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ABSTRACT

The fact that media have not been used by English

teachers.at high schools is probably one of the factors sup

:pbrting the failure of achieving the curricular objectiVes,

because media are one of the 1mportant elements in the ing=-
tructlonal system. Chapter I descrlbes the background, the
objective, the scope, and the methodology of writing  this
thesis. : | |

, Reviewingfqr drilling the previous lessons is sdmeén
tlmes a problem for teachers'because'they~have to findu i a
proper bechnique to keep the students 1nterested in :doing

the classroom activities. Bingo offers the gmlutlonrof;thiS‘

~ problem. However, it can also be used as a means of testing

-the students!. _comprehension. All of these will be talked in

chapter IT.
Chapter IIT provides a description of the making-up

and the use of rods .and the silent wayitechnique,f which

- changes the teacher's role of becoming the centre of' the

class and placeo thu students into that poaltlon. Many con-

trolled and less—controlled . act1v1t1es can be conducted by

‘using rods.

Is culture necessary to be taught torlndoneSian stu-
dents ? It is probably yes especially for those who want to
study overseas. A technique for teaching culture by using

puppets is presented in chapter IV.

iii



The lastlchapter ( chapter V ) is about _ pictures,
the very useful teaching medialwhich can be used at all le-
vels of study and for any language skill. Iinally, this the
sis is ended with an appendix which cohtains some pictures

" for illustratiﬁg some-techniques'alfeédy mentioned in’ the

previous chapters.



CHAPTER I
TNTRODUCTION

The using of media in the learning—teaohing pfocess
Vis, of course, objective oriented. It means that media .&re
used asrthe help ﬁo gain the instructional objectives, the
specific and the general ones, and finally the higher objeg
tive of the instruction as stated in the curriculum.  How=
ever, this thesis will not talk about the curricolum,> nor
its objectives. The reason for this is,_aocording to the
Writef, the curriculum might change while the topics or ma-
terials to be taught remain the same from time to time. A
the\eXample, "gerunds" is found both in Kurikulum SMA 19?54
‘and Kurikulum SMA 1984. |

Generally speaking, the result of teaching .'English
at SMA in,indonesia is not satisfjing yet; The ’objectiveeb
.are not Successfully'achieved. What factors make this con-
dition ? There are not enough papers or books talking about
it. Therefore, it is certain that most teachers of English,
especially in'high schools, have notrused media in their
teaching. Is it}one factor causing the failure ? It is pro—
bably yes. So, it is for thekteechers of English this the-
s8is is written in order to equip them with knowledge _aboﬁt
media, and to encourage them to use media in their classes.

In the modern century as nowadays, equipments with
high technology have penetbated to anyvfield of life. In
education as well, modern technology leeosvtoitﬁe new dise

coveries of language teaching media. However, with a firm
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conviction that none of media is the best and they are not

an end in themselves, the writer still sees the wusefulness

of studying thelsimple media. There are many sim?le media
she was faﬁiliar with such as cubes ( structure and vocabum
lary cubes ), time domino, snakes andrladders, charts,maps;
dialogue grids, rods, bingo, pictures, and puppets.

Cubes are tangible objects made of manila pgpér with

- some writihgs'On their sides for practicing the patterns or

- with some pictures for practicing vocabulary. Time  domino

are used to practice reading time ( digital and non-

dlgltal ), and also to practlce "past/to" phrases. - This

- kind- of media can be made of plastlc or heavy paper. lxcept

- bingo, we can also use snakes and ladders game for practic-

ing numbers. By combining it with cards, we can ‘uwanipulate
it to practice some 1anguage patterns. The cards, on which
we write the questlons by using the patterns we want : to
practlce, function as the dice. Thus, instead of  throwing
the dice, a student just draws a card from the plle and he

will find the number which show how far he can make a pro-

gress, on the upper right corner of the card. To practice

givihg direction or locating places, maps are very;helpful.

~ Blind maps will encourage the students to think and listen

to‘each'other, because theyrcan-get the information only
from~their friends in the group. Charts are usually uséd to
show parts of something or a process of something. For éhe
last case, that is to show a process, we call them "flow
charts". To elicit the étudents to speak}we can make use of

dialogue grids. On the dialogue grids, the students - .can
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find some pictures or writihgs, but not sentences, as the

clues to construct the dialogue. Further'desdription of

those media can be seen in America In Sight ( Fred  Tigon

and Herman S.K., 1982 ), Language Teaching Games and _ Con-
test ( W.R. Lee, 1979 ), Games and Butterflies ( Katherine

Kennédy and Ellen Sarkisian,'1979r), and other books as it

is shown in the bibliography.’

T.A. Background

‘In fact, media have hot been used by high ‘school
teachers yet, or ifrthey have - thé percentage of using
them is exfremely,small. It guides the writer into a Quesé
tion : what'can makerthe teachers of English do it ? Is it
because of their lack of knowledge on media ? Are media éo
complicated'that they cannot opebate_them by themselves .?'
 Or is it because of the time which does not enable them tb'
uge media in their classes ? If the last case is the réason
of not using the media, it is not relevant. It is only  a
matter of allocating time - a task, the teachers ave demand
ed professionally to be ablerto carry out. Moreover, - the
using of media is not merely fof reviewing, but presenting
the lesson as well. Thus it can function as a technique re=
placing the 61d traditional one,'namelyr"lecturing".

| Recently, there is a.tendéncy of people's way of
thinking to be technological oriented. Everythingrwhich be-
longs to the modern technology is regarded the best. As the
consequence, the using of modefn language teaching media
such as OHP, TV, films, slides, or language laboratories be

comes the preference. Then, schools which are not capable
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of supplying those modern facilities entirely neglect  the.

using of media, even the simplest ones. In such a geograph-
ical condition.as in Indonesia, it seems difficult to  op-
erate those modern media in all regions. Besides they are
expensive, there are not enough skillful operators in thosé
regions. |

To show how important the using of media is, the

writer would like to point to column 9 of Garis-Garis Besar

Program Pengajaran - Mata Pelajaran Bahasa Inggris of Kuri-

kulum SMA “1984. It is stated there some media whichr'should
be used for teaching such as.OHP, pictures, flash cards,
flanel boérds, or flip cards. |

In the previous description, the writer mentions
some simple media she was familiar with. However, in this

_thesis she will only present four simple visual media, name

ly bingo, rods, puppets, and pictures. The reasons for this

are'firsf;beCause they are easy to make and to'operate. Sec
, ohdly, they -~ especially bingo and rods - are not - familiar
yet in Indonesia. And the last reason is because of the'lig

ited time and space to collect data of all of those media.

I.B. Objective'
The objective of writing this thesis is to present
, a'description of several language teaching media, especial-
ly fhe simpie visual ones namely bingo, rod, puppet, and
picture. They are chosen because they can be used for pre-
senting as well as reviewing the lesson;-Hdpefully, it will

be able to supply teachers with knowledge on media and en=



'coufage them to use media in their teaching so that the ab-

Jjectives of the.instruction can be obtained successfully.

I.C. Scope. | A

The description of the media mentioned before ine-
cludes the inventory which cqnsistswof the meanings, thev
types, and the resourceé; then the procedures of producing
or making the media, their-use in [Lnglish élass whichr “is
directly related to the materials they can practice  with,

- their advantages and disadvantages, and finally the storing.

I.D. Methodology 7
o :'VThis4thesisnis written on the basis}of_the  urit-
er{s préctical experience in teaching English to- Indochi-
nese refugées af;Gélang,Réfugee Camp,rRiau - Indonesia., Du-
rihg'her teachihg there, she preferred teaching the, niddle
Vénd low 1eve1,students whefe She’got the experience : of‘
using many kinds of visual media, though in this thesis she
Just can presentJfour simpie visual média. |

| ‘To support her ideas of'expOSihg those fourr _ media
she searches the déta from the reference books and from

some of her friends.
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CHAPTER TII
BINGO ACTIVITIES

Bingo is a simple language game. It is very easy to

make}rbut it is not less challenging and amusing than;

other language gamee. Because of its flex1b111ty we can mar

nipulate it to practice many language items such as num-f_
bers, letters, time, money; synonYms, anthonyns, spelling,
or pronunciation. Thisrgeme.is applicable for the elemen-
tary to advanced level students, even for.the ' llteracyr,
class. The number of Students in class will not be a proff

blem,because it can be played 1nd1v1dually or in groups.

II A. The Inventory

What does blngo mean ? From some outstandlng dlc-

tlondrles we can get the meanlngs of blngo as follows :'

"(interj) Used to announce an unexpected event.
(n) A game of chance played with cards having num=

- bered squares corresponding to numbered balls drawn
at random and won by covering flve such squares in
8 TOW. "

"(sl) An expression of joy at a sudden: result.

(n) A game played for maney or prices by covering

rows of numbered squares on a card."2

"A form of lotto in which the'player who first co--

vers all numbers on his card wins the : money

staked."? ' I
Both Webster and Longman dictionaries give quite similar
definitions of bingo as & noun as well as as a slang or an
interjection, As a slang or an interjection the meaning of

bingo is related to the procedures of playing the game in

lwebster's New Collegiate Dictionary, pp 109.

2Longman Dictionary Of Contemporary English, pp 93. -
5Ozford I1lustrated chtlonary, pp 76,



which a player has to shout "Bingo" loudly when he succeeds
in covering five or four squares, according to the rule de-
termined before, in a row horizohtally, vertically, or dia-
gonally.rThis,jof course, can be regarded as an unexpected
event fof other players because a game 1s a ¢ompetitién and
_ a player's win means therother.players' loose.
Frpm the definition given by Oxford TIllustrated Dic-
~tionary, we find a term "lotto". It is another languagev
game. It needs no defense that lotto and bingo are ;similaf
to eéch other. The differenqe between them.lays on the num-
Vrber of squares thét should be covered by a player'td ~win
the game. Iﬁ lotto game,‘a player wins the'géme if he suc;
" cessfully covers all numbered squares onrhis board; while
in bingo game he should cover fiVe or fouf squares, accord-
ing torthewrulé, in a;rdw»horizontally, veffically,'or dia~
~gonally. HbWever;'sometimes there are some teachers : who
adapt the rules of lotto to bingo game. | |
" How cen we get this kind of teaching aid ? Tn United
States of America, Singapore, -or other counfries this kind
‘of.game can be found in game stores because it is cohmer—
cially published. In Indonesia, I think, it is not familiar
" yet, Englishrteachers,'Or any language teachers,;rarelj'use
it as an aid in their teaching. That is why bingo is diffi-
cult to find in markets or stores in Indonesia. Perhaps, it
is because of the objective that English is taught as a se-
“cond language which demands the students to master the pas-
sive skill, namely reading comprehension. Othér reasdns 6f

not using bingo are the teaching technique and the contact



hour. Generally speaking, the teaching technique which is

done by Epglish'teachers at high schools is lecturing, the

_ traditional one, which requires minimum teaching aid. Time

is a very important aspect in teaching. The limited contact

hours in high schools, about 3 x 45 minutes per Week;' dg=

mands the teachers to prepare the lesson plan  thoroughly,

whether the given time allows them to use games or not.

' II.B. The Making-Up

As I said before that bingo game is very easy —~ to
make. My experience in both making and using bingo  proves
its usefulness in teaching. Your creativity to manipulate

it will give you a great result and many surpriSing things

as you play it with your students. This, of course, will
give you a sense of éatisfaction because it is your own
work.

'II.B.1 The Componénts

Basically,'bingo consists of three main components,
namely boards, call-cards, and counters. A player or a
grouprof playersrgeté a boardrbearihg squaresrop_grids _:dn
it. To make the boards, we cah usercardboards, heévy‘paper,

dr typewriter paper.'Cardboards.or heavy paper are 'better

'bécause they'will be more everlasting and éasier to stéreh

Bingo can be played individually or in group, both
small and large group., Some bingo games such as number bi-
ngo, spelling bingo,.or vocabulary bingo are better to piéy
individually or small'group. Reading'coﬁbréhension bingo is

good for small as well as large group, because in this kind



of bingo game the players need to discuss the answers. This
will lead the students to a good cooperation practice.
On the equares of each board we mount pictures or
- writings such as numbers, letters, words, and so on. One
thing that shonld be remembered is none of the items on a
board appear twice. And the items on a board should be much
different from those on the other boards to avoid many stu-
dents winning the game at the same tlme.’
g '  The second maln component is a set of call-cards con
; taining all of the items Wthh appear on the E players'

- boards. In this set of call—cards, there is none of the

rltems whlch appears twice. These cards are put in a box, or
a bag, or in a pile on the table. Then the teacher or  the
leader of the game will take them one by one and saye what

ho';;wappears.onmitnout loud.nInsteed_ofnusingwa,set of . .call-
’ ' cards, a list of words or numbers written on a piece of pa=-
% .' per can be used. However, if the leader of game is a  stu-
dent, a set of call-cards is more helpful than ariist - of
wordsf | |

The last mainrcomponent isra set of counters . The
players‘use these counters to coverrthe‘itemsrmentioned by
the leader of the game. As the counters we can use papen
clips, buttons, smaller cards, coine, toothpicks, and so on.

Besides those thfee main components, tnere are other
important components such as pictures, numbers, letters, or
words. We can'get these things from magazines, newspapers ’

»

labels, or other resources. We can also make them by our=

seleves. It is not so difficult, because we do not need to |
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' make a very artistic work. Simple but clear and communica-
tive work is the ideal. These components are glued on the
boards and the call-cards. About these components, the

next section will give you a further explanation,

II.B.2”The7Procedure_df quing Bingo,Game

a.Preparation

Before we start making the game, it is better to

._'héve everything ready. These following things are what' we -

need in,making the game :

- cardboards/heavy paper/typéwriter paper.

-. cards/a piece of paper/flash cards. 7

- c@unters?suchﬂas coins, paper clips, buttons, smailer pa
per, toothpicks, and so0 forth. | |

scissors/paper cutters. . i

a ruler.

- a pen/a pencil.

- markers. |

- glue/paste.

- & box/a bag (optional).

Some notes .

Probably, a set of boards for all players in the
classroom is too expensive. Then; we can use sdme _ pieces
of typewriter paper.‘Using typewriter paper will save our
time, bécaUse after we make gquares on a piece of ﬁ! type-
writer'paper, then we can simply multiplyrit by using a c¢o

pying machine. In oreder to be everlasting, glue | those
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pieces of typewriter paper on heavy paper or cardboards.
This will also make therstoring easier. 7
To give oral practice to the étudents, it’is better
to use a set of call-cards than a list of words or numbers
on a piece of paper. As a variation we may use flash cards,
too. For example, in vocabulary bingo the leader of the
game fléshesrthe fl&Shcards_containing pictures ofi gingle
objects or actions; and the players cover the correspond-
ing items which appear on their boards.
If there is not enough cutout pictures, numbefs, or
bther itéms; we can usé a pen, a pencii, or a markef to

- draw or write those items. .

‘ b.'Preparing'The Ttems

B  What is meant by the items here are for exsmple pigc

g tures, numbers, letters, words, or something else depend-
ing upon the topics that will be taught. These items = are
‘mounted on the boards and the call-cards.

There are two ways to get these items. First,  we

use cutouts from magazines. hewspapers, labeis, calehdars;
or other resources.;What Shouid be kept in mindiwhen' wea
cut those items from the resources is that they should be
suitable with the size of the cail—cardsras well as  with
the size of the squares on thérboards. Small items can be

mounted on the call-cards or the squares; while the large

~ones are mounted on the flash cards. The second way is by
drawing or writing those items. The drawfng or writing

does not need to be perfectly artistic. Too much illustra-



pictures.

tion of the pictures will make the students confused. Uéing

stick figure is. a very good, simple, and easy way in»making

Before ydu are busy cutting or drawing the itéms, it

is suggested to 1ist the items that you need and determine

the number of each item. This will guide your work in order

nbt to waste time and énergy.

c. Making The Call-Cards

Heavy peper is the ideal material for this compo~-

nent. Cut the heavy paper as many as the items on the 1ist

‘that ydu had made before. CGards of 5 x 87cm or 6 x 9 cm are

easy for the students of all sges to hold. After the  cards

are ready, glue the items on them; then let them:. dry. In

playlng the _game these cards are put 1n a box or a bag,: or

in a pile on the table. The teacher or the leader - takes

them one by one and says the ltem on the card out loud.

N\

d. Making The Boards

This component does not have an exéctrsiZe'as the
call-cards. Its size depends on the number‘and the size of
the squares. These two aspects, the numbef and the size of
the gquares, are detérmined by the students' level of study,

the number of players, and the items on the cards. Some bi-

ngo games for elementary Students are for examples | numbér

bingo, time bingo, money bingo, spelling bingo, vocabulary
of single objects bingo. We can use 3-3 ar 4-4 grids or

squares for those types of bingo. If there are too many

'grids on the board, the students will get'bored quickly be~
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cause they spend too much time to win the game, Besgides

that, it is hard for the students to keep listening and

memorizing for a long time.

Grids of 2 x 2 cm can be used in number or letter |
bingo if they are played individually, however, a = larger
size should be used'if'they are played in groups. If we
use pictures as the items, they ehould be large enough for
the players to see. S0, we need larger'gride for this kind -
of items;’ 7 | | | o -

; Bingo games such as pronunciation bingo, anthonyms
bingo, and'sjnonyms bingo, the 2 x§.cm'grids are probably
enough because in those kinds of bingo gamnes, the items
are.in the form of words. In reading comprehension bingo,
larger grids are needed because the items can be words,
~phrases, o1 sentences. S . S

Grids of 5 x 8 cm ‘can be used for more complex plC—r

- tures such as plctures of a gardener, a teacher, a ssgiler,

" 'a fisherman, and so forth These klnds of pictures  need

gome illustration to show thelr charecterlstlcs.

IT.C. The ProcedUre'of'Playing_the Came
Before we start playing the game, we should deter-
mine whether the game will be played indi#idually'or ih'

groups; and how many players are in each group. This will

c determine the number of the boards we need for the whole

class. A price and a penalty can be used to make the game
more interesting., When everythlng is ready, this follow1ng

procedure of playing bingo can be carried out.
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Divide the class iﬁto groups 1f the game is played" in
groups. - ‘

Distribute;the boards to the players; each player or
group gets a board only. Together with the boards ~you
may pass the counters.

Ask the players to have a look at thelr boards. Encour-
age them to;asquuestlong if there is something unclear
Vor missing on their boards. While the players are eXm-
amining theilr boards, the teacher may introduce what
kind of activity they will have.

State all the;ruies and directibnsryou will apply in
playlng the game. State also whether you will glve a
'penalty to the looser or the players who break the
rules and a prize to the winner. o
Check the students' understanding about the rules — you
have stated before, for example by asking some . ques=
tions. ' |

, Put the call—pards in a box or a bag, or Jusf put them"
in a.-pile on the table. 7

'Take the call-cards one by one énd’say thé item on it;
Or flash it to the playerélif you use flash cardsf |
Give a chancé'fdr the players. to cover the itemé which
appear on their beards. Then take another call-card and
say itvégain out loud. | .

