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"Ask, and it shall be given you;
seek, and ye shall find; knock,
and it shall be opened you."
(ST. MATTHEW 7:7).
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" CHAPTER I
INTRODUCTION

1.1. THE BACKGROUND OF THIS STUDY

Before he describes the background of his
study, the writer wants to point:out what is aétually
meant by nominal dependent wh- interrogative clauses .
This grammatical term is firstly introduced by Randolph
Quirk and his fellowkwriters: Sidney Greenbaum, Geoffry
Leech, and Jan Svartvik. The same grammatical item 1is
termed differently elther by Robert Ladc or Robert
Krohn. The former terms that grammatical item as "in-
cluded sentences with who, when, what, etc.;, while the
latter terﬁs it as "embedded wh~- clauses". Why the writ-
er prefers to apply the.termksuggested by Randolph
Quirk and his fellow writers lies on the ground of clar-
ity the term offers. In his opinion, the term given is
more clarified and can be more easily understood by the
readers. (Detailed descriptions can be read - through
éhapter V).

The element of English grammar mentioned above
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isvactuallyione out of the teaching items stated in the

English Curriculum of SMA, This teaching item has been
officially stated since the curriculum was first intro-~
duced to be implemented. If we observe the 'GBPP'1 this

teaching item/material can be easily found out under

phase: 1l.2.1l. "Kalimat Langsung/Tak Langsung" ( Direct
and Indirect Speech) and phase 1.17,1. "Fungsi - fungsi
klausa' (Functions of clauses). However, the main con-
cerns of this study are actually thoée.which are put un-

der the phase 1l.2.1.3. "He wanted to know where T cane

from (why, when, who, how, etc.) and phase ,1;17s1.1.
Noun Clauées (but only those which are introduced by the
wh- elements listed in phase 1.2.1.3.). “ |
Thene are some reasoné why therwriter decidesr
to iift this area of grammar to be the:main projéct to
discuss in his thesis,
(1) The test collectingkdata_constructed indicates
that students of SMA-s do experience difficul- L
iies in learning dependent wh- ‘inierrogative'
clauses. (Observe the students' sentence . pro=-

ductions in writing.)

o~

(2) Teachers of English as a foreign language in In-
donesia do not seem to consider that students of
SMhA-s still experience difficulties in learning

nominal dependent wh- interrogative clauses.

lDepartemen P & K, GBPP - Buku IID2 (Jakarta
PN Balai Pustaka, 1981), p. 16 & p. 24.




(3) There have never been discussions or articles
concerning the students' 1inguistic problems in
this area, ifrany, they are not detailed. In
other words, this field of grammar has . never

been investigated by any other researchers.

l.2. THE PURPOSE OF THIS THESIS

This study is interested in finding out whether
the learning of "nominal dependent wh= .- interrogative
clauses'" has been a burdeh torstudents of SMA-s (Senior
High Schools) in learning English br'not. If it is a bur-
den, what may cause such a burden then?rThis | investi=-
gation can be traced through the errors that the Vstu;
dents’make in their sentence productions both orally:and
in writing. If the students of SMA-s really' exgerieﬁce
difficulties in 1earning the nominal dependent wh- inter-
rogative clauses, then not ohly is this study interested
in finding out types of errors, but it is interested in
'tracing what possibly cause such errors as well.

_. For the purposes of this study, two ,hypﬂtheses
ére then formulated.
(1) Tt is hypothesized that students of SMA~-s  do

_experience difficulties in learning the depend-

ent wh- interrbgative clauseé officially statéd

in the curriculum of SMA 1975. The difficulties
| lead the students to errors. The errors are

possibly caused by either interlingual  inter-
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ference, intralingual inferference, or the stu-
‘dents!' carelessness or negligence.A
(2) It is also hypothesized that students of 'SMA-s

commit various types of errors in learning the

dependent wh- interrogative clauses, and inver=-

sion errors are hypothesized to be the mqst con=-
mon and striking errors committed. The languages

~ the students bave mastered ~Javanese and Indone-
sian- and the previously acqﬁired componentsi
.within the target language itself make the stu-

dents commit the errors.

To condu¢t this study satisfacforily, many things
should be weil taken into account. That is why, methods
applied, population and samples of the study, a collect-
ing data employed are deeply discussedrin chapter IV.

1.3, ORGANIZATION OF THIS THESIS

To make the discussion easy to follow, the con-
tents of this thesis are systemétically arranged or
organiZed.

Prior tokcoming to the essence of this thesis,
the writer would like, in the first place (chapter II) to
present an overview of.related literatures., This chaptef
will discuss the grammar of dependént wh- interfogative
clauses in a large scope and those which are officially
stated in the curriculum of SMA 1975. This chapter will

also present a theoretical framework of the error analy-




sis which, hopefully, can be employed to reveal - the
sources of errors encountered in the writer's study.

The following chépter, chapter ITI, will partic~
ularly examine the methods of research_employed in the
study. The population and how to obtain respondents will
be covered in this chapter, too. Thié chapter also veri-
fies how the test collecting data is comnstructed, ‘tried
out, and analysed to see its suitability, reliability and
validity.

Chapter IV is the core of this thesis. It  pro-
vides detailed analysis of the data compiled. In this
chapter the readers will be able to observe the findings
obtained during the study. The precision bf the’ writer's
hypotheses will be examined as well,

Chapter V offers some relevant ideas or sugges-
tions on how to eliminate or at least to minimize the er-
rors much of the time committed by the students. Some
types of drills are, therefore, illustrated in this chap-
ter.

The final cthapter, chapter VI, gives us a chance
to reflect on the main points previously spelt out -in
some detail in the earlier chapiez's0 To end this chapter
the writer invites researchers to cbnduct further studies
on the same topic with the hope that more complete, accu-

rate, and perfect findings can be obtained.

e 00000 ——mm—ee




CHAPTER II
AN OVERVIEW OF
RELATED LITERATURES

This chapter is devotéd particularlyAto giving
én overview of related literatures related to the - study
~that the writer conducts. Some theories which discuss
the grammar of Nominal Dependent Wh- Interfogative Clausg
s, the Nomiﬁal Dependent Wh-~ Interrogativé,clauses offi-
cially stated iﬁ the SMA Curriculum 1975, and - - error

analysis will be spelt out here to some extent.

2.1, THE GRAMMAR OF NOMINAL DEPENDENT WH- CLAUSES

Hitherto, there has not been a commitment - in
naming the pattern which will be the meain concern of
this thesis. Grammarians have given 1t different. gEram-

" matical terms,
Let us now observe the following - grammatical

terms which actually refer to one grommatical framework,




,Rbbért Lado énd‘Charles C.. Fries® call this
pattern of grammar as included sentences with - —';‘whd',
iwhen', 'what', etc.. They also confirm that tﬁe ﬁéttefn
can occur either in object position or subject position.
The following examples will clarify the statement given
aboﬁe. | |

(1) I know who teachés the class.

(2)kﬁb knows when he teaches the class.

(3) What happened caused a big discussion,

(4) What he said was not easy to understand,

The includedksentences introduced by who and when in the

first two occupy the position'of;object of the 'dompléx

sentence, while the second two ihcluded sentences oc-

cupy -the position of subject of the complex sentence.
Robert Krohn3 names the components as embedded

~ wh- clauseé. He also comes up with a conclusion which is

much”the,same as what has been pointed out by Robert La-

do and Charles'C.~Fries‘that”sucheclauses can eithér be

placed in the object position or in the subject position

of the complex sentence,

“Robert Lado and Charles C. Fries, English Sen-
_tence Pattern, Fifth Bd. (Michigan: Ann Arbor - The: Uni-
versity of Michigan Press, 1960), p.p. 156 - 162.

: SRobert Krohn, English Sentence Structure, Tenth
Ed, (Michigan: ann Arbor - The University of Michigan
Press, 1977), P.p. 172 - 177 -




Randolph Quifkrand his fellow writers: Sidney
Greenbaum, Geoffry Leech, and Jan'Svartviku, give a long-
er term for the currentily discussed component, ~namely: -

nominal de endent wh- ir

. In this the-
sis,'the writer prefers to apply the .latter term suggest-
ed by Randolph Quirk, The reason of his choice lies  on

the ground of clarity the term offers. In his opinion ’

the term given is more clarified and hopefully the readers
can really undexrstand what the component is actually.

By the term 'nmominal dependent wh- interrogative

clauses' Randolph Quirk means that the clauses are nomi-
nal and‘they are neither adjectival nor adverbial. He in-

dicated thét the formér clause has a function apprdkimatﬁff'

5

ing to that of a noun phrase’., This clause is dependent .

Since it is dependent, by all méans; it camnot .  stand

alone as @ sentence but is a part of the sentenc
which it occurs and performs one functi
téﬂce6.'As regards to meaning, these clauses resemble wh-

guestions in that they leave a gap of unknown information

HWIWWW_QRandolp Quirk et al., A grammar of Contem -
porary English, ‘Ninth Ed' . (London:-Longhan+Group -Ltd. ,

2Tbid. p. 732.

6Department of Education and Culture, Structure
Reference II & III (Bandung: Star Offset, 1972), p. 32.
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which is represented by the wh- element7. That is why g e

the phrase wh- interrogative is used here to complete the

tern,

For the purpose of giving therreaders general
knowiedge about the types of nominal clauses, what -»they
cankfunétion as in the complex sentence, let us examine
in brief each of the following major categories of those
clauses. '

According to Randolph Quirk, nominal clauses(or
clauses equivalent in function to noun phrases) fall iné
to five major categoriesg. They are as follows:

2.1.1. The 'that! clause, or dependent declar-

ativé claﬁSe, 7

2.1.2. The dependent wh- interrogative clause,

2.1.3. The nominél relative clause,

2.1.4. The to-infinitive clause, and

2.1.5. The 'ing! ciause.

Let us now 6bservé these clauses one by - _one

The examples‘provided are all taken from A Grammar of

of Contemporary English?

TRandolph Quirk and Sidmey Greembaum, A Univer=
sity Grammar of English (Hongkong: Longman Group Ltd. ,
1981), po 318: . )

Bouirk et al., Op. gite p. 73ke

9Quirk and Greenpaum, 9p. cit., p.pP- 316 - 321a
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2.1.1; ”That Clauses"’

The 'that clause' can occur as:

subject

direct object
subject comple-
ment

appositive

adjectival

complement

That she 1s still alive is a

A}

conso-

lation.

I told him that he was wrong.

I knew that he was wrong.

The assumption is that things will im-

prove,

The assumption, that things will dim-

prove, is unfounded.

I'm not sure that things will improve,

2elele “Dependent Wh- Interrogative Clauses"

Since these clauses are introduced by wh- el-

ements, they are called "dependent wh- interrogative

clauses', The dependent wh- interrogative clause can oc-

cur in the whole range cf functions available to the

that-clause, and in addition can act as prepositional

complement,

subject

direct object
subject comple-
ment

appositive

How the book will sell depends - on

its author.

I can't imagine what made him do it.

The problem is not who will go ° but

who will stay,.

My original question, why he did it

at all, has not-been answered,
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adjectival : I wasn't certain whose’hbuse I was 1in.
complement | |
prepositional’ : No one was consulted 5n who should
complement ‘have the prize.

2.1.3. "Nominal Relative Clausges"

The nominal relative clauses which are intro-

duced by wh- elements can act as:

subject . : What he is looking for is a wife.

direct object I ﬁant to see whoever deals ﬁith
‘complaints. |

indirect object : He gave whoever came to the door

a winning smile,

subject comple- : Home 1s where your friends and

ment family are.

object complement: You can call me what(ever) you like,

appositive . : Let us know your address (that is,

where you live in term time).

prepositional : You should vote for which(ever)

complement candidate you'think best.

2.,1.be "To-Infinitive Nominal Clauseg"

The 'to-infinitive nominal clause' can occur as:

subject : To cook takes é lot of fime.

direct object : He wants me to leave soon.

subject comple- .: To be a mgmber of the Space Club is to
ment _ be one of the most privileged citizens

in the world,
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appositive. : His ambition, to be a Straight actor , .

was never fulfilled.

’Védjéctival : IT'm glad to help you.

complement

2.1.5. "Nominal -ing Clauses!

The ¥nominal -ing clauses', which may be called,
following traditional terminology, a participial clause

occurs in the following positions:

subject : Bating people is wrong;

direct object Noone enjoys deceiving his own family.

appositive

of the local tennis club, is the cur-

rent theme of his conversation.

His favourite pastime is playing

subject comple-

ment ‘ practical jokes., S
prepositional : I'm tired of being treated like a
Vcomplement géiig:

adjectival : The children Weré busy building
complement : sandcastles.

- Observing each category of the types of nominal
clauses, it is clear now that nominal clauses have equiv-
alent functions to noun phrases. Iach category has more

or less th

o)

same functions. Noun phrases can occcur in the
vhole range of functions in the sentence, and, of course,
s0 can the nominal clauses., flthough those five major

categories of noun clauses have a great deal in common in

His one claim to fame, being secretary
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terms of functions, still they cannot be taught — alto-
gether'at the same time. Each category haes its own form,
and if'they are taught altogether at the same time, it
will lead most of the students into confusion. Besides,
the ﬁominal dependent wh-interrogative clause itself is a
large teaching item. It will Bekvery wise and helpful for
the students if they ére learnt separately one at a time.

Nevertheléss, in this thesis the writer has 7 no
intention of_discussing'ail of those categories; He only
VSelects one out of the five: major cafegories which ;very
often confuses the Senibr High School students eépecially
and the Indonesiéﬁ 1earneré 1earning‘English in general,

‘and that is: the nominal dependent wh- interrogative

clause, The studenﬁs' errors in 1eafning this English el-
' ement Will be spelt but in detail in chapter VI and .sbme
suggestions on how to preventVthe'students\from the  de-
. fined errors will be offered throughout, chapter V.‘ The

suggestions are made based on the writer's,teabhihgr ex-

perience.

2.2, THE DEPENDENT WH~ INTERROGATIVE CLAUSES OFFICIALLY
 STATED IN THE CURRICULUM OF SMA 1975

Before we proceed further, let us now  observe
the_teaéhing items dealingrwith thé element of English
grammar being discussed which aremgjficially incluq§d “in
in the curriculum of Senior High Schobl 1975;‘

Teachers of English,throughout Indonesia are
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suﬁpqsedrto know thatrthe nominal dependent wh-~ interro-
‘gafive clause is a part of the English elements and‘should
be taught systematically. This statement is enlightened
" here in accordance with the SMA Ernglish curriculum 1975.
The depehdent wh- interrogative clauses afe still  broken =
down into séveral_suthpics. And the toéics or subtopics
can be observed under‘the following codes: 1l.2,1. "Kali-

matrLangsung/ Tak Lansung"(Direct and Indirect Speech ),

especially those which are included under . ~ ~  phase

1.2.1.3.10 and 1.17.1. "Fungsi—fungsi Klausa'" (Functions

of Clauses)ll

’ especially those which are included under

the phase 1.17.1.1.
| Following is the teaching materials which are
suggested in phase 1.2.1.3.12:

11,2.1.3, 'Kalimat tak langsung dari kalimat
langsung yang berbentuk interrogatip+yang me-
makal kata tanya( Indirect statements which are
derived from direct questions introduced " 'hy
" wh- elements): ,
He wanted to know where I came from
He asked me how to study English,"

The first'péttern'will be;discussedrin this thesis = and

the writer has no intentibn of dicussing the second one,

, loDepartemen,P & K; op. eit. p. 50.

