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Learning a new language eitaer a second language
or a foreigu one cannct ve scoarated 1rou one's native
language; Accordin- to wobert 1ado the sounds & a
foreign languase that are paonetivally siwilar to tnose
of tne native lansusge, having similar variants to them,
and siwilarly distflbuted are easy to learn, but those
that are phonetically diilerent from thnei, navings .
different variants and distribution 1row tnew are
extremely diificult to 1eaxm.1)
‘Phe previous lanzuage experience way interiere
‘with the wmastery oi the target language. Tnis is because
some elements in the target lansuage do not exist 1in
the native one or they are difjerent from those of the
native languace. For example Indoresian studernts hili
have difficulties in maatering'tne sound / a / in
tnglish .They may fail to proncunce words like bag
/ ba=g /, vtad / baed / Lecause the sound / a / dées
not occur in Indenesian. lney tend to identiiy / a= /
as / e: / and when tney pronounce it tney never goread
thneir lins and say wita its proper lenjtu. COn the other
hand, Indonesian students will have nd problews in
preducing the sound /A / in znglisn suchi as iu the
@ords but / bat /, cup / knp / vecause tne sound /n/
in bnglish is the same 1n articulation witn Indonesian

vowel 7/ a / in the vords wata / kata /, bapa / bapa /,etc.

_-————_—.—.—.——.__-_-_.__.._.__.—__—_.—-_-—_—__.-

1)Rober't Lado, linpuistics ACross Cul ture, (Ann Arbor:

The Uriversity oi kichigan Press, 1957), p.12




lado alco says that in the couwparison cetween
native and foreizgn langzuage lics the key to ease or
difiiéulty in foreign lanpuage learning.g)

According to Charles C.lries, the most effective
materials are those that are vased upon a scientific
description ot the language to be learned, carefully
compared with a parallel description of the native lane
zuage ol the 1eérner.3)

Based on those priuciples the writer tries to make
analyses of knglisn and Indonesian vowels and diphthongs.
The writer will give the analyses by presenting the ar-
ticulatory description of each phoneme belonging to the
Enzlish and Indonesian vowels and diphthongs including
its place and wanner of articulation, the muscular
etfort in producing the sound, the allophonic variants
of each phoneme. and the distribution of each sound.

Such analyses are important to predict the problems
in learning itnzlish sound system and to determine or
choose the suitable techniques to teach them,

The aims of this thnesis are to present a description
of the dififerences and similarities of knglish and In-
donesian vowels and diphthongs and to reveal the prob-
lenis faced by Indonesian students leafhing them, and
to present the techniques of‘teachin; ol the phoneues,

This thesis will consist of two parts, the first

Robert Lado, CUp-cit., o. 1

3) Charles C. Fries, Teaching and Learning mnuzlish as

a Foreizn Language,(Ann Arbor: University of KMichi-

!

gan Press, 1945), 0.9
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part contains of six chapters talk about tne analyses

of k¥ngzlish vowels and diphthongs, followed by the

analyses of the Indonesian ones, and the problems'of
Indonesian students learning tmglish vowels and diph~
thonzs, Part two presents some sujgested methods of
teaching english vowels and diphthonizs.

The writer hopes that her work, though seemingly
far irom beinz coumplete and can still be improved, will
be of some value to other fellow teachers, who believe
as she does that the teacning of foreign language
would be more effective and complete 1f it were based

on some theories of language learning and teaching,

- — D e - -




Part One:

The Linguistic Analyses of

English and Indonesian Vowels and Dipthongg

I. THis LINGUISTIC ANALYSES COF ENGLISH VOWHELS:

,
There are many different kinds of sounds which the

organs of speech are capable of uttering. Vowels are
~continuous voiced sounds produced without obstraction
in the mouth unaccompanied by any frictional voice. In
the production of vowels the tongue is held at such a
diétance trom the roof of the moufh that there is no

perceptible frictional voice.

The “"Vowel Limit%; 'Lhe
tongue positions for
vowels are below the

dotted 1line,

The qualities of vowels depend upon the positions
of tne tongue and lips.It is convenient to classiiy
. vowels accordlng to the positions of the main part of
the tongue.The position of the tip of the tongue has no
great eifect on vowel quality. The tip of the tongue is
‘supposed to be touching or near to the lower teeth.

In the production of most vowels the tongue 1is
convex to the paiate.'Vowels may be convenieﬁtly arrang-
ed according to the position of the highest point of the
tongue. N

There are front vowels in the production of which

}




the ‘'front' of the tongue is raised in the direction of
the hard palate; for example /i: / in / fi:d / feed. There
are back vowels in the production of which the ®back! of
the tongue is raised in the direction of the soft palate
for example / wu: / in food / fu:d /. There are vowels
intermediate between front and back; they are called
central vowels, for example /A / in bird / ba;4/.

One essential element in the classification of vowel
sounds is the part of the tongue which is raised.The
other essential element is the height to which it is
raised. If the tongue is held as high as possible without
producing any irictional noise the vowels are called close
vowels. Examples:

+/ 1i: / in feed / fi:d /

/ u: / in food / fu:d /.

Phose in which the tongue is held as low as possible are
called open vowels, fo example /a: / in / fg:3a / father.

Vowels produced in the formation oi which the tongue

occupies positions one-third and two-third of the distance .

from 'close' to 'open' are called half-close and half-

open.
2l o—m&do ) R
T v ' N 7T e
W ) _\\__________‘_ -
«/—zm»c/f, ) S
\ L, W@&u

oo

N Ww‘f/

47&141/ é"f»v*-&é/o
Vowel quality is alsc largely dependent on the
position of the lips. The lips wmay be held in a natural

or neutral position; they may be spréad out and such 1is




called unrounded. The lips may be drawn togetner so that
the onenin. between thew becomes more or less round.This
position is called rounded. There are two main tynes of

rounding called 'close lin-rounding' and ‘open lip-round-

neutral position unrounded position

There are eight Cardinal Vowels in knglishgnamely:

Cardinal Vowel Lo 1: /i /

Cardinal Vowel No 2: /e /
Cardinal Vowel No 3%: / & /
Cardinal Vowel No 4: / a /
Cardinal Vowel No 5: /4 / s
Cardinal Vowel No 6: / > /
Cardinal Vowel No 7; / o /
Cardinal Vowel No 8: /u /

Ly 'Cardinal Vowel' is meant sele9ted sounds which
can conveniently be used as points ol reference from
which other vowels can be measured., Cardinal Vowel No 1
is the vowel which combines the greatest degree of front-
neSs. It is not possible to make a fronter vowel; if the
téngue is raised any higher, it will produce a friction-
alvoice. Cardinal Vowel No 5 coumbines the greatest

degree of openess with the greatest degree of backness,
‘the Diagraum illustrating the
tongue positions of the

Cardinal Vowels:
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There are twelve pure vowels in knglish, namely:

The

The

The
The
The
The
The
The
The
The
The
The

knglish

Englisi

English

English
English
English
snglish
English
English
English
English

English

deel
¥owel
Vowel
Vowel
Vowel
Vowel
Vowel
Vowel
Vowel
Vowel
Vowel

Vowel

o«

/i /
/ i/
/e /
S as /
o /
/S >/
/ ot /
/u /
/us /
I NS s
/2 /
/a/

of the above mentioned important vowel sounds, eight

of them have spread or neutral lips; they are /7 1i: 1 e

a& u: A o

5> /. Four of the vowels have various

degrees of lin-rounding; they are / D > u u: /.

A. THAE ENGLISH VCWil /iy /3

The description of the manner of forming the English

vowel / i: / is as follows: the front of the tongue is

raised to a height slightly low and behind the close

- front position;

the lips are spread, the tongue 1is tense,

with the side rims making a firm contact with the upper




molars. fhe quality is nearer to /i / and /e /. / i: /
does not normally occuf in a syllable closed by / I /.

Phe sound is considered by many to be pronounced
with considerable muscular tension of the tongue. In
normal speech the tip of the tongue touches the lower
teeth, but small variations in the position of the
tongue-tip do not_materialiy arfect the acoustic effect
of the sound.

/ i: / stands for the !long’ sound of the letter

e, for examples:

tree / tri: /
see> /osi: /0
even / ti:vn /

complete / kam'pliz:t /
fmmediate / i'mi:djot /
/i: / also stands for the sound of ea, i€ and ei

in many words, for example:

sea / sis / s R
east / isst /
seize / si:z ./

field / fi:ld /
Some exceptional words:

key / kis /

quay / ki: /

people / 'pi:pl / |

The vowel 7 i: / is often noticably diphthongized,

especially in final positions. A slight glide from a
position near to /I / is comzon, it is even umore usual
than a pure vowél..The diphthong begins with én open
variety of /i / and-moves to a closer position; it
may be represented by /[ ii 7 or /Ii 7. It is not

neccessary for foreign learners 1o attempt this diph-




thonzal pronunciation. An exagwerated dinhtnongal
pronunciation will scund dialectal; like for exaumple
an extreme iform of the diohthong being used in the
local dialect ol London "Cockney®™ in which see 1is

pronounced as / s2i /.

\ \\
\\\ . .
\ \\\\
\J

\ i

/ i: /7 and its variosnts

The followins rules show the length of Lknglish
vowel / 1: /:

1. The vowei / i; / is longer than the knglish

vowel / i / when they are in the sawe enviropment

and pronounced witn the same degree of siress.

The vowel in heed / hi:d / is longer than the

vowel in hid / hid /.

2. The long vowel / i: 7/ is shorter when rollowed

by a voiceless consonant than w&én final or rol-

lowed by a voiced consonant. Thus the vowel / iz /

is shorter in seat / si:t / rathner than it is in

0]

sea / si: / or in seed / si:d /.

%, The long vowel / i: / is also shorter before

a nasal which is in turn , followed by a voiceless
consonant. In beanpole / biintpoul 7/, the / i:/

is shorter than that in bean / bi:n /.

4. The long vowel / i: / in stressed syllables is

also shorter wnen an unstressed syllable immediate~
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ly follows it. / i: 7 in deader /7 'il:dn /) seeing

7 Tsiiiy / 1s snorter thar tnat io Jead ’.li:d /y

see / si: / ov sven / osiin /.

5. The lonz vowel /7 i: / 13 sacrier in unstressed

syilables tnap in stressed sy:lables. 7 i: / in

rainee / 'treini: / is shorter than 7 i: / in

complete 7/ kam'plist /.

1t can be concluded tnereiore, that tue distri-
butio; of / i< 7 in words is dctermined by the nature
ol tne surrounding»sounds in the sequence and on the

degree oI stress.

B, DPlie i d103SH VCwRl. 71 /@

ne letter /i / without a length-mark stands for
the members ol tne bxrziisn i-phoneue used wnen the sound
is relatively shcamt., The distrivution ol these meubers
in words is determined by the nature ol the surrounding
sounds in the seguence and the degree ol stress.

In proncuncing tunis scund the ceneral position
of the tongue and lips resemble that of the long /i 7/
but here the tongue is lowered and retracted. Some
writers express the diflerence by saying that tor the
short 7/ i / the sneech organs are lax or neld loosely,
while for tne long / 1: / they arc more tense.

‘"he short vowel 7 i 7/ is pronounced a part of the
tongue nearer to centre taan to Jlront; the tongue is
raised just avove tne hali-close position; the lins
are loosely spread; tne tongue is lax (coupared with
the tension ifor 7/ i: / j, wita tne side rius making

a lizht contact witih the upper mwolars,
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/ i 7 may occur initially, medially, as well as

finally, for examples:

in -/ in /
inn / in / 
@milk 7 milk /
strict / strikt /

tinny / tini 7/
witty /7 witl /
/ i / stands for the sound of the most vowel

~letters 1 and y, for examples:

fit / Tit /
rich / ritf /
king / kin /

symbol / 'simbl /

/ i / also stands for the sounds g and a in various

prefixes and suffixes when unstressed, for examnle:

“become / bi'ksam /

descend / di'send / ,

useless / Yjurslis / .
gzoodness / 'gudnis /
private  / 'praivit /

village s tvilidy /

/ i / also stands for the sound of unstressed

[
(V]
9]

-

ied as in:

varieties / va'raistiz /
carried / 'karrid /

Some miscellaneous words:

minute / ‘minit /

three pence / 'eripzns /. : .
wouen / 'wimin / | | i
Sunday | /*sandi / -

‘
pretty / 'priti / |
kngland ' / 'iqglgnd /
bus / 'bizi /

lettuce / tletis /
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A notable subsidiary short / i / is a lower variety,
i.e. a vowel having a tongue position lower than that
of the / i /. Lt resembles in quality a 'not very close

/ e /Y. This subsidiary / i / is used in final positioms,

- for instance in the words:

heav / thevi /
neavy

city - / 'siti / (the second / i /)
many / 'meni /, when a pause follows.

If another word follows it in .the same sense group, the
ordinary short / i / is used; thus, the ordinary short
/ i / is used in both syllables of city in the expression:

The city of London / 22 'siti ov 'landen /.

There is a tendency with some speakers to use
lowered garieties of / i / in unstressed as well as

tinal positions, for exampies:

walted / tweitid /

ladies / ‘1eidiz Y4

goodness / tzudnes / .
becone / be*kasm /

indeed / entdi:d /

bringing / 'brinen /

solid | / tsoled /

Although it is desirable that a foreign learner

"should be aware of the existence of’a number of shades

of /i /, and yet it is not necessary that the learner
should wake any speéial effort to use them'in his speech.
If one ignores the differences éltogether it does not
matter; to many English speakers, the difference are so
small as to be mnegligible. |

the following rules show the length of the vowel /i /.

Phey vary a good deal with different speakers:
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i.The short vowel / i / is, generally , sligntly
longer betore voiced consonants than before voiceless
consonants. kxample: The / i / in pid / bid / is slight-
ly longer than the same vowel in bit / bit /.

2. The short vowel / i / is pronounced longer
after voiced consonants than after voiceless cbnsonants.

Examples: The / i / in big / big / is longer than / i /

in pig / pig /.

Clowe s ///‘_ - - —\—v*l : \
AR \ f
o
| S

/ i / and its variants

C. THE ENGLISY VOWEL /e /t

In producing the short / e / the front of the
tongue is raised between the half-open and half-close
positions; the lips are loosely spread and are slight-
ly wider apart than for / i /; the tongue may have more

tension than in the case of / i /, the side rims making

a light contact with the upper molars.

/ e / stands for short sound of the letter e, for

examples: ' pen / pen /
red / red /
seven / ‘sevn /

/ e / also stands for the sound of €a in umany

words, for exauples:

head / hed /

breath / bre® /



-4~

Some exceptional words:

any / 'eni /
man / ‘meni /
Thames / temz /
ate / et /

Pall Mall / 'pel'mel /

The vowels in thgse words vary a good deal with different
Inglish speakers. Some Londoners use a closer sound than
that described above; other speakers use an opener
sound nearer to Cardinal /¢ /.

The only subsidiary member of the English e-phoneme
worthy of note is an opener and retracted variety, which
is used when dark 1 follows, as in:

tell  / tel /

shell / Jel 7
felt / telt /

else / els /

elder / 'elds /

»

It'is not necessary for foreign learners tp make
any special effort to use an opener /‘e / in these
cases. 'Phe use of the same / e / as in other words does
not sound un-knglish.

An opener variety of /e 7 i.e. ,72 / occurs in

_English as the first element of the diphthong / £2 /.

N N

lel
Lt}
\ \V

ref

|
|

/ e / and its variants.
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D. THE ENGLISH VOWEL / & /s

In producing the knglish vowel / a= / tne wouth
is slightly opener than for 7/ e /; the front o1 the
tongue is raised just below the half-open position,
with the side rims making a very siight contact with
the moclars; the lips are neutrally open.

The correct sound of / a= / can gZenerally be
obtained by remembering that / ay / must have a sound
intermediate in quality between an /2 / and an / a /.
It is useful in practising the sound to keep the mouth
very wide open.

/ & / stands for the short éound 01 the letter
a. for exauples: | |

glad / glaed / or / zlaz;d /

bag / bazg / or / bvaz;g /

pad / pazd /

cat / kKaet /

lamp / la=mp / .

The sound / a / is regularly represented by the

letter a; the cnly exceptions beinyg:

plait / plazt 7/
plaid / plazd /
Plaistow / 'plaastou /

The vowel / ar / appears to be lengthened especially

before: / b / in cab / ka=:b /
/ d / in bad / ba>:;d /
/ g / in bag / bar:g /

/ d% /in badge / baz:dzy /

/' m / in jam / Qzaz:m

/' n / in man / max:n /

The variants of wnglish / a 7 are f¢ 7, /a/,

or /74 7 or even / G /. / a / is sometimes diphthongized
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towards /> 7, for example:
bad / baz>d /
at

ca / ka7t /

X ! I T
\ 1
\ \ |
\ L I
\ .l
Y
\ \\ \
. \
\ oy
Eﬂ? |
© e— _;Nm~ﬁ‘J3
\ B ~
=N T -
L fa “\'/"‘a]

/" a= / and‘variants

E, 'PHE ENGLISH VCwsl 7 w73

English vowel / u: / is articulated with a con-
siderable separation of the jaws and the lips are
neutrally open; a part of the tongue between the éentre
and back is in the fully open position, no contacf'
being made between the rims of the tongue and the upper
.molars. The quality is somewhat nearer to Cardinal Wi
than to Cardinal 7 a /.

