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, s expocted to bo a fiow of message from
shom whenever they resd a book mwm in

‘@@W mﬁiﬂfaagw as Tfor oo CODDw
lis dissatisfaction to the

p York is an approuch in which
teach snd lesrn fron one anethere 4 group of students

mect to leavn o sertain subject, and shore informatione
¢ arguments or dise




1k » game ways In other words,
sp sysben wgﬁﬁ% teacher~sbudent mﬁ\‘a@%m,
‘York pays sbtention more to studentestuds

311 see some citustions in the
oh ; X %ﬁw foils

&W |
| Besides, we will seo the orgenization of >
Hork ﬁﬁ%ﬁ#@ that ise how the tescher mea%: the class
,‘ m order to ob 004 posulte, Foor crganization will
and the students é.m cinsse The orga
Group Work clase is q%*m different fvom !
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sterained by two m@w fa@%@ﬁq nemelys

' LAy Q?J}* m%ﬁ Sk A G :
*‘.‘fw.el‘w: {5’3* gt \‘@m%ﬂﬁ (?}49 ‘%m feachony
{&3* hﬂ@ @E&%ﬂﬂn

o cutside the classre




57 m tluess

N hing, becouse it is they m do aﬁ% W@%
nots tho e ¢ ««v

sehing m@mgﬁa is é’mi,w E:&@h Schools i&s spolen
Englishs This is pevbaps because of the M“?MM
‘ e easily 49 ithoy mm
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¥e also £ind some other poldts stated in the

xry to the mm‘&ﬂw It ds ﬂa&.@ shad

lcarnere sve suppeped o ﬁm@‘&m
14ich words wheén they have finished the

%mg are all word stomn, this fc come

er does bey Jjob scoprding !
vluzm or noby It is 2lse because of the tma%w*a fearw
thot her studenks camnet do the fimal exa

aligation of the gesles IT the gm% of toockhing Trge
mwm

ish in the Junier High Schools ond Senior High




e TR m Groop York ﬁ&ﬁ ﬁlm%
be used to teach those two skillse It is not lime
ited To the teachiang of cpeeki

soideny the students are trested like roe
hinesy vhereas they bave heads, they have the crow

ativity of mindo. They are nob like cacsetbesrecords
ers which rocord voices and produce exactly the |




Bty mm@ o %ﬁtm* but that does

vﬁw& mean ue con produce it when we went t6 use it

srilis sliew the bescher
for ot lesst £ifty per cent of & lesson duratione
his esdmon of an five sinute

g E3ve studentos In fachy 28 Live mine
tbes are usuelly loot on administeative satbors

in snd out of the clsssrooum, rell

ctos )y the obal available to them is tuventy

« O 85 & slass of ggﬁxi;y sbudenbt. Of SUASE

susficient fox el
2l lvec The




jork can solve the problens  faced by
. B Erou pSy the students leern to use Engs
lish in ‘real life’ situationse There ave mo dvilis,
m &ﬁm&% mp@%m“ of patbernos They xsm@ Ergiishy
that i8 ﬂl}m As for the anount of prectice, 'ﬁ:he% iei
mar eﬁwm tha@: @m ptudents get chance to practise

ﬁh@w Wenen 4 ool ’

@ﬂ"bﬁm fﬂm ﬁmﬁ the tm&hew *&mmm%w i’m’f bay a‘im«
eniever the a'mm m&% difficult womds

Q mﬁw ao @Mwﬁm
. 0f the
W? very sasilyy they tend teo forget them es vells
Sonething obbained without eny efforts tends to be

{i@nﬁm Mﬁ a Wm% 'me

‘They are spoilte mm% they get the mesnings

- wegarded oo uorthiess, Besides, it ie not always




el @W@Wﬂl’g trangistion
not moke the students use the langusges Deing %haﬁ
~Beo trenslebe does not mean the students cen

the students are usvally &iﬁﬁi@mgwg't&amhiﬁgw , :

not importents It is imporbant as a skill in itself,
and it is good for ndvenced students whe eve supposed
%o lave ‘mastered’ the languages Hovever, its use in
ge iz not effective at alle It taokes
A sage belove %ﬁﬁ\gyw¢

emereis brad ‘vkk;mwkzz.in ﬁ%ﬁﬂm&%ﬁlﬁmg but nod

a8 a mﬁmﬁm@m for language acquisit :

o passagey for %ﬂ@ﬁ&ﬂﬁ@g %ﬁa‘ggve\ 8

think in the target lanpuage, nok iz their  nothere
of trenslations In groups the
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‘ mﬁw of the teacher®s, This,

 However, this causes some
- studenta %ﬂﬁ to think thet, when
ey learn Engl Biish, i‘w ha% o memorize the mmy:::
%&3’ hove & bad iovres

u%

y 19785 Dy 8.
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The students put inko groups ave taught to
use the strucbure ‘
vize the rulos, The ot ress, therefove, is on the |
prachicsl uee of the rules, nob the thearetical
oae, It is better to make nistakes in structure
than to leawn sbout the languags

fw Sommuni &a#ﬁﬂﬁﬁ not o “ i

, but unoble to uso
adents leavn frem their mistokes until
finally they produce the correet constructions,

Theve is no bextbook availsble which iz fold

o be the best o teach English, wherses many teache

ors loy their hopes on textbooks. To the writer's
opinions, there is no textbook which best suit the
needs of studentss After all

up Vork dees not loy its hope on textbooks,
but on the sbil by of the tescher and students o

use the langeage in resl communication, and, there-
£ore, ©o make it into live langusges Ho satber how
nard the writer has worked to write a book, wo canmet
expoet too mush from it. 4 good book deoes not gusrantes
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_ should not fomedistely liec on
4 "13&' b@mzxm the latter are jxmﬁ: one

of -i:ha mmm of Mm@m@@ Immia@;

their wnicuencoss They are
ﬁﬁfmm &n 2ge, educational iweig capacity, 4iffere
hings They are imﬁ@miwq Howevery we
hey ars Mﬂ.@ﬁi‘# ?:m some way in clasps The
students ave mwa the same, both in
&b m mlwzmm There is no doubt that this

* - the swﬁﬁw come to class with their
rative language o thelr heedss Th ey SUve enoughy
: in dparning the targel
sage as yhen they learn their motheretongues %ﬁﬁl‘
mative languege is already with them in whieh they ean

expsoss thels ncedss Leerning o forelgn langusge is quite

is always interference from their mative langusge, This
mekes the students in o 4ifficult pos

@dtion to learn the
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toreovery the students do nobt leagn |
They have to lesrn other subjecte ac welle And they
may nok give the game a%w%m o Eﬁgﬁ&h a8 i:hw,y
do to xm%m@icw for instance. This is und
mM@ since the studenbs have

mathenatios ige Yo cboorve hw students atm@ggw to
be accepted in the I.P.de closss Ye also geb the ine
pressien that students do not 1ike Bng ligh, because
to them English ig difficult, Therefeveys the only
ideal time o study Enplish with *a%mtﬁm’ is in

¥ork doss not deny that there is intere
ference with the mative lsnguspe:

58 m&mwméw And, £f
the students meke mistekes a2s a rosult of interfercnce,
vhich is reasonabley thelr friends and the teacher are
alwaye availsble and ready to help thems The writer yee
nembers when his friends cervected his pronu neistions
rds gheep ghip for he was uwadle %o dise
tinguish the /ﬁa.f and /M sounds, Group Work also sees
$hat learning o foreign language is not the game with
' > puage, for the studente® mobivae
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tion is different in learning those ! ! S
iding then with clear goals M:

English, not to 3.%:@.% about it, The ( m@ @;@ﬁ
makes the ata'jﬁmw realize that learning B

sbudents are just as
m&zﬁw as the &w&zﬁ, &mﬁ.mg m;mm the other
hand, she i ususll ‘ oo
,@B’ attention, She is regarded a 20
Ynous wwymmﬂ and ¥he students Emwf nothinge She
ig in the amwm*ﬁw positiony and the st
2 buginess m%ﬁim between the president director of
cany on staff where the decision is always
taken by the directer as the one responsible !

classy 98 & mmm,,




%6

toacher alse leoves the cless bappily becsuse she bhinks
" ghe oz done her Job guite well, and the studenbs o
listened to her *lecture .
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speaks Prglish, her students will net catch anye .
%ﬁm she sayss or porbaps bocause of her inability
o gliche It ie bardly believeble ¥
teachor can teach her students o sSpesk, if she
h@@ﬁa&ﬂ‘&@%&y speoke its &h@ iﬂ like an irrespons
sible mother vhe ssks her childven to apﬂﬁk kindly,

competences Yot the class tescher sust also use
the farged lovpuagos

hs f@ﬁ? ym&@h ﬂ@%mﬁmg hmy b e . Group Womlk

sunicstion. All the conversabions ore
has to speak Engiishy
end so bave the studentss hny use of other +trange"
kind of distortion Bo the communicae
houdd
denks if they scmetines do

tion, and isy thereforey noise. The teacher o
ast feel pity for the sty
mot undevstend what she saysy as long ag she adapts
boy English o their lovels They are reasonably
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Wfﬁwﬁw with W@ clagses, Fourty to fifty

ents dn one class is not uncoumon, In the
a@gy the nupber of students in a class

surely m larger due %«# the ineressing nume

s consisting of ten
students is cuite different from teaching & closs
‘ ’%@ noise produced by a

4 mm}mﬁ;éx‘? g’hﬁmﬁ fw
&Rﬂﬁ% The teacher comuu

%@«m@mmm Hoise applies to all these

vandom fiunctuations of the system thet eo
olleds Wﬁ@@ﬂfﬁ the students in a larg

do not have enough chence to practis

Bach student nmay not have enoug

himself in the target languages Hovsover, it is

difficult for the teacher to give attention %o each

change to expose
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students

Group York ensbles the Seacher to moke the
groups, and raise the mmber of 'beachers' for the

setion as the teachers 'zm thenselvesn,

Groap Work enables the beacher to
~ ise inte effective ncise in amm%ﬁiﬂm




The use of Group VWork in forcign langusze teaching
in Indoncsis, as it bhas been mentioned, 48 axbrenely
starce, Yhenever the possibility of Group Work is cone
sideredy all or some of the following argm
this approsch occurs (1)e corre
an almost impossible task of the teacher, (2)s there ave
students who ¢cannot work together in groups, (3)e 2t an
early mg@,. @sﬁpm:imm; students will not be able o

cpmund : ngusges (8)+ students tond
%o use their native lacguage iostead of the target lane
groupsy (5)s Group Werk hides and ‘protects!
slow leorners, (6)e activities in class become oo
noisy to contrels (7]
(8)s it reguires
consider them one ab a timey and see hovw they are solved

tion of mistakes becomes

too much work of the Beacher. Lot us

in Group Works

Bince thewe sre several groups in class, it is ime
poseible for the class tescher 4§
takes of The w&\‘r-»‘m@ for there is ity one teachers
- However, the problem of correcting nistokes is to a
© lorge exbent polved by the

