ : thy, thine, writhe
/28 /: that, thaﬁ, laths /ou/ : those, clothes
/A/ : thus ‘ /au/ : thou

/3 the,‘theﬁ, hithef | /89/ : there

/e/ ¢ then /u:/ : smooth, soothe

EE /ii/: these, seethe, heath /a:/ : paths, baths

d) The next step after giving practice with 1m1tat10n in
isolated words, an. exercise 1s needed to attaln flexibllity
‘of articulation in various dlstrlbutlons, in various‘posi-
. tlons‘of lips and in precise production of the sound besides g

rapid recognition. This exercise will not be sufficient to

be conducted by providing isolated words, it will need use= :  e
ful phrases, sentences or even paragraphs. The followihg is

sonme examples;
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Yords for contrast

den - then - Zen

breeding - breathing - breezing lied - tithe - lies

dine - thine - resign

seed - seethe - seize bayed - bathed - baize -  {
teed - teethe - tease ladder - lather - lazer
Phrases

together with them

the other brother

they are there

-

those things with these

the fatker of the two these wreaths

worfhy clothes

hither and thi;her

Sentences

smooth clothes

their motheéer though

iy brother did that themselves.

Their cﬁr is better than this one.

Are they going there some other day, mother?

Although these southern cities have better weather,

I'd rather visit the northern ones.,

They walked hither and thither through the paths.

She soothes the other brother with a feather.

They hit the thieves in their mouths.

Some additional thoughts for teaching /6/ . o | i

- To introduce this sound, the teacher can make use several

words which are of high frequency, e.g. thank, thing, think,

math. When giving the opportunity for the learners to expe=

riment this sound, the tcacher can give the same injuhction

as that used for /5/. fince it is the voiceless cognate of/ay,

of vocal cords.

he must tell the learners that it is produced'without vibration

Since /9/ is the voiceless cognate of /67; it is necessary

to contrast this sound with /b/. It should be contrasted to

/t/ and /s/ too, because

substitutes.

they both are often used as the
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Ce Some additional thoughts for teaching Z§/
V>This pboneme"may'be considered as the most,difficﬁlt fcr 
" an Indonesian learner of English, and can be incroduccd to him
after the other phonemes have been taught. Teaching this‘phc - .
neme will need a lot of practice, and a clear description of
the articulation is required, especlally to help the learner
understand the position of tongue-tip. The. learner w111 not be
v‘able to experiment thls sound properly unless the teacher helps
him by showing the. p051tlon of tongue tip. For thls purpose, he
can draw the-faclal diagram for the sound on the blackboard and

~describe  the phonetic features.

Fig. 2 The position of tongue-tip for 457

- To make sure the establishment of the voicing, this sound
can be contrasfed to its vciceless cognate, i.e. /f/; which
should have been Mastered before the learner is faccd with‘¢5/.-
Let him start by pronounclng a lorg /I/, then tell him to change
into 43/ by accompanying it with v1brat;on of vocal cords. Let
hiam tcuch the adam's apple, and‘he will feel the vibrations.
Repreaf this technique_ﬁntil he can p:oduce the particular scﬁnd
correctly before he uses if in words.

A éufficient mastery on thié secund requires a lot cf‘prac—

tice. Unfortunately, this sound is the most rarely used, only a few
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minimallj contrasting pairs can be'madé §ith if;
2. Problems of difference in phonetic features
Both English’and Indonesian have /s/ .and /z/ but they
may be different in the place of artlculatlon. mngllsh /s/
and /z/ are alveolar,‘whlle Indone51an /s/ and /z/ are usually

‘dental. Besldes, Engllsh fricatives always contra t with theis

Indonesian equlvalents in respect to the. tension and exhalation

of breath., These differences do not hinder the transformation
of frlcatlves from Indonesian to English, and they are not .
reallzed by the students. In order to attaln prec1se production
of English fricatives, these dlfferences deservg consideration
in‘teaching;

To solve the first type of problem in which the learners
tend to transfer the habit of his tongue in Indoneslan, arti-
culatory description ¢aam - be useful to show how English /s/
and /z/ are articulated in contrast with théif dentél equiva-

lents in Ihdonesian. The teacher can draw the facial diagrams‘ 

for both English and Indonesian /s/ and /z/ and tell tkem

Fig 3: E/s/ and /z/ ‘ - Fig.h: I/s/ and /z/

that to produce English /s/ and /z/ the tiéngue-tip and blade are
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raised to make a light contact with the upper alveolar r1dge and
the 51de rims of the tongue make a close contact with the upper
Bide teeth. While the dental equlvalents in Indone51an are made,
with the tongue=tip and blade lowered and make a light contact |
with the lower teeth. The side rims of the tongue maks a close
contact‘with the lower side teeth. |

Merely giviug articulatory description, however, will.not‘

work well unless the teacher gives enough practice to train the

mﬁscle of the tongue so that the learner develops not cnly an au-

'ditory'but also a kineéthetic image of the brain to correct his

speech muscle of the tongue.&é/

In~respect.to the.second‘difference, i.e. the degree of ten-

sion and exhalatlon of breath, this dliference is generally negli-

glble in learning English because it does not cause . ‘any serious

trouble to the students.——/éut the effect of thls dlfference is

llkely not to be neglected with the v01celess variants of /v/ and

/z/ because it can increase the dlstortlon of the learner's utte-

rance, in which he confuses [chw1th [£] and [ 2] with [s] - To o-

vercome this problem the learner needs a lot of practice for con- -

trasting /v/ with /£/ and /z/‘wlth /s/.

