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Chevter I

I¥TRODUCTION

A very iﬁtereéfing and-décisiverphenomenon appeafed
last'yeafzrfhe emergencé'of the Curriculum 1984. This
change of curriculun undoubtedly affected and will affect
the entire world of education in Indonesia; and therefore,
it affects the teaching:ofrEngiish as a foreign language

in high schools.

~This new curriculum basically modified the one

introduced in 1975. One of the things changed, the one

that I think is of the greatest importance, is the use of
appfoaches,and methods. _The'néerngliSh syllabuS'suggests'

that we use Communicative approach instead of structural

approach with its Audio Lingual ilethod in the previous

‘curriculum. -

This modification certainly changes the entire view

of Englishfteaching in high schools,  especially of how and

~what to teach. The situation may be problematic since

_teachers are already accustomed to the structuré-based'

-

Syllabus‘of therCurriculum 1975.

A Believing that the Curriculum 1975 failed inrsomé

: reépects, especielly in the oral gkill, fhe'writer tries

to elaborate theArea$ons of the failure and éynchroniéally



relates thiem” to fherCurriculum 1984 and the demands of
thersociety. This ﬁill berpresented in chaptefs 1T
'and:IiI._ Some of the reasons may not be new, but still
they are net simply to ignore if the system seeks to |
- succeed in achieviﬁg its'instrﬁctienal objeotives. The
writer'also analyzes therinflﬁeneing factor that helps
_to,lead:tOjthe failure, that is:the undefstanding of
approaches, methods'and_teohniQues during the learning

~teaching process.

rChapter IV is deVOtedstorclearieg up the confusioh
,of anproaches; methods‘andrtechﬁiQﬁes.because these terms
‘are often misperceived even by tralned teachers.- This

- chapter 111ustrctes more detalls of communlcatlon,:ahd,

leads to & very important question: When should the'actual

communlcutlon take place in the learnlng - teachlng -

prooess; und solves the Droblem of bridﬂln@ the gap

between the—presentatlon and the actual communiCation;

'Learning_priﬁcipleS'snd the desdriptidﬁief
“practical techniques afe’diseussedein'chapter V. These
techniQues'are mainlyVfor,preetisingrmeaningfulfand
communicative'patterns.'VTo.ciarify each technique, the
writer ﬁives:en exsmble which is chosen emoiricsliy;
The examples are subwect to change aocordlnvAto tne

me. t 1s teu@nt or the needs of the clgss.'
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These'fechniQues are;especially ehoeen.to fulfill
the needs ef therlearning—teachihg process based'on
Communieative apéroach. They are for.the pfactising
session which lea ds to tne actual communlcatlon. Some

of the technlques are mea ant to prov1de the gtudents with
an opportunitv to practlse certaln patterns or to create
thelr newly aoqulred lan uoge in a relaxed, amusing and
situational environment. Other'techniques sre less
.'cdnﬁrolled end therefore allow fhe students to use the

language creat 1ve1y.

Although the technlques are espe01a11y devoted to
hléh school English teachers, Junlorrhlgh school~hngllsh
teechers or uniVersityr1ecturers'mighf be_able to use
theﬂ by maklnT those technlques Dlmblef or- more

COmollcated

After,teeching_fof a pefiod of time, ifris, of
zcourse, impoftaht that'the teechef knoWs the students'
language:proficienCy. ,ChapteriVI will discuss some
VpOSSibilitieS of measurihg the students' abilities in
expressing their thoughts/feelihgs and eommuniceting
these to .others. | | V
ﬂasﬁrbut not least are some su@geétionrof how to

make use ofrthe techniques and the competencies for the

_befternent of hlﬁh school studentsf/performance.
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- CURRICULUL 1975 AMND THI TELCHING OJ

. SPEAKING IN HIGH - SCHOOLS

It is commonly accepted'that most high school
students cennot express their ideas orally and
effeétiVely in English. This phenomenon is caused by

various reasons and situations. Among them are:

IT.1 The.émphaéis'of 1anguage teaching in high -
schools | .

II,? TeaChersf ¢ompetence éndrteachersfrattitude

iI.j Class sizeér

IT.4 Students' motivation

Following is the discussion on each of the reason.

II.1. The Emphasis of Languege Teaching in High Schools

Let us take a look at théVCﬁrrioulum 1975, Thé
curricular objectiveerf Engiishrteaghihg'in high schools
are: | B | |
II;1.118isWa memiliki:pengetahuan tentang'pola 1anjutan'

kalimat bahaéé'Inggris déngan kcsé katé (VoCabulary)
fyang diperluésrkirafkira 4OQO katé (StudentS héVe
fhe kﬁoWlédgerQf:advanced'structufes of English

with expanded vocabulary of 4000 words).



"IT.7144

S IT.1.2.2.0

Siswa memiliki 'working' knowledge of fnglish
[0 Rands

yang dapet dipergunakan untuk: (Students have the
'working' knowledge of Tnglish that can be used
for:)

Ir.1.2.1 Membaca yang efektip (Effective reéding); 

femahami bahaSa lisan (uﬁderstaﬁding~'
spoken Eng1ish);7 | |

IT.1.2.3 Menulis (Writing)

11;1.2;4 Bercakéﬁ—cakép (Speaking..

Siswa dengan tepet menggunaken pola lanjuten

{elab]

‘kalimat bshasa Inggris dengan kosa katea yang sudah

diperluas kira-kira sampai 4000 kata. (Students
are able to use advenced English sentence

structures:oorrectly'with,expanded,vocabulary of

4000 words).

Siswa trampil menggunakan: (Students are skillful -

at us1ng;)

,II.1}411 kecaképan membaca, (réading ability) uhtuk

menyelémi isi buku pelajaran dan behan-
;Fbéhanrrﬁjukén (reference) delem bahasé,
 InggriS.-(reading'ébility td,understandr
the éonfenfs of,texfbboks-and reference'-L
| in Bnglish) | |
II.1;4;2:kéCakapdn meﬁahami:bahaSa lisan (listeningif
 abi1ity) unﬁuk,menangkapikuiiah/pércakapah,
'alam bahasé Inggris‘*r(listening.ability"
to‘uﬁdersfand 1ectufes andrqonversationsrw

in English).



II.1.5

IT.7.4.3 ce0qmrpun menull (vrltlng ablllty) untu”
mencatut kuliah dan berkomunik asi secara
tértulisrdalam bahasa Inggris. (writiﬁg
ability to méké notés on lebtures and to

communicate in written English.)

'II.T.4,4 kecakapun berbicara (speaklng ablllty)

*untuk berkomun1k¢31 secara llsan delam
bahasa, Inggrl (speaklng-abllluy to

. communicate orally in English).

Siswa menghergei bahasa Inggris khususnya dan

bahasa umumnys sebagai suatu sistem untuk

'berkomuhikasi. (Students appreciate English

- especially and languages in general as a system

I1.1.6

of communication).

Siswa menyenangi kebiasaan mempergunakan bahasa

Inggris sebagai alat komunikasi di samping bahasa -

Indonesia. (Students are fond of using English -

~as a means of communicsation along with Indonesian).

CIT.1.T

Siswa menghargei bahasa'Inggris sebagai alat untuk

momperdalam 1lmu pengnbahuan ddn menﬂendl kebudayaan

'bangsa,laln. (otuaents appre01abe En@llsh as a

means to brdaden,knowledgerandrget'to know'qther

'peOple'sTQultﬁre).1

1

Rurd kulum Sekoldh Ienengah Atas (UJA),_

1975 Garls~ydr15 Besar Prowram Pengejaran, Buku II D.2.,

Bide ng

studi: Bahasa Ingprls Departemen Pendidikan dan

Kebudayaan, b, 1 - 11



Lookln“ at the curricular. obgeotlves of Cdrrloulum
1975, we underetend that the numoer—one sk111 1n nlah
achools JS releng. ‘However, speaking 1s a]so a goal to_,:
aohieVe (see p01ntg [I.1.2.4, TI.1.4.4, II.1.6, and
, II.1.7). but in reallty, there is s *rend to ignore thisg
skill beoau e most of the time is devoted to teachlng
struoture and vooabulary,bulldlng to uupport the readlng

skill.

" 1T.2 Teachers' Competence and Teachers' Attitude

The success of a speaklnn olas depends onrseveral
faotors.r Thermost 1mportant of which 1s fhe teocher.'
The teuoher is the key Elgure of the ldnfuuge oourse.2
It is the teacher ~who sets‘the tone for Lhe learnlng
'aotlvltles, deoldes_therprooeaures,,teonnlqueo and the
level of difficulty of therlanguege. It is also the
teaoher'Who seleotsithe aopropriate-meterials forrthe
'olaséfandrpaoeSithe speed of legrnlng for the whole year.
dTheserarernotrall_yet. Teaohers' qt’cltude also needs to
be takeh into oonsideratlon in a suooeguful ,peaklng
CleJ-— The'folioWing is a further explgnation of;thihgs,

;discussed above.

2Edward David Allen and Rebeoca e Vallet Classroom
N Technlques' Foreigcn Languages and English as a Second
- Language, Harcourt Brace Jovanovich, 1977, p. 3.




Teeachers!

IT.2.1.7

Competence

Goal Setting

It_is a1ready clear thatrthe_goals of
teaéhing play a Vvery important role in

learning-teaching process. All teachers -

‘are expected to teach in order to achieve

the goals that have been set; they are
the National, Institutional, Curricular

and Gerieral Instructional Objectives.

from the General Instructional Objecti#es,

- teachers decide the Specific Instructional

Objectives. At the moment of setting the

- Specific Instructionsl Objectives, a

‘teacher plays a significant role. A4All.

teacher's competence, experience, and
. ’ ¥ ’

‘personslity help decide whether the

~ Specific Instructional'Objectives are

_prOperror'an. The Specific Instructional

.OBjeCtives,a teacher sets may either coVerr

'Cognitive, Affecfive oersychomotoric

comsin. If the Specific Instructional

Objective is:

(i) The students can differentiate between

the use of 'Good Lvening' and 'Good
diznt' in accordance with time and
~situation.

this shows that teacher puts more stress

- on the Cognitive aspect. The result is



- that the students have the knowledge ofrdifferent

kinds of'greetings; It is:a question whether they—

can greet somebddy_abpropriately er not} Bﬁt if

the'Specific Instructional Objective is

(ii) The students can react orally to the greetingsf
expressed by somebody in accordance with time .
and ultuatlon, |

the tea cher,rln tnls case, emphasizes oh the

Psychomotorlc domain. Consequently, the students

should have mastered the knowledge. of how to use-

greetihgc approprlately Ilrst before tﬂey are able

to use the greetlnts themselves.
Inrthe case of geal,settlng, a competent teacher

will set a Specific Instructional Objective like

 the above example (ii). Automatically,'when the
studcnts are able to use the target ldngua ¢ as
~a means of communlcatlon,rthey will usually

:appreciate the language. This means that the

oLJectlve which measures the Affcctlvo domain 1s,

achleved

7(111) The students appreciate fnglish as a means

- of communication.

ilowever, teachers still do'nOt kKnow exactly how

much the students appre01ate the languége they

learn. When teachers want to know how much the

students appreciate the languageg the ways to

measure this domain is by giving
- - observation

- dnterviews



IT.2.1.

10" -

- questioners

2 Knowledge of spoken English

Teachers should have, first of all,'the knowledge

of the—spoken English language so that they could -

help achieve the Specific Instructional Objective.

A teacher , for example, should know when to use
_'How old are you 7, otherwise the’ students will
" use thls_exores51on at any tlme.

Another cxample 1s an expresslon that is used to

react when someone is pralslnb for examole
'You look nlce tooay"- When the teacher does not

teach the students how to. react the expressions

'that nay come up maybe as follows

"_ﬁ'I do not think so.'

- 'Is that rléht 91

-For Indoneslan ‘people, to accept what people

pralse about thelr goodness or beauty is not

1common. They will always try to deny ‘it.

~ One more example is the expresslon

"It is up to you which can not mcrely translated

.into :'Terserah pada anda .

It 1s up to you' also means 'It is your respOnsie

;blllty',
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Have a look at this dialogue:
Anne Smith (to an Indonesian guide):
'Where shall we go?'

Guide: 'It is up to you'.

‘Anne : 7727

‘For the guide, this means to convey the

right answer fhat’is.to'offer the tourist
the,iéad end to make himself humble.
However, the tourist understends it the
ééhéf way rbund; to her it means that the

guide is not responsible-for the job e

- is doing. From the illustration above,

it is clear that a teacher should have
competence in the spoken English which
means that he should know about the use

of certain éXpressions and the cultural

' baCkgrounds; -

I1.2.1.3

Pluency

‘Being able to set appropriate gdals and -

“having the knowledge'of'the spoken

English language do not guarantee the
success of teaching speaking. Since a
teacher 1s also a model of English

speaker, it is desirable that a language

tescher be a fluent speakerrof the

3

lansuage he is teaching.

SIbid., v.4.
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A poor teacher of English, will teeach

poorly, no matter what approach he uses.

However,vtheVSituation'in Indonesia is -

different. Host English teachers’

lenguage proficiency is often far from

CIT.1.2.4

perfect. - How can someone who is not

fluent himself bepéxpected to teach the

communicative use of English?

Techniqués

o matfef th'fluent fhe teachér is, he
will fail if he does not mgster the
appropriate épproachés,rmethqu and
fedhniques. LOW'dedicated teaohers tend

to use simple techniques like rezsding
) { , &

“aloud, reading and transletion, doing

structural'exercises,'and memorization

of the dialogues most of the time. It

does not behoove them to use various

techniques to teach speaking nor to
create new ones. Reading aloud, reading
and translation, doing structural

exercises, and memorization of the

-~ dialogues are usefulfonly'as icebreakers.