1ihid, p. 47.

21pid, p. 50.
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The next quotation will let us know the teach-

ing materials which are suggested under’phase 1.17.1.1}3:

"1,17.1.1. Noun Clauses: jenis-jenis dan pema -
kaiannya (Noun Clauses: types and usages):
a. sebsgali subyek ( as a subject):
What you know is nobody's secret.
b. sebagal complement ( as a complement)
Here is what I want.
c. sebagai obyek langsung (as a dlrect
object):
I know what you want to say.
d. bersama obyek tak langsung (together with
an indirect object):
Tell me what you want."

- As a conclusion, therefore, according to Book
IID2, noun clauses can function either as a subject, - a
Y complement,'or a direct object of a sentence. At this

point, it can also be concluded that the functions of the
‘noun clauses listed in Book IID2 are smaller in  number
than those of the number of the functions of the same el-
ement pointed out by Randolph Quirk and his fellow writers
described aboVe; In addition, these teaching - materials
.-are supposed to bé given in the fifth semester, and are

the teaching materials listed in phase 1.2.1.3.%4,

2.3. ERROR ANALYSIS

This section presents a theoretical framework of
the error'analysis. Though the error analysis here is

briéfly discussed, hopefully it can be employed to reveal

11814, p.p. 47 - 48.

Mibig. p. s0.
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possible causes or sources of the students' errors in
learning the dependént wh- interrogative clauses.  The
writer alsorexpects that this review by which'the detail-
ed ideas have been completely clarified by Jack C. = Ri-

chards and Gloria P. Sampsonlﬁ;and M;P. Jain16 can let

the teachers of Engliéb,throughout Indonesiar_understand

the characterizing and influencing factors that may

cauée the 1earners who are acquiring a new language to

commit errors.,

In acquiring a new language a learner will com-

monly commit errors if s/he is dasked to use the target

language to commumicate. Such errors are interesting and
have beeﬁ increasingly examined by researchers in,'their-
fieldrby the so-célléd error anélysis. By’conducting-er?
rorfanalysié, they try to analyie (to identify and to
locate) the errors committed by the learners and . then

keep on finding out the possible causes or sources which

15Jacer. Richards and Gloria P.'Sampson, "The

Study of Learner Emglish," Error Amalysis, Ed. by Jack
C. Richards (London: Longmen, 1974), p.pP. 3 — 8.

16M P. Jain, "Error Analysis: Source, Cause and

,Slgnlflcance," Error Analysis, Ed. by Jack C. Richards

(1ondon Longman, 1S74), p.p. 18¢ - 215.
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finelly facilitate them to &ffer better teachiné strat-
egies or techniques. Researchers who have paid much atten-
tion on that subject, among other things, are: Jack C, Ri-
chards, Gloria P, Sampson, S.P. Corder, L. Selinker, Will-
iam Nemser, Heidi C. Dulay, Marina K. Burt, Roar Ravem |,
M.P. Jain, and some others. 7

| According to Jack C, Richards, the proponent of
error analysis, there are seven factors which may influ-
ence and characterize students' system iﬁ acquiring a new
languagel?, Those seven_chafaéterizing and influencing fac
tors are as follows: |

(1) language transfer,

(2) intralingual interference which involves over
generalization, ignorance of rule resfrictiog_
s,'incbmpléte application of rules, and false
concepts hypothesized,

(3) Sociolinguistic situation,

(4) modality,

(5) age,

(6) successions of approximative systems, and

(7) universal hierarchy of difficulty.

By 1anguage transfer it is meant _ : that
the sentences or uttérances in the target language pro-
duced by-the learner are influenced by his or her native
language (mother tongue) or languages the student has mas-

tered, George (1971), Lance (1969), and Budhiprabha (1972)

17Richards and Sampson, ope. cit.,, p.p. 5 - 15.
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found that one-third of the deviaﬁt sentences from the
ksecond language learners could be attributed to language
transferlg. The influence of the learners! mothef tongue
kénd the learners' previouslykmastered lenguage is also
termed as interlingual interference, -

By intralingual interference it is meant fhat
the deviant sentences or utterances aré a result of = par-
tial expoéure to_the'target language itself. This source
of errors can still be sub-divided into four categories.
If a student makes a deviant utterance on the basis  of
two grammatical sentences, then s/he is dealing with the
‘so-called over-generalization; 1f a étudentkapplies | a
rule to a context where it does not apply, then s/he is
dealing with the so-called ignorance of rule restrictions;
if a student makes a deviant senténce or utterance éfter
undergoing someroral drills; then s/he is dealing - . with
Vthe'so—called incomplete application of rules; and finélly
if a student develops errors becaﬁse of.his false concept
ofrarcertain grammatical pattern, then s/he is 'dealing
with the so-called false concepts hypothesized.

~ In order to TQQeal the possible-causes/ sources
of the students' errors in learning depeﬁdent-wh- inter-
rogative clauses, the writer of this thesis will only
base on two factors. He éssumes that the most “influ-
encing and characterizing factors causing the learners'

errors are the first two factors, namely: the language

lSRichards and Sampson, Ibid., p. 5.
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transfer and intralingual intefference. The two resulting
errors, language transfer and interlingual errors, - con-
firm the traditional notioh of transfer of training; that
is previous learning may influence later learninglg. The
other five factérs pointed out by Jack C, Richards and
Gloria P, Sampson, therefore, will not be employed here
to reveal the possible causes/ sources of the ‘students?

errors in léarning the topic being discussed in the stu-

dy .




CHAPTER TII
METHODOLOGY

Many things should be taken into account if some

one is to conduct a good research. Among them are meth~-
ods applied, population ahd samples of the'study, and a
‘test collecting data employed. A test collecting data is

considered well constructed if it is relieble and wvalid.

‘These three main points will be spelt out in some detail

in this dhapter.

3.1. THE METHODS

The methods employed in this study are of fwo
kinds, i.e. statistical method and descriptive  method.
The latter is comﬁonlj identified as analyfic methodaqu
The former method is employed here to confirm the relia-

bility and validity of the test comstructed, while the

0 Winarno Surachmad, Dasar dan Teknik Research
(Bandung: C.V. Transito, 1¢<70), p. 132.
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latter is emvloyed here to describe the problems the
Vstudents of SMA are facing. In terms of descriptive
method, Winarno Surachmadal‘states_that the method at
least contains two characteristics, namely: (1) it fo-
cuses on solving the problems which exist, and (2) the
findihgs are arranged in such a way, interpreted, . and
thepanalysed. That is the reason why this method is
often termed analytic method. To conclude,-therefore,
we can say that descriptive method is not limited on
the collection or arnahgement of data only but it . is
more than that. ItjinvolVes enalysis and interpretation
of the data compiied.rb | _ ' |

. Before ﬁe really apply those method, let us
now discuss the population and samples of the study

to a certain degree.

3.2. THE POPULATION AND THE SAMPLES OF THE STUDY

Since the population of the study is large
~Senior High'School'sﬁudents: especially those. whose
domiciles'are in the Specilal District of Yogyakarta -
the writer, then decides to conduct his researéh by re-
ducing the number ofrthe oopulation. Although he only
conducts his research on some SMA students, in a = more
formal term thej are called samples, at the end of this

research he expects that he can generalize the findings

2lraig,
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~to the p0pu1ation mentioned above. Torenable such a
study, the writer employs the so-called sampling study

or research sampling.
22

By research sampling Sutrisno Hadi ' meahs ,
that the study'does not observe or investigate = all

subjects,rsituations,,or evehts; It only observes or
investigates a part of subjects, situations, of events
concerned.

Realizing thatVSpeciai District of Yogyakarta
consists of five regencies; i.e.: Kotamadya Yogyakarta,:
the regency‘of Bantul, the regenc& of Kulon Proéo, the
regency of Wonosari, and the regency of Sleman,  the
writer also decidesrto take the samples froﬁ ‘those -
five dlfferent regencies. Each regency snould haveiltsi
own.samples which are'expected to be representative - .
The number of the samples will be figured out in detail
later. | 7 | )
| In terms of status, Senlor ngh Schools t, inr
the Special JlStrlct of Yogyakarta are classlfleﬁ into
four dlfferent status, namely publlc, sabswdla_u, be g
'bantuan » and private senior hlgh schools. All of these
rschools are permltted by‘the government, under the con-r
troi'of the Department of Education and Culture, to

assist the Indonesian youngsters to gain formal educa-

- tion., Kotamadya Yogyakarta and the regency - .of
Sleman have those four types of senior high ,Schools,
22

‘Sutrisno Hadi, Metodologi Desearch 1 (Yogya=
karta. Universitas Gagah.Mada, 1978), p.70.
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whereas the regency of Bantul, Kulon Progo and Wonosari
do nof. These fhreerregencies only manége two types of
senior high schpols: public and private. The | two
factors, status and regency, infiuénce therwriter - in
-obtaining better samples.

The ﬁriter alsorrealizes that region and sta-
tus are not thé'only'criteria‘to fdrmulétergood sam-
ples. The strata of the population should be well con-
’sidered too. It~is widely écknowledged that the strata
of the studentsrinreach'class are héterogenebus in terms
of their achievement. There are high,‘avérage, and  low
students. The proportion of the samples musf be ,1in
accordance wiﬁhrthose strata. If we decide‘to take ten
percent aé respondents from high achievers for example,
wershould, therefofe, be consequent‘to'take fhe ‘same
percentage both from average and ldw achievers. This
’consideration, finally, makes the Writer employ the so-

23

called proportional stratified random sampling

_There are two procedures that can be imple~
mented when a researcher wants to employ random sam-
o _
pling 4:

(1) lottery procedure, and
(2) ordinal procedure.

In order to obtain the samples needed, the writer

k3
s

(0]
]

2
‘3Iﬁid., pe. 82.

2k 1pid., p. 6.
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fers the second procedure, that is ordinal  procedure.
Theoretiéally, therefore, this procedure can be done'by
:selecting,the schools which either have:odd numbers, e-
Vﬁen numbers, multiple three, five,rtén, etc. In this
stﬁdy'theVWriter wants to select the senior high‘schools
which are listed’br written first in each category  or
status within five different regenciésp |

Based on-the bhooklet iésued by the District

Office of Départment of Education and Culture  (Special

- District of:Yogyakarta), the writer can select the fol-
N . N . N N N 2 . 7 .
lowing senior high schools: 2
TABLE T
SENTOR HIGH SCHOOLS SELECTED BY
- ORDINAL PROCEDURE

——————— |

‘NO: | NAMES OF SCHOOLS ] STATUS l DISTRICT
— , :

1. sma 1 | Public |
2. SMA Stella Duce Subsidiary | Kotamadya
3. SMA Nusantara Berbantuan* | Yogyakarta
L. SMA Ma'arif Private : :
s, | sma 1l Public Regency of
6. | SMA Bopkri Private Bantul
7. | SMA Wates Public Regency of
8. | SMA Bopkri Private Kulon Progo
G.. SMA 1 , ~Public Regency of
i0. SMA Muhamadliyah Private #Honosari

11.| SMA 1 | Public |

12. | SMA De Britt Subgidiary Regency of
153. SKA St. Thomes Berbantuan* | Sleman

14. SKA St. Agustinus| Private

5. . . e o
"Kanwil Depertemen P&K D.I.Y., Daftar Sekolah
Sekolah di Lingkungan Kanwil P&K D.JT.Y., p.p. 3 - 22.
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Since there hes not been a commitment on' the
percentege of the samples that should be taken from the
population, the writer decides to select respectively
25% students frem each stratum to become samples. The
maximum number of studehts'in each class, accgrding, to

the Department of Educatlon and Cultureab,ﬁis ' 'forty

four. While the wrlter s observation on the _etudents'
seores onrthe English subject indicates that the - dis-
tribution of highs, averages, and lows is 7-28-G. . At
times, the\distribﬁtion‘varies a>litt1e'bit, sﬁch‘l as:
6-31-7, 5-50-95‘7—50—7, however, these do nottﬁake any
necessary - differehCes.rMost classes that'are _ embloyed

have a 7-28-6G dlstrlbutlon27’ The number of reSpondents

from each class can be flvured out as IOllOWS

“TABLE};IIV.
‘THE NUMBER OF RESPONDENTS

FROM EACH S ELECTED CLASS

NO: | STRATA | WUMBER OF | PERCEN- | PURE | " ROUNDING
- | sTUDENTS | TAGE = | RESULT - | RESULT -
o - | ING RES-..} ING RES-
PONDENTS | PONDENTS
1. | migns | 7 |es® | 1.7 2.0
2. Averages 28 | 25% | 7.0 - 7.0
5. | Lows ¢ 25 | 2.7 | 3.0
TOTAL OF ROUNDTNG RESULTING RESPONDINTS= =12

August 20,

n
Qﬂ

The comolete aate are presented in appendix IT.
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By the figure 1nd1cated above, the total num-
ber of respondents from each selected class is 12 (see
table II), now we can count the total respondents - from
the fourteen ‘selected senior high schools. The calcula
tion is as follows ‘ o '

| 1y x 12 = 168 reSpondents26

These 168 respondents are of the third . year
students of senior high school. Some of thém belong to
:the Physical Department and some others belong to,.‘the
Social Department. The writer did not take any respon -
‘dents from the Language Department The reason is Vbe-
cause'the number of the students~who belong*to that de-~
partment is very small, and what ‘is more, there 'f,rare
only two senlor high schools, throughout the Spec1a1 Dig-
trict of Y'ogya czarta; which stlll run the latter program
(sMA De Britto and SMA Stella Duce). The lottery  pro-
rcedure,is employed here‘to deciderwhether the “writer
:takesithe Physical Department,students ortthe : Soeial'

» Departmenttones.'

: 1y refers to the number of selected senior
: hlgu schools ‘based on ordinal random sampling . pro-.
cedure; whereas 12 refers to the numbers.of respon-
dents which are taken from each class by u51ng pro-
‘portional stratified random. sampling.
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3.3, THE CONSTRUCTING OF THE TEST

As we know, there are many kinds of teéts. J.B.
Heatoh29 pdinted out'fourrdifferent tests, l1.e.  ° a-
'chievement/attainment test, proficiency test, aptitude
teet, and diagnostic-test.kach of this is distinguished
from anotherrby itsrpurpose. The test used in this study
is of the latter type, that is diagnostic test. This
test is administered;not to know the students' achieve—
ment exclu51vely but to dlagnoee thc areas of difficﬁlty
the stuqents are exnerﬂenehrg. rnhe 1nputsxdata\ - can,
therefore, be used by the ‘classroom teacher to provide
remedlal teachlngjo; This test is conven*ent to diagnose
the grammatical errars eommitted hy the ?upils 1earning
a foreign language, in this case, English.

| In lihe with therrecommehdation.given by = J.B.
‘ Heaton; the writer decideskto employ~the,diagnoetichtest
to eollect therneeessary'daté. The construetigg of the
fest 1nvolves. L L |
e} 3. 1. blann1ng ne'testar" ‘h,t L
73.3.2. trying out the test, and
:3;3.5;_aha1yeing'the reSuitsQOfrthe ry-out.

r”he latter is verified to see whether the going-to ~be

q) .

used test is vaTid end reliable or not.