/g : / is the usual Southern tnglish sound of the

sequence of letters ar when placed at the end of a word

or when followed by a consonant:

far / fus /
part / vast 7

garden / ga:dn /
& has the sound /o : / in:

half ./ ho:f /

calm / kaz:m /

and several othe words in which the 1 is silent; also
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in numerous words when followed by ff, ss, or by f,s,

or n followed by another consonant, for exampleés:

staff

class

command

zrant

/ sta:f /
/ klaz:s /
/ pais /

tasfte /

~ N

fo:st /
/ ka'mg:nd /

/-gra:nt /

Some words borrowed from French also have the sound

Jaz: /, for example:

memoir

reservolir

barrazge

/ t‘menwo: /
/ ‘regavwa: 7

/ ‘bas ra:bd /

Some tnglish speakers diphthongize slightly the

‘sound /a: / especially when final, saying for instance

/ fazs / for / fo: /. This pronunciation 1s not however,

the most usual in educated Southern English. s

k¢

1 4 1

\ !
) Iy
\X z
e -~
\\. - ///
//i e
-~ ///
-~
: e
// i s
o & oL
¥ —

/ag: / and its variants

F, THE ENGLISH VCWeL 7 :

/:

The short vowel /o / is articulated with widely

open jaws and slightly open‘lip-rounding; the back of
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the tongue is in the fully open position; nocontact
being made between the tongue and the upper molars,

/ 2>/ is the short sound ot the letter o, for

examples: not / n>t /
pond -/ pond /
dog / dog 7
sorry  / 'sori /
solid / ‘'solid *

o is also pronounced /.o / with a variant /o: /

in many words where / f /, /s /, or / & / follows,

for examples: off /ot / or / p:f /
oiten / '9fn /  or / ‘oifn /
loss /7 1%s / or / lo:s /
cost / kost Y or / ko:st /
cloth / k126 / or / klo:& /

- ou is similarly pronounced /o / or / D: / in:
cough / k»f / or / ko>:f /

a often has the sound /2 / when the vowel is .

preceded by w and not rollowed by/k /, / g /or /n /,

for examples: want / wint /
what / wot /
squash / skwaf /

quality / 'kwdliti
Some Southern knglish peonle use /2> / instead of
/ 5: / before 1 or g followed by a consonant,for example:
false / f2:1ls / or / f2ls
fault / fo:lt / or / £21t /
halt / ha:lt / or / holt /

Some exceptional words:

gone / gon /
shone / faon /

because / bi'koz /
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cauli-flower / 'k»xliflaug /

~

laurel 1oral /

{(ac)knowledge / (k) "'n>3idy /

Gloucester 4 tglostn /
yacht / ojot /

/ 2 / has a very slight degree of lip-rounding.
Some varieties of /3 / have no lip-rounding and the
tongue raising oftén somewhat advanced from true back.
Ther is , therefore, considerable qualitative similarity
between 7/ o5 / and 7/ a: /. The phonemes are kept distinct
either through a complex of length and guality, e.g.
cough and cali being distinguished by the length and
fronted nature of / a:/ or through the pronunciation of

post-vocalic r, e.g. in dock, dark or lodgze, large.

Many words containing /o> / + / f, &, or s / have

an alternative pronunciation with 7/ 5:/ e.g. off, cloth,

cross. Such a variant is typical of conservative Receive
Pronunciation and has a social prestige value in Southern’
England;. but it is generally replaced in the speech of

younger generations by /o /.

'- |
\ !

! i

{

A :

! gene 107
\\ R
\

I
\% -~ /91

y
»———L—-./é/
- —— -~ /2]

/o / and its-variants

G, PHE oNGLISH VOWRL / o: /s

/ ~: / is the member of English )>-phoneme which is




ueed when the vowel is relatively long. Its tongue
position is low, thouch not guite so low as to leave
an onening which is much smaller thatn in the case
of the short / D /. Lhe vowel diffebs frow the
Cardinal / O / in two resnects:
- 1t is fofmed with the tonwue a little lower thén
that in Cardinal 79 7/,
- The lipns are more ¢losely roundeil than those in
Cardinal s T
fhe / 3 / vowel iz articulated with medium lip=-
rounding; the back of the tongue is raiced between the
halfi-onen and haltr-close positions, no contact being
made between the tongue and the upper molars.

/=~: /is the resular sound of aw and au, tfor

examples: caw / sor /
lawn / 1la:n /
autnor / 'a:68 /

1t is also the regular sound ol ¢or when tinal,or
followed by a consonant, ior examples:
T nor / na: 7/
short /\fazt /
foru / foim /
“he zroups Ore, oar are cdmmonly %ronounced /a:/,

though a diphthonz / 2a / is also frequently used in

such cases, for exaiples:

more / no: 7 or 7/ mode ’/
TOAT ! ry: or / rod’/
beoard / p3»:d / or / bdad /

/9 : / with the variant 729 /7 1s also heard in some
words spelt with cur, for examples:
pour / pa: / or / p3a’

course / ko:s / or / K238 /




a Ireguentiy has the value /9@ 7 when foliowed

i

by 1 final or foliowed by a consanant, Ior examples:
!
| apnal / 9'ndl 7
Al / a:1 7
thalt / h2ilt 7

ar {reguently nas the valuw /5 :/ wnen tne vowel

—

is preceded vy w and roilowed Ly = consonnant, Jor exaupges:

SWATLL ’ sworin /

quart ! Ewart

/ by wsoume words like off, loss,

o is oronourced 7 I:

cost, cioth, CcouZh,.

gome exceptional words:
broad / bro:d /
door ST T or / 423 /
iioor / t12: 7/ cr 7 1o /

water / wo:ta /

wraLh / rae /

ia — . -

\ \ ; L

\ ‘ . |

A y ! !

. \_\ \ ‘\ ‘ N l a3
- B R
| | Vb 1
\‘ "‘\ / ' s op9i

‘5: / and its varlants

B, Tihe noaLIsd Vewel /u /s

the sound represented by / u / without a lenzth-

mark is tne wmember of the u-phone.e used when the vowel

is relatively short. wnilish stort /7 u 7/ has a tonzue
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pOSition considerably higher than that of the English

long /2: / and somewhat advanced. The tongue is not

so high as that in long / u: /. The lips rounded, fair-
1y closed, but not so closed as those in the long / u: /.

. The distance between the jaws is less than that in

| / o / and / >: /. Some writer call this sound "a lax
vowel".

The vowel / u / is pronounced with a part of the
tongue nearer to centre than to back, raised just above
the half—close position; it has, therefore, a symmetrical
back relation-ship with the front vowel / i /; the tongue
is laxly held, no firm contact being made between the “
tongue and the upper molars. The lips are closely but
loosely rounded.

/u / is one of the two short sounds of the letter

u, for examples: put / put /

full / ful /
bush / bufl / .

cushion / 'kufin /

A

oo has the sound / u / when followed by k as in:

book  / buk /

look / luk /
And jgome miscellaneous words:
foot £ fut / :

good / gud /
hood / hud /

stood / stud /
wood / wad /[
@ool / wul [/

In broom,Zrooi, room and soot both / u: / and /wu/

are heard, but the u / form being more usual in Receive

Pronunctation.
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Some exceptional words:

bosom / 'buzam
bouguet / 'bukei /
could / kud 7/
courier / ‘kuris /
should 7/ Jud 7/
wolf / wulf /
woman / 'wuman /

Worcester / 'wusta /
would / wud /
In Southern part of Ekngland some people use an
unrounded / u -/ written/w /. It is usded especlally

when they utter an exclamation,such as:

good / gwd /
look / lwk /

Some people in the Northern part utter unrounded

/ o / written /¥ / instead of / u /, for examples:

book / bk /
look / 1%k /
put / p¥t /

NN
S

/ w / and its variants

Jedf

I. THE ENGLISH VCWEL 7/ u: /:

The notation 7 u: / is employed to dencte those
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those members of the English u-phoneme which are used
when the vowel is relatively long.

Receive Pronﬁnciation long /u: / is a back close
vowel," but the tbngue raising is relaxed from the closest
position and is somewhat advanced from true back.

/ us / is the long sound of the letter u, for
examples: rule / ruzl /

June / d5u:n /

music / 'mjuszik /

future / 'fijuztfe /

tube  / tjuib /
00 has the sound / u:‘7'in most words in which the
oo is not followed by r or k, for examples:
too  / tu:z / |

food / -fu:d /

spoon / spu:n /

o has the sound /u: / in :
ado  / ='duz / ;
do / dus /
to / tu: [/
who / hu: [/

Sn——

whom / hu:zm /

lose / lu:z /

ggig / musv / 3 .
prove / pru:¥ /
tomb / tuzm /
ou has tne sound / u: / in some words: .

routine / ru:tin /

soup / suzp /
croup ~/ kru:p /

douche / duaf /
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TOULE Lorie 4
route forust
Lhirou Lii r @ru:r 7
uncoutbth / Antku:@ 7/
‘ vound / waind 7
\
vouli / ju:8 7

u is also the usual sound ©F eu, ew and ul, for

examples: feud / Fiuza /
new ’ njus /S
crew firus
suild fsgust
1rult / fruit /

some axcentional woras

peauly ! 'bjﬁ:ti 4
shoe / fus
canoe ‘ / kanu: /
manoeuvre / wa'tnuivd

whern stressed / u: / is followed by 1 tne sequence
is sometimes reduced To a falling dinhthong / ul /s
thus: ruin is.pronounced / tyu:in / or/ruin /
bluish is proncunced / 'bluzif /or blui/ 7
doinz is vronrounced 7 'du:ig / or / duig /.
wnen / u: 7/ is {ollowed by 7 87 there 1is zenerally
an alternative pronunciation witn the Talling diphthong
/ wa /, for example;
fever / 'Tiuze / or / 1jud

dcer / Ydusa or / dua /

lany onogiisn speakers diphtnonglze slishtly the

sound / u: / egnecially wnen final. tnis dipnhthongization

zraduel increase ol tne lip-round

takes tne foriu o a
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it may be symbolized pnonetically by / wu / or ‘'@u /
or / uw 7; tnus , shoe, rew, are prorounced '/Jll; /y

/ tiu:z 7 oor 7 fuw /, ¢ Tiuw A

) TV 6
\ i . s/
\
\ 1
\_\. P~ o
\ i
\ -l
\ ‘ - - au/
' 5
‘ |
. |

/w4 oand its variants

J. Tk nboTiSn VOW.L Ia 7t

The inglish phoneme represented by / A / may De
regarded as comprising only one sound, Qhe short KP
/ A 7/ is articulated with a considcravle separation
of the jaws and with the lips neutrally open; tne centre
of the tonzue ( or a part slightly advance ol centre)
is raised just apove tune fully open pusition, no contact
being made betweern the tongue and the upper wmolars.

/A / is one ol tne two snort scunds ol tne letter

u, for examples: cut 7 kAt 7
mutton /7 'mAtn /
nurry f tnari /
R

o has the sound /A 7/ ii wany words, lor exawplies:

anon < / a'mAg /
colie /okam 7

comtort / tYkAafat

constable 7/ 'kanstavl 7

done /! dan /f
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to / a /y

The vowel /A 7/ varies both locally a

cup

————

dull

mother
moLii=s

=27~

front

frontier

honey
London
ryonday

mongrel

.once

onion

pommel

s Are———

SOLE

s0n

——

sponge

stomach

govern

love

overl

shove

shovel

~
-

/

'/

frant /

Vfrantis

nani 7/

"1andan 7

*mandi 7/

Ymmangral /

whns 7/
‘AN j8n
‘naml

sAm 7/

4

'gAmasit

sﬁn /
spAndz
' stAamnsk
tan /
tan /
wanda /
gtbav 7
tkava /
d~v 7/

glnv 7/

vgavon 7

1av /

vavn /S

/j/\\f /

/ L/AV1 /,etc.

In London dialectal speech,

an open front vowel,

/

/

/

nd individual-

the sound used is near

for example:

/ kap 7/ 1s pronounced / kKap /

/ 4n1 / is pronounced / dal /

/ 'mAd® / is D

ronounced / 'mad?d /.
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In the North, a backer variety is generally heard;
the sound used is the sound nearly unrounded / o /

phonetically written 7 ¥ /, for examnles:

cup 7 kep 7/
dull /7 a%l /

funn / £¥ni /
lunny

good / zyd /
full /€1 7

Tn a nuiber of words written with o sowe speakers
use / ~ /, others use / o /, for examples:
dromedary / 'drampdari / or / 'dromaderi /

accomplish/ a'kamplif /  or / >'komplif /

srompton / bram(p)t n / or / "brom(p)tan 7

RNV
N

N\N‘V. //k/

/A 7 and its variants

K. Ty ERGLISH VCwhL /a5 M4

/d: / is the-member of the knslish &-phoneme
used when the vowel 1is relatively iong. /'5: / is a
central vowel. In otner words, the central part of the
tongue is raised in order to make such a sound. The
toﬁgue is raised to about mid-way between the half
close and half-open pdsitions or perhaps higher. The
1ips are spread almost as when producing /i: /. The

opening between the jaws are narrow; it is impossible
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to make the sound properly with a wide open mouth.
/5: / is the usual sound of stressed er, ir, ur,

and yr, when final or followed by a consonant,'for exame-

ples: her / hgs /
N
firm / fs:m /

fur / £a: /

——

bird / bo:d /

turn / ta:n /
myrtle / ‘mastl /
ear followed by a consonant is generally pronounced
/®: / such as: earn / a:m / |
earth / 3:8 /
heard / ha:d /
or is generally proﬁounced /53 / when preceded

by w, such as in:

work / wak /
world / ws3ld /
attorney / S'tasni /

 our is pronounced /3: / in:

adjourn / 2'd33:n /

courteous / ‘'ka:tjas /

journal / 'dga:nl /

scourge / ska:d3 /

Some exceptional words:

-

colonel / Ykenl /
amateur / 'aemataf /

connoisseur / koni'sa: /

chauffeur / fou'f2: /

/ je: / or / jim:i/

m
™
H

were / wa: / or / we3 / or
/ ws / (weak form )
girl / ga:l / or / ge3l / or

/ gial /
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A particularly onen variety resembling a lengthened

/ A/ wmay oIten be heard 1ip iondon, for exauples:
fur, fir ./ f&: / becomes A VAN I

e ¥ emnce

bird / b3:d /vecomes 7/ bazd

At the other extreme,it is an almost close sound not far

\
from /o : / (unrounded / u: / ), s0:

/ fz: 7/ Dbecomes !/ fTwy S
/ pba:d / becomes / bu:d /
In the west and North-west, /3s 7 is generally
represented by a central r-coloring or rettrorlexion
which may be denoted phonetically by /4’ fir and fur

are pronounced as / fi: / and bird as / bl:d /.

N

/~: / and its variants

L. THi BNGLISH VCerl /3 /; R

| Phe letter /2> / without the length-mark is used
to denote those members of the Inglisn s-phoneme which
are used when the vowel 1s relatively short. /3 / has
a very high freguency of occurence in unaccented syl-
lables. Its quality 1s that of a central vowel with
neutral lip-position, having in non-tinal positions
a tongue raising between half-onen and nalf-close, for

examples: alone /7 2'loun /
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fatigue  / fa'ti:g /

decoratime / dekarativ /

afterwards / aq:ftawadz /

, In the neighbourhood of the velar consonants / k ,
\g / and / n / the tongue may be more slightly ralsed
and retracted, for example: long ago / '1oy 2a'goun /e

But in final positions such as mother, doctor, over,

picture, Cina, the vowel is articulated either in the

half-open central position or in the most open region

of the central area,

\
: _ . _ /.;/ g.c{;ACE’/)‘f
. _ L -7 to velar

______ — — - non- final /]

/ o / and its variants

II, THE LINGUiSTIC ANALYSES OF THE ENGLISH DIPHTHOKGS:

A diphthong is a sound made by gliding from cne
vowel position to another. A diphthong is represented
phpnetically by a sequence of tyo letters, the first |
showinz the starting point and the seciénd indicating
the direction of the movement.

There are two kinds of diphthongs classified
according to the directions of the movements. In the
first class ave closing’diphthongs, namely diphthongs
during the production Sf which the tongue or its part
moves to the position of a ciose vowel. These diphthongs

are / el ou ai au. / and / < /.
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1°“In-the second class are centring diphthongs namely
diphthongs during the production of which the tongue

or its part moves to the position of the central vowel

% / @ /. These dipht hongs are 7/ i3 €& 29 / and / ud /.
Cne can also classify diphthongs into rising diph-

thongs, narrow diphtﬁongs and wide diphthongs. A rising

diphthong is a diphthong in which the end part has

greéter‘prominencelthan the beginning part., A falling

diphthong is one.iﬂ which the second element is louder

or more prominent than the first, for examples:

here / hi® /

idea / aidi® /

hanpier | / h&}pia /

poor / pua /
idiom / idism /

influence / influpns 7/

A narrow diphthong is one‘in which the movement
of the tongue is relatively small, for examples the
diphthongs / ei / and / ou /, A wide diphthong is a

iﬂ;“f ~ diphthong in which the movement of the tongue is re-

latively great, for example / ai, au /.