The player shouts "Bingo", if he succeeds in .. covéring
the grids horizontally; vertically, or diagonally. He

is the winner.
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Some Notes

1. In order to save mofe time the teacher may state a rule,
for éxample "A player wins the game after he succeeds in
covering three or more grids diagonally." This rule is
especially applicable if there are many grids on - the
board. But this is not applicable for covering the grids
hﬁrizontally or vertically. | |

2. Tt is betfer for the teacher to check whefher a .player
does the game correctly or not after shouting . "Bingo".
Another way to gét the direéf feedback is-by asking the
students to say the corresponding items right away after
the teacher Says them. The students who make @iétakes
should drop the counters from the boards. |

3. If the 1eadér of the game uses a list,of words on a

‘piece of paper, instead of usihg a set of call-cards, he

should give a check on the word or cross it after it is

called. It is done to avoid calling the same item twice.

IZI.D. The Use of Bingo

Number bingo and letter bingo are very helpful for

literacy, beginner, or low elementary students, In number

' bingo for example, the students do not merely study to

count the numbers, but they have to be able to pronounce
numbefs‘uofréctly. i experienced this when I taught English
to Vietnamese refugeé7in Galang. Some of my students were
not able to pronounce the final sound /f/ of the - word
/five/; they pronounced‘it /fai/. But théy had no | problem
with the /f/ as the middle sound. They pronounced correctly
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the word /fift:n/. Another example was some of them did

not pronounce the final sound. /s/ of the word /siks/.

Letter bingo was used to solve other pronunciation

rproblems concerning with letters or words which will = be

showed in’ these following examples. Vietnamese . sStudents

‘got difficulties in pronauncing /h/. Sometimes they pro-

'nounced,/g/ as /yi/; dand they could not pronounce the fi-

nal souﬁd /1/. They prdnounced it /eu/, for example the
words /aple, people/ were pronounced as /xpeu,:pipeu/. In

the words /school, hospital/, they pronounced the it -as

/n/. Then these words were pronounéed as /skun, haspitan/.

Basedron the observation and experiment done'by some SU=-
pervisors, the reason of the last problem is because of

their organ of SPeech 'In'theirylanguage they have the fi-

—nal /1/ in- ‘the—written form such aS’Lon Nol, or Pol Pot s

but they do not pronounce it.

Those dlfflcultles are often found on the . students
who study English as a second or foreign'language,,Then we
can‘use‘bingg to practice those problem, rather than just
having a practice as usual which‘probably Will‘maker the
students tired qulckly. ' :

Bingo 1s very u%eful. The same procedure is appli-

cable for many bingo act1v1t1es such as in money . bingé,

time bingo, spelling bingo, or vocabulary bingo. More com=-

plex language items like pronunciation, synonyms, antho-
nyms, or reading comprehension can also be taught by using:
blngo. The students'! level of study is not a problem. Cl*u---

dentq from 11teracy to advanced level can use blnbO in
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théir leafhing. wWhat we need is just our creativity to ma-
3 nipulate it. | 7

In the last part of this chapter, I will show some
examples of bihgo games. Each example will state - ciearly
‘the language item which can be practiced with, tle stu-
dents' level of study, fhe organization,'thé aparatus that
are needéd,'and the purpose of using bingo in the relation

with the lane;iiage item practiced.

II E. The Advantages and Dlsadvantages of Blngo

None of the teaching medla is the best. Every teach
~ ing medium has 1ts own advantages and dlsadvantages. That
is why a téacher has to select the media he will use in
his‘teaChing. The using of media should support the achiev
_ing of tk%ﬁm.l.}sﬁyéine:-teaql}iag., objectives. |

The following advantages and disadvantagés of bingo
ére Showed in ordef'to beva guide for'therteéchers " when

they want to it.

Some Advantages :

1, Bingo is an easyhselfumadé teaching aid which enceufagé
teachers! éreativity.

2. Bingo is a very flexible teaching aid. It cén be used
to praéfice many languageritems, and atrany level Véf
study. | 7 | |

5. Bingo gives a new atmosphere in the classroom which is
amusing and challenging for the students, instead | of
just having the reutine activity as in the .traditional

teaching technique.
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14.,Certain_kinds of bingo can be used to practice more than
one skill. For example, number bingd can berused for
practicing numbers and the,pronunciation‘of come confus-
ing numbefs like /thirty - thirteen, five - fifteen/ and
50 on. | '

5. Using bingo, everyohe in thé clasg is envolved, simulta—
niously. It develops eye,éovements and keep the stu-
dents‘attention‘fully on the activity because they have

' to listen and see whether the called items appear”.r on
~ their boards. '

6. Bingb.does not restrict the number of players. It can be
played individually, in small groups,:or iarge groups.
However, individually and small groups sre better and

easier to controll.

5“7; The componentSMOf'bingo'can'bewused'for other.games,,fdr

example, the call-cards can be used for = concentration

- game, gp fishing game, quartette game, and so on.

Some Disadvantages :

1. More time, money,'and energy are needed to make bingo.
2. Checking is a difficult task for the teacher, especially
| in number, time, and money bingo. Furthermore, if *  the
game is played individually. it is impossible for the
teacher fo check whether every student in the class éo-
vers the correct items or not. In reading couprehension
bingo, checking is a little bit easiér.‘ThE,teacher~_can

" ask a student to say the answer, then the others check

their answers. If they do incorrectly, they have to drop
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their counters. Therefore, there is stili a weakness
here if the students do not trustfully work.

In reading comprehensioh bingo, too long‘answers on the
students' boards will spoil thé game ; because it is dif

ficult for the students to handle the answers while

they are listening. It will also waste time.

Most of bingo games, excgpt,pronunciation and reading

comprehension bingo, usually work well for . reviewing

what the students have learned.

TI.F. The Storing of Bingo

Bingo, and any other language games, can be - used

from time to time if the language‘items which are = taught
remain the same. So, a careful storing should be done  in
order to be ready for the next use. This following' exam-

ple is one way of storing bingo.

If the items consist of cutout pictures or  writings,

 glue them on cards or flash cards.

Put the counters, call-cards, flash dards; and  boards
into separate envelopes Or sacks. ' | ' |
fPutjthe‘smalIér envelopés or sacks into the largest.
Write these following notes on the largest envelope or
gack : | ' - |

a. the name ofﬂthe activity, for example : number bingo.
b. the language ifem practiced : numbers.

¢c. the level of the students, for example : beginner.

d. the estimated time for doing the adtivity, for exan-

ple : 20 minutes.
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e. the objective to be achieved, for example : to get
the studehts fémiliar with the sounds of numbers and
their symbols. ,

f.'the number bf,each article in the envelope, fo1 exam- -
ple : 100 counters, 20 call-cards, 15 boards, and = so
forth.

5: Keep thé largest énvelope Closed to prevent the artigles

from spreading out of it.

II.G. Types of Bingo

1. Number Bingo

Language item practiced : numbers.
Objective - - : the students are able to re
cognize thejsounds_of' num-

bers and their symbols.,

Level- : : literacy,rbegihner, low 8l-
| ementéry.' |

Organization : indi#idual, small group.

Aparatus needed : a set of'counters, a set of

| call-cards, a set of boards.

Notes :
PlI[N]G o | ~The call-—crzardsvbeér num-
3 | 39|40 67 99| lbers which appear on  the
12 | 22 50 | 72 | 84 | boards. None of the  num-

- bers appears twice.

~The boards bear numbered

squares; None of the num-

“bers appears twice in each
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board. There must be 80
much differences from | a
to another to prevent many
students winning the geme

at the same time.

To give the students practice on recoqnizing ‘the

sounds of numbers and their spellings, write numbers on the

call—cards and the sﬁellihgs on

the boards.'Thié activity

© is good for practicing some confusing spellings, for exam-

ple the wordS "five - fifteen or ninteen'-,twenty nine”,

2. Money Bingo

Language item practiced

Objective S

| Level » ' :

Organization

Aparatus needed

money.

the students are able to re

cognize resl money ¢r money

toy and the written form of
money. |
beginner, low elementary.
indi#idual,.smali group.

a set of counters, a set of

‘real money or money toy, a

set of boards bearing
squares with money Written
on them, a;chéckiist.

~The teacher séys fhe-money

written on the . chacklist
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one by one; the students
cover the corresponding mo
ney which appearsron the

boardse.

5. Time Bingo

Tanguage item practiced : time..
Objective ' " : the students are able . to
| match correctly the time

‘said by the teacher and the

clock pictures on their
bdardé.‘ |

Level . o - : elementary.

Organization Ly individual, small group. -

Aparatus needed ‘a set of counters, a set of

..

“call-cards bearing  digital .

N o | times; a set,of'boards~beg£

Varianf :-Beginning'Telling,TimewBingo

~ ing pictures of clocks.

This kind of bingo is just the sdme,with bingo = in
nunber 3. The difference is thét, in Beginning Telling Time
Bingo, the leader of the game has a master sheet ' df
16 x 22,35 inch and 20 call-cards besring digitel  times.
The size of the call-cards is 3 x 3 inch. The master sheet

bears 20 squares with the same digital times as those writ-
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ten oh the call—cards. This master sheet functions as a
ohecklist. The players have the playing cards of 9 x 6,5
inch bearing pictures of clocks on them. Lach playing card
oontalns 8 squares of 2,25 x 2,25 inch.

EVerytlme the leader of the game says a time, he CO~=
vers the corresponding time on his master sheet with the .

- correct call-card; while the palyers cover the correspond—

ing time on their palylng cards w1th the counters. ' The

flrstrplayer,toroover all the clocks for,the varlation e

- ing practiced calls "Bingo"..

TELLING TME BiNGO
12:00| 122157 1 :30 | 3245

BEGINNING  TELLING TIME BiNGD - ' ,
: . 2:00| 3:15 | 530! 2445

OIOGIE)| [ralrlretre
lli'»‘(;;) <5:) 65;:) 6:0o | 8:15 1owo‘a,;45

Variant 2

B:00| 945 | 1:30| 10:45

The objective of this bingo is to get the students
able to match correctly the hon—idgifal time showed by the
teacher with the spélling on their boards. The leader of
the game has a list of times as é checklist. As the repre-
sentative of the call.cards, he uses a big clock toy | with
: moveable hands. The players have the boards bearing ~ the |

spellings of times.
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twelve thirty

a guarter to
six

nine o'clock

eight fifteen

seven twenty

eteven o'clock

half past one

two fourty

five

half® past four

4. Letter Bingo or Spelling'Bingo"

Language iten practiced : 1etters{

Objective

7 LeVel
Orgaﬂiiation_

Aparatus needed

.

e

e

: the students are able to re

cognize the Soundsrof let~
ters and their symbols.
literacy, beginner., |
individual, small group.
a set of counters, a éet of
call-cards bearing letters

which will be practiced, a

- set of boards bearing grids

with the corresponding let-
ters. | |

For literacy or low - begin-
nexr claés, hang the a&lpha-

bet on the wall and ask‘the

students-to point out  the
letters you csall before
finding them on - their
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Languége item practiced :

Objective

- Level
Organization

Aparatus needed

.o
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boards. This helps the slow
er students without making

them self-concious.

alphabet.

the students are able to
identify,certaih letters

within some words.
elementary.

individusal, small group.r

a set of counters, a set of
call-cards beafing _ques-'
tions, for example : what
is the first letter of the
word "librarian" ?, a set
of boards bearing letters
on them. |

Notesrz

«List the words you want to

use as the context.
~Prepare some ﬁictures of
fhose wofds as the varia-
tion, for example, you may
show a picture of "ofange"
instead of saying it, then
ask queé%ions likeA- T

is this ?", "What is
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second.letter_of this pic~-
ture ?"
-Write completely éll of
3 | the information on the
' card,rsuchwas the ques=
tioné, the key anéWers,the.

names of pictures, and  go

forth. |
- -=This game is good = for
teaching and “practicing

both letters and "ordinal

numbers.

What is the last let- A picture of a train.
| ter of the word . '"co~ — . : -
conut" ? What is the first let
— - ter of this picture 7

Answer : /t/

Answer': /t/

, Varianti2

"Language item pfacticéd : words, |
Objective | : the students are able  to
B find the correct spellings

of the words pronounced by
fhe teacher, |

Level | : elémentary, low intermedi-

| ate.
Orgahization : individual, small group.

“Aparatus needed

.0

a set of counters, a set of

call=cards bearing the



5. Pronunciation Bingo

Language item practiced

;Objective'

- Level

Organization

Aparatus needed

*
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‘words, a set of boards besar

ing the spellings of the
words which appear on  the.
call-cards.

,Notes -

A direct feedback can  be

takéh by asking a student
to spell'the word after he

finishes covering the spell

ing on his board. The stu-

dents who cover the wrong

'spelling should'také' away

their counters'from “the
'awmmarr_;r

words. | /
the students are able  to
matchrcorrectly the . pic=-

tures on their boards - and
the words pronounced by the

teacher.

'high'elementary,,low inter-

mediate.,

individual, small group.

a set of counters, é set ofr
call-éaﬁds'bearing , -the‘

words, a set of boards bear
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‘ing pictured squares.

This activity is good - for
practicing the words ‘which':
héve similar pronunciation
such as low - Tow, pan - peh
sink - sing, ship ~ sheep

and so forth,

VVarlant 1
Lahguage item practlced : pronun01atlon of letters in
o ' the context of words.

Objecfivesx  o :~the students get the  idea
R | | 'thaf‘mostiletteis in ° Eng-
lish stand for more than'

Vione sound;' | |
~the students get the idea
'mmfméswmsmmd- can
sometlmes be represented by

'dlfferent letters.

Level:' o | | : high intermediate, advanced

Organization ' : individual. |

Aparatus‘needed"' ':.a set of counters, a set of
| call-cards bearing some

questiOns'and'the‘answers>,‘
a set of boards ° bearing
squares ‘with letters writ-

ten on them;



What letter can make
the sound /0/ ?

‘| Answer : /o/ in home,
dog, woman, and S0 on

Variant 2

Language item practiced'.

Objective

Level
Organization

Aparatus néeded
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-Thesé are some possible
questions

What letters can make the
sounds /o, ou, U,A/ ?
Whét letters come together |
to make the sound /S/, and
/54 7 -
What 1etterris not pro~'
nounced. ‘in these words
honour, humorous, Utah ?
~Use pronouncing dictionary

to check.

phonetics.

: the students are able to co

ver the correct ~ phonetic
transcriptions of the words

pronounced by the teacher,

: advanced.
: individual.
: a set of counters, a set of

~call-cards bearing =~ the

words,‘a set of boards bear
ing squares with the phone-

tic transcriptions of  the

words which appear on ~ the
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6. Vocabulary Bingo

Language item practiced : vocabulary.
Objective 7 = : the students are able to
| match the pictures . showed
by the teacher and " the

words on their grids.

Level beginner, elemfntary;'

individual, small group.

Organization

Aparatus needed a set of cdunters,'arset-of

"’flash<cafdsrbearing pic-

tures, a set of boards bear
ing the corresponding words.
This éctivity is more suit-
able for reviewing = ~the
words that have been = stu-
died by the learners. " Ins-—
tead of flashing pictures ,
therteacher can use real ob

jects.

Yariant 1

Language item practiced : vocabulary.

Objective

.0

the students can find  the
wérds of the definitions or
BT translations given by  the
teacher("

Level : elementary, intermediate.



" Organization

Aparatus needed

Variant 2

Language item practiced

Objeetive

Level
Organization

Aparatus needed
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individual.

a set of counters, a set of

- call=cards bearing the de-

- finitions.or translations ,

a set of boards bearing the

corresponding words.

anthonyms.

the students are able to co

ver correctly the anthonyms

of the words said by the
teacher.
elementary, intermediate.

individual.

: a set of counters, a set of

,callécards bearing | the

words, a set of boards bear
ing the anthonyms of the
words which appear on = the
céll—cards.

Notes :

This fqllowing example'is a
list of anthonyms for ele-
mentary class. Put . the
wprds in group A bn the
call-cards and words in the

other group on the . boards
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expensive

warm

little

- wide

Variant 3
Language item practiced :

~ Objective

Level

Organizat

Aparatus

jon.

needed

.
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or vice versa.

B
cheap
.cool
big
narrow
happy

~thin

low

SYnoOnyms .

the students are able to

match correctly the  syno-

nyms of the words said by

e

the teacher.
elementary, intermediate ,

advanced.

‘individual, small group.

a set of counters, a set of
call~cards bearing . the

words, a set of boards bear

'ing the synonyms of .-  the

words which appear on the

call-cards.

" Notes :

This acfivity,can_be used

for reviewing adjectives
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,two-word'verbs; or idioms.
These examples below are a
list of‘adjective-'gynonyms
for the intermediate class
and a list of idiom ~ syno=-

nyms for the advanced class

Adjective synonyms ('ihtermédiate )

A

sﬁfficienf,

rich
- luecky
intelligent

next

”wellfknogg_mmw)_'

B

enough

 wealthy
~ fortunate

smart

followingf

- famous

Idiom synonyms ( advanced )

A
never mind
on hand

out of order

‘until now

in fact

right'awayr‘

B
do not worry
available

not working

.80 far

really

immediately

7. Reading Comprehension Bingo

Language item practiced : reading.

Objective

: the studénts are able to un

~ derstand the reading  pas-



TLevel.

Organization

Aparatus needed
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gsage by covering the - cor-
rect answers of the  ques-

tions asked by the teacher.

: elementary, intermediate ,

advanced.

: individual, group. 

a set of counters, a set of

cdll-cards bearing  ques-

Atiohs, a set of boards bear
the answers of the =  ques=

‘tions on the call~-cards, a

reading passage.
Notes :
Reading skill is very help-

ful for the students in

‘higher ievels of education,

whatever fields they will
study. So, it will be bet-

‘ter to give reading prac-

tice from the elemnetary le
vei.4Howéver, the reading
passage should be suited to
thé level of the students .

To have a liSteningr ‘prace

tice, the teacher may read

the passage. In this activi

- ty, the students may  have

their dictionaries.



CHAPTER III
ROD ACTIVIPIES

TIT.A. What Are Rods ?

In United States of America, rods are one of the'fa—
miliar teaching aids. They are commercially published  and
- sold in stores. Rods,'also known'as'élgebricks,rére ‘square
wood' in some differéntﬁéiies and coloufs._Nowadays, the
plastlc ones have already been published.