295 .B. Heaton, Writing Bnglish Test (London:
Iongman Group Ltd., 1¢75), p.p. 162 - 165,

301414d., p. loS.
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_ ‘ The’preéératiom.oﬂ‘thé test is made in ccrré~
spondemce with the function and plaece of the Ldgﬁemdent
wh- interrogatire clauses or of the embedded queétioné
pointed cnt'by Steven J. MolinskyBl."It is a fact that 1
:a dependent ﬁh— interrogétivé clause cAm fuhction either'
iés a subjéct, an object, é‘compléﬁcnt, éﬁ/appositiVG;-or',
-a prepositional complememt. The test to collect ‘the daw-
'ta, therefore, should ideally cover all of those func¢-
tions. However, the writer, in this study, does . mot
| very much focus on observing how much the functioms have 7
been mastered. He wants to pay more attentjon.on ; ‘the
positions or the distributions of "to bet functloning
"either as a linking or a full vcrb,~"to be'" and - other
auxiliary verbs (can, may, muét,'shall, will, havé, has,
and the likes), and "o do" as an auxiliary included its
,inflection. In,other words, the writer focuses his study,'
not om the functions ‘but on the right or acceptable o
der of the words that huild up a dependent whm , _imter-'~.
: rogative clause , ‘ o | 3
There are thirty two items in the tebt Sixteen‘i
i items belong to translation type and the other | sixteen
| items belong to trgnsformatiog type. The pupils are in-
strﬁcteditc'tracslata thciclau5954which are underlined ;

into good English., Those which are not underlined ~ are

| -3l 'Steven dJ. Molinsky, Side Bx Side 2 (Englewood,
N.J.: Prentice-Hall, Inc., 1981}, D.D. 113 - 121, o
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already translated in the answersheet torsave time. A
list.ofrdifficult words or phrases is provided to help
the students find out the suitable wofds or phrases for
their translation. The tenées that should be used are
also clearly listed. These are all important for | the
-study itself is<not aimed at testing the students' skill
in'translation'but rather investigating the word 'drder
of the dependent wh- interrogative clauses{/In the se-
cond sixteen items,rthe'pupiIS'are requested to finish
- the B's answer which is mot complete yet by combining itr
with that of.the:question asked by A. Therimcomplete an-
swers are alsé'already:written in the answershéet, to-
save time, The time,providéd to finish the test is 40
minutes at maximum. Five minutes are used in  advanced
for introductiom, | | | | o
For,réason already stated, the purpose of this
study 1s not to test the'pﬁpils{ language ability - in
general but,tovsee.how much the pupils haééiz iﬁasteréd‘
‘the dependemt'wh; intérrOgative clauses, Né ' womdér;i
therefore, if thé iﬁstructibns'Of'the teét are written
"in,Indonesiéé. If ié done so to avoeid errors caused by
studentsﬁ'misundéfstanding ofrthe language instruetioné.
. The writer's belief said that most pupils still |  find

difficultiés in understanding the English instructions.
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3.3.2. The Trying out of the Test

A test collecting data should be tried out first
to know whether the test made is sultable for the coming
respondents (im this case, the respondents that wiil' be
taken from the fifth semester students of SMA: ° Physical
and Social Departments) or mot, and also to see -swhether
it is wvalid énd reliable. These three'charactéristics
should exist in the test if a:researcher is to obtaim rep
resentativerdafaQ 7 7 , | i

In line with the opimiom pointed out above, the
- fest wasrtfied outrbéforeﬂitfwas’admiaiste:edrtq coileét
data. It was tried out to forty fifth semester students
“of SMA 3 Yogyakarta. Twénty students wérertaken from so-
cial department and the remainings (20 Students),'f;fvére
taken from ph&sicai‘deparpieni. The,test tryfout -w1tséif
was conducted on August Z?th,71984, while the time allo~
catéd‘was uorminmfes. Bef,rerthe testees did the! rtest;'
they were given én explanafioniof how td,do it. It took
five minutes to explain it. | BT

 To see Qhetheé thartest'coast:uétedr possesses
adequate characteristice (sultability, validity, amd re-
liabiiiéy) or mot, let us,ﬁeé'ahalyse tﬁeiresuits of the
test try-out, | | |
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3.32.3. The Amalysing of the Results of the Test Try-out .

Sinee this study is very much dependent upon the

instrument used, a very important quéétioﬁ,to agk = 1is
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whether the instrument used is auitable for the testees
or not, Beaides, it should be queéted for its validity
and reliabllity, Now let us analyse these three criteria

one by one.

3.3,3,1, The Suitability of the Test for the Respondents

7 A test collecting daté should not be too diffi-
cult or too easy. If it is too difficult or too ~  easy,
' the data obtained through it will mot he valid, and con-
sequently, the results of the study will be questliona -
ble. | | |

To kﬁow whether the test empioyed is suitable
for the coming respomdents, the test comstructed is them
" tried Qut.'After the test try-oﬁt, it was found - that
most of the students finished the test on timé; and. the
average score is counted 21.6752. It means that the stu-
dénta éaw do averagely 67. 71% of the whole items in the
~test. Based on this percentage, it can be cnncluded that

‘ the test constructed is suitable for the eomimg respon-

dents im terms of the level of the difflculty._

3.3.3,2. Reliability amd Validity

It has been widely approved that a good test
should be reliable and valid. Donald Ary states that re-

32Tixe tabulation of the test scores of the test
try-out and the computatiom of ths average score 18 pre-
sented in appendix ITI,
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1iébility and ﬁalidity are the most importéﬁtr criteria
for méaéuringldevicé533. Robert Lado suggests that for
a test to be valid it must first of all be reliable * ,
Amotherjexpeft,'J.B. Heétom, also states that reliabil=-
ity 1sua'wedessary characteristic fo any good test:'fdf
it to be valid at all, a test must first be rellable as
-a measuriug instrument35 To- know whether the test used
in this study is valid and reliable or not, the follow»_
' ings are the discussiom of the test reliabllity | ~and
validity, |

3.3.3.2.1. Reliability of the Test |

J.Bs Heaton suggééts that ip order to be rex’
liable, a ﬁest must be comslistent in 1ts_measurememt56.;
The same idea is 1ndiéated by Robert Lado. He states
that reliability has to do with the stability of  the
test scores for the same individua Bf If the same test
is given to the same students on Puesday and two weeks
; afterwards, and the scores obtained by tha studemtﬂ

from the two tests show little variatiom, it can  be

33Donazld,Ary X du tiom to Research in _Edu-

R4 K e M S LYt P g M K3 o B s

cation (Rew York: Hblt, Hinenart and Wlmﬂtom, TRc.,
1075), p. 210. : ‘

34Robert Lado, Qgg £0 Testingy (LoudOu. Long-
man Group Ltd., 1061), p. 330. R

35Heaﬁona QDL gite, p. 155.

36 pi4.

57Lado Language Testin s loec. cit,
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frrjudged that the test is'feliable. On the otherhand, if
the teStkgiveu dnxTﬁesday yields sighificamtly diffe-
rent results from it,when it is administered two wééks :
later, it can be Judged that the test is not reliable.
Why should a test reliable? To answer = this
question, Robert Lado states that a test should e re-

liable for an unreliable test does not meesure ANy -

thing38. -
Therg\ére'many'wéys to estimate the reliability
of a test, Among-others, the most widely used im prac -

rtice are the retesting methcd, the alternatemforms methr'

:'od, the inter-item consistency method, amd the bplit BTN

3/

half method 'The method employed im this study is the

latter method, that is, the‘Split-hélf méthodw Computed

using this method, the coefficient Ofireliability-of the
test comstructed 1n'£his study is 93“00 Since a home-
‘ Vmade test is already acceptable if it has a reliability
- coefficient of .70 to, .804 , the figure above indicates
that the test is reliable a great deal and, there¢fore,

can be employed to conduct further study.

e 39La'do, Lam«ggage* Testing, 0712: i tc,', PiPe 332 =
337. - R |
40The computatlom.of'the coefficleut of relia -
billty is presented im appendix Iv,

ulDawid P. Harris Testln' In ish as a sSecond
‘Fil, 1969 ,

- Language (New York: MecGraw-Hi "pe 17,
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- 3, 3 3,2.2, Validity of the Test , '
According to Robert Lado“a, validity is essen—
tially a matter of relevance. Jo B. Heatc:nL+j also. states
that the validity of the test is the extent to wpich it
measures what it is to measure end nothing else. Sutrisno
Hadi 4 elassifies kinds of validity into:five  different
categories;ri.e.: faee validity,,logical Validity, fac-
torial vélidity,fcontent,validity,kand empiricaljveliditysk
The kind of talidity applied in this study isithe emplri-
cel one, According to J.B. Heaton*B, this valldity is
Vobtained as a result of comparing the results of the test |
‘ 1with the results of some criterion measure such as:
r(l) an existing test, known or belleved to be valid
| and given at the same time; or
- (2) therteacher'svratings or any other'such form of'
_ independent assessment given at the same'time; or
-(3) the’subsequent performauce of the testees on cer-
’ tain task measured by some valid test3°ror ‘
'77(4) the teacher 8 ratings or any other such form of
. ,independent assessment given 1ater.

- In short, empirical valldity is a way to see

42Lado, gg; c;t, Do 321.
43Heaton, oD. QLLL, p- 153.

R Wigtrd sno Hadi, Metodologi Reseazch 2 (Yogya~
karta. Universitas Gajah Mada, 1979), p.p. 11l - 116.

45Heaton, oD citg, p. 154,
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the relevance of a test by'comparing the results of the
test with the thing being measured. Suppose a test is
deslgned to predict the students' ability in  learaiug
English., To kmow whether the test is empirically walidsr
the results of the test must be compared'with the fufure
feaults of the studenﬁs in leafnimg English. If there is
a positive,rélationship between the predictions and the
reality, meaning that, if the students who score high
in the test really show gdod fesults in learning - En-
glish it c¢can be conc¢luded that the test constructed is
valid.

There is a certain technique to find the rela-

'tionship between the prediction and the reality, i.e.:
by applying the so-called correlation fornmla, Using the
example previously stated, the results of the test are
correlated ﬁsimg the formula wifhrtherresultﬂ of the
students in learni#g-English. If there is a sighificant
correlation betweéh the test scores and the students re-

sults in learning English, then, it can be - Justified

that the test constructed is empirically valid.

. About this way of validating a test, David Har-
ris46says that: | 7 o ‘7 | 7' '7
"The bhest way to check the actual efféctiveness
- 0of a test 18 to determine how the test . scores
- are related to some independent, out. slide cri-
terion such as marks given at the end of a
course or instructors' or supervisors' ratings.

If evidence shows that there is a high  corre-
lation between the test scores and a - trustwor.-

thy extermal criterion, we are justified in
putting our confideﬂce in empirical vaLidity of
the test."

46

Harris, op. ¢it., p.p. 1§ -~ 20.
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Following Harris' 1dea,'the-test'conﬁtructed in
this study'is triedkdut to forty fifth semester stud@ﬁts
of SMA Negeri 3 -'Yogyakarta, ‘'he results aié then cor
rélated,ueing the Pearson's product momeﬁt_ correlation
formula with the finalrEugliBh scores of fh@'same' stu-
dents given at the endrbf the fifth semester and  which
aré ﬁrovided by a reguiar'EngliSh teacherjofxthe school.
‘fhe correlation aﬁalysis results in.o93 coefficlent ~ of
correlation’. Sinee this figure indieates high correla-
tion between the test scores and‘the finel English scéres,
it is concludéd.thatithe test that is gding to e
employed is quite ialid to COliect'the data needed for
this étudy. | | |

47&%9 computation of tue coefficienL of correw
- lation is presented in appendix V.




CHAPTER IV
TREATMENT OF THE DATA
' AND

INTERPRETATION_OF FINDINGS

In this chapter the readers will-be set  before
rraw data of the test. It is done so in purposz to enable
them to read.through the data cohééientiou¢ly, B& read —.
~ing through the data conscientiously, the readers, later
will be expected to follow the writer éither to 'rejéCt 
of tb'cénfirm'the'two hypoﬁheses stated in the beginning
of the thesis.‘Besideé, the readérs_will‘own an idea of
the SMA'students':maétery in manipuiaﬁihg'words to con n.
sfruct depéndentrwh—intérrogatiVérclauées; Thé \_ mearn
score of the students' scores will be counted as well to-
éee the percentage of those who can obﬁain'the scores
above and below the mean score, Fufthermore; the _writer'
will present all possible answers Qf-each item  4in :the
test: both the accéptable and ﬁhe unacceptable answers,
Predictions on ﬁhe possible sources of errdrs can be

carried out if only the possible answers are already
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carefully analysed. To analyse here meaﬂs to examine the
possible answers carefully in order to predict' what
makes the students! utterances grammatically wrong or un
acceptableQ In other wbrds, we can question: "What makes
the students produce such non-standard English utter-
- ances?" |

The writer will aiso count the percentage  of

each type of error as tb see their occurances. By know-
ing the percentage of the occurance of each type of rer-
ror, we =teachers of EkEnglish- hopefully canrbetterrriqur

teaching strategy ésPecially the teaching strategy_ in

presenting the topic being discussed in this stﬁdy.

L,1, THE FIRST RAW DATA OF THE TEST

For reasons already stated: to make the readers
read through the data of the test con%cientiouSly and to
make the readérs more easily-dwn an idea of the students"
- mastery in manipulating words to'cohstruct a‘ depeﬁdent
wh- intefrogative clause, the first data (the scores of
the responden#s) are therefore tabulated from high =  to

low. The data can be observed through the following

PégeSe




TABLE TII:
—_— , —
SUBJECTS ~ CORRECT ITEMS SCORES ~  PERCENTAGES
1 22 100 100%
2 32 100 100%
3 32 , 100 100%
L 32 100 100%
5. 30 | | 93.75 ¢3.75%
6 30 ©S3.75 93.75%
7 30 o375 S3.75%
8 30 - ¢3.75 €3.75%
¢ 0 €3.75 ¢3.75%
10 oo 3.75  C3.75%
11 30 - 63.75 ¢3.75%
12 30 $3.75 <3.75%
13 30 $3.75 ¢3.75%
ETa 28 8750 87.50%
15 28 8750 . 87.50%
16 Y . 87.50 87.50%
w28  87.50 - 87.50%
w8 28 §7.50 87. 50%
15 28 87.50  87.50%
20 28 87.50 87.50%
21 28 87.50 87.50%
22 28 4750 | 87.50%
23 28 £7.50 87.50%-
24 26 7.50 87.50%
25 26 ¢l.25 6l.25%
26 26 51.25 81.25%
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oo
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75%
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75%
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V5%
75%
75
75%
- 75%
75%
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71.87%
71.87%
71.87%
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43.75 43,758
43,75 43.75%
43.75 43.75%
43.75 13, 75%
43.75 - L3.75%
43.75  43.75%
43,75 43.75%
43.75 43.75%
43.75 4%.75%
4375 43.75%
43.75 0 43.75%
¥3.75 43.75%
43.75 43.75%
43.75  43.75%
43.75 43.75%
B3.75  43.75%

N

13.75 L3.75%
4C.62 40.62%
1O .62 40.62%
4062 50.62%
750 37.50%
37.50 37.50%
37«50 37450%
37.50 37.50%
37.50, 7. 50%
4457 5. 3%
3k .37 3. 3%
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4.2, THE ANALYSIS OF THE DATA

From the writer's point of view and as far  as
this study concerns, thé'dataltabulatedraboVe are consi=
dered adequate*fo,édﬁfirm or to rejectrfherfirstihypoth—

esis stated in the beginning of this study.