A. THE ENGLISH DIPHTHCNG 7/ el /:

The knglish closing diphthbng / ei / begins at abogﬁt
half-way between half-close and half-open positions
and moves upwards in the direction of 7/ 1 /.
/ ei / is the long sound of the letter a as in:
cane / keim / |

make / meik /




It is also the usual sound of ai and ay, for

-3

examples: plain / plein /
daisy / 'deizi /
day / dei /
play / plei /
ei and ea have the sound / ei / in some words,
for examples: weigh / wei /
veil / veil /
great / greit /
‘break / breik /
Exceptional words:'

vass (in music) / beis /

gauvge

/ geidxy /
In London dialectal speech the first element
of this diphthong may be as open as L oa~ & 7
or as a sound similar to that usgd for RP / ~n /, for

dai _/ for / dei /, day.

4

instamce [ da-i daei

‘B, THE ENGLISH DIPHINONG / ou /3

The diphthong / ou / starts at the vowel / o /
which is in back and intermediate positions between
half-close and half-open positions while the dips
are slightly rounded. It moves in the direction of /u /
which is in back and intermediate positioné between
the closeland half-close positions while the lips are
rounded. The tip of the tongue is touching?hearly
touching the lower front teeth, and the soft palate
is in its raised position and the vocal cords are in

vibration.




. =34

/ ou / is the long sbund of the letter o, for
eiampies: R -{e) / sou /
home / houwm 7/
noble / 'noubl /

roll / roul /

bolt / boult /

post / poust /

both / bou@ /

oniy /tounli 7/

dont / 'dount /

/ ou / is-the regular sound of oa when not
followed by r, for examples: |
road  / roud /
toast / toust /
ow is pronounced / ou / in wany words, such as:
know / nou /

sow (verb)/sou /

growtn / grou® / s
ou-is pronounced / ou / in the following words:

dough / dou /

mould mould /

/

poul try /
shoulder / 'Joulde /

/

/

‘poultri /

gsmoulder 'spoulde /

soul‘ soul /.

though /Sou /
Some exceptional words:
oh / ou [/
brooch / brout[ /
§gﬁ / sou /

bureau . / bjus'rou /




The wnzlisit vowel / o / occasionaly apoears
without a foilowing /7 u /, but only Lu unstressed
syllables or ncfore anotnér vowel. Jucn ¢AaAses are

comparatively rare, arni tnere are always alternative

forms of / ou 7/ or ? @ /, for examplc(s:
Novemuer / ne'vemus / or / ‘'‘nou'vembsd / or
/ na'ven b/
ole 7 ¢'bei / or / ou'bei / or / a*bei /
moles?t / mo'lest 7 or / mou'lest / or

/ motlest /

C.  Pife LN LSH DIPULHONG /7 al 7:

Different speakers ol Heceived tnixlish do not
all pronounce 7/ ai / in the same way. In the pronun-
ciation of wmany, the diphthong besins at Cardinal
Vowel [/ a / and Cardinal /@ /, while of others ,*
the beginniny is at a point bLetween /' a 7 and / az /.
Some otners, however, especlally in the North’rngzland
use a sound nearer to /AL / or /9l /.

With each ihdividual speaker, / al / renresents
é phoneme cogorising one of the above-mentioned forms
as the princinal mewber and at least one notatle sub-
éidiary member, namely the‘vafiety used when / a3 /
follows.

In the oractical teaching of inzlisnh pronunciation
to foreign learners it is generally convenient to take
as the normal value of 7 al / the variety wnich begins
at Cardinal 7/ a /. Tné formation of the beginning of

this dinhthong may be described rormally as follows:
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- heizht ol tne tonizue: low

- part ot tohgue raised: thc—front

- nosition o1 1lins: spread to neutral

- oneninz petweern the jaws: rather wide.

The tTin oI the tonrue is toucning?heariy touciiing the
lower front teeth, and as in the case ol all ordinary
vowels, the solt nalate is in its raised nosition and
tae vocal cords are in vibration.

To pronounce the Lnglish dipiithong 7/ ai / correctly,
it 1s not necessary that the nrenunciation of 7 1 7 ghould
actually be reached. A certain portion o1 the movement
towards /7 1 / ig sullliclent to give a proper effect.

In otner words, a dinhtuonz diphthong of the type / a2 7/
‘will suffice. rven / ag / would not strike an knglishian
as wrong, as long as the g-element is not too open.

the knglisn diphthong 7 ai / is the long sound

of the letter 1 ant y, for examples:

idle . / 'aidli /
nizat / nait /

chiid / tfaild /
find / faind /
1ly / flai [/ -

ie ras the value / ai / when I'inal, as in :

‘pie / pail /
tried / traid /
cries / kraiz /

“ei is pronounced 7/ al / ir the words:

heiznt / onait

sleiont / sialt /
ceither / taide /

neither / 'naida /

eider / taids /




-3 -

Some exceptional words:

buy / bai /
eye / ai /

alsle / ail /

p ai / sometimes forus a triphthong with a follow-
ing /o / as in: fire / 'faia /

In pronouncing this triphthong, the tongue never
really goes near to the / i / position; / a=z9 / more
nearly represents the actual pronunciation. The levelling
of a triphthong is often carried so far that it is re-
placed by a diﬁhthong /. am / or even simply a lengthen-
ed / a: /; thus fire is often heard as / fas 7/ or / fu: /;
empire is often pronounced / 'empas / or / tempg: /. This
levelling of triphthong is particularly common when a

consonant follows, as in:

fiery / ‘fa: ri /

society / 8a'sasti /
entirely / intta:li / ’
violin / va:'1lin /

giant / Hant /

hire it  / 'hair it /

Phere is another special case in which the reduction

of / aid / to / a3 /or / a: / does not take place, name-

1y when dark / 1 / follows, such as %rial / 'trai®gl /.

D. THE ENGLISH DIPHTHONG / au /3

Phe rnglish closing diphthong / au / begins from
the / a / position and moves upwards to the direction
of / u /. Cne may describe the formation of the vowel

with which the diphthong begins, as follows:




~%8m

height of the tongue: low

part ot the tongue raised: the hinder part of

the front

position of lips: neutral

i

opening between the jaws: rather wide.

"The tip of the tongue is touching or nearly touching
"~ the lower front teeth, and as in the case of ordinary
vowels, the soft paléte is in its raised position and
the vocal cords are in vibration.

To pronounce the knglish diphthong / au / correct-
ly it is not necessary that the pronunciation of / u /
should actually be reached. The pfoper effect will
suffice as long as a considerable portion of the move-
ment towards / u / is performed.In other words, a diph-
thong of the type /ao / will suffice.

/ au / is the usual sound of ou, for examples:

loud / laud /

house 7 haus / .
out / aut /

bough / bau /

/ au / is also the frequent sound of ow, for

examples: COow / kau /

town / taun /

eo has the value /du / in the name
kMac Leod. / motklaud / .

/ au / sometimes forms a triphthong with a follow-
ing /2 / as in power / paud® /. In pronouncing this
triphthong the tongue never really goes 1o the fu /
position; / ao@ / or / add / more nearly represeﬁts
the pronunciation usually heard.The levelling is some-

times carried so far that the triphthong becomes re-~
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'vduced to a single‘long'/ a: /. Thus, power may often
be heard as / pa: /. This'leve;ling ol triphthong is
common eSpecialiy when a consonant follows, as in
powerful (transcribed / 'pauafl /, but usually pro-
nounced / 'paoafl / or / 'pasfl / or / 'pa:fl /.,

some words which wmay be uttered with / aug /
have alternative oronunciations with a very definite
disyllabic / au-2 /. This way of pronouncing is usual

when the /o / is a suftix or belongs to a suffix, such

as in : plougher / 'plau-9 /
allowable / 3'lau~-2bl /
allowence / @'lau-sns /

Ther is another special case in which the reduction
of / aua / to / a: / does not take place, namely when

the triphthong is followed by dark / T / such as in:

towel / Ytaual /
vowels / tvaualz /.

E. THE sNGLISH DIPHTHCEG / 92i /:

For Rg /91 / the tongue zlide bezins at a point
between the back half-open and open position and moves
in the drection of /i /. The lips are onen rounded
for the first elemént, changzing to neutral for the second.
- The rnglish diphtnong written phonetically /oi /
and QX’ for examples:‘

is the regular sound of oi

0il / 3il /
noise / ndiz /
boy / v3i /
emnloys / im'ploiz /
royal / 'roisl /




_..Lr;l,f\)_.

Phe startint point of the variants of tonls dinn-
thon . miay vary bebtweor Cardinal fd 4 ant cardainal 4o A
fYhe latter variant Lo so be relatod Lo Lhag s ondon real-
ization ¢i 7 al 7/ as ‘ail /; tao Mt o clement ol the
dipntoon s in i word such #d Loy must oU Closer than 1in
KD in ordcr to malutaln the contrast witn the 2lide in

e oy
cuv, /vatl .

Phe diphtnong / 13 / vesins wiliho A tongle noaltion
Tike that used 1oy 7 1 /7y namely centratived front hall-

close and moves in the directlon ol thu more open

a

variety of / @ 7/ when / ig / is final in the word; in

non-final pcsitions, 100 CAGWDLES in beard, Jierce, the

glide may not ve SO extensive; the guality ol the /> /
¢l ement beine of a wmidi-type. Toe lips are neutral with
a slisnt movement 1ro. spread Te onen.

/ i® 7/ is the usual sound ¢l ger, For inctance:

deer /die

I

p__g&'—:]"in_ﬁ; / 'pial"iij /

stecrase / 'stieriiy /

gar, e€rc, elr, ier, ta, ia also nave the sound

/ iD / in sowe words, 10T exauplos:

ear /19 /

beard / biad /
nere / niz /
weird -~/ wiad /
olerce pies /
Tierce o 1igs /
iaea / oaitdia v

lan /i n 7




suine ¢l tnese words nave an altermative sronunciation

witin 7/ jag: 7, 10T lnpuences

Tnis does 60t anonly as a rule To worids snelt witnout

/ v /  sucn as Ldéa, Lan, nor to words in which tne

’a

/ in / is precuded by /1 Lo Aw S, suGh &ns
CArear / katrieo 7/

et e

Ouee / %viid® 7

or /o wie:te /

’

nxception: tneartre / &idto

Jome bnolish speakers prononnct ot dipntnong
/ in / insteasd oX / 1® /. ‘then /A 7 is considered
as one ol the variants of / i2 /. Some npeovle arso
nronounce with @ long /7 i: 7/ ratuer than the short
one, Thus 7/ 18 / is pronounced as / 1:3 /. Pne long
/ i: / can be lound in words llie:

dear / di:a 7

here / ni:a

cnesr  / tji:3 7/

e ettt

ponrd / Di:dd

1cars / 11;9s

———n ettt

. P whornls i DIPOT Gk /€S /;

The dipatnong /€3 / vezins iu the nali-cpen front

position, namely like that ol Capdinad € 7 and woves

in the direction 01 Lue mOYe 0Nl variciy of /2@ 7/,
especialily wnen Uic diphtnona is Uinal., where /€3 /7
ocours Ln ot eyliabile ciosed DY o CoLinonnnT, the /o /
el ement tends tu be 0l & wid /7 7 tyne. e lips are

neutraliy ondl.

o AT T et et e i - - e e e e




/€3 / is the regular sound of the group of letters
air, for examples:

pair / pea /

fair / fga/

cairn / kéan /

/es / is also the sound of ear and are in many words,
for example: bear / b&e/
EREEEI/ spfa‘/

Some exceptional words:.

there / 3¢ /
their /3@ /
scarce / skéEas /

aeroplane / 'garaplein /
/€2 / sometimes 1is pronounced like a long pure
vowel [:E:_], somewhat centralized especially in a
non-final syllable, such as:

careful / 'ke:fl /

scarcely / 'skersli / ‘ ’

H, THHE eNGLISH DIPHDHCNG /23/:

The diphthong /©3/ starts very néar to the knglish
vowel /5: / and preceeds in the direction of tne more
open type of /@ /. The lip-rounding-ot the initial part
is less close than for / o: ./

The initial part of the diphthong may be described

shortly, as follows:

height of tongue: somewhat below half-
opén |

- part of tongue raised: the back

positionof lips: open lip-rounding

distance between the Jjaws: medium to wide.




TECLESA

are in vibratior

ﬁeard in "Lhe prosun-

NGRS

¢ worns written witu our, for

/ ks3s /

| / sko2 /
Four o / £33 /

‘ ¢0@r3é ﬁ  /_KJ?S /

Lﬂy assot e ﬁeard i thne words:
Csocy /4937

. fieor /193 7 :

‘howvgver, toat uany spedkers

A
itsuay ’

”Wof‘ﬁeceived‘;HQ}isa do not use the dinhthong / 28/
~at all, but always réolact it oy /9: / instead. 3o

the above words are pronounced as: / koais /, / skdi /s

/- f2 :‘/; /‘kD;s /,,/ dof /, [/ £15: /.

/ ud /s

LY. e T Tt Ty TR
I. lﬁi.ﬂ A“JJV\-“.l./.LAJ.iJ- ;)1.4 :

/ ua / is a diphtaong which starts at / u / which

‘then rapidly gmes into the !:;oéi tion orf /@ /. 1t is
~akfaliihg dibhthong and its falling cnaracter peing
eifected by means of 'diminuendo stress'. i'nis means
is uttered

"that the beginning part o the dipntliong

with a stronzer stress than the final part.

s s @

A diphthong o1 the type / u3a / is used 1n soume
words written with ure and oor and thelr derivatives,
. for examnles: sure /‘fua /

surely i / Jha]i /

writter with oar, ore,’




Vinﬁ in. / —us

'Sometimes

cured

O
O
AR

,noorér

naure“*‘

by a vowel fox LhAMWLE‘

‘j‘curlous‘ f

oI further comnrl

‘Vtruant

  I1uenczf‘ﬁ/ 'iluanSL
acwel v dbuai‘/' 

‘7these words all have var;ant nronunCLatlons with / u.@ /,

dder‘

Tewer

fly the common ones,

‘_Jué

o/ kJugd /

”fﬂ/ pua .

ﬂ/ ua / when the termlndtlo

/ as 1n.\

puara /

f“kguarls" /
V‘Ldurdtlon fodaua reifn /

:”jsecurlty ;/J 1 kJuarltl /

words bpelt w1tn ua, ue or ewe Iollowed by

/ truant )

~er is

vt

some words spelt witn our, oUCﬂ

a conoonant 1etter and whose byllable lb strepsed, such

7o o

Bne dlnhtnonv / uid / alSO occurs as a variant of

ndded to words end-‘"

7 dque / Lor / 'dutd /

/- 1jud

also have alternative pronunciations:

-/ po3d /.
/ [03/

/ kj2a/

/- or

/ 1tjuse /

wOrds written witihh ure and 00T, espeial=7"

dr / vos [/

or

or

/ pide/

[ fa /
[/ xjo: /
/ pia: /
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J. THE ENGLISH DIPHTHONG / 13 /:

Resembling the diphthong / i3 7/ but yet differing
from it, in some respects, is another sound which may
be represented by the notation / ia /. -

/7 ia / is formed by starting with a tongue position
approximately that used for / i /, that is, fairly close,
front énd unrounded and ending at a central nearly half-

open, unrounded position.

v,
/ id / is heard in such words as:

hideous / ‘hidias /
glorious / tz1d:riss /
happier / 'hepis /
easier / %izzie 7
area -/ ‘esria /
aguarium / 2'kwgarism /
radius / 'reidias /

% theoretical / @iz 'retikl / .
axiomatic / a@ksla-'mee tik /
realistic / riatiistik /

archaelogical / a:kia'lodzikl /

¥rom the above examples one can see that / {a /
is always unstressed. The exact nature-of / iz / is
difficult to establish., WMany knglish.people feel it as
‘é sequence of /i / and /3 / forming_two syllables.
They may even at times, especlally in precise speak-
ing use a disyllabic sequence of /i / and / 2/ in

. ./
words, written with / i2 /; this way of pronouncing

is shown in some dictionaries by / i-® /.
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/ 15 / has'a certain resemblance to the seguence
/ jo /, bu ti is distinct from this. / i2 7 is a gradual
glide, whereas / j2 / vegins with a sudden rabid gliide.
It is noteworthy that many, though not all, knglish
words containing ’/ i3 / have alternative pronunciation

with / jo /. Ffor instance, sou€ knelish people will

pronounce hideous .. as / ‘hidjss /
easier as / 'i:zjo /

Some will even use / ja- / after /w / as 1in

colloguial / ka'loukwjsl / more usually:

/ kx>'1loukwiz 1l /
Words like area in which / {3 / is precedéed by
r do not have a variant pronunciation with / §2 /s
Nor do some of the words in which / i 7 immediately

precedes a stress gsuch as in:

Neapolitan / nia'politn /

The fact that / i / may always have a primary
or secondary stress in fnglish, while /i3 / is al-
ways unstressed, suggests that the distinction between
the two may not be phonemic.Sometimes the difference
between / id / and / {a / is accompanied by a difterence
of juncture of syllables or a difterence in place of
syllable division. For instance the distinction between
corn-ear (ear of corn ) /'k3:nie / amd cornea (of the
eye) /'k:xnia / involves not only the difference of
/i3 /.and s {5 / but also the difference in the point
of syllables division: tnis point is found after the
n in corn-ear pbut in the middle of the n In cornea.
This, in turn, involves a slightly differencebin the
length of the sounds /- : / in the two-words; the /o /

in corn-ear being somewhat longer than that in cornea.