' To help the learner accomplish the fortis tension of English

voiceless fricatives, let him start. by pronouncing Indonesian Vo=~
iceless fricatives, then tell him to expell s greater breath and

a firmer muscular energy, for examples'

{fffff oevode fffff ®eoocoe fffff sSeose fffff]
91919 it 1133 s
S5S58 evece S55SB eesee SSS538 seese SS5S353 ]
11999 Tt 19399 FH++

~In addition, English /{/ does not differ from Indonesian {ﬁ/‘

in the place of articulation, but they are different in respect

43/ Rivers, Wilga M. Teaching Foreign Lagﬁuage Skllls, Chlcago,

‘Toppan International Edition, 1970 p. 115

Iy / Jones, Daniel. An Outline of English Phonetlcs, Wheffer,
Cambrldge, 1956 p. 185

b
]
1
.
o
i




‘- 96“

to the position of.the lips. In prononnciné English /577the lipsl‘
. are more rounded than in pronouncing Indone51an /‘/. For Indone-
sian /j/ the lips are usually in the neutral p051t10n. To over =
come this problem the teacher will need to give some 1ntroducto—
ry description on the case, so that the learners will be able to
practice their'lips in the right position for this sound. He can
also help them By getting them to sta:t‘from'Indonesiah /j/.\Let
~them produce‘it continuously them tell them to make round their:
lips to eccomplish'the right position for English Af/.
Prebleme of variant
Engllsh and Indonesian fricatives have two types of varlant
resulted from the difference of voicing and the influence of the 
ad;acent‘vowel.
~ a. Voiced and partiall& voiced variants
| Every voiced fricative of English has voiced and partiale
ly volced‘variants. It is not so easy forwaﬁ Indonesiénilearn-
er of Engllsh to 1dent1fy the dlfference between the fully
.voiced and the partially voiced varlants because Indone51an
' speakers usually use completely 701celess varlants of v01ced
frlcatlves in any position. It engreaters the tendency to
pPerceive and produce both fully voiced and partially voiced
frlcatlves of English as their v01ce1ess cognates, especlally
when occuring firnally, because v01ced fricatives do not occur “;~!$
finally in Indonesian. Thus, for this reason the learner will
perceive or produce English /v/ and /z/ as /f/ and /s/.
In order to overcome this problem, the learner will need
a lot of practice to develop his ability to recognize and to
discriminate /v/ from /f/ and /z/ frem /s/; Since the‘partialé
ly voiced variant of the phoneme really‘can be negleaeted,lmeen- o ‘w
ing to say, the fully voiced variant can be used instead of it

in initial and final positions, it would be saver for




voiced variant automatically after quite a lot of practice.iz/

b.

For the practice, the teacher will have to provide a lot of

the learner to be trained to use the fully voiced variant

in all the three positions. He‘will sccomplish the partially

werds in which the voiced fricativevie distribu{ed initially,' B
medially and finally, to‘be contrasted with its voiceless
cognate.
Articulatory variant

| Every English fricative is supposed to have some articu- |
iatory variants due to the adjucent voﬁel,‘and are‘characteriied"”a
'by.the different placement or position of lipa and tongﬁe-tip. f:pt?

This  type of variant is sometimes consldereé as. unlmportant

- for teaching purposes,ﬁé/ but a more prec1se formatlon of the -

‘ __/ Ibid.

.dltloned by the vowel adjucent to the partlcular frlcatlve,'”‘t

. with a particular fricative, as well as the classification of

" vowels according to the position of the lips. The lips in

sound will make the learner 5 utterance more 1nte111g1ble to

the listener. Since thls type of variant is essentlally con-

the mastery on this type of variant w111 depend on the mastery
on the productlon of English vowels. For this purpose, it is -

important for the teacher to know the vowels that can be used Jx.. s

producing a vowel may be held irn natuarl‘or_ﬁeutreltpositien, N

they may be spread out so as to leave a lohg narrowlepenihg
between them, and they may be drawn together so that the open-

ing between them is more or less round.&z/

/n/ R VA TV A YA 1Y)
/az/ | Jel Jal Il st
/3 /o) i

2/ Jones, Danlel AN QUTLINE OF ENGLISH PHONETICS -4heffer,
Cambridge, 1956

47/ Jones, Daniel. THE PRONUNCIATION OF ENGLISH. Cambrldge at
the Unlverslty Press 1973. ‘
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It should be noted that English voicelesstfricatives, /s,

RS, £, 8/, when occuring finally have the effect of reduclng

the length of .the preceding vowel, partlcularly a long vowel

or diphthong,ﬁﬁ/ .g. file, loath, lace, leash. The same ef-
’ B-

fect or reduction occurs when they are distributed in the me-

- dial position, e.g. proofing, earthy, racer, fiésion.

b, Problems fron Some alternative pronunciation

Indone51an speakers sometlmes use sonme alternatlve pro=
nunciations of /s/ and /s3/ for (J/ and /qp/, /8/ for /4/.