In Indonesia, as far as I know, it ‘seems very diffi-
cult to find rods. However, there are many plastic blocks -
the children toy - available in stores. We can adapt them;

or we make them by ourselves if we wish to use them.in our

teaching. This following description shows clearly the ;

4

sizes and;oolours,of,the,rods. R

III.B. The Component Slze, and Colour of Rods

Rods are merely made of wood. A box of rods conslsts
'of ten kinds of rods in dlfferont751ze and colour. Why are
the gize and colour different 7 Of course,oin different
siierand colour they will be more'attractivo and interest-
ing which might be able to keép the étudents‘ eagerneés to
use and manipulate them. Besides that, rods can also _'_.be

used to practice many grammatical structures.

size : colour "~ number
1x1x 1 cm white %6
Tx1x2cm . red . 18
1x1x%x3ecm i light green 18

55



size colour number
1%1x 4. .om  pink | 42
1x1x5 cm yellow | 8'
1 x'ﬂ x 6 cm o dqu green 6
1x1x 7 cm R black 6
1% 1 x's - cm , , browh 6
1 x1 x.9 lcm e - blue- 6
1% 1 x 10 cn

Notes : |
The number of eaéh rod isrnot'a must. We can - add

them accgrding to our needs. The more,students'welhave,the ,

- more sets of rods we need.

1

III.C..The Silgnt Way Technique g
Silent way is a technique for teaching foreign lan-

guage in which the teacher has to restrict = verbalizing

what he plans to teach as much as he can, and the students

practice the language actively. That is why, in this tech-

nique, modeling is givén for‘only one time. The - teacher

..does not repeat therpatterns.,It is meant to encourage ther

| - students to listen to. As an éxample, in introducing ' COm

lours the teacher should give the model of a colour one
time only, for ekample'; "Arred rod." He/doeslnot repeat
it before other colours are introduced, for éxample "A red
rod.", "A yellow rod, a red rod.", "A green rod, a red rod,

e yellow rod."

1Thanks to teacher Daniel Pearlman who flrst introduced me
thisg technlque. P
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Rods function as the teaching media. Judy E.  Winn

stated that "Rods are attractive 'concrete abstraction' =

that is, they are tangible objects that take as many identi

ties és the imagination can find for them."z,They work well

o explaining‘the concepts of words and patterns, a number of

relationships, can be combined with other teaching media,

and so forth,

IIT. D. Some Eseentlal Prlnc;ples of. the Sllent Wey

Teacher wlthdrawal

The 51lent.way teehniqﬁe~changes the . traditional

role of the teacher as the focus of classroom activi

ties, fherefore, it provides opportunities for  the

students to practice the language. The teacher gives

W;9@1¥e93@;QQQQlwiQPEEéQbMR?§§§Rt§tiQn;,hewdpesgnot,rg AN

peat, After giving the model, there is no more ver~

balism produced by the teacher, the time is used to
encourage ‘the students to direct some of the class=

1room‘activities, for examples the students point out

the words or sentences on the chart, the students mg, '

nipulate the rods to practlce the patterns.
In orderrto give the studentsrmax1mum time to think

and reason, the teacher casts himself as only one

possible authority available to correct mistekes. He

Just points out the location of the mistekes, Then

gives the responsibility of correcting to the stuw

2Judy E. Winn - Bell Olsen, Communication Startersfy Tech~

"~ niques for Lenguage Classroom, pp 29.
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dents. First the students have to do self-correction,
Peer cbrrection ig done if the first try is ineffecw-

| tive. If the two approaches fail, the teacher pro- |
vides the pfoper answer by simply pointing the words

- or sounds on the‘charts, pantomiming,,using finger

¢ 7 correction,rénd S0 on. "The learner must be givenlog
{? | : portunitiestto deve10p‘languége hypothé;eéand ~to
% - test them against the language model."E‘So;"  ; tﬁé-r
g o ~ teacher should‘aliow the students to create and use

the language patterns that he had not 1ntroduced be-

fore, for example ’ the students produce a _ pattern
"I have a red rod and I have a blue rod.", instead
of NI have a red rod and a blue rod." that is 1ntro-"
duced by the teacher. | R
‘2. Self-Approval and Motivation :
- o 'Ihefstudenté:make'the:qﬁality judgem?ﬁt accordingnto

E . their own,criteria,vThe teacher should avoid showing o
% appr0val~orrdi6approval to thé 1anguage producedrrbyr

é - the students.fwhen something is correct, the teachéra

? lété it pésé, but,hetdoes notrshow ény apprbvél; And

Whenvsomething is not correct, the teacher stdps it
and points out the location of the migtake, but ~“he
should not show any disapproval. |

Learning by using the silent wayktechnique will in-

crease self-motivation of the students bécause they

. have a sense of progressing by being able to correct

3‘I‘odd T Dlemer, What We Learned by Using the Sllent way .
pp 10. | . L
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their own mistakes, and able to manipulate the lan=-

guage which means they communicate in foreign lan-

guage. Besides that reason, it is alse because  the

students can make simple but frequent ~ breakthrough

5.

‘ tions.: Their dependence onrthe rods, the words.chart,

- that are part of silent way learning. As an example,

the teacher 1ntroduces "A rod " Next the teacher has

two rods and says "Two rods.” When the teacher holds

one more rod,rthe capable spudent.will soon produce -

#Three rods."

Independence | |
"Independence is the notion that we can.only count
on ours.elves."l+ The students will find soon “that

they can count on the teacher for only llmlted funcn 2

and their peers will gradually decrease. The un-

.gulded speaking se851ons, where the teacher does not

glve any verbal 1nstructlon, and he does not 1nter—

rupt even - to correct mlstakes, had- prOV1ded a- 'fur;

“ther 1nd¢catlon that the students' dependence is de-

crea51ng.

‘Peer Correction

The teacher just shows the location of the mistake;
correcting is the responsibility of the group.  Peer

correction is directly related to each - 'studeni's

language development. So, each student should give |

close attention to other's speech in order to ~ be

able to check it against his own ideas about the lan

-
pp 11.

Todd T. Diemer, What We Learned by U51ng the Sllent Way

)
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guage. Peer correction encourages the cooperation in
the group.

Rods As "x" | : N

The rods are used in the classroom to make the lan-
guage‘patterns:authentic. Vigible actions or situa-
tions fdr eﬁery'language pattern can be provided.And
everything said by fhg students has a éléar, referm
ence to the rods. Rods,have the same function as "x!
or othef variablés used by the teachef,in the mathe=
matics elassroom. At later sfagerotherv' vbcabﬁlary
can be substituted into the position that rod  had
taken. Thus, "She has a white rod." can become "She
has arwhite biouse." 7 | |
Larly Introductlon of Writing

Since wrltlng is so easily avallable to: the studcntS'
it 1sknecessary to keep the}r writing skill nearly
equal to their réading and speaking skills. The stu-
dents begin reading from the word charts soon‘ after

they study the re .ationship of colours and sounds of

“the rods. To help the students read eésier, the'word

chartsiare written inrthe,same colours as those = of
the rods. Next the students have to poxnt out | the
words: on the charts as their peers sald to them. The
next step is for the students to copy the  letters.
Reading back what they had written is a problem, but
the teacher should not force the students to do 1t.
He should help the students step by step master thlaw
skill., o | -
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“Silence
Silence is a tool in the classroom than an idea. . 1wo
basic reasons for saying things only once are : first

to develop good listening habits, and the second. to

1ncrease the students' awareness of what is g01nb on

in the classroom. A further purpose of silence is to
make the lerger part of evory classroom hour an oppor
tunity for the students to use and practlce the lan-
guage,rsince‘it is obvious'that'the studente will re-~

member more of what they do than what they only‘hear.

Using Rods in English Class

There are many grammatical items which can be taught

by ﬁSing rods.'They can also be used to elicit the,students

rwto speak. The 1ess—controlled activities presented in thi?_,iM“”,_

 III.E.

'chapter are meant to glve,the students speaklng practice.

1’Introducti0n of Rods _
Purpose 1 :-“tofidehtify_rods;
Procedures': ~the teacher shows a rod to the stu~
| dents and says "A rod," |
~he repeate thie model three or four
times by using diffeﬁent'sized and  co=-
loured rods.
'V—after modeling, the teacher gets v-the
| students idenpify rodsrend enCourages
them to listen to each other as well as

to the teacher.
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- Purpose 2 : to reviaw colours.
vProcedureé'; «the teacher takes a white rod and says
| A white rod." To emphasize the colour,
he touches the side of the rod while
showing it to the students. ,
~the teacher puts the white rod on the
table in front of the students.
~ ~by the same procedures hé : introduées
other colours; then put them in a row.
'Evérytime he'ihtrOduCes a new . colour,
 he~shou1d'review the colours he had in
troduced to7the.students; for example:
"A'whité rod." , |
"A red rod; a white rod."
Y"A green rod; a white rod; a red rdd."
"A yellow4rod; a white rodf a red rod; -

. a green rod,"

III.E.2 In Grammar Class
1. Article A and An

Procedures : -The teacher puts some rods, for exam-
o ple a yellow rod; a red rod, a pink
rod in a rgw. Then he puts the ofange
rod separately from the first oneé.
-He begins identifying the‘rods and
-asks the students to give a clése ate
tention to the model, for examplo: "A

pink rod, a red rod, a yellow’rod,’an
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" orange rod." When he is identifying co
lours, he poihts the objects.

~He takes ofherrcoloured rods, for exam
ple light green,‘blue; and.brown for
practicing fhe article "a", and he
.takes the orange rod again for prad—

ticing "an'.

2o Sihgular and Plural Nouns

Procédures E ~The teacher'takes a’rod and says .
o blue réd", for éxample; |
~He tékes another blue rod and adds it
to the firgt one, then Says "Two blue
rods.," | |

—He'cpntinueswthe“actiyityWagqré' says

"Three blue rods, four blue rods."

-He takes other rods and shows them to'
the students.’The students produce the
wbrds.: |

~He gives the students the chance to.ma

nipulate the rods.

3. Dake-Give/Object-Subject Pronouns |

 Procedures : ~The teacher : "Lisa,.také a'red rod."
I8 she does not undérétand; the teachw
er may téke her hand and demonstratés
the action of the word "take". By this
way, she -~ and the other studehts, too

will learn the concept of "take", be-
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cause they have already‘understoéd the
concept of "a red rod." |

~The teacher': "Lisa, give it to me 1" He
may point himself'while he is sayingv<the

SentenceQ This is fo clarifyrthe‘,conégpt

of "me",,As'the former procedures;tOIShbw

the the meaning of the word "give", tfthe
teacher takes thérétudent's hand and pﬁts
the rod oﬁ his own hand. : |
Notes | :. =By the same précedures, we can practice
thé object pronouﬁ "them" by asking :the '
studénts to take more than one rod.
~The other object pronouns can be taﬁght
in ﬁheserfollowing ways ‘ 
~ a. Point the outstanding detailS'SucﬁT'aé
dress or hair to differentiate = "him"
| from "her",

b. To introduce "us'", ask two or moré;stg
dents, including the speaker, to ' re-
ceive the rod(s) together. |

c. To introducé "them", ask two or 'more
other students to receive the - fod(s)l
tégether.g |

~After the studepts are familiar'with fthe
patterns, we can practice combining those
- patterns and vary the Qrbnouns, 88 an ex-
ample : "Take a yellow rod and give it to

him." Or "Take some green rodg and give
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them to her. "

~-Except .the object prénouns ( me, you, her
and so on ), subject pronouns ( I, you,we
and sd forth ) can be taught in the pat-
terns like "I take a pink rod and I give

it to him."

4; Dembnstrative : Thié, That, Those, These

Procédures,: —The teacher puts a pink rod, of other

| | colours, in front of him and says
"This is a pink rod."- |

. -He puts'another rod far from him and

| séysr“That,is a bluerrod“. He points

to theurods while saying those.  sen-

- tences. He then combines the patterns 4

and‘says them at oncej; "This is - a
pink rod and that is a blue rod."

-By édding the rdds;'he praéticesr'the :
demonstratives'"thésetand those", for
example, "ThesefarerblaCk rods and'A
those are 1ight‘green'rods.“ ' |

~By the same sifuatipn thé‘teacher can

- practice other patterns such as "This
rod is orange, but those'rods are yel

low,."

5 Put/Prepositions : In, On, At, Under
 Procedures : -The teacher passes out rods to  the

students.



~He shows a box to the students. ( The
teacher should always introduce . the
new vocabulary. )

~He puts a rod in the box, then . says

"T"he red rod ié in the box."

~He places some different ¢olaured

rods .on the‘box,'uhder.the box, - and
'pﬁts one 1eaning at the box to intro-
ducé "in, under, at". | | B
"Mhe yellow rod is on the box."

"The gréen rod is under the boﬁ.“
“The blue rods are at the box. "

To practice the word "put", the teacgr

er may directly ask the students. .

 “Harry, put a light green rod on the.
_bbx 1" If he does not understand yvet,
the teacher may offer the chance to
bther studénts.rlf,none of the stu-

dents can perform his command, then

*he can give the model,

~When it seems possible,'the teacher
can introduce "Where is ......,/Where
are......." First the teacher. asks
the students, then the students  ask
and answer each other in ;'practicing_

the patterns.



6. Future "To Be Going To"

Procedures : ~-The teacher gives the-model.
| "I am going to take a dafk' . green
rod." Then he psrforms what he  just
said. "I am going to take two brown
rods." ' 7 |
~The teacher encéurages the  students

to practice the language.

"Anthon, are you going to take _ twd,

pink rods ?" (Yes, I am.")
~The students direct each other to

practicé the patterhs;

7. Noun SubStitutes ~ One/ones -

Procedures : -The teadher :"I am’ going to take two

green r<;>'<i.sa.rf"l "I put a green rod on
the'tableAand the other gfeen'one on
the box." |

. The teacher : "Now séy what I am go-
ing to do " (He is goihg to take two
red rods and two yellow‘rodé. He puts
the red rods in the box and the yel-

low ones under the book."

=~The teacher elicits the students  to

use the patterns by asking and direct

ing each other,
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8. Among,'Around;-Between
Procedures : -The teacher : "I am going to take a
| | ~1light green rod ahd put it on the ta-
ble. Now I am going to take five blue |
rods and put them around the  light
green o_nré." The students have to pay

attention when the teacher ig giving

the model. |

4 L - ' QThé teacher : "Look, the light'_gréén
rod'is,among.the blue bnas, and: ~ the
blue rods aie around the light gréeh

‘,oné. Linda, take two black rods and 

put them on your book.’RObby,'put e
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pink rod between the black ones " If
'he'éannot doit, the'teacher may giVel

the model.

:  '7 : | e : - =The students take the chaqce to prac-
| | tice the patterns by settingrup'theirr

own situation with different rods.

9. Have-Has, Some-—Any

Procedures : -The teacher passes out the rods to

~ the studenfs, or lets a student pass
them out. |
~The teacher holds up his rods and

| says "I have an orange rod and some
greén ones, I do nét have any blue

onesg,"
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"What do you have, Tommy 7"
~The teacher encoursages the students
to manipulate the rods for practicing

the patterns.

10. There is veeoes/THETE ATE eoeee

Procedures : =The teacher sets up a situation - to
elicit the students to use . preposi-:
tions'suchras'on,rih, under!«betWeen,
around, at y 8MONZ. o

~The teacher : "There is a yellow rod
on the box. ‘There are some brown rods
around the blue One‘._ There are  five
white rods inﬁmyrpocket;"‘

~The teacher asks the students to prac

rtice thérpatterns by themseiﬁes.‘ Af-
te? they get the idea of uSing "fhere
is .../there are ...", the teacher
can introduce the:inferrogaﬁive form.
"Andy, is there a pink'rod in = your-
bag ?" (No.) The teacher : "No, there
is not any pink rod.in Andy's bag."

~The teacher sets up another new rod-
situation for the students, or  they
'maké it for themselves to practice

the patterns.



11.'Reviewihg Commands—~Requests

Procedures : ~-Have the rods ready on'theuggfigi
.=The teacher } "Chris, take a biack
rod and put it under your chair !"
( Chris carries out the teacher's com
ménd. ) | .7 |
~The teacher : "Hérry, please take a"
.blue rod,'six white ones, and three
red ones., Put some in &6ur  pooket,
please.” } o
~The teacher gives the opportunity to

the studentsuto'use the'language.

12. Another, the Other, the Others, Some Other ...

'Procédures : =The teacher'takes som§ rods_of7 dif-.
ferenf colours from the box, for ex-
ample, six yellow rodé, threéfr red
ones, and two blue ones.

~The teacher : "I have six Yéllow rods

three red ones, and two blue ones. I
am going to put a yellow rod on the
‘box, then gnothef yellow rod under

the bdx. I'put gome other yellow rods

around the box, and the other Ayellow
rod in my pocket. Look, I still havé
three red rods and two blue ones, I
give the blue rods to Harry and  the

others to Chris."
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Notes : ~If the students get difficulties to
handle the patterns, the teacher may
introduce the first two items, namely
"another and the other"; then  gives
the students practice to use the pat-
terns. | |

~In order to make the students more ac
tive,-the teacher may aék;. questions
everytime he finished putting the
réds{ o |
ﬁWhere'did I put the yellow rod 2
"Where did i put the other , yellow
rod o o |
V"Where'are,somé other yellow rods 7"

"Who did I gi#e the+b1uewrods to’?“‘

V-Those,queStions can be used to intro=
duce the simple past teﬁse sand - the
questionlwords;like where, who,rr how

many, and so forth.

43; Practicingﬁ"Too“’

Procedures : -The teacher makes two idéntical' fim
gures, for'examplés squafes, trian-
gles, or letters by using rods of dif
ferent sizes. He leaves one of  the
two figures unfinished .in one side.

~Then he takes a rbd which obvigusly

does not fit to the unfinished side .
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the teacher : "will this rod finish = the
square 7" Or "Can I use this one 7% '
—When the answer is "No.'", the atudents
should give the'reason. If none of  the
studenté can give the reason, the tea¢h;
er supplies the anéwer,rfor example M"We
cannot use this one because it'is too

long."

14. Very vs Too

Procedures : ~The teacher makes two simple figures,
one with light green rods and the
other one with orange rods.

 -He compares the size of the figures.

(Pointingtto the light green square.) -
"Thatfsquare'is big."r(Pointiﬁgr to
the orange squaré.)

-The teacher takes another orange rod
and asks : ﬁIs this orange rod ’ very
long ?" (Yes, it is.) "Is it too long
for'this square ?" (Pointing to  the
light greeﬁ square. ) (Yés, it is.)
"Are these light green rods Vvery

short ?" (Yes, they are.)

"Are they too short for the = light
green square ?" (No, they are not.

They are too short for the orange

square. )

_The teacher : "Thigwaguane,is,small.” ,”,(



-

Vériant : The teacher makes a standing line of - red
rods, a standing linérof yellow rods,
and a standing line of orange rods,

' He then compares the line of the red
rods and the line of the orange ones
for introducing 'very short - very.

tall', He puts an orange rod in  the

line of yellow ones for . introducing

"too tall",'and puts a red rod in thé

same line for introducing "too short"

15. Possessive Pronouns

Procedurés : -The teacher passes one or morer rods
of one célour to each studenﬁ;
}The teacher ; "Lookhat,fhe@rods'l My
rods ére.blaCR, Your rod is = yellow.
£ ' ) ; , o Hisrrodsfafe,pink and:Linda's rods
are green. Linda, what colour are
‘your rods ?" (théj are green.)‘

"What colour are my rods 7"

(Your rods/gre‘black.)
"Right, mipé are black. Linda'sr are
green. Yours are yellow."