] Frnt “kﬁ.ﬁm 88 *Geachers's At least there is one good

o correct gll the mise

spoup peubers, since they




group who helps his ‘peers's Ia

student in each
their group cempositions ~ as we shall see dn
Chapter ¥V = the mroups are, therefore, well bolanceds
If poemible, the students ghogld 8it focing one ane
other as to be able to a@m\‘nwmﬁtkhe other nenbeors
am@ @@imgm If the ptudents cannot find
el 2 can alweye go o the class

teachers ihﬁ %@&ﬁﬁﬁw #ml?’&ﬁﬁpﬂ then &2 h@r help is
”#Wwwg As long ag the ﬁiﬁﬁm&w&tﬁe& of the

4m8 are yeseonable to the level of tma *ﬁwwem%ﬁ,
ghe lets them try o f£ind the ways out of their prow
blenge o

the soiuvtiong

Mﬁ’ﬁﬂﬂg Mﬂ apd Jds in hip avtiecle *4 Croups
project ﬁawwmwmbﬂwmmumw@aﬁia%“ writes sonebbing on

%ﬁ@‘&ﬁwﬂ$ﬂﬁﬁm§ of mistakes in groups of students:

Y found that gbudents did not teach one
anobhor thelr mistokes {(as sone beschers
mm@hﬁ fear), bubt rabher helped thedr

fellow students by ﬂgﬁ@&y eorrecting one
aaﬂmﬁ&%m*ﬂ nigtakes,”

In gomnection %o this, Marisnne
. also soys souething .
ber article “Integrating Group Work with the Tesching

Celcesiinrein

"Students often accept explanationg,
mmmw%@@iﬁmm@ and suggestions fron yegww )
nore peadily than from the %ea&harw

Vhet Fureia says is trues IX the beacher corrects

Sumber ?‘@ Velume ZIVy duly 1976y pe e

Mosber 3¢ Volume XVIII, July 1980, ps 2
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the miamzm%@ the students tend to g&aﬁ discouraged,
nd foo coreful net to noke mistakes. A4S a mmm@
their ecent sh gets lost. Bubt in
groups, they have the same interest in developing
their Englishs %hey accopt corrections of mistakes
with di@umy rether than as an atiack, because %I:aey
foel close t0 tne anothove |

Tind of students, stu :
They are not é@mwﬁ% ',@W Teb
they are "sick’, just like sick people in isolotion, |
On the other hand, thewre are slso students who a:m
just egoistics They do not want o study together,
beccuse they think they éme betteor than other students,
and would get nothing if they ;}m the groupss They
do mot want to share sy feelings

nolisys no goods

experience, opinion

onwcommuaications It provides the ‘sick®
and egeistic studente with remedy so that they ecan
study togethers Group Work sokes the students auave
that 'no man is an island'y, end that they connot live
seperetely from other peoples In

groups they co-operste




with onc snothers; build a compunily,
‘xmmmwﬁ willi ﬁwﬁmm It is difficul
¢ shemselves bo the new *society .ww

the mm: tines Andy if some students connot g;e@
M@m@ with wmm gtudents in
see that they msie less progress in their studiesy and
£inally will bave self-introspections

groups, the former will

& boginners connob copounicate in
the terget language is veasonsble, sinee the students

E%WQW,

early stoges '%&ﬁ will further be diseussed in Ghaﬂzam

I¥ oo %he terget ggmmm

anguage & a means of communicaw
tien since they are nob mmi ot the bareet langusge
yobs sud becsuse they have thedr mmtive langusge in
T annot deny that they tend to £211 to
the use of their nother-tongucy copecially with those

who fool uneasy 3o talk 3n & foveign lansusge to his

their foads, ¥
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close friconds. However, this tondency can be desrcased
by the warning of the teacher esrly from the beginni:
‘ | the groups %ha@s ao @ﬁh@
are used except Englishe To check uhether the students

Snglish or noby it is the role of the

=2 ff: 5 senbences iz charsed five rupish,

oney itsell doves not mean muchy but the students
will peychologieally be ashemed 4% they are charged
asgein and sgeine Shis situntion worked with the fifth
year students of the English Bepartment, ‘
Phorma in 1980, The aﬁﬁam &e&mﬁ thet every student
uho utbered noneEnglis! g
one another Juring thelr steys in the compus would be
aﬁwmaﬁ ﬁ;fem mpmh i’w each sentences 4s a resully e

body spoke English, no matber how unecasy he felt
%o Gelk in Poglish with his close friends.

the classe

It is,y of coursey @ long process 1 the stue
reach the lovel whore they ere aware of the nesds
iche But, if they never sts

dents

to pracitise Engli

S AT




never get the ability to spesk English, Step by stepy
hoy will f£inelly seclize thot practising a lot is a

There is also an essumption that Group Yorke
55 end ‘provects’ poor studentss They feel safe
when thoy are together with tholr friends. However,
it is slueys so with students in groups. The
slow loprn =t .

ieip friondse

. e
LIV
A

York is Soo molsy te combrols It £s true that the stu
dents ﬁﬁﬁ@ﬁaﬁmﬁ% m '*@3' B MW%&%&Q* %5, # oo
nodpe genereded W ‘M:m »ﬁ;-g;%w iﬁi@ cach g2

26 pesl problens It does not bresk the copmunicetion
downe ALL the students concentrate their minds on &he
%opic given, The group menbers do nob scem to be

- ther groups since they bave thoiz

gup prosents

v




even eacourage the n - $o Wmﬁ@m in the dige

¥ill make the etudents reslize that they have Yo use

their 'power of making n noise® in coum *mam;m* Hongw
ever, the teacher should not insist that the students
3 ugh or moke jokess 4 little bumour is ell
right, as long as they do not forget Sheir nain jobs

4 voristion iz needed to overcome

faticue,

The noise produced by o Group ¥Work class, %
pome extenty is not as much as the noise produced ¥
8 subshitubion drill clas sl i
lagses, especially

ather ¢
betweoen one c¢lass %o the others ave made of woody ap

sidos

\// P

The m@lw which causes the teacher Hok to us
ching ﬁm* e  thet tho tize s nst




se of education is nm; 6

Bowevers the purpo

save bimeys but bo use its In cxder to schisve something,
Yhe students maﬁ tiney m& there sre students vho learn
quickly, but there are others who lesrn slowlys The
teacher, therefore, has to be so wise as not Lo sacrie

fice the leavning of her studenis for the mﬁm of timos

The purpose of Croup Work, ww iz not %o
11 the bime without soy lecrning on the part of the
students, It uses the tinme effectively and effieiently
to mnke the sbudents leern. And, if the teacher reslly
tepches in Group Worky she needs not be worris ¢
the final exem, The students will do well on the final
exom, if they have mwm thoroughly +through
Yorlke | |

Croup

net ss vhot many Yeschers

the chief %*mmm she is just an organiser iike

g5 the chief tubor to the groups. Being

gible mm o vﬂ.mmm and ezpand the wﬁiﬁﬁﬁ% in
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oupes She will obtain help from the studente who
ungpestions and ideas of their owns 48 2

@m@m am&

whmh

putory she goes from

/,..-. s

hﬂl@} m@"‘“&m& nts when
@h@g mmmw mmm @zhm@w@wm

. one ggmw m %;

rﬁm& i:%y ﬁ’zzm pxmm ziio]

h@mwwﬁ Groun %:m?k ‘reaily w@qmﬂ pmmmmm
time for the %ﬁmﬁwa She has % *ammm, Mm& awmym
B

Just come te class nob km owing what $o ﬁm & good

w %m ‘wa aﬁw w:@ﬁ %o alaam Sho tima zm%

w&aw f@www alwsys prepaves herself of the coming

Ma%mﬁ

&wu@l&m thoe eoxistence of a Group York @mﬁs
teacher is not indispensaeble; if the studenbs slrcedy
know what they should ‘
gut her prosences especiall]

cussions can go withe
in 8 closs of edulbe vhe
are trusted to be responsible for m@m@m&m The
> aduld W@Mm int sduces

what the students will do, and Shen leaves the class
¢, for czample, she hos gomething urgent to dos The
gribor hag an mﬁmaﬂ% with o Group %mrk elass withe
~ out the existence of

- poason, could nob w' to classs She asked one of the
leaders o tell the E‘@%&mﬂﬂ to split into groups and
on as usuals

teacher, in a clas

the beachor, The tescher, for some

discuse the tepic given. The class went

Discussions took ploce, and the leaders kept on loade
ing their groups and grading the peers, Ivery student

aid his best in

order Yo geot o high mork for the lessone
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On purpose, though ve have talked about the
tmmwg %m writer 4id not %alk abont the guality
of the beachers This is mﬁmp&y becoeo, 8 o buman
being, the ‘ﬁ;ﬁama
an w;wah,, but ghe forgets her oun qualilty. We
have tolked sbout the possible w
Worl, Sow let us come $o the last part of this chupher
o lock at the toacher's quality, "

eon easily see the wvesknosses of

v

sknesses of Group

nbry, bthere is the polioy M‘ the
mw.:m: to produce more English teachers, thet ls,
the candidates for teschers only Teke & cune or Two
year gourse ot Tsachers' Treining Institutes,. This
progromme 4o ¢alled SO or S02. éﬁﬁh@% they bove finished

tod o teach in the Junior

the courae, they ar
High Schoolse

It m true that we need o lot of gwli:a& @ewhm
iders the
guantity of the tescheors. vith this programney the
'M% foels :t?@mm; about thelr gualidy since the M@lw
one is offen regaxded as *

mwmmm Howsvery the govern

went only cons

SEOLEAn %mm@m” \

i d for those whe w@ nob mmv»w in the
aume, and in reality it is ofben sc. What will
they, lobeory tesch to thelr students? Will nok this
For suree due to thelr aémﬁ.%m thay will pat the omw
phasis on stm |