Icebreaking is a stage of teaching at

which the teacher attempfs to prepare the

students' minds so that they are ready to

enter the coming activities, because when
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the students start a 1eSs§n, they are in
the zero conditidn,(haviﬁg'nothing'in
their.mind'aboﬁt whet is going fdihappen

',in'therclass); - o ' '7 '
Thé_féct inrmoéf of Iﬁdonésiaﬁrhigh 

,,échoolsiis thatiteachers'ténd,ﬁo use
these'techniqués most of the time of'-
théir teaéhing,erhereforé, they have ndt

,:yet'achievedreven_the cognitive level of

" the domains mentioned above. As a result;
dufing théispeaking SesSion,-fheistudents
do not know how toruse,the,expressionsrin |
'fhe dialogueé and so they,are'never.able

“to use them in the daily 1life.

II.2.2 Teachers' Attitude

The attitude ofrthe,teachers'élso influence'a 
sfudént‘s'subcess.  A;positive attitude on the pafﬁ of the 
:teaéhers ié'essential{ 'The mény techniques suggested in |
-this thesis Wiil wdrk_oﬁly'if the teachers pérsonélly
_ COnvihced that the studéhts are capable of:learning anbfher '
1anguage{ Thé,fdllowing is a'list of several itemsrfhat

I quote from: CTASSROOM TECHWIQUES: FOREIGN TANGUAGE AND

ENGLISH AS A SECOWD LANGUAGE4 that a good Speaking teacher

Should haves

41pid., p.5.
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Ii.2;2;1 the target language dbminates'the clasé—

. room interaction,rwhether or not the
"téacher or the students are Spéakiﬁg.
,Whehwfhe teachéfris speaking, studehts

are exposed with;the ﬁaréet iaﬁguage'so
that they have the oppOrtunity*to_listen,'
identify, imitate snd then use the target
languege. Students are also expected to
speak:the target language as much as fhey
“can, no matter whéther thé.utterancé§
they produce are grammatiéaliy correct or
incorrect. kThé purpose'byrdoing so is
giVing them a chance to pfactise speaking
in the farget language. 'There'aré two
main Qriteria'of'acceptanée'or adknoﬁledge—
ment of the students' uttérahées, nemely:
'i__the'utteranCes are'uﬁdérstood ern6t |
e.g. He buy75_books_yesferday.
'(This sentéhce israccepted'fhough itkis:
grammatically inéorrect,'but still we
_understand_therealmeaning.)'
- keeping to the list grammatidalrmistakes
e.g. Is you do play football.
(This sentence is hdtracéeﬁtedrbecause
it cannot be understood whether it is a

question, & statement or an order.)

7

17.2.2.2 the teacher has an excellent command of

“the terget language:



rTheiteacher is 1ikeiy the sole model of -
~an Inglish speaker to the'studénfs;  The
teacher-student contact is therefore the
only7§OSéible'Engliéh.speaking enviréhment
" that the students will have. It is |
‘ undeniable'that'students tend to imitate
the expressions; Ways'of:épeaking,énd
.Choicerof words fhat'théiteachér hes. Ifr
'the.teacher_is incorrect, how can we

expect the students to be correct?

7 11;2.2.3 the amount of the teacher talk'ié less:

| .-During the learning-teaching process, |

- learning is”fhe more imer£ant'e1ément
then teaching. It is, therefore, the
studenfs'who should déminate'thé Eﬁglish

speaking in the classroom.

I1I.2.2.4 thé teachef'is ﬁorereXpressive and
énimated:

I it;is_wise to shbw one's feeling toWards'
things liked or disliked to a perfain
extenf. Wheﬁra'student spéaks corfectly
and flﬁehtly, the teacher should express |
his,feeiing'of being satisfied. wae#er,
it isrnot favourabie'tb'éhow that he is
'vefyrupset wheh.a sﬁudeﬁtrmakesra mistake.
Aréhow bf being uﬁsatisfiéd would be more

appropriste.
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The teacher should also be spirited

‘himself to make the class more lively.

" In manyrcasés,rthe teacher can actually
'animaterthe dialégueé, the expressions
'and’thé'clasé atmosphere.  Téaching
"Apologies', for example, dan_be‘role
played.eVen_at thé'beginning of the class:
the'téacherrpretends that: he comesrlate,
forva few minutes,'andrwith a serious
~facial expression he apologizes for being :
1afé}'éndrthaf>is,thericebreaker to enter

- the topic.

II;2.2;5 the teécher,movesraround the classroom é
' great'dealz 77 
We agrée that loéking at the'teachér
‘standing at one-positidn in front of the
"classfqdm is Dboth tiringrand boring.r Moré
thanrthat; the éituation'creates,é:wider
- gép between the teacher and the students.
\Thevgapiis not Beneficial at all. By |
moving afOund, af course, not too often,
the tescher will solve the above problem.
.The teacheréstudent'relationship will'beﬂ
'>closer so that the students will be more
active in the class, and the teacher

himself will know the students vetter.



I1.2.2.6
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the teacher encoureges and reinforces

student participation:

~ The teacher is,éxpeéted to indicate by

his facial expressions, gestures or

“verbally when it is needed to encourage

the students to participate. Almost all

students tend to fear making'mistakes.

It is the,teachef's task to encourage

~any attempts made'by the studentérto speakrr.

.in the'térget language, and eliminate any

hindrances that may block their attempts

to speak. When a student tries té speak

in thé target laﬁguage; the teacher is to

take the dpportunity to support and -

‘reinforce him by directing the class to -

the students to do so at other 6pportunitiés."'7

II.2.2.7

listen to him, and encdurages thé rest of

the climete is warm and accepting:

A warm'and accepting climate will enable

:the students to express their ideas. When

11.2.2.8

the climate is not warm nor accepting, the
students prefer to keep silent. This
climate is not beneficial for a lively

speaking class.

the tescher often smiles, praises and jokes:

Smiles, praises and jokes are positive.

They help decrease. or eliminate any
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votential tension, Jokes, especially,

those that are directed, will reduce

' V:II'.'Q .’2.9

boredom.

the feé¢her_se1dom Cfitizes'the student's
behaViOur;, |
Criticisms-are negative in the sense that

they make people who are criticized feel

inferior or humiliated. Criticisms, if

ever needed, cé&n be conveyed in other way

~ like by pointing out the good points that

TI.2.2,10

the students have made, while sincerely

asking,them to improve only one point at

a time.

there is a greater number of different

activities per lesson: - -

A teacher sometimes should play the role
of & circus coordinator Who“constaﬁtly

tries to present the audience with a gresat

-number .of different shows; acrobatics,

animal shows, clowns, trapeze and magic

demonstration at such a combination that

move and amuse the audience. The

difference. is that the tescher is both the -

coordinator and the periormer, and the

: objective offteaching is to allowrthe'

- students learn something. In a lesson,

the teacher can use a zreat number of
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- techniques (cf. the 'circus techniques');
If the teacher does so,. the students will
‘not feel bored and their motivation

increases.

II,2.2;1f the %eaéher hes excelleﬁt classroom
~ controls |
It is best that the teacherrknows and then
israbie,to pfedict whet might happen in
the classroom. Therefore, when he is
teaching; hé is already prepsred té solve

any problems that may arise.

1 IT.2.2.12 fhe.teaéher éxhibitérpatience:
| ‘The leerning ebility of one student
- differs from the others. One student
leerns qﬁickly,'the.othérS'doIatlavérage )
speed, and,the rést mey 1earn_slbw1y;"1t'
reqﬁiresrundefstahding and patiencéffromrl '
" the teacher when he faces this situation.
I1.2.2.13 when cofrecting studenté' errors, the.
téééher doesAso;gently: |
Evéfybody will feel'qffehdéd, ashamed or
frustrated if somebody.eise criticizesr
" his behéviour. Whén'a teachef,correcté
the.students, he may mesn it for the seke
of the students, but the students will

get it as being”punished. He will suffer
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from egbdévﬂluation, e stage at wﬁich
he:will loose his self-confidence and o
-will,misbehaVe. ‘However, & teacher can
do the.correction gently, not criticiéé,'
the students' errors.
He can:
(1) say: 'That is right, butfwould you -
change the word to a better one?'.
(ii) use 'finger-corfection';fby using
,fingeré to locate the érforsrandlthenr"
| séyi 'I-am'notrsure about this word.
-Vﬂéuld you give me & beftef one?" .

(iii) ete.

~IT.3 Class Sizes.

VTheiideai éﬁeaking cléssiconsists of.12 to 16
stﬁdents. WithrtheSe_numberé;of;étudénts, we can easily
apply speaking téchniquesilike: groﬂping, péir acfivity
dr'rolé playing. In reglity} the ndrmal high school _7
cless Size is of.35 to 45 Studeﬁfs; ,Inrthis,situation;r
speakiﬁgrtechhiques'aré difficultl~if'not impossible, to
make every student in the class have an opportunifyrtc-
pfactise'spéaking.'fTb‘overcome this problem,_teacheré
will geherally make uée/ofrlanguage laboratory to'try,to:
échieve'the:oral skills. Fof this respect, the students
wili bréctiSe more listening than_speaking. Even if they.

have an opportunity to practise speaking, it will be
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difficult for the teschers to control whether or not they
are reelly practising. Therefore, the progress of the

studehts' speekingjability is difficult to-measure.

IT.4 StudentSf'Me%ivatien

The society does net seem to permit the stuaents

to use thelr oral skllls, especially spesking., This is
‘because there are very few or no relevant places for the
studeﬁtsrto_use'theirrEﬁglish in fhe_eotual communicatieﬁ,
,pexcepf for some students who live in the piecee where -
there:are a lot of'Engiieh speaking'peeple 1ike'Yegyakerfa'
~and Bali.i That is dne,qf ﬁherreasonsrwhy mosf Ofpthe
students haVerioW.@etivatien,in learhing speeking. The
main reason,'I think, ie poor techniques'used:by'teachersp/-
'7when they teach soeaklng.' They usually just'userthe
'dlalOﬂue"technlque whlch procedures are almost the eame
- from time to time. The procedures are: |
VVﬂ._oresentlnv the dlalogue in wrltten
72. readlng the dialogue and asklnb the students to N

repeat | |
3, aSking.the students'fe meporize the,diéldgue
:4.;exp1aining fhe'diffieult words and structures

5. students presenting the dialogue in pairs

This technique may Cause the students feel bored of
learning English. Besides, the technique is too much |
burden for the students because the teachers usually

'expect,the students to produce the structurailyroorrect
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itterances while thojgpudeq;s are not readj yét, The
teachers Ta relJ manipulaté ﬁhe diaiogues to express thé
students ~own 1de@u. The_stﬁdents, therefore, do not |
see therimportance of memérizing'the dialogue;rbécause
they;cénnbt’use,them outéidé the classroom. :With this
in minds, the studentu will tend to forget the dlaloguei'

as soon as the lesson 1s over.



~Chapter TIl

T CURRICULUL 1984 AND THEB SPEAKING SKILL‘.

III.1 The Importance of Enpllsn |

- Now let us take & glance at English as it is used
all over the world. ZEnglish is époken as'a'native
languague by nearly 300 million people in the Unifed

States, Britein, Ireland, Australia, New Zesland, Cansda,

' the CGarrabean and South Africa, without mentionihg smaller

countries of smaller pockets of native English Spéakers

(for example: in Rhodesia and Kenya).5

unrllsh is also used as a second lanﬁuage in Wthh
the functlon is more noteworthy in a long llst of
countries where only & small proportion of the people have -

English as their nafive language: Iﬁdia, Pakistan, Nigeria,

_Kenyé and'many”other Cqmmbnwéalth countries'and former

'British territories, thé Philipines ahd,Ethiopia.6

While in numerous other countries like: Burma,
Theiland, South Korea and some Middle Baster countries for

exemvle, it has a second languege status in respect of

'higher7eduCatéd people and a foreign language for most

people.j- In those countries,  imported books on science -

“and technology are written in English. English is & top

'SRandolph Quirk et‘al., 4 Grammar of Contemoorury

‘English, Longmen Group Ltd., Essex, 1972, p.J.

GIbid., . 3.
- Trvia., v.3.

23
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requirement of those seeking good jobs and is often the.

language in which much of the business of 'good jobs' is
8 ,

conducted. In the fields of economids, politics
(international divlomatics), internationgl aviatidn,
fshipping; sport, literature, 1iteracy.and public

9

communicetion, English plays a vital role.

III.2 BEnglish in Indonesia

Ih-Ihdonesia, most peopie consider it as a foreign
iangﬁage, while it might be,é secondrlanguage'fof higher
,,reducéted,peOple..—Along the linerwith the de?elopment of
Ihdonésia, a great deal of buéinesé ié Conaucted in
jEﬁgiish;"Companies that -are operated jointly withrforéign
,inVestors reQuirergood English speakers. Ekportinglfirms,
,infernatibnal banks, foreign embassies,:and other ereﬁgn
'agehcies'need pedpie Who'really have a goodycommand of
English. It is ale.becoming more;and more common théf
Ihdonesiaﬁ people,gd to stﬁdy abroéd;.rTheynare,/of
course,rexﬁeéted to bé‘able to speak one fdreign language;

especially English.

- III.3 Curriculum 1984 and Dialogue

Vhen we have a look at the syllabus of Enzlish
'1anguage'at therCurriQulum 1984, we have 15klesson,units

in every semester. The time allocated for each semester

81vid., p. 3.