As a result they may substltute Engllsh [[/ with /s/ or /ég/
and /z/ w1th /s8/ or [d3/.

When a distortion as such occurs,
the learner should be made aware that these alternatlve pro~

nunciations do not fit the phonemlc system of English. Under-

standlng this difference will enable the teacher to dztermlne

whether the learner's utterance is 1ntelllglble to the ears

- of lzstener. As to the learner, he will need a lot of aural

dlscrlmlnatlon practlce and exercises in whlch (fy is contrast-

ed with /s/: or /sg/, and /z/ with /s/ or /d3/. The technlques

for practice may fallow

/5/. Here is an example of sentences for contrastlng or practi-

cing /S/, /z/, /f/ and 3/:=2 49/

that for contrastlng or practlclng /8/qr

Glorlous seas, glorlous ease, Thls sage, this age. This

lot, this slot.
Jémes vas jesting when he adjured Jennie to\jump‘over
the juniper hedge.
. The jolly Chlnaman chuckled and chortled.

The shade he sought and uhunned the sunshine,

Such precious stone she sawv.

She sells sea-shells in a salt-fish shop.

L8/ Gimson,A.CeyAn Introduction to the Pronunc1at10n of En 21ishs
London, ELBS and Edward Arnold LTb. 197 179

_2/ Ripman, Walter,, English Phonetics;} Bedford Ste. London WeCoadeMe
prtda omtealund. 200 ?
‘ Dent and Sons LTD. 1957 DPe 77 ‘
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In silence he sat on the sands of the sil#ery sen.
He gives, as his custom at this season, a seriéS‘§f 
sermons. |
. How sﬁeetly smells the héneysuckle in the hush;d‘nighf.
Judge not, that ye be not judged, for with that judgement

ye judge ye shall be judged.

The distributions of English fricatives constitute an impor-

tant problem‘in learnihg and cause the greatest nﬁmber of distor-

tioh, For practical purposes the distribution of English fricatives

‘can be devided into two, accordiﬁg the occurance of the individual

fricative in initial, medial and final positions and the occurance

in

clusters.

a.‘Initial,‘medial'ahd final

- Final /v/ and /z/ are troublésome for the léarner‘beéauSe

‘Indonesian does not have ‘a‘distributiOn‘as‘suCh. As a reSult,

the learner will tend to devoice them or he will substitdte

them with the voiceless cognates, i.e. /f/ and /s/. To over-

 c6me this problem, we need a lot of practice for contrasting
~/v/ vith /f/ and /z/ with /s/, particularly in the final posi-
‘tion. For this purpose the teacher can follow the same techni@ue

as that to practice /&/ or /B/.

The occurance of voiced fricative initially and finally

coincides with the formation of partially or‘completely voice- '

- less variants of the phoneme, which usually engreaters the

tendency to substitute voiced sounds with their voiceless

cognates. This aspect, however, will not be discussed any.

‘more as it has been described in the problem of variant.

Consonant clusters
There are many clusters in which one. or two fricatives
occurs in English. They are troublesome to the learner because

clusters are unfamilier in Indonesian. The teacher cannot teach




‘shorter the cluSters, the easier they;are to learn. Thus English

“should make sure that the learner has been able to pronounce

to develope the flexibilitv to use them in normal comunication. o

" tive technique for describing the solution.
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thek all at once, but he has to grade them according to the fre- | :

f

quency and utility as well as to the difficulty. Generally, the

clusters can be best practiced by starting with the shorter ones

and building,up, and by practicing in slow motion at first-pro-

nouncing each sound in the cluster, without éllowing any other

50/

sounds to intrude.~—

Before beginning to teach a particular cluster, the teacher

i 1
. the individual consonants that constitute the cluster.g—/ The

teéching of cluster may follow the same teéhnique as that to
teach a new consonant. Principally, this techniuue consists of
training the learner to hear the differénce between cne’cluster
and the others or individual sounds when prouounced in words or
sentences, training'him to prbnounce the.clustérjsufficiently
accuratély without distortion and providing him plenty of pfac—

tice and exercises. Being able to perceive or produce consonant

'clusters individually or in seperate words does not guarantee

‘the mastery on the same case when to use them in normal sveech.