/ fluad'resnt

resenblance 1o the nequence




fon it 45/ is a zeodual

“tgliie,whcreéffJ wa / uefznq'with a sudden rapld zilde. o

“It‘lukté‘Je Sﬁ Flved tan o'v horla LGYEL LY uttered -
4ﬁz“lt“ / U9 £ H&V& dLTPrnltLV& oronxmciatiuns vitn / \._:a‘?,5
for LHStnILé Lne wozdg{ £ ; |
g;(),f_‘t’ﬁud /:diaf\é ; or 7 'dj,:)fﬁg , ‘

Cdinzluence / 'infiwans 7

4
/

.' i U..)hfl.]. ' / ",)l« :5".‘."9:"’.

! the

A OI&CCtdln: z docs not.precluae the use

S Al

O
N

"va 1dnt ['mg_], J(P 1p~11n(e ins:

;anor'ruouﬁ‘”‘/ ln’kagg“mau /

&anc varlant [‘wa ] m?y ever. Le henrd oceasionaly:
ior exampLe‘“‘
.aﬂﬂuouu\g‘Jf"a:djwas / for the more usual

/tard jUas

“ f;ihe‘/ 13 7, ﬁhé“natwre ci 7 Ga / is difficultfﬂ
“ff tapllsh v1tu nxeclolon.‘Some ﬁnﬁlisn pevple fee1 v
1t as a seuuerce of: /[ o/ dnd /g / forming two syliéblés.
They may evenﬂaronounue a dl*yinLLC / u=& /7 in precise

SDL?KLH‘,bUCh as:

ihiluencé / tinfiu-ans /
‘ C-Lkdllc . : / 'a:djl«‘Qx.‘) ./

:knuerllltz k‘/‘pju—a'riiiti /
e e ol T L
¥his kind-oI pron Ll?T'Cn ¢an be found in scwe dic-
: - ‘ . . . ‘ "-‘ - ot et - . ‘ :
‘tlanarles. Daniel -Jones regards the 7 u2a / as a rising:

i OlﬁﬂLnO“W. The 8= elément.is morve nrowinent tnan the

B

u—ejement on account of the greater soncrity of /7 9 /.-
asrcOmparad with /Z-u /, and not on acccunt of .any .
1ncrenub in- Lress.

Ihe fact tnat /ue/ may alwsys have & priwary




‘dlfflcult‘because of the fact that words: 'éontain;ng

and‘/ ue / are not numerous. The‘diStineti@@’

distlngulshable from the stressed dlphthon / ul /fbut
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| It is sufficient that.they use the disyllabic pronun-

ciagion , namely / u / followed by / i /.
'/ %i / is often replaced by / u:i / when immediate- S
1y preceeding stress, for example: : ‘  :

ruination / ru:ine%[n /.

III. THE LINGUISTIC ANALYSES OF INDONESIAN VOWELS:

| According to Tardjan Hadidjaja and Sutan Takdir

Alisjahbana there are six vowel in Indonesian, namely,

/i e 2 a u/ and / o /. Tardjan {ladidjaja says:

Dalam bahasa Indonesia terdapat sembilan buah
bunyi yang dapat dibagi menjadi:
-Jenis I; bunyi tunggal / é a € o - i/
“dan /u /
- =Jenis II: bunyi pada (diftong): / au al /
dan / oi / 4)

Sutan Takdir Alisjahbana says:

»

G Dalam bahasa Indonesia terdapat vokal yang
jfj“r' ‘ ‘ berikut:

| / a / sperti dalam ada, dapat, pundak, pinta
Seperti dalam besar, sempat, sentak
seperti dalam keléréng, persén, pésék
seperti dalam bikin, pinggir, rintik
seperti dalam kotor, pondok, kepompong
seperti dalam kusut, kundur, rumput.5)

~ ™ N N N

~N N N NN
£ O H .0

The following is a list of pairs which have a
minimal contrast in sound and a difference in meaning.
These minimal pairs are words consisting of two syllables ER
with the same consonants and vowels in the firstrsyllable: E |

’ sapa / | sapa  'greeting'

/ sapi / sapi ~‘'cow'
/ sapu / sapu. ‘broom'

] . Jaino ;
4 Tacdjan Haidyays, Taca Banasa lnpoprsis, U0 Iupentsia,

£y s. Yaesia Aus)shbana, Taca Banasa Baeu Barasa losowiswx )

DIAKARTA |, Gh2 , V- 12 .




/ a /and /e 7,

'iThen: / bara% /
| / berag /

/ bola 7/

~ From:/ bala / Dbala

barang

berang

bola

 Prom those pairs one finds three Indonesian vowel

~ phonemes / a i / and / u /.

?‘The\differehce‘lies in the vowels of the first syllables

'tdisaster!

~ 1ball!

Q76né‘Sees‘that the two words difrer in the vowels of

o the‘first‘SYIlaﬁles /a/and /o

-/ barat

/5 / and /-a /.

" are distinctive phonemes or not, it is worth comparing

. each vowel sound with the other five. Let us consider

/ a/ and'/ u /3 /

’ /

~/a / and /Te 2/
.: ‘ ,

/a /and fo /i /

_ /

/‘a ) and /3 /¢ /

/

/i /and /u /3/
/

In; '/ barat / berat

/ barat

the following pairs:

/a/and /i 7z / baray /

'‘heavy'

o " west'

“]thejbontrast lies in the vowels of the first Syllablesu

~ From all the examples above it is clear that there

~‘are six vowel phoneuwe in Indonesia. To see whether they

/ saray /
bara / ‘'euber' /
iba / 'pity' /
anak -/ 'child' /
akor / ‘agree' /
aran / tooal!  /
lari 7/ 'ruﬁ’ /
balut / Ybandage'/
tabu / 'taboo' /
babi / ‘'pig'  /

kaki /

' foot! /

*thing®

Yangry'

'thing' / barip / 1ie!

‘nest!' / sarin / ‘'select' -

b%?“ / 'new!

ibu 7/ 'mother!

enak / 'nice !

ekor / 'tail!

oran / *human'

lori / ‘lorry"
balut/ 'eel!

tabu / 'sugar-canef ‘
babu/ 'servant! |

kaku/ ‘'stiff!




/1 7/ and /e ./ : / rakit / 'caﬁoe' /raket /  ‘racket!

/ Dila 7 VYwnen! / Lels / 'stand Ior!
/i Land / o/ o+ Jwita / Ywe! 7 kot /0 Ytown!

/ bila / 'wnhen' / pola / ‘'bali!

~

/i /and /a/ : / kira /7 ‘ibink' xera / ‘monkey!
‘ [
/ kina / 'quinine®/ k-na /0 Tstuck!

/u /and /o / / ruban / ‘fox! / yoban / 'cnange?

~

/ luka /7 Twound! loka / ‘'nlace!

/' u /oand /= 7/ / buruk /4 Yoaad! / beruk 7 'kind of

monkey?

/ kura / 'tortoise'/ kera’/ "wonkey?

/e /and / o / ¢ / elok / ‘tbeautiul'/ olok/ ‘'despise’
/ eriak 7/ 'delicious! ‘onax/ t'taorn'
/e /and /a8 / 1 / seran / 'name of / saran /'attack’

/ sedan / ‘car'
Frowm the minimal pairs prescnted above, 1t 1s true i
that there are six distinctive vowel phonemes in Indo=- 2
nesian., But one still nas some problews with the Indo;
nesian vowel phoneme, for example the I[ndonesian phoneme
/ a /. when one pronounces the word / dakat /instead of
/ dekat’/ '"near', the listencrs still give the same

-

response. S0, in a certain environment the Indonesian

./ = / and / a / are differcnt phonewes, but in another

they are the same. Therefore, they are considered as
having a free variation in certain distributions.

The Indonesian /1 7 and /e /y/u /7 and / o / are
difterent phonemcs, but if we obscrve the following

pairs: / wirin / ‘'siant’ / weren 7/ 'slant'

/ Furnury / 'wountain? / wunon "mountain?
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”It‘is'clearxthat:inAthese"environments./'i /and /e /,

/. u / and:/ ) / are 1n free variation in their distributions.

“‘The six Lndone ian Vowel phoncme can be classifiéd‘
' according'to-

‘ the helﬂht to- whlch the tonpue raised

- tne qart of the tonJue whlch is raised highest.
 The clabglilcatlon accordlnc‘to the height to which the

tongue is raised may be termed high, wid, and low and

~the clasSifiCation according to the part of the tongue

© which is raised highest may be termed: front,centre, and

back.

~ The six IndoneSian vowel phonemes,therefore, can

“be put into the iollow1n; chart:

f‘w““, R j \ \ 8 ) s
[ s Lo :
o E Indgnesian Vowel chart

[

IRDONESTAN VCWiL / 1 /3

i
' .
{

A t—

.6 Indonesian / i|/ phoneme is a higi, front un-

fcunded vowel. It is made by réising the front surface
offthe tbngue against the teeth—ridgé, the body of the - f}
tongue is curved while tne tip is still against the ‘ |
10Wer front teeth. |

/ 1 / can occur initially, medially and finally:




‘ f;Initia1lyg‘7 ‘ f M Eediai1y ‘  rinally =

Jixat / ‘tignten' / parit / ‘'diteh' / psti / 'box'
/ ikan 7 'fish!' / sakit/  'ili" / dari / ‘from’
/ itik/ ‘fduck' ~ / putih / ‘'white' =/ kaki / 'foot !

"The Indonesian / 1 7 phoneme has two chief allophones:

1. In a closed syllable it is a sound very much like the
" ¥nglish vael’éound in bit, for examﬁje the word sakit
/ sakit / tsickt. | |
len an qun lelable ibilowed immediately by a closed
‘Esyllablé;‘éSQeéially if the following syllable contains
‘ the‘samé Vowéljsqund,”it way also be a sound very much
like‘the‘English‘voWel souﬁd in bit, for examnle the
word titik / titik / ‘point!. |
2. In other open syllables,‘iﬁ is a sound‘very much like
the Engliéh vowel /i / or / iy / glide in American Eng-
‘lish,‘for example‘in‘the word bee, starting somewhat
higher (that is with the'tbngué closer to the roof of
‘the mouth at the front) and with only a slizht-off glide.
| The Indonesian / i / phoneme is represented in the
writing system by the letter i, for examples:

/ sakit / sakit 'soré'

/7 titik /4 titik  ‘'point'

/isi /o isi 'contents'
/ ibu-/ ibu 'motnher'

Some words in which thefe is the phonemwe 7/ i / in
the second syllable of tac root and in which this syllable
is closed, also occur in an alternate form in wnich the
phoheme /e / occurs instead of / i /. The choice as
to‘wnich iori will be used ig determined by thé preference
of the individual sopeaker; tbut the iormbwith /1 / is the

more formal,for example the word adik ‘'younger brother
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or sister' may‘beipronounced_/ adik / or / adek /.

B. THE INDGNESTAN VOWEL / e /:

unrounded vowel. In its articnlation it is nearly equal

” '  to the Indoneblan / i/ but the tongue does not rise as
' hlﬁh as that for the / i /. ‘he surface of the tongue is
rather low, the space between the ton(ue and the palate

”:‘, is greater than for the /‘i Ao

. : The Indonesian / e / phoneme can occur initially,
medlally and flnally. o
 Initially 1“ Medially Finally

S ekor~/ "tail' ./ kxorek / 'match' / sore/ *afternoon®

The phoneme / e / has two chief allophones:
1. In a closed syllable it has a sound somewhat like the

tnglish vowel sound in bet, for example in the word pem= =

dek / pendck / "short!'.

In an‘opeh syllable followed iMﬁediately by a closed
syllable especially one’containing the same vowel phoneme;
it is also a sound very much like the-Envlish vowel sound
in Dbet, for example the word Qgggg ¢ bebek / 'duck!’

‘12 In: other onen syllables 1t is a sound very much 11ke
the hngllsh / ei / in the word bay, starting somewhat
higher(that ie with the tongue closer to the roof of the

mouth in front) and with only a slight off-glide, for‘ﬂ

example in the word sore / sore / 'afternoon’

The Indonesian / e / phoneme is a high, mid, front  f‘£i

“ ‘/'enak / ‘comfortable' / nenek / ‘'grandma' / sate/ ‘roasted @éét?ﬂ

/8101(/’l ";marvelous' ‘ /‘deret / ‘t'series' [/ 1Otre/'lcttery.;;_.".‘ Lo




'@. THE INDOWESIAN VOWEL /2 /i

” !Tnéutral vowel.~It‘is‘madé‘by raising the blade of the

;  [thgué towards the soft palate, The tip of the tongue

H ,~whi1e the velum. is raised to close the nasal cavity., It
Cis a'sound very much like the vowel at the end of the
~knglish sofa, or the first‘VOwel in support.

. The /a,/phbneme can occur initially, medially, and

¢¢ﬂ‘/ :raq /"'groan' ./ barat / ‘heavy' /[ k3 / | "to!
/ @ngan /:'dislike' /‘bslqu/ 'not yet' / ars / 'adre' 
The Indonesian / @ / phoneme does not have any

 significant subsidiary member,

D.  THE ENGLISH VOWEL / a /:

rounded vowel. It is formed like the Indonesian /&/ :

“‘,but the surface of thé fongﬁe is rather lower; the i

', space between the tongue and” the palate is grester thap

that for the /.3 /.- | .‘
| The Indohesian / a/ phéneme can occur initially,

‘medially and finally:

Initiaily Medially Finally

/ asin / 'salty' / dari / 'from' / pesta / 'partj'

/ arah / ‘'direction'/ batuk/ 'cough' / surga / 'heav?n'

“v  ‘  kThe‘Indonésian'/ﬂaf/ phoneme is a low, mid, central,

s placed a little bit apart frou the lower front teeth

. finally: | |
v”;4;Initiélly S Medially ‘ FinallY:v i
s / @mbun / ‘dew’ /‘basar / 'big' / kods / ‘code'

The Indonesian / a / phomeme is a low, central,un- =

-/ api / ‘'fire! / batu / ‘'stone! / buka / 'Opeﬁf  B




Hﬂﬁf   gfhé pn§némef/ éi/ naé fwd£§hiefa11ophones:
.5f Ih\a c;osed‘syllabie it’is § sound very much like‘
thelﬁnglish voWel sound‘in baa 7 bos / out it is some-
‘what‘higner (thaf is, a'little;cioser to the vowel
| sound in but 7/ bAat 7), forfgxamplevinvtne word QEEEE’
nl/'dekat/~'near*, | o | v
,vIn‘ah‘open syliéb1e fo11§wed imgediately by a
‘\élosed syllable chtaining the same vowel phoneme, it
is also this type of sound, for example in the word
}EEREE /-papén‘/ "board'. |

2.. In other opén syllables, it is a sound very much like

low in the mouth and midway between Iront and back; there
may be a slight off-glide to a higher and more central
“.position,(thét is, touardé but not attainig the position

. of /m /, for example in the word lama / lama /*long time'. .

ot

 BE. MHE IEDCHESIAN VOWEL /u /i .

'*_g Thé,Indonesian‘/ u / phoneme is made by‘raisinglﬁhe‘

back part of the tongue towards the velum which is raised

to close the nasal cavity. In its articulation the lips

": are rounded considerably. It can Ce expressed shortly as

a high,back, rounded vowel. . .

! L
The Indonesian / u / phonewe can occur initially,

medially and finally:

mnitial “”*"‘mééial,
/ umﬁf_/ Wagé‘ , ‘/ dabur /  ‘kitchen' / tifu / ﬁimitaﬁé
/ untqk 4 ’fof' : /-labuh:/ *to anchor! /‘suku / ?:écé'
/ utama / ’primary";/ béku1 /‘ 'basket; ' /‘abu:/  fésh' 

the inglish vowel in baa, with the high point of the tongue
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The phonewe / u / has two chiel allophones;
1. In a c;osed syllable it has a sound somewhat'iike the
English vowel sound in book though it is somewhat higher
( that is, with the high point of the tongue is closer
to the roof of the mouth at the back), for example in
the word takut / takut / 'afraid of’. |

In an open syllablé followed immediately By a closed
syllable contéining the same vowel, it may have this same
sound, for instance in the word tutup / tutup/ 'to closa'.
2. In other 0peh syllables,hit i$ a sound very much likek
the knglish 7/ u: / phoneme or American knzlish / uw / :
glide in the word boo, starting somewhat higher (that
is, with the high point of the tongue’qlpser to the roof
of the mouth at the back) and with only a élight off-

glide, for example in the word satu / satu / 'one!'.