1bid., b. 3.



is 54 periods, but is allocated

every lesson unit to cover five aspects of teaching:

VStruéture; Réading,,Vocabulary; Speaking and Composition.
7Frqm?this'calculatioﬁ, we have,nine>periodsrextra;'These
ning périodswafe supposed to be used fof reviews,r |
enrichments and tests. However, we cannot find in the
~syllabus ofrEnglish (GBPP/Géris-garis_Bésar Program
’Pengajéran) any deScfiption on how much time should be

devoted to a dialogue session in every lesson unit.

But when we have a idok,éf 'thé Beberapa Catatén
Khusus" (the'Spécific'NOtes),rit"is clear that'of 48
”éfféétive'hours per semester,j16>is for Structﬁfe, 28 is
for Reéding and'Vocabulary Building,'and 4'houfs is forr.r

Dialogue.1o

Comparing the Curriculum 1984 with thefCurrioulum_{
'1975,7Dialogue is Qne of the new'ideéskexplicifly
“introduced in the Curriculum 1984. ~Believing in‘thé
'chmﬁnicatiVé Approacﬁ, thejdesigners:of this curriculum
try to push the fourehqur-dialoguefin the 48—hour'teachiﬁg

" Enzlish in one semester.

O

III.4 Timé Allocation and IntégratedrTeachihgj

The Curriculuml1984 also suggeéts thatrteachers use -

11

an integreted teaching style, for example:

7 10 , Kurikulum Sekoleh Menengeh Atas (SMA),
1984, Bidang Study:bohasa Inggris, Departemen Pendidiken
dan Kebudayaen, p. - ' - '

jijid.; D.
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one period which is 45 minutes consists of a ten minute
" structure session, twenty munutes' reading, ten minutes'

vocabulary building with or without five minutes® dialogue.

But when we have a loolk at the speaking
Qompetencies; we can see that fhpse éompetéhéies do not
‘relate to the'other.aspécts,,Such,as[Structure,”Réading, )
:Vocabﬁlary and Cdmposition; for ekample: o '

1.1 Strultur (Structure):

‘Pola kalimat dengan
- kata kérja to be (+, ?, =)
AQ kata kerje to have (+;7?,:4)
Sentence patterns with
j—:vérb,of torbéx(+, ?,.~),‘
- verb of to haVe (+; ?,,4) 
7i,2 Bécaaﬁ_(Reaaing)
rPengetahuan tentang olah raga nééional'badminton
_':(the knoWledge'bf thé,ﬁational éﬁbrt_!Badminton')'*
1.3 Kosa Kaﬁar(Vocabulary):  - : | ' -
_Penggunaan'kata¥katar§ang berhubunganrdenéan
olah rage den Bulu‘tangkié | —
(the use'of Words relafed to éportsrand'
VbadminfOn) 7 | | |

1.4kPercakapan (Speakiﬁg):

o Pércakapan téntané memberi salam (informal
greetings)'.r
(The speaking of how to gfeet.péople using

informal greetings)
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1.5 Karangan (Composition):
| Menyalin satu paragraphfdari bacaan
(To- oopy one parapranh of the reading passave)

Trom the examnle above, we can see that the speaklng
,,materlals stand by themselves.f It 1s'also clear that

Whut 1t is meqnt oy 1nte@rated here 1s not the 1ntegratedf

of the materials but-the-lnte?rated of tlme. Because of

:this, there is aloo a poqq1b111ty not to 1nte¢r1te the

_speaklng se531on in every perlod.

Now_let us Seé'the-pbsitive and the negative

aspects of both an integrated'and an'unintegrated teaching.

| INEEGRATED

VEositive N , o negatlve

- There»isronlyVOne o _—_The time is too 11m1ted.
oompetency to cover | - As a-result, thg students,3
qeparutelj and 1nten31vely maey have not time to know

- mhe students may not get ' how to use if in_théﬁ
oqnfused because they ';VrapprOpriaté,Cultural
have only one éompetency _ i éituation.
'at_artime.' | o

UNINTEGRATED

'positive o , | ‘.Egggjizé

- The timé is'enoﬁgh sincé =~ There are several -
we can divide the four- B competenoiés to leern afr
hour-specking-session . a time.

into eight or more speaking
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sessions.

-~ The students will have
enbugh time to practise
and use it in the
appropriate situation.

:~'One competency might comé
ﬁp in severai s?eéking
sessions which is
beneficial for the

studenfsfrunderStanding.

Looking at the positive énd negétive aspects of
both teaching Styles, we*tendrto chobSé:thé unintegrated;
‘one. rBut it does not meanrthat the intégrated teaching
is not suitable for the speaking'session; We uhderstahd
thet torteach'the-grammatical strﬁctﬁrés, reading and
vdcabuiérj buiiding,rteédhersrcaﬁ'use varibus techniques

including the speaking techniques.

It is favourable to réinforce one aspect/ékill
wheneverrfheré is an opportunity to do so. When we teéch_,
reading for example, theré are g lotrof opportunities to
reinforce vooébulary;,structures or speaking learned |
'pfeviogsly Without disregardiﬂg (ignoring) the main
objective of teachingrreéding, for examples: 7

(i) ‘,Teachérrrgreets'studentS:béeré the actual
learning-teaching activities go on. |
(ii) Teacher relates Words/strﬁctures found»in

the reading passage to what heve beenr
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presented previously.
(iii).Teacherrasks the Students to'answer'orally'"“
i English compréhensiVé questions or other
| types questiohs, for’éxampleﬁ
Teacher: VWhy_did Cb1umbus sail'westward?
, Student::.Beﬁausé.he beliéved that by‘4
| Vsailing'Westward hé,would get
back to the_pointVWhére he started.
Teacher: (affer encouraging, to other |
7studenﬁs;)ff | |
;,Do'youragree‘With what (name) hes
said? |
(This is the chancé.fo maké use. of
the expressions of agréement or

disagreement).



-Chapter Iv

APPROACH, METHOD, AND TECHNIQUE

'IV.1 Approach, Method and Technique and Curriculum 1984

_ When we ﬁse the word aERroaoh,;We mean that aﬁrr
idea or theoryrie being.applied: that whatever the
feacher.does, cértaindtheoretical principles are always
borﬁed in mirld.12 ~When we talk abOut a'technigue, we
mean a procedure used in the classroom. ° Finally a
method is arset ofdprOCeduree orla collection of
;,technlques used in a systematlc way vhlch is hoped will

'Vresult in efflclent learnlng.14

A;teohnique then is the nerroweet'term; meaning'd
ohe'single procedure.iBr A'method'will oonsist'of a
,number of technlques, ‘probably arranged in & spe01f10

16

order. The word approach is much more general and has'
the 1mp110at10n that whatever method or technlques the
teacher uses, he- does not feel bound by these but only
by the theory in which he belleves. 7, If he can flnd

new and betteremethodsror technlques wh10h7W1ll fit ;nr

with his approach, then he will adopt these. ©

'12Peter Hubard et al., a Training Course for TEFL,

'_Oxford University Press, 1983, p. 3T.
- Drvia., p. 31,
- Mpid., p. 31.

15Ibid., p. 31.
16Ibid., p. 31.

M1pid., p. 31.

B1pid., p. 31. |
' - 30
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We therefore have a.hierarchical system19:7 -

method A | | method B | ete.

/ —

i technique A | technique B| - ete..

approach

: it follows from thls that dlfferent_approaches may share"

-.the ‘same technlques and even the same methods; and

dlfferent methods may share the same technlques.20

What approaches and methods do we need in teaching
Bngllsh as a forelgn language7 |
We were expected to apply Audio Llnpual Method to carry

"out Gurrlculum 1975

:: ﬁowever;Curriculum1984, which haterialswere'
_baeedwon the previous curriculum, is modified in certain
'aspects referlng to ‘the Communlcatlve Approach ' It'is
:'suggested that we use Communlcatlve Approach because the
rlanguage forms studled w111 hopefu]ly enable the students.
to ‘use. the language to communlcate elther receptlvely
- (reading and llstenlng) or productively (wr;tlng and

speaking).

1via.; p. 31.
2O1vi4., p. 31.
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It is-clear that the Curriculum 1984 designers_

claim that the use of Audlo Llngual Method to carry out

the Curriculum 1975 is not effectlve. The questlon is:
Are'nngllsh teachers prepared to teach using communicative

approach, method and techniques?

In case of teaching reading aﬁd listening, Irwould

argue that this is not reslly problematic since teachers

~can easily get communicative reading texts or listening

materials from newspapers, magazines, books or available

English teaching cassettes fPom radio broadcastings, like:

. BBC, ARG, VOA and TVRI, and then'adqpt'them to the class.

Newspapers like TNDONESIAN OBSERVER, THE JAKARTA

- POST, THE STRAIT TIMES]rofrany other foreign newspapers

can provide appropriete and contemporary materials for

,feading,to support the so-called 'Unsur-unsur baru',in'the 

Curriculum 1984.',The,Unsur—unsur'baru are:
| 71;'Lingkungan Hidup (Li?ing Environment)

2,'Peﬂd1d1kan hependudukan (Demography) |

3.7Penoembangan Wawasan NuSGntara
(The'Development of Indonesian_ATChipelagic
Conéépt) | |

4. Kamtlbmas, khususnya lelu 11ntas .
v(The Securlty and Order of the 8001ety, espe01a]1y,
trafflc) |

5. Kewiraswataan dan'Ketenagakei‘jaanz1

(Enterpreneurship ' and 'Mahpowérship)

21 , Kurikulum Sekolah j enengdh Atas /SMA;
Bidang Studi: Bahasa Inggris, Departemen Pendldlkan dan
¥Yebudeyaan, p. :
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Although the materials for spesking are not vague:
anymore,'the teachere'etill face a 1little bit differeﬁt
challenge. English teachers'used to teach speaking based -
on grammar'in which the'materiele'could be interpreted
differently, for example: | |
Siswa memiliki pengetahuan yeng lebih,lanjut
tentang'eeré‘menﬁembahgkan pendapat atau menngab
Dertqnyaan bahasa Ingorls secara llsan yang -
Vmencakup unsur—unsur;
'grammar', 'Vocabﬁlary', pronunciutient
(Students heve the. sdvanced hnowledge of how to
_.develop.oplnlon or to answer questlons_ln oral Engllsh
- which‘covers tgrammar', vocebularyf and"pronuneiation')-'~
Curficulum 1984-isicempeteney based'whererteaehinge
'sbeékinﬂ'is to_achieVG'aVCeftain degree of competence,
for example' 7. 7. 7 | | |
(1) Percakanan tentdng menenyakan Jalan
(Asklng dlrectlons) '
(11) Percukepen tentang mengatakan rasa menyesal22

(Eynre051ng regrets)'

Therefore, the teachers have to adjust their
,‘approaches,‘methbds and‘techniques and also sequence the

competenciesrbased on the level of difficulty.

22 ' Gurls—r%rls Besai Proprdm Pengajaran,
Bldcng Studl. Bahaua Inggrls, Kelas T inti Departemen
Pendidikan dan Pebudayaan.e
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IV.2 Communicative Competence and Actual Communication

The distinction between communicative competence

and actual communication parallels the one between

linvuistic competence:and 1inguistic performance.

23

The dlfference is that language used for communlcatlon

is not 1mpoverlshed manlfeutation of ‘an idealized system

of knowledge but an ongoing process of negotiation and .

evaluation which 1s a product of complex interactional.

24

DI‘OCGSS.

ulchael Canale outllned four componentu of communlcatlve‘

comnetence.

1.

ﬁrammatlcal competence,

including knowledge of

rules of words. and Seatence

vocabulary,

formation, llnoulstlc semantics, pronun01atlon

' and spelling. 25 This competence will be the
base of any communlcatlon by'means of'languagee'
A person should | ' V

- master an umount of vocabulery, for examples:

_g;rl, eet, g0, a school,,yesterday, yeu,'foof,_

on, etc.

—rhaye the'knewiedge of,ordering‘fherWdrds and
sentence formation, go thet he can form a |

sentence like: - 7 |

- Irwent tQ schoo1 on foot yesterday.

- Xesterday,'I'Went to school on foot.

- and Communlcotlon Longmen Group Ltd.,

Scnmldt Lannuaber
1983, P 1.

“3Jack C, Richards and Richard ¥,

“h1pid., p. 1.
- 251vid.; p. 1.
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—fheve”the knowledge-of;the meaning ofteadh-
word and the whole sentence. He does not
say,:fOr exaﬁpleszr*l went fo go to SChoel,
because he.knows what"when' and 'gb"mean;r'

- should be able to pronounce each word .
Vcorrectly, for-example, 'went! /went/ ig not
Dronouneed /Wont/ Mo pronounce the sentence

- with correct 1ntonatlon, for example: /I
/I 'went o school/onfoot/ yesterdaj//
rhe does ‘not Dtress the word to and on nor will
he say: /I,went to/school on foot/yesterday//.