sre in their teachings

Group ¥ork does nob require the bescher %o be
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brilliant. Yet she should be able to use the los
guage as she is going Go Seach the students fo

compunicste in the terget language., Especially inm
the Junior High Schools, the teachers have to be
goreful nob to give boed impressions on English %o

the sbudentss "Covd sbart is balf-dome®,

Ue con drav the econclusion, thevefere, that

$hose possible wesknesses many Seachers fesr of ave

iust on the surfaces They present ne real probloms
%o this approachs The more troublesene thing is the
guality of the teachey which iz often %w@&mﬁﬁ”
I the studemts fail %o learn English, the blame
sebting, or the textbocks, but she should meke &
BHod of ﬁaw@mwmm@%m to see how good and how
bad she bas baught by looking et the cubpubs,

jemediately lie on  the students, or the




Dospite the seemingly wesk polnts of Group Voriy
this approsch has some good features as excellencies
which night nob be posgessed by other approachegs The
advantages sre: (9. ampm spount of practico, {2-2}» ine
depondencey creativity snd wmmﬁmbﬁ.&ﬁm@ (3)s studonte
student inberaction, {4)@ motivation, (f“:h soeisbility
and cowoperaticns (6)s activityy (P)e individualized
ingtructions, (8)s students® needsy (9)s labter lesvning,
{10)s cconcmy, (Ml}s tmcﬁﬁ:%.@mi value, and (12). toache
ve:e?‘m SUCOEES

unge is acquirved theough practice. o one

con magber & language without wide exposure in the
taprget langusges Ho one ’ﬁixé born to be fmsediately o
good listenew, spesker, reader or writer, and there
yuege in the world which does not require
rough ifficulie
tes in proctising %o use the langusge, human beings

@m‘%iw on the part of its userss i

as nsers of language finelly master the langusges

Having encugh knowledge on the langusge iz nobt enoughe

Lesrning & Mn&mm@ isy therefore, o long DLOCEES,

The ‘ﬂma n adventage of Group w@m iz that it
@m%&w the students with ample m;vmamw o prace
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tise Enplish both in quantiby ond cqualitys Ina
mww»mw ninute class, each student gets much
& Emglish, whereas in a class
m‘ sixty ﬁm&amm in the ;«t;mm@p syshen oach
students gets a very smell amount of time as menw
tioned in Chapter I Whel ther there are eighty stu-
dents in a Group York ﬂmmé;:;vewy shudent gﬁﬂ;&
ugh ehance Yo exproess | ﬁe&g:@t the intended

ﬁwﬁﬁm@@:{ wmmﬁs in the Eﬁﬁkﬁ‘%ﬂy sz;m:em& tho
largar  the amount of studontsy ¥he smallcr the
chance cach studend obiaing, Thervefove, in terms

-of gvanbity, the students gol enough ¥ime bo use

4s for the guality, the studends try %o use
the languege in veal situations which are far betber
han artificisl eituctions we find in drill classess

Wnenever they meke mistakesy thoy correet the mise

takes themselvese Yot we can never espect them to
use the languege perfectlys After sll, language is
g0 complez thet it is impossidle to mester all its
appochts

The witey has &n expericnce in toaching Viebs

ronese boat people on Pulou Gelangs In the third cy=
dents on the list were 56, bub
sere 90 many intruders thet in his class theve

were 108 st

cle, the ovigiral stu

udents. To bis opinion, it was impossible

o male them spoak by using the lockstep system, and
so he pub the students into groups, and every student
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tried fo speak

Eoglish ap spoken Englist

strens thore.

The goal of eit gor prosent sge commod
e only to traponit en emount oFf kuowledge to the stue
leave it at thats The main job of the Leacher
is to make the students leorns Goup ozl makes the
students develop ﬁ.%ww im&%ﬁ%m& talents £
&M"ﬁy*m It aam&iw&% %@m w mﬁm mv%mmmnw ami

dents and

—

@3@% ﬁ%&%&@ﬁﬁgyﬁm
we and BOTE independents A gemul
mf %zm gtudents w regerds their Q%M%$ and the
courage to develop :&W ownn individ
approaches il mw touprds thel:

hed this level, m@ role of the bteacher

“‘%;hm m&a@ﬁ wiil i?my m.‘.‘,‘

zw wwm&a fs*vs the

e mmm m&%ﬁ&fmw
sam of the he e

ng'y the writer hos an

‘where he cleswly sow the independence, creativity and

f“

. Theory Ho

%mﬁb%‘

34 M’
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agsigned

vesponsibility of the peerss The claes teacher
. group Fo talk sbout 'Ine Interoational Tear of
the Child*, The groups wers given one week o look for

informetion on the topice When they come to the discusoe
ionoy wngw poor conbtributed lots of informabiorn which

were good for the disenssionse The peers hod different
information, and everybody tried to defend his opinionss

~ In g group, there are contacts
’ bewwm the beacher

mﬁ:ﬁ:ﬁ., that ﬁmw e Wﬂ%ﬂ%ﬁ ’ ation vhich the |

—~ —e

se.p‘aem:ﬁ needy bub others may m‘&: Emow ite The obher
e a@mﬁ W@ m fisten carefully, and Loy ‘@:ﬁ guess

¢ »il.@y to ﬁhemﬁm one who possesses

trensnitting

~

op mﬁ‘wmmmzﬁ and bis friends
Mﬁ}* In g Grouy York ﬂ&&ﬂﬁ* it iz not 'ﬁh‘@ tencher who
'&h& gﬁ%ﬁ%‘fﬁﬂ h@"‘” .......... ‘

possesses the mmmati; bmﬁ%gf 1
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There is no cﬁ 37! x
inportant factor in the leerning of e foreign languages
¥ithout motivation, - tudents will not have the inw
tellectual curiositys In Group Uork, the students have

y making progresss Zhey do nob ggeaﬂ: %m%f\'

‘ takess %@.’r& is no fﬁ@ NE O Sl
feriority onmong the students. Horeover, the students
know eleorly what they wAll pobieve, Ghsb fu, ©




classroon where todey
yhich is followed by dril
the day after touorrow vocabulary and
without any intesrations

hely friende, they becons 'ﬁﬁmﬁﬁw*m Notice
students when they are heving & breskis shy stue

*One of the givis vhen I MW@ taunghd w
soverel lower m@m payely Ealked in
clugne She inew Eng Tisgh m%wm em% ﬁm
well mm Wﬁ%@m Waﬁs by e oo
o & amx amﬁi@mﬁ Mﬁ%
$oEig ‘gﬁmﬁ%ﬁm ﬁgmw
£153

3 DaBuly rongdly suggest that sroup
dyne ggm g@g M» @igﬁ&% . M&@g ;ﬁ;@ m

nd Y ey nberpre o menn
@M’%,, if o proup functions well on o soe
cial levely it can develop m@mmm cone

rralebpuney 4975,

W P Yolome K?Iy\ *«




B ;-mﬁw am%gma mmm
S i leadi m safioe

The W&@%&ﬂiﬁi&iﬁy £o take part in the dige
cussions forccs the students o learne Being aware
of the necessity to practis ir English,students
force themselves to learn, Thepefors, the students
obtuln bosh yrimn sdary mobivobions fren
the grounse

among the studenbss They get acqueinted wit

obher, They shave experiencey idess and feelings W !
pake them richer and richer,They leara to plan and work |
- bogothor and 1ive btopethers IThey bave 2 (
Iyoss The daily concentrotion on the new
5 Pool st home' soon & L e

~operation

anong themsy

langusge ensbles them

%

p

Four *hecds' are betbor than ones If = group of student

satisfactory than 4f it is deme by one student ¢




Thig is simply bmwa everybody hes inadequacies

111 oy they develop the sense
lability and eomcperation and help one another
vhenever thay fzeo probleoms, 'mﬁ:‘ miw in tovms of
’ wiics, but in life in mmmﬁw if ene of

- Thely Mmmmﬁ@, mmwww does not end

ther £211s ﬁﬁ@%@ the pthers will one to seos They

of %:m socioby, The sense of community, mmmmtip

therefore, ie 2 key $0 SuULCOOS.

Since full participatien is required from each

~N
—\\
student, the group nembers undoubtedly will be active, /
busy doing thelr works The sense of nvolvement makes ’g

them do thelr best %o make Deing busys they
m&% 'ﬂ%‘&ﬁ? ﬁ;&t ”W&

eds There is no place for a lazy sbue

because 6f his lasinesse

The wriber renssbers when his Poelry ¢lase Seache:

izts several groups to explicate &

e, In eeplicating the Doy his group gave mm Job

to each menber o talk about o cevtain item, Le0sy the
k eme of the WQ end the

rplication stenza by stonsas This was & takenwhone

L
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sosignpente In the next meeding, it turned out
that & fellow student dic not do his assigmment,
and the reagon was thot ho forpet %o do ib, It
1 o oee how be felft guilby axm

. in the discussions I% s, therefore

wag pliis

not feke gw
not the beacher who gebs sogry with the atudent
who do Iasy, bub his fricnds ave.

ey stodent ig an individusl, wnicue from
the othevss Sinse the studenis Imow that they ave
dirfarent fron one

another « for they kuow one ave
other guites well « they will pey atbention to one
snother's copacity, They soy what they Ymewy and

koow vhat they seys €131 finall

consensus, The Fingl schinvoment i the rosuls of

divifdunl shudcndts contribubion.

gach 3

In “Peer Tench ing® the writer found thod
some of Ghe posrs were vrighty but soms others were

really poors He expocted much froen the bright onesy

and iesp from the poor gbudentss Do help the poor

students, bo guve some guiding questioms, but nok
vith the bright students,
expost the same thing Ifyom every peer. Afber all,
are different IDrom

It ig oot ressonadble o

the students ooe anvbber 3a




The students learn the target language beeauge
they. meﬁ itithey mmt o use ite Yot students® needs

ave &iﬁ:ﬁ‘wmﬁ f¥pm one amﬁ:m‘m Soné want to spoek

written m mw Ta Group |
to use the 1&@@@‘5 i-_;__._,;_ T
WMﬁ Whethey

ﬁ%i&* thet is W{t"‘w matbers DBeing eble o use the
target langunge, the astudents get the benefits frem

 Indencsia, there is no resson why Gorup Work
In the Juniow m@h Schools, the goal of
students Eﬁmﬁk Erglisk
so that ‘mmy %m read more easily when thoy are in the
' is or mvmma level laters @ up

Being indcpondenty creative ond vesponsible,
ing the sense of mwiahmmm the senpe of satise