F, THE INDCHL3IAR VCWEL / o /:

The Indonesian / o / phonewe is a high, nmid, Laék ’
rounded vowel. It is made by raising the dorsum‘towardé‘
the velum, which is raised to close the nasal cavity. It
is nearly equal to the Indonesian / u / but fhe position
of the tongue is lower than that for the / u /, and‘the"
lins are rounded.

The Indonesian 7/ ¢ / ohoﬁeme cah occur initially,
medially and Iinall&:. |

Initial Medial Final
/ obat / 'medicine' / besok / 'tomofrcw' / toko / 'shop!
/ otak / 'brain / balok / 'log'
/ oran A 'human! / garon / 'robber! / sawo_/ 'atkin@

of fruit!

/ sado / 'Carriegel*f




"'The phonemeV/ o_/ has‘two cnlof d]lOphOhES'
In a closed syliable 1t 1s a oound Very much 11~e the

vowel in drltlsh bnfllsh ;_E that is much closer to
S 7 than in the Amerlcan Lngllsh pot, for example
“in the word Eotlot / potlot / 'penoll'
In an open syllable‘followed 1mmed1ate1y b& a closed
syllablé oontaining the séme Qowel phoneme, it is also
‘a sound of the same guallty, for examnle in the word digg
/ oodoh / ’btupld'
24 In other open Sjll&bl&b 1t ‘1s a sound very wmuch like

| the Enﬂllsh vowel in b_’ startan somewhat hlgher (that

‘1s w1tn the hlvh p01nt oi the tongue is closer to the

~”3di rooi of the mouth at the back) and with only a slight off=

gllde, fo; example in the word oto / oto / 'car'

' III. THE LINGUISTIC ANALYSHS CF INDONESIAN DPHTHONG

‘Before one talks about the Indonesian dlphtnonos,
’1t is worthwnlle to. know the dlfierence between vowel
clusters and dlghtnongs. | |
dBy a vowel oluster means a sequence of two vowels
in which the first eledont is as prominent as that of
‘ the second. By a diphthong iS meant a ééquence of two
| vowels 1n whlch the flrst element is more prominent than
the second one, The dliference of prominence of the first
and second element is because of that the first element
is syllablc while the second one is non-syllabic.
| Cne can say that the difrierence between the Indo-
nesian vowel clusters and diphthongs lies in the second
element of the vowel sequence, namely the second element
of a diphthong is non-syllabic while the second element

. of a vowel cluster is syllabic, Besides it, - a. vowel
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'.  afﬁ§w¢I'élﬁétéfcénétifﬁtes«tWQdifferent phéncmes,
. whileka dibhtndng constitute a single vhonene,
| Thé‘Indonesian /fal/ phonémé can cluster with
phdnemes /i ahd /u /, the /i / nhoneme can cluste;
‘ with‘/ é / and / u /,~The.phoneme / u / can also clustet
]‘with /i /and /a /. Hlere are some examples:
‘The phoneMe / a/ clusters with /i / and 7/ u /:
o/ ai‘/ as in fhe Words; lgig'/ lain / 'different', kain
/ kain / ?61ofh' and ggiik/hkail / 'fish-hook'; the
cluster‘/‘au / qan.be‘found in the words laut / laut /
*Sea';HEEEE / raﬁt /“tQ carve',.gggg / haus / 'thirsty!.

| The phonene /‘i,/ ciusters with / a / such as in
.the words dia.. / dié'/ 'he br she', diam / diam / 'silent!',
' 21§£ 2“biar) '1etf;The phdheme /i 7 clusters with / u /o
~as in the WOrdS" tivp / tiup / 'blow', bius / bius /'drugged'
~E£E£-/ éium / 'kiss'. | |

| The phoneme / u / clusters with / i / as in the wordé
Qgig‘/ buih / 'foam',‘ggii/ kuil / 'temple', duit / duit/
“'monéy'. The phoneme /u / clusters with / a / as in the |
words gggﬁ‘/ buah / 'fruit!', lggﬁ / luas / 'wide', buas
/ buas / 'wild',

"In thé cxamples given above one has the / -VV- /
sequence in which the first vowel is equal to the second
oné in quality, and they cons;itute two difterent phonemnes.
[ Unlike thé knglish phdnoiogical system, Indonesian

“has only three diphthongs namely / ai au / and / oi /.

A, IHE INDCONESIAN DIPHTHONG 7/ ai /:

The Indonesian diphthong / ai / is wade by pronouncing

the Indonesian / a/ then followed by non-syllabic / i /.

RIS S LE




Initial  kedial  Final
i e " = ra‘:‘l»u‘a”i  /' fa‘lxjai“ / 'busy'
}Qamai‘/‘damai‘Y WpeaCé' >
‘”fbadal,/‘badai / ‘storm'

ThéVIndohésién dlphthong /ai / does not have

Elnal

fgulau‘ / pula / 'island
‘kalau / kalal / 'iﬁ' |

”kerbau / kﬁ-:arba /'buff.‘ ‘o"

Indonesian dlpnthong / ol / is made by prﬁm:

fhoﬁnéing tne Indone31an / o/ tnen followed by tne non~b

‘{syllablc /i /. It can occur in ilnal position but neverv

’1n 1n1t1a1 or medlal pOoltlonS'
*flnltlal ‘ﬂ-‘Medlal : . Final
. * . - . i
amboi / ambo

sepoi / s3po’ /"blow%

‘subsidiary member,




SIUDENTS LEARNING ENGL

-ficulty in 1dentify1ng the sound “in differentiating one

‘eound from the otners,

VOWEL / is /‘

ndonesian students usually have dif:i

n‘identifying or pronounCing the fnglish vowel / i-f/

‘aThe difficulty in the oa831ve aspect is that they cannot

Veasily differentiate bnglish vowel / i-

In pronounCing / iz i they tend to shorten it especially

‘fwhen final or when followed by voiced consonants, for‘
|
xexamples. gea [/ si: ?is pronounced / 8i /

tree -/ tri:i/ is pronounced / tri /

league / li:g / is pronounced / lig /

fifteen / fif! ti n / is pronounced / flftln‘/l

Accordina to the rule,'the long vowel / i: / ie

shorter when followed by a vaoiceless consonant than
“when final or followed by a voiced consonant. Indonesian

Vstudents are inclined to make the long vowel / 1:‘/

fully long when followed by voiceless consonants,'instead




pyhekwordsﬁbeef_/‘

;to pronounce the lon

vowel / is / iully 1onJ in un—

dentliy or hear that the“/

g/ in those words are the\

he maln reasons wn‘ Indone51an etudents tace dif=

_cultiésﬂin‘learpin;'hn"llsh vowel / i: / among other

hiﬂgsharéﬁd":

/

‘In Indone31an vowel‘/ hab the same lenvth in every_
environment wnether 1t occursclnltxally, medlally,“
finally. Ther ls no dliference in 1engtn for Indoneslanf

‘Voweljkii / eltner it 1s fullowed by voiced coneonantsx

‘or v01ce1ess ones. Indones1an students cannot dlif”rentlate

tnatg/]i. ( in beef / bl £ / 1s shorter than in lead

dliference whether a word hae a stress on its first oY
-second syllaole. That is why Indonesxan gtuflents cqnhot
,differentiate tnat / i- / in leader / '1ids / ie snﬁrﬁ
ethan the / is / in lead / li: d /.

”Thounn 1t 1s dlfllcult for Indonesian learners to

overcome tnese problems, they would not become a serlous‘

hlndrance irn thelr process of learnlng nnillsh as a second

1aneuage4




Most Indoneslan tudents ebpec1ally the Javanese

‘,for examples 1n the words.

*}salty‘

a81n J / aSlD /

 'diélike!

englt / seglt

Hdwever, some Indone 1an students espec1a11y thosa‘

ho cbme irom bumatra, Borneo and Ilore cannot 1dent1f‘

'and produce the mnvll h vowel 7 i / perfectly.‘They tend

‘tofpronounce 1t as Indon631an‘/ i / 1n the words 1kan

1kat / ’tlghten' It lS

&hemght_or %ﬁejtoﬁ‘

‘Thib is because in: their mother-ton LES they Gnly have‘

’7 i / which is prch@uneed higher than the English vswel
I
/ i /. ‘

‘ahavt / i /‘ as / i and

/_1n1ﬁerm;hatiéns =ie8,

 for examples in‘thé words 3

varieties / ' ve'raiztiz /

carried  / 'karid /,




1In learnlng the nngllsh vowel / e / Indoneslan
students have some prnblems._lt is dlfflcult for them
3to hear dnd to recognlze / e / exactly when 1t is pro-‘
nonnced and it is also difilcult for them to produce
Tthls sound correctly.‘rhe reason is that ther is no‘

‘Indone31an Vowel / e / whlch is exactly the sane 1n‘

Jquallty as the Lngllsh vowel / e /

As one knows that the Lngllsh vowel /e / 1s‘

‘half—close to half-Open, Iront spread vowel wherea

“Indones1an vowel / e / is an 1ntermed1ate, iront, spr(

vowel Indonesian vowel / €. / has two allophones, name

‘1y / e / as in P B B./ pebebe / and [‘2_] das in p

It is clear that Indonesian VOwel / e / is dlfffhe

from the English’ /e /, whereas Indonesian [Y,? is:ve

lose “to English ('a,], and one can regard that the

fdonesian e 7 is the same as English /‘&_7 It means
f‘that Indones1an vowel [“z,] is lower than the bnslish;

/ e /s That is why the Indonesian students tend tovpron

nounce the nngllsh vowel / e / as the Indone31an /’6

‘ for examole the words E / pen / and t8i / red / are
*"often pronounoed as / pen / and / rﬁd / by Inﬁﬁmesiu

etudents.

Sometimes Indonesian students can produce nhe Englinh&

.

vowel / € / correctly when it occurs in individual words,h

however, they will produce / € / instead of /e /‘3$f

f‘soon as it occurs~in~the sound=group. Nevertheless;fone

“cén say that tne Indone31an students' problem in produ‘.ng,

~the Engllsh vowel / € / is not very serlous




66

TﬂL PRCthMS OF IhDCNLSIAN “TDD NTS lnnﬂLING LNuLISﬂ

' VOWLL / a:/'

Indbnesian‘students have‘seriOus problems in 1earne:
“1ng the anllsh vowel / g2 / because in Indonesian there\
‘is no / a / sound, The problem involves both the passive

" and actlve aspects.Indone31an gtudents cannot identify

the English vowel sound / a /, they cannot differentiaté -

the sound © . .. . /a / from /e /and /& /. When

M  , théy hear a word‘having: the / & / sound they will cateh
}it as having the sound / e / or /& /., Of course it k
causes mistakes. When one says the wbrd Qgé / bag 4 /
'f:they may catch it as bed / bed /. |
| 5 The problem in the actlve aspect is also serlous,
‘\7 ‘because they cannot produce the sound /! as / periectly;"“
f ‘They frequently‘pronounpe / a@ /as /¢ for /e /.
S The main cause df this mistake is that they never spread
f  their mouths WLdély when they pronounce the sound., This
1s because‘in Indonesian there is no such vowel, Tﬁey :
also never pronounce / as / with its.prOpér length,

Even, some of them pronounce / a / as / A /, for example

they often pronounce fat / fast / as / IAt /.
o It happens sometimes that soue students can pronounce -
 the English‘vowel‘/ @ / when it occurs individually, but
fhey’cannot do so when it oécurs in context, It is the.
same case as when tnéy hear 7/ aa / sébarately they can
,idéﬁtify it correctly, but if it occurs in context it

is mixed up with /e / and / & / sounds.

'E. THE PRCELEMS OF INDCNESIAN STUDENTS LEARNING ENGLISH

VOWEL / G /3

-

The difficulties of Indonesian students learning

A




lEngliSh7Vowéi /c1iJ éréﬁbgth]in‘perceptive angd produvtive

‘aspects;‘Théyltend‘to idéntify and pronounce tne sound
witnout‘its prdper lengﬁh; They identify and pronounce
the sound Withbut remembering that the knglish sound

‘/’a:_/ is not the same with .the indonesian / a /.1t is

because / a / in Indonesian 1is a frequently used sound

that can occur initially, medially as well as finally,
so the tendency to pronounce /a: 7 as / a ’/ is so great

that the often do not realize that Lnglish vowel / Qi /'H

is longer than Indonesian / a /.

IOR ‘THE ERGLISH TOWEL / A / CAUSLS KC PRCHLEM FOR INDO-

NESIAN ETUDENTS:

English vowel /A / causes no problem for Indone=
. sian learners because it is in the same quality with the

Indonesian vowel / a /. That is why Indonesian students

1 can identify and‘producé the sound easily. .

| ‘The diftference betweén‘tne English vowel /A / and'
'73fﬁf\ " fné‘Indonesian vowél / a / lies in the case that English
. vael‘//« / can occur‘in initialrand medial positions
only, whereas the Indonesian / a / can occur initially,

medially, as well as finally,

Enzlish vowel / n /:

Initial . Medial s Final ,
other / A%2/ come / kam / -
.onion / Anjsn / " London / 1Aanden / -

Indonesian vowel 7/ a . ’:

Initial 3 © Hedial Final

alin / alih/ ,'change? siga / sigap/ 'ener- tanEa /tanpa_/,: i ‘-‘:V.{;f

msuh / asuh /' take H getic! 'without" [
care of! lemah/ l8mah /'weak' . sapa /sapa /

'to address' |




5 the same v«l‘hh

3act1ve a“nect

ln the n s*ive asoect tuey o-

‘/ a.q as /0 /, and al 0 11‘;

J'*)ronounce / Qs / as /3/

hc mai'n reason ol the ‘mistakg'

fiSvthat‘gkey never. oronounce ‘the inglish vowel £33/

:withyits7propervlergtn;xror;éx_wple the words

all  / 9:1 is pranbu@¢ed as / ol / vk'M  f

board / ba:d /is proncunced as ./ byd /

cause / Kdiz- /lb pronounced‘aﬁ / %0y /. etc.




'THL‘ENJLISH VOhhl / u "CAUS NO’PRGELEM‘FOR*

:gIVDCNLoIAN TLDLNDS'

van learnlng Eng llsh Vowel / u / Indonesian studénfs
donot face any dliflcultleo elther in the passive or‘the’
ctlve asgects. “hey can’ 1d ﬁtliy and pronounce the.
Q;Engllsn sound / u /'nrOperly because tnglish vowel / u /

”‘iu‘the same with the Indonesian / u /. Let us compare

Indon651an /w /i
 udang /‘udan‘/“s?shrimp?
buta  / buta / 'blind’

‘suku  / suku /. 'tribe'

THEwPRCBLEM‘ OF INDONESTAN vaJnan LEARNILG THi

Tt

ENULIQH VOWIL / u: _/

'ftend to 1dent11y and pronounce ‘it as S u A It is because‘d
Indoneblan does not have long y u: /in its phonological
sYstem. ;. ¥ ﬁf\\éi - ”,1 _ IR N
,Théﬂproblems:éré rather serious because they‘méy

idehtify and pronounce the sound wrongly. They might

"confused the sound / u: / with / u / in these p91r of

words:
§Qg§‘ / sﬁ:t / : . suit / sut /
fool / fu:l / o fe full Jtul /
ool /pusl/  pull  /pul /

ﬁthe Indon831an / u / with the bngilsh /w / in these words.‘)

"fih«learnihv“Envlish.VOWEIV/ u: / Indonesian StﬁdentS“ Qf




agree / 3'grit,

an,swdenta. 1In neaf ing. tha mund it ia cl:fﬁ,eum ':rof:

They nay prcmunce the words
her  /he:i/  as /b [/
curl  l_/ ka:l:/5l  as / k2l /

thirsf"/ es:st /  as / east /




the orohlem 1s not so serlous because

though they do not pronounce / a. / w1th 1ts prooer lenvth
;~ the llsteners may not mlsunderstand the meaning of the

’mwords. RO

THE PRCBLbe OF INDChLbIAN STUDENTS LEARNING THE
\aWEN L1SH DIPHTHOAGS

lee the nroblems iaced by Indonesian °tudents 1n
]learnlng the ﬁngllsh vowels, the problems in passlve _
L“and actlve asoects are also faced by Indonesian students
n‘ln learnlnv the Lngllsn dlphtnonvs. |

" Lhe dlfflcultles oi IndonEslan stuoents in learnlng
Ydthe hnvllsh dlphthongs are caused by two main reasons,
‘~fname1y. \

*f1.5 There are not ‘80 many dlphtnonrs‘ln Indoneslan phono-i:
nloglcal system,o‘_ | |

,f 2 The quailty of Indones1an dlohthonss are very dlfe‘s :H

‘eferent Irom the anllsh ones."

A, THE PROBLEMS CF INDONESTAN STUDENTS LEARNING BNG=

. LISH DIPHTHONG / ei /:

The dlfflcultles of Indone51qn students 1earn1ng

LAt

‘:bn:llsh diphthong /. ei / lie in both perceptive and
‘”onproductlve skllls; It is difficult for Indonesian studénts
“to perceive the Ln:llsh / ei /, they cannot dliierentlate
,]./ el / from / e / and / i /. similarly, in the productive‘
:‘Sklll they‘WIll also use / e /or /i / instead of'/ ei*/.