Practice and exercises are always needed to develope the learner’'s

ability to discriminate the sounds that compose the clusters and

For‘efficiency, the solution for problems of cluster will
not. be given to each cluster seperately, but to the pattern that
may cover one Or more‘clusters. Besides'in pré—vocalic and post;
vocalic, the clusters will be devided further; to seék for the ' o

most appropriate classification which will help to make the effec~

50/ Allen, Harold B.; Teaching English as a Second‘Languagg;_ i
‘New York, McUGraw Hill Book Company 1965 p. 119 | : o

51/ Ibid.
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Pre-vocalic clusters

Every fricative of English can occur in pre-vocalic clusters

except /6/, /z/ and /3/. According to the sounds that follow‘theﬁu

in the clusters, we can classify pre-vocalic clusters as the fol-

lowing:
ojeev-/ /p/ ' bilabial stop
‘ /t/ alveolar stop
/k/ velar stop
/s/ + /m/ bilabial nasal
| /n/ ‘alveolar hasal
/f/ labio-dental fricative
/fy s + 1/ alveolar lateral
/f, v, 8, s; h + j/ palato alveolar glide
/8, s, + w/ bilabial glide o
/£, 0, S + r/ giide
/ccev-/ : /splV-/ (/s/ + bilabial stop + 1ater§1)
/sij-/ (/s/ + vgla} stop + palato alveolar‘glide)
/stV-/ (/s/ + velar‘stop + bilabial glide)
a) /s + p, t, kX, my n, £/ | |
Actually, an Indonesian learner of English should nbt‘
have any serious problem with the clusters /spV-/,h/stV-/,

: /skVé/‘because they afe also uSed‘in Indonesian. However,
they are all found in English loan words, SO thaf iffis un=- : 
derstandablé if the learner still find theﬁ difficnlt,eithé:
to recognize or to produce.

Since those clusters begiﬁ wifh‘/s/, a phonemé that‘aléb

occurs initially in Indonesian, the learner will not be_trou?

bled to recognize or to prodﬁce‘it in the cluster. The problem

lies in the second phoneme of the cluster, which should bé
perceived or producedin close transition after /s/. To help.

the learner prdduce those clusters, tell him to say a long
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- /s/, then tell him to add the second sound. To ensure that

the transition is close the organs. of speech usually take
up the position of the secomd sound while releasing the pre-

vious one. When the learher has been able to produce the

“clusters, tell him fo use them in comvlete words.

It will be valuable for the teaéher if he knows how to
articulate the sound, because if he findsvhis learner unable
to produce the sound correctly he can help him by describing
the position of the articulators.

_For examples:

/s8tV-/ - Get the learner say a long /s/, thén tell hinm to
stOp‘the sound by faising the tongue-tip uﬁtil it touches
the alveolar ridge, thus cutting of the friction.

/5fVm/ = Get.tﬁe learner say a long /s/, then tell him to

¢hange the friction by moving the lower lip until it touches

the upper incisors.

/snV=/ - The long /s/ is continued until the tongue~tip
touches'the‘alveolar ridge and allowiﬁg tHe‘Breath:to pass
fhr§ugh the nose. |
/sy £, + 1/

Tq‘help the learner producé these clusters, let him
sta;t from a long /s/ or /f/, then tell him to add the se-

cond sound by moving the tongue-tip until touching the al-

‘veolar ridge, forming the lateral sound. in fact, the learn-

er should not have a serious trouble with /slV-/ because In-
dénesian has the same cluster, e.g. in | slogan] slogan '"moto"
‘ ’ g tgl S‘ _ ’
(slaﬁ? slang "pipe”; However, there is an alternative pro=~
nunciation [ s81v-] :rsaloganl_,[salagl which may be transfer-

ed to English and causes distortion.

c) /fy v, 8, s, h + j/

To produce this type of cluster, let the learner start

from a long /f/; /v/s /8/s /s/ or /h/, then tell him to add
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that can be used in this type of cluster, thever, is only /u:/.

.sound.

is much different from Indonesian‘thfill /r/. To héip‘the learn-
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/iV-/. Since /j/ is a glide, it will be impossible to'pronounCe.

the cluster by itself, add a vowel instead. The-possible vowel

For examp1es:
R — -
‘fffff csees ju: ;o [eeeee cecce Ju.’

| [yvvvv coese ju:J ‘ [éssss coese ju:?]<

‘Mind the learner not to substitute /j/'wifh /i/, eventhough

to produce /j/ the articulators start from the position of /i/,

and this position is reached during the friction of the first

/8, s + w/ o | e | R “' ' ﬁ
" ‘T6 help the learner produce this type éf cluster,‘get the )
learner to pronounce a long /&/ or./s/, then tell him tp round
the lips during the friction, to make ready for prpducing'thé.
secénd~sound, ieee /w/e. The learner wili Qot‘bé able to proauce‘

the cluster by itself because /w/ is also a glides Imstead of

adding the first sound merely‘with‘/w/,‘he should.add /wV-/;
Siﬁce thé production of /w/ starfs from‘tﬁe_position~§f /u/,.
remind the learner not to substitute it with /u/.

/swV~/,shouid ndt‘be a'sefiqus problem for the learner
beCauée Indonesian has the correspénding cluster,<fhongh it
is used me:ely‘witﬁ the vowél /a/ in.fhe prefix 5&5: "by oﬁee
self". English /swV-/ is found with the vaels‘/i, i:, e,aé;;),ﬁg‘
5:,83, u:/ and the diphthongs /ei/, /ai/, /ou/ and /ﬂV. -
/£, G,J + v/ .