~The teaéher changes the old rods with’
the new ones; then lets the studént§

practice with the new sitwation,



16. Relative Clauses

Proéedures : =The teachexr passes rods to the gtu=
| dents. Each'stﬁdent might éet one or
‘more than one rod of different CO=-
lours. ',
=-The teacher andrthe students make  a
structure of bods together.*”7 While
-Vthéy are making the Structﬁre3 they
can review prepositions such aé on ',
in, at; under, beside, next to,  on
top of;‘betweén, and so on. However ;7
the teachér should maké,ther students
sure that they do not'forget the co=
lours of their rods. ) B
e ~The “teacher : "The pink Tod that is
oh the orange one is mine. Carry's is
the one'that is beéidg'mine., Anthon,
which one is yours ?" |
m'(Mine is thé ohe that is in the Vred
square. ) |
'“Bbb, how many'}ods did you put' Vin
this structure 7" |
(T put:two rods. )
"Where are they 7"
(I put one next to the yellow rod,and
the other one'is under the blue rod.)
"Are they the broﬁn‘and the green

ones 7"
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Notes

(Yes, they are.)

The teacher cap_Va?y this exercise by
using éommands, as an example :"Lisa,‘
take the rod which under the oL blue

one "

17. Definite - Indefinite PronounS'('It - One )

- Procedures

~The teachérxand every student have a
rod or some rods of:more”thah ohevco~.

lour; and that the same colour ' goes

'ﬁb more than one étudent.

~The teacher : "Who hasra yellow rod ?
I have one. She has one. You have

some. Andy, do,yourhavé a pink rod 2"

};_(YGS,VI do. I have one.)

-The teacher gives other rods and en-~
courages the;studcnté to practice the
patterns.ﬂ |

-After.héving epough practice, the
teacher takes the rods and passes the
new ones,’Now each student gets a rod
or rods df;only one colour.

~The teacher : "Who has the ) ordnga’
rods ?" (You.)

"Yes, I have it. Lisa, do you . have
the bldck rodé (&
(Yes, I have them;}



18. Comparative and Superlative Adjective

Procedures : -The teacher puts a yellow rod and an.
| orange one, or any different-sized
rods, on the table. |
—The'teacher : "The yellow rod is
short. The orange one is long. The:
yellow rod is'shorter;than the orange
one; and the orange rod is ! longer
~ than the yellow one." |
-The'teacher,pﬁts brown rods betﬁeen
fhe yellow rod and the oﬁange one. |
—PTheLbrdwn“rodS'are 1onger'than7 ythe
yellow one, bﬁt.the orange rod is the

,'1ongest. The yeilow rod is the short-—

- REEE o est

~-The teacher sets up a new situatioh
by using different rods, then encour=
ages the students_to ask énd answer
~each bfher, 7
Notes : -For oOmparing "tall - Shoit“,the rods

are put in a standing posifioh.

~"Big - sméll" can be intrbduCed . by
-making some structures of different-

. sized rods, for examples : triangles
or letters. "The red L is - “smaller
than the dark green E, but the blue E
is the biggest." '

~For teaching "more, most, and least",
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the teacher may put little price tags-
some different coloured rods. Then he
says, "Dhe pink rod is more expensive
than thé white one. The black  rods
are the most expensiVe." To make it
more interesting,;thellongest . rods

" ghould not be the mbst expensi#e, and
the shortest ones afe'not always .the |
cheapeStﬁso that capable students can’
proceduce sentences like "The 'oréngerf
rods are longer fhan the black: ones,

but they are less expensive."

Other Wayé to Practice "More, Most, and Lessg"

¢

Varianf 1 : ~The teacher haérsome rods ready - in
front of him, then gives them to sevgr
 'ra1 students. o
~The teacher : "Look, I am giﬁigg ‘8
r6d to Harry. I am going to give moré
rods to Lisa than to Harry, but I am
going to'give the mogt rods to Linda;
;Therteachgr may give;another model by
Vqsing different wordé, for examplé .
"Andy, take a rod, please. Take more
rods than you did. Give themrto Bob.
Now give'the most rods to Carry."
—In practicing thesé patterns, the

teacher should encourage the students



to use the verbs they have - ualroeady
learned such as put, have, show,give,

and so forth.

Variant 2 : 4The‘tea¢her takes avrod or rods from
the box énd puts them slowly on the
table.r"I put these yellow rods slow=
1y;" i ,
~Hé'repeats thé model in such a - ’way '
that the second action is slowgr than
the first one. "Now I put another yéi.
low rod moreVSIOW1y than I did, but I
am going to put htis red rqd.the most
slowly.“_' 7 | |
-As a variation, the students may prac

;Wticé”%hoée“patféfﬁé by using commands.

They direct each other, for example ;

"Bob, take three pink rods . quicklj.'
Linda, take five blue rods more quick

1y “than Bob did."

19, Here - There

Procedures : -The teacher places some rods near to

him, and some other rods far from him.
~The teacher : "I have some rods. I
put them there." (While he is saying

the sentences, the teacher points the

rods.)
o
-The teacher passes out some rods to
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all of the students in the group, and
asks them to put their rods . wherever
théy like, then he elicits them to
use the patterns. |

"Bob, where is your‘rOd v (Tt - is

here. )

"L"Lucy, where are Linda's rods ?"

(Thej are there.)

20. Parts‘of the Body, Review "Have - Has"

Procedures ;'nThe'teécher shows a chart of the hu-

man body to the students, or héngé it?

on the blackboard. It functions a8
~ the clues for substituting the posi-

- tions taken>by the rods. However, the

teacher should limit the vocabulary .

- =The teacherrz "T have_two rods. And I

have two legs. Bob'has two blue rods.

 Hé has two bluekeyes.” (He points - to

the eyes on the éhart.)
"Who has black rods. He has .  Dblack

hair."

~The teacher gives the chance to the

students for practicing the language.

21, Family Relationship (Vicabulary)

This activity is meant to give clear ideas about fa

mily relationship without any explanation or defini

tion,
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Procedurés :/-The teacher prepares rods for repre-
senting the members of the family. It
is'sﬁggesfed to use different rods to
represent the members of the family.
If there is not enough rods,, because
there'areionly ten‘differéﬁt rdds,the
teacher can combine two rods of dif=-
ferenf size tbgether to represent  a
member, for example : two white rods,

or a white and a red rods.

-The teacher always places the rods on
the table when he gives fhe model.The
0o L o - : presentation of the model can be  in
| | 7the form of narration or justr.simpler
stateménts.rTo make the idaas clearer
thé'teachér should put the rods  in
.a family trée. He may also name the
rodsg'

~This following narration is an -~ examw

ple of presenting the family relation
% ' - ' ship. The teacher : "I have one bro-
ther and one sister. My - brother's

name is Bob, and my sister's name is

Judy. They are nice. We live in a
house together with dub parents. Mr.
Jones isvmy father. My mother's hame
is Debora. I also have an ﬁncle.Uncle‘

Smith lives in Boston with his family.



His wife, my'aunt, is a nurse. . Her
name is Jennifer. They have tworchil-
dren, a<boy and a girl. They are  my
cousins. Their names are Chris and
Lisa. My parents call them nephew and
' niece.rMy @randpafents,aré o “gtill
alive, too,_Tﬁey are in New = York.
They afe old alréady, but they: are
healthy. My grandmé!s name is Pam and

my grandpa's name is John."_,”

22. Present Perfect

This aétivity'should not be done too quickly. There
should be a pace between the speech and the action.
If'the,students-do the aétioh too quickiy,the,teaéﬁ
er should stay the hands or dbes whatever is neces—
sary to pace the action to the speech.

Procedures :'eThe teacher : "I am going to givé ten
light green rods to Anthom." (He then»
givés four lighf'green rods.) "So far
I have given him four rods. (He then
gives three more rods.) "Now I' ,haVe

‘ given him three more rods. Class, how
many have I given him so faf 2" (Se-
ven light green rods.) "Right, I'haﬁe
‘given him seven light green rods, bht
I have not finished yet. Now, I am

giving him the other three rods. Has
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Procedures
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he gotrtheften light green rods 7"
(Yes, he has.)
~-The students practice the patterns

while the teacher observes them.

: -The teacher builds a structure . : of

rods, and it is about to add the fi-
nal rod. |

~The teacher takes a rod which obvious

.1y does not match to the structure.

~The teacher : "Can I put this .  rod
here 2" (No; you cannot.)

- "Why ?% (Because it is too long.)

-=The téQCPQr lets the students: 'p:ac-

Variant 1

~Procedures ;-

tice by meking their own structure.

~The teacher holds some different co-
loured rods.

-He also shows a box or other  things

- like books, folders, or pockets.

-He puts some rods in the box which no

body can see them, and palces the oth
er rods on the’table or somewhere
else which evérybody can see then.
-The teacher : "Whecre aré the bink and
the yellow rods 2" |
(They are in the box.")



24. Contrasting :
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ﬁCan you'see them ? T cannot see then
" because they are in the box." 7

"Where are the .other blue and black
- rods ? Can you see them 2"

(Yes, we'can.!)

Future’—.Present Prqgressive - Simple

fPast

Procedures :

'~The teacher takes the rods out of the

box, and puts'them on the table. h

~ ~The teacher : "I will take a yellow

rod." He then takes a yellow rod.
"I_am taking a yellow rod." (He  says

the sentence when he is doing the ac

tion.) "I took a yellbw rod." (He says \

this sentence after finishing the ac-
tion. )

_Tﬁe teacher veries the subject .of  the
sentehces with the names of the stu-

dents N

~The teacher : "Carry will give two red

rods and three pink rods to Chris. Now
Carfy'is gi&ing two red rods and three
pink rdds to Chris. Carry gave = the
rods to Chris," :
~For expanding the vocabulary,the teach
er can'teéch them by showing pictures

~or miming. The students have to state
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the appropriate words or sentences of
what the teacher had done, as the 0X =
amples : ‘ |

I>will close theibox.
‘I am closing the box.

I closed the box.

I will open my mouth.
' I am opening my mouth.

I opened my mouth.

She will brush her teeth.

She is brushing her teeth.
She brushed her teeth. -
They_will git on the chairs.
They'are sitting on thé chairs. . .

They sat on the chairs.

How many - What - Who
- Procedures :; ~The teacher,pfepares some rods of ; dif-
| ferent éolburs in g box orrpaper bég.
~The teacher asks arstﬁdént to take one or
more rods, other'students'are not allowed
to see. | |
'-Thé'teacher models the conversation.
The teacher : "John, do you know who took
,‘ the rods ?"
Johh ~: "Yes, I do. Linda - took



- The téacher :

Chris

The teacher :

Qhris'

the rods."
"Chris, how many

did she take 7"

: "T do not know."

"Chris does not

how many rods

took. Now, ask her I"  '

rods

. know
TLinda

"How many rods did  you

‘take'?"

" Linda :

The téacher :

Linda

.

"I took four rods;"

"I do not know what cow-

lour the,rods are. What S

colour are they,Linda?"

- "They are yellow

‘light green."

Where - How

and

Procedures : -=The teacherrputs some rods‘on the ta=-

ble and asks the students to observe

the rods, the colours, and the numbers

~The teacher :

(The‘students

. The teacher :

'u01ass,rtake'one
more rods !
take the rods.)
"We had three

-oT

brown

rods on the table, but

I cannot See'them now,

John, do you

where the pink

know

rods
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are 74
John ~: "No, I do not."
The teacher: "John does not know

where the pink rods are-s

. Who took the pink rods?

}g A o - Anthon . T did." |

i G . The teacher: "Anthon, give the pink
rods to Bob. Now, ~ who
can tell me how VAnthOn

gave the rods to Bob ?"

- Notes i -If the conversation is too long for
| the students, the teacher can 7m6del

‘the cbnversatipn,for one . ’embedded‘

Wh-clause‘only; then followed by

7practicing it.

27. GerundivsyInfinitive

Procedures : ~The teacher holds some rods.

-The teacher : “Look; what am I,hoid-'

~iné 72" (You are_hblding some rods.)
The teécher ;"I am going to ‘giwe'

- these rods to you." The «fr\teadher
gives thé rods. to the students. When

he does not finish yet, he says :

"I have started giving the rods.Hsave
I finighed giving them 7"

(No, you have nof.) .

"I have not finished giving the rods
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to you. ...Now I have finished, give
ing them. Does GVGrybody have ‘the
rods 7"

(Yes, we do.)

"Carry, give your rods to Bob "
(Carry gives her rods to Bob.)
WClass,’what did I'suggested,' to
Carry ?"

(You suggested giving the rods “to
Bob. ) | |
"Did she do that ? Yes, she - agraed

- to give her rods to Bob.'

by using verbs which have been known
by the learners, such as take, show,
pick, hold, and 50 On.

'-To extend the vocabulary, the teaéh-

can be followed by gerund in - one
group.and those which can be follow=

ed by infinitive in another group.

ITI.E.3 Less~-Controlled Rod Act1v1t1es'

1. Introduction Act1v1ty

- When T was a teacher at Galang Refugee Camp, I of=-
ten used rods for an introductinn activity. The’ ,objective
of this activity was to get the students able to introduce

themselves and'others, In this activity, the rods represent

67

~The teacher can vary this  exercise

~er can give the list of words which

(I
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ed the sentences. Ihis helped the gtudents handle and memo-
rize the idea of each sentence. The sentences were not writ
ten on the board. Tt gave a better result than when I sup-
plied the students with the written;text The class was ea-
ger to give the correct idea of the sentence when a btudent

did not p01nt to the correspondlng rod for the sentence he

: sald. Then flnally the clags became alive. Therefore, the

tedcher should make the praparation Well. He should not for
get the sentence for the correspondlng rod, 7 7
Procedures,: —Everytime*thb.teacher says the SentBnCe, he
uses different rods for different sentences .
He put'the rods in a sequence on a  place.
'where,all'the,studentswcan see. |
~The teacher : "My name is Senthot." (He puts
a white rod,) "I come from Yogyakarta." ( He
'puts a red rod. ') "My age is twenty  four."
.(He puts a pink rdd.) "T was born in Yogya,on.
July 17, 1962." (He puts a 1ight green rod.)
"My hobby is drama." (He puts a yéllow rod.)
"In Yogya, I live with my parents." (He puts
a blue rod.) | | | |
~The teacher éan vary the number of the SEN-
tences depending on the level of the students.
~After the teacher finishes introducing all of
the sentences, then he may repeat.once’ agaih
in a natural speech while he is pbinting' the
rods.

~The teacher asks the students to  introduce
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themselves by using their own rods.

Variant 1

This is still an'introduétion activity. By using a
map and rods is meant to get the students able to introduce
themselves or others in more details, for example by giving
the eduéational background, or special eXperience on poli-

tics, journey, or environment. For Vietnamese students I

'usually used this activity to practice giving educetional .

background, I dealed with three tenses because they'experi-
enced three‘different enviroﬁments,,in‘Vietnam, Galéng; and
America - the country where they will be resettled; |
Procedures i4-The teacher spreads a map on the table or on-
the flobr; The mép shows the:picture offhoSe
for example from 1959 to 1983. The scale is
used to show when or how long the " atudents
studied in théir country. |
~The teadher holds a rod.
- "His name is‘Du¢." (He puts'the rdd_on : VtheA
maﬁiof Vietnam.) "He was a student iﬁ Vietnam.
‘He was in grade eleven. He had studied from
1971 to 1982." (The teacher points the  time
on’the scale,) "He fihished his - elementary.
school in 1978, then his secondary_schbbl Viﬁ
1982." (He points the scaie again.) "He liked
studying'physics. Now he is in Galang.! ( The

teacher moves the rod Lo the map of Gulang; )



70

"He is also a student, but he does not study
physics anymore. He studies English. After fi
nishing the course in Galang, and he gets &
sponsor he will go to America. He wants to go
to sOhool again.! (The teacher moves the rod
to the map of America. ) |
" ~The teacher lets the students practlce using
the language.

- After having the praetice this activity can be fol-

lowed by questions and answers activity. This ectivity is
' emphas1zed on masterlng speaking skill, so the questiens

can go on as 1ong as the students can answer them. Besides

the‘questlons which are related to the data given in the mo

del, the'teacher can ask such qﬁestions like these :

’—When did Duc split from his country ? Why ? How 7

' ~How did he come to Galang ? When ?

~What did he feel when he reached Galang ?
~Does he enjoy his life. now.?
~What is his pllan after he finishes his course in Galang ?
These are what I called "special eXperiehce".- This
activity can be adapted to teaching English.in Indenesia
if the objectives remain the same. The students do not need
to have three different environments'in'their life, The
teacher can give fictive characters and data. This follow-
ing procedure is an example of applying this activity in In
donesia. .
Procedures ; ~The teacher spreads a map of Indonesla.

"Benard Naa was a gtudent in oorong - Irian



S R ST AT T W S S N T R T T T T L -

"

Jaya." (The teacher puts a rod on a map  of
‘Irian.) "He studied there untill grade = ten.
He had studied from 1973 to 1983. He finished
" his elementary school in 4979, and his yunior
high school in 1982. Then he moved to Java in
June'1983." (The teacher moves the rdd to ci-
ty of central Java.) "Now he studies here in
Klaten for two years. After that, he wants to
go to Jakarta. He wants to study at =~ Marine

Academy." (He moves the réd,).

2. Consﬁruction Engineer
This activity is good foripracticing-prepdsition,'og f

jecf pfonouns,rgeometrical térms,'positivé,ahd negative com
mands; and 56 forth. As the‘modél, the teacher may " become
the engineer fibSt, that is the person who is'noti._allowed‘

to see the original structure and he has to make an'idéntif

~cal structure by following the instructions given by the
_ class. o

__Procedures :'-Thé_teacher introduces some keyrwordsgffor ex

amplesr“leaning, standing, perpendi¢ular, pa-
railel, diégonal, by giving.the model with
rods. | : | o
-The teacher asks some studentsrto'make a
structure by using rods.
~The teacher sits at the opposite edge of the
fable with ajbdx or folder in front of him so

. that he cannot see the structure built by the
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.  students.

-The teacher asksrthe class to give hlm COll~

',mands to make an identical structure.

The class : "Take a black rod and put it in
front of you perpendicularly." "Take anothef
,black rod. Put it parsllely with the first

~ one." "Now lay an orange rod on - them "

—5oon after the students get the idea of doing
the activity, the teacher lets them practice
the activity. If the class is blg, the teach-

can devide them into groups flrst.,r

3, Locating Place ( G1v1ng Direction @

‘Except rods and map, we also need cards: for this ac~
tivity. On those cards we wrlte the cue words of the places '
buildings,;brrmeans offtransportation represented by‘ | ths,r
rods on the map. Some of the cards are used as the task-

- cards. The task-cards some commands asking the Students to
find the places or buildings on the map which cannot be
' seen directly. The students who hold the corresponding cue

Qards have to. give the direction.