5 These‘probiems of course, bring about mlstakes, ior

”];mhen they hear a word naving the sound / ei / they Wlll

~of words may become problems for them:

jpercelve it as a word haV1ng the sound / i /, These psi; o




pill  /pil/

: ;/§ 'M ‘

-/ ste Cstill o/ still /
 )‘sein /oo sin ‘ / sin '/
s Sik'/*‘”l‘ sick -/ sik /

“iﬁfhapbén ometlmeb that fhe stud lents can nroduce
3;§oﬁnd / éi 7 corrcctly when it occurs 1n41v1du111y;
ffbﬁﬁ asNSo6h”és 1t occurs 1n a sound group they tend tOH‘H
  pronounce the sound wron 1y,‘~ﬁ
Phe maln cause oi thlb problem 15 that Indoneblan
‘students never soread thelr mouths w1ieiy and they do
ﬁnot wronounce the sound hltn its nroper length as it

-

”Thas‘to.

‘“‘THn n(blrha or nJ(%LolA} STUDEMTS TLARKING cNGLISH

“‘:‘DIPrhj Il’} / Du /.

 fhe dlnhunonv / ou / causes nrculnms for Indonebian‘
:bstudents in, ﬂenerai oecause tnlb gound .daes not’ogcur}ing
fiIndone51an phonologlc*l system.‘lt is not surnrising” “
 that many. Indone51an btudentb oiten maKe mlstakes in |
 identify1nJ and artlculatlng the sound.

In iact however, sometlmeo one may hear the bound
ﬂ:/,ou / occurs in;a dialectal,sneech oi some Chlnese Ing :
‘°  dones1an from o]der veneratlon,as an ‘allophone of the |
fflndanes;an dlnhthon* / au /, for txamples the words-f"

‘kerbau /;karbag‘/ 'buifalo' is pronounced ['kﬁrbou]

‘de;nthe sound / ou / is not difficult for Indonesian

" students from the Chinese origin, but for tne others . .
" especially the Javenese and Sundanese ones, this sound:

" does cause problems,

lampau ~ / lampau / 'past!  is pronounced ['1ampou;/‘
silau / silau / 'dagzled' is pronocunced [ silou J




phthodg:

. because

ot be nronounced pi

,héyktend}

i pronounced /-

i

s/

ced / ma

LD s

i diphthong / au /‘mQSt

I

In pronouncing the

sian students tend to use the sounds /5/ or / o

he sound / au i

v

stem for examp) words:

/ pukau / ‘anaesthetic' o

/ Jimau /- fruig!







/ :ﬂ/ in between~v o / and / i / thus produCinv two
1sdistinct vowel sounds instead oi 2 gliding sound.
However, one~can say that this problem is not very

f[serious whether the diphthong / 9i / is pronounced as

;n‘/ 01 / or / o 1 / or / 01' / or /ojl /or / OJl' / it

~f”is still intellegible Ior the listeners.

f P. THE PRObLEMs OF I‘MJ)ONESIAN STUDLEDS LeARNING MNGLISH

DIPHTdONG / id /

tThe dinnthong / 1a / causes problems ior Indon631anuu
;students because this sound doe ‘not occur in Indonesian.i,
xMany IndoneSian students find dlfficulties in either |
uidentifying and artlculating the sound | /
|  h Like the dinhthong / Dl / Indonesian students tend

to pronounce it ‘as. two separate sounds like / i~ 2:/ with

;ha stopwbetween / i / and /:;/, or they might insert the;
Tisemi-vowel /0 / between the vowels as / ija /, iob ‘
ﬁﬂexample the’ words~ ‘ " : ‘
gggzg , / 19z / :kiisipronounced‘/ i-pz / or /iijan
nmerej/ml; /r.:kisfpronounced / mi=2 /or / mige /
va;ﬁsincere/isinsiaﬁ/‘”iStpronounch / sinsi=2 / or””

/‘Sinsiga /

‘jThis mistake‘is caussd by‘the nature‘and nabit of
;Indaneeisn students to insert azj /2 in betwsen two;;
ld vowel sounds in their mother tonau - for examples;:
is'_ 'he or she' is pronounced / ija / |
‘;¥££2Qs -plad' ‘:‘ls,pronounced / riJa /
‘iéigs' ‘let':u  o‘is‘pronounced / bijar./
éome IndoneSian students replaee / ia / With /
thus / igz /'1s pronounced / 1 z / and / mis / i

'nounced‘/wml:‘/g




_ DIPHTHONG / €3 / :

In pronouncing Engllsh dlphthong/'ea/ Indone81an‘2

,students tend to nronounce and 1dent1fy it as the vowe
‘/ 3 / endlng w1th tne rolled / r / sound, or as two;y
fsenarate sounds /E / and /9 /.3

The difficulty of nronoun01ng dlnhthong / £9 / without‘

gthe seml vowel / r/ whlch notlcably exists in the morpheme

fwhere the dlphthong is, 1s caused by the dlstlnctly pro-"

*nounced Indone51an / T/ that can .occur in its initial,

amedial, and flnal p081tlons, for example-

Inltlal | ‘wt‘a-\‘u”fd Medial : Final

*rendah / rcndah / low' fuhari 2 hari,/"day' air / alr/ 'water
rusak /'rus ak / 'damage' dari / dari / 'from' semir / samir

polish'

That is why 1n nronounc;ng the LnOIish dlphthong

4’52 / they make mlstakes in soundlng some kind ofo/‘r

at the end of 1t for examples-

alr‘,f -/ g3/ is pronounced / er . /
hair ddd‘/ hge /~is pronounced / her /
fare‘dkg / ria [/ is pronounced / rEr /

secretaire/ sekrat€d / is pronounced / sekratar /

oy
‘f L
l

THL PROBLLN& OF INDCthIAN bTUDnNTS LLARNING LNGLISH

DIDHTHON” /AQG /3

‘The diphthong /:JQ / does not occur in the Indonesian

’phonologlcal system, so like the prohlem found in the.

dutterance of diphthong /ea/g‘lndones1an students tend
yd‘to add‘semi vowel / r / after the sound they produce. The

Wffdiphthong / 99/ is often pronounced as / 3t / by Indone=.




7

N~m‘sian”students;‘for exémﬁlé7the'words:
) pour =/ py3/ is pronounced / par /
Iloor / 198 /is pronounced / flor /,etc,

5 However, 1t must be noticed that many speakers of

H‘5 Rece1ved English do not the diphthonz /o3 / at all;,they :
7, use the sound / o: / ;nstead. This sound is much easier
_than the sound / 202 / for Indonesian students; so, ii is
'advisable‘to'téach the variant / D: / to the students who
 j cannot produce the sound / 23/ correctly. Thus,fhe words
' pour  may be pronounced as / pd: / |

floor may be pronounced as /‘f13:/, etc.

"I;« THE PTOBLLMb oF INDONLSIAN STUDENTS LEARNING ENuLISH1

DIPHTHOYG / ud /3

The diphthdhg /‘ua,/ ¢éuses problems for indoﬁegigp;
‘stﬁdents because thié séuha does nbt occur in Indonééiaﬁ
 phono1ogical system, Many Indonesian students ten& to

identify and pronounce thlb sound as two separate sounds
/u/and /a/ or to 1ntrude the sound / w / between

‘, / uw / and /g / and pronounce / uwa /. They may pronounced

" the words :

truant  / truént~/u_ as / tru-snt / or /*truwéﬁt;“

fluency / fluensi / as / flu-gmsi / of‘/ fiuﬁéﬂsiy)
poor / puy / | ‘;as / pu-2e / or [/ puw@ / ‘
secure / sikjue / as / sikju=3/ or / sikauw? /
However,the mlstake in pronouncing the ﬁnglish diph~
~thong / u / would not bring serious problems 31nce it

is intellegible for the listeners.

J. THE PROBLENMS OF INDONESIAN STUDENTS LEARNING ENGLISH -

DIPHTHONG / u® /:

English diphthong / i / is difficult for Indonesian




}students beoause the nature of./ ud / is dliilcult t¢”‘_
iestabllsh w1th prec151on. It 1s only worthwhlle to know
;that / ua / 1s always unstressed It is tolerable if
:‘Indones1an students 1dent11y and pronounce 1t as the

:‘ffsound of the dlohthonv / ua [e

CE E PRcsLsxas OF INDCNBSIAN STUD:NTS LEARNING ENGLISH

DIPHdeNG / ulA[

3 thLlSh dlnhthonﬂ / u1 / is also dlfilcult Ior In—
.1dones1an students because thls sound ig also dliilcult
teuto establlsh with pTCClulon. It is only worthwhile
to know.that / i/ is always unstressed. It is also‘
‘tolerable 1f Indones1an students identliy and pronounce

&; 1t as the sound of the dipnthong / ui /

e o e g

B




. Tnh H'THCDS OF TEACHING
LNGLISA VOWELS & DIPHIHONGS

I

~In this part the writer would like to diséuss'
C'H ébout,the methbds of teaching kn;lish vowels and diph-
‘~thongs.‘The basic principle of the methods of teaching
‘fﬁsedfby the writer is the”one that is proposed by
‘“ﬁ‘benJRMJH S bloom,an exn‘rt on education field who is
much‘involved 1n studyln@ and‘analyzing‘the nrocess  of.
  learn1ng subgect matters ‘for human belnb. |
" gAcCord1na to him there are Lhrﬁo meortunt domalns
‘that uunport oae procebs'ui le°rnan namely, the Log-
,nltlve Domaln, Lhe PSJchomoLor Domeln,‘and the Affec—
‘tlve Domaln ‘Tn pr1nc1ple of uornLng does not ex-
‘}élude‘the; leorj of learnlnh ldnh a2pe, meaning tb say
"that in learnLnL a new language either a second lan—
‘guage«or a foreign_language one should pay attention

to thoce tnzee domains: as well

By Cognltlve Dowain is meant the ileld which deals

 ‘Wifh the recall or‘recognltlon of knowledge and the

develbpment of intellectual abili¥ies in one's proceés

of learning.l) ‘ |
\_The Psyﬁhomotqrié Domain is the manipulative or

notor-skill area, which is very importent for people

“who learn language. As one knowc that learning language

‘l) Benjamin S. Bloom, Taxonomy Of kducational Objectives
The (lassiiication Of kducational Goals, dand-book
I: Cognitive Domain, p.2 :
L

;Some"Pfinéiples5in‘TéaChing Enﬂlish Vowels & Diphthongsﬁ?




nd wrltlng and

‘gcan be called as the passlve ukllls,

‘speaklng sk]lls th t can be called as the active skllls.,

The Affectlve Domaln descrlbes chan@es 1n 1nterest,’f
attltudes and values, and the develooment of apprec1a |
,tlons and adequate adgusment of a person: in learning a .
fsubJect matter.» | ‘_i E ’
As an hnsllsh teacher one should not neglect those

three domalns 1n one' process of teachlng or 1n other ’

‘words, those three domalns must £0 together in order to

wgaln a frultful teachlng. [f one nenlects one of those

fythree domalns,ilt mlght be sald that one s teachlng g
uﬁ;f'

Q,not successful or exfectlve.f

Bes1des the theory suggested by Benaamln Se Bloom

\~1used 1n teachlng the mngllsh sounds espe01ally the Eng-

,fﬂllsh vowels and dlphthongs,”the wrlter w1ll also remlndf

‘ﬁthe teacher to pay attentlon to some other 1mportant
[prlnc1ples of teachlng that'determlne the success’ of a

ateacnlng as well.

The flrst 1mportant thlng that has to be noLed is’

~the class -room atmospnere. The class-room atmosphere lS"

udVltal in teachlnp the hngllsn sounds,_lt is the key to

‘dsuccess. Unless the tudent feels at home with his teach-‘

ger and his fellow students he w1ll not achieve the free—t

: 5dom to produce the sounds that are strange to hlm.a) It

is very hard for a student ‘who is shy or afraid of maklng

“‘mlstakes to try. to produce sounds that are strahge and

‘dlfflcult for them. Lf the student feels at ease, it- 1s

‘easy for him- to produce the sounds belng taught The

p.V.




;ao;tg‘

pathy to his student . He shouldkalso ask his students =

mdttekess .

The teacher chould aiseebe awzre that over-correc-
‘tlon mey dlscourage the: students.g) The teacqer, on the
t?other hand'should glve much freedom and let the students
‘~try tetproduce the souﬁds being taught. When 2 student
eﬁeﬁakes a‘prenunciatienvmistaxet;et~him ftry to improve it
‘ffby seying~"0key,‘try dnee_aga;e‘pleeseﬁ“‘Lf‘after'several

'~ “times trying he still makes mistekes, the teacher can

Jthe should walt untll the student has finis shed pronounce
sjthe sentence or the word

Another 1mportant thlng thet det termines the success

‘source of 1nformatlon from Wthh the tudent enrich
~‘and gain knowleape. In: pronuncietion class a teachér de-'
termines the students' acqu1s1tlon. fle should be aware
“thet‘students tend to coey‘the teacher as a model, Poor

4

o model will produce poor 1m1tat10n. herefore, a teach-

er should become a good model, and a good proparation

les needed and necessary. .

ﬁhe teacher should h?Vt epough knowledge about the
speeeh organs and the positioe of the tongue and other.
aparatus in producing certain sounds so that he can;ex—‘
plain how to produce the sounds. Since the sounds of a

language are distinct from the other by a rclative num-

— — . - S S v G A T A R M S GO0 ML G R AL e e e

3) Robert Lado,& Charles C,Iries, op-cit., p.v.
‘4) Robert Lado, Lenguage Teechlng A 801ent11Jc Approach
- p.50. ‘

,fteeehefjthereforeg hould always be patient and ohow sym-_

"‘Rknot to. laugh at the student who makes pronunciation mis-

' correct them and give the cerrect pronunciation; however,

”tof a. teachlng is the teacher hlmself 4 teacher is a Y




5)

:,ture the teacher should_also know the phonological‘
description of ‘the sounds.-"‘ |

The last important thing that cannot be neglected

‘J'Tf by‘a,teacher in his teaching is the individual differ—

i“‘ences of the students.fA'teacher‘should be aware that'

the students he teaches may come from different social .

‘back-grounds, and their capacities and character are

.”,different. Some students may have good ability in imi-

tating sounds whereas others may not, Some are Shygsome

"‘are not. Besides that, the teacher should consider the
“students' impediment suchfas speech impediment, hearing
impediment etc.

Based on the theoxies and prinCiples written above

the writer arranges the second part of this thesis into“

i3 three parts under the heading of Cognitive Domain, Psy-.

chomotor Domain,.and AffeCtive Domain. It will be dis-

' : o ’ ) o
cussed in each section how each domain plays an impor-

“gtant role in the process of teaching and learning English

vowels and diphthongs, the techniques of teaching that
can be used to support those three domains and some ex-

| amples of how to use the techniques. -

- II, THE COGNITIVE DOMAIN

-

If one says that one! 5 teaching has to give special

‘attention to the Cognitive Domain it means that the teach-

ing should be concentrated on the ways of making the

5) Archibald L.dild, Introduction To Linguistic Structure,

'["ber of articulatory differences called distinctive fea—‘

p.32.




jlearner understands whatkthe teacher explalns or want
hl?to teach to hlm. One has to remember that for adultvbu—ﬂﬂ~
‘3fp11s learning a new language requires process of thlnk-
‘eillng. In other words, thlnklng process pl ays an 1mppre
thtant role in adults' learnlng. For chlldren on the other‘f
'x{;hand ‘learning a language is more a habit than a th1nk~<v
‘ﬁhlng_process.“ | |
‘To serve the thinking‘precess that willy-nilly oer
"Hfdurs in an adult!s process of learning the teacher‘may ;fV
],use:thé‘technique of ekplanation,demonstration,'orvcem;fs;

~ parison and contrast in his teaching,

4. TEACHING ENGLTSH VOWELS AND DIPHTHONGS USING

EXPLANATION

The method of teachlng Engllsh vowels and dlphthongs
“‘uslng explanatlon can only be apprlied for the students of‘
university level. It is unwise if the technlque of enpla
::natlon is used for teechlng beglnners because it mlght‘
‘dlscourage the students 1n their learnlng. hven, they
mlght think that Engllsh 1s dlfflcult and they w1ll have
no attentlon to learn EnFllSh anymore. :

The method of teachlng English vawels and dlphthongs
, us1ng explanatlon can be presented by glVlng the phonetlc
ve‘transcrlptlon of the sounds'belng learned The teacher
.lexplalns the pos1t10ns of the tonvue, lips, and other
‘parts of the organs of speech to perform a certaln actlon
"uin producing a certain s speech sounds. "
The students will learn to make the sounds wanted

with greatest accuracy and in shortest time if they are




  thd pr§éiseijfwﬂpﬁ Lo do‘wiﬁh‘ph@Lr obwaﬁn of épeech.
Aftér thﬁt;‘thglLeachﬁ:>giVeu GUCICHBLS ahu yr5ctice

‘baseq on the tﬁgory riven pefofe. By usLmﬁ this tcch—‘
- niqué”the students wili gr@dually mastor thé material
beiné»leérned, |

The eXpLanatianof phonetic transcription can be
presented. by gi#iﬁg the description of the manner of
forming ﬁhé sound,‘wheﬁher the sound is pfoduced’with
tense‘or‘léx‘ﬁongug,‘whethéf,the sound is front or mid-
dle or bsck vowel, whether it 1s produced with spread
or‘neutyal pdsitLQns of the lips, lhe distribution of
thé vowel iS‘élso described whether iv occurs initially,
médiélly, or finally. lne téacher also descrives Lﬁe
sound hqs its allophone or‘not.‘

 For egampie‘thé description of thé manner of form-
ing the”mnglish‘vowelf/ i:‘/ is as follows: The front
of the tongue is raised tQ a height slightly low and

»

behind the close front position; the livs are spread,

the tonsue is tense, / i: / can occur initially, medial=-

ly, or fingliy such as in the words even / 'i:vn /, com-

plete /kam'pli:t / and see / si: /. In Cockney London
dialect / si: / is often pronounced zs / sai /.