'The'Minimum score a,leéfner éhoqld acﬁievé;' 50
as not toluﬁdefgbra remedial teéching, is'75 on a Qeiod
scale; if thié minimum SCQré'isiobtainedqby at least‘ko%
-0£ the respondents, it means that the teaching tbpic,dié-
cussed in,this,study'has been effectively and‘7éfficient—
, ly taueght, However, the data 6Btainéd,pr69é thatrbnly 48
respondents acquifed scores‘abOvel75, while the - totai_A

respondents are 168. It méansrthat those who * did” . the

test well are just 28% of the respondents. The vremain -
ings, 7¢% of the respondents (120) do experience diffi -

culty irn leasrning the dependent wh-interrogative clauses.

. Though the numﬁer of.thosé who'sddr¢ 75 up: fris
Stiil fafrfrom being séﬁisfaétory (28% Qersus 40%),7'the
Hpércéhﬁagé of'tﬁose'WhO aré‘ébové:ﬁhe mééﬁ'scb}é'isréon;
sidefed:faifly gbdd.rThe follbwiﬁgyis‘thé:c§M?qtation of
thé mean écore of_therstudenfsi cores tabulated'abbve.

Le2.l, Mean Score of the Test

Tn line with the first hypothesis of this study ,
the writer thinks that the students? difficulty in learn-

~ing the topic being discussed in this study can also be’
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observed from the mean score. The higher the méén, score
is, the better therstudents aéquire‘the teaching itenms
taught. | | '

',This study proves that more than 50% of the re-
spondents still obtaimed the scores below the meam score
which is actually not satisfactory. To measure the mean
‘score the foilowiﬁg-stepé are carried out: 48 | |
Step 1: Arraﬁging'seores in a'frequehcy distribution by:

a) sﬁhtracting,thé 1owest;sedre (34) from the

highest ome (100), . - _
ﬁ) dividing_the resulting score (66)'into ,‘ ten
| groups to decide the length interval (i):
1=66:10

—

(8
!

¢) tallying the number cf scores falling in cach

~d) totaling and entering them in a column head-

SN

p g e L g - . i
TCHarris; one. cit., p. 136.




c)

d)

e)

£)

g

 ing formula:

- 47

multiplying frequency  with  deviation
(f , x') and putting the result in a column
headed frequemcy deviation (£x'), |

the last column‘is fx'a,

finding the sum of the positive and negative

fx'}’then_dividing:this sum by the number of

the scores (N) as stated in the = following
formula:
c = fx! \
N :

whers: ¢ is the score correction

leulating the mean score using the follow-

a
M = AM ., ci

ghere: M = Meam

=
]

Asetmed Mean

-

the length of intervs

I
it

¢ = the seore correctinmn

czleulation: petec,
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4,3, REJECTION OR CONFIRMATION FOR THE FIRST HYPOTHESIS

As calculated awove, the mean score of the stu-
dents' score is 61.7. If we observe the raw daté once
again, then we can point out that there are omly 78 re-
spondents who are above the mean score and the remain-

ings (S0 respondents) get scores less than 61.7. Briefly

1

speaking, 46% of the respondents score 61.7 up and the

other 54% score less than 61.7.

Having observed the findings which_are elabor-
aﬁeiy,éalculated above, we can come to a fiﬁai “Justifi-
cation, i.e.,: whether to confirm or to reject the first
hypothesis. Si#ce tbe'per;entage cf those who can do the

test satisfactorily is just counted 28% (75 respondents

fore, clearly confirmed. That means the students of SMA
, = N

m—

do_experience difficulty in learning the dependent wh-~

factorily. The suggested teaching strategies in pressnt-
- £, -2 - - - L3 (3 P
ing this teaching item will pe verified in the aex¥tT
caaptsr.




“4.4. THE SECOND RAW DATA OF THE TEST

Our next comcern is to fimd out types of errors
and taeir possible causes or sources. It will me imposs-
ible for us, however, to predict the possible sources of
thé studeﬁts‘-errors without firstly analysing the types
o£'erroré the students have dome. To enahie:us to identé
ify the types of the érrors, tﬂirp-ésible'answere - of

ach item which are produced by the students will be pre-

D

)]

ented in this chapter as tkey are functionimg as  other
data to be amalysed. By analysing the possible answers of
the thirty iwo items administered in the test, hopefully

we can come to the rejection or tue confirmationm of 'the

second hypothesis which assumes that gtudemts-of =~ SMA
commii various types of errors im learning the dependent
wh~ interrogative clauses aund tmat inversiom error is

the most commom and striking error committed.

which are possibly. produced by the respondents. As & re-

=]
“h

sult, there will be only ome acceptanle answer am

one, two, three, or four umacceptasple apswers whieh are

ar =TT R T e I THORNPEEL ¥ S ¥ ot oo o
by all meanms, erammatically wromg though they are ¢
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l). Pak gururingin'mengetahui siapa yang sakit kemarin.
This item has the following possilile answers:

la) The teacher wantus to kmow w.o was sick yesiverday.
1b)* The teacher wants to know who sick yesterday.

lc)* The teacker wants to kuow wio sick yesterday was.
Undoubiedly, vhe eorrect/ acéeptabke answer is number la.
H0wever,1t§ose~who~énsWered eithér«nﬁmberﬂlh;or%lcadid?hg

lieve, at the time they wrote it out, that their - answer

‘Bagsed om the writer's amalysis om the test ad-

miﬁistered,'the learﬁers' failure im mastering the de- -
pendent wh~ interrogative clauses is not due to the words

h A - -~
or phkrase

n

- to be translated,(semagtic pr@blemﬂ. but it is
rather on how to arrange the words or phraces correculy

(syntactical problems). No wonder, therefore, if the stu-

goell - o A E = . A M
The following asre the possible answers of the thirty two
‘ Lo '
e 2 .2 1. - R J S ) a r i s
iteme which are zdministered in this study ™.
- Mhe fYanrcrhar -,!f‘;;ﬂi;g + 1] whe es siek vezterday,
18 L1EBe Tealher wantg e KhDOW WhO WES SLCE ¥ooierasy. .
- » = - 3
ib* sieck yesterday.
- =3 sl uaed 2 s
lo* =3¢l egLercay was.

2a They donft know who is inside now.

2ot inside mow.
2¢c* ingide pow is.




)

N

| o

%a - Sorry, Sir. I cam't guess hoWw o0ld Blg Ben is actually.
Zb* ‘ Big Ben actually.
Ze* ‘ ' » | | is Big Bem actually.
La Can jou tell me where your paients are now?

4§*' - yoﬁr parents now?

Le* are your parents now?

5a Do you know who is singing mext door?

Sb*- ' ‘ singiag—next door?

Se* | siﬂgiﬁg next door is?

6 - They d_Ld 't te _lime who must cleam all the dishes.

7a I think he cam tell you where you ecan get your -hair: cut,
5 -

 Ohe The | caﬂ]you=ggt'your hair cut.
. Tt ' | o _k o you ean to get your hair
| cut,
74 do you can to get your

b )
o]
(@}
B
4!4
Q
=
o
o
}-
|t
]
<
&t
B
s o

8h* gkould T do if I lose anything
%élaéﬁle?

ts Yow eam directly ask her who tanght her English.

Ch® éid teatk her Eiﬁlish.

Ce# was taught her Engiish.

Oa I hzve no idea whzt mskes youngsters like loud music.

Ob* does make youngsters like loud music,

Cc* is makes youngsters like loud music.

His ocuestion is who di

la d not study English last night.
1b* not studied English last night,
le* wae not studied Inglish last night.




12a

1A

ll}a ki 4

15a

15k

1Hc*
15d4%
150*

loa

lop®

loe®

Lod®

loe®

have

12b*

T dom't kmow who doesinot»1ikatgreasy3£dbd.
| not like greasy food.
-is not like greasy food;
I dom't kmow Mhow ofﬁen she goes to the lihrary;,'
o does gne go to the library.
Vshe is‘goes to the liwrary.
»is she gpea;to the libfary,-
7 ! shé_gp to the library. |
Pl@aaerask her whém Cnristnasiﬁoliday étﬁrﬁé.
| 7',-does'Chmistmas.ﬁolidéy start,
.iMriﬁtmaﬁrmdliday is starts.
is Christmas,holiday starits.
CMristmas,MOTiday start,.
aw you tell me why they did not call the police?
they mot called 1he polica?
'did not they call the police?

23

thev were not called: the police?

were not they ecalled tﬂe police?

Try ﬁo tell me frﬂnkly why she'does mot lovp me anymore.

she not lowe me amymore.

does mot she love me anymore.

she is notilowes“mélanymore.

“is mot 5he lovwes me anymore.

Next we ju,L euvouuter TWo possinle answers for

tnrep pObmJBLP ‘nswersu Whlle 1tems 2l, 22,.?5,

28 ‘regpectlively: have one. pos,imle answer, that is, the

each 1m@m, mxcept items rj, 2S¢, and jO. ‘They reapectively

Tl 7 &

eorrect one. No ome committed errors in those six-itémmss.
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17a) Sorry, Sir. I have no idea
which one is more interesting.

17b)* . *  which one more interesting is.

18a) Sorry, Madam. I can't tell ybu
| 4  ‘who is bored with your Subje¢t.

18b)* - who Bored with-your ‘subjéct is.

l¢a) To tell you the truth, T really doh't know
| what her name is.

1¢h)* - what is her name,

20a) I have no idea who those guys sie.

20h)* - ~ who are those guys.
2la) T have no idea who has stolen her bag.

22a) Please ask the teacher who should be responsible [or

~ such a case.

23a) I've forgotten when Santa Claus is going to come.

23b)* o ‘when is Santa Claus going to come,
23¢c)* when Santa Claus going to couwe is.
. v sl

2ha) Sorr Sir. I'm not sure
b .

how lcng my parents have been nmarried.

24b)* how long have nmy parents been nariied,




31a)

26a)
2%7a)

28a)

Zéa)
2Gh)*

2Ge)*

136a)

308) *

30b) *

meetingo

I'11 ask him who wants to go for a walk,

‘

Sorry, Madam. I can't remember who didn't

You'd better ask the captain of the class

like to participate inrthékséMihar.

I'm not sure what time the movie beging,

I'm not sure what fime

T'm not sure what time the movie begin.

Nokody nas told me what makes people fat.

=
un

attend'the

who doesn't

does the movie hegin,

~can't remember when the Pirst World War began.

I
I can't remember when:the First World War begin,

e

can't remember when did the First World ¥ar begin.

I really don'ﬁ know. You .ha@' better ask per . directly

“why she doesn't like to get wmarried soon.,

3lb)* :

%24a)

Sorry, Sir.

3op)*

why doesn't she like to gel nmarried soon.

I can'l remember

what kind of food she doasntt like.

~what kind of food doesn't she

.

like.
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L.5. THE ANALYSIS OF THE SECOND DATA

The data compiled above will meanrnothing if
they are not carefully anélysed and then interpreted .
Data will remain data, by all means, they still cannot be
employed either to reject or to confirm the hypothesis
which assumes fhat inversion error is the most ' striking
type of error'among other types of errors committed by
the students of SMA when they are learning dependent wh~
interrogative claﬁseé. Due to this scientific reason the
analysis of the second dataris'conducted in this phase.

Technically speaking,-before the errors are
identified, they are classified first in accordance with
the nature of the errors themselves. Based on the result
of the anélysis of the data compiled, the writer brings
forward seven types of errors thch are proved fo, be
committed by the students of SMA wheh they are learning -
dependent wh- intefrogative clauses. The seven types of
errors pointed out are as follows:

.4.5.1.,Inversion Errors,

L.5.2. Redundancy Errors,

L.5.3. Errors in terms of Miéplacement of To Be,

L.5.4. Errors in terms of Omission of To Be,

Le5.5 Agréement Errors,

4L.5.6. Errors in terms of Omission of To Do, and

L.5.7. Beverb Efrors.

Only if the errors foﬁnd in the possible answers
are identified, can we proceed with a further analysis

interpretation of those kinds of errors. This job should
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be conducted if eventually we are to reach the point of
predicting the possible sources of errors satisfactorily.'
The interpretation is done with the following tech-
hiques:

(a) comparing the English pattern of the topic being

discussed with the Indonesian pattern of the
7 same topic, |
(b) comparing the English pattern of the topic being-
discussed with the previously similar  pattern
acquired in the target language, and
k(é) observing the students' utterances within their
written productions; |

By these three techniques, the writer is then able to pre

dict the possible sources of errors and eventually he is
able to suggest-types of exercises dealing with the teach
ing item discussed in this study. The suggested types of
exercises are supposed fo be given to the students in-
order to eliminate their errors -~ at least to reduce themn.

Before we‘come to the suggested'types of exer-
éises, let us now analyse and interpret the errors list-

ed above one by one.

4.5.1. Inversion Errors

By inversion errors the writer means the errors -
which are identified as the result of either the subject—
verb inversion or the subject-operator inversion which

rstill retains in a dependent wh-~ interrogative clause in

a complex sentence, The respondents' errors which ::. are
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from now on termed inversion errors can - be observed
through the second dataso.r

If all respondenfs do thosé items correctly,
there will be 2,688 possible correct answerssl. Since
theré are 1,120 erroneous'respomses from those sixteen

items, this type of error is counted 41.6% of the possi-
ble correct.answerssa. It impliéitly?means‘that the ave-
rage percentage of the students per class who are 1likely
to commit such a type of error is 4l.6%.

The de?iant sentences which are causéd by either
*the subject-verb inversion or the subject-operator inver-

sion which still retains in the dependent wh-~- interroga-

tive clauses are what may be called interlanguage errors;

these errors are caused by language transfer. In  other
words, the erroneous responsesrabove are causedrby the
interference of the learner's mother tongﬁe. It is also
acknowledged that not only does the learner's | mother
tongue influence the léarner's sentence productions, = but
the language the learner has méstered influencés the
learner's sentence productions as well. That is why, the
writer assumes, fhe Javanése, as most of the' respondents
are Javanese, and the Indonesian are very influential

here.

Dsee the second data re5ponseS:730, Lcy 7b,8b ,
13b, 14b,15¢,16c, 19b, 20b, 23b, 24b, 29b, 30b, 31b, 32b.

Slone number of the respondents (168) multipli -
ed by the number of the items concerned (16).

52The number of the incorrect responses -.divided
by the possible correct answers then multiplied by 100%.
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In Jévanese, the following utterances are com-
municative, and what is more, are grammatically accept-
able.

-~ Aku ora ngerti geneya dheweke ora ngundang polisi.

- Ndak kira dheweke bisa ngandhani jam pira bapake

biasane kondur.

In Indonesian, the following utterances are

also communicative and grammatically acceptable.,

- Saya tidak tahu mengapa dia tidak memanggil poli-

sie.