You want to‘mail your
letter. Go to the post
office | | post office

task-card , | ' cue—card

Procedures : -=The teacher takes some stuydents as the model.
He devides them into two teams.

~-He gives the cue cards to a team and the task
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cards to the othef teanm.
~He spreads a blind map of a city on the  ta-
ble. There are only the names of streets  on
the map. The buildings énd.ﬁeans-of'transpor~
tation are représented'bj the rods. A rod can
only represent a building Qr a meéns of;trang
porfation. | »
~He puts a rod standing soméwhere on the map .'
It roprosents the qpeakel who wants to find a
pldce. A student of the team reads his = task
card and says : "I want to buy some envelopes
and stamps. Is there a post office near here?
The student who has the corregpondlng cue
’card ‘should answer the questions.
‘ (Yes; there is. It is on Main Streét.)
 "How can I get there from here ?"
(Take bus number three and get off at the busr
| stop. Then walk.along Aple Street. Turn left
‘on Main Street. The post officg ig around the
corner of Aple’Street'andVMainiStreet;) .
. "Thank you. Géod bye." | o
~The speaker moves his'fod along the . street,
and finally‘puts it on the place.
-The cue cards are put in the positions taken
by tThe rods.
" -If the students already knaw the . activity,

they have to practice by themselves.
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Notes : The cue cards are used to make the . 'activify‘

more challenging; If the names of the buildings, plaCBSQ oxr

means of transportation"are supplied, the students willrpay 7

less attention to the communication in the group. But if

they see only rods on the map, tﬁéy have to pay vvattentian

when someone else gives the information because they have

to be able to find the correct places on the map.

III.F. Some Advantages and Disadvantages of Rods

Some Advantages :

1.‘Ekperience is fhe best’teacher; By"using the silent

wayvtechniQuekand rods, the students are : supplied"

with chances tbkget direct experience of using the

1anguage,'becaﬁse the nativé language is ﬁot spoan f

during,therclass'time. The students have to spéak
English. This;makes the students famiiiar with ﬁng—
lish sounds soon. | | ‘ '
2+ Rod activities can develbprthe Students' thinking
~ skill. The model which is‘givén only once requires
a close attention so that the students can think' of
what,the teachér does, . and then they can undefstand
it.vThey must also think of the cofrect réSponses or
anSweré When they make mistakes;

3. Rods have changed the old view of teaching .  The
teaéher is not the centre of the class anymore, but
the students. The teacher has to try to put the stu-
‘dents' attention on what he is doing when he gives

the model. That is why modeling is done only once.
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The rest of the time is for the students to manipu4
late the rods and practlce the language. po, the stu

dents become actlve in class.

. Rod activities create an atmosphere which develops a

cooperatlve work among the group's members. The stu-

dents 1n the group should help each other ) fcorrect

the_mlgtakes. They have bo speak, give commands; and -

responses clearly to keep the communication~in' the.
group giong on. It is also important for the student
< .

to keep listening to others'eresponsesein order  to

be able to compare them with thelr own and

repeatlng ‘the samé mistakes. = {,;

self-setisfeetien. And'rods‘offer'epportﬁniFf
teachers to dévélop their creativity because fhey
are'challenged fe fiqd'other langﬁege”items. - which
can'be taught by ﬁsing rods. Rods are also challeng=
ing for the studonts to practlce the language by ma-'f

nlpulatlng “them.

LRod act1v1t1es make the class alive and amuSIngm The

students more motivated in studylng. In these dct1V1
ties, the teacher does not:'ask perfectlon, but stea-
dy 1mprovement An experlmen;!on beglnnlng Thai stu-
dents from nine to twelve of age whlch was done by
Todd Diemer and,Opart Panya showed a good result.The
students had problems on some final consonant sounds e

However, after one year of silent way classes ~ with

rods as the teaching media, their pronunciation  of
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the problem sounds was considered remarkable.
7, Rods are ecasy-made and everlasting teaching mediae.

They are also useful and challenging.

The Disadvantages and the ﬁolutlons’

1. It can happen that the students get bored with the
lesson because they always work with rods day 'by-
day. To solve this problem, as what I had done  when

T uSed this technique for'teaching English, is by

varying the activities with songs and games.  Some
songs. and games are not merely for “entertainment,
they can be used for reviewing some language pat-

terns which the students have learned, for examples,

"Little Indian' can be'used'for'practicing'"Singulafr

and plural nouns"_ or “ABGD" for practlclng epelllng.

2. Blg classes are alwayp the problem. The silent way
technique w1th its rods cannot work well in a big
class. If is mere‘suitabie for a group of six to
nine students. Therefore, the teacher can,give the
~model for the whole class first, then deV1de them

into groups when they will practlce the. language.




' CHAPTER IV
PUPPETS

IV.A. The Inventory.
IV.A.1 Resgources

Puppets which children like to play with very much

can be found easily in stores or markets. Puppets interest

a great attention of the children. Based of this psychold- |

gical aspect, puppets are used as language teacﬂing media,

Iven nowadays puppets have become an intertainment for chil‘

drén and adults. We can take the examples from puppet Seri-

al films on TV such as "Si Unyil", "Si Titik", "Kuncung lan
Bawuk", or "“The Muppet Show'. |
It puppets,in,stores are considered expensive,  we

can make them, the simple ones, by ourselves. I like to

‘share my ideas of making hand puppets - one of the most com

monly used puppets. This will be described soon in part B

of this chapter,

IV.A.2 Types of Puppets

There are many types of puppets in stores br marketé;

however, only some are usually used for teaching. In : his
book "AV Instruction Teéhnology,_Media, & Method", James W.
Brown states that the most commonly used puppets are  hand
puppets, glove and finger puppets,.rod puppets,marionettes,
and shadow puppets. |

2.1 Hand puppet is "a toylike cloth figure of a person or

animal with a hollow inside into which the hand is put -

77
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1 Hand puppets usually consist of a

head figure and a loose garment or dress fitted-‘ over'

the operator's hand. When a stage is uéed; as in a pup-
pet theatre, hand puppets are operated from below.
Glove and flnger puppets are puppets made of flat eut
out or doll-like f¢gure as the body, with the index and

middle fingers of the operator as the puppet's legs.

This type of puppets is'operated.frOm the back of the -

stage. 7
Rod puppets usually have jointed bodies made with wires
or thin wooden sticks attached to arms, legs, or heads.

The wires or wooden sticks are to be manipulated by the

operator to show actions. "Wayang kulit" belongs %o

this type.
Marionette is "a_small figure of a. person or,animal,etc

moved by strings or wires at a performance in a  thea-

'trer"z Marionette -is similar to rod puppets. The diffe«

rence between them is that marionette is more flexlble
than rod puppets and it is operated from above e the
stage. ’ o ‘
Shadowbpuppét is a puppet which is usuall& formed from
a piece of thin - cardboard to which handles - are attach-
ed to permlt manipulation behind a llghted white cloth
S0 what is seen from the front is a series of ’sharply
focused,'moving shgdows.

Besides those types of puppets, we still have ano=-

ther type namely dolls. Dolle’are rarely used in formal

1Lonbman Dic¢tionary OF Conbamporury Enbllbh, PP 894
Tbld, pp 666.
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teaching, therefore, the children like to use them in simu-

lation when they play. Paper puppets are used by CO teach-

ers at Galang Refugee Camp for teaching culture to the re-

.'fugees. The puppets are attached on the board. A  creative

teacher can make a paper puppet in such a way that it can

be manipulated when he uses it. How to use this kind of puR/

pet will be described in part C.

IV.B. The Making-Up of Hand Puppets

I will limit the discussion of makingtpuppets on the
méking-up of hand puppets only, because they are one I~ vas
fémiliar with during my teaching at’Gaiang Camp. The other
' types'of puppeté will be clarified by supplying the pic-
tures of those puppets on the appendix - figuré 1, af - the

énd'of this thesgis.

There are three ways of making hand puppets which

will be described.hefe.'The first way is taken from Brown's

book "AV Instruction TthnOlogy, Media, & Method". |

Te This way of making hand puppets needs materials like a
paper bag, a cardboard tube, crumpled paper, glue or
paste, cloth, thread, pens or |
'posﬁer paints. The procedure
is ¢ (1) Fill a-paper bag
with crumpled paper. Put a

cardboard tube into the bag
~and tie it by the neck. (1)
(2) sSoak strips of newspaper in

the solution of paste and water,
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and wind them sround the paper
bag. Smooth out any wrinkles ,
and allow each layer dry be=

fore adding the next.

(3) Create facial features
by using pens or poster

'paints. Add hair or head-

dresses.

(3)

2. The second way of making hand puppets make use of rags.
Then they are called rag-dolls. Other materials that are
needed are a needle, thread, scissors, coloured pencils

or poster paints, and glue. The procedure is;

(1) Cut a piece of round white
cloth with scissors to make
the head of thé puppet.  The
size of the cloth depends on
- the size of the puppet we want
to make.:We can use other  co-
loured cloth such as yellow,
pink, creamy, or light blue. ' (1 -~ 2)
(2) Sew along the circle of the
cloth by using a needle or - a

sewing machine,
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(4) Shape the cloth which has
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(3) Pull the thread, and leave
the cloth with a hole. Tie the
thread, then fill it with the

rags or crumpled paper.

(3)

been filled with rags like a

head with the hole  downward
to fit the index finger. (&)
| | (5) Add dress, hair, or other

features with coloured pencils

or poster paints.

(5) R
-3+ When your-children got bored and did not want te play

with their dolls anymore, take therheadsrof the dolls

and add the dress or other ornaments by using glue to

the heads. You will get new hand puppets for your'chil—'

dren and students.

IV.C. The Use of Puppets

Whalt can puppets contribute to teaching  language?

As one of the language teaching media, I had experienced

| in using them for teaching dialogue and eulture. To be

able to use puppets effectively, we should have skills to

operate them. All of these will be discussed in the fol-

ornaments. Then draw facial =

S
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lowing sections.

IV.C,ﬂtHow to Play with Puppets

BEach different type of puppet is operated different-
lykfrom the others. Hand,pﬁppets can be operated on or off
a stage. The operator fits his_hand'ihto the puppet's hole
so that the garment or the dress of the puppet covers his
wrist and hidee it from view. He fits his index finger into
the puppet's head, and his thumb and~middle‘fingef slide in

to tiny sleeves to form two movable arms. The operator can

‘manipulate the head and arms while speeking. Hand  puppets

are operated from below if a stage is used.
Glove and finger puppets are played on a stage. They
are operated from the back of the stage., The operator uses

hlS index and middle flngers as the puppet's legs. This -

“type of puppet can move the legs and the whole body only.

Rod puppets are more flexible than hand puppets or -
glove ahd finger puppets; The operator'can move the heads,
arms, and legs of the puppets by manlpulatlng the wooden
sticks or stlff wires whlch are attached to them. Rod pup-
pets can also be operated on or off the stage.

Among the four types, nemely hand puppets,'glove and
finger puppets, rod puppets, and marionettes, the last oné

is the most flexible. They are usually played on a stage.

",The'parts of'the'puppet's body are jointed by strings er

wires which are attached to a crossbar and operated from di
rectly above the stage. The size is usually'between 16 and
24 inches in length. The weights are placed on their  feet

to keep them upright and in proper working condition.
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Shadow puppets look like still pictures. The puppets
are operated between the lipght and the screen. They are Jjo=
inted to wooden sticks by strings for which the operator

holds when he manipulates the puppets.

IV.C.2 Puppets in ¥nglish Class

In language teaching, puppets are'mostly used for re
presenting characters. It is suggested to uee one . puppet
for one character only.This should not change until the
program ie over.,This will also help the students’recogﬁize

the characters easily.

Two techniques of'usingvpuppets in English class for.
teaching dialogue and teaching culture Willrbe described in
this sectioh. For the last cese, that is for'teaching cul-
g - ture, this teehnique was de&eloped by Barbara Gardner, a CO
| (Cﬁltﬁral_Orientatien) superVisor and curriculum ‘ designer
at Galang Refugee Camp. She was very much involved in flnd-
ing effectlve techniques for teaching Amerlcan culture “to

the’ refugees. This is to give the refugees knowledge for

- overcoming the situation that’they will possibly find in

America. Then she called this technique,"storyfline".

IV C.2.a Puppets for TeachlngiDlalogpe

Any puppets can be ‘used for this purpose. The teach—
er uhOUld make the basic dialogue before. And he should mas
ter it well enough before presenting it to the class. The
tittle and the situation of the dialogue should,be .. &N=
nounced to the students when the class Begins. It will lead

the students to the main topic they will -gtudy. It will be
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better if the teacher .is able to use different sounds for

different characters, since it will help the students recog

nize the charanters quickly. |

This following procedure is only one way of teaching
dialogue by usingrpuppets. It is opened for 6ther . varia-
tion, of course. | | | | i |

(1) The teacher anmounces the tittle and the situation of
the.dialogue. What is neant by the situation here is
the chafacters of the dialogue,,when'and where the dia-
logue takes place. |

(2) The teacher 1ntroduces the puppets which w1ll represent

 7lthe characters of the d1alogue.{ : (

(5)‘After the students recognize all of the characters, the

r'teacner can stért presenting the.dialogue; Manipulating
“the puppets while speaking and using different sbunds
for different nharacters will make the dialogue more in
teresfing. It is not necessary fb finish the dialbgue
quickly. Giving a space between the‘SPeechés of twn cng
racters helps the studenfs understand the dialogue eas-—
ier. HoWever, therteacher should speak in a natural way.

(#) Questions and answers can be done after the presenta-
tion. It is to check whether the students understand
the dialogue or not.

(5) If it is possible, the students cen practice manipulat-
ing the puppets to perform the dialogue they have stu-
died., It can happen that the students make their own
sentences which are different from éhe teacher's. It is

not a problem as far as the sentences are relevant to
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the topic, since the ijective of this activityris to
get speaking skill. Giving the students a chance to ma-
nipulate,the puppets is meant to encourage the students
to be active in class.,

(6) Finaily, the handouts of the written dialogue can be
distributed to the students. The teacher asks ther.stu;'
dents fo look for'the difficult wqrds, if there are,and

then discuss them together with the students.

Iv.C.2.b Pqppets for Teaqhing Culture

The refugees at Galang camp, and other camps, | aré
obliged_to study both the language and the culture of Ame~
rica, the country where they will be resettled. A new techm
niqihe for teaching culture had been developed by Barbara
Gardner, a CO supervisor and curriculum~deéigner; Formerly,
Co teachers use "lecturing or discussion t chnique" | for
~this purposé. |

That technique is called "story line". It is basi~ -
cally similar to éerial'films which have a series of  epi-
sodés.iAn episode is presente& at one presentation. ﬂStory
line" also consists of a series,of Stories with one  story
at one presentétion. This tédhniqﬁe haé a lisf of charac=
ters, but only some of the characters appear in one story.
A story probably has different chafaCters,from the other
stories. The same characters might appear again in the fol-
ldwing stbries. | |

In this technique, the characters- of the stories are
repregsented by baper puppets. The reasons of using _paper

puppets are first, paper puppets can be attached on the
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~ board. This makes the teacher freer in telling the story to

the students. The second reason is that the stories in this
techniques are not always in the form of dialogue S0 that
the teacher does not need tovmanipulate the puppets 80
much. In teaching diaiogue,‘manipulating the puppets some=~
times can confirm what is spoken by the_character.,Asran ex

ample, if the character says, "Go out !", then the operator

can move the hand of the puppet to show'it. The last reasonrv

is that this technique focusses the students' attention on

the story told by thé.teacher, not on the puppets with

their movements. The puppets'are,just the representation of

the characters to help the students recognize them and han-

dle their characteristics easier.

The Presentation

The presentation of this technique consists of three

‘parfs,,namely the background information,‘the story, and

the questions and answers activity. The background informa-
tion contains the information about American culture which

supports the story. The teacher should master this because

it is the information for the students when they do not un-

derstand,the story. The background information can be given
in the last or early of the presentation, however, the form

er alternative is bettér for it challenges the students to

@give a close attention in order to understand the story.

The gstories are about events, etiquette, or behav-
iour which are sgeemingly different or cohtrary to those 'of
the students in their country, in this case - Vietnam. They

need to have this kndwledge so that they can get élong with
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the natives well. Without knowing such these matters, they

- are probably regarded as uneducated people, or they will

probably disturb other people.

The questions and answers activity is meant to
check the students' comprehension of the stdfy presented
bj the teacher. If the students get difficulties in answer

ing the questions, the teacher can give the background in-

formation. Discussion technique can be used as a variation

of this activity.

The Procedure

(1) The teacher introduces the characters of the story and

shows™ the puppeté. All the characteristics of the cha-
récters, as wriften on the 1ist of characters the
teacher has, should be announeed,to the = studen;s;
Writing‘the nameSVOI characters on the’puﬁpets help
the teacher.and the students identify one character
from the other and recognize the charadferisfics,_v'
(2) The téa@her attaches the pﬁppeﬁs on the boérd; |
(3) The teacher tells the story to the studenté.;When' he
- is telling thé~story, he may sometimés'manipulater the
puppets if it is necessary. | ”

(4) The teacher together withrthe students.make questions
and answers or a discussioﬁ about the stdry. If the
“students understand the story, .they will be able fo
answer the questions or give their opinions.'The teach-

er should give the background information if none of

the students can answer the questions.
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(5) The teacher distributes the handouts of the background
1nformatlon, the story, and the questlons to the Stu=-
dents ao thatrthey can review it. |

The procedure above is not the only way of teaching

culture by using puppets. For lower level students the

.~ teacher can make a variation by presenting the “background

information first, and then followed by telling the story
and the questions and answers activity.
For the firstrtimetthis technique was presented = to

the students - the Vietnamese refugees'— it Seemed boring

“to them. However, when the class went on, the students iener

joyed it. Even some characters have become so femiliar

among the fefugees.'They printed the names of the charac-

ters on their T-shirts. Later in the appendix, I will show

the examples . of this technique which I take from CO package

of the program at Galang Refugee Camp.

This technique, I think, can be applied here, in In-

'donesia, for teaching Indonesian culture to foreigners with

English as the medium. Of course, it can also be adapted to
other COuhtries;'Nowadays Indonesian government sents more

and more students to study'overseas.-For preparing them,

this technique is applicable and useful 51nce they also

need to know the culture of the country they will come to.
And Tnglish is still regarded as the suitable medium  for
them to practice'their listening and speaking skills.

Some teachers, including some of the CO teachers at
Galang Refugee Camp, think that this tecﬁnique will work

well for teaching culture to children only because ~adult
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students do not like to play with pﬁppets anymore. This as-
sumption is not wrong. But I think it is not quite  right,
either. Since the emphasis of this technique is on the sto=-
ry, not on the puppets, it'is,relevant for teaching culture

to adults and children.