84

¢ successful in their studies,
they will develop thoir way of learning in order
to galn mom On the conbraryy, once they hale

not failere, . coct
that they have learned scoetbings It alsoe gf

they will apply the seme appre

jork can go without oll kinds of
‘ ching aide.in o country whore .
sunot afford to buy the aidsy Gro :
pplicablee. The discussions con also bake

and tYenste %ﬂ:? need not stay in class. I we
want %o be extvemey, the presence of the ciass teacher

Sroup Work is not nec

@Ms ﬁ‘%‘;ﬁmﬁmﬂﬁ cone *!ss:t class m@h *&%ﬁw provious




studeribe reach & consensus which every member
agrees ohe There io reason why the nérmn
values of the society are not brought into class

1o g a8 they nelp the students leavyn, We briag
iesian atmosphere to class to give the Ine
donesion colowr %o the system of sucstion, »
not just Blivow it from abroads

ings the teacher the sense of
satisfaction and pride to sce the good e

szm has spent b0 prepere LS
vitalize the activities sre not worthiess. The
suscess of the pbudents is alse the success of the
teachers Desides, bher role in <¢lass has changed,
nok mmw a teacher in o common ’

partner as for as sociability and co-operstion are




The amwm* bogides, ’
ey iesyn Bo tolerate and
se with one anvthar, Grouwp ork, mopeover, prow
stodents with the opporbunity to develop
the walues of educetion &n geoeral, not necesserily
be Jimited %o their stud

fes onlys




When we talk about an approach, we also have to
talk about mh@n w§'ére geing %o teachvusinthhaf‘apw
prbaghw  @he;mare Sﬁeﬂifia the target group is, thg-
better, since we ean focus our attention to it. How=
ever, since the gemeral goal of learning English
thmaﬁgh Group Work is for communicaﬁi@nQ this approach
cen always be used to teach English to any level of
learners. Yet we have to remember that the kinds of
activities are adapbed to the students’ capaeitys
Teaching English to elementary students is sbsolutely
different from teaching it to intermediate or advaﬁced
students, ILet us see how Group Work is used to teach

elementary, intermediabe and advanced studentss

One of the feors of using Group York to teach
beginners is +that they cennot communicate in English
due %o their very little ¥mowledge of English. They
cannot carry an‘meaniﬁgful conmunication in the target
language, and the texﬁbocks that do contain exercises
are generally . intended for intermediate and advanced
‘studenﬁs@ Thereforey the problem with Group Werk is
that its a@pliea#i@n\segms to be limited to inberme~
diate and advanced students onlys
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oros of @ fow verbs su

ﬁ_@%* {*h@ %&ﬁ ming sthutsuke be
‘a‘éﬁ’i@ to conmunicnte with
The int:

one wuother using the ﬁa%iw
roduction of the pest
tense and o few more adverbs of time ensbles then to
discuss with 1ittle diffioulty such topics as “What
¢id you €o yesterdey?"  The introduction of fubture
tenoe enables them %o discuss their plans for a spee
eific date in the fubure, for ecxample, "What will you
do next weckwend?® here will you go during vour
vecabion?® Thusy the introducticn of new gremmatical

m%wm o V \‘ , iﬂ @% fwmﬂw %3{ @:’f—*:ﬂ 2 3 r * !ﬁa#

o]

h Group Yorks




one of the good feutures of introw
nning students with Gooup Work early

> gives them oxperience
snguage end duild uwp their confidence
seking abilitys Hoveover, theoy, early
are trained to work %ogothem,
o W@mm with one anothery wrether than seb up

gompotition in a n

in their

»..

pative &emm vhieh
will lead o the destruction of the clagss

The writer baught beginners of Eoglish in Gaw
lang Camp for Shree cyeles. He gob three A classes
successively. After the introductien of an item, he
o208 anked then
to telk in groupse IF it did not work, he would
use ite The sbudents had been so ascustomed $o Group
Work that they knew alvest

always pub the students inte um

Howovery 3f our objective iz to make the stue
denbs understand the content of a reading paSsage,
it ic not resgonable ¥o ask the beglaning stw
to discuss the passege in Engli

she¥e pub nore burdens

ﬂy and "ﬁh&ﬁ' tond to %%% discour Tids B




Tet we comnol gay
mm: their Emgmwh is pood slveadys First and Sece
ghudents of the English Departnent, IEIP
Dharma, would be good exzmples of dnbers
sdiste ﬂ'ﬁ sy Greup Work was carried oub
anolher name, that was, "Peer Teac ing®, This was
2 good opportunity for the students to use English
under the guidsnce of the gradvabe students, Yot
adapted to the stu

dents’ ine
tevests and levels The writer remenbers when be vas
11 in the second years The teacher gave a topie
politicss The students were not interested at all

ing sach a topice Then ancther topic was

the topics were still

The writer also tought internediate students
in Gelang Comps He got two 4 classes successively.
die clasoes vere marked by Group Yorks 3Degidesy he
has als experizents en Group Vork in teaching
writing end spesking to the sceend year students ab
tho English Departnonty IKIP Saonate Dhorme resulting

in his sabisfactions

¢ made

the target MW@&, though not perfectly. They ecan

listen, ap%k, read amﬁ urite Bng

1ish wolls Sdvanced




studenbs would be like the graduste students at the
English Degartment, IKIP
had lote of oxpevience in %mmamg things with

his clapemaoten in the graduate division. To the

%ﬁsﬁa@tm for wm t‘h@ mw&amm and the tencherse

It is cleay, Lherefore, that thore is no dife
Pisuity 4n putting advonced students into groups since
they bave better Englich, broader knowledge, and’
 better logic than intermediate students., Theve is
still o little difficulty with inbermediate students
since they still bave to struggle with the language,

ough it is not iopossible to %each then throueh

ah seenms to be to use it to %@wh Bbew
gimmerss Yoty as we have geen, they cah still come
micote wusing their very little _q_wg@ of Eng=
lish in groupse The writer's experiments and eupew
rience both in ﬁ&aﬁ”r‘

o - groups with his fellovw shudents
of The gwadunte ﬂv&sﬂ.@mﬁ English Departmeont, IXIP




well before she comes to class, obherwise it would
ful expenditure of time and energy withe
out any good results, The following is e list of

points she acks o herself befove she divides the

students into groupst

(1) s ¥nich students will work together?

(2)s How many students will work in
every group, sod hov many groups
are there in class?

(3)s How is the structure of the groups?

{4)» How to make the gbudents bake part
groperiy in the discussions?

{5)s oot sre zy roles end the roles of
the gtudents?

(G)s ¥hat kinds of work %m the students
de in their groups?

(7) How often do I use Group Work?

Group Work is a zatber of co-operation, a natter
of toking end m&m Yot some students camnot work
together in gyoups 28 we have soen in Chepber II.There
are the feclings of like and dislike emong the sbtudentss
In order o obtaim good wesults, the Seacher hes to

>

comgider the focbors  concerning the students such as
their fricndship, rospect, or like and dislike seriouslys
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vl end closer
y bave the sense of community, On the controvy,
those whe ave in hostility ave nokt %o be put in one

groups because they cannot build a community, Theis
mﬁ;ﬁmw will be tbrought %o the discussions which
will

bring ‘&rm&% to the group.

;&nww - eonsiderati
g ; The gwm:ﬁpﬁ are balanced in bermg of shuw
ﬂem‘&*ﬁ capacitys east
group whe is m@m@@ to be the lesder of the
groups As a leader, he gk
corzoct the migtakes produced by his 'peorsts Desides
he should be wise enough 0 pocify the sreuwp m

whenever there is a long debste which

B : SRR ‘ m ““7
awm have M@m a ciue w Mm ﬁw&m&*
ﬁiﬁ@ - ,w( %ﬁm’b@w of ﬁm subwrronns

In terns of issdorsh @w w ﬂm@wmwnm the
uvriter sees thet "Peer Teaching® ot the English Departe
P Senata Dbarne, has good prospectss To gone
extent, the peers respect their lesders from

the graduate

10s 1y Bunmber 3,




51

division due to the latter's better English and their
suthoritios. Seaidus, he completely agrees %o the DoO=

licy of the depsrimest o give the chance te gradunte
mﬁmﬁ@ﬂﬁﬁ to tesch and lesyn ﬁﬁﬂl tﬂﬁ mnﬂﬂrﬁyadua@& B
dents and o the

i

f&ﬁ@mmduaﬁa students o @ﬁﬂ nope

practices

HSowever, ue cannot sccept the decision unde by
the clasa %@éahem whe divides the students iuto groups
ﬂﬂm%iﬁﬁg that i&, 3&%& bosed on the seonences of Dopes
on the students® list.

that. If the teacher does not consider the condivions

Growping is not 2s iopls as
‘of her students, the resulbs con be fatals The folloving
mm&my&%zmi@h@‘%a illucstrative. The weiter bad o group
thivd yesr 4980 of the Inge

gky to be their tutor since
they knew hin well, aﬁﬁ.%@‘km@wu%%ﬁm welly tooe Acci-
dentally, they wers close friends of hise Heo knew that
tws of thes were ﬁﬁ?wﬁﬁﬁw'ﬁmﬁ was 2 girl, and the othey
was a boy.It turned out that their hostility wes s

of five students from the

iish Doparitmente He wos lucky

rought
n the surface they seoned to communicate
with cach othors They talked sod pub ideas foruetds Howe
aver,; it wos clesr that acbuslly they atbacked each
ethere They Sried %o compebe with cseh other, and tried
to sord aﬁeﬂ M

into the groupse

wwing off to give the impression the
was bebber than she. 4s ususly the boy wae the sggrossory
and the girl wes the vietin, Ford

nately, the writer une
devetood that there was z smoke screen which mede the
situation very abourd. The boy bzlked and telked, bub




$o be subegroup divisionss This will disturb the fiow

girl and telling the boy Lo keep quiet, Group Vork

communicated noneconmunications

 ihe illustreation sbove reveals that even
adult students bring thelr enmil
situntion with young lesrners will be more