:Finally;'if herexpresees'this;idee in written

,language,'he’shoﬁld_be able to spell WOrds

eereetly; fer'example;ron,foet'not on food.-
soCiolinguiétic*compefenee,'includinw rules of
appronrldtene 38 of both meanlngs (allowable |
messages) and orammatlcal forms in dlfferent

SOClOllnFulSth contexts.2§;

.The'eontext_(;.e. the place, the people, and the

Sitﬁation involjed) determines the choiee:of

words, intonation, types of sentences to be u

o used for examnles*

- it 1s approprlate to say: 'Could'yoﬁ give me. 7' 
the sample of the Datlent'd tool9' |
in a 1aboratory. However, it 1is very unllkely i
to use such a sentence anywhere else,

'espe01a11y in a restaurdnt.

o

Tbid., p. *.
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- YShut up!'ris used dnly_for minors.
- in emeréency cases, 1t ig unlikely to uéé
,lbng-Senténqés: Help!. o
| Fire!
Hurry up! |
3. dis¢ourse compefénCe; therkﬁOWIedgé required
| to,combinedrfbrms,ahd meanings'toraohieve
,unified spoken or written texts. 2
,When péoplé are to give”ldng déscriptions;
répofts,.speeohes and éo on, they,arerrequifed‘
to use mdre,théﬁ onéfSeﬂteﬁces. Therefore;
they need to haVerthe'dompeténce of grouping
sentences in such an order to form a paragraph,
and:grouping paragraphs in'éuch an order to
fOfm;a widerfpassage, | |
4. strategic competence,rknoW1edée of verbal or
nbn~verbél éommunioation, strategio'that may'
be,oalléd'uppn to compensate for limitations
~in one or mbre'bf the dtherrareas of
cdmmuniéatiVe compéténerS, for exemple: the
use of pbstures,rgestures,rfacial eipréssith'
and change of tone'of Vbice are‘used'to achieve

effective communication.

2l1pid., p. 1.
281pia., p. 1.



’V;Canale and Swain stated that communicative

"competenoe was understood as the'underlying sysfems of

 knowledge and skllls requlred for communlcetlon (for

37

example. knowledge of Vocabulary and Sklll in us1ng the

3001011ngulst1c conventlons for a glven 1anguage)

Actual communication is the realization of such

29

“knowledge and skill underlimiting pSychelogioal and

environmental conditions such as memory and perceptual

‘constraints, fatigue,

interfering background noises.

ommunicativ 5 is egsential
c 1icative competence is an essential part of

nervousness, distractions, and -

- 30

E actual.communication but it iS‘reflected enly'indirectly,

: and'semetimes imperfectly (for example: in random, and

in advertent slips of  the tbngue,rmixing'of regieters)

' duerto;genefalniimiting conditions such as'those

mentioned above.

31

 Communicative competence refers to both knowledge

and skill in,ueing the knowledge when interacting in

'actuﬂl communication.

knows conolously or unoonolously %bout the 1anﬁuage and

32

about other aspeots of communlcatlve 1anguage used

skills refer to how well Oone can pexform this knowledge

in actual communication.

291pid.,
3O1pia.,
31rvia.,
321pid.,
33Ibia.,

D
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_ Knowled@e‘refers'to whateone'
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IV.3 When Does Actual Communication Take Place in a -

Speeking Class?

:Peter Hubbard et al. in their book A TRAINING

COURSE FOR TEFL established procedures for teaching a

new pattern as follows:
1. presentation
a stage at which the tedcher 1s flrmly in co:
control in doing most of (if not all) the
telklng.
There is no poSSibility of error, because,the
- student'is'not invited to speak. | i
2. controiled:practice
when the teacher remains in control*
rThe poss1b111ty of errors has been reduced to
armlnlmum, when errors occur, the teacher
corrects'them_until the class producesrthe formsr
correctly, meaningfullyfend consistently. o |
3; free practlce stage or productlon :
' The teacher relsxes control., Mistakes w111
' occur, but students w111 correct each other orh

themselves when challenged

rThevquestion now is: At what«stege-shogld,
communicative 1anguage oractice'be fitted into the
teachlnﬂ process described above° ' ' | : 7
The most obvious suggestion would be to add 1t fter.the.:
free practlce stage. VOnce—students have been encouraged

to produce the new pattern freely and meaningfully, it
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would be reasonable to intfodﬁcera practice.activityr
whiéh gives students armotive and provides them with an
Vopportunify to usertheir néwly apquiredrianguégé-for a
' purpose. Thefefbre, thé—coming,sfage ié gomething to

- plan at home.

" IV.4 How to Bridge Drills to Actual Communications?

V,A;gbod teacher should be able tO'predict thingé
available in the_classfdom or around the schobl,
' ,ZSfudénfsf peréonél data, geﬁeral_knowledgé°or situation
:that may help to.creaté a situatiqniih'whiéh students

can communicate using the newly acquired language.

Julia Dobson in her article: DIALOGUE: WHY, WHEN,

'AND,HOW TO TEACH THEM suggesfed that teachers:
'71. begih byraltering the dialdgﬁe fo'maké it
conform to the réalityrsurrbunding the teacher
and the students, er exémple:' | |
Mary: Whet time is it? i
, Toﬁ : If;is a_quarfer to five.
. Mary: Areﬁ'f we:subpoééd fo‘bé'at Jim‘s house
| 'by'fivé ofciogk?;
Tom @ Five orifivé'tﬁirty.
He said it didrnot make any difference.
‘Mary: Then, maybé'werqould'pick up'youf sult
at the cleaners. | |

Tom :fSure, we,have pienty of time,
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From this;diélogué,‘éhe added theSé queStiQnS"
to help fo,creaté what,she,célled"free
communication’': |
'What tlme is it now?'
’Are you supposed to be at home by cee?
(mentioning the nearest tlme $0 whatkthe
students, héVé ansWéred) |

'Is hlS name - (1ndlcat1ng another student in the

class) Jlm?’

"What is_his name?'r

,'Do you have shirts/dresses at the cleaners?'

'Did;you go to cleaners yesterday afternoon?'
'Do you have plenty of fimé tonight?'
Ask the students to suggest one more exchangef

that would be a lovlcal addltlon to the

conversatlon,:br example after John says:

'Sure, ‘we have plenty of time',

- Mary could say. 'Then, maybe we could stOp at

the post office,too’.
have the students paraphrase the lines of the

dialogue—

~As an ald to 81mple paraphrase, teachers might

llke to use the stlck flgures, or puppets they

employeed ‘earlier in manipulativerdrills;

~Tell each étudent to compose his own paraphréSed

version of the dialogue as homework.
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6. Once the students have become adent at this

kind of e%érdise, teachers can call on two of
themrtb stand up and ad-lib a paraphrasé of
the dialogue. N | o
7. For_aﬁ evén closer:appréiimétiqnAto'free
expression; teéqﬁéfs oan simply outline"a
Situation'similar to the one in the dialdgue,
and havé two_studenté perform'therconversatidn
completely;onrtheir,owﬁ, for example:
Beginning tomdrrow,ryou héVe a two~week
;rrholiday3 but limited money.  biscuss;with'
your'friendfwhat yéu'ﬁlan to dog  | |
8. Preparer?hersituatioﬁ for imprbVis&tiQﬁ as in
,Suggeéfioh 7;' | 7. | 7 -
9.7Té11 the stgdenfsVto_write/oréate_original
diélbguéslaround aﬁy situatiQn:of theif own
ohbosing., o :
'“iO. Use fhe dialogﬁe;to sfimulété,free,don§ersation 

améng'fherstudents.

- To meke this exercise as successful as possible,
teachers should prepare carefully before the class
begins, work out the situation in mind and manipulate the

situetion to create communicative conversation.



LhAthWu PRINCIPLES zNJ S‘UDVW -CEk ‘TURFD—TECHhiQUES

V.1 Learning Princivles

As'WewhaVe'seenlthe apprcachestandfmethods invan
'overv1ew in chapter Iv, here are some 1earn1ng Drlnc1plesr
.that +he writer believes would be sunportlve to our
teachlng of sneaklnﬁ.' As an ESL (Encllsh as & Second
Landuage) teacher at- the Galang Reluﬂee Process1ng Center,
the wrlter had exnerlmented these Dr1n01vles 1n different
levels of classes and programs.,rIt”turned out that the

'suudents could be better sneakers 01 hndllsh

~ In the classroom, these learning principles will
influence how a technique is carried'out. It will also
,1nf7uence the teacher s Ders0ha11ty, and the'situation in-

the classroom.

Here are some learning principles that are quoted

from'OPENING TINES, 'a,ccmbetencyfbased curruculum in

Engllsh teachlng as a second lansuave, published by the:
Consortlum, the Experlment in Internetlonal LlVlng Save
-the’ uhlldren H1ederatlon and Vorld 1?‘cLucU.tlon.
| 1. The students do_the'learnina.
.Since 1earning is more imbOrtant than teachlnp
teachers shoqu pay more attentlon to the
1earn1ng process;rglve tne students more

~opportunities to work on their own experiment

A2
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in language learning and reduce the teachers'

f,talk.

Learnlng is enhcnced when the students have an

' actlve role in class.

5.

It is clear that the students do the learnlng,

not the teacher. Therefore, the students should

be given active roles.

Lenguage is for communication.

The teachers should avcid practice which is not

communicetive.

'The teachers' ]Ob 1is to prov1de 8 structured

,task which allows the students to work on the

subject matter.

It is not necessary for teachers to explaln
reverytnlng to the students. Let the students
- find or solve the’ problems w1tn the least help.

'Thls w1ll be beneficial for them.

Learning is doing.

A good example for this principle‘is asking
for clarificaticn. ~Here are the procedures of

the activity:

- TPeacher: Get me some chalk!

- Student: Yes, I will

(the student leaves the class without
n asklns the colour or the amount of

‘the chalk) |

Here your are!

(the student gives 2 white chalks)
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Teacher: Iram-sorry. I don't want white

chalks and these are not enough.

Student: What colour do you need and how

many?

Peacher: Red and I need 5 chalks.
- Student: Oke. I will'get them. - 7
' (the student goes to take 5 ved -

‘chalks and hands them to the teacher)

Teabhef:—Thahk,You. |
_Frdm this illustration, it is clear that the
studéntriearned:from his experience. If he
does nof want to do one thing-répeatedly,rhe
should ask for clarification. Imagine if the
'teachersrteach fhis,lessdnrin written,'how many
studentsrwiil'remémbér to ask,forfciarifibation 
after one month of teachihg? . |
6. Leérﬂing is enhanced When studehts are having
a good time. 7 _ |
Can4studen£srlearn well when teachers get angfy:
in the-dlassrooms?  The;teachefs'should provide

good environment for the students to learn.

These principles are student-centered rather than
~ the tfaditionalrteachér—centered,one. By using these.
principles,'féachers' roles will be reduced to a minimum

and this will give the students an opportunity to talk

. more.
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V.2 Classroom Arrangement.

To allow learniﬁg situatiohs iilustrafed“above,r
we should take into considerations of how,fo arrange thé'
claésroom seatihgs. The traditional classrobm arrangement
will hinder the students to,carry_but somé useful
teohniques.;'This oid fashiOn arrangementrdoés nof'provide
a”rélaxed enviroﬁmeﬁf to allow the students ﬂo have a good
7 £ime; There are a'gap among, thé students and also a gap -
between the,teaéher and_the students, which afé'not
benefiCial at all, which;tehdsrtdrpuf the feaoher into thé
pdsifionAof the moSf'important figure in the ciassroom,‘
'whilé actually:arteacher is hbped thbe-therfaoilitator or .
guidé in the learning activities. For the situations |
illustrated above, it is suggesfed-that téthers usé the
folidwing classroom arrahgement, which is théfmost
praotiga1 6né and'not'necéséary torrearrange'the previous/

traditional classroom seating available.

1. For pair activities

b)

)




2. For smell grouv activities

3. For bigger group activities

EEX’
b ¢

tt

V.3 Student-Centered-Techniques

" The follom_nCr ueehﬁiQues-are techniques:thét eanr
be used in,teaching'speaking. Some techniQues like:
Picture Stories, Stripped Dialogue, Role Plaj,e
Disappeafing Dialogue ﬁay not be found here because they
VareiSO,femiliar'that'almost evefy teaCher'has,knbwn'

:: about them.

The tlme, materlals, the lancuace patterns or the
obaectlve may change dccordlng to whdt the ClcSS needs.
,Teacners,_therefore, are expected to be careful in choos1ng
a certaln techn&que since eporoprlate technlques w1ll

" result a better'ledrnlng.

T, Technigue Dyads

Obgectlve(s) :- The students are uble to glve correct

ranswers,to tne questions given
- The students are eble to express’ them—-

selves by the heln of this technlque



Estimated time: 15 minutes

iaterials needed: dyads

Speakér A

Speaker B

1.

3.

. How many rooms does it

Are you moving?

"Really? What kind of
place is it?

If sounds great!

© have? -

It is certainly bigger

than this house.

I think one year in

. this place is enough.

6. It has 2 bedrooms, a

8, It sure is. This house

2. Yes, I just rented a
house in Jalan
 Kaliurang

4. It is really big.
It even has a backyard
and a garage,

modern kitchen, a .
- living room and a .

dining room.

is too small.

10.0h, T know. T will
miss you too, especially

this,quiet1neighbourhood%




1.

8.
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- PROCEDURE:

Students are paired off, and receive their paits for
practice.

The studenfs read the'lines silentiy.

At first the sbudents can take thelr time and refer

to the paper as ma ny tlmes as- - necessary.

When they are ready, the activity can start.

Speaker A finishes a line, then Speaker_B says his/
her lines in the same way.

By practising the'dialocue this way, the students will

learn the dlalogues in a more natural way.

- While the students are’practlslng} the teacher'can,go

“around the room to listen_and‘help stndents,

Switch off fne rdles{

Variation: (i) Scramble up the part B.