- Saya kira dia bisakmemberi tahu anda Jjam - berapa

ayahnya bilasanya pulang.

The four non-FEfiglish sentences above are . what
may be termed complex sentences. Clauses which are placed

before the question words are formally termed indepen-

. dent clauses, whereas clauses which are introduced by

the question words are formally termed dependent clauses.
Grammarians also term the complex sentenées above indi-

rect questions as to distinguish them from the so-called

direct questions. A direct question which is converted
into an indirect questidn will change nothing either in
terms of position or verb modification. In a word, ifVWe
want to combinevtwo'clauses by which one i1s dependent and
the other one is independent to construct an  indirect

question, wé-simply combine them without thinking of any

necessary changes. However, the concept is not always
valid when we are learning English. In English we may
question:

-~ Why didn't they call the police?
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~ When does his father usually come home?
Neverthelesé, we cannot simply embed the direct question
(Why didn't they call the police OR When does his father
usually come home?) in the independent clause (for exam-—
‘ple: I don't know) if we want to convert it into an  in-

direct question. We have to make some changes,

If we want to convert "Why didn't you call the
police?" into the indirect question, we have to .shift

"didn't" so that it will not precede the subject of  the

clause (they) but to occupy the position after ""they".
If we want to combine "I think he can tell you" with
"When does his father usually come home?'", we have to

omit "does" and in consequence of this omission we have

to add "~-s" to '"‘come'. The former is what may be  called

a_change in terms of position, while the latter is
a_change in terms of verb-modi fication. Both in formal
Javanese and formal Indonesian we never encounter such

changes. And this is actually the source of the inversion
errors.
Another possibility that can be the cause . ~of

such errors is the so-called over-generalization. The in-

version errors are caused by over-generalization if the
deviant structures creafed'by the -learner are based on
his/her past experience of other structures in the target
language itself; Here, the learner makes use of a previ-
ously acduired rule in a new situation. How can it be?

It is a fact that queétions introduced by the wh-

elements (what, who, whom, why, where, when, which, and
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how ...55) have been officially taught since the learner
was still in SMP (Junior High School). No wonder, there-
fore, if the common word-order after the wh- elements has
been deeply implanted in the learner's mind or memory .
The subject-verb inversion or the subject-operator should:
be retained if s/heriS'to cbhstruct correct acceptable
questions. Backed by this belief, a learner of English
will easily overgeneralize the order bf the words after
fhe wh-releménts. S/he does not realize if s/he is deal=-
ing with the indirect questions. Since that false belief
has been embedded for a long time and due to the diffi-
culty in erasing that belief, some students still commit

the type of error spelt out above.

L.5.2. Redundancy Errors

By redundancy errors the writer means thererfors
which are the result of the'unnecessary appearance of
"to do" which immediately follows the wh- elemént; and
yet, fhe wh- element functions as the subject of the de-
pendent clause. The unacceptable pattern, therefore looks
like the following:

Independent Cl. + Wh- element + To Do + Verb Stem + ,,. .

This pattern is of course grammatically unacceptable,
though it is still communicative. The respondents' errors

which are from now on termed redundancy errors can be

55how many, how much, how long, how old, how

- high, how tall, etc.
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ol

examined on the second data presented before” ",

Based on the writer's analysis, this type of er-
ror resides in the second rank. As we‘canrseerin~the test
administered, thererare actually four items that'can lead
the respondehts to commit such an errdr. Two items belong
to part I (items 9 and 10) and the bther two belong to
part II (items 25 and 26). Sinee none of the respondents
committed such an erfor in part II, the items used - to

count the percentage of this type of error are just those

which belong to part I. Thus, there are 336 possible cor-

rect answers. As the total of errors of this type is 128,
‘this type of error is, then, 38.09%. It implicitly means
thét the average perbentage of the students per class who
Vare likely to commit such an error is 38.09%. What makes
a learner commit such an error then?

Based on his study, the writer, then, comes to
a conclusion. It confirms that the respondents haVe got
a wrong concept. Their wrong concept which has been deep-
ly embedded in their mind states: "When a question is in-
troduced by a wh-element, and in addition, it contains a
.full verb, except "to be'", "to do" (do,‘does, Qr'did)
should be placed immediately4after_the wh-element'". Those
students have forgotten that a QuestiOn introducéd by | a
th element can also be constructed without the existence
of "to do" in it; that is when the wh- element concerned

functions as the subject of the clause. If this is really

5l'LSee the responses on the second data (9b and
10b).
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true, the source of the redundancy errors is a = false
concept hypothesized. This false concept hypothesized
might be the result of the respondents! poor understand-

ing toward the functions of the wh- elements.

L.5.3. Errors in terms of Misplacement of To Be

What is meant by errors in terms of misplace -

ment of to_be ? In short, they are simply-and solely er-
rors which are indicated,as the result of the unaccept-
able final positidn of to be in a dependent wh- inter-
rogative clause in a compléx sentence functioning as an
indirect question. Utterances the students produced are,
therefore; grammatically unacceptable. The réspondents'
sentence‘productions'iliustrating‘this type of error can
be examined on the second data55

There are six items in the tést that can lead
the respondents to commit suéh an error. If all respon-
dents do those items correctly, there will be 1,008 pos-
sible correct answers. Since there are 220 erroneous re-
sponses from those six items, this type of error - is
counted 21.8% of the possible correct answers. This per-
centage implicitlyrrevealérthat the percentage of thoée
who still commit such an error in each ciags is 21 .8%.
What causes such an error theh? :

Observing the six responses pointed out by rthe

27See the responses on the second data (lc, 2c,
5c, 17b, 18b, and 23c). _
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newest footnote, if is clear for us that>the respondents
just overgeneralize all positions of "to be'" in the depen-
dent wh- interrogative clauses. This might be the conse-
quence of the previous exercises which all of the time

justify the final position of "to be'. The followings are

examples of the previous exercises which can lead the
students'to commit errors in terms of misplécement of
"to be'. |
MODEL: Where is your father? I have no idea
' where he is.
Who are those guys? I have no idea
who they are.
STIMULUS: ' . RESPONSE: I have no idea
Where are my keys?. where your keys are.
How much is it? how much it is.
How o0ld d4s this building? how old it is.
Where were your parents. where my parents were
this morning ? o this morning.

etc, ' etc.
Since some of the students, as a matter of fact, still do
not own'ample knowledge on the functions of the wh- ele-
ments, the above exercises will, no wonder, result in
errors if they are required to convert the direct ques-
tions below into the indirect ones. Here are some exam-
ples that are treated exactly the same as they treat the
above stimuli:

Who was sick yesterday?

Who is inside now? )

Who is singing next door?

Which one is more interesting?

Who is bored with my subject?.

Etc.

To be acknowledged, the respondents (21.8%) res

pond the stimuli above by applying their previously ac=-
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quired pattern, that 1s, placing "to be" at the end of

the clause. Again here, they do not know that ”to be" can
also be placed immediately after the wh- element, that is,
when the wh- element functions as the subject of the de-

pendent clause.

To summarize,»the students' failure to poSition
"to be'" appropriately is quite possibly caused by ver-
generalization. Why they easily overgeneralize the posi-
tioﬁ of "to be" is possibly caused by their poor  under-
standing of the functions of the wh- elements. Let us now
observe the following illustrgtion. We can see here that
the learner creates deviant sentences in the basis of his

or her past learning experience of another structure in

the target language.

I have no idea where she is LEADS TO

*T have no idea who inside is.

Can you tell me where your mother was this morning
LEADS TO

*Can you tell me what intefesting Was.

t=3
t+
(@)
o

4,5.4. Errors in terms of Omission of To Be

What is méant by omission of "to be'" here is

the absence of "to be' from a dependent wh- interrogative
clause by which "to be'" is graﬁmatically required. A de-
pendent wh- interrogative clause is judged to be gramma -
tically unacceptable if it does not contain ”to be'" which

is grammatically required. The '"to be'" we are discussing
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here can function either as a linking verb, a full verb,
or an auxiliary verb, The reSpondents' errors can be ob-
served through the second data56.

Actually there are ten items involving the wuse

of "to be" which are included in the test administered.

~ Five items belong to part I and the other five items be-

long to part II. Since none of the reSpondents committed

errors of this type in responding the five second items, .

for this discussion, they are neglected. Thereby, if all
of the respondents do the itéms,correctly, there will be
840 possible correct answers. Since thére are found' 155
erroneous responses from the first five items, this type
of errof is counted 18.45% of the possible correct  an-
swers. This pércentage implicitly reveals that there are

still 18.45% of the students who all of the time commit

such an error in each class. What actually makes the

students commit such an error?
Based on his study, the writer can enlighten
that the deviant responses concerning the first  five

items (1b, 2b, 3b, iLb, ahd 5b) are quite possibly caused

by ianguage transfer. It is a fact that the reSpondents
translate the underlined clauses word by word. Since the
Indonesian language doés not own the so-called '"to be',
some of the respondents Stiil fail to insért "to be' din

their sentence productiohs. Let us now observe the fol-

56See the responses on the second data (1b, 2b,
3b, 4b, and 5b), _ , . '
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lowing Indonesian sentences and thelr accompanying En?
nglish translations.

(1) Siapa (yang) sakit kemarin?
Who sick yesterday?

(2) Siapa (yang) di dalam sekarang?
) Who : inside now?

(3) Berapa usia Big Ben sebenarnya?
How old Big Ben actually?

(4) Dimana orang tua anda sekarang?
Where your parents now?

(5) Siapa (yang) sedang menyanyi di ruang sebelah?
Who singing next door?

'However, the respondents' errors concerning item
number 5, a question in which its tense is present conti-
nuous; is convinced not to be the result of language
transfer. They are possibly the consequence of incomplete

application of rules. Some students still miss the re-

quired "to be'" because the rule of the present continuous

tense has not been well mastered. It is likewise due to

-

the lack of practice and exposure.

Le5.5: Agreement Errors

By agreement errors are meant errors which are

identified as the result of the respoﬁdents' failure in
supplying a formal agréement (-5 OR —és) immediately af-
ter the present tense of a verb when the subject of the
dependent wh- interrogative clauSeris a third persbn
singular or-its equivalence,andfin supplying a  correct
past tense form of a verb when the action expressed by

the verb happens at a specified time in the past. Thus
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‘the respondents' responses will be judged erroneous if
.they do not meet the requirements defined above. The re-
spondents' agreement errors can be examined on the se-—

o7,

cond data

There are four items in the test that can 1lead
the respondents to commit the so—cailed agreement er-
rors. If all respondents do those four items correctly ,
there ﬁill be 672 poséible corréct answers. Since thére
are 78 erroneous'fesponses from those four items, this
type of error is, therefore, 11.6% of the possible corre
answers, It implicitly means that there are still 11.6%
of the students per class who all of the time | commit
such an error. Whatractually causes the students to com-
mit such an error then?

After a careful study on those four items, the

writer puts forward two possible sources of the errors

ct

being discussed in. this phase. The two possible sources -

which might lead the respondents to commit such an er-
ror are : (A) language transfer, and

(B) carelessness or negligence.

(A) Language Transfer

So far, it has much of the time been spelt out
in some detail that some students just translate the In-

donesian utterances directly into English regardless of

97see the responses on the second data (13e,
l4e, 29c¢, and 30c).
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the target language cohsensus or agreement. This state-
ment 1s true because when the students have to franslate
an Indonesiaﬁ verb, Just say "pergi', they will soon

translate it into "go'!', Indeéd, they have forgotten that
"pergi" can also be translated into either go(-es), or
went, or gone depending widely upon the formal agreement
{concord of tense and of peréon). The fa?;ﬁ/shows that
the infinitive verb form58 is more dominantly implanted
in the students' memory, whereas the other verb forms
(past and past participle verb formé)59 seem to be more
difficult to be recalled. Let us observe the follqwing

illustrations:

(13) ... seberapa sering dia pergi ke perpustakaan,
.o how often she go  to the library .

(14) ... kapan liburan Natal mulai,
+«. Wwhen Christmas holiday begin.

Above, we can see that direct translation does occur in

somé students' learning strategy.

(B) Carelessness or Negligence

The agreement error can be judged as the result
of the learner's parelessness or negligence if only s/he
is not consistent in converting direct questions 'which
actuallyrbelong to the same pattern. This is tfue, for

some of the time s/he converts them correctly and = some

58Examples of the infinitive verb forms: g0,
begin, start, call, come, etc. '

59Examples of the past verb forms: went, began,
etc., and examples of the past participle verb forms
gone, begun, started, called, come, etc..
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other time s/he converts them incorrectly. Let us now
observe the two resulted indirect questions:

(13) I don't know how often she goes to the library.

(14) Please ask her when Christmas holiday begin.*

Above we can notice that s/he can acceptably

do item 13, but then s/he commits a grammatical error
when s/he does item 14, This is-also the case when some

of the respondents did items 29 and 30.

(29) I'm not sure when they got engaged. .

(30) I can't remember when the First World War begin.

Those respondents did not commit a grammatical- error
when they converted item 29. However, when they did item

30, they converted differently. These errors, as far Vas

therwriter analyses, are not caused by any sources _ bf
errors except their own carelessness or negligence. This
is true, because when they Were asked why they wrote such
verb forms (items 14 and 30) they immediately realize
that they had committed errors, and what is more, they
knew how to correct them.

To summarize, agreement errdrs are caused by .
lahguage transfer when they ére committed éonsistently to
‘ direct questions which bélong to the samé patfern and are
caused by the learner's carelessness or ﬁegligeﬁce when
they are committed inconsiétently to direct - questions

which actually share the same pattern.
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4.5.6. Errors in terms of Omission of To Do

What are meant by errors in terms of omission of

EQ.QQ actually? Briefly_Speaking, they are errors which
are indicated as the result of the absence of "~ to_do
from a dependent wh- interrogafive'clause, and yet Lg_gg
{do, does, or did as an auxiliarY) is grammatically re-
quired. The respondents' responses to the test dillustra-
ting this typé of error can be observed through the ée—
cond da£a6o.

As can berobserved through the méde-test, there
are eiéht items involving the use of Lg_gg.that can lead

the respondents to commit an error which is from now on i=-

dentified as an error in terms of omission of to do or

just simply termed "omission of to do". Four items (11 ,

12, 15, 16 ) belong to part.I, while the other four
(27, 28, 31, and 32) belong to part II. As none of the
respondents committed this type of error in responding

the second four items, the writer then decides not to

~discuss those four items in this section. Thus, there are

672 possible correct answers . only. Since there are 6OVer=
roneous responses from the first'four items, this type of
error isrfound 8.9% of the possible correct answers. This-
pefcentage implicitly reveals that there are still 8.9%

of the students in each class whd all -of the time com-

60See the responses on the second data (1l1b,
12b, 15b, and 16b).
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mit such an error. What possibly causes such an error?
In formal English we have to question:

Where did the robbery happen?

What does your sister look like?

Why - did you come late last night?