STOUDSe The

serious

since they ave not emobionally balupced yebe Che

n&ae@mw hos o ha carefull not o pub %mﬁmi@ﬁ in

one Sroupe

the pwa&wmﬁivﬁﬁy and yamﬁwwmanmﬂ of %ﬁa ﬂﬁu&matam The

lerger the group is, the lesser the students get the
a&anﬂﬁ %o peactisce thﬂi&?&j;n

shy, and the moPe PEO
blems arise in terms of neises It is true Thet the
ﬂ vmdents in & groups the nove

will bes Due to the inw

tention of Group perk to give sbudents o lot ocpporbune

i
greater She numb

idees snd suggestions thors

ity to use the %@ﬁ&wﬂ&ﬁwf@ﬁM@W&W@‘ i% is veconnended
that the group is to be made swell consistiog of

four or five studentss In a big group, there bends

of mﬂ@sag@\im their conmunications The students tond
to losce discipline. ©hen a student telks, the others

ning another disoussions 46 &
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experience with 8 large

g

N " Poor

The wriber bes as

group concisting of ten sbudente in

Tenching"s One of the greduste students was abe

pents The peers who belonged $o ber group joined
the writer's groups It was veslly difficult to
control the cistribution of langusge practice
gince there were many peopleslorecover, since there
wore ‘newcomers® to the group, the students did not
foel involved in the giscussions They were 1like
4 not do enythings

guests who 4&i
On the conbrary, the size of the group should
not be linited to twe students only. Thewe is the
Gencer thet the students esonot bolerste each obther

nmdocs Zoeh of them wands

and cannot resch a  compr
o defond his 3deas and does not went %o be the
losers It can happen that the group becomes a field
of cusrrcl which results in cmnitys The cxistence of
the third person{s) will be of great adw

2ify them to weeach e cons

enouse At least the third

they can come to the solution, Ancther danger is thet
the two stud vy not be able Yo give necessary
inforpstion to ﬁﬁﬁ~&iﬁﬁﬂﬂ$ﬁéﬂw They
postant facts necededs

may forget Lme

Thepefore, there is no reasen that the nunber
shouid be the somes The
size of the group is also determined by the condi-

of sbudents in each group

sions of the students as we have geen in the previcus
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| ﬂ%ﬂﬁiﬂ%@ The peoblen on how many ﬁﬂ@%ﬁﬁ will 1t
there has automaticslly been answereds.

nas decided who will work together mﬁﬁ how
%ﬁmﬁam%ﬁ‘%h@w@‘&r@‘ in each groups she koows ale
peady the nusber of groups in that class. There is

st o clage of fourty studemits are nealte

no resson th

1y divided into ten groups each of vhich consists
of four studentss

. Show H.E.' cuggests two communicative nebe
works in f£ive persen groups, nanely: the Contrelized
alized notworkse An czemple of the centrals
ized network is the Wheel as illustroted below, The
leader sits in the centre of the group to digtribule

snd Decent:

sebioe

amons the nembersein exemple of the
4 pattern is thoe Circles The students sib
as Go form o cirvele, Shov cells the
lettor o lesderiess aiffuse nebworke

language DY

in puch a woy

in ﬁm‘ﬁ huﬁmi :
L Berkovitz,
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The centraliszed network has some good pointse
The students got equal distridubion of proctife.This
is posscible because there is the leader vho controls
the distribution, Moreover, the crrors oan cesily
be commected by the lesder or by other mezbevse
The decentralized, on the other hond, having
no leader, makes it difficult for the students Yo
corpect their misbakes, ond the distribubion of lone

uneguel  for the group

puage practige tends
members. It oecns thet the grest hope lies in the

thope two netuorks. The form

he chooses fe Clrele,

but 4% should have s lesder, The students in a civele
it feocing one anobher s to be able to telk easily
% the obhor members cro doings [OPCOVEDy

and sec who
the structure of & oivcle mekes the gibustion less
formaly vhersas the exisbencs of tho leeder in the

niddle of the Wheel nebwork pubs him as the central
atboution of the students, he connot see il his

noerse The decontralized systen needs not result in
airgiculties o correct mistekess Sinec they sit close
to one ancthers the leader con glwnys correct the nise

takese Furthermere, it needs not result in unequal
distributi
con always ook the ghy efu

ann af law

susge prackice becsuse tho lesder
ente bo telk, snd the talke
ative' oncs to stop balkings
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Thoere Dy

problen in some schools
upmovenbles In this ©z08y

dente Lo turn sround so thed

soCur &

whers the furnibure is
the teacher asks the sW
they are able to sibt fecing one

pleg ben students oscupying two beanche
vided inbo Tud £TOUDS.

up diseussion depends en
its orgemization by the teacher and the porblicipaw
the sbudents sberk
the cchivities, the tescher's guidance lp nece

tion of the group moembers.felor

in opder to obboin good pesulbs. Phe guidence L
clndes: {2)e the direction snd sbimul tien of the

discassiony (ble the eveluabion niong, (C)s

when snd how o dakte part in the discussions

This step congista of three parts: Wrningey
activity, veel ohard, end elosing activity. The fivet
setivity is to open the discuseion, A shord introe
auction to the subject metter to be discussed is ioe
this will give the students the picbure of

porbania
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whot they ave going %o dos In conmechion to this,
the teacher also shows the importance of the topie
so thot the sbudents are stimulated to teke parb in
the discussions This activity strikes the students’
attention to the subject matters

The second step is thet the group membere make

 an outline or planning on what they sre going to dise
casss The outline is needed so that the students will
pot balk cut of the bopic which will waste time.Every-
body in the group knows the @W@mwmmmﬁﬁ 1f poseible,
each newber writes %the outline

on & plece of popery
If » student tolke out of the bopiey the rest can Pee
mind hing

“he third step 18 to close the discussion. The
rizes
= the points

group lesder o one of the cropy Dorberd sunms

the resuits of &She discussion by bringin

which evorybody cgreed Ohe

Yo ses that & group discussion slso bas s sysben
o gmﬁﬁ‘wﬁﬁwﬁwaw @h&u@%'ﬁﬁé students conmunieste like
when people balk in daily cooversetio

xwy They have to
follow the stops above for better achievenmente

Thie section iz inbended for the group noubers

#s eveluste whet a grovp nouber soys or contridbube to




them. There are four things to consider:

(1)« In judging one’s opinions, the students
agk %o thomselves whether he is gualified enough to
gbote bis Wmﬁ.mg
£isld or note

whether he is an ezpert in that

(2)s They ask whether those opiniong ave
oxiginally fron the sp
w&@mm@ or not, This requires the spesker o be how
neste He has to be fair ss nob to say ot her people's

ikery whether he con give the

work as hise If o student becomes a plagiorist, his
value of education geks lost,

(3}« They ask whether the speaker is cbjective
in his @wwemﬁz%m of ideas, whether 4% nob he says
that right is right end wrong is never richi, In
judging a problem, he has to avoid personal opinions
or intevests, unless he is asked toe In additionythey
have To ask whether be wﬁnﬁs out 2ll the facts, op
Just sone sable to him, and leeve oub those
which are unfavoursble fo him, This invites the shuw

 facts fevou

s themselvens

(#)s The growp mmhm have 0 be oriticsl as
to see whether there are contradictory points in the
specker's ldease In order %o see them, the students
bave to follow the whole speech, they have to ask
immsdistely accept what the
specker gays. Therefore, the group nembers hove to be
alert and criticale |

guegtionsy and nod jJust




There are sone poiots the group mombers pey

attention to for proper perticipation. They are as
£ollovos ‘

(1)« The students kecp silent 42 they do nob
have snythine to say, bub spesk when they hove sohoe

Rt D _ gresty or corrects There
is often the prejudices thot s studesnt vho does not
digtzdbute anythi
poor student, That con be trne, anyhow, bub nod ﬁf&w

i Yo the grovp iz roparded 2 &

vayss If a student is foreed te spesk, the

are usnolly not satisfactorys

(2)+They have to spesk if they sve MM& guestionss
mether ﬁh@y L orsi BBy i :s«

or noty it is ancthor matbers
it m cinply iomolite w:s‘&: to snswer qmm Tiong

(3)a “iwg bave to ask @mﬁmma if there is somow
thing wa clesr o them. Bub they may nobt ask questions
if they know the snsvers slready.

{#)+ If there iy a student who cen moke jokes o
avoid tenseness, bovedom or fatigue, @ little humour
is memm as long am the group members do net forged
thedr main jobs Ib is interesting o a a wra dige
sussion, not & & |

(5)+ Unen & pewson spesks, he has to speak clearw
— yoody ¢on honr

what he SaySe
I2 he ﬁp@"ﬁw mmzmrw, there is the tendemey that the




the rest will esk quesblons to their neighbours,

B 4

and this brin

nge

noise to the conmunicabtions

{6}, ¥hen o peson spesks, he has o spesk
to the poink, not beating about the bushs

(7. 43 & Wmen beinge At is  ressonebly
gifficult to beoy ¢ ﬁ,’?}‘&ﬁﬁ,%

s

commontos & Shatenent of 4

dipagrecoends, O

gagreonent Lo ofton Do

gorded oe an atback to the persen speeking,not bis

fdesse But in Group Work, the proup nesbers heve o

It hes been gnid the previous digcucaion
that &he pole of the beachor is noiniy as the chief
tutor o the groupssShe doos not dominate the class

either vmmﬁm or physicsllye sﬁm% in corpecbing
aigkokes, she orly helps the studeubs if her holp is
strictly needede It is the role of the students o
£ing %:m toserect’ answerss It is tho role of the mbue
dents %o 4o the worke. By interforing too muchy the
seacher undernines the confidence of tho group to sesh

the right ansSwerss She has t6 keep in mind thet 'speech
is siiver, sad silence is golden®s She has to koow when




$o talky and when %o remsin silents

Howevery some problems need the fimimw&y

on the pawt of the teacher and students, The prow

blems concerning the noise level, the ponwnevablile
ity of furniture, seabting srrangements depend on

both parties to develop o mental flexibilitys

Furthermopes +the teacher ceon also prepars
for self-help snd cowoperation, as we have seen in
in the discusew

the previous section on taking part

o0

In this section we will disou

sikills, then we glso see how Group
Work is epplied in beaching
and structurcs

of compunicative

 those skills, vocsbulary

Which gkill is bsugbb fivst, and which coues
1gker? The sbudents, first, have to listen Yo the
correct mofelssthe speed and propunciatione Thon
they have to practise what they have listeneds If they
con speak, They csn reed and write niope easilys This

doos not mean, however, that for the first few months




they sre taught listening ell the time, or speaking

all the times Ghe lessong are somevhat integpateds

In listeming, reading and writing, the students slso
speak, and for epesking ewercises the beacher can

give o reeding pessege to talk aboub,

o let us see how Group Work is uss

listening, spesking, reading, writing, voeobulary,

end structure as parte of the work done in groupse

dust like vhen %hﬁ group nembers get asuple
time to spoak, they slso get tine to listen, As for
the guantity, there i no d

practice. However, there is e problem in terme of
sanlity, especlally for beginmerss The students deo
not have good p

snunciations andy therefores cannok
sive the good models to their friends, The resulls
gan be fatnl if the students eobablish we
moneiation early from the beginnings

g DPTOw

Gurreys Pe Says something about the wrong pro=

maneiation

eoriy from the beglnnings

%#3% ig essicr to tench nev meterial thas
to erefict 0ld foullss And baving to un-
leasrn bad pronunciations and other nsages
is troublesone and m@#@mﬁi&ﬁ even to %hm
hoot chudentse And it is such mor ﬁiﬁ
mul% to Kwarn correct ussgos whe e
 forms and sbructure bave been ﬁﬂ@ﬁiﬂ@ﬁ%
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than to 1%?3% the carrect uoass
the start.”