Besides the theoretical‘exPlanation the teacher can
‘élso use diagrams‘to make ﬁhe;explahation clearer,

Por examples:

The Diagram Of The Enplish Vowels:




Vithe naghest. var
of the tongue is:
‘ front pack

Ry ‘ Lo ‘ ‘ : central part

<

hilgh

B
mid . in the ’ K of the
o mouth

low : : ’ &‘ & 3

The diagram showing the tomgue pogitions ol tue front

cardinsl vowels / i e¢e a / :

Phere are four types of ‘exercises that con be given

‘after the explanation nemely the exercises on hearing

“the vouviel contrast, on\r&cognit;On of sounds, on writing'

pbonetic transcriptigné.and On;pronwng’ation df Sounds.
BE ihe procedure of’hegring-£he vowel contrast is as
f fol1ows: First theltéachmr draﬁs two diagrans of Enﬁlisﬁ
f vowels on the black-board. ie devid@s the vouwels inio
. tvio categories namely the vowels with frmilior gvmbols

*




   éucH’éé / i é é d u:/‘éﬂd,”he deelé with unfamiliar ﬁ
"_1Symbdls,such as /;i>£ @ 2 U 0 /. The teacher prepares
4  ‘a‘li$t‘of word$ §Qntain theuEngliSh vowel sounds writ-
 _teninthecharts‘and'ordeféd.the students to identify

‘the sound in the words pronounced by the teacher,

The charts of the Fnglish vowels using
‘familiar and unfamiliar symbols:

‘English vowels,using ' English vowels using

s familiar symb0ls: e “‘ unfamiliar symbols:

T T .'  ; — T —=f
! ! R ' i
| S ]

e " ‘ i u ‘,,‘\_‘ i : : !
& - i i 5 I : ' -
@ | & e L T a L@

| 1@l ..l P

W e | 2

@

A list of‘words“contain’the English
vowels in the charts:

vid /o /114 /
rad / ¥ E o / 1l¢d /
rud / o / lest /
rod / | o i / 1ad £
beet/ ; / vk /

R N s

Answers:

rFémiliar symbols: ¥ SR Unfamiliar symbols:
/ rid/ : nol e k / 1Id / : no 1
/ rad / : no ' led /@ no
/ rud / : no last / : no
/ rod / : no 124 / : no
/ lest/ : no lvk / : no
| bet/ : no

AR SRV B &
NN NN N N
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o 1he procedure of the QXGPCLue on recocnutlon sounds

is as follows: The‘lnbtructor wrltes lists of words on

the black-board under four columns:

a b c d

1. big “end. ~ him. . pen

{‘\;“ 2.‘beg and “ hem pin
s, bag . aunt : hand pan
‘4. begs ends = hens “pins

The instructor pronounces the words in any order he

- chooses. The students are‘ordéred to indicate by number
. and 1etter the words that the instructor pronounces,
For example
/vig/ :1la
o /opem/ :1d
/ beg/ 3 3 a, etc.

~The exerCise‘on writing'phonetic transcription can

be held by dlctatlng a llst of words Lhdt contain the.
v"bngllsh vowels and dlphthongs and asking the studeants
yvto wrlte the phonetlc transcrlptlons of the words,
5‘For‘example,

take / teik / . took / tuk / talk / to:k /

seem / si:m /° same /‘seim /  some / sam / L

 come / kam / came / keim / - -—omb / koum /

: The exercise‘on prohuncigtion can be held by pre-
- senting a list of words written in phonetic transcrip=
~tion and the students are ordered to write the spelling

alphebet of the words, for example:

/ 1id /. lid / li:d / lead

/ boi /  boy ~ /pai /  buy

/ kaind / kind / koind / coined

'/ dead / dared : / ded /  dead
~/ rau /  row / res / rare

/ fua/ sure  / fu: /  shoe

etc.




B 'TEACHING hGLISn vouLLszND DIPdldONbo u STHG

DmmONbTRATION

"The methods of teachlng Lngllsh vowel) and diph="
'f‘thongs u51ng demonstratlon can be done in two ways,
amely by uslng a taoe or record besides the teacher ’
”;dh;mself‘as a model and by uslng an Lmltztlon proflle.
1: A gooa wey to- leern the hnpllsh vowcls and diph-
h‘thongs 1s throu"h 1m1tctlon of an bknglish teacher or

a;of a tape or record The use of the tﬂne or record is

f”better 1n the case thdb the teacner has no adequate‘

'”tcommand on Lngllsh oronunclatlon;_

‘fﬂing Lngllsh voweiu ‘and drphthonm is as follows: The
i teacher records the speech of a- nstlve speaker in hls
tape and +hen ask the students to record thelr speech

“be51de'1t The comparlson between the ndtlve sneaker'

lil‘and +he punlls' sounds can. help the learner to correct

‘”‘dthelr mlstﬂkes. If the teacher has a good command on o

“c‘hngllsh pronunc1at10n, he might record his own sound

and ask the students to record theLr sounds beside 1t

' It is adv1s ble to use this technique to teach

dlfflcult sounds. For Indoﬁesian students the sounds in

these mlnlmal palrs below are con81dered difficult:

/ e/ =/
end : and
bed . S ' bad

men TERRRN man
beg : | bag
head ‘ ‘ had
said : ,d‘ : sad

/ i/ el /
pill pale

still stale

The procedure ofuusing tapes or records for teach—




“ho
80 |
bow

J

:‘/”u:‘/‘

pool
fool
luke
suit
wooed -
shoed

not -

- mop-
cod~
_rod

saw
caught
nought
roared
cord

gnaws

/ 2/

port

short

naught

cord
sword
poured

/o /

‘W‘cgt

Cdoll

sane

sake

/ au /
oW
how

S0OW

o)

&

paugh
/ou /
pull
full
look
soot
wood
should

/ ou /
coat
note
mope
code
rode
dole

/ ou /

S0
coat
note

road.

code

knows

/ 2/
pot
shot
not
cod
s0d
pod




oseat
vﬁ“Shéep“
f}deep

: f ijeal

e art

’heart
héfmf
| ark
 dark

alm,w;

fdltlonal practlce wq1ch lan”uape le

'ils uuually nOu.enoup Nevertneleub,

using tapes or recordsfis exnensive

v1’p11cable for Inaones1an schoolu.

i

e

'and cat out the car

y

[

«Ship

R A
“hum oo

o duck
“come

fpreSentation of new ma;er;al.:nowever

bit
sit
hit

dip
mill
cut

hut

buck

 5TaDes and fecordo 5re ﬁery eflectlve in giVLng‘ dv‘
roing requlres.‘where:
,pous1ble this pra0u1ce sho&ld be used after the llve pre-
~ $entat1on¥because for'olderxstudents whoge natlve 1an—‘

'fouage haDltS nay erlodsly confljc» with the prodhctlon

a

:ﬁox new langud re sounds, guldedA mltatlon of the teacher

a teacher i1s prefer-

',able than any. eWectronLc or mechanical device for the

, the technicue of

s0” Lt is nardly ap<

H:{   Anotner dev1ce to Leacn undlL&h vowels and diph—‘
" Enonws;us1ng tne te‘ Lque of dcnonstru ion is by sketch-
 1né a lar)e pr011le on. a cnrd board lndlCPLth the llpS,
~teeth, palate and bottom.of the mouth. Omit the»tongue

d to‘uhow the mouth cavity; Maké

o red‘mitten for the right hand. VWhen one teabhes a sound,




-850~

use one's gloved hand in the open mouth cavity to sti—-

mulate the tongue.

LV% / // |

By usiﬁg this device it can be séen clearly by the
students the differences of the positions of the tongue
in producing one sound to another. 'This technique is
more effective for teaching the English consinantal pho-

nemes,

C. TEACHING ENGLISH VOWELS AND DIPHTHONGS USING

COMPARI SON AND CONVRAST

The method of teaching English vowels and dipﬁ—
thongs using the technique of comparison is carried
out by giving the description of the knglish vowels
and diphthongs carefully compared with a parallel des-~

cription of the Indonesian ones. Charles C.lries in

his book Teaching And Learning English As A Foreign

Language writes:

"The most effective materials are those that
are based upon a scientific descripticn of the
language to be learned, carefully compared
with a parallel description of the native lan-

guage of the learner".

The technique of comparison can be applied by plac-




ing the descriptions of the English vowels and diph~ =

'thongs next to the deecriptibns'of the Indonesian ones.

o For example

- The Lngllsh vowel / e / is a half-close to half—

open, front

spread vowel o

- The Indone51an vowel / e / is an 1ntermed1ate

front,fupread vowel

: The teacher can also glve some examples of Lngllsh

:e;and Indones1an words that contaln the sound being com- . -

"epared. For examples
The Indone31an vowel / o /

| rBohong / bahag / 'lie! |
\Hfﬁ orong./ tforon / ' funpel' -
e dorong /‘dbrsg /"pueh' ‘

-~ The Indone51an vowel / 0 /

‘H”‘"solo / solo / 'the name of a town'

olah / olah / 'manner'

;'The IndoneSian vewelw/eée/‘,‘

hati / hati / 'heart’
‘daki / daki / 'climb'

' The Indonesian vowel / & /
beda / beda / 'different!
tenda / tenda / 'tent!

“The English vowel /o /:

bemb '/ bam /
cock / kak /
dot  / dot /

‘The English diphthong /ou/
soul  / soul /
old -/ ould /

]

The English vowel / A /:

hut  / hat /
duck -/ dak /

‘The English vowel / e /:
_bed -
tent / tent /

/ bed /

This technique is more practical and effective than

theﬂfirst one.

Giving comparison of the descriptions of

the sounds in the tearget language and the sounds in the

flrst language 1s too sc1ent1f1c that it can only be ap-

plied for the advanced‘learners,

The method of teaching‘English vowels

and diphthongs

by using contraot is carrled out by posing dlfferent




-9p-

sounds in the target lanpuage that seem alike and often
cause problem for the learners in such a way that the
differences between them can be seen clesrly.

the technique of contrast can be given in two dif-
ferent ways namely by using sevarate words and by using

sentences that contain the sounds being learned,

mxample 1: leaching contrasted sounds using separste words

English vowel / 1 / | knglisn vowel / i: /
bhip / hip / - heap / hi:p /
sip / sip / seep /[ siip /
bid / bid / brad  / bizd /
srid / zrid / creed / gri:d /
flit / flit / fleet / fli:t /

English vowel /& / whglish vowel / e /

lapped / leept/ leapt / lept /
fad / feed// fed / fed /
bat / bzt / bet / bet /
mat / meet / | met / met /
lag / leg/ leg / leg /
English vowel / 2 / English vowel / 25 /
odd /ad / awed / 9:d /
stock / stok / _ stalie / stotk /
sod  / sod / sword / so:d /
what / wat / wart  / woit /
box. / baks / baulks / bo:ks /
English vowel / u / wnglish vowel / u: /
soot / s ut / suit / su:t /
full / ful / fool / fu:l /
could / kud / cooed / ku:d /
would / wud / ‘ wooed / wu:d /
pull / pul / - pool  / pusl /

Bxample 2: Teaching two contrasted sounds using sentences




. ‘11Ve at three.
He has been eatlng hls meals at the mlll.

l What had Fredis boss wanted°
'2 Nelson get back at ten.
Has Ann got a cab°.'

_four skllls namely the llstenlng

the speaklng and wrltlng skllls.

oy
Learnlng Engllsh vowels and dlphthongs only due v}

llstenlng and speaklng Skllls or

and readlng Sklll¥

)

the ‘skills of recognl

‘1ng and produc1ng the sounds belng learned, To achiev

mastery in performance of these skilled activities*th

teacher can use drllls and dlctat
 teach1ng. To check the result of

for the st

ion as the methonQf
the teaching, the-tea

udents;




S THE PSYCHO-MOTOR DOMAIN

»AkuDRILLING SUPPORT \
| In drilling the sounds of hnglish the teacher has:v:‘
nto be sure that the students have thoroughly mastered
f;the sound both on the recognitlon and production aspects.?g
JDrilllng helps the students to establish" the sounds 1n

‘thelr minds and tralns the students to produce the soundstr

:correctly and automatically.;
One of the most 1mportant princlples of drilling 1s
to give as many opportunities as poss1ble to the studentshﬁ
to hear and 1m1tate the sounds being learned from the
~teacher as a live model so. that the students become fa-
miliar W1th the strange sounds. According to Skinner s
dbehaV1ourist theories the concept of. language learning
\s a kind of habit formation that requires w1despread‘

‘use of repetitive skllls.

{'Drilling Can be carried out by presenting lists of

words or sentences. The sounds being taught can be

drilled indiV1dually or contrasted with other sound(s)

Here are some examples.~vnf”'”‘

Example i Drilling the indiVidual sounds°

a. The English vowel / iAA
| 1he students arekasked to practice ‘the following co
mon words containing the short / 1 / sound ae‘i,

his jd“',l big

_been  @ing
think  Bit
minute -+ million
git e wish
‘women miss
busy: ;T mister

business Mrs.

-




WednesdéYQ

February‘

December
tell
then
nagaln
frlend

are ordered‘to practlce the follow1ng

COntalnlng the / a / sound as in E ,

askf

glad
understand

perhapeﬂnt f\ bag

matter

Sentences.u1
-1, dack can't understand that
2. That man ran after hlsnhat




3~§;-Ha1f the cleoskhao:h
4 Hab Dad had a map° ‘

enxample 2 brllllng the'sound contrasted with other(s)
f»a.‘The vowels / i/ snd /- e / in contrest

‘Eﬁhr/ e / as in p__

1p1t

Sy 'Pet‘ S miss | mess
‘plck ﬁ‘fjhgpeck Sl rid =~ - red

h“The teacher precents some palrs of words which dlifer &
'7only 1n n ving ‘the sound / i / as in Elt and the sound

o hid
‘din
sit

SELy -

‘nick

iden
. strength

set
neck

“sld‘h.r” . wsald «w”h;»ﬂﬂbit“ : bet

”hﬁrknit

“Win'

~imminent.

mibt

~led . pin

‘when

peg
smet
pen

net

eminent

bliss  bless .  since
Jim . gem o din

Sdid o dead

sense

“Sentences'fths g
1, Thls weather 1s ettlng better.‘
2. Then agaln,‘l thlnk 1t's oest thls way.

fh} Let's ﬂet ousy,men.v

:ﬁib;‘The vowels / e / and / a / in contrast

ronly in haV1nb the sound / e / as in EEL and the
’sound / a / as in pat: LR
S ‘ o . : w,j
‘";Peﬁ“f 3 P?to‘: o ‘messi‘ - mass
peck  pack f‘”“o”necket“ knack
:csaidﬁj‘ ~sad " "“‘u‘met“c L mat’
. then = than merry marry
o lend A lahd : : “sgendf‘w‘ spanned
dead  Dad . set sat
beg Bag met  gnat

_.very -~ vary . led ~  lad
N ~ ‘h‘an o u”t,‘ ¥ am

‘The teacher presents some palrs of words which differat




,2 Get back exactly at mldnlght Miss Smith.,
13 Let's ask Dad's frlends. : ‘

;The vowels / i / / e;/, and / ae/ 1n contrast i
fThe teacher presents groups of words, each of the

;groups of words 1ncludes one word with / i / sound
fanother w1th / e / sound and a thlrd word with / az/

ffsound
| / 1 / as in E&E
”/ e / as in: EEE
/ = /*a,,S;;I‘.ntpa_t‘

pat  pet

Cooset . sit
”l;.led SR ‘xlad
7knack niok
gnat knit
‘Ben J‘fnbin‘
 miss  mess
dead - did
':Pibk'wiﬂlpack
“nat‘dd]‘met
Lokan o ‘has says‘
iﬁrébbléﬂ ‘

in N

nION SUPPOR&S‘THE PSYCHD~MOTOR DUﬂAIN

chtatlon for teachlng English voweln and dlph~;
ghongs can. be done 1n two ways namely dlctatlon on Spellég'
;1ng and dlctatlon on phonetlc transcrlptlon. : ’
chtatlon on spelllng helps the students to be used
?to the 1nconslstency of the hngllsh spelling and glves

the students practlce 1n hearlng and produc1ng the sounds

in_ wrltten forms. chtatlon on phonetlc transcrlptlon




ononeltic trauscrio-

andy‘

L0 tralng them in their

~Y”Mue¢1¢nzkanq‘pﬁdnmtic Lranscriotion

alvsounds oricontrasted

dngivid

¢s or naragravhs as well 25 short stories

r dictation should be read throurh

?l tlan,:firSt.ap nQrmal\rgﬁding'pmce”to allow pupils\

Lto near tno WuOlb pr‘ then mt dictation speed Wlth

:JEUSGS:t01ﬂllow uuoilo to Write,‘éhd finally at normal

_5peed \1t -ﬁauges 9 f*u]l btop“ torallow puplls to fill -

altere LLonq. 