How do you usually come here? -

What did they talk in the staff meeting last nlght?
In those questions we can find the so-called to do (do ,
does, or did) functioning as an auxiliary verb in each
quéstion, whereas both in Indoneslan and Javanese wé do
not own such a linguistic element. Based on the analysis,
the writer predicts that this absence of this linguistic
element which is found in therstudenté' previously ac-
quired languages becomes the main source of this type of
error. The following dependent wh- interrogative clauses
will justify that fheir previously acquired languages do
interfere the students' sentence productions when Vthey
are learningidependent wh- interrogative clauses.

(13)* ... who ==~ not study English last night.
(14)* Those who =~- not eat greasy food ... .

(15)% ... why -=—not call the police?

(16)* ... why Flora === not want to love me anymore.

- Above, we can ﬁqtice that to do is absent  from
the dependent wh- interrogative clause. The word tidak is
never translated into ”dd.not, does not, or did not”; Tt
is simply translated into '"not",

To.repeat, the errors spelt out above are what
may be called interlanguage érrors; that is, errors which

are caused by the interference of the learner's 'mother'

tongue or the learner's previously_mastered, - languages.,

T U Ty
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The source of this type of error is language transfer,

4.5.7. Beverb Errors

The last type of errors that can be encountered

in the respondents' responses by the writer is the 50~

called "beverb errors". By beverb errors are meant er-
rors which are identified as the result of the respon -

dents' responses which have a _to be + verb - pattern in

active dependent wh- interrogative clauses. The pattern
itself is, by all means, gfammatically unacceptable ;
However, a beginner or even an SMA student learning En-
glish still applies that pattern. The respondents' beverb
errors can be observed through thé second data6l. ‘

As can be observed in the made-test, thérer are
eight items that can lead the respondents to Commit such

an error, All these elght items belong to part I (trans-‘

lation). Nobody committed such a pattern in part II. As

- we all know, they just copy the direct questions and con-

vert them into the indirect quéstions. Sinée there are
eight items in the'test, the possible correct answers
are, thereforé,»B x 168 = 1.344. The errors found in the
respondents' responses are 118. It means that this type

of error is 8.7% of the possible correct answers. This

- figure also implicitly reveals that fhere are . still 8.9% '

of the total students in each class who all of,the time

6lsee the responses on the second data (9c, 1Oc,

1le, l2c¢, l3c, 13d, lhc, 14d, 15d, 15e, 16d, and l6e.
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commit such an error. Compared with the other types of er-
rors previously discussed, this type of error has got the

Asmallest percentage. |

| rAfter analjsing the résponses to the eight items

grouped in this bhasé, the errors that concern the pat-

tern pointed out above (to be + verb in an active depen=~

dent wh- clauses) are possibly arisen by the respondents'

false concepts hxpothesized, Those errors might : derive
from faulty comprehension of distinctions in the  target
language. Asrwhat éan be observéd through the data com-
piléd the forms was and were may be interpreted as markers
of thé'past tense (see items 9, 11, and 15), while ~ the
forms is, am, énd ggg may be understood to bé the corre-
- sponding markers of the present tense (see items 10; 12,
13, 14, and 16)e

How some students treat the éuxiliary verb can
is, the writer thinks, worth knowing. That is the reason
why he brings forward his idea on this specific linguis-
tic element.- | |

As a matter of fact, some réspo;dents still con-
sider the auxiliary verb can as a full verb.rThe result
of the study indicated that there are 13 respondents pos=-
sessing such a wrong concept. It implicitly means that
7.7% from the total students of each class still consider
the auxiliary verb can as a full verb. This type of er-
éor is not high at all compared with the previously spelt
out types of errors. Howevef, wé -teachers of English-

should better our teaching strategies if we are to expect




75

our students not to possess such a concept anymore. How
to overcome this problem will be clarified in the follow-

ing chapter.

4.6, REJECTION OR CONFIRMATION FOR THE SECOND. HYPOTHESIS

The findings which are already spelt out are re-
garded as adéQuate;either to reject or to confirm the se~
cond hypothesis. Is the second hypothesié confirmed = or
rejected then?

Prior to cohing to either rejection or confirma-
tion for the second hypothesis, to make us more easily
observe the wﬁolevfindings, a table which summafizes the
overall findings obtained through the second data in
this study is présentéd to Be examinedsa.

. Thertable indicates that inversion efrbrs re-—
side in the first rank with the percentage 41.66%, while
the second rank is occupied by redundancy errors with
the percentage 38,09%. The lower ranks are‘ successively
filled by errors in terms of misplacement of to be, er-
rors in terms of omiséibn of to‘be, agreementrerrors s
efrors in terms of omission of to do, and beverb errors.
Based on the figures listed on the’table, the second hy-

pothesis is then undoubtedly confirmed. Inversion errors

are definitely proved to be the most common and striking

62The overall findings of the second dat@ab
presented in a table in appendix VI. R
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errors which are committed by the students of SMA in the
Special Districf of Yogyakarta. Furthermore, as whét can
be QbServed in the previous discussion, the possible pre-
dictable sources of this striking type of errbr are lan=-

j ' guage transfer and overgeneralization.

mmmmmmm 00000 ==m=mm—




| CHAPTER V
SUGGESTED. STRATEGIES
TO ELIMINATE THE ERRORS

This chapter offers arstrategy that will eiimig
ate or at least minimize the errors committed by thé,stg
dents of SMA when they are learning dependent wh inter -
rogafive clauses. The erroré meant here are those which
are already clarified elaborately in the previoué chap-

ter: chapter IV.
5.1. HOW TO PREVENT THE ERRORS

It should be realized that the strategy offered
in this chapter are not imperative_aﬁ all, in the sense
that teachers df English as a foreign language in- Indo-
.nesia should implement it in the classroom practice  as
it is. What is the most important thing here is that
teachers have to know the types of errors and what have -

possibly caused them.
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Gorbert63 says that teachers os English must
plan error correction strategies carefully and that one
to begin is to determine the cause of error.  Further-

6L

more, Corder and Cohen”™ points out if a teacher knows

- what has caused a given error, he can begin to search for

a better teaching strategy which hopefully can prevent the
students from unéxpected(results of learning, that is, er-
rors. That is to say actually that knowing types of er-
rors and their possible sourées or causes is a must if a
- teacher wants fo prevent the students from the errors de-
Vfined in the previous chapter. |
Since most teachers of English in Indonesia have

never attempted to realize the ideas pointed out above,

any correction strategies they conduct have never yield-
ed satisfactory results of learning. This is true, because
various typés of errors still appear when the "students
produce dependent wh- interrogative clauses. Seven types
of errors are encountered when the students produce depen=-
dent wh- inﬁerrogative'clauses. Those errors are: inver-
sion errors, redundancy errors, errors in termé of mis=-
placement of to be, errors in terms of omission of fo be,

agreement errors, errors in terms of omission of to do

N 63Frances Gorbert, Error Analysis: What the Teach-
er_Can Do - A New Perspective (Ottawa: Research Division ;
Public Service Commission of Canada, 1974), p. 19. :

64James~Héndrickson, Error Analysis and Error
Correction in Language Teaching, Occasional Papers, No.: 10
(Singaporg: SEAMEO Regional Language Centre, 1981), -
P.pe 5 = 6. -
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and beverb errors. Each type of error is possibly caused
by either interlingual interference (the influence of
the students' mother tongue and the students' previously
mastéred language, in thié case Indonesian), intralingual
interference (the inferference caused by the previously
acquired components within the target language itseif) ,
or the students' carelessness or negligence. |
If we carefully observe redundancy errors, er-
rors in terms of omiséion of to be, agreement errors, er
rors in terms of omission of to do, and beverb errors ’

besides they are possibly caused by the sources mention-

ed above,. they are also possiblyréauSed by the students
unsatisfactory mastery of the requisite knowledge. By

requisite knowledge is meant a kind of basic knowledge

that a learner of a foreign language must possess - in
order that s/he can acquire the next patterns more easi—
ly65; The students still do not know how to make ques-
tions if the wh- elements funtion as the subjects; they
do not know that to be (am, is, are, was, or-were) should
exlst if the question'ddes not contain a full vérb; they
still do not know that '—-g'! or '-es' endings should be
added to the full verb if the subje¢t of the sentence is
é third person singular (including 'it'); they do not

understand that an auxiliary (do; does, or did) is gram-

65Edward D, Allen & Rebecca M, Vallette, Class-
room Techniques (New York: Harcout Brace Javanovich, Inc.

, 1977) p. 90.
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matically required in a negati?e'sentence if the main
verb of thé sentence is‘a full verb‘(the auiiliary is
placed béfore 'not'); and they still do not realize that
o be is not reqdired at all in an éctive sentence if
thé sentence has got a full verb;

In order to eli&inate thé students' errors s
ﬁeachers should provide remedial teaching on thatkrequi—
site knoWledge. This requisite knowledge becomes the stu-
dents' linguisticrproblem'whiCh must be reviewed to some
extent before the dependent wh- interrogative clauses are
introduCed,'V i

Réviewing on the students' linguistic problem
is quité’helpful, especially to those who are considered
as low achievers in the classroom. If this is not carried
out, those students will get more confused, and thus, the
errors indicated above will be ﬁore easily committed by>'
those students. | )

The other types of errors which are not the con-
- sequence of the students' poor mastery of the rééuisite
knowledge can be prevented by good explanation., Bésed on
the writer's teaching experience, the ﬁost-striking and‘
common errorsb-inversion errors- - can be prevented by
comparing the English word order of the topic being dis-
cussed with the Indoneslan or Javanese word order of the
same topic. Here, the stﬁdents arerfaced with different
things and they are expected to conclude by themselves
that the two word orders in terms of their systems in

ordering words are not always equal or linear. Errors in
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terms of misplacement of to be can be prevented _ by
giving the students ample explanation saying'that the
‘§g~pg is not always placed at the end of the clause. The
to be can immediately follow the wh- eledenf'if therlat—

ter functions as the subject of the dependent clause,

5.2, COVERSATIONAL EXERCISES -

' Teéching or explaining‘the studentsf linguistic
problém is, of course, é good effort, but it is not
enough; The students must be mechanically given- ample
practice by the so-called mechanical drills66, of coursé,

with attention on the students' linguistic problem, If

those mechanical drills have been satisfactorily,carriéd

out by the students, teachers can proceed with the so—r
called conversational exeréises.‘The 1atter'is suggested
here to follow up the former. As we know, mechanical
drills just effectively highlight pafticular grammati- -
cal structures, yet they afe presented as a string of
- single sentences, not related to each other in any uni-

fying, relevant context. Such drills,Aby all means, still

66Since most teachers of English have been fami-
liar with the mechanical drills, the writer does not
intend to discuss them here. Those who still do not know
how to handle these drills are suggested to consult these
books: Robert Lado, Language Teaching (Bombay-New Delhi:
Tata McGraw-Hill Publishing Co., Ltd., 1974), p.p. 90 -
10%; Robert Lado and Fries, English Pattern Practice
(Michigan: Ann Arbor - The University of Michigan Press.
1977); Robert Krohn, English Sentence Structure (Michi -
gan: Ann Arbor -~ The University of Michigan Press, 1971);
and Frank M. Grittner, Teaching Foreign languages (New
York, Evanston, and London: Harper and Row Publisher R

' 1969), PeDe 203 - 241.
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cannbt be employed to eliminate the erfors. Perhaps, the
mechanicalrdrills based on the studénts' linguistic pro-
blems are successfully handled when the students know
that they are drilling that problem. But when later they
try to com@uhicate in the targét language, their  atten-
tion necessarily shifts to the mesSage, while the mech~
anics of the 1apguage falls back upon the habit system ,
and the native language takes over. It means that  they
commit errors again. Teachefs should realize that expla-.
nation ahd mechanical drills still do not suffice to e-
liminate the errors (commdn'errofs). The students should
be made engaged in conversgtions'that show they can use
thé dependent wh- interrogatiVe clauses correctly. During
fhe convérSational exercises, error corrections can be
given wheﬁever it seemgappropriate. Allwright67'places the
burden‘oq thé teacher to be a source of information about
the target language and to react to érrors whenéver it

68 L1aims that when the

seems.apiropriate to do so. Corder
learner's attention is'drawn‘to his mistakes, not only is
he unable to correét them, but also he may even . commit
another’error'in tryihg to do sb, Corder believes, there-
fore, that the teacher's function in error correction ié

to provide data and examples, and where necessary to

offer explanation and descriptions and moré_impqrtantly ’

6?James Hendrickson, op, cit,, p. 16.
68Ib .

id,
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verification of the learner's hypothesis about the tar-

get language.

To know why the writer chooses a model of con-

versation to exercise the students, let us follow along

Robert Lado's ideas:

are more

69

"Coversational dialogues are preferable to po-
etry or formal prose because conversations show
a greater range of the basis constructions  of
the language in matter-of-fact context. Poetry
uses more of the unusual constructions and the
less typical variants of common constructions .
Prose makes little use of questions, requests ,
and answers; it is characterized by longer pat-
tern." ’

- Furthermore, Lado also suggests that dialogues

70

easily memorized'compared with others'”,

"Poetry uses unusual sentences and special vo-
cabulary. Reading selections have long state-
ments of a few, 1f any, questions and requests.
Conversational material in a standard dialect
exeniplifies most naturally the questions, re-
quests, answers, statements, and vocabulary
that constitute the language. So dialogues are
chosen for memorization." -

69Robert Lado, Language Teaching (Bombay - New

Delhi: Tata McGraw-Hill Publishing Co., Ltd., 1974), p.51

O1pid, p. 62.
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5.2+.1« Three Models of Conversational Exercises

Before the three models of conversational exer-
ciSes are illustrafed, let us now discuss how we can in-
troduce those kinds of exercises.

Actually there are many ways to introduce these

conversational exercises. The writer does not want to
dictate any particular method. Rather, he encoufages
teachers of FEnglish to develop strategies that are com-

patible with their dwn'teaChing style, the specific needs

of their stﬁdents, and the particular grammar andrcontent
of the lesson at hand. |

Some teachers will want not to distribute  the
texts at thisistage, giVing their students a chance to
listen to the model before seeing it in print; Whereas
others will want to distribute the texts and to have
their texts open for the model conversation or see it in
written on the blackboard. The'teacher may read or act
out thé conversation while the studenté follow aloﬁg;-orr
may read through the model with another'student, or may
have two students present the model to the class.

Whether texts distributed are open or closed |,
students should‘have ample opportunity to understand and
practice thé model befére attempting the conversational
exercises that follow it. If the students have go£ émple
opportunity to understand and practice the given model ,
the teacher's key‘function is éimply to pair up studenfs
for '"'side by side" conversational practice and then to

serve as a resource to the class: for help with the'help
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with the structure, new vocabulary, and pronunciation.
Really, 'side by side' practice can take many
forms. Most teachers prefer to call on two students at
a time to present a conversation to the class. Other

teachers have their students pair up and practice the

conversations together. Or small groups of students might

work together, pairing up within these groups and pre-

sentingrthe conversations to each other. This ~ paired
practice help teachers address the varying levels of
ability of their students. Some teachers like to pair

stronger students with weaker ones. The slowerr student
clearly gains through this pairing while the more ad-
vanced student also strengthens his or her abilities by
lending assistance to fhe speaking patner. Other -teach-
ers will want to pair up or group students of similar -
levels of ability; In this arrahgément, the teaéher can
devote greatef attention to the students who need o it
~while giving more capable students the chance to  learn
from and assist éach,other. To make the explanatioﬁ é—
bove more cleafly understcod, let us see the following
exercises71'that can be employed to practice the | topic

being discussed in this thesis.