IV.D. The Advantages and Disadvantages

The Advantages :

- Puppets make the characters more real, This helps the stu
dents reeognize their,charaeteristies;' |

- With puppets the class becomes alive and the students are
actively involved in the activity. They keep their atten-
tion to what is g01ng on in the class.

~ Puppets encourage the students to speak when they get the 
chance to manipulate them.

—\Puppets develop the teacher's creatlv1ty to produce teach'

ing media and to find new technlques for presenting the

. lessons that will give'a>new environment in the ' clasg-

- room.

- Puppets encourage shy students to express their ideas or

“opinions upon the situation faced by the characters -in
the story.'In story line technique, for example, it = is
sometimes diff;cult for shy 'students to express their ang
wers of this question, "What will you do if this situa=-
tion happens to you ?". However, if the question is ”Whet
should Duc do to overcome this situation ?"; they will
probably able to give their suggestions since the ques-

~ tion does not refer to them personally.
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Some types of puppets arevcheap and easy to make and to

operate

"~ The Disadvantages K

Some types of puppets, éspecially'marionettes, need a’spg '

cial skill to operate them,

There isra,possibility that puppets will spoil the  stu-

' @ents' attention if they are over-manipulated by» the
teacher, |

It can happen that adult students will get bored since

thef aré not psychologically involved anymore.



CHAPTER V

- PICTURES
Pictures have been the most common teaching j aid.
They have been used at any levels of study etartlng from

the klndergarten to unlver51ty.,As it has been suggested by

Marle Ernestova that, "plctures should be used at all le-

. vels startlng with the beglnnlng level of English and ,eon-

tinuing as long as the student studies the language”.j Pic=-
tures haveproved’their usefulness in teaching. Using Vpic—
tures some difficult words can be explained clearly, mofe
real situation.can»be given so that the students ﬁnderetend'
the lesson easier. |

Building the'correef,eonceptron the children'sr mind
is a must. The problem is»that'the ehildren:often‘get ,dif-le

ficulties in understanding werbal explanation or instruct-

'tlon. oo much verbalism will be useless because- it will

not be stored in the chlldren s mlnd Therefore, - pictures

can help them understand whd% the teacher says. To show the

, chlldren how to take a bath or to brush the teeth 1n a good

way, for example, the teacher may 81mply show the plcture

with simple explanatlon.

By the same reason, that is the usefulness; meny'au-
fhors illustrate their books with pictures se thatrthe/reag
ers can understand the books much easier. Its  flexibility -
in both size and usage enables teachers to bring'them to
their classes. | |
ﬁ&arie Brnestova, "How to Use Ready—Made'Picfures“,\mp 0.

| N . |
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V.A. The Inventory.

b

Any pictures can be used inlteaching asg far as they

‘support the achieving of the teaching-learning objectives.

S0, selecting must be done before using then. Grammatical

structures, items of vocabulary, size, clarity,and-so forth

‘are some matters which should be considered in- selecting

pictures.

‘Pictures have a nature of flexibility. They can  be

“used classically, individually;‘or in groups for any levels
rof’study. They can also be combined with other teaching me-

~dia such as cards, maps, rods, or charts. Another consider-

ation of choosing pictures as a good teaching media is that

they are cheap and easy to find,

" V.A.1 The Resources

We are the endless resource of'pictﬁres. We can make
pictures by,drawing'or stick figuresras our . imagihation

guides us. Magazines, newspapers, brochupes,‘pamphlets, la-

- bels on jars or medicine bottles, advertisements, or greet-

ing cards are the resources of cutout pictures. Aftér se-—
lectingrfrom those resburqes, we cut themrby scissqrs or
blédes'(see'Techﬁiqﬁes for Cuttihg), then mount them on the
cards. Pictures for teaching should not be beautiful, how-
ever, they should be simple, have no ambiguity, and cén be
used to practice grammatical patterns,'#ocabulary,, prdnun~
ciation, etc. Thus; we should not worry about the PrOpOYT =

tion of the pictures when we draw them.
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V.A.2 Kin@s of Pictures

Any teaching aids, including pictures, will make our
teéching successful if we use them effectively.rFor that
reasdn we have to understand the characteristics of. each
picture. This following descriptien is about the kinds  of
pictures which might help us understand the characteristicg

of pictures.

Basiéally; pictures can be devided into two main cat

are ﬁade. What is meant by this category is that whether
K we, the teachers, have to make the pictures*by'ouiselves or
E not. The second category is based on what items the pice-"

tures canipractice:with. In thisrcatesory the‘piétures’,are
---¢classified in'the relation with the materials wé'can -teach

with.

Within the first category we know two kinds of pic-
tures, namely ready-made pictures and unready-made picturés.
a. Ready-made pictures are‘pictures which are ready on use,

the teacher does not need to;make‘them before. Two pic-

cutout pictures and photograpﬁs.
a.1 Cutout pictures are pictures that we can get by sim-
‘ | ply cutting them from the resources
such as magaZines, advertisements
newspapers, and so forth. For this

kind of picturéé, we can get both

egories. The first category is based on how the pictures

tures which can be classified as ready~-made pictures are
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black and white pictures and colour-
ed pictures. Coloured pictures are
more vivid end interesting than

black and white pictures. This will

keep the students’ attention to ;the,

lesson and increase their motivation

to study.

pictures which are resulted by cam-

eras. Photographs do‘nét only  re-

fresh our memories of past  events;

they can also be used for teaching.
Using a family photograph,the - coh~r
cepts of father, mother, grandpa-

rents, nephew, and so on will  be

clearly understood. Including here

is portraits. Portraits are pictures
of persons in close details. They
can be used for practicing personal

informatieén or identification; = or

possible interpretation about the

person in the{picture

b. Unready-made pictures require.more'creativity than  the

other one, because we have to make them by ourselves. We

should have knowledge on techniques of making pictures .

Characterizing is also important. Two unready-made pic-

tures are stick figures and simple drawings.

b.1 Btick figures. This is the most famous unready- made

pictures. A mathematical derinition



of stick figures wés givén by Jaime
A. Rodriguez, that "Stick  figures
are lines plus geometric shapes ."2
V_Then he formulatedjhis,,.definitioh'
like this : — o

Z 4 {OAOO}"—‘;Q@;%

o | He clarified his definition by stat
| _ing that "stick figures are a gim-

plification of real figures . dinto

lines or sticke and gebmetric

shapés".5~

It is not deniable that us-

ing stick figﬁresjfor'téeching de-
§ o , | ménds more creativity ahd_imagina -
| tion,bf thé teachers. Some teachers
feel self-conscious about their
: ability to draw. It should not be
a serious problem. Stick figuresare -
quite easy to learn., Tang Li Shing,
a teacher from China, 1earned'draw-
ing stick figures in less than a

month's time; whereas he claimed he

have never been good in drawing.

b.2 Bimple drawings. Simple drawings without too much

2Jaime A, Rodriguez,'"AVWOrd on Stick Figures", p 42

5Ibid, p 42
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'illustiation are more freQuently
used in teaohing. Too much illustra-
.tion will make the pictures ambi-
guous, This kind of drawing is usual
1y applied on the boards as well as
on cards; Sometimes only a part  of
the figure, for example the head or
faco ohly, is enough for - represent-
ing a character. | ‘
Based on the seoond category'piotures are classified
into threé types, namely situational pictures, pictures of

individuals, and thematic pictures.

a. Situational Pictures

Situational pictures are pictures where the individ-
uals, objeofs, or peopié in the pictures afe handled in one
~situation, S50, there ié a corelation between them.’ This
kind of picture is good for teaohing and.réviewing ,reading'
téxts, compositions, and grammafical strﬁotures as well. In

comprehensive reading class, situational pictures function

as the texts. The teacher cah use a large picture as the
text for the whole class, or the small one for each STU
dent. Writing can be done as a follow up activity after

reading class. Usually the people in the piotures are en=-
gaged in activities; this is good for practicing grammar ’
for example "the progressive tense'.

»

b. Pictures of Individuals

Pictures of individual 'are pictures which contain og'
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ly an object, a person, or another. thing. Kreidlexr named
this kind of picture "structure~oriented pictures". He

suggested that these pictures éhould be simple and have

no ambiguity. These pictufes may include actions  (rege-

ular or irregular verbs), occupations, nouns (countable

or uncountable), places, methods of transportation,adjeg

tives of comparation, and so forth. These pictures are

suitable for teaching vocabulary. However, they can also

be used for practicing certain grammatical strugtures.

By a set of individual pictures a teacher can provide a

text for reading as well as writing class.

- Thematic Pictures ‘
This kind of picture may consist of arseries of'sev— :

eral pictures belonging to one conversation theme, - for

example : food, pieces of furniture, work activities,

sports, means of‘transportation,or articles of‘Clothinga

These pictures can be usedvfor teaching dialogue, read-

' ing, writing, ot vocabulary. We can also manipulate them

to construct picture stories. , L

V.B. The Producing of Pictures

ing. It'depends on the kind of the pictures. Producing cut-.

What is meant by producing here is not always draw-

out pictures, of course, we just seek for the resources and

cut them out. To get satisfactory production of cutout pic-—

tures, we can use the basic cutting techniques suggested by

Ed Minor and Harvey R. Frye.
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However, to produce the unready-made pictures 7 we
have to draw them by’purselves; drawing requires the cre-
ativity of the feachers, though they do not need to be tal~
ented. What is important in drawing pictures is that the
pictures should be simple, not ambiguous which will proba- .
bly make the students confused or lead them to the differ-
Vent interpretatidn from what they are supposed,to be." To
prevent the ambiguity, we sﬁould avoid giVing too much - il=-
‘lustrétion, in other words, we should not overwork ‘the
pictures.r | '

Photographs, as their usual function as thé keeper
of past'memories,'also bring some uses to teaching since
they are pictgres, too. We will find them'useful for teach-
ing some 1anguage iﬁems. Sometimes they arevmore' interesf-r

ing because they reflect the real nature.

V.B.1 Producing Cutout Piéturés

What resources can we take the cutout pi¢tures from?

As it is written before that magazines, newspapers, pame-
phlets, brochures, calendars, greeting cards,  advertise=
- ments, or labels on Jjars or medicine bottles are the re-

sources of the cutout pictures. So, they are very cheap and
easy to find. We can choose the éoloured'pictures rather
than the black and white ones, because they are more in-
terestihg, and in some cases colours can ciearvup the de=
tails. However, carefulness is highly demanded inA cutting

pictures in order to get a good result.
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'Technigues of Cutting

It is showed in "TECHNIQUES FOR PRODUCING VISUAL INS
TRUCTIONAL MEDIA" by Ed Minor and Harvey R. Frye the vari-
ous kinds 6f-cutting devices such as blades, mat cutter,dex
ter matrcutter, paper cutter, circlé cutter, corner rounder,
swivel knife, silk-screen knife, electricsty;!.lus,etc.4 How

ever, I will not talk about these devices because we, the

teachers, do not really need those complicated devices  to

produce pictures. They are expensive and difficult to oper-

ate, too.
The most common cutting device is'blades,, single
edge or'doublevedge ones. They are available in quantity

lots in stores, they are cheap and can be used extensively.
Blédes_have now been developed in Such a'way that there are
many kinds of blades with various types of holders for dif=-

ferent purposes. Blades with holders are more preferable bs .

cause they are easier to,operaté.,When‘blades'without hold-

ers are used, we should wear windings of drafting | tape
around the index,finger to protéct it from be¢oming'sére be
cause of the pressure of the narrow top edge of the} blade.
Another practical cutting device is scissors. Just like
blades, scissors also have various shapes énd siZas for ma-
ny purposes. For cutting heavy paper or cardboard blades

are more comfortable than scissors.

4Ed Minor and Harvey R. Frye, Techniques for Producing Viqg,
al Instructional Media, p 14 = 15 and p 19 -~ 21
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These two following basic techniques of cutting are
taken frbm Minor's book; they are techniques of cutting reg
ularly and irregularly shaped images.5 The procedure of cut

ting regularly shaped images is ag follows,

(1) Besides the blades

| rmust.be sharp enough,
the poéition and the
movement of the arm
in the cutting pro-

cess determine  the

rQSult, One of the
most natural move-

ments for the arm is

in a stright diago- “:, o (1)

nal line across the front of the body.

(2) With a cutting blade
in this position, we
will find greatef
ease and acCuracy,in

the cutting proéess.

(2)

VSTEd Minor and Harvey R, Frye, "Techniques for  Producing
Visual Instructional Media', pp 17 - 18.
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(3) By rotating the artwork and keeping the same position
and mqvemeht of the arm during the cutting procesé, it
is'possible to take adventage of this natural arm mbvg"
menf. So we do not need to move our body or seat since
it -will wastq the time and energy. |

(3) E
The second is the procedure of cutting the irregu-

larly shaped images.,Planning the cutting sequence is sug-

gested to get the process of cutting out easy.

(1) The first important thing to
do in cutting the irregular—
ly shaped images is'planhing
the direction of cach cut.
Here, the'blade is-mbved in
an outward direction away

from the centre of the image.

This will minimize the yoTol- I

sibility of slipping the

blade into the image area.




(2) Place the line to be

cut in such a pogi-

tion that it approx-

imates the . natural

-movement of the cut-

ting arm. Of course,

this requires a new
positioning of  the
image before each

cut is made. A Sharp
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(2)

 blade should be used to avoid rough'orrtorn edges.

(3) Mount'the'cutout,figure on the card.

Making A Picture File

Knowing that the usefulnegs of pictures needs.

no

more defense, it is better to start collecting them mnow.

We may collect any pictures from the resources, then,wé se

lect them. In her article "HOW TO USE REDY-MADE PICTURES"

Marie Ernestova sgys that in seiecting pictures we have to

think about these following matters ¢ the ;grammati-
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cal structures we can oractice with it, items of vocanulary
we can teach with it, size, clarity, appeal to the eye, en-

tertainment value.6

Most situational pictures can_be used.for practicing'
and reviewing grammafical structure(s) such as the indica~
tive structure "there is/there are", preposition, present
continuous teﬁse, or comparison of adjective. Evéﬁ one pic;
“ture only might be'appliéable for more than oné grammatical
item. A COmbiﬁation of two or more pictures of individual
can alsorbe ﬁsed for practiqing some grammatical patterns,
for example a picture of a man and a'picture of a car. 'The’
patterns that can be ptacticed with are "The man goes ﬁo
work by car." or "The man has a car." Pictures of individ-

ual éan prqvide clues for substitution drill practice.

Pictures of individual is one of the useful teachlng
Vmedla for teaching new vocabulary. We Jjust flash them land
ask the students to glve the deflnltlon or to translate
tham into the native language. Whlle situational pictures
provide vocabulary practice in the context of sentences. It
is better because the students will understand how to = use

the words in order to be meaningful in the context.
The size, the clarity, and the appealing to the eye
are closely related one another. It depends on how we use

the pictures, in this case is the organization of the ~stu-

-dents in the class. Are they used classically, in pairs,
in small groups, or individually ? Certeainly, small pic~
=

Marie Ernestova, "low to Use RaadyuMade Pictures", pp 6.
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tures will never be appropriate for the whole class activi-
ty since the students sitting at the back will not see the
pictures cleariy.'They are more suitable for individual or
palr activity. The plctures must be claar, too, in the mean
ing of having no ambiguity whlch enables the students to be

confused or to bave dlfferent 1nterpretatlon.

,Entertainment'valuefis'important to keep the stue—
‘dents interest,on'the pictures. Colour is one way to ine
crease the entertainment velue. By keeping the students"in,
terest on the subject they will be hlghly motlvated to stu
dy. It is not like colour, illustration sometimes even
causes the pictures amblguous. S0, we must teke it into ac-

count when we select the pictures.“

Except those matters above, it is also worthful to
con51der Lado s statement that pictures do not have the
~ same meanlng everywhere in the world since they are cultur~

7

al—bound at least in two ways’, flrst the obaects and peo-'
ple shown in the pictures have different functlons and com-
munications from culture to culture. And the second, the eg-
perience iﬁ understanding pictures varies from cultufe to
culture, as anrexample HEE belloon above'a person may meaﬁ

a speech, a dream, or a thought.

‘The next step to take after we finish gelecting pice

tures is cutting them and classifying into three parts name

7Robert Lado, Language Teaching A Sclentlflc Approach, :
p 195 |
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ly situational pictures, pictures‘of individuel, end thema-
tic pictures. Finally the picbures should be stored in or=

der to be ready for the next use and safe from being dam~-

aged.

V.B.E‘Drawing Stick Figures - | .

There is an assumptlon that only those who are tal=
ented have the ability to draw. This assumptlon might be
right in some cases, but not in drawing,stick figures.To be
able to draw stick figures, one does notfneed to bé talent—r
ed. What he needs is to learn drawing them. He w1ll become

sklllful enough after one month or more.

According to Jaime A, Rodriquez, we should consider
three points in drawing stick figures. First, we do .  not
need to worry about proportion. When we draw stick figures

it is not necessary to stick our mind on the proportion of

_the pictures, for example : the nose should be exactly bet-

ween the two eyeé, the persons'éhouid have hair on their
heads orrteeth;in their ﬁoﬁths, etc, Seéond,’We should not
oVerwbrk.thé pictures, simplicity is a requirement. »Third,
it isfguggeSted tovhave thé figure doing something, not the
stétic one, Figures enganged in activities can provide gram

mar practice.

Tn his article "A Word on Stick Figures", Rodriguez
gave us a good practical guide for learning to draw  stick

figures. He already gave many variations, therefore, we can

develop our creativity by creating our own drawing, or
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searching from other resources. Then, take a look at this

in the appendix, figure 5.

V.C. Stqring Pictures

Since the language items for being taught remain the
same, we need to store the pictures. This is done in order
to keep the pictures in a good condition. How to do it ?
These following points will help you admihister your pic-
tures. | | |
(4)_Glue the pictures on'capds, Using cards the  pictures

.will be easier to stOré and to use in the  activities.
For classical or group activities, the pictures are
~mounted on large cérds of 20 x'30 cm or on medium Sized'
cards of 12,5 x 20 cm. For small pictures, cards = of
7,5 x 12,5 cm can be used. ‘They are suitable for 1nd1- |
v1dual or pair activities.
(2) Plctures of individual are good for teachlng vocabulary.
- To help the students find the words for the appropriate
pictures in a short time, we can méke use df coloured
cards. Glue the pictures of the same word categories on
thercards of the same colour, for example :yellow cards
for verbs, red cards for nouns, etc. |
(3) Margin the cards with the top and bottom usually wider
than the sides. For pictﬁres which will be flashed, the
bottom margin is wider for hand holding.
(4) Glassify.the pictures according to their kinds, such as
situational pictures, pictures of individual, thematic

pictures, etc.
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(5) Put them into seperate envelopes. If coloured cards are
used for.different word categories, put them into the
envelopes of the same colour.