In teaching this type of cluster, the teacher sﬁould know

that when distributed as sweh, /r/ is lingual fricative, which

er produce /frv-/, let him start from /f/, and while keeping
the friction he is told to drop the lower incisors just far

enough from the upper lip, followed by a slight retraction and
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above. it is also important to note that the middle consonants
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curling upward of the tongue-tip to reach the position"of
'iingual fricative /r/.
To produce /brV-/ let the learner start from /6/ and

while keeping the breath out tell him to retreat the tongue-

tip just far enough from the upper incisors and slightly

curled upward to the position of /r/.

(00606 ..ee. vus] [oG060 .euew ri:]

[eeeee r/\f] [60006 ..... ri1] |

To help‘the learner produce /IrV—/ let him start‘from :
/g/_and while keeping the friction the leé:ﬁer is told to
lower the‘bbgy of the toﬁgue a little bit to make an upward
Cufling of the tongue-tip fo the'position of /r/. |
JsplV=/, /stjV-/ and /skwV-/ |

Maggtering the clustérs /spV—/,‘/stV—/ and /skV-/ is ih;

portant before the learner is to study the three clusters

are all stops, of which when followed by a consonant as Such,

thé;production cannot be slowed down. Therefore after reaching
the position of /p, t. and k/ the articulators should immedia-

‘tely be made ready to produce /1, j of w/, which is expelled

during the explosion of theVStop.
(sp eeee. plit] [SK ooeeo dwdek]
. [St ‘..o.‘. tju:]

The teacher needs to be alert enough towards thé production 

of [tju:?and {kwdEkl because the learner may substitute /i/

for /j/ and /u/ for /w/. If he finds his learner make a dig-

tortion as such, he may segment the cluster into /st/ and /

/tj/ or /sk/ and /kw/ to be practiced seperately. After

mastering particularly the second segment, give practice in

_ the complete cluster.
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2) Post~vocalic clusters

’The pqst-vocalic clusters can be composed of two,‘three'or
four consbnanté. | |
a) /=vcc/

This type of cluster may consist of fricative énd non-
fricative, non—fricative and fricative, or fri;ative aﬁd fri-
cétivé. The clustefs can be classified accofding to the second
-sound as the following:

f; 8, s, f + t

s + P
5 + k - _ ‘ o S ‘5

v,‘6, 2y % + d - o o “‘ ‘ \  . 1

| ‘m, 1 + f |

t, d, n, 1,‘f, g, P, m. .+ O

f, 8, py t, ky 1, n + s | . : - f”‘i

b, d, g,'ﬁ,.v, l, 4, my n + =z

(1) /1, 8, s, f ot/
/s + p/
/sri+ k/

The technique fo overcome the difficu1t§ in producing
theée‘clusters is esseﬁtially the same as that to overcome
pre-vocaiic clusters; see page 3%6. The differencé is, when
the learner has comé to adding /p, t or k/ to the long
friction of the prévious sound, he just should stop, not
to‘continue with a vowel, and the tongﬁe or the lips returns

to the neutral position,

[1ieeeer oo ] [lisssss w..en D]
[?:GGGGQ ceees tJ , {a:sssss cecen kJ‘ ' . ‘“‘~LW

[:wa:ﬁ“ eesese t]




| (2} /v, 6, Zy % + d/.
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Combinations of consonants as such never occur in pre-

vbcalic clusters in English. The difficulty to produce them,

therefore, can be overcome by the same technique;'&et‘the -

ilearner to,producg the first consonant and keep the friction

until the tongue-tip is moved to the position of /d4/+ The

- friction of the first consonaht can be prolonged bebahse it

is always a fricative. The /d/ sound can be achieved by sli-

ding the tongue-tip until it touches the alveolar ridge and

- cuts off the friction. When there is no word following the

(3)

cluster, the tongue-tip returns to the normal.positiqn;‘
/my, X o+ £/

‘ To pronounce /=Vmf/ gef:the 1eérnéf to start fro& pro=
ducing a long‘/m/, then tell him to draw the‘lower 1ip to
make a slight contact with the upper inéisors,'and.és‘the
contact is established force the breath out through the‘ 
mouth instead of through‘thé poée.

[ltraiem veeee £] [nim £]
Mimeeeeeanns ] | N
To pronouncey/eV1f/ keep the tip of the tongue in the
position of /1/, thgn the learner is told to'ﬂﬁop;the 1dﬁer
lip to make a light~coﬁtact with the uppef inciSofs for the
poéition of /f/ while keepiﬁg‘thé breath out’through‘the"

mouth. It is important to know that English /1/ is alveolar,

‘thus mind the learner not to produce'”a dental /1/ of Indone-

sian. It is also good to know that /f/ following /1/ has the

. effect of reducing the length of /1/. 22/

52/ Gimson, A.C.,An Introduction to the Pronunciation of.
English; London, The English Language Book Society
and Edward Arnold LTD. 1976 p. 179

wagonay
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For examples:

[m1.“..” f] ble;.”,.fj,
[§e1 coesee fl | -[ggl .;...;. f]
(&) /t, dy ps 1, £, my 0, § + O/
The consénants /t, d, n, 1/ are élveolap;vthey are nér-
mally‘forméd with‘the tongue—tip‘on the alvéoia}_ridge. But
when followed by /Q/, théy can be made with the tongue-tip
’tdﬁching the BaCk of the upper incisors.éé/‘When_it héé |
~been in the position as such,‘pull if‘away slightly t6 give
the dental friction of /9/ ‘ |
‘[elt...... 91‘ [bred cccee G]
ften wceco 0] [hel ...... €]
In producing /=-Vfe/ the tongué-tip is placed in the‘po;‘
~ sition of /é/ during the friction of the first comsonant éo
that there is no gap to insert‘a vowel'betweenjthem.,
To prédﬁce /-vge/ fhe tongué-tip is‘also.placed;in the :
position of /8/ during the nasal /4/ sound is atlll produced | |
"to avold a gap for insertion of vowel. ‘ ‘&
“To pronounce /—VpG/ and /—VmO/ place the‘tip‘bf‘thé
tongue in the posifion of /6/ while the lips are Closed ;
‘after making /p/ or /m/, thén open‘thém to allow the breath
,outkthrough the moﬁth, forming‘the friction of /9/., 
(5) /T, 8, Py t, ky L, n + 8/ | |

’/bs d, g, 6, vy 1y By m; n + z/

When making these clusters; the learner must always be
made sure to form the first consomant firmly,‘then he is told

to put the tongue in the p051t10n of /s/ or /z/ while he is

'stlllcontlnulng the- flrst consonant. For instence in [maep§1

maps the lips are closed firmly for /p/, then behlnd this

53/ O0'Cornnor,J.D. Better English Pronunc1atlon, Cambridge
Unlver51ty Press 1967 p. 96 .
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séund the tip of’thg fongue is placed in‘the §osition of /s/,
l so that when the lips are opened releéasing /p/, the /s/ is
heard immediateiy'without any intrusive vowel. /z/ is the
voiced cognate of /s/, they are both alveolar, thus made.on
the alveolar ridge. Since /z/ is voiced,.remind‘the learner
for the ?oicing when he opens fhe lips for /z/. |
/~V6s/ and /-Vaz/ give a greater trouble for the learner ‘.ﬂ ‘ 
than the other_clusfers dq. Beéausé /s/y /z/y /©/ and /6/ are
" all made with the tip of the tongue, and because thé teeth
| and the alveolar ridge are rather close together, there is .
a danger of using /s/ instead of /8/ in /=-V6s/ and /z/ ih-

stead of /6/ in /-VBz/. This difficulty is strengthened by

the common distribution of the four consonants, that /s/ and ol
/z/ are usually at the end of words, and /8/ and,/éy begin.

the very common words such as thing, think, the, this, that,

these, those, they, etc.

To overcome this problem, let the learner start by pro-. .
ﬁouncing a lohg /G/‘of /0/ wifh no much frictiom. Then.fell‘
him to'slidé'the tongﬁeetip gently backwards to the alvéolar'
fidge in order to.give the fricfion of /s/ or /z/. |
[mpé cesee sl ‘ .[mi:G cevee 5]

[bri:O ...‘z] | ‘[bgio cscse é]
o p) /=veee/ . | | "
'Acéording to the\final two coﬁsonanté, the English foét-‘
vocalic clusters consisting of three céﬁsonants caﬁ be qlassi-
fied as the following:
1 + fe
py kK, n, 1, £, 58 + ts

p, ty n, 1 + Os

&

my, 1, + fs

i, 1, s + ks
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' The classification shows that the final two consonants of
~ each cluster are sounds which can form a post-vocaiic c1uster‘
a5 discussed‘previously,,Thus for efficiency, in deéling‘ﬁith

~this type of cluster we can suppose the learner to héVe‘mas -

tered /=¥fo/, /-Vts/, /-Ves/, /-Vfs/, [-Vks/, /~Vdz/, /=Vzd/,
and the problem will be in prodﬁcing the first two consonants.
The combination of the first two consonants, however,‘has been

discussed previously when it consists of non-fricative and

fricative or of fricative and non-fricative. Now we can make a
‘roughugeneralization that the mastery on clusters consisting

of three consonants can be helped by the mastery on thé‘simpler ,

clusters. However, the combination of the three consonénts
makes it more difficult to perceive of to producé~the middle
soﬁnd than to‘percéive or‘to produce it when occuring‘in‘cius;
ters cbnSisting of fQo conSonants.éi/ 
(1) /=-vife/
 This cluster can be segmenﬂed into 1f and“fG‘; of
“which thé latfef has‘beenfdiséuségd in‘the ciﬁstef consis;
“fing éf tw§ consonanté; sée ﬁage Loy and the former has
~also been discussed previously, see page 41.
(2) /-V 4+ p, k, 1, n, £, 8 + ts/ | ‘
‘In‘respect to /~Vfts/ and /-Vsts/, the learner will
" find them very difficult because they €an be éegmented‘to'
/-fo/, /=-Vst/ and /=Vts/, which should’have‘been‘learnéd
‘whéh dealing with clusters consisting of two conéonéﬁfs,

see pp. 40 and L42. More difficult will be in prodﬁcing‘/p,‘

kK, 1, n + t/. To solve this difficulty let the learner pro-

nounce the first consonant‘firmly, then tell him to put the
tohgue-tip‘ih the position of /t/, i.e. on the alveolar
ridge, while he is still continuing the first sound. If he:

has been able to pronounce them, let him add /s/ e

5/ Allen, Harold B. Teaching English as a Second Language,
New York, McGraw Hill Book Company, 1965 p. 119




(3) /=V+ P, tyn, 1408/

)

(6)

A0

These ciustersfwill not be very difficult for the
learner if he has been able to pronounce /-Vp, t, n, 1 +
8/ and /-VOs/, to which these clusters can be segmented;
see page 42.