,71The first two models are adaptedrfrom Side By
Side: English Grammar Through Guided Conversations, II.
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MODEL TI: -

A: Where is the money?

B: I don't know where the money is.

Pomsraong

A: What did the robbers look like?

B: I don't remember what they

looked like.

ASK AND ASWER’THESE‘QUESTIONS USING ONE OF THE FOLLOWING
EXPRESSTONS IN YOUR ANSWER:

T don't Know e« I don't remember ... .

I can't remember ... . I've forgbttenr... .

T'm not SUre cee o I have no idea vece o

. number?

3. What are'they arguing e When will the train
about? _ arrive?
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6. Who was the president of
Indonesia?

7. How long have Mr. and 8. When is Santa Claus
Mrs. Pramono been. going to come?
married? : -

10. How much do the e

( g8ES
coat? cost this wesk?
A5
S
Gl

dal Al
-~ LA
- LotV LT
v e \\/ ?
L A 4
’ Mo
KA\)V:S\ .

11. How often does the ice 12, What time does the
cream truck come by? : movie begin? -
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13. What did we do in 14. Why do young people like
English class such loud music?
~ yesterday? :

15. Who called me the day 16. How much does a haircut
before? cost these days?

.

17. ]
Ly e €ee e et EE a0t i

¢t e e ac e b e . ) ‘ceecececeee e e ?

8? ® &6 § @ & F T E O QB & E S S ERE ST
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MODEL II:

Ne hat’ume doefs the concert. begm?

BOX OFFICE

A: Do you know what time the comcert begins?

B: I'm sorry. I dom't know. You should ask the man at
the tox office. He can tell you what time the
concert beglns.

A: Can you tell me how long I've been here?

B: IT'm soory. I don't know. Ydu should ask your nurse.
She ean tell you how long you've been here.
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1. Do you know ... 2. Do you by any chance know ...

ask the ticket agent - ask the people mext door
How much does this TV cost ? -4
. OO Yy .T':‘Ei’ : i - '
= = ‘  — ’ :
A\ &

2. Could you pleaée tell L4Li Do you by any chance know ...
ME oo talk to the salesman
ask the teacher - :

5. Can you tell me ... 6.'Do you have any idea ...
check with the mechanmic ask his supervisor

3 !
3 I (7 AR Yot
) <t B
R 4-.&".‘»"’5'- Ao

7. Could you possibly €. Could you tell me cee
tell me eves ask your older brother

ask the boss




MODEL TITITI;
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Harto (S1) : What's her name?

Anton (S2) : Pardon? |

Andre (S3) : Harto wahts to knowrwhat her name

. is. |

Anton. : Oh, sorry; I didn't understand.
(I'm not sure. I think/Perhaps/
'Maybe) her name'sdInggar. |
QB;. :
Oh sorry. I didn't underétand;

I don't know’” what her name is.

After the sfudents have ample opportunity td
uﬁderstand and practiqe the given modei, the teacher can.
break the studénts into.groups of fhree and ask them to
préctiée the given:model with new .information. To make
the students understand the givenrmodel,kthe teacher
should'explain how the situation of the gonVersation
looks like. The explanation can be:given in Indonesian
when necessary. | | |

In the model of conversation above, we can see
that S1 asks S2 a question. S2 pretends to hard of hear-
‘ing. And then 53 reports the question. S3's effort lets

S2 understand the question and finally answer it. Here

?ZThiS expression can be replaced by any ex-
pression listed in the prévious page. See model I,
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the students can also practice how to answer a question

41f they are certain or uncertain. They can also préctice

' hdw to answer a question if they really do not know.

To be écknowledged, there are still other types
of exercises that will also improve the students' mastery
of the dependent wh- interrogative clauses other than the
types of exercises offered in the preceding pages."From

the typés of exercises listed, a teacher, hopefully,>can

get a good idea of just what has to be carried out . to
ensure learning on the part of the students. The re-
sourceful teachers, the writer believes, can come up

with many useful and practical exercises which fit the

~level of both the class and individualrstudents.




CHAPTER VI
CONCLUSION

This thesis, finally, ends with the cénclusion
that dependent wh- interrogative clauses are to a cer-
tain extent difficult for studenté of SMA. This is true
because énly‘28% of the sample obtains scores above - 75
on a 0 - 100 scale. The remainings, 72% of the sample ,
do experiencé difficulty in learning the depéndent wh-
‘interrogative clauses. |

Students qf,SMA commit various tyﬁes of Verrors'
when they produce complex sentences in;whiéh the de-
pendent wh- interrogative clauses exist. The result of
the analysis points 6ut’seven'different types of errors,
i.e.: inversion errors, redundancy errors, errors in
" terms of misplacement of to be; errors in terms of omis—
sion of to be, agréement errors,'errérs in terins of onils
sion of to do, and beverbrerrdrs. Further study confirms
that the most common and striking errors among others

are the so-called inversion errors. Basically there - are

three possible sources which quite possibly cause those
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errors to occur, namely: interlingual interference, that

is the influemce of the students' mother tongue and the

students' previously mastered language, intralingual in-

terference, that is the interference caused by: dvere
generalization and false concepts hypothesized, and the
third éourcé is the students' carelessness or negli-
gence. The findings above, inevitably reveals that the
teaching item diécussed in this study demands extra at-
tention in the learning-teaching prbéess if téachers of
| English expect'better‘results of leafningr
Since the result of the study proves that de-
pendent wh- interrogative clauses are difficult to  ac=-
quire, some théughts on how to eliminate or at least tor
minimize the .errors Which are most of the time committed
by the students are offered. The exercises - illustrated.
in chapter V aim to hélp students learn to uée the lan-
guage grammatically, through practiée wifh meaningful
conversational exchanges;
| It is on account of his limited knowledge " on
both thé fopic being discussed and the reséarch methb-
dology that the writer confesses that. the Whole findings

- obtained through his study~aré still far from being sat-

isfactory. Anyhow, the writer believes that his present
findingsrare of good_contfibutions to fhe'improvement of
teaching English especially teéching dependent wh~ in-.
terrogative clauses to students of Senior High School.

It ds also due to the reason above that the
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writer in this occasion welcomes any researchers who are
interested in this field to conduct further studies on
the same topic with the hope that the coming studies
will be more complétely, accuratély and perfectly done.
If so, the writer believes, mofe complete, accurate, and

perfect findings can hopefully be dbtained.
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APPENDIX T:

I.

TERJEMAHKANLAH BAGIAN-BAGTIAN YANG BERGARIS BAWAH KE DA~

1AM BAHSA INGGRIS YANG BAIK. DAFTAR KATA-KATA SUKAR DAN

'"TENSES! YANu HAQUS DIPAKATI TERSEDIA DI LE”BAR TERAKHIR.

NOMOR SOAL: 1 - 16.

1.

2.

3.

Pak guru ingin tahu siapa yang'sakit kemarin.

Maaf, Pak. Saya tidak dapat menerka berapa usia Big

Ben sebenarnya.

Dapatkah anda memberitahu saya dimana orang tua an-

da sekarang?

Apakah anda tahu 51apa yang sedang menyanyi di  ru-

. ang sebelah’

N
)

~10.

11.

Mereka tidak mengatakan kepada saya siapa yang ha-.

rus membersihkan piring-piring itu semua.

Saya kira dia bisa memberitahu anda dimana anda bi-

sa memangkas‘rambut anda.
Dapatkah anda memberitahu saya apakah yang harus,

saya,1akukan'seandainya'saya kehilangan sesuatu yang

berharga?r

. Anda dapat langsung bertanya kepadanys siapa yang

mengajarnya inggris.

Saya tidak mempunyai péndapat apakah Xang;membuat

anak-anak muda menyukal musik keras.

Pertanyaannya adalah siapa yang tidak belajar Ing-

gris tadi malam.




2.

25.

26.

27.

- 28.

26.

0.

2.

I T T R T

.

;
s
..

B
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How lomg mnave your parents ween married?

SOI‘I"Y,SiI‘. I'm l’lot Sure ® O 0 50 000 B0 e 00 ee e 0

: Who wants to go for a walk?

I'll ask him .....‘...............................
What makes people fat?

NObOdy haS tOld me ® 0 © 0 0 0 0 ¢ 0 00 e P e s 0000 LGOS CCE

: Who didn't airtend the meeting?

sorry, Madam. i1 can‘'t remember Cieeeecrieeeneens
Who doesn't 1iké Lo participate im tne seminar?
You'd betlter ask tine captainm of the class ¢ieee.
When did they get engaged? |

T'M NOt SBULE sevesvssssssossssssossssnsssaasanne
When did the First World War begin?

I can't rememuer'...............;.......,......*

Why doesnit she like To get married soon?

I really don't know. iou‘'d better ask ner direci-

l‘y o ¢ o 00 0 0 ® 0 6 0 0 T PO P OSSO L e 0 st a0l e b e 7.‘. .....

What kind of food doesn't she like?

1 can't remember «..oeeee. et ecae oo ceeereieace

&t exx@O0D LU CKR&e seieke




DAFTAR KATA-KATA SUKAR:

- = di dalam
~ sebemarnya
- di ruang-sebelah
-~ membersihkan
~ pirimg-piring
~ memangkas reambut anda
~ kenilangan sesuatu yang
berharga
~ analk-auak muda
~ musik keras

~ makanan yangrberlemak

103

inside
actually:

next door

: clean

dishes
get you hair cut

lose anything valuable

youngsters
loud musie

greasy tood

- perpustakaan library
- memanggil call
- lagi : anymore
PTEnSESY YANG HARUS DIPAKAT:
SOAL NOMOR "TENSES"
- S :
1 past
2 present
3 present
a present
> present continuous
6 present
7 present
8 present
g past
10 present
11 past
12 preseant
13 present
14 present .
15 past
lo present
o
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NAMA LENGKAP: .............

KELAS/JRB. & eeeeeenn. ceee

NAMA SEKOLAH: ........... .o

LEHMBAR JAWABAN:

1. 1he teacher wants to know who ....cveeveerencencnnne
2. they don't know who teeeeecntearreatesateaseerseianns
3. Sorry, Sir.. I can' guess NoW O0Ld weeeeeesseeossonses

L., Can yoU t1l Me WHEIe .e.eeeeeceerercsesonoonoosnens:

5. DQ you know who ...............;..........;.........,
b. They didn't tell Me WHO +euevnenneusennenacncnennnns
/. 1 think he can tell JOU WHETE +vevevvvvnneeerinaonns
8. Can you tell me WHAL o eeeevnoecnnnonssnnesensennanen
C. You caii directly ask heT WHO eeveveoerocencencannnee
10. T have RO 1dea WHAL +eueesinerrnneeesnneenneesnesnns
11l. His question 18 WHO +ceieeeesccossscscosssssnnssccsss
" 12. L don't know. who ...}.......f.......;.,.....;.......
1%, L don‘t KuOW DOW OFTEH e eeuevonoceonsonosannnss e
14. Please ask her when .......... ceeise i tecereasecennas
15. Can you tell ﬁe why @ eseacsennesboteasanssnenerannne
l6. Try to tell me frankly why R LR T TR PR PR

17. Sorry, Sir. L have BO 1d€8 ..eveeececceccsscocsancns

18. sorry, Madam. I can't.uell_youl.........;...........

19. wo tell you the truth, I really don'‘t know .........

20. I have no idea ..eeeveencnennn-nan ceeeean ceeeesanens
21. lmv‘e l:lo idea ..............'............."........

22. Please ask thne 1€ACHEr cicieiierececcesrsosvecersonssans




25. I've forgotten ® @ ® 9 & 0 & 0 0 0 O b O b e 0 P b o eSS e e e e 00 0 doe
2. Sorry, Sir. L'm mO% BUTre ceiiiieececiceccncscnsaecsens
'25. I'll aSk him ® 5 A 6 0 0 0 0 0 L G F OO OGP A O OO S PO OO e PP 0000 00 e -

Zb. Nomdy has toldme ............V............'.....l..

27. Sofry, Madam. I can't rememBer ..cecessoscsvcococcssa

28. You'd better ask the captain of the €lass .eeeeeeen.

2¢. I'm not sure ,;................ﬁ..hn.,..;...,‘...t..

30. I can‘t remember e e are e
31, I really don't know. You'd better ask her directly

32. Ican’t I‘emember’ ...0'..0.....0000‘.0...0.-.'.0.0..0...




APPENDIX II:

THE DISTRIBUTION OF HIGHS, AVERAGES, AND LOWS




NAME OF SCHOOL : SMA NEGERI 1 YOGYAKARTA

DEPARTNENT : SOCIAL SCIENCES

TOTAL OF STUDENTS  : L4k

SUBJECTS SCORES SUBJECTS SCORES

1 8 23 7
2 8 21 7
5 8 25 7
4 8 26 7
5 8 27 7
6 8 28 6
7 7 2G 6
8 7 30 6
¢ 7 31 6
10 7 32 6
11 7 33 6
12 7 g 6
13 7/ 35 6
14 7 36 6
15 7 37 6
16 7 38 5
17 7 56 5
18 7 LO 5
1¢ '/ 41 5
20 7 L2 5
21 7 L 4
22 7 W Iy

*The distribution of highs, averages, and lows is

6 : 31 : 7. .
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NAME OF SCHOOL : SMA STELLA DUCE YOGYAKARTA

DEPARTMENT : PHYSTCAL SCTENCES

TOTAL OF STUDENTS s L

SUBJECTS . SCORES ~ SUBJECTS SCORES

1 S 23 7
2 9 2L 7
3 ¢ 25 7
" 8 26 7
5 8 27 7
6 8 28 7
7 8 2¢ 7
8 8 20 7
S 7 31 7
10 7 32 6
11 7 33 6
12 7 Sk 6
13 7 35 6
1L 7 36 6
15 7 37 6
16 7 38 6
17 7 3¢ 6
18 A 14O 5
1c 7 41 5
20 7 Le 5
21 7 L3 5
22 7 Lely 5

The distribution of highs, averages, and lows is

8 + 31 : 5.
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NAME_OF SCHOOL : SMA NUSANTARA YOGYAKARTA

DEPARTMENT : PHYSICAL SCIENCES

TOTAL OF STUDENTS T Lh

SUBJECTS : SCORES SUBJECTS SCORES

1 8 23 6
2 8 21 6
3 8 25 6
4 - 8 26 6
> 8 27 6
6 7 28 6
7 7 2¢ 6
8 7 30 6
¢ 7 31 6 .
10 7 32 6
11 7 33 6
12 7 34 6
13 7 35 6
14 7. 36 5
15 7 37 5
16 7 38 5
17 7 3¢ 5
18 % 4O 5
1¢ 7 41 5
20 7 he 5
21 4 L3 A
22 6 Lyl s

*The distributidn of highs, averages, and lows is

5+ 30 S
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NAME OF SCHOOL : SMA MA'ARIF YOGYAKARTA
DEPARTMENT : PHYSICAL SCIENCES
TOTAL OF STUDENTS Ly
SUBJECTS SCORES SUBJECTS SCORES
1 8 23 6
2 8 21 6
3 8 25 6
by 8 26 6
5 8 27 6
6 7 28 6
7 7 2¢ 6
8 7 20 6
¢ 7 51 6
10 7 32 6
11 7. 33 6
12 7 34 6
13 7 35 6.
14 7 36 >
15 7 397 5
16 7 38 5
17 7 3¢ 5
18 7 40 5
16 7 Ll 5
20 6 42 &y
21 6 L3 l
22 6 Wy L