Cnce the studeubts stick to a patborn, 1% is
difficult for them not to stick to it in their

s fork wﬁiﬁmﬁ that %b&mmm are bausht
by the %&@: teacher ammmw in the schools The
| students have $o learn the ecorrech basic pronuncise
: to avoid further failuves. Basides,
the tencher con provide the students with cassotbee
srders oo that they een listen to good models

before they start prachising them, Fupt hormoroy it

hag Deen szid that Group Work is nob s end in ite

self, As for the teaching of listening, the teacher
can give initial exposure to tho sbtudentsy and she
zoy alge give thenm drills to trein thelr eave. Only

tions io opder

roc

when the teacher is sure thet the students® pronume
ture then she lets them work in groups, Unless thers

will not bring serious problems in the fow
is & lesder who cen conbrol the prommmeistion, 4%

is very rishky to lat the shtudents learn from one ane
other's pronuncistions¥hen the students have bod the

correct premuncistion, they will corzect the:

tekes vhenever they mispronounce wordss groups
the studente wont to understond and %o be undorstoods
e will notice that the group wembers ofbten say "What?",




| i in
vineg® ane oooh eosior Doy o Toabong:

the leaders are supposed to be able Yo give sorrec

pronunciation to the peers, and the peers have
- prenuncistion in the fivet yoor and Phonetics in the
socond :mam Howevers bhaving lesrnoed i:h%& tuwe sube
jects does nob mean that they aubcnatically have

good pronunciations, He camnet ezpect them To be per=

fect at pronunciations

‘or further rescarechy see Appendiz I

Porbaps the best skill bo be taught through
Group Work is speaking since in groups the stuldents
spenk, interchange ideas,; =nd gilve comwentss They

get plenty of time and wany exercises to spesk Engs

iish. Yot we cen never expect then %o be perfoct et

g English. They s5311 meke npistales, even
ng nistakess
To pake the studenbs spesk, the teacher con

give then bopies bo discuseyor Yo meke reporis. In

outting ideas forward, questioning,belliog experiw

with one encthery the sbudente
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However, &he teacher should be caveful in
solecting o topic before assigning the students

%o discuss ite The topic should be challengings
It should not be '*ﬁw casyy nor too difficults If
it is too emsys the students will nob male efforiss
If it is boo difficully the sbudents will got dige
courngedy _ﬁeﬁm&%ﬁ the topic shonld invite pros
and cons among the mﬁ%@n‘wg £f%er 2ll, the ides “

of &imumﬁ;zﬁ@ something is not %o answer yes/no
ouestions but ¢ matter of reasoning. ”
should be scmething that the studends cen reachynob

veyond their ability to discusss & Tow

Beading can be gﬁ;mm for two purpopes: roading
ling alouds The mein purpose of

vossazes To measure whether the students undersbend

the peating meberdnlythe beache

 comprehension

£y

auestion. Before she comes to classy

‘some guestionss vhile the group members

the papsagey the teacher whﬁ the gueptions




5 it by answering the cuestions on the

blackbosrde Whep they heve finished read:
gtoxt discussis
blockbonrd, Of the teacker cen alse ask the group nems
ey bave finished reeding its These two activities
can be wery interesting since they invite pros end
L ‘ \m@m bofore the
lass is over is devobed to be o general disow
Iosing ackivity of the vbole claese

seion

0 the other hond, the purpose of nec
. train  their promunciations

brain bhe
st | undesstand vhat they

unicotion, for the listeners bave to decodo the nece

sage being tran If the studente plspronounce
gords, the vesk will

comes afber the reading, since interference during the

reoding process 15 reslly disturbing the concontretion
of both the meader ond the liskonerss

In seleeting the vesding meterial for reading
aloudy the teacher choosos o passage which is short
and gasy in terms of conbenb. The passoge is short zo
thet ecoch stodent gebs the chanee o read the

torisl opd liskon Yo the cene materiale. It 1o casy so
ceaop the conbent while they are readi

that they con




‘

m‘ ﬁ g:;ﬂ ﬁﬁﬁ&ﬂ ﬂ@@ﬁ ﬂ‘&ﬁ %ﬁiﬁ& ’&M k' w %ﬁ ﬁ
tents An snecdote would be a good
ing elouds

passage for roadw

See Appendiz III

Yriting is not an gasy Job. The students have
to keep the
nove to sbruggle with the longuspe. There avre sone
problens in writinge The students bend to think that
they con write woll without any
an outline is usuelly ignored. AS a Pesuld, the ope
samization is poors A for the m@m@% the conmon

sorposition intevesting, and they slso

plemnines The vee of

provlems are lasincss, carclossnesss interferonce,or
their combination, There are lazy students, and their
losinecss is reflected in their compositioms.This

of studeonts will not rewresd whet they bave weiltbons
There ere aloo coreless shudents.They are so coreless
thet they make misbtakes which we think g

for their lovels Interfevenece is foeed by everyme

e in
il that students often transfer ite systen
inte the torget lan

sign longusges The netive lang:




However, together in groups, the
ptudents oan overcome thoge difficulties. Before
the students stam) writing, bhey talk about the
cutline first, and plan how o orgenize the thoughts.
This is esnily done
are the sources of informstion. Ilasiness, carelesse

-in groups for the group neubers

noas, aond interforence con ab lecst De decriasels

Group York is the strip story. 4 gbrip story mekes
the students busy I

ganize the sentonces o produce a storye. The teacher

nding the possidble woys to ore

sclects & shory or an anccdobes, The senbonces are
typed, and cut inte strips. Two or three senbences
ipy and they sve give
students He hos to memorize theme Afber the memoriza-

are gub into one st v Lo gach

tion, the strips are thrown awal,
ave not ollowed to urite the scntences on a pleve of
papers Then the group membess try o Pind f

o organise the senbences into & story. Dvery
dent bécomes the oole source of informabtion. Evenye
body conbribubes information and acks questiens.Vhen

they bhave finished the work, theve is the comparison

of produsts of the groups. Iach gro
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Group Work com be used o test the students
on voesbulary itoms which they have been tavght,
This is illusbrated belows ”

The teacher, first, gives an excmples

Srase is greens
Gpass grows on the ground.
Aninais like %o ent ﬁm&&w
That is it? ‘

She aske ‘the group members to do the same as she

did in the examples. Bub, before :aﬁm@ the beacher
tells the studemts that the firvet senbence of the
descriptions do not provide too mm&%mf makion
about the meanings of the vméﬂmlam m@m In this

ways the students get the @wm%mﬁ.w o moet %:m

word several tines before ‘kh@y cone to w@ nesnings

kaew the :mm of the

woxds, Mcmmmw ﬂhw that recolling %:he Lorms m
nore difficult then mmum the nesndngss

“his ackivity also involves speoking
ligtening practicess Desides, it mokes 4% -ymﬁm.@
iy to be 4in = superior positons The

e the meanings of the we

obhers pay nots Heoreover, since everybody is unicue,

this activity onsbles hinm to work according %o his



oun rate end ability. Purthermore,; the students
lezrn vovsbulary items in conbexbas

tical construcbionss Every group is given on emer=
cise which ean be different £ obher ’
Every group mesber btakes the exercise home, and dees

it ot bome, Then when the group members gather the

«b day, they discuss their exercises. They cobe
poare thedir work .

the elsss teacher, Finally, discussion as & clase
The teacher corvects the mistelkes

then give the oconsensun o

fne of the good festurss of thip scbivity is thet
every student works.  Bvexyb
hafore he comer 0 clsge and comperes his woark bo

pdy bag o do  the work

othor nombersty The class csp slsd sove tine sinee
the madn vwork of the gbtuderis' is sleesdy doue af

honte

The following is an exsmple of exercises on
cloon and Heyden (1973},

gtructores It is taoken from Da
P W

Fiil in the blanks with a/en/sone/thes

I have 5avod ese money, ond I on
now planning Yo DUF ses DOW Cal's see COF




- must meet the folloving qualificaw
tione: {a)s it pust De «ws compab
mofels (ble it oust get at lesst

. tyenty miles 30 see £21100 OF cue

 gasg (e)e it muet heve oee aubosaw

- tic shifts wim color isn't so ime
m’&:, “:‘:m?: x wmns% mﬁw weo

Banghoky ese Copital of Thaie
landy 46 ess ciby of more thon ses
Eﬁiﬁﬁﬂ inhahitonboe It 59 weas hoode

, many inbernationnl busis
ness mm& ess DOpular city L6 sus
mmwmﬁ.wmm % ﬁ,s alst one of ses

The witor does oot say thet o English
teacher should gluays use Lroup Yozk in her teachings

- He does no® g2y that she Wﬂ@$’@h$ﬁ a@ﬁﬁ@ﬁ@h four

£ive times n week either. Wuob he ctvesses is to use

it whemever it is possible for studenswstudent

actions Thevefore, the teacher should be wise bo see

e is bebber teught by using o toachorw
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skilisy we have geen that it cen 2loo be used %o

teach vocabulsry and aﬂﬁ@u@%ﬁw@




If the students ‘aﬁ&‘kﬁwé as members of the
seme ‘community'e there is no reason why ¢

test is not useds In this pectien wo will see the
savantages of o group orel best, ite vﬁﬁi@iﬁﬁﬁ prace

tienlity, Told mﬁ.mw@ forme ond its ap@lmm%m@

The position of tho examiner is greatly changet

She ie not really s af ouwm

w ¥ ok &ﬁr &n @bﬁ@WWQ

4c sn cbsesver, she does nob interfove with the dise
cuscionsshe does not pub jdens, The discussion is dose
by the students, and she is there o ovaluate them
aceapding to their ability in interchang |
puing and giving sugmostioms, By not inberfering too