- Let speaker A and speaker B match the
B questionslwith thesanswers.:
(ii) Scramble up'both bartiA and psrt B
| _Let the sneakers sequence the questlons o

and answers 1oglcally

Cautidn : Make sure that all of the students understand '

. the vocabulary.andrmeanlng of the,dlalogueAz
ISince.the,main objective of this activity is

"'eto use Engllsh in a meanlngful way.

Classroom‘arrdngement Palr seatln@s
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2. Technigque : : Characters

Objectivef : The-students are able ﬁo desCribe

their family

Betimated time : 10 minutes

Materials needed: Pamily trees

 PROCEDURE:

'1} Teécher7Writes some key words on the~blackboard;
for examples:.name; relatiénShip; marital status,
job; languégeé, age, etb; | | | |

2, Ask{students to'drawjtheir family treés.

73. When they finish,.studénts ére'expécted to tell

their femily one another,
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possible language:

His name is Gunawan (real name)

He is my uncle (relationship)

Hig Jjob is rardriVer‘

" He is 50 years old ___ (age)

He is married o (marit al status)

Hlu hobbles are readlnrT and dchlﬂF
etc. | .
VVafiation: Béfofe thé studénts;perform thé monologue,i
th@y can greet the 11vtener and say:

Hello. I am - - (real name) I would 11ke'

to 1ntroauce mysell to you. 10r

Hl.Jlm, let me 1ntroduce my 31ster to you.

Clagsroom arrangement:'Palr or ‘group seatlngs

- 3. Technique - Re01tatlon and ubstltublonr

 Objecfive

The studenbs are able to tell personal
data w1th some help from the teacher

Estiméted,time : 10 mlnutes

rMaterial,neededE,Blackboard,’

~PROCLDURE o ”}

1. Teacher wrltes the foliow1ng word on the blackboard.

My name is

"I am from

I am o o o : o ,_yéars'oldQ*l

T live on

etc.
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2. Teacher presents the recitation with information

~“about herself.

3. Then students present théif own recitations in .
:pairs; |

4;'TeachérAaSks“thé stﬁdenfs‘ﬁo substitute 'Hyf with

‘Hiz/Her and the other subjects.

25.'The'stﬁdéntsrthen,present the recitation with,thé

“informetion about her/his family members.
Variation: The teacher can create the other recitations
which is more complicated ‘and according to

the'tOpicsrhe/she wants to'teach.,,

Glassroom arrangement: Palr or group seatings

, Technique"  $5SurVey
Objectives : - Thé~student§ are~ab1e to ask personal

- questions using various patterns
- The students are able to eanswer
~personal questions using various

 patterns

" Estimated time : 10 minutes

ZMatefials néeded: Charts

‘| neme{place of birth|date of birth|addressihobbies|etc.




nossible questions:

hat is your neme?

]

_ZCan'yoﬁ teil‘me'what your name is?

 Where were you

‘born?

- What is;yourxplace»of birﬁh?'

- etc.

name

speak French|cook

Chinese food

drive a carletc.

possible gquestions:

~ Can you speak French?

- Will you speak French tomorrow? .

- Did YOuispeak Efenéhiyéste?day?_'

~ When will“you béiableitq’speak Freﬁbh?

- etc}

name

tuesday afférnoon

saturday morning,

sunday night"
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Dos dble questlons..
- What did you do on Tuesday afternoon’P
—'What will you do on Tuesday afternoon7
”-'Nhat w111 you be d01ng on Tuesday afternoon’P

N 7 - etc. | o h |

PROCEDURE:

1. Teacherdrawsachartonutheblacksoard._

2. Teacher gives one pattern at'a_time;

13; Have the studentsrask_and'answer arcertain amount -
of questicnsrone'another; usingfthe’chart as a
guide; | _ | o

| 4;sAfter.a—certain amcunt,ofrtime;rthe_students report
| their flndlngs. 7_ 7
'Varlatlon: Teacher can create dlfferentrcharts.w1th
dlfferent questlons in accordance with the
items he/she wants to teach | |

- Caution : Be sure that tne students get the 1nformatlon

uhemselves, th by copying from their frlends'ff,;,‘

charts.

ClasSroom arraﬁgementﬁ The students may'walk,around or
just sit:dcanWhile_they are

gathering the information.

'5,,Technigue o -:'Cummings,Devicet .

Objective : The students are able to converse by

using the phrases and words available.

Bstimated time : 15 minutes
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Jet rial Deeued Bla ckbourd

~ PROGE DU?E'

1. Teacher writes the phrases and the lists on the

blackbo&rd.
- Excuse me, Wthh bus goes to‘ o (1)ttl | ?,
* Bus number kr, _(2)

Where is the bus stop?

* Tt is - (3)
(1) @ (3)
' hospitai | :3 | - on thercorhér_
7°§ost office 1 _ aceross therstréét
bank. 7 ,67' -néxtrtoithe .
tteiephonekOffice}' 4 t _teléphonejbobtht
market | 2 - around the corner
‘art shdn 8. A—oVerthére‘
.f,Baulk factory ?
travel agent _t; 9

2. Students practlce the exchange uﬂd the substltutlon
.013881cally.7
'3,7Then the tea¢hér1can erasé the phrases.aﬁd 1eavé
the 1ists on the blackboard. x :
4;'In peirs OrbinﬂgrOst, studénts perform'exéhanges.
Variation:,Make'thé phraées more difficult énd.iet the
studentS'creatéttheir own lists if possible.
USélplaces in’thetéity where,the students .

live. -



55

~Caution: Be sure that students really communicate

using these phrases, not only memorize them.

Classroom arrangement: Palir or group seatings.

6. Technigue:'Go Fish'

Objectives: - The students are able to make questions

 using the words or the pictures given
- The students are'able'tq'reSpond to the
'vqueStions given

Bstimated time: 15 minutes

Materialrneededé sets of matchingréards"
© PROCEDURE: | o

'1.]Prepare'sevéra1:s¢ts of matching"cards consisting

| of 24 toIBO éards; and»give each group'a Set of
cards. 77 | _ | 7 |

2. In‘smallrgrdupsrof 4 to 6, students take turns
asking each other fbr'Cards to match thosé they
havée in their hand. - |

possible queétionéz

= Do you have some sugar?

-~ Do you have some oranges?

or

- Will you buy some sugar tomorrow?

- Will you buy some orsnges tomorrow?

or
- Did you take my sugar yesterday?

-= Did you take myroranges yestérday?

etc.,
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3&.:When étudenfs do not,have the cards; they say
UG fish'. j |
- 3b. When studenfs have the_cards, fhey_say, "Yeg, I ..
s (accdrding to the guestions) and give the cards.
'4a.rThen?rthe stﬁdenfs who'ask take=a_card from the
| pile. - | 7 _7 | o
-4b}-Thén the'étudenfs'who ask questions may ask for
other cerds to the sémerstudents,or others.
5a. The next turn is for thé pedpleVWho sit next to
| them. | | |
5b. They will7stop asking'after they getrno cards from
the other players. _7 -
The f0110w1nw nrocedures are like Ba, 4a,'and-5a.
6. Contlnue untll all cards ‘have been matched.
7. The- student who gets the most: pair will win the
 game.

Variations: Put'pidturés On the cards

f Put phrwoes or sentences on the cards
'put words on the cards | '
Caution: Use one pattern at a time.

- Clagsroom arraqgement: Group seatlngs
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7. Pecnnigques  : Total Physical Resvonse (TPR)

Objecfivés~ - : = The students afe'able to understand-

“and do the instructions
- The students are able to give
instructions |

Eétimated_time'i'15 minutes

. Material ﬁeededi,Thingsrin the classroom

PROCEDURE:
1. Teacher gives a series of instructions,forrthe
| students to do, for examplés: |
,VPlease,sténd up. |
Please Sit down. |
o “Would you;pléase come in front?
" Will you bleasefgive ﬁe'your'bbdk?
'Cleaﬁthe_blacgboard,pleaée!
.Get me érbroom§f
2, Drill therstudents for about 3 minutes.
3. Askrthe Stqdénté»fbrgiye,ihstractions.one énother.
74.7While theiéfudeﬂts are practiéing, the teaCherris
monitoring and giving helps as needed.
Cé@tiOn{ Wnen the students make mistake, correct them
 after theracfivity is finished.
The ciaés mey be noisy during this aCtivity;

‘TLet them mecke noise as far as necessary.

Classroom arrangement: The students cen either sit or

‘walk depending on the commands.



8. Technique: Schedule

Objectives: - The students are able to ask their

Estimated time: 15 minutes

Materials needed: Charts and pencils

 PROCEDURE:

1. Give each student a hlank one-month calendar.

friends' activities

- Thé students are able to tell:their

:aCtiVities that their'friends ask.

58

Ap. 1 2
85 :
3 4 5 6| 7 8 9
10 11 120 13| 14| as5| 16|
TODAY /

17 18 191 . 20 21 22 23

24 | 25 | 26 217 28 29 30
2. Ask the studéntsrﬁorwrite their activities in a

‘month, -

When they heve finished, ask them to share their

information by asking/answering some questions as

followsi

- What did you do on April 12?7

- What did you do last Thursdey? |
- What do you plan to do on Wednesday, April 277
- Whatrwill'you_dofonrthis Saturday?
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4. Do this activity for about 10 minutes.

'Variainns:'1. Give the students the same blank

,caleﬁdar.
2. Ask them to write,their friends' names
in each box. | |
3. Then, ask thém'to find'the inférmatioﬁ
 of what their firends did, do or will

do in a certain date.

Caution: Tellrthe.étu&ents not to use the same

expressions all the time, as for exampleﬁ
“study English, listen to the radio, play
tennis. Ask them to use communicative

_expressions.

Al

'Classroom arrangemeﬁt; The studentszmay'walk around

'while-the activity iS'gQing on.

Technigue.' o CQCKtail'Party -

. Objectives g - The students,&fe,able to usé'various

- Yes~No'questidns in asking for
information |
- The students are able to understand

- various Yes-lNo questions

Estimated time : 15 minutes -

Material needed: Handou%s

 PROCEDURE:

1. Distribute the handouts to the students.

2. Give them 3 minutes to look over it.
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3. When the Studehts are ready, let fheﬁ find the
information by_askinglone\anetber,ﬁ ' b
4.'Afber a certain émount of time, sboprthem and:esk
| them to report their findings.
' ‘possible questions in the handout :
FIND SOMEONE WHO: '
'~_was»b0rn_in Semarinda.
- has & sister whose name ig Tily.
_,eanrplay a drum."' |
- has ever beeh:to»Lake.Tobe; 7
- never eats durians. because she/he. does not
' llke the smell.
74713 good in playlng scrabble.
'férhas a - mother in West Sumatera
- has 12 cats in her/his house.
- went to vieit'her/his.grandmofhef*in Banduﬁgr
last month. ,b | |
f'jeiﬁed the cheesfmetCh last June.
4‘etc. , _ | o
Céﬁtipn. PrOV1de about 25 questlone
‘When the act1v1ty is going on,'make sure that
bevery student uues Engllsh only in questlonlng
“Also, do not Jet the students copy. their
frlends' answers.r This actlv;ty is good for -

a review.

Classroom arrangement:'The'students are free to walk.

around during the activity.



10. Technique . :'Clozé

ObjectiVe s —.The'studenfsfare able to create

‘relevant sentences to complete the

dialogué

Estimafed time : 20fminutés

~ Material needed: Brownpaper or blackboard

. PROCEDURE:
1. Teacher preSents'thé clozeion the brdwnpaper or .

blackboard. |

 BUS INFORMATION

: May'I'help you?

A
VA': Wheré'ére'yQu calling from?
:B o o
A

: You can take the bus right there.
Teke either the number 4 or the aumber 10

bus.

A : No, you don't.  The bus goes directly to

¥elioboro.

A-: It takes about 30 minutes.

A : It is Rp. 150,00.

B :, 

A : You are welcome.
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2.7Letrthe,studeﬁtsvdiscusé this cloze eitherrin pairs.
br,groups for 10 minutes. 7_7 | _ .

3. When they are.réady, let %hem,pradtide'With'their

friénds,'

" Veriation: The—teacher can help the students by

providing some key words if necessary.

 Caution: Let the students practise with their friends

11,

. outside the group, so that they would have
various expréssions which have the same

meanings.

Clagsroom arrangement: Pair or group seatings

Tédhnique' . ‘:fConSﬁructalqgué
Objeotives S - The students éfe'ableﬁto make theif

- own dialogues from & list of words

and expressions

Tstimated time: 15 minutes

Meterial needed: Blackboard or brownpaover

 PROCEDURE:

1. Teecher presents the words or expressions either on

the brownpaper or blackboard.

PAKING A MESSACE

A : Hello. Bill?

" B + Sorry. Not homé

A : When - go back?

B : Ho S 7

A : You give him a message?

B : Sure. Wait. Get a pencil
A : Call Jon at 7:00. 246-8964.
B : O.K. S

A ; Thanks a-lot.
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2.'Inrefiie,:studeﬂt“ create sheft'dialogues,
3. Students perform the dialogués
Varlat10n° Put plctureq on the blackb0ard/brownpaper :

instead of words.