Wherc are oomu 1tem¢ bhdt 'ﬂvc,to ve paid attention =

1‘1;; “ shQuld be short and con-

’ﬁsist*o£}7~

ﬂnla“(l itens,
y been Lntroauced

Sotos tbe‘cohndu

Of tne langu gé;‘ ‘

“‘5‘:The mdterlﬂl Ior dLCt tibh nust be Sél?Cted‘aQ¥ '
1c§*d1n~ co th
4.]‘“‘

‘fstudeﬁts hrve‘ﬂlreadj remdinnd ;tuleQ.

j‘tudunt“' abilities and the level of usage.

!ne dlctatlon mnay. oo ;elected from materialé‘thé]

f"‘ulcpatlon serve° thc te achcr mﬂd tne students va-

ol

~ riously and’ 1 iC1enLlJ. 1& dVantf

5éb for the teacher
are:
l; Dict tlon can oe u cd with\a (L)“a oi any slze,.

! ;Dur1ng,Lac tlme Tne dlCtaL“OH is given &all o' the stu-

'dents are workin@ hOu Juuf one or two,

)
125

s2u it tne dlctatlou is pr@sented 15 the first item
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'able,to'readiandﬂspellwa word

ut they do not recognlz_

:1t when 1t is spohen,,or they confuse dlfferent words

i

'w1th tne ones they are hearlng.

In brlef one can say that dlctatlon can be extreme

y useful 1n 1ncreas1ng the students' abllltles in re—f&“

cognlzlng and 1dent1fy1ng soundo.

”*:TLSTING UUPPoars'THE'PSYCHo;MOTOR DOMAIR

,Accordlng to w F Mackey test may be designed for

fduridlfferent ournoses namely

',To flnd out how much of the lancuage a person ac+

1t 1s called prof1c1ency tests.

’7To get an 1dea of how»mucn of 1t a. person w1ll bege'

‘flearn or prognostlc tests, and

x'“o flnd_ou“‘how much of'a course he has actually

learned ‘1t 1s'called achlevement test

To dlscover what remains to be taupht called dlag"

rnostlc tests.l

In the fi“’ of sound testlng propram only three

\itypes of those klnd of tests are needed namely the
fnostlc tests, the prof1c1ency tests and the achltvemt 't

ltests.

Prognostlc tests 1s 1ntended as a predlctlon of‘how_‘

‘fWell g-! person 1s llkely to learn a forelgn language at

i ':’
,leaet in the hearlng»speekrng areas of bhe lun uage.

ﬂ‘Profrciency tests 1s used to flnd out how much of
hwa language a person has mastered It can al S0 be used to
“ﬁflnd the level at whlch a learner should start or cont'

nue h1s study of the language‘ﬁf

Achlevement tests determlne\how much of the mate \”

‘of a course has actually been mastered by the studen}s%




(hecessary to cdrry out both prognostlc nd proflclencyff”’
Hhﬂhat the teacher should do is. to ‘ma ke an achlevee h
o ment test tosee 1f what has been‘tauéht 1s retwlned The’&
”hachlevement test 1n learnlnevfnpllsh vowels and dlph— ‘
ﬁthongs 1s erd to know whether’the Psycho—motor Domain
jhas been m stwred or not h
‘ ’*blther ofalor wrltten tests may be glven to measuret
.thehstudents' skllls~in‘1dent1 ‘3n3tend produ01nb the*
”En'llsh vowels and dlphthonuo,.partlcularly the ones t
are dlfferent from the"hdone51an one ”

’There are some ways of- LVlnw oral t8ut that the

‘teacher can usef

"ngne of- the words is jmarked £ f hen the teacher prr

”’nounces the word wwth tne mark ‘é the studonte u

fcthe\t"cher

If the teacherxprdnounéeé'Z‘iik / the students raise
efthéir hands;’naon the t acncr hronounces / %Lk / the

‘(Students-are“51lent,,etc.:jeh




‘“V;Itwls better to choose a palr word of concrete nouns."”

'NThe teacher shows the plctures of the words and the

,ﬂstudents are ordered to 1dent1fy the pronunc1at10n

Wof the plctures.“

nghe teacher pronounces a llst of palr words, the stu-f;
ﬁddents llsten carefully. If the wordu pronounced con-

I:taln the same vowel sounds ‘the" students should - say

"same' and if they are dlfferent the students should

KSay 'dlfferent' for examples.

long  (same) e
gone (different)
hlaWS“'u‘f(different)f‘
o tall  (seme)
"deawn‘f"ff(same)

wahe teacher glves ‘a readlng passage to the students

‘ffand ask them to 1dent1fy whlch words contaln the‘i

:sound belng learned For eXample the students are

- ordered to look for wordSAthat contain the rnwllsh
“svowel sound / az/ from the presented readlng materwal.

M:VThe wrltten tests can be done in some ways:

'h ?On the test papers are wrltten groups of words clos'

ly related 1n sound t‘l‘he teacher dlstrlbutes the pa~

“7ﬂpers to the students and then he reads out one of

“the words in each group while the students trying to




. ‘ine ‘students then

c HlL d oaL_Ln rieces of papers. -

If the teacher“re¥ds students
ffurltes thbir payers, Lhus: A.j; ete.

‘ihe teacutr MYOQQWGS\FPOQDS OL‘SGHLQQCGS contain the

‘ soundu be lhb Le rnca. Ea ch group of sentences contain . o

‘are ordwrcd to *dentli/ wnLch aentence contains the

a‘dlfferunt puna,_ro:-gxample:

 il;@,‘Do‘you‘need a‘pen? g Se8. il Look a bst.
' b. Do vouneed a pin? b. He took a boat.
“‘ém;ﬁo‘f need a pen?. c. e Ltook . baf.
”fe;a.'it'b'm pL5. ~ | S LAl It's an ax.
| b, It's a peb. ‘ ‘: f_ o b lt'é an ox.
c. lt' ‘é pcg, V o e Llt's en 0Kt

The studcnt are Lnstructed‘to lislen carerully to

the‘statements that the Leagler ready, they are to
write 'true! if the statement is‘true and 'false' 17T

the statement is,wron@.

' For example the teacher read”- A ship gilves wool.

This statoment is false; aj sheep gives wool, not a

ship. The students write 'false' in fheir DAPETS,
Here are some other examples:

1, We go to cea iﬁ‘a ship (true)

24 h Qgg-is‘used to "trlKe‘uhe ball in base vall
(false) - ’

3. Lhin cnildren need milk (true)

4. T used & stick when I bit nim (falue)

” a word tlaL 1u deLnrrnt from thf others, the students =
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6)

w“Three cheers“er5you,‘Queen‘Bea?"

j}another story for DraCElSng tne Lngllch dlph-;‘

;Mr urax is the po tman. he brln%o the Mdll every- 

- day, rain or sthe.‘ue brlnbs a letter for ;;1
- MHave you any mall for me, toda 21 asked ng
'"§E§1 at. home and walt unother day,* sald the

postman.&c SoE ‘ : '

*r”lhe mall w111 be 1n on- the mornlng traln

7)

‘B  LFARNING LNGLI“H VOUuLu AND DlP%THUNGS TJROUGH ONGS
‘Slnglng is one of the‘act1v1t1ea thch venerate the
eatest enthu51asm 1n the class =room. Puplls whofhave ‘
 already been studyln 1n thelr regular schools fo f i
"or SlX hOurs are‘tlred. But they are stlll eager tp iear
“ ‘ ﬁsh 1f‘the teacher can manab to entertaln thﬂm_and
‘”keep them from gett;ng borea.,

Songs seem to be very entertﬁlning ”s a maan

tw1ce carefully, to glVe the correét prcnu‘

tlah df th& word

‘h-—--l-——q”—u”-——-—-p——

 f6) Julle Hay & Wlnyo Lharles B, Reading With Phon
“ p 8 6 N ¥ . ) o . ‘ “‘




‘help;in‘maklng tne‘Lnﬂllsh ClaS e s more enady-

be used to pbactlce the sounds 7 ei

head and he
6 6 5

morning rain rain = go

f¢°me;again”anﬂrV‘0th




ISH VO‘;LstAND DIPdTHONGb USING PULVS‘:

Us1ng noems 1n teachlng bngllsh vowels and dlph—
'thongs-mlght make'the teachlng class more 1nterestlng
and engojable for both the teacher and tne students.‘

owever, the teacher should not choose any poems for
his teacnlng purbose because 1f 1t 1s SO, the teachlng
mlght even become a burden5for the teacher himself as =

»well as the students.:If the chosen poem cont ins dlf-ff~w

rlous explanatlon 1t Wlll become a more poetry lessonﬁ

,teachlng. Flrst the poem should be about somethlng

whlcn 1s ulthln the experlence of the class or whlch at
vleast can be broueht‘wlthln thelr experlence. Secomd
the poem should not contaln unfamlllar constructlons:or
@archalc laneuaee,‘because the archqlc words is llkely
hto 1mvolve the teacher‘ln unnecessary explanatlon. Thlr
;the teacher should make es certaln as he can that the
poem ne chooses 1s one whlch he nlmself d&h make V1V1d
to'the claos. _ L ‘v | | ‘ k
ln ehort one can Say7that‘thc imuertmnt Lh;n&';e

or‘the teacher to be able to choose a’ potm Wthh wxll
“commuﬁlcate aﬂd related to the‘punlls' exger&ence; aﬁﬁ
;éa Eé‘used fﬁr preetf ,1g & eertemn Pnb4ien euundsﬁ;

ifhe. nfeeedufe ef Leeah+a&‘

“thongs u51nm poemu can be carrled out as follows' irs~

che teacher reads the whole poem aloud the students pa




_students are ordered”to read the poem 1n unlson’whlle

jthe teacher pay attentlonﬁto the students' pronun01at:‘n”

iand make some correctlons f necessary. After that,
‘teacherrglves tlme to the students to auk questlons’con?
cernlng to the poem.,If tlme permltted the teacher ma;
uglve'lndiv1dua1,turn to thekstudents.

‘fHere is an example of a poem that can be used fo

.ﬁéaéhing thejEnglish soundsf/”al /s / ou /s

‘ iﬂ,FourfseaSOns
”QVRowennaiBenhet )

QSprlng‘tlme 1s a green tlme S ‘
QWhen seedllngs start thelr brbwing;s~h
vSummertlme s a ralnbow time - o
‘.When many blooms are’ blow1ng.
hAutumn time's 2. brown time

hV;When Seeds are rlpe-for sowing;k
- But. w1nter tlme s-a white time
ﬁ,(It is the flower! ‘night time)
VWhen¢stars‘of‘frostssre glow;ng;

‘uisyenotheroppem;for‘teeching the‘sounds‘/teiy/’

PRV

A Minor Bird
rjcmhobert‘Frost )
*I have W1shed a blrd would fly away
And not sing by my house 21l day;

Have clapped myuhands at him from the door
when it seemedias‘if I could bear no more,

7The fault must partly have been in me,
The olrd was not to blame for his key.h

And of CQursehthereVmust be‘something Wrong*

In wenting to silence any song.




: ?

and*/‘sut /ot oot

 / For example, lnstead OIksaylnﬁ / a;spekt /f‘

 / tram, he. would say

/ be d / and / tre:m / rospectlvely. Thé

/ and fall / iCll / as /[re;n‘/ and / fe:l




aot oceur in T

.L / " for Ludox,e >1én ,
"dimhtnong / ou /
"0WL1 / o: / Iow
i/ zou /.
’Citcn no dl tinétié%
“gasﬁ-t ense Iorm
 én;‘£gg§ whi¢h“

are‘ ronounce*;asﬂ“ /.

"/:‘ia /,:r/,afé /, 198/, and |

”"*‘ui‘jigi;e DUTE '»'owtﬁs / iz /, / e-
‘]uoréover’,wuerc these‘f
h(; Indunesaan

g“ﬁdr hhdM)iC ln téad~ v”.

09 / torc and /Afha

arnErv' Dronun01_tlon‘of'EnJllsh, altnou:
'fnronuncl tlon nay ery fruv lnﬁ1V1dLalg

nO two ne onlefﬁnéak alik& and‘the Qiffa‘

(eHV1ronment geducatlon, soc 51"\
‘wround'iﬁut generully ocakln;;finErMimtdkas
mmon (atLeTnskdnu \anﬁpe;ClaSSiried;
‘!\Lhﬂ 11 4 ue]uw is COinléern‘the‘bésl; @f‘gq@an
@é?fOﬁs; Lne ;:'Lake are‘arringﬁd ai thrﬁe ’

”aCCOrdin‘tof ial and finals







ﬁnvllsn and lndone81anh
evowele and dlpnthonvb the teacher can realrze the
"idlfiernccs and the s1m11ar1t1eb oi Inglish and Indo—iac
‘?ne51an vowels and dlphthOﬁgw; and conbeouently,‘the:xxr
7{problems and dliflcultles faced Dy lndone51an students
‘flearnln* them can be seen clearly. by know1nv the real

,rcproblems, the teacher can’ pay 30601al attentlon to the

‘for teachlng them. Peachers should know where the pro-
Q:blems lle, so that the etudentu may soeﬁd less time |
ftand eiiort 1n tne 1earn1n | but w1th greater result

Aitcr studylnp the oroblcne of Indonc31an etudents
‘ileernlnb Lngll n vowele and dlontnonrb one can say tnat

”v‘tne usual cauees ‘for mlstakes in oronouncxna bngglsh‘=v

\‘cvomelb and lehthonp ‘are

il:tne word bad / bazd / is nronounceri 7 bed 4 by

“v;fIndone81an tudents because in Indonesian sound«f

HsystEmuthere is no/ an»/«oUnd-

3B rhe learner cannot hear, and coneequently cannot

‘”V,becausevtne two oundg do not exist in his language,

or becausr the ‘sounds. neVeI serve to dlotlHTUISh i

_nesian students cannot differentiate the nngllsh o

Ylearnlng dlfllcultleb and can prov1de a better technlque

1. he learner reorescnts tne vowel bOUHd in his

7‘nat1ve lannuage ior~tne*nnqlleh ones, for‘examolef~ﬂ“

'2;v:he leerner is oiten deceived by 1nconensten01es?e
f}of bngllsn Spellln bsually, ar is pronounced /fa: /,
eyiashin car, far, part, etC. therefore, war is SOmeQa

‘times wronaly pronounced as / wig: / instead of -/ wo-/

‘reproduce tne dlfierence between two oounds, elther j)

cbetween words in his languawe, For cxamole, Indoﬂyk‘

"vowel'/ i‘/ such as in the word 1lid / 11d ’ iromf&~n




wdrd Ieadw

y tllc

f‘and / 1. / make'

muanlnu,1buch ab the word 1kan 'flsh"

O«dlilerent 1n

,hgs,the bame meanlnT uhefher Lt is nronounced as /[ 1kan /

or*/‘l kan ( althouvn tht Iqut pronunclatLon is consider—[fu

”be norma‘

There are. many way fOf teacnin» ;nfllbh VOWFlb and i

second_part 01 tnls the are 1ntenied to mlve a broai—‘

, d1ohbhonn ¥ “the suﬂwested methods wvltten 1n'the

H.)

er v1ew to the bnﬂ11Ch teacners oi now to nresenf the :‘f "
materlals more 11Ve1y and etfect1Vt1y to the btudehts,zg‘
so that thc nroblems that are faced by them 1n learning 

‘311 n vowelb‘and dlwhtnonfs can at 1ea t be dverfj

‘x ue‘to thc llmlt&d Caoacltv of the writer tnc tech-
Jinloﬁes of teachlnw sug;est d arc far Trow being pexfect
f and actually they can btll] be 1mprovea.
however, the mbtnods oi Leacalwv ChOSLn by

uwriter are based on the con31i<*atlon that:

331 bOme of thc tcchnlque bunnort the covnltlve

“wdomaln of the students in tu&lr learning process.

of reoetLtlonq durlny the learn-‘

2. oome‘ailow lots

ing process, which is meant to ounnort the Pbycno-r
fmotor*Domain.

f
|
1
r

 3; ApnllCatlon ol some technlque will vary the 

a technique which may arouse

‘rpresentation a lot,

the students' interests. Otner techniques make it

possible for the teaching material tc bLe oresented

in an 1mpreSb1ve ways. oo.e others may motivate

the students to learn Dy thcmselveb.‘fhey all are
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