(6) Label the envelopes. Lvery envelope may have. different
labels from theiothers. It depeﬁds on the kinds of the
pictures,'as the'example :

- kind of pictures : situational pictures
- number of pictures + 5 | )
- | at the postoffic;_
ay the 200 .
at the department store
at the bank
in the street
-items practiced 3 continuous tense
" preposition.
future "will"
items of Qlothing, animals
cte. S ,

(7) Put them back into the correct envelopes after using

 them in teaching so that they will be ready any"rltime

for the next USee.

V.D. The Use of Pictures

One of the most useful teaching media is  pictures.
They can be used in almost any subjects, even in  mathema-
tics. In language teaching the use of pictures is endless.

Pictures provide so many activities for all skills.
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V.D.1 In the Vocabulary Class

Tt seems that high school teachers of English in ma-
ny regions in Indonesia do not pay much attention on teach- -
ing or drilling vocabulary. And this might cause highr
school graduates ﬁnable to réaq with comprehension. Whereas
we know that reading comprehension is the éurricular goal
of the English instruction at high schools. In languége>
learning, moreover in second language 1earning; tééching'or
drilling vocabulary is important to intruduce the words
that will'be used in the patterns presenfed in the grammar
gsection of the class and to expand the nuﬁber of WOrdsr the
students can use in,the'grammar,patterns already learned.
This will undoubtedly lead the students to mastering the

ablllty of comprehending reading texts or textbooks.

The problem that will probably come up is how to

- teach vocabulary so that it will not be boring. pictures

can answer this. problem. Through pictures, we can make abs-
tract meaning concrete, and more importantly the - sfudents
will understand each meaning of the words and can use them

in the right place. Without tramnslating, uncountabie nouns

“are sometimes abstract for beginners. However, with pic-

tures theyrdan be understood.Picfurés are particularly use-
ful for presenting verbs as they depict frozen action. And
by using pictures of pairs of opposites, adjectives één, be
introduced clearly because they provide a limited defining
context. For the last case, if possible{'the same . obJject

should be chosen to illustrate the two oppoéite qualities,
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so that only the adjective should change. (See the examples

below. )

A is strong. B is weak.

A is new. B is old

Pictures also provide plenty of vocabulary activi-

ties which are amuging and meke the class active. Some of

them are as follows ;

a._Tedhnique

Objective :
Materials :
Organization:

sppt the difference.

The students are able to find out the dif
ferences of the pictures;

2 large pictures as the stimuli af © the
énds of the class, paper and pencils.

tango-seated pairs or face to face.

Lo

o T
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Procedures : -the two pictures are hung on the well at
+the ends of the class so that one group
of students can only see one picture and
the other group sees. the otherApicture -

che students observe the pictures care-
fuily.

~the students spot the differences of the
pictures énd write those differences on
the paper. Thej may write nbuns, verbs,

adjectives, or adverbs, etc. Since  the

emphasis of this activity is on the vo-
cabulary, the teacher' should not woTrry
about the grammar.

—the teacher gives the turns to the stu-

found. The picturesican—be hung side by
side. In this activity, the teacherr,dan

put the attention on the grammar.

b. Technique : picturé square,
| Objecfive' : the stﬁdents can brush up the vocabulary
| éhown in the pictures as manyras possi-
b;e.. |
Materials : =gets of pictures, thematic pictures will

be better,

~sets of grilles bearing numbers.
Organization: whole class or groups. -
Procedures ; -if possible, choose thematic picturea

for this activity as they will concen=

0o - dents to tell the differences they-fhave~~rwr“
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trate the students' attention to  find
the words of the pictures they do not
know yet on one theme only.

-mount the pictures on the cards. for help
ing the students hbld them and prevent-
ing them of being torn. Here, the  pic-
tures should not be in the same  size.
Each picture is numbered, though some
pictures bear the same number.

~devide the.class into/groups of ten or
~tWe1#e;persons;

~disgtribute a set of pictﬁres‘and grilles
to each group. The pictures for all the

groups are the same, and the grilles

bear numbered squares’ Whlch correspond

to the number of the pictures.

~the members of the group should exchange
their pictures so that they can fill all
the spaces of their,grilles; If a  group
of ten or twelve persons is . considered
too much, it cen be minimized.

-one by one, the students come forward to
£i1l the spaces of the 1argé\grille'pre-
pared by the teacher with the names of
the pictures. Spelling should be the;fd-
'cus now. The teacher should stop the ac-
tivity and locate the migtake when the

student writes the W6rd incorrectly.Only
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Organization:

Procedures :
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after the mistake is corrected, the aCw=
tivity can go on.

go figh. _
the students can match the printed ' words

with the pictures,

-gets of words printed on cards.

-sets of the corresponding pictures.
groups.," '

-put the students into groups of four or

five students.

:-pasé a set of approximately 25 pairs of

3 by 5 inch file cards to each group.This
activity is meant for reviéwing the words
the students have learned before. So, the

teacher should be sure of the words he

| prepéred have been known'by,the'students.

=3 member of the group shuffles the cards
and deals six,_faéé down, to each memﬁer. 
‘The femaining cards are put in the fish
pile in the middle of the table.
-players.look at their cards and put any

matching pairs down on the table.

~the first player asks the other player

for a matching card;‘When the firsf play-
er gets the matching card he wants, ‘he
continues asking for other pairs, But if
he does not get it, he must take one more

card from the fish pile,
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The dialogue may flow liké this.
Player 1: Do you have the pen ? |
Player 2: Yes, I do. (Player 2 gives the
| card to player 1, who puts down
the matching pair and takes an-

ther turn.)

- Player 1: Do you have the boy who is kick~

'ing the ball ? |
: No, I do not. Go fish. (Player

Player 3
- draws a card from the fish pile)
-Players coﬂtinuevasking,éach other e for
cards, until a pléyer has no more  cards

left, or there are no more cards left  in

the fish pile.

—Thé player with the most matching  pairs

d. Technique

Objective -

Materials

Organization:

Procedurses

wing the game.

: the silent way.

: the students can'write~words based on - the

picture as many as poséible.

| Iarge picture of a persin engaged in an

activity.
~small copies of the picture.

individual,

:=the large picture is tapedron the board.

-the small copies of the picture are dis=
tributed to the.léarners., 7 _

-ask the learners to 1ist the objects, ac=-
tions, occupations;, or something else in

the picture that they have known. ( Be-
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sides nouns, the students can write verbs,
adjectives, adverbs, etc. )
-by using the‘words they have written, ask

the students to make sentences.

-paired vocabulary.

Se Teéhnique

Objectives ~the students can describe things, activi-

- ty, or adjective of expression shown in
the pictures. 7

~the students can choose the matched pic-

tures among the options.

- Materials : two seta of different series of pictures.
Organization: pairs.

Procedures : -learners are paired off. One has differ-

ent series of pictures from the : 'other.

Partners must,hbt look at each 'Aothéf‘s

pictures; o |
~learner A must describe his picture to

- learner B.

t , -learner B chooses one of his four pic-

tures which corresponds to what A is des-
cribing. He may ask for clarification if
he finds difficult to guess the answer.

~learner B takes the turn to describe his

picture. Learner A guesses it. (The exam-
ples of pictures far this activity is pre

sented in the appendix, figure 6.)



V.D,2 In the Speaking Class

A good teaching picture, except the criteria 1T5) ¢ T

‘tioned for selecting pictures, should also give us the op-

portunity to make use of what is not vissible in the pic-
ture at all, but can easily be infered from it. It can de=-
velop our imagination bejond the sight of Ouf eyes. This
makes pictures very usefuljfor‘lessecontrolled activitiés.
They'can be used as a direction of free expressionrof ideas,
suggestions, comments, interpretation,specﬁlations; deduc- |
fions, or predictions..By’giving questions within certain
gtructural pgtterns, we can make the use of pictures in con
trolled activities for practicing therpatterns. These foi-
ldWing techniques are picture activities for eliciting the
sfudents-to speak. | | o
a., Technique picture.grid;

" Objecti&eS' : éfhe students can give the description of

| the pictures exéctly. |
 ~the students can describe the placement
of the picturas exactly. |

Materials -8 grid of 3-4 cm squares marked on card-

LY S

boards or manila foidefs-fdr each .student
or group. '
Organization: individual or groups of three persons at

the most.

>0

Procedures -the students are put in pairs.
-one student, student A, has a'grid and

some pictures pasted on. Student B has a
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bare grid and the same pictures as A's ,
but loose.

~student A describes a pictufe(he has on
his grid. Student B'choosés one bf - his
pictures which matches to A's . describp-
tion. If it is still unclear,'B may ask
for clarification. 7

-student A,describes the placement of the
piéture B just found. Student B puts his
;picture in the seme aquare as A's.

-after student A finishes describing all
the pictures and their placements; then
he shows his grid to student B to check

‘his work.

i ,' _ " =they change the turn. 7
; In this step it is better to. use another

set of pictures. Student A will find the

pictures much easily; if the same set of
pictures is used since he has known be-
fore. Therefore, the grid should be' de—
signed in such a way that it can be used

effectively and efficiently. Then, let's

see the procedures of making the picture

grid.

i

Making Picture Grid

-Look for sets of pictures, then make the
copies. Coloured pictures will be more

challenging and interesting. But,certain :
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ly, the copies will not be as clear as
the original. Or, you can make your own
simple drawing or stick figures pictures,

if you_like.

-Make the grids of 3-4 cm squares on card

boards or manila folders. You may make
larger grids, say 4-5 cm or,4-6 cm,singé
it is hard to find small pictures of
3;4 cme. Small pictures like fhat are al-
so difficult to hold. |

~Paste some pictures on the grid. Place

them in such a way that the students are

challenged to describe.

-Mount the copies of those pictures on

loose.cards..of the same size as the grid. -

or a bit smaller,

(1) -Draw grids on manila folders or card -

boards. Then make a slit at the bottom

of each square. ) .

~Insert a paper clip into each slit. Tape
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down the clips on the back of the grids
to keep,thém from slipping.

~-Paste the'pictures,both the original and
the copies,lbn‘cards. Give the pictures
to the student/group and the copies %o
the other student/group.-

~Insert the pictures into the clips when

playing.
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(2) -Draw grids on cardboards or manila fold-
ers.
~ =Make four siits5vone at each corner  of
the square

~Insert the pictures into the slits. Give

the copies of the pictures to the other

student/group. Do the game as the origi-

nal.
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Materials
'Organizatinn

Procedures

Notes
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The conversation is for example | like

this following : | - ,

Student 1: It appears at night, but the
shape is not perfect yet.

Student 2; Is it orange ?

- Student 1: Yes, it is.

Student 2: Is it the moon ?
Student 1: Right, place it on the first
frow,ithe third square from

. your left,

picture story.
~the students can put the pictures in the

correct order.

~the students can make a story of thé pic

tures they just sequenced.
sets of pictures.

ihdividual or groups.

-=the pictures are pasted on cards,  Each

~student/group has a set of pictures.

~the student/group sequences the picturés,

r-the_student/group tells the story ‘about

the pictures.

~thig activity can work well in the writ-
ing class by asking the students to dom-
pose the story instead of télling it to

the class.

(
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Objectives |

Materials

.o

Organization:

Procedures

Notes.
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‘which picture

~-the students can describe the pictures
they have. |

~the students can use "yes/no question or
wh-question" to ask for clarification.
~the sfudents can choose the ~deacribed
pictures among the others.

sets of pictures;‘

individual, small groups.

—one student has a picture, and the other
hasia set of numbered pictﬁres, one of

them is~the same as the first student's.

~the first student describes his picture.

-the second student guesses the  coress-
ponding picture by,sayingrthe number. If
the deacription is nbt clear yet, he can
ask questions to his partner. o

-after the pictures are all matched, the
students take aﬁother set of pictures.

-They change the roles. The first student

has a set of four pictures,rwhile the se

cond student has a picture to describe .

~the activity goes on as the = original.

: =the subject matter of the piétures needs

to be suited to the learners' ages and

interest.

»

~-pictures which are very different one an

other will help the students find the
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. answers eagily. Therefore, if the pic-
tures are very like one anbthér, ~ the
students have to look at them careful-
15, and there has to be exact use  of
language and attention listening if s@g

cessful communication about them is to

take place.
d. Technique : description.(retélliﬁg).
ObjeCtive : the students cen describe the pictures

given to'thém,
Material | : pictures or portraits.
 Organization : individual.

Procedures .

2

the students. Each student does .  not

need to have thé same picture,.

. ~the teacher asks the students to  ob=-

serve the pictures.

~the students tell the class about their

pictures one by one.

V.D.3 In the Reading Class

Reading has many types such as reading aloud, speed

reading, extensive reading, comprehensive reading, and 50

on. Among those types, comprehensive reading is the main
purpose of teaching English at high school in Indonesia.
This is meant to give high school gradusates =  the abili-

ty to read textbooks written in English . comprehensively.

~the teacher distributes the pictures to
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However, comprehensive reading involves many aspects - of

langusage, at least grammar and vocabulary. And the fact is

- the teaching of English at high schools ends on teaching

grammar,which finally causes the failure of achieving com=

prehensive réading skill.

In order to be able to read comprepensively, foreign
language and second language learnérs need pre-reading ac-—
tivities, sbme}of them in. order to discover what. reading
is and others to relearn the direction of reading. Picture
rstbriés ahd attractivé books with interestingrpictures 'are

two kinds of pre-reading materials which will make the stu-

~dents want to read.8 These following reading activities

. make use of pictures. They are applicable for beginners and

intermediate or advanced students.’

B.e TechniQue ¢+ concentration game., ‘ o
Objective : the studenfs are able te find the matched
pictures and the Writtén words.
Materiéls : -a set of picture~cards.
| - —a set of word/phrase/sentence-Carés,
Orgénization: groups.
’Procedﬁres‘ ¢ =the picture-cards and the word-cards are

shuffled separaﬁely,rPut the picture card

in a row and the word-cards in another
Tow.
-give the turn to the first student  to

W.R. Lee, language Teaching Games and'GOntests, 1979,
p 112. ' ' B \
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open a picture~card and a word-card . If
they are matched, he must read the word cor
rectly. The teacher should encourage  peer
correction if a studeﬁt reads the word 10~
correctiy. |
~The student.pgtsrthe'cards,in their ’former '
pdsitions,,face down, if they are . = noét
.métched. Then the’néxt student takeg - the
tﬁrn to §pen‘another pair df cafds;
n V—This procédure goes on until all of Vthé

cards are correctly matched.

b. Téchniqué : matching,
o (This technique is similar to "concéntraa
tion game", bﬁt'it.i31playéd in a differ-
ent wéy and reQuirés’more communicatién,)
~Objective = :~The students can match thaipictures given
| : by tﬁe teacher and thé word/phrases/  sen- l
tences. 7' | | |
~The studehts‘can,answer quéStions given by
the teacher. - ' 7
Materials  :-a set of picture;Cards.'>
-a gset of Wobd/phrase/sentence—cards.
- Oeganization: individual, groups. |
Procedures :-The teacher passes the word-cards to the
students, one card for one student.

-The teacher puts a pictﬁre~card on. - the



124

board, or he'can usesflanel board.
-the teacher gives a question depending on
the picture, for example "What's this ?",

or "What is Ann doing ?",etc.

‘—each student looks at his cards if it,ang'

wers the question.

~the student who thinks his card is'-rrthe'z

‘answer reads-it, then puts it underneath

~ or beside the picture put by the teacher

on the board.

-other students observe and check whether

it is true or not. If a student = shouts
"Wrong.'", he should say his answer " and
_put the card beside the first ahswer. The

teacher and students observe the cards

- and determine the correct answer., The

wrong answer must be droped and returned

to the owner. This might take place since

each student has his own interpretatiohi,r
'The»teacher’cah number the picture-cards
and the word-cards to make the students
sure that the answer is corﬁect.
~the teachér puts another picture and then
asks a question. The student says the ang
wer if his card is matched.

~the game ends if all the_cards are match-

ed already,
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Variant 1

Technique : matching.

Objective : the students can ask and answer each
other baséd,oﬁ the pictures'and senten -
ces written on the cards.

Materials : ~-a set of picture~cards.

-a set 6fls¢ptence-cards;

Organization: groups.

Procedures : ~the picture. and the'sentence—cards aré 
shuffled together, then passed to = the

‘players in'én'equal number. The players

ﬁ | who have the matching cards shbuld put
then down on the table, and say the sen-

tences. To give each player an = - equal

turn of asking and answering, the cards
are shuffled separately.
—the first player puts a picture~card on

the table and asks a questlon by using

the pattern they are practicing,‘for OX

ample "What is he going to do ¢
~-the other players in the group look - at
their sentencewcards to find the answer,

The player who has it then puts it - down

and reads the sentence "He is going to
swim. "
-the players continue playlng until all

the cards are matched
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Variant 2
This gaﬁe is the expaﬁsion of matching game. The
sentence-cards are replaced'with paragraph-cards. The para-
graphs consist = of 15 -~ 20 words. Certainly, this game is 
suitable fdr higher level students. It is for préctiping
both reading aloud and comprehensive reading. So, the stu-
| dents should keep their attentibn,listenihg to other stue
dents who read the paragraphs.
Pechnique  : . matvhing.
Objectives  : ~the students can readrphe paragraphs with
| correct articulation.
-the students can understand the | paré—
graphs read by other students.
—the students can match the pictures and
thé paragraphs.r |
Materials : -a set of picture-cards.
-a set of pafagraph;cards.
Orgaﬁization: individual, grpups;
Procedures : =the picture-cards and the paragraph~cards
are shuffled together._:
~every player observes his cards and puts
down the matching cards. ‘
" =~the first player reads a péragraph on his
-card aloud. The other players pay atten-
tion to him in order to be able to  find
the answer. To get clearer ideas of  the
paragraph, if necéssary,Athe rlayer can

read the paragraph twice,
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~he puts the paragraph—cérd on the table
for other players to observe. |

~the player who has the corresponding picé
ture puts it down on the table. Everybody
observes the cardsy. Discussion is possi=-
bly inserted Within the gamé if some  of
the students do not agree with the ans-
wer. Only affer'fhe.answer is agreed by
the whole'members of the group, the game
can go on,. ’ |

-the next player reads & paragraph aloud

~and puts it on the table.
~the game goes on like the former = steps

until all the cards are matched.

¢c. Technique : minimal paragraph.

 Objectives : ~therstudents can read. the paragraphs com
prehensively.

~the students can identify the differences

of thé paragraphs.
_the students can match the'paragfaphs and
the pictures. o
Materials : -a set of pictufes§f

-a set of paragraphs.

Organization: individual, groups.
Procedures : =the teacher makes three or'four numbered
paragraphs of 15 to 20 words, and writes

them on a piece of paper or card. Each



d. TechniQue H

Objective :
Materials H

. Organization:

Procedures :

‘-therteacher makes the copies of these pa

paragraph is similar to, but diffeﬁw
from every other paragraph. Only one of

these paragraphs depicts the picture..

‘ragraphs for all the groups. Then - he
gives one copy to each grbﬁp. |

~the teacher lets the groups read the pa-
ragraphérsilentiy. They.may use dictio=
naries. ' |

~the feachen shows a picture to the stu-
dents or hangs it onrthe'board.