" ¢lassroom arrangement: Pair seatings

12,

Teéhnique ST Sllent Way
i‘Objecti.ves' —' : - The students can aSh and show dl
directions |

- The students can understand and
 follow the directions

Estimated'time : 15 minutes

materlals needed Rods, papers and Deﬂ01ls forr< '

draw1ng ma ps




PRO DU”-":er
1, Bralnstorm the students about bulldlﬂos, for
etdmnle.,Laboretory, HOSDltdl Denertment Store,
,Traln St tlon, Pollce Statlon, etc,
2;:D1v1de the ClaSS 1nto four-person—vroups.
3. Let the students build thelr own c1t1es on the
 paper.- ”he rods will represent ‘the bulldlngs."
‘They should have at 1east six oulldlnus.
'4;'After they have plannedvthelr 01t1es, each group
r,ls divided into two. Half goes to the other group,
'Ewhere they ask dlreotlons to tne bulldlﬂgs. The .
other half stays and glvesrdlrectlons. 7
5elWhen they finish'asking, let these stﬁdents go back
to their seats end switch off the reles; |

Pogssible didlogues:

,Exouse,me, can you help'me?
*,Certeinlyf/Yes,:of coursge./Sure.
- Where is __ 7 |
'Vcen you tell me where the behk'is? ,
Would you;pleese‘tell me . how torgetvtO'thé'merket?-
etc. ' | |
% Go stralnht for T Dblock / 1 kllometer.,
| Turn rlght for'r . |
The market is on your left/rlnht
‘It is neer the school.
'~ Thenk _yeu.r/Thanks a lot.

¥ You are welcome.
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Varistion: The use of a real city map would be good

~in order to give the students a chance to

use the real situation.

Caution : Do not let the students write anything on

the mapos'They,should memorizé what each

: rod repres ents. Use one pqttern at 8 tlme.n,ff

,'rClassroomrarrangemeni Tne students sit in four, and

13.

_move if_neoessary.

Technique - : Action Sequence

.~ Objectives = —'The students:oan,give instructions.

_'The‘studentS'osn follow difeotions

Estimafed,time,': 10 minutes

Msferials needed: Rods -

 PROCEDURE:

1._DiVide the'claSS into two-person—groups.*r
Half of the groups w111 glve dlrectlons and the

rother helf w111 follow them

‘2.-Let'two,groups sit face to faoe_with a partition |

' in betWeen,]so'that7the,sfudents who follow
direotions'oannot'seeethe_buildingsrthat the

Hstudents'whosgiverdireotions will make

'f'3. Have the group Who gives'instruotions build a small

construction from the given colourful rods.

4, After the'oonstrnction is finished have the.proup-

glves instructions how to build the. same bulldln”r

‘orally. The other group follows the dlrectlons.,'
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possible language:

~ Put tthe red rod on the blue rod.

- Would you please'put the yéllow rod in front
of the blue one? |

- Please take two black rods.

- Can yourbut them near the:yellow rod?

- etc.

5. At the end of the activity, the groups will check

rrwhefher they have the seme constructions or not.

Varietion: The students can use recipes, or any other

matérials to,suppoftrthis activity.

“Caution The'studénts-may ask if the'instructionsr

are not clear, but they may not see their .

friends' building.

 Classroom arrangement: The students sit in four.

14,

Technigue: = Maze Pairs

Objectives  : - The students are able to give

~directions
- The students are able to follow
directions. |

Estimated time : 10 minutes

Materiels needed: Mazes and rods
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~ PROCEDURE:
1. Have the students sit back to back.
2, Give_each;studenf the same maze drawn on a piece -

1_:.of_papér.

e
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3. The students then give oval directions to their
partners helping them find out arcértain place,
'4.'Mé2es are Qompafed at the end;Ofrthérexercise.
1Cauﬁiqg: Gi#e'each‘student chaﬁces to,giverdral
VdirectLOﬁs as,wellras'to:folléw the
directions;"Dorth éqfrect,thé mistakes as
~ far as the messagé can be understood and

communicative.
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Classroom arrangement: Pair seatings

15. Technique & Process Description

Objective. | : The students are able to explain

the proceésrin méking something -

Estimated time : 15 minutes

Materials needed:'Task_cards

I. Connecting wire|] Ii; Making instant
_ to the plug . ' coffee |
PROCEDURE:

1"Distribute.téSk cards_rrk o
2. iﬁ smalligroups,éf four people, the Students try
| to vérbalizé the:proceés in making something.rr'
' 3. Preseﬂt,the,prodess to the rest éf the class for '
examples:r
(i) connecting wire $o the plug
1. stripithe wire with the razor knife'.
2. twist the wire | |
.'unscrew»the plug
. unscrew the screws with the SCferrivef

2

3

4

5;,COnnecf thé wirelto'the_plug

6. screw the_ééfeWs with'therscfewdrivér
7

. screw the plug
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(i) Meking instant coffee

a. open a jar of instant doffee
b:'ﬁut 2 teaspoon of Qoffeérin a cup
c. pour ﬂot water into the cup
d. add sugar or milk
e. stir the 1iquid
Caution: The task cards must be:at ﬁhé game level of

difficulty.

"~ Classroom arrangement: Group'seatings

Technique :VDialogué Grids

Objéctivei - : The students are able to make their

own dialogues from the grids

Estimated time ¢ 20 minutes

Materials needed: Dialdgue Gridsr

'PROCEDURE:

1. Divide the class into four-person groups.

-2, Give each'groupVOne set of dialogue grids.

'73. In groups, students create short dialogue.

4, Students perform the dialoguesr
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| 273 4]

.Jﬁw!

A

i

Tyohn 7

i

Hello !
whe 7

Sérr; L
Oout

Variation:

Caution.

Lllsi:éi*

Teaéher may cut the dialogue grids into

Vséveralrpictures, ,Then, ask the studeﬁts'

‘to arrange therpicﬁures first before they

create the short dialogues.

: How to makevfhe dialogue grids:

- Write the dialogue first.

- Theh; draw pictures 6r wrife‘some,key"

 words to:reﬁresentrthe sentences.

- Finally, check whether thefdialogue arids
~will help the studentsrinrcreafing the

~dialogue or not.

“Classroom arrangement: Group seatings
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1T Tedhnigue: - 3 Creative Cards

Objectives -  : - The students are able to make

"positive:statements COnSisting
ofrone:tovten words |

~ The etudentS‘arejable to make

R negatiVerstatements consistimg_
of one to ten words

~ The studente are able tovmeke
unestiensreonsisting-of_one to
ten words

Estimeted time : 15 minutes

Materials needed: Bridge cards
- PROCEDURE |

1. Divide the class into'four—pereon~groups;

72; Give each group one gset bf'bridge cards consisting

of 20 cards.
 — Take out all of the Klngs Queens and Jacks

- Shuffle the rest of them and d1v1de into two.

- You will get two sets of cards that:can be used

for this geme.
'3.-Wr1te the follow1ng regulatlon on the board.
- L4 means p081t1ve statements
.,t- €%~. means negatlve statements
- 6 means po-s:Lt:Lve queetlons

—_ i means negatlve questlons

numbers on the cards 1ndlcate numbers of words

the sentences.

in



18,

T2

4, Playing,procedures:

'—'distribﬁte’the cards to the,pléyérs. :Each
player w111 get five cardb ' '

- - then, the first player creates his/her own
éentence,, If he/she can do 1t he/she will get
points as many as the numberashown onrthercard.

R lf»shé/he CanﬁQt do“if;,shé/hé will 1odse‘her/
his points as many as ﬁhe_nﬁmber shown bn the
VCard.: | | |

- do thisfactivlty until the cards aré used ﬁp.

- the player wno;éanrget théfmoSt-boints is the

w1nner.

Varlatlons. For tne “Ltow level class, the teaohér,oanr

-~ reduce the number of the cards or take

out the big numbers of -each set.

 Caution :'The'players oan'correct'each other,'buf'

thef would not bet thClr p01nts for the

corrected sentences.

Classroom arrangement: Group seatings

Technique =~ = Card Cucs

Objectives $ - The studentu are able to ofeaﬁe
| o | sentences from,the,woras given
- TherstudehtS;afe able to correct
'theirrfriends‘ mistakes B

Lgtimated time : 20 minutes

llaterial needed : sets of cards with the words on

 PROCEDURE:
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Divide the cl a8 into four-pers son-groups.

Give each group a set of cardo.

Dlstrlbute the curds S0 - tnat every ntudent has the

same number of cards.

~ Taking turns, the students create sentences using

the words on the cards. If they make mistakes,

their friends will correct them. . But, they should

still keep the cards. If they can make sentences
without'any mistakes, they can'put cards in the
center of their table. Teacher can help in

correctlnﬂ sentences.

, The student who can flnlsh hls/her cards flrst is

the winner.

- Caution: Take the words from 'The Unsur-unsur Baru'

or the speaking competencies.

Classroom arrangement: Group seatings

rTechnigué

Hiderand'Seek

Objectives = - : The students are able to find d-

certain locatlon by asking in

'detalls.

Estimated time : 10 minutes

Materials needed: Rods

R

2,

PROCEDURE:

Divide the students into:fourépedple'groups.

Ask every one_étudenﬁrof eaqh'group,leaves the

,class.,

: lee one rod to each group who are still in the
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classroon and ask them to hide the rod so that it
is out of'éight,

4, The absent students retufn and try té,find the

 'rhiddenrrods by asking questions. | |

775, P1ay may'pfered aé féllows:

 Absent student: Where is the rod?

,Groﬁp member 1: It iSyin'the room. 7
(of céurse general questions cen often be
answered in véry general ways)
 (More’spécific QueStibnSfeiicit more specific
answers that-aré much reveaiihg) |
:Absénf sfudentﬁ Is the rod near the table? s
- Group member 2:7Yes;,i£-is.. |
Absent student:_Wﬁich table is it'néar?
Group member 3$ It 1s near the téble by the

- : window. | |

~ ete.

6. After all thérfods héve been diécovered;'aﬁothér
Studént Canlléavé the roqm and'the,game_continueé
in theisame’way. | 7 . |

- Vériétibn:'The absent student may_éék Yes-No questions

~only and the number of questiohs is limited.'

~ (Classroom arrangement: Group seatings



75

"nEOg Technigde

: Hot Rod
Objectives ~ : = The students are able to respond

to his/her partner's statements
or*Questions in a relatively short.
- time. V.,rr |

~ The students are able to make
questlons or statements to create
a ‘dialogue in a relatlvely short
'time..' | |

Estimated‘timev,: 10 minutes

Materials needed: Rods

N

 PROCEDURE: | |
1. Teacher explalns that the rod he 1s holdlnv is Very“
hot; the_rod'lsrso_hot that'lt w111 cause pain to
Venyone holding it'very long.
'2.5Divide,the chass_into'pairs,
'f3t Give eaoh'pair one 'hot' rod. | | |
'4.7The75peaker must_hoid"therrodrand can,toss it to his
-_epartnerfonly when he hasrmade'a'question,or.a
.‘st'ate'rnent' in e dialogue. |
Play may proceedq s-follows; _
,31 (holdlnb the rod) Hello, How ere you?

(tosses the rod)

82 .'(holding the rod) Flne, thanks. -And you?

'(tosses.the rod)

.

s1 ¢ (holding the rod) Not bad. Where are you
e ‘going?" '
(tosses -the rod)

ets. )
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Because of the urgency  to pass the ‘hbt‘ rbd to a
friend, the pace of therdialogue.is Spéeded up andra'
more fluid éXChange without long_hesitation occurs.,
rVariafion?‘This'téchnique éanfbe used in doing |
| 'Chain'. See ChapterVV, ﬁage78’
Caution: Besides giving oné 'hot fdd',:give also a

topic'for the dialogue.

Classroom arrangement: Pair seatings

. Technique ¢ Spiel.

Objective = : = -The students are able to make

' sentencés orally using the kéy
 _words available’

Lstimated time : 10 minutes

Matérial negged,:,Blackboérd )

 PROCEDURE: -
1. Teacher writes importént words on the blackbosard.

”2.'Students prepare a B—minute¥talk using the words.

TRAFFIC . POLICE
- SAFETY BELT o
 HELMET

INTERSECTION
E |  TRAFPIC LIGHT
TRAPFIC SIGNS ACCIDENT
| STOP PROHIBITED

| ) - T paneorous

 PEDESTRT AN G o

T  CROSSING - qrrppmry ROAD

GOOD BRAKE - | »
o HOSPIT AT,
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77
3A Students givé their spielsﬂtoithe rest of the:class.
4. If possible, arfange»fhe spiels into a one-paragraph

. ~story. ' |

Veriation: Teacher cén ﬁse 'the unsur-unsur baru or 

| 'fhe speaking competendies'as topiCs of'this:
activity. 7

CautionV':iTo maké all fherstudénts partioipaté,.let'
the stﬁdents WOfk in pairs,br group.

Classroom arrangement: Pair or group seatings.

- Open-Ended Story

Technique :
| Objecfive;,: :'Therstudents are able to éxpreés

~their ideas/opinions in English.

 Estimated time ¢ 15 minutes

" Materials needed: Open-ended stories

PROCEDURE

1. Teacher presents the story
| If possible, the story is supportive to the 'Unsur—

Cunsur Baru'.

*2; Students in SmalirgTOups create endings.:

3, Students give their endings and compare their

‘endings with their friends.

"q4.*Students discuss implications. of the various

endings.

Veriations: Use a sequence of picture for the story.

~ The sludents present théir own open-ended

stories

Classroom arrangement:'Group_seatings
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78

:rChain '
Obgective R TheAstudentS:are able tb crea té'

'Estimated time

" PROCEDURE:

sentences whichiic reldted to other

senLences in a oertaln topic.

20 mlnutes

1. Tedcher tells the toplc of the Story

2.'Teaqhe1 makes one sentence as a startlnb p01nt

3. Then, one student makes aﬁotherrucntence which

’

oupports the 11fst sentence.r

' 4, The second c‘tudent creates daother Sentence that

support both the first. and the second Sentences;

5. Do this repeatedly until all students get their

turns.