/=Y + m, 1 .4 fs/

The learning of these clusters-can also be based on

the mastery of /-me[‘f-VIf/ and /-Vfs/.

(5)

/=V +3,1, 5 + K8/

In respect to /-Vsks/, the learner will not be much

troubled either because he can segment it into /sk/ and

/ks/, which should heve been learned previously, e.g.

Eq.sk] ask [feikel takes
To produce /gk/ and /lk/ let ‘the learner start by
pronounclng /3/ or /1/, then tell him to raise the‘back

part of the tongue in flrm contact with the soft palate

‘so that the breath is trapped to make the stop /k/.

/=Vndz/

To master this claster the learner should have been

able tovproduce'/-Vnd/. /n/ and /d/ are both alveolar,

but they are different in manner. To help the learner pro-

duce this cluster let him start by pronouncing /n/, then

" tell him to make a more firm contact of the‘tongue-tip

(7)

with the alveolar ridge, while.the soft palate‘is raised
to trap the breath not to passing through the nose.’The
addlng of /z/ to /nd/ w111 not be difficult for the 1earn-
er if he has been able.to pronounce the cluster /-de/.‘

See page 42 no. 5.

‘/-Vnzd/

To master this cluster the learner should have master-
ed /-Vnz/, se page 42 no. 5. /d/ is pfesent in cluster due

to inflectional suffix, and /zd/ should have been learned
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too, when dealing with the cluster consisting of‘two coﬁ-

sonants. See page 41 no, 2.

¢) /-veeee/

‘English.post-vocaiic ciusters that are co@posédbof fou£
consonants are chiefly: |
/=Vftes/ - /-Vlfes/ /=Vwnes/ /-Vjkes/
/-VksOs/_ /=~Vntes/ /-Vksfs/ /-Vmpts/
The learner's mastery to produce clusters cohsisted of two or
‘three consonanté can be vefgyhelpful to‘pronounce ihese clus-
teré.'Eadh of these can be learned by'xegmentiﬁg it into three
smailer clusters consisted ofxtwo consonanfs, or intd'two clus~
ters consisted of three consonénts. For ezample, /-V1f@s/ can
be‘éégmented into /1£/ ‘[hadlflk ﬁgli
/te/ [rife 1 giggg
/es/ [brees] breaths
/116/ [twelfe] twelfth
Ail the eight clusfers cén be segmented as such, and the segments
will consist of the combination 6f fricative and fricative, or“
fricative and non-fricative. Besides, final /s/ or /Gé/ is pre=-
sent in the cluster due to inflectional endings.‘The learner,

thérefore, should have been able to produce the segmentS before

‘he is facing with this type of cluster.

Pronouncing four consonants in close transition as a clus;
t;r, however, is always more difficulf than pronduncing‘a clus=
ter consisted éf two or three consoﬁants. But suppesed the learn--
er is able to pronounce the éegments, he would  only need to prac-:

tice.

The followingsiare examples of.Segmenting the eight clusters,

/-V1f6s/: see above.

/-Vft8s/: /ft/ 1ift; /t6/ width; /8s/ maths

/-Vks8s/: /ks®/ sixth; /6s/ maths




- 112 -

/-Vntés/ : /nt/ tent; /te/ width; /6s/ maths
/=Vvnes/ : /vne/ sefenth; /8s/ “maths

/-V?stc/ : /kst/ Eext; /ts/ cats

/ks/ six; /st/ list; /ts/ cats

/-Vﬁkes/ : /gke/ length; /Os/ maths
/-Vmpts/ ; /mpt/ tempt; /ts/ cats

/np/ lamp; /pt/ apt; /ts/ cats

In /-Vgkes/, /-Vft8s/ and /-VmpOs/ the seccnd consonants

are actually intrusive sounds. It is not necessary to pronounce

them, and the learner may say /-VnOs/, /=Vfts/ and / Vmes/ in-—
stead. These alternatlve pronmnc1atlons will make it easier for
the learner to pronounce the‘words concerned.

Problems of interference from writing representation

English writing symbols can cause a negative interference

on pronunciation because unlike in Indone51an, there is no one-

to-one relationship between the symbols and the sounds they re-
present. The problems for the learner, on this point of view,

is not in recognizing or producing the sounds, but on his abi=

~1lity to discriminate phonemic system from-writing system, and

the ability to recognize the symbols that represent the parti-

~cular phonemes; every fricative of English is represented by,

two or more units of symbols.