‘mma%ﬁ the exoninor gives the testees more tine to use
the language,bc comminicabe and Lo m@k bard in ordew

to geb good ﬁ@aﬁmﬁn %m@mwﬁaw@giﬁigw

sge while they &@@~%@$%aé@

students leawn to use the langy

The gituation creates a geod atunosphere for the
ﬁ%udﬂwtﬁ to feel more at casey more reloxzeds They are

not under the mm@aﬂﬁra mf the ﬁ@achem as when they have
&m&i@ﬁﬁu&l inborviewss It is often the problen with oral
teste that the students eonnobt answer correctly becsuse

they geb pervouss




The teacher can evaluate the students cbjectives
i¥« Ehe tests them as what they are. They ave tested
rding o their ability %o t
is used by pecple in daily conven

It is clesy fyem the previcus discuseions thad
the needs of the students in lecarning Euglis
be able to use ite I% bappons thab o studend con do
writben test, but folls g% an ornl
des & test which is
a volid scosessument of the students® ability ¢o use the

vory well o &

exane Lherefurey the Yescher prov

longuage, and vhieh is renlistic for their necls,

The aspects measured ere the students' linguistie
compebence and xwfwmmﬁ with the stress on the labtber,

The bestees are jud to their Jubure necds,
nage aspects are btosted as intezvabed skills,
@ﬁpeaiamy because the studente are tested in their
linguigtic beheviour in a natursl situations The teacher
vaye atitenbion to their Mzzgaam problems, fluency snd

ged acoopding

orrect antworss

Faria Sticchislapigni in her sriicle "Group Work:
rom Proetice to Thoory® says that her students aid
very well at opal tests though her genersl gosls vere

"Although I was oxpecting sone progress
in reading end wribting, I 4id nobt oxpoct
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much improvement in spoken English,
Buty bo my surprise, atbt the end of
the yeer the clase performed very

well both at ritten and at the

ﬁmx G LiEh ST S

group evaluation is less mgﬁwv_-wa»
ten tests The teachor fveds not put the examinge
sheet vhich Yakes noneys 5She
is not spend much time corpecting the papers fov

tion the stencil

there are no paperss. Besides,s group oval test saves
the teacher's enew

tostecs,

y because she just observes the

errors, & student who sakes mujor nmistekes is nob
evaluated tho seme with the ono who mokes ninoy nige
tokese She hag o keep in mind that the students are

conducting & communication thoug

. they ere being tesbeds
g long as they con understand one another, commund

tion takes place. [inor mistekes are those which do

seamund gt thoy ave
foults. Major mistokes are those vhich moke the stue
dents unsble to undevrstend one another, or cause nise
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undepsianding, ory because the utbterances are uns

"

Wm& & Wi

ok cougse the listomers to miss the whole
ubtorance, and those incorvect answers false
jdenss In shorby major micbokes ave those srrore

which couse the communication %o stops. For ezanmpley
the sentonee "I go to the besch yesterds

s contolne
& pinor mistske, and the g
“ie is asking her fother” conbaine a major
since the listessys do not kmow whobher hop

or to someone olsee And if the students cennot
give the coppect snswers %o the ouestiong of other nose

oup mombers esn gtill une

Sond whad the spoaker meanss Bub the sentence

o he

ot answers to

bews, their inability to give the corm

the guestions is a major nmistobe. Acbunlliyy with g

wi cense the feacher ¢zn decide whether the nige

b i

tobes are pajor or mpinor ones, and, thepeforey oan

- give objectiveo grades. The poores of the giudents
pend ¢n the nistokes they
ity t¢ give the correct auswert.

make, fiuency and the abile

Ynen the discuseion is overy now it is the yole
6f the tegcher %o give conmento. He poinds out 21l the
minuses and pluses, and discuss them with the groups
oy doing oo, the sbudents know how good end how bad
they are in the discussion, and they will not gob sume
prised when they get failing marks whereas they think
they hove done the Pect quite wells They will buow thofe

selvess

However, in order %o be objectivey The beacher




ghould not limit ber ovaluation oa the final feat
onlys She also considers the daily - performances of
her students. It is not the 'mammw* of the imw&sm
o gwa the final Judg ement to the &Mﬁmﬁm ﬁ?@w a‘mw |
dents ere alse invelved in seoring '"
‘ gets the help from She
ng themselves. Each student evalue

another wolls teache:
gbudents in soow
s, and put the scores on @ piece of
papery and & aw‘mﬁ:@ zw to the teachers Hevertheless,
it is m% wise to give the final grades baged on the
orks from the students only. T

that their evaluation is Sust besed om the feel
of Iike and dislike. After ell, they ave alse humen
beingss In ovder £o come to more objective
combines the grades from the students and

how own gﬁ@m&a baged on her ocbservations

ates his friend

the teacher

Since the purpose of group eveluation is o
asupre the ability of the shudents to use the lane

a%&mm will show their ability to *f.wsa the |
| e whother i:my are tested by & differcat exaninor,
&g for oo comm %’&i@ﬁ is wr*:& “here will bo

exaniner notes all ithe ervors
Ly believable that shudente

popsdible becsuse the

and pluses, sad it is |
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show drestic chonges in their 2bility to use the

v Horeover, there is 5o problem whether

the students ore tested on different dayss W wother

they are tested on Honday or Fridey, they will sho
eod and bow bad they are in specking

or writing the languazos

Groups of students who have sttended the seme
diseussion groups are lested in a fres discussion
for sbout thirty amimutes, If there gre many
the evolustion neods ot nocessarily be finished

tudents can o teeted on different

EPOuDSy

or a strip story to discusc. Before the owalustion
tekes vlaces the teacher gives ths students a few
miputes to prepare themsclves. Wien they have pre-

pared thomselves, discussion tokes ylace, and simule

Soneously eveluation stario.

1t iz rescongble that the students *2ightt
with one
The poor ones ave usually the victims. Yoty Just
iike whem they are In owndinayy
leader who comtrols the disiribution of lsanguage
discussion.

snother znd do not want to get low SCOreBe

grouns, thers ia the

practice so that one dominstes the
The students ave given the some opportunity to e
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¥hether they use the chance

Press themselves.
effectively or not iz another matter. I some
students are just silent, they do not deserve
pessing scores. The teacher only iistens to thelr
conversetions, end she bas to be foir as %o give
11y good at the

Bigh scores to thome who ave resil

discussion. Therefore, the place of the examiner
is outside the eclrele.

room is wnlike the ueual
glaseroon in oxder o create s good atapephere
whers they ¢sn sbow their praetical obility in
ising the language in resl situation, They form
a cirele, =&it close to one snother gs o be able

at ease,

if poseible, the

to talk

Group evzluastion is very vevely used, or

perbaps never. We have seen thal group evelualion
is slep wolidy practiesl, and relizble. The siu-
dents are tesied in free diseussion in wiich they

how their sbility to comsuniceie. They also

s English in groups while they are being tested.
why thiz kind of test is pot used
in groding the ctudente.

There 1o BD TYess0n

1o weekly and finsl tests, the writer used
group oral tests during his six months® tecching in




Galang Refusgec Camp. He gave the students toples
and let them digcuss the topiess Ho just observed

¢ and gave the grades.dy 1isctoning to their
| students
‘ s dislogues 4 the books oF
they conversed at mw ané 50 he could easily give

conversations, 34t was clear vhether some

the grades. This saved his energy and gave the stue

dents more practice. Moreover, it was mot as
as individusl interviews where ibe

ex-winer gave the

some questions again and againe

But the writer used group oral evalvption, How
king of test is largely used in the prograx

© Bes Appendix V.




~ iked sbout the background

ghy the writer is intevested in writing tiie thesis,
thai is, common eitustions in the tesching of Eage
lich ip our country. Those situaticns bring serious

problens to the students in lesrning w for

functions of language.

commnication, osne of the maln
He is not saticfied wiitk those glitustionsy andy thorew
forey he tolke sbout Group Vork which contribules

to the elassicsl systesn of educatiol.

In discussing Group Work, the writer finds some

possible wecknesses. [owever, those wesinesses

bring serious problems %o the activities in Group York.
They are Just the fears of the teacher towards thi
approach.,. The noye serious @mw&m ie the guality of
the teacher which is eoften igan

Boside the posslible wecknesces, e have sesn
that Group Vork hes a lot of advontages, mot only i
terms of learming process, bub glee in the  personsle
ity of the students snd in their later learning.

The feor that Grouy York iz good for intermediste
apd advenced students only hes bosh overcome,.  Group
York is olso zpplicoble to tesch BEnglish o beginvers.

%o slso bave seon the orgapizetion of Group Work.
The teecher has to koow the students well., The students
in groups sre those who con co-operate with one mnother,

and gt lesst there is omne good student in each group as
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its leader, Yhen she bas decided the wezbers of each
group, she has to slate ziso what they will do im
groups, ond what hey roles snd the roles of the Stue
dents are. In addition, we have scen that Gr
is best used to teach specking or conmunicative skills

in generaly Tet it can also be used to teach vocabulary

and ﬁ%@ﬁ@t’@r@ﬂ

Fimelly, we come %0 the group eveluabion as a
wlcing to the wholeo activie

genercl repetition and che
ties thal have been dong during the course. The stue

dents are alsoe Sested in groups. Bhile the teacher is

evaluating, the students commumicote usis
ity to proctise their Hagl

Wﬁmﬁﬁ%, IEIP Sspstz Dherss E'me He haos ols0
pade experiments on this spproach dwring Blg teaching
to beginvers and intermediate students on Pulau Gulange
Besldesy be has lots of experience in group discussions
with bis follow students, ond
snce in lesding

he has tue years® experie

the undergreduate students in “Peer

Wiork is an effective approach
English for umes,
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Howevor, we con usver expect the students o
be impbdlately sble to communicate iz English on
the first Zow classes of Group Work since the stus
dents need to adapt thooselves to the situstions re-

guired by Group Vork, It is a long process untdld the
students can use he target languege. lThe students
ﬂh@%ﬁﬁ‘he zade femilis

gk Group Work, and slso tested through
ite On tho other hand, it iz not ap end in itsells
should use

with this s proachs They are

‘There is no indlecition that the teacher

this approsch in 211 of her classess

For furtaer research, the writer suggests %o
try this apyrouch in teaching the items presented in
the Appendize ‘