*The distribution of highs, averages, and lows is

5 : 30 : G,
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NAME OF SCHOOL : SMA NEGERI 1 BANTUL
DEPARTMENT : SOCTAL SCIENCES
TOTAL OF STUDENTS Ll -
SUBJECTS SCORES  SUBJECTS SCORES
1 0 23 6
2 8 24 6
3. 8 25 6
I 8 26 6
5 8 27 6
6 8 28 6
7 8 2¢ 6
8 7 30 6
G 7 31 6
10 7 22 6
11 7 23 6
12 7 31 6
13 7 35 6
14 7 36 5
15 7 37 5
16 7 38 5
17 ? 3¢ 5
18 7 4o 5
16 7 11 5
20 7 42 5
21 7 43 -5
22 7 il 4

*The distribmtion of highs, averages, and lows is

7 : 28 : G, -
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NAME OF SCHOOL : SMA BOPKRI BANTUL
DEPARTMENT ‘ : SOCIAL SCIENCES
TOTAL OF STUDENTS DL ‘
SUBJECTS ' SCORES SUBJECTS SCORES
1 ¢ 23 14
2 8 2L 6
3 8 25 6
4 8 26 6
5 8 27 6
6 8 28 6
7 8 2¢ 6
8 7 20 6
¢ 7 31 6
10 7 32 6
11 7 33 6
12 7 3 6
13 7/ 35 6
14 7 36 5
15 7 37 - S5
16 7 35 5
17 7 3¢ 5
18 7 LO >
1¢ 7 L1 "5
20 7 Le 5
21 7 43 5
22 7 Ly 5

*The distribution of highs, averages, and lows is
7 28 ¢ G,
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NAME OF SCHOOL - : SMA NEGERI 1 WATES

DEPARTMENT : PHYSICAL SCIENCES
TOTAL OF STUDENTS 2 Ll - , ' .
SUBJECTS ~ SCORES SUBJECTS - SCORES
1 G 23 6
2 c 2L 6
3 8 25 6
L 8 26 6
5 8 27 6
6 8 28 6
7 '8 2¢ 6

5 7 30 6
¢ 7 31 6
10 7 32 6
11 7 33 6
12 7 34 6
17 7 35 6
14 7 36 5

15 7 37 5 -
16 7/ 38 5
17 7 3¢ o
18 7 40 5
1¢ 7 41 5
20 7 42 >
21 6 L% I
22 6 Ll I

*The distribution of highs, averages, and lows is
7 128 @ €,
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NAME OF SCHOOL : SMA BOPKRI WATES
DEPARTMENT : PHYSICAL SCIENCES
TOTAL OF STUDENTS nn
SUBJECTS SCORES - SUBJECTS SCORES
1 8 23 7
2 8 2L V4
3 8 25 ?
A 8 26 14
5 & 27 V4
6 8 24 6
7 8 2¢ 6
8 -7 30 6
< 7 31 6
10 7 32 6
11 7 33 6
12 7 3l 6
13 a 25 6
14 7. %6 >
15 7 37 5
16 4 38 5
17 / 3¢ 5
18 -7 40 5
1¢ 7 L1 5
20 7 e 5
21 7 L3 b
22 7 L b

*The distribution of highs, averages, and lows is
7 1 28 : ¢C.
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NAME OF SCHOOL ¢ SMA NEGERT 1 WONOSARI

DEPARTMENT . SOCTAL SCTENCES
TOTAL OF STUDENTS Ll
SUBJECTS  SCORES .~ SUBJECTS .  SCORES
1 C 2% -6
2 8 24 6
3 8 25 6
4 8 26 - 6
5 8 27 6
6 8 28 6
7 7 2¢ 6
8 7 20 6
g 7 31 6
10 7 32 6
11 7 33 6
12 7 3l 6
13 7 5 6
14 7 %6 6
15 7 37 6
16 % 38 )
17 7 3¢ 5
18 7 4O 5
1¢ 7 41 S
20 7 42 5
21 % L3 S
22 7 T Ly L

*The distribution of highs, averages, and lows is

6+ 31 : 7.
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NAME OF SCHOOL : SMA MUHAMADIYAH WONOSARI

DEPARTMENT . : SOCIAL SCIENCES
TOTAL OF STUDENTS oy
SUBJECTS | SCORES ~  SUBJECTS SCORES
1 8 23 6
2 8 2 6
5 8 25 6
I 8 26 6
5 8 27 6
6 7 28 6
7 7 2¢ 6
8 7 30 6
G 7 31 6
10 7 32 6
11 7 33 6
12 7 34 , 6
1% 7 35 o
14 - 7 36 5
15 7 57 5
16 ? 38 5
17 7 3¢ 5
18 7 40 5
1¢ 7 41 >
20 6 L2 5
21 6 Lz 2
22 o. by 5

*Phe distribution of highs, averages, and lows is

5 : 30 : Q.
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NAME OF SCHOOL : SMA NEGERTI 1 SLEMAN

DEPARTMENT : PHYSICAL SCIENCES

TOTAL OF STUDENTS s 44

SUBJECTS SCORES SUBJECTS - SCORES

1 9 23 %
2 c 21 7
3 8 25 7
l 8 26 7
5 8 27 7
6 8 28 7
7 8 2¢ 6
8 7 320 6
¢ 7 31 6
10 7 32 6
11 7 33 6
12 7 34 6
13 7 35 6
14 7 36 5
15 7 37 5
16 7 38 5
17 7 %S 5
18 7 o) 5
16 7 41 5
20 7 42 2
21 ? 43 Y
22 7 Lyl L

*The distribution of highs, aVerageS, and lows is
7 28 : 9, : ' '
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NAME OF SCHOOL : SMA COLLESE DE BRITO
DEPARTMENT : PHYSICAL SCIENCES
TOTAL OF STUDENTS 2 bl
SUBJECTS SCORES SUBJECTS ~ SCORES
1 ° 23 7
2 G 2l 7
3 ¢ 25 7
4 8 26 7
5 8 27 7
6 8 28 7
7 8 26 7
8 % 30 7
9 7 31 7/
10 7 32 6
11 7 33 6
12 7 3l 6
13 7 35 6
1y 7 36 6
15 7 37 6
16 7 38 5
17 7 3¢ 5
18 7 4O 5
1¢ 7 L1 -2
20 7 h2 S
21 43 5
22 5

Ll

*The distribution of highs, averages, and lows is

7+ 30 : 7. . | ,
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NAME OF SCHOOL : SMA ST. THOMAS SLEMAN

- DEPARTMENT : SOCIAL SCIENCES
~ TOTAL OF STUDENTS I
SUBJECTS SCORES SUBJECTS - SCORES
1 8 23 6
2 8 2l 6
3 8 25 6
4L 8 26 6
5 8 2% - 6
6 8 28 6
7 -8 2¢ 6
8 7 30 6
9 7 %1 6
10 7 32 6
11 7 33 6
12 7 pL 6
13 7 35 6
14 7 36 5.
15 7 - 37 5
16 7 38 5
17 7 3¢ 5
18 7 40 5
16 7’ 41 2.
20 7 42 4
21 6 L5 - iy
22 6 Li ly

*The distribution of highs, averages, and lows is
7 28 @ €,
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NAME OF SCHOOL : SMA ST. AGUSTINUS SLEMAN

DEPARTMENT : PHYSICAL SCIENCES
TOTAL OF STUDENTS S
SUBJECTS SCORES SUBJECTS SCORES
1 8 23 6 -
2 8 2y 6
5 8 25 6
I 8 26. [$
5. 8 27 6
6 -8 28 6
7 8 2¢ 6
8 7 50 6
S 7 31 6
10 7 %2 6
11 7 33 6
12 7 3 6
3 7 35 6
14 7 36 5
15 7 y 5
16 7 38 5
17 7 3¢ -5
18 7 40O -5
1¢ Y 41 Iy
20 7 L2 4
21 6 L3 l
22 6 Il L

, *The distribution of highs, averages, and lows is
7 128 ¢ G.
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APPENDIX III:

THE TABULATION OF THE SCORES OF THE TEST TRY-OUT

TESTEES SCORES . TESTEES SCORES

1 26 21 - 23
2 26 22 23
3 26 23 23
4 26 2y 23
5 26 25 ' 22
6 25 : 26 S22
7 25 27 22
8 25 ' 28 .21
o 2y | 26 21
10 oz 30 21
11 2L ‘ 31 20
12 o | 32 18
13 23 - 33 | 18
1y 23 3l 18
15 23 35 18
16 23 36 15
17 23 37 15
LR 25 o3 15
19 23 3 13
20 ' ' 23 40 ‘lO

PcT‘cOO
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The Total Score : = 867
The Number of the Testees = 40
The Average Score = 21.67

It revéals that on the average the testees can correctly
answer 21.67 items out of the 32 items administered or

67.73% of the whole test.

0000




TABLE IV: , : 123
THE SPLIT-YALF METHOD OF COMPUTING THE RELIABILITY OF THE TRY-
OUT. ‘

N X y XY bG v2
1 12 1, - 168 1hl 196
2 12 14 168 144 1¢6
3 12 1y 168 1uy 16
I 12 14 168 1il 196
5 12 14 168 144 166
6 11 14 154 121 156
% 11 14 154 121 156
8 11 14 154 121 . 1¢6
e 11 13 143 121 16¢
10 11 1% 143 121 166
11 10 14 140 100 196
12° 10 - 14 140 - 100 166
13 10 13 130 100 16¢
14 10 1% 130 - 100 16
15 10 1% 130 100 16¢
16 10 1% 130 100 16¢
17 10 © 1% 130 100 16¢
18 10 13 130 100 - 16S
1¢ 10 13 130 100 16¢
20 10 13 130 100 . 16¢
21 11 12 172 121 1416
22 11 12 132 121 1ik
2% 11 12 132 121 1hy
24 11 12 132 121 14k
25 ¢ 13 117 81 16¢
26 © 13 117 81 16¢
27 ¢ 5117 81 16¢
28 8 13 . 104 6L 16<
ac 8 3 104 6l 16¢
8 13 104 64 16¢

Pe.t.0.
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31 8 12 96 64 14k
32 7 11 77 e 121
33 7 i 77 UG 121
34 7 11 77 o 121 |
35 7 11 77 4o 121 o
36 5 10 50 25 100 E
37 5 10 50 25 100
38 5 10 50 25 100
3¢ b ¢ 36 16 81
14O 3 7 21 0 e
L0 36¢ 498 4710 3604 6268

p.t.0.




where:

B M e M=
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&\I. Sxy - () (Zy)al _
o - @0?] [n=s - c:ifyﬂ

&qo « 4710) - (368 496)] 2

a0 4 3608) - azsnam] [wo . 6298) - (248004&  |

(188400 - 183264)2
(144160 - 135424) (251980 - 24800%)

26,378,456
34,210,176
0.771071625
_ \\/ 0.771071625
0.8781068414
.87
= the number of the testees
= the scores of the odd items
= the scores of the even items
e = the square of the scores of the odd items
e = the square of the scores of the even items
xy = the coefficient of reliability of the half
test
> = sum up sign

p.t.0.




THE COMPUTATION

ENTIRE TiST.

where:

r

-

11

22
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OF THE COEFFICIENT OF RELIABILITY OF THE

1187

€3

the coefficient of reliability of the entire .
test

‘the coefficient of reliability of the half
test. ' '

000000




 APPENDIX V¥: 127

THE COMPUTATION OF THE VALIDITY OF THE TEST TRY~OUT USING THE

PEARSON'S PRODUCT MOMENT CORRELATION FORMULA

N x y , X y© Xy
1 81 80 6561 6400 64,80
2 81 80 6561 64,00 6480
3. 81 80. 6561 6400 6480
A 81 85" 6561 7225 6885
5 81 85 6561 - 7225 6885
6 78 75 6084 5625 5850
7 78 75 6081 5625 5850
8 78 75 608L 5625 5850
9 75 20 5625 o400 5250

10 75 70 5625 4200 5250

11 75 70 5625  4<00 5250

12 75 70 5625 4005250 o

13 71 80 5011 6400 5680 e

14 71 80 5041 61400 5680

15 71 80 5041 6400 5680

16 71 75 5041 5625 5%25

17 71 75 5041 5625 5325

187N 75 5041 5625+ 5%25

1< 71 60 5041 3600 4260

20 1 60 5041 - 3600 4260

21 71 60 5041 3600 4260

22 71 60 5041 3600 4260

|
|
i
|
|
|
i
|
|
|
1
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2615

23 71 60 5041 3600 4260
2L 71 60 5041 3600 4260
25 68 50 L6624 2500 5400
26 66 50 K621, 2500 34,00
27 68 50 4621 2500 3400
28 65 7’5 heeb 5625 4875
2¢ 65 75 4225 5625 4875
%0 65 50 4225 2500 3250
31 62 50 3844 2500 3100
22 56 50 3136 2500 2800
33 56 50 . 3136 2500 2800
'34 56 50 3136 2500 2800
35 56 65 3136 4225 36140
36 46 60 2116 3600 2760
57 L6 60 2116 3600 2760
38 16 60 2116 3670 2760
3¢ 40 50 - 1600 2500 2000
40 31 50 <61 2500 1550
40 2565 185865 17¢075 180505

p.t.o0.

s
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Xy - = R maten
N
I'Xy = -
(£x)° (=y)°
2 -
EXB - =Zy° - ,
N N ;
180505 ~ 168ccy
/’ (1858¢3 - 167055) (17€075 - 170$55)
11511
12367
= S5
where : N = the number of the testees
% = the scores of the test try-out
y = the final ¥nglish scores
rxy = the coefficient of correlation between
x and y
ey = sum up sign
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APPENDIX VI:

THE OVERALL FINDINGS
OF THE SECOND DATA

TOTAL ERRORS , FrR T TOTAL EPRORS  |POSSIBLE COR-| LCRcoNtAGH

NO: TYPES OF ERRORS T4, Vel ol elo (ol aa] izl as] 0] s 16_‘17 18 |19 | 20| 21| 22| 23|24 |25 |26 |27 |28 |29 | 0| 31| 2| OF EACH TYPE  |RECT ANSWERS | TYPE

1. | INVERSION ERRORS ‘ 314751 e | ge | 98| 98| 62| 62 59 | 59 20| 36 120 120 |92 | 92 1,120 2,688 41.66%
2. | REDUNDANCY ERRORS 64 | 64 1 : ’ 128 %36 38.09%
3, | MISPLACEMENT OF TO BE 33 | 33 Lol | 67 | 67 16 227 1,008 21.82%
L4, | OMISSION OF TO BE ¥5 45| |ee | o I - w0 -
5. | AGREEMENT ERRORS 23| 25| : 16| 16 28 672 11.60%
6. | OMISSION OF TO DO 10 | 10 20| 204 ' 50 572 8.92%
7. | PEVERB ERRORS 1= 15| 6| eleo]20fis | 18] 118 1,54t 8.77%