For the first problem, the learner should be made aware

‘that a letter is not a phoneme. A phoneme is the smallest func-

'tlonal un1t of sound whlle a letter is only the symbol or the

representation of sound. For an advanced learner of English, an

~elaborate description of phoneme may be introduced, but under-.

standing that sound is different from letter is a minimal requi-
rement when learning English. To illustrate the description, the
teaaher'may give examples to show that one symbol may be very

much different from the sound svmholized, that one symbol may
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revresent more than one sound, and that one sound may be re-

‘presented by more than one unlt of symbol. For exampleS' T:

ph, gh symbolize /f/
sch, ~ti- symbolize"/j/
symbolizes /s/s /2/, /I/,‘45/

£ symbolizes /f/, /v/

lm.

L To . overcome the second problem, the'teaoherbneeds‘to help
his . learner reeognlze any symbols that represent a partlcular b‘ bf’~nffk
phonene. it is dlfflcult because in nngllsh there seems to be

no deflnlte pattern that guldes the system of svmbols. Blrst

o of all, ‘he can show any ”regularlty of fit" of the sound or

phoneme‘and its,symbols.‘?or example, s represents /z/; when
i e distributed after voiced sound; but /s/ after voiceless'soun&,p‘
€age Eggs (bedzl ’ bégs [baEgz] » bets [bets];‘bzggs_[baeksj..
He can.also show whether a particular symbol represents a par-
tlcular sound only 1n a partlcular or-a number of words, €e g.
ph represents /v/ only in ephew, ‘while in other words 1t

represents /f/

55/ Lado, Robert Lanouage Teach1 g, New York' McGraw Hi11l, Inc.
1964  p. 136 _ ‘ ‘




CONCLUSION

In concluslon, some gereral remarks can be made. By

making a comparatlve study of Engllsh and Indoneszan frlcatives“‘

we can reveal ‘several learning problems whlch cause mary dis-

tortlon and should be overcome by both the 1earner and hlB

teacher. Before trylng to help the learner overcome the dlstor—
tion he makes, the teacher ‘necessitates understandlng the pro-
blem‘or problens, vhich will enable him to know the approprlate
technlque for solut1on, for 1nstence whether he has to descr1be
the articulatlon of the sound concerned or that he has Just to
prov1de practlce and exercises.

The degree of dlfflculty dlffers from one phoneme and

another. The phonemes which have equlvalents in Indone51an are

relatively easy tc learn. The greater the 81m1lar1t1es, the

easier it is to learn, and‘thus those which do not have

‘equlvalents, i.e. /0/, /6/ and /z/, provide the greatest dif-
'flculty of learnlng, the learner has to learn new art1culat10n
.systems which he has never wet in Indonesian, he has. to use

them in. a complex dlxtrlbutlon of structure, besldes that he

has to learn the relatlon between them and the symbols that

represent then.

‘Although the existenoe of equivalents to some English

: frlcatlves can reduce the difficulties, confusion in Indone-
- sian pronunclatlon may . cause troubles in learning anllsh speech

sound, for instence in respect to the alternation of /&/ to /sy/

or /s/ and /z/ to /s/, /3/ or /y/. From this p01nt of v1ew,
the standardlzatlon of Indonesian phonolegy, espe01ally in
respect to /2/ and /z/ will,in some way, support the learnlng
ongllsh speech sounds.

The graded-step princirle may not‘meet with the utllity
of the phoneme concerned, which cause a relatlvely dlfflcult

problem to be taught early before the easier problems. lhls
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- principle is very useful, though, particularly for”teaéhing ‘
clusters. Generally, the mastery on simple clusters becomés‘

the base to learn the more complex .ones; the learnér wil1 not

find serious difficﬁltieé with.the‘cdmplex c1ﬁsfers'if he has 
mastered the si@pler onés. It is especially tfue‘when the
comﬁlekity of the clﬁster is resulted from‘inflegfidﬁal
en@ing. | |

'jf There is very little help that we can gain from the e “w;:f
writing\symbols to learn the sound system of English, but a ‘  ‘f”j‘
teacher necessitates to understand the problems resulted from IR

the interference of writing symbols. To reduce the many dis-

tortions which tﬁe learner ‘may"makg, interferencé‘from
writing symbols should not bé neglected Qhenybﬁe‘is learning
:English speech sound. ‘ ' . ’ : Sy j‘ “‘_.;ﬁ
It needs to be noted too, that in‘teaching or solving
thg‘pfoblems of‘English fricatives the teacher necessitates “ St  ‘h
"td be awére of thé_general‘prinqiples‘for teaéhing‘prohuncia—‘
tion. Good models and good t~chniqueé - of feaghing‘prpvided by

thé teacher do not guzrantee the shtcess‘of-his téaching

~activitiess. The success of his struggles, i.e, skills to use
‘tﬁe'éounds both passively and actively in ndrmal speech, is | ‘ ‘ %
éonditionéd by'séveral aspects, Beéidés, English fricatives o : ;
cannot be iearnt apaft from the other phonemes‘of the ianguagé; .
| 4 zood masﬁery oﬁ_this,tyée af séeech sbund also requires. the

mastery on the other cdnsonénts, vowels and diphfhongs,‘phonémes

of stress, pitches, open transition and clause terminals. ' ‘ e
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