Group Sork is an approach L0 uoke the Scacher
and telling, but start teaching.

stop taiking




(a)s After the introduction of hours, half bours, ;
) Lo, ench group of five stu-

Sherker cast and g guarber
dents is (lven o cavdboard clock. The teacher gives
’W&@ i;mﬁ 4:&&‘»% @h@ ﬁt%ﬁnw mﬁ %ﬂ@ ﬁ@W@ﬁﬁ ﬁm on M‘iﬂ

ghoard clockxg.

| In case there are mo eardboard clacks availsble,
the teacher cen ﬁ%k,ﬁﬁ@‘ﬁtwﬁﬁﬁkﬂ %o make them at ﬂﬁﬁmﬁ
They should also be inmﬁlva@;&m providivg vioual eids
. a5 long as they con mauage. |

{b}s After the introduction of cardinal numbers, the
teacher con play o trick, 3She divides the ¢ilass dnlo
groups, and osks the studenis to guess the answers io
the tricks. The followinge ave two exompless

“Ligten! I have tuenty sick shesn, Five
- 0F them are dead, How mauy sheep 4o I
bave mowi®

"Listen cgain! I bave twenly nice gabs
Five of ihon are dead, How uany gats do
I bhave aocw?¥

fue %o the siudente® carelossness in listening,

they often comnot dlstisguleh the diffevence bobwoen
sud pice. Thorefors, when the
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can play 'whisperts The teacher whispers a scow

~ tence to a student ia each group, and thab stus

dent will whisper the seme sentence to his friend,
Wﬁ Mﬁ MEM m #

the sentence %o bis

neighbour, and g0 on. For ezamples

I am thirty.
Are you crazy?
¥hen the teacher whispers fhirby, the

may think thirsty, Shen she whispers SEazy,
think lagye Ome student from each group writes the
sentence on the blackboard, ond the teacher
Judge, The seatonges written by ithe students on the
blackboard might completely be different fros what
the teacher bas whispered to thems

These activities are very dsterestisg te the
students. They will laugh to see their ‘stupidiiyts
Besides, they train the students' eors. They simule
which are important

taneously become Group Work ganes
to tamske' the studentes




sany topies %o help the students
develop their ability in spoken English. The foliow-
ings are exzamples token from the writerls @%Wi aRe

A

- gccupations
f kg ,- i 4

LR T O

He explained what the studenis wers going %o do
with those items on the bDilsckboerds Then be ssked them
to starts He beard them greet and ask guestions to coe
another likes "Good movning! How are you? Vhat's your
full/ first/middle/lact none? How do you speil your full
hame? How old ave youd What did you do in Vietnem? How
many brothers do you bave? lo your fomily
Galang? Eow long have you been bere? What's your favourite
food/fruit? Do you like Chinese food? Fhat do you




(b)s On August 20, 1580, the writer sade an exe
periment on spesldng, He taught the Second Year
studente of the Dnglish Depertacnt, IXKIP Scnata
Dhoruwa for two peviods successivelyste ashed the
students to suggest some {opice to be discussods
 The fol

louings were some topics from thowms

» How $0 be a good Feglish feacher?
= 4 woman's place is in the Bousecs

- The Advantuges and Dissdvontages of
-IEI¥ gradustes should becone

teochere.

The groups weve free to choose whick topics
they liked o discusm. He gave them fourty five
sinutes for group discussions.

In the second perdod, ihere were ponel discusse
iees. Each group Wﬁ%ﬂ@@ﬁ thelyr consensus in froné
of the class, and the audienc

vave thelr counenbs and

, passage o8 4 fidp
chart or blackboard, and esks the students o discuse




and answer the guestions,

from the writer's experience
in Golang Compe

Mlapis is Joko's mothar. She is

wﬂe&mimg the bedroom. Joko is in

the kitchen with his sistexr, En~
denge They ave covking. Mr.Forouk,
Jokots fathery is in the liviag-rooms

LEREpe el

R h

7
- Where is Joko? What is @?@? doing?
EpoFarouk? ¥hat is be doling?

& group of five students are smeked
‘wiew one 0f its nembers. Every student gebs the chonce
{0 interview and to be interviewsd. The intervieunsy
eriteos dows the answers, and so 4o the other threc
studentse hccording
of information about his fellow students® dally ace
tivities, This lo e examplel

uyen anh gets up ab 6 ofclogk.
sm @Mﬁ w tiw @aﬁwﬁwg He brushes his
t%tm He tckes o bath. BHe goos o the
edroon, He puts on his elothes. He goes




%o the dining~room, ond he ocals
breakiost a.% 7 Maiwkw He goes
w m@ Wk% M 8 aw}.mm see

On August 20, 1960,
on Writing to the Second
lish Departuent, IKIP Sanata Dharmas Firsts he
E&w& an introduction of how o write o good parse

ke wade an  experisent

Jear students of the Enge

grapbs He gave then some exumples, Then he divided

the gtudents into groups ond asked vach group do
oragroaph ov anything they liked. — The

ug Bas an example from ong @:‘." the groupsi

“He have & new Leacher this afiernoon
to replace ¥re Purba, The mw z’;wﬁ‘mﬂﬁ
name is xw.::mmﬂmm He is abouk 25
years old, t be looks 1iks s:—x Loanw
agﬁm He -M B z-m y%ﬂg a@% 86 bapdsone
nat all of the students toy to pay
a%emmn to bhim, especizlily the girls,
Thoy admire bin very nuchs Actusllyy he
is m& & kind man, There avre no suiles
o his face, 1t is a surprise to see
bim emilesHc often geis angrys ﬂm@%h
he iz Like that, we 411 ‘
Bush because iw h@lw ug learn Eﬂg
e hope thot he will cbange his @W@m
ters s0 that we will like him more, In
our opinions, ke is a good tomcher,®

There is nothing speeial about sroup oral Lesis
The procedures are just the same with ordinary group
discussions. The following is oun example from the



writerts experdonce in teaching intermediate students
on Pulau Galangs In the final test, he asked each group
to iaterview its nembers. They wore freoc to ask any

questiong, The followings were

oRe

sope guestions from

of the groupss

« Yhere did you go last Sunday?
-~ What did you sec there?
here any interestiasg placea in
your country?
« That are the sessose in your country?
= How long beve you been fn Galang?
Do you like Galan
- Ehich country are you going o?
- Do you have any relatives there?

Enclioped, on pages 91 and 92, is a Xerox copy of
a recommendation letter from TSave the Children® to
‘which the writer was employed for six months. This
letter nentions that maé wpiter used Group Work in
teaching ond testing students in lorge clusseas
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' February 21, 1981
'fTotWhom‘It Mey,Ccncerh:

‘7Mr. Vlncent Saragih has been emnloyed as an English teacher for six months
by the Save the Chlldren / Experlment in Internatlona] Living's Lngllsa
‘Language Progranm. for Vletnameﬂe Refugees on Pulau Galeng, Rlau, Indone81a.\‘

e‘The goal of our pro”ram is to prov1de "Surv1val Engllmh" to adults 1n order

to enable them to: cone with everyday needs 1n their resettlement countrles.

As. a teacher Mr. Saraglh has been respon51ble for 2 classes each daysz each
cclass consisting of 2 hcuﬂs aural/oral l'nrrl:’.xsh and 1% hours of llutenlng ' ’
,class. ‘He suwcrv1ued Vlctnamese listen*nﬁ‘claos teacners and viten necessary
conducted the listeninﬁ class ‘himself, In his teach1n1 Mr.Sareglh used
‘prﬁmarily the dlrect method with tranulatlon by Vietnamese assistants, He

cused a great deal of group—work, both in dally lessons and in. evaluatLon

vand teutlng, ‘and  found it successful even in large classes. Mr, Saragvh is

an eycellent teacher. He has had vevy good ranport wlth his students, and

has intereet;ng llvely lessons. He 15 very creatlve in his teachlng,-always

‘l‘searchlng for the best materlals and way to motlvate and teach his students,

1 ‘In addltlon to his teachlng, Mr, Saragih has gained experience- in sunerv151on

' and in curriculum development. During each 5 week cycle, he has worked with

& team of '3 Vietnamese asslstants for each class. He has been responsible

. for establishing 2 good rapport w1th his assistants, a581gnlng them duties

in hlS class and wrlting recommendatlon for them when they leave for

resettlement. lis success in thls area is shown by tre loyalty of two
assistants who stayed w1th hlm through 3 cycles.
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Save. the Children - ~ CANADA - CANADIAN SAVE THE CHILDREN

| VIETNAM BOAT REFUGEE PROGRAM - . DENMARK- , RED BARNET
. P.O. BOX. 21 TELP. 21659 .. - NORWAY - , REDD BARNA
TANJUNG PINANG-RIAU = S UK ~ SAVE THE CHILDREN FUND

' REPUBLIC OF INDONESIA. - . IR L USA ‘ SAVE THE CHILDREN FEDERATION
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"Durlng the past 3 monthey Mr. Saragih has improved our 3 week curriculum:
and has expanded it to 5 weeke-lselecting material, developing drills,
wr:.t:l.ng d::.alogues ‘and. testmg the curriculum in his clasr. He eao-erly
"accepted this magor responsiblllty and has worked long hours hlmself and‘
with colleagues he has dlrected in working on- certaln areas of the

currxculum and materlal reproduction. Thanks to Vincent, the full 5 week
‘_curriculum is ‘now ready to use, ’

Since Galang Refugee Camn is an 1nternational settlng with both Khmer and
‘Vletnamese refugees as well as staff frcm many dlfferent countrles, Vlncent
has galned valuable exnerlence ~working and 11v1ng with people of vrrlous
backgrounds and cultures. ﬂls outgolng, bouyant perscnallty has endeared
 h1m to manj students and colleagues allke. His thoughtfulness and 1nqu1r1ng
mlnd have made hlm a welcome member of our communlty, ’

Tt is with pleasure that I recommend him to any organludtlon to wh 1ch3he'
upnlles. ' 1

Sincerely,

Al ;.\ . s
)(" we ‘\L € "“\"\\“\

‘Jban Dewltt oeeler

_Language Program Manager
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TANJUNG PINANG-RIAU ‘ ‘ UK =~ SAVIE THE CHILDREN FUND |

REPUBLIC OF INDONESIA =~ - = usa - =~ SAVETHE CHILDREN FEDERATION
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