Variation: The students can produce a word or some

words instead of a sentence.

‘Caution : When the S%udents meke mistake, they correct

“the sentencep tonether.

The toplcs mig ht be taken from the 'Unsur—

unsur baru .

"~ Classroom arrangement: Classroom seating

24. Technique B

Objective:

Bestimated time

Materials needed:

Simulation

- The 9tudents ere able to use their -
language in the 31mul vted enVLron—
ment

20 minutesr

“Play money.

Clothing pictures
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PROCEDURE:
1. Set up an environment in class Wthh appr0X1mates a
81tuatlon in the clothlnvrmtore.
2. Give ten'students roles as sellers.
VTWb students work as cashiers. - |
'ﬁnd'the rést of'the gtudents become the customers.
3. Prepare the setting and matorlals.'
4. Students carry out their task.k'
| | p0881b1e dldlowue.

- seller,(A): : Can T help you, .Sir?

Customer (B): Certainly, I need a shirt.
- A o ':iDQVyou wahtra long-sleeved shirt
- or é short—sleeved one?
- B i I like a shoft4sleevéd'onef
- A o . : Here are some ghirts.
Do you:likerthis one? I think, it -
will matChjyour trousers. - '
-B ;77 T oam éorfy, I do not llke that
| | The color is too erDht
- A  " 7_ ¢ How about thls one, olr?
- B '7, ” ,:'Oh,,that ‘would be oke. How much.
| ‘does it cost? | o | |
- A S i : Nof ékpénsiﬁé; Rp; 10.000,00'onij.
V—IB‘ o | ; “ah you give'if_to me for
Rp. 8.000,00?
- A | ¢ I am SOYTY. I'Cén't, Thié is a
~ fixed price. |

- B o : Is there any fitting room here?
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- A R Yes, there is. It is overthere.
- B ' : T will take this shirt if it fits
C me. | | |

(the customer pretends to fry the shirt on)

~ A ' '}'Will you take it, Sir? .
- B : : Yes, I will.
- A . - ¢ Please pay the cashier,

(the seller brings the shirt to thercashier)

- B , ~: Here is the:money

¢ (casghier) :'Thank'you; Pléase come again;r
- etc. ' 7 | ; | |

5. After a cértain'amQunt of'timé, switch off the foles.
Variation: There are some topics thaf:would‘bé good'for‘
this activity. Choose the topics that might
‘help the students in the society. |
rrCaﬁtion : The'students may ﬁée various expréséions.'

Accept'ali sentences as far,és they are
' CommuniCatiVeVandjunderstandable. |

Discuss the misfakesVaftef.thevsimulation is

over.

“Classroom arrangement: Depending on what kind of sgimulation

o ilg going on.
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HOW TO MEASURE THE STUDENTS' PERFORMANCE

‘.Ifﬁwer+alk about—teaching, we cen never Jgnore
'testingjgr Testlng has a very 1mportant role in
'laaguage learnlng. By prlno a test to the students,
Vwe will be able to measure or flnd out what we want to
measure or find ogt In other words, referr1n5 $o the
robjective of teachind speaking to high school students,
‘we mean that the test is- used to find out the students'

nlancuage proflclency

In'this'ﬁhesis, we spend most of the time talking
'about speaking or orelrskills._ A.question:cemes up then:
Whet is ‘the best way to test en oral skill (speaking

'_sk111)9'.

As we. belleve that ldnguage ig for communlcatlon,-
rthe best way of know1nﬂ the student 1qn0uage proflcleney )
'1s by know1ng the students' abllltleu in expre331ng their

thoughts or feellngs and communlcatlng these to others.34 '

Siheertherstudeﬁts ére'familiar_with the situatiensi
thatrare'almostralways served'in every_teqhﬁique; it'is
wise for teachers to give a ?sitﬁational,fest"forrthe

-purpose above.

34Alan DdVlS, Language Testlng bymp081um, Oxford
Un1vers1ty Press, 1968 “p. 1717,
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VI.1 What is & Situational Test and How Do We Orgenize

to Carry It out

- Arsituaﬁiohal test'méy‘bé,definéd as éﬁ.oral énd
behavidral testfdffsubjéctiVe type, in which the tesféé_~
rhas to'do a:ceftain taskrof commﬁniCa%ion!either o
expréssingrtheir,féélings/idéasror'giving oral reSponseé
"When:he_intgracts‘With certain people'in particular 
éifﬁationé creatéd for7the-tést. Subjeéti?e here méans;'
'firsf5gthertesteé méy answer in hisVOWn wordé,randVSe¢ond,i
‘th131test_requires ah;opinion or & judgemeﬁt_on'fhe pért— -
_of'the_ekaminer, fWhilerértask,of coﬁmunication_is'a bask
 described Qﬁfa task card that the testee has to perform

in the test.

Aniideal sitqationai.test,willrreguifé a lot of
timé, mateiiais/téachihg éidsrand'energy; -Aiéo more than
':éne station (éimuléted‘Sitﬁation) are needed iﬁ one : ' :
B situatibhai ﬁest,__Letrus-thiﬁk éboﬁtVpreparihg,oné of
the.stationé'in;the”situational test;:fof example: a
station of 'SHOPPING FOR CTOTHING'. What teachers need
to,doAfor the preparatioﬁ are: o o

. Decide the objectives Of'thé‘test.r o
- Stﬁdenfé'éré able to ask for help;feépécially E
catching the attention of'the'sellef;r
- Students arerabierto expresstheir needs/
. wants of items sold. | | '
';'Stﬁdénfsrare able to describe items using

glizes.
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- Studente are able to,describe items]using .
,eoloufs; | | |

- Students are able torde scribe 1tems using

'rnrlces.i

- Students are. qble to show the dlstlnotlon of
’dllferent prloes (numbers) |

7—'Studenturare able-to ask the locatlon of a
place. |

j;;Students"are able»todgive out something wifh :

| 'eCCOmpanying lahgﬁage;' B |

VriPrepare various task cards oontalnlno 1nformatlon

Von what the studento need to do durlnv the testa

eThertask_cards shodld vary,_put they should be

of thé_same level of difficulty.

Por examples:

- Task card number 1

Go fo the»clpfhing store, :Buy a blue
- shirt. fAsk.about the;size5 color, price
~and a fitting room., You have only .
 Rp. 5000, 00.; "m0 you might want to
_bargaln. -
F,TaSk card number"2,“
Go to the clothlng store. Buy a red blouse.
Aﬂ(about the elze,.color price and a

'7 fltuinp room, You have only Rp. BOOO 00,

so you might want to borgaln
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Tasgk cards can be written in the students'

B language, because 6ur purpéSe is'their"
understandlng of the tagks and then the
communication., = The follow1ng are the examples
of the task’éards which are written in the

students' language:

- Task card number 1

,Pergilah;ke tokofpakaian. Beli sebuah

kemeja bifu.  Tanyalah tenténg harge,

ukuran dan wrrna uerta Aamar pas. 'Anda
V'hanya memlllkl Rp. SOOO,QO., jadi ade

kemungkinen anda harus menawar.

~ Pask card number 2

VVfPerﬂllgh ke toko pakalun. Belilah sebuah
VbaJu merah. Tunyakan tentan ukurgn,

warne 'har 28, serta kamar pas. Anda'hanya,'
‘mempunyai Rp. 3000,00., jadi eda kemung-

"kinen Ande haerus menawar.

3.'Maké the scoring sheet. This'scorinﬁ sheet

", contu1ns & list of tasks of the de81red

dielogue that the testees and tester utter
during the test. The following is the example'

of a scoring sheet:
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Testee's name:

Total score

TASKS 1o

S B
- ask,for help/greétingsW, R '
- hame of item - ! K !
- Size | roor
' -VCOIOurVV, ! ! !
F,price' ! ! !
7~rbargain_ ! ! !
- fifting ioom ! ! !
R | BT

- payment

':ﬁote:'o,; tbtaliy unable to express ideas.
| | 1,='expressing>ideasrwith difficulty
and/or:grémmatidaly wfohgrbut
_understandable.' o
2 = expressing ideas §Orrectly and

- without difficulty.

Make test packages for the students.

- Each package contains one task card and some

money.
Collect all'kinds,oj clothing that the store

needs.,

. Make some play monéy,that will be used for the

transéctions;
Set up a clothing storé in 'the classroom.
Put prices on each cloth in a hidden place.

Make sure that the prices should be more than
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 the students' money.
Do not forget to provide a fittingrroom.

8. DiSfribute'each,panage to every ﬁestee'and
Vexplainrwhat the Students/teSteéé should do
during fhe test. - o |

9. Admiﬁisfer thertést;

10, chre-the test,

ALl of'these'ﬁhings-shouid be done before the test itself.

N Therefore,‘teachers should pay aﬁtehtion to the time.

allocation.

CVIL2 What Happen% Durlng the TeutV

. The testee comeés Jnto the store dnd aské for-Wﬁat'
he/she needs.' One testee 1S'te ‘ted. by one tester.
It 1is good and preferred if in one store there
are more thanrone testers, thlsrlurfor avoiding
time—consuming, | o - - |
2. The desired rdi'aloguref 'mighf be as follows, wNote
"Vthat the tester is role*playlng the seller and Lher,

testee is role—pldylnw the buyer.

"Testee:'Good'morhihg,'
Teétef:rGoéd morning;,.Can I_he1p”you?r
Tesfeé: Certulnly. I need a shlrt
Tester: T think this shirt w111 fit you.
A(tester gives a blggez/qmdller size of
shirt)
Testee;'I’dQn't think,so. ADo-ydu havefa'small«”

size?
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Tester: Yes, I do.

'(tester-gives what the'student needs)

Testee: Do you have a different'eolbur?

‘Tester: No, I don't.

Testee:fHow muCthoesritVCOSf?

Pester: Rp. 6ooo 00.

 Destee: That is a lot of money.

o Tesferf Yes, 1t'1s. Thls is a good-shirt}';
Tegtee: 'Lan you glve me for Rp 4000 007
,Tesﬁer. I am sorrj. - L can’ t.,

‘Testee: May I try 1tron?'

Is there a fitting room here?

VTester:'Yes. Theifitting reomVis overthere,

(tester.poihts theriocation)

,Tesfee; (testeeepretends to try the shirt Qn)

le;-I will'takerit. -
' .Here you are. (testee gives some meney)
Tester: Thanks. Please come again.

Testee:'Bye;

' Whlle tester and a te stee are talking, a-tester'

should score srmultaneously;* If the testee can
respond correctlJ and w1thout dlfflculty,sl
should score two (2) ' If the testee answers with
dlfflculty and/or vrammatlcally wrong but |

understandable, he should score one-(1). And 1if

'the'testeeris totally unable %o express his/her -

_'ideas; the tester shouldrscore:Zero,(OB.
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rTo,scoré this,:the'judgemenf in the pért of .the -
tester is fully needed. Any appropriate'énd

_undérstaﬁdable expressions should'be taken into 7

 consideration. | | : 7 | 7

4. Whenloné teétee has*finished,ihe/she may go out,
| and the next testee comes iri. | |

,Therefis anrideéiofﬂmakihg uge df the teéteés to be the
sellérs. Here, we consequently fa@e;ancthér'problem:
the validity of the test. It is right that we can save
6 lot of time and- speed up ‘the test,_butrif onertéétée
COmmunicatesfwith difficuity, the dthér,will not;haVe.the
chanCeé to pérformrhiS'taské;r The'test'will:hot fdn |

~.smoothly but CthQmes'éflOt of time instead.

Considerihg-thé'facﬁsraboVe,Ais it stiil'possible

for an SMA class to have a situational test?

VI.3 Problems on Carrying out a;Situatidnal—Test

Let usrcoﬁéider thérfoilowingifacfors: '

1. Time | -

| The time for téa¢hing Spéakiﬁg in~one sémestefr
is veryrlimited (four'hbﬁfé/périods 6h1y); 

7.2;7§umﬁér76f stUdentsr | |

_A normalrblass wi11'have'35ftof5orstudén£s."

3,,Manpbwer' | | - |
VUsually,rthere is Only_bne'téacher‘in'one class.

These thrée factors‘afe closelyrrélatéd. By_séeingxthese

at_ a glance, we may easily make a conclusion that it is.
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impossible‘toierganize a Situationaletest because:

_1.7Wevdo noﬁ'have much time. | |
Toradministerrsuch'e test will take a very 1oﬁg
time;_ One émert testee may need 3.minutee,rbut;
the slow one may need more than 3 mlnutes. —Iff
there are 50 testees, how much tlme will we
,spend for thls act1v1ty9 |

72.715 1t poss 1ble for one teacher to handle

| everyth1ng° It is clear thqt one teoter cannot

hand]e more thdn one statlon at once.,

Say for example, there 1s,one_statlon enly.

Ts it still,possible for the tester ﬁb

administer 50 testees;at_ene time and concentrafe””

feriébout three hours without feeling"fired or

bbredqe ‘These queStions'afe impoftant because

an’ over-worked tester mlﬂht not - score consisﬁentiy;7 V
Talklng about the problemg above, 1t'seems_that,fhe : o
ex1stancc of a s1tuatlona1 test 1n'high'sehQOlS with the -
discussed condltlons is almost 1mpos,1b1e. Then ahether"A
:queSt;on eomesrup: 'What would we,do in order to measure
the_students5 performaheefin expreSSing'%heir'theﬁghfs,orT7
feelings and.eommuhioeting these to ethefs?'.- There'afe~ 

several suggestions that might work.

Before we start with the ways to measure the
students' performance, let us sdlve the main'problea that .
mekes high schools impossible to organize a situaﬁionalr

test: time. 'Lef us say, the teaching of speaking is'

s
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always.integrated in éyefy;Englishfclas54 Theré might‘ 7-"
be SOmértime leff ét the end of the semeéter for teachefs;
to teach speakingrseparatély frbmrétr&Cture,and
'vbéabulary building.v'This time, if;téachersrwant,'might

be used for a sifuational test.

- The folldWing_are téstsrthét:might—be,applicablé,'
Eéch teét willvbe sered togeﬁher-with its advantages and -
i diéadvantagés;r ‘ |
| 1; Situation&lrfést with a 1imitéd time for every
individual. ' |
The procedure pf this'tesﬁ»iSjthe same as the
Vsituatibnalvtestrdescribed abévé.k The
differencé is that éyeryrindiVidual has ohly a
certain:ahoﬁnf'of time,“threé minufés;_f6r  ,*
,'eﬁample; fa compléte all of,thertasks;:w
| THE ADVANTAGES: - Students experience a
' situationrthat cféatés a
motiﬁatidn‘fo cqmmunicaté
| 7 -their;ideaSVto,Others.; 
THE DISAVANTAGES: - . |
- The tester will be too tired and not be able
to cbncentrate,éfter a,éértain amount of time
in which this will'résult in tﬁe inconsiétenf
scores. | B
f,It’is,impossiblé tor one tester to orpenize
méfe_fhan one stations. Thié means that only

one topic can be tested,
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- Since thefe is only one topic to be tested,
,ﬁhe_testees might eéSily predict whét will
happen,énd memorizégthe dialogue Eefore they
v,pETfofm,it.  . |
:3._Situationa1 tést.in pairs.
| VThefprbcedure: |
_— Divide'the class into pairs.
~ Give each pair a task card. Task'cards.mﬁst7 
Be;Various but;they should be ét.the samé
level of aifficulty.
: Exambles:f | '

"~ Task card number I

When you walked'aiong'Malidbbrb Street;
‘a tourist Stopped you and asked the way

'torGramédia bookstore. Make a dialogue

ebout this..

- gk card number 2

Yéﬁrafe Working as a clerk in'mbneyi
"éhanger seclion. Arfofeignér cdmes'tq

YOu'and wanﬁsx%oxexchaﬁge his currency
%o Indonésian currency.. Make a dialogﬁe

F,about this.

These'taSk cardS'can,also,be written in the

students' languege, for examples:
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- Task card number 1

Ketika'ahda:sedang4berjalan,di eepanjang,
jalan Maliobofo, seorang orangrasinw‘
menghentlkan anda dan menanyakan jalan
ke toko buku Gramedla Buatlah sebuah

percakapan menpenal hdl ini.

_ Task card number 2

Anda bekerja sebaaai karyawan di tempat
penukaran mata uan Seoranp'orran!T
381ng datang dan 1n01n menukﬂrkun uanp-

Vnya dengan: mata uang Tndonesia., Buatlahf

percakapan mengenal hal ini.

- Ask theetesteesifo prepare this’for ten
'mlnutes. "Then palr oy pair the testees
come 1in front of the tester, in a separate
- room 1f p0851ble,'and perform the dialogue.

:- When'the tesfees finigh, they may come backr
’to'therclese and anothef inr-has the turn.

'-eThe tester w111 give the scores by hlﬂ/her

7 - own Judgement after the performance is over.ﬁ
THD ADVANTAGES :

- It will take less time.

Say, there’are¢25,groups, and each greup 
needs 3 mlnutes only. . | |

- The tester does - not need bo make as much
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separation as fhe_situational test, but still
 the objecfiVes can be achieved. |
- There are many tepiosrcan be covered using
R thisrtype of'testr | |
THE DIQADVANTZ‘ nsi
-VThere may be a poss1b1llty that Lhe tes tees
'fwill manipulate their.smarter friends to help
them cPfeate the dialogues.
- Some testees may memorlze'the dielegueS';4
'Withoﬁt'uﬁderstanding'sbme of-the meanings,
L Aithough'thefe are moreethings qén be covered,
onerfestee'may learn his oWﬁ'topic and not - |
care about hig friends'. |
- Someefestees,may pioduoe longer dialdgues or
 move difficult ones. It seems not fair to
_giverthe same'seores torthose who make shorter
's'and easier dlalogue and to those who make |
_loneer and more dlfflcult dlalo gues.
_erttennoral s1tuetlona1 test 7
'1sTh1s is a wrltten test Both the questlons and
'the answers are wrltten. However the materlals
tested are of the 50~- oalled the spoken Dnbllsh
"(Dngllshrqf peech) The 1ntentlon is to test
the students' ability to'respend to certain |
ekpre581ons of a competenoe or" to test the
’studentsﬁ,dblllty to e&press thelr thoughts or-
',feelings;'rTherefore,;We dQn'%‘test the strﬁcture -

(especially cemplete sentences) but the
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understandable English. TFor exemples:

(i) 4 : Can Irhelp‘you?
B '

T don't. think so.
' Ai: I wes wondering}ifvyoufcould'help me

translate this into Bahasa Indonesia.

Xz
Y : T prefer the red one.
' There are othér types'of'tgsting_that can be
. used for this purpose, for examples:
o (iid)a: Can'YOu'téll me  how to,go'to Gramedia

bookStore'from'here?_
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(111) CHOOS“ THE APPROPRIATE ANOWLR'

X o2 1) Is ﬁhe»bank far from here?
| 2) Can:you tell me how to 20 to the
bank?
- 3). How far is.the'bank ffom here? .
N yr: It:is about three kilometres from

‘here.

It is also possible for the tester to give the

questions orally, but thertesfees should write

~down the appropriate answers. Testers can

- make use of recorded materials instead of

" reading the questions.

THE ADVANTAGES:

It will take the least time.

Tho testerrjust,needs to make one single test

,and'déVeloprthemfos'many;aS'thé number of
students.

,The scorid- w111 nob be & problem elther.

There are marny ﬂnﬁgs that cun be covered by

'one testee. f’

The testees Cannot-prediot'therquestionsrso

théchamnot memorize them, -

THE DlSADVAMTAGub

- The testees w111 have no chance to respond

'orally.':"



96
Refering'to_the déscriptibns_of the fhrée type tests
suggested above, it is suggesied,thét teachers may use
_the'thirdAtype as a means,cfrmeasuring'théfStudents'
,abilityrbecause this test ist | o
| u.—'pracficél

- operatiOnél

- measurable. |
Hdwéver;”the'sQéond_typermight'bé used during—the[feview,
séséidn} rIn this case,.scdring_is,not_impbrfant to do;.
While fhe Situ&tidnal tesf'isistill questioﬁableAin ifs.

existance in Indonesian high scliools.’
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Chapter VII

NOTESVANDVSUGGESTIONS

VII,1 Notes and Suggestions oﬁ How to Use the Technique

These techniques are for the students to practise

~ using the language, and therefore,'oan'bé integrated

into ﬁhé'teaghing'of,Structuré'and vocabulary bﬁilding.

The-best Way_of using,thesé.techniques is sing them

ﬁ@hﬁtéfterithé Coﬁtrolled préotioé (chapter-IV), So,-

_they are not meant for presenting the new materials,

they are,merely thé_appiication_of.sffuéfure and

vocabulary taught.

, These techniques can be used for creating new ones in -

_orderrtb'gét new and more variations that-wili fit the

-.needs,of the Qlaésr They are, therefore, subject to -

f,simplificafion'androompleXity.

VWaterlals (seemlnnly) flt a 31n01e technlque can

'poss1b1y fit’ the others WLth or w1th0ut modlflcatlon.

 Teachers are eypected to eyplore nore varlatlons or

even Comblnatlons of technlques.-,The,followlng_dlagram'

_  shows all the pos lbl]lbles-.

9T
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[ateriol 4]  [Material B]

technique A technique B

4.

technique C |

Before deciding what teqhnique(s) to use, teachers are
fd'eyamihe the objectives, either Geheral Instructidﬁal

ObJeotlves or SpelelC Instructlonal ObJectives and

ﬁ'thon de01ae what materlalb (patterﬂs and vocabu]arj) to

practlse.' The 1g”t is selecting what technlque(s) that
v111 flt the materlals (obJectlves)
'TO anid'boredom;rteaéhers can use mdrg fhan'one,'

“techniques to teach the same material in one period.

.- When teachers are to create situations, be sure that

 the situations fit the Indonesian culture and

conditions. A clear example of Western— Oriented
situafidnris asking,for,help:to the Fire Department.

It is useleésrfo teach:this,becaUse'ﬁhe,students'will

never do this in Indonesia. -They will use Indonesian

instead of'Englisthi‘this case,

VII. ? Wotes and Suoﬁeotlons on How to Sequence Materials

T. According to the Currlculum 1984,:

(.15 Ry

for a,Speaklng (lass -

- several competenoles. These p01nts are undoubfedly

teachers are to teach
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meanlngful and can be ea91ly dlrected to the actual -

communlcatlon. The tea chers are expected to sequence

- - the materlals according to the level of dlfilCulty.

'rThey are'supposed to teach the_simple competencies .

- before they go to thermorérdifjicultrones,

C o woxrk:

- Teller

It is very good 1f the teachers can cover several'
cémpetencie“ in a certein situation. " This will be

benef1c1a1 becau e in the dctual communlcaflon, we are

to master several competen01es to talk about one

31nn1e thlng. Here are some_SLLuatlons that mlght

- at thé'bank'
:e,ét work
—‘at,deparfment'storé
- at the post:office
- afrthe'travél,ageﬁf
- at the tourist information
' f af the-partj’

- at'thé,airport

] Here is Qnérsituation and the competenCiesrcovered;,

AT THE BANK

Teller ded morning. ' ':"iij (Greetlngs)
'Can T help you¢ ' f(offerlng help) 
Cquomer : Jhere can I cash my check?., (abklng for
| 'vinfOrmation)
: Overthere, the seéond:wihdow. (giving

~ information)

Customer : Thank you. - -~ (thanks)



, Teachefs-areréxpectéd to sfart_with a communicative
,dialogue:and,manipulate thé;real,situations_inrthe
claSéroom,rat school or in thercity;' | | |
If the students are familisr to talk something

Ls

' meaﬂingfully;and communiCEuively, hopefully they will -
not ohly understand the grammatical items &nd the

vocabulary, but also how to use them in the communication.




BIBLTOGRAPHY

Allen;.Edward DéVid and Vallet,-M,'Rebeéca, Classroom
Techniques: Foreign Languages and English as a
Second Language, Harcourt Brace Jovanovich, Inc.

1977

Davis, Alen, Language Testing Symposium, Oxford
University Press, 1968.

Dobson, Juiia, "Dialogues: Why,: When, and How torTedch
Them", The Art of TESOL, Washington D.C., 1975.

:Hornby, A, S.,AOxford AdvunCed'Learnerfc chtionary'of
Current English, Oxford Unlver81ty Press, 1974.

Hubburd Peter et d]., A Tralnlng Course for T8 L;
Oxfora University Press, 1983

"Keltner, Avtumn and Bitterlin,. Gretchen' English for
- Adult Competency I & IT, Drentlce Holl Englewood
Cliffs, Few Jersey, 1981 ' L - ,

ngoh; Fred, America in blght the Ex oerlment in
' Internatlonal LlVlng, Brattleboro Vermont 05301,
1982, ' -

Molinsky J. Steven and Bliss, Bill, Side by Side I & IT,
,Prentice—Hall, Englewood'Cliffs, New Jersey, 198171,

" Paulston, Chrlétlna'Bratt, "Communicative Competence and-
Language Teaching", Guidelines for Communication
Act1v1t1es, RELC Journal Supplement, no. 1, June 1979.

Poedjosoedarmo, Soepomo, Dr. PhD' Seminar on the Teaching
. of English as a Porelpn Language in Indonesia, FKSS,
TXKIP Sanata Dharma, February 1983. :

'Poedgosoedarmo, Soepomo, Dr. PhD., ACuan,UmumVMetoda,
Pengajaran Bahasa, IKIP Sanata ‘Dharma, Yogyakarta,

1983.

- Quirk, Randolph et al. A Grammqr of Contemnorary Ln&llsg,
' Lonrman Group Ltd. Dssex, 1972 , , ,

Richards, Jack C., Language and'Communication, Longman N
Group Ltd., 1983. , , '

‘Rivers, Wilga M., Communicating Naturally in a Second

Languege, Cambridge University Press,'j983.

Rivers, Wilga M., Speaking'in Many Tongueé; Cambridge
' University Press, 1983. o :

101



102

, Kurikulum Sekolah Menengsh Atas (SiHA) 1975,

Garls-gearis Besar Program Pengajaran Buku IIL D.2.
‘Bidang studi: DBahasa Tnggrls, Departemen Pendidikan .
dan Kebudayaan. , '

, RurlkuLum sekolah Menengah Atas (SHA) 1984,

Garis-garis Besar Program Pen@agaran Kelas 1 Intl,f
{elas 2 Tlmu-ilmu. Soslal dan Kelas 2 Tisika, Bide

- Studi: Bahasa Inggris, Departemen Pendidikan dan'

Kebudayaan. . . L

Opening lines, The Bbx Deflment in Intevngtlonal

LlVlnn, Brattleboro “Vermont 05301 1983.

y Shifting'Gears,,Dhe onc 1ment in Intefnatlonal

TIving, bBrattleboro, Vermont 0501, 1983.