~the students observe the paragraphs ~ to
find the corresponding one. The Vlfirst
‘student shouts the correct number'of the
paragraph gets a point.

~the teacher gives another'set‘of' ~paTa=-
graphs and shows another picture;' The
rgame goes onrlike the! former steps.

~the group with the most points wins the

game

gilent way. )
the students can answer the questions
basged on the picture.
-a large picture.
-gmall copies of the picture.
individual. )

~the teacher tapes the large picture on
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the board and asks the stvdents to 0b-
sérve it. |
-the teacher passes the small coples of
the picfure to the students.

-the teacher gives questions about the pic

ture, the students answer.
9 .
. This technique was done by Tang Li-shing for teach-

a new text and reviewing the grammar item - the present

progressive tense - at once. He(used coloured chalk to make

the

stick figures more vivid and appeaiing. Using stick fig

ures, he got a great success that the students, the shy ones

did
()

(2)

(3)
(4)

,too, jointed the class act1v1tles. This is the procedure he

in teaching the new text, ’

Drawihg the picture on the board.

Giving the students one or two minutes to thlnk 'andr
talk about the plcture among themselves.

Questioning and answering (81mple questions).

Sumwing up the passage. In this activity, the feachér,

involves the students' participétion by asking ‘simple

,questlons, such as “What can you see in the plcture ™,

(5)

(6)

‘"What colour is the car/the truck o, etc.

Repeating the passage twice. The teacher writes the new
words on the left side of the board when he is saying

the passage.

Asking the students to read the wordé; then the passage

9$ang Li=-shing, English through Pictures, p 11.
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after the teacher, sentence by sentence.
(7) Giving more difficult questions.
(8) Getting the same reading text in textbook.

(9) Listening to the recording.

V.D.4 In the Grammar Class

The technique for teaching grammar done by ‘high
school teachers gives the students structural burden, for

they Jjust sﬁpply the rulesrand rules of the structures.They

| get difficulties to handle those rules in their mind, since

there are plenty of grammar items and each item has its own

rules. Finally the lesson becomes difficult and borihg.

- These following techﬁiques'are to teach ‘grammar
whichAprobably will give new class situations and motivate

théystudentsrto learn more.

a. Technique : quartettes.

Objectives : -the studenbs can use the words "have" and
"givel, | | |
- =~the students can do the iequeét.
_the students can recognize the using of
various ways of expressihg a certain quan
tity such as a, an, some, two, a slice of,

three cups of, etc.

Material

a set of about 40 small cérds bearing pic
tures of various objects.

Organization: groups of three to six players.
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~the teacher prepares about 40 small cards,
or if depends on the number of the  stu-
dents, but it must be divisible by  four.
Every group of four consists of items  or
~objects logically associated with one an-
other, for example f'a bus, a trainﬁ | ué_
plane, and a ship. Every card bears a pice
ture of én item. The items are ‘,writtén
above the picture with the name of the pig
ture written in italics or béld. | |

-a player shuffles the,cabds‘and,dééls four
face down, to each player. The remaining
cards are put in a pile in the centre  of

the table.

 ~the first player begins asking another

player for a card to make a Qompiete quare
tette of the items, for examplé, |
Player 1: "Can I have a ship 70

Player 2: "No, I am sorry, you cannot."

or | " o |

‘Player 1: "Please give me a train."

 Player 2: "Yes, certainly;'here you are."

~If he géts the card, he can continue aske
ing for the other cards. But if he does
not get it, he must draw one more card
from the piie. _

-the second player takés'the turn and

makes the same steps as the first player
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Technique

(X3

Objectives

Materials

..

Organization:

Procedures :
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did.
~the player puts the complete quartettes ,
face down, on the table’in front of him .
-fhe,pléyer with the most quartettes wins

the game.

description. |
éthe students can expiesé their - ideas
about the picture by using'presentr con-
tinuous tense.
~the students can express their ideasr
about the pidture by using"present tense.
~a iarge picturé.
~small copies of the picture.
individual. |
~the teacher hangs the large picture on
the board, then gives the copies to the
students. What the students should dd are
already printéd on the right side of the
pictures. . |
~the te'aghex? asks the students to work on
the task, forrexample : mention &4 ’things
that are happeﬁing now in the picture,mqg

tion 4 things that they do oftenfeveryday,

' make 3 questiona about what is happening

in the picture, make 3 questions about
what happen everyday, étc.
~after the students finish meking the task



thé teacher gives'the turns to say the
sentences they made one by one.

_the teacher asks the students to do the
same work, but it is now refféring, to
their own activities, for example : men-
tion 2 thingé that you are doing now,még

tion 2 things that you do everyday, etc.

:c. Technique : inside the housérgame.
Objectives : ~the students can recognize ifems'of'fur-
niture and'thenamesof.rooms. |
~the students can givé and foliow direc-
‘tion or commands.
-the students can use preposition.
~the students can ask and answer by using
"theré is/there are". | |
_Materials : —-a large simple fléorrplan‘drawn on a
- cardboard or poster bbard with the room
| namés already written on it. | 7
7;separate flbor plans of each room which
are already furnished. You_can draw them
br make the sketch only..
-cutout pictures of furniture items.
Organiiation:' pairs, groups. |
Proceduresr : ~the large floor plan is put on the ta~
ble. The students sit around the table.
~the teacher gives theféeparate furnished

‘rooms to the students, and puts the fure



" niture items in front of them.
~ =student A takes the turn to give commands
or direction to another student in the
group, for examplé,
Student A: "B, take the bed and put it in
the corner of the bedroom. ( B
. follows the direction. ) Now ,
place the table beside = the
bed. " |
~student A, or another player of the same

group, continues giving commands = until

the room is furnished.'During the activi-

ty, student A may not touch or give the

furniture to student B. He may not  show |

i
.
3
k
i

gestures, either.
~the other students take the turns'to'giVe
commands to furnish other rooms.

-the gameréndS'after all the rooms are fur

nished.
Notes : fThe game can be continued to practice the
indicative'"there'is/there are"; the pro-

cedure is :

the teacher gives the model, for example:
"There is a bed in the bedroom."
"There are some dishes in the kitchen.“

"Is there a TV in the dining room ?" (No)
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d. Technique : sentence building.

Objectives ~the students are able‘to build up 5el-
| tences Dby using simple presentrcpntinuous'
tehse. 7 |
-the students can fill the coloumns . with
correctrphrases. : |
Materials : =a large picturé..
;sets of pictures.
~paper and pencilg.
Organization: .pairs, groups.’
Procedures : —the teacher tapes the large picture - on
f " board and asks "Who is in the picture ?'",
"What is happening in the picture ?" Then
he writes "who" and "what" in the  first .
and second coloumns of the grille. |
 -the teacher repeats the questions to get
the answers from the students. He then
fills the coloumns with the answers. So,
the grille will be like this :
* WHO WHAT

A woman | is playing

the guitar.

~after the students get the idea of pléj‘-,
ing the game, the teacher passes thé pic-
tures and papei to the students, |
~the students make the grilles.

 ~they ask and answer the questions in
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pairs, as the example, student A shows
a piqture to student B and asks question
about it. Student B has to anawer thé
'questions; student A writes,the answers

in his grille. They change the roles.

» —after all’pictures are described,the stu

- dents, one by one, read their sentences
they have written_in the_grilleé.’
For higher level students, theé  teacher
can add thé,questibns such as "When is
the action taking place ?", or."Where is
it ,tékixig pla;ce 2, ete. Then the grille
will be like this : |

WHO | WHAT WHERE | WHEN

A woman | is playing | at the | now.

| the guitar ‘beach

: paired vocabulary game.

: =the students can use prepositipn.to des =

T .
.

Organization:

Procedures

.
*

cribe the pictures.

 «the studemts can use'relative.clausés to

‘describe the pictures.

two sets of different series of pictures:'
pairs,
-the students sit in paiis. One has a 8@
ries of pictﬁres; and the bther has  an-
other series of pictures.'

~the first student describes his picture s
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'forkexample, "Its place is in the kitchen.
I usually use it to drink. It is made of
glass or'plastic."

-the'other player guesses the answer, ~ for
example,~"Is it a glass ?" (No) "Is it a
cup ?" (Yes) "I have four cups here. Do
you put'it on the table [ (No) "ié it bet
ween the glsses 2" (Yes) "So, it is d."

~-if the answer is correct, they work on the'
next picture, and the roles are reversed.

-~the same pfoceduresrcan be applied for
practicing relative clauses, for  example
"The_bdy who is kicking the ball is my

_brother."

~the picture of this activity is shown in

the appendix, figuré 6, exercise 3 for
preposition, and exercise 5 for for reld~

tive clauses. .

V.D.5 In the Pronunciation Glass

Usually learners of other languages get problems on

some English sounds. In order to be able to communicate  in

English, they need to get more and more practice on those

sounds. Wrong pronunciation will make & misunderstanding,and

communication will not take place. These following activie

ties make use of pictures to practice certain sounds.

e
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pictures and sounds.
the students are able to choose correct-
1y the pictures of the words pronounced
by the teacher.
-a pair of large pictures.
-small copies of pictures.
1nd1v1dual.
~the teacher tapes the large plctures on
the board as the example. Then hg  asks
the students to say "A" if the first pigc
ture corresponds to the word he = 'pro-'
nounced, or "B" if the secOnd,r picture
corresponds it. |
-the teacher gives the model. |
» =after the students know what they should

do, the teacher distributes the copies

of the pictures to them. (See the appen~ .

dix, figure 8.)

-~the teacher asks the students to put a
check on A or B.

~the teacher pronounces the words one' by
one. He should pronounce them once only
to keep the‘sfudents paying attention to
the words. 0nly afﬁer all of the words
are pronounced, he may repeat . pro-
nouncing'from the first one, SO that‘thé
students can check tﬁeir works. |

~together with the students, the teacher

check their works.
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Notes : ~the teacher can vary this activity by
asking the students to pronounce . the
words of the pictures he'flash655

-a set of pictures is bettér used for one
problem of sound only'and given,at one
time separately from the others;,for eX~
ample, the,teacher spends 10 minutes for

- practicing these words : N

sheep ship

heap hip
sleep slip

e : ' etec.

i . b. Technique : paired vocabulary game.

(See the appendix, figure 57,exercisé 2.)

Objectives : ~the students are able to describe the

pictures.
~-the students are able to pronounce the

words of the pictures described by other

students,
Material s two sétsror differant series of pictﬁres.
Organization: pairs. | |
Procedures : -the‘teacher diétributes the pictﬁres to

the students.

~-the students are in pairs; One . student

gets copy A and the other gets copy B.
They should not look af each other's pic
ture. | -
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-~student A describes his picfure, student
B guesses the answer by saying the num-
ber. If it is right, he then pronounces
the WOrd.

-then the roles are reversed, student B
describes the picture and student A guesg=

ses the answer and pronounces it.

V.D.6 In the Writing Class

Writing is one way to. elicit the students to  ex-
press their opiniOns; Shy students, perhaps, feei more mo-
tivated to express their ideas through writing than SPeak-
ing; though some students find 5peak1ng easlen“ , * than

wrltlng. Writing can be practiced by the simplest way,namgr

1y "copying" and the more complex ways like guided and

free writing. Spelling is essentially an aspect of writing
since.writing deals with letters as well. Some - techniques

to practice writing are persented as follows :

8. Technique e stepping'stones;
Objectiﬁes : -the students are able to wfité correctly
the words of the given pictures.
-the students cén’spell the wordsvwith a
correct artigulation.
Material : a set of pictures of individual.
Organization; small groups of two or three.persons.
Procedures : =the teacher draws'a 1afge picture of a

river with stepping stines in it. ‘The
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students héve to find the words of  the
pictures they get in order to be able to
cross the river. |

~the pictures are put in a pile on the ta
ble. | | o

-a player of a team takes a picture- card
from the pile and,éhows it to the team.
They identify the word; the words are
for~examples,adjective, noun, verb, co=-
lour, occupation, etc. Then the word is
written on a'stepping sfone; other play-
ers of the ﬁeam can give helps by spell-~
ing the.word. |

-if the word is written correctly, the
team has a chénce to make a progress.But
if the Qord is incoirectly‘written,it is
thrown into the water.

~the next player of the'otherrteam takes
the turn. He does as the first = player
did. _
-this'game,énds after all of the stepping
stones arersteppedron, and the teams canr
cross the river, |

~the team which throws the most words ine

o the water is the loosér.

~then the teacher tbgether with the stue-

dents make the correction'of the words .



 b. Technique :
Objective :

Material K]
Organization:

Procedures :
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cartoon strips.

the students are able to éompose 8en=—
tences of the pictures in the cartoon
strips.

cartoon strips.
individual, groups.
~the teacher prepares the cartoon strips

by cutting them from magazineé or drawing

B them. There should not be any wrltlngs on

‘Notes :

the cartoons..The cartoon strips . are
on paper or cardboards with blank spaces
underneath the cartoonsAfor'the‘ students

to write the sentences.

' ~the teacher passes the cartoon strips to

the students. , 7
-the students write the sentences which,
according‘td their interpretation, depict

the cartoons. .
_This game is difficult enough, so it is
more suitable for intérmediate and  ade

vanced students. The teacher should try

first to find out how difficult. He has

to be sure if the students have been fa-
miliar with the things on the  cartoons.
Various tenses might be involved in this
game. To avoid this thgrtéacher can make
a question by using a ;ertain ~ Btructure

‘above the cartoon strips, for example :
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"what did Mr. Jones do yesterday 7" , or

"what. is Barbara doing 7", etc.

~This game is quite similar to - ~picture
story.
c. Technique . silent waye.
Objectives : ~the students are able to write = things

they find in the pidture with correct
spelling.

~the students are able to make a composi-
tion about the picture.

Materials - ; -a large picture.

~-small coPiesvof the picture.

-copies of the cloze composition.
Organization: ihdividual.
Procéd&fes : —tﬁe teachefrhangs the large picture - on

- the board and distributeS’the small co-

- pies to the students.

—As what the students do in the vocabula~
ry ciass, fhey have to write names of
things they see in their pictures. How-
ever, here the teacher emphasizes the ag |
tivity om writing, not on the numbér of

- things the students can identify.

-~theé teacher gives the students a chance -
to write the words on the board. One gtu
dent writes one word oﬁly.

~the teacher and the students make the

correction together.
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This activity can be continued with free
or guided composition actiVity. The stu~
dents may use the 1ist of words  they
have written before. For guided composi-
tion acfivity; the teacher should - pass
cloze compositions he nad,prepared to
the students. Guided composition  mini-
mizes grammatical errors3,too.qu avoid
i ' , ‘ having so many grammaticél errnrs on tég
 ses, thevteacher can putrthe fitle or'tg

pic such as "One Day in Last'Summer"; or.

"Living in the Twenty-First Century",etc.

. VeB, The Advantages énd Disadvantages of Pictures

é . The éctivifies shown in this chapter areijust some
i examples of picture activities. Creativeifeachers can ac- -
tually broaden them. Thus, we can say that the possibili~
? ties of using pictures in teaching foreign language are
practically unlimited, and success comes-to the ' teacher

with foresight, ingenuity and imagination. To: express his

feeling of satisfaction after using stick figunes in read-
ing class, Tang Li-shing sayS'"Learning English this  way
is more like play than hard work" and "Teaéhing . English
this way is more like conducting play than doing hard

w10

work Then these followings afe some advantages - of

using pictures in English class.

qOTang Li-shing, "Inglish through Pictures", p 15.
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(1) Pictures arouse the students' interest ‘and attract

their attention so that they become more motivated to

study.

" (2) Pictures create an atmosphere in which the students,
including the shy ones, learn to think and talk in
English. o |

(3) Pictures bring into the classroqm a live language - 8i-
tuation which involves both language patterns already'
learned and new items. They also prdvide a great deal

of information at a glance which enables us to  change

situation quickly and easily in a drill. And this is im
portant for maintainihg a high level of interest.
(4) Pictures can go beyond the limited classroom environ-

ment. They give examples of real life experiences or si

tuations, and make possible discussion Qf a wide va-
riéty of situation and circumsténces. |

(5) Pictures can'serve as a ready means of establishing a

| clear, immediate concept of what a wdrd orr strucfure"
may mean. They are much simpler and more vivid than a

long explanation would be. So, they cah'also give  the

students'reality to what might be misunderstéod ve:bai;"
ly by the students. o
- (6) Pictures cén teach and ihtfoduce_the_students to Une
. familiar cultural aspects of the target language, as an

example, it is sometimes difficult to explain in words

~what a "cricket match" looks like or a “pub-éign". Howe

ever, by using picturés there will be no problem.
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(?7) ESpecially for children, pictures have an irresistible
appeal. Abhd they create suspense and surprise as well
as interest.:

(8) Pictures provide decoration for the classroom.

‘It is not like finding the advantages of pictures,
it is quite diffhcult to find the disadvantages. It shows
how useful the pictures are}_Some,disédvantages of "~ pic-
tures are as follows ;

: (1) We need enough time to have'a sufficient collection of
pictures; |

(2) Pictures require careful'administratidn.

(3) Using plctures, teachers should have a thorough prepa;

ratlon before class.



CONCLUSION AND SUGGESTION

Considefing the result of English instruction. at
high schools in Indonesia, it is time for teachers of ling-
lish to change and’improve their ways of teaching. ~ Why
should n;t they try to use teaching media to get a  better.
result'? | .

_If the use of'moderﬁ media such as OHP, TV; glides,
films, or videotis expénsive,and nééds Skills to operate
them, teachers cah use the simple ones. The use of modern
media does not always guaraﬁtee the success of  teaching.
The simple media have their own advantages. They are not on
1y cheap, easy to make, to store, aﬁd»to operate, but also
encourage teachers' creativity. e

The simple visual media presénted in this thesis,
namely bingo,vrods,rpuppets, and pidtures; have shown their
usefulness in both controlled and'less;controlled claséroom
activities. They can be used in all levels ofrstudy,becausé
théy are directly-suited to the materiéls. As the examples,
"letter bingo" will not be given to advahéed studeﬁts,while
"peading comprehension bingo" is applicable for beginners ;
intermediate, and'advggped studgnts:as well?by indreasing
the level of difficﬁlty of the paésagé. In grammar' class,
rods can be used to review coloﬁrs and the "é"rplural_,form
for beginners. However, intermediate and advanced,'stua;ﬁéé

cam practice the more difficult language items like "dew

grees of comparation" or '"gerund" by the same teaching me-

147
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dia. Simple dialogues are'tgught to beginners. The more dif
ficult ones should be given to the students of higher le~- -
vels. And puppéts are applicable to all of them. So do pup-
pets, pictures can be used by the students of all levels.
The size of the class in Indoneéiah schools is usual
ly big. This is probably one factor making the teachers dif
ficult to find suitable teaching media for their - classes.
Therefore, the media presenfed in this thésis, except rods,
can be applied in big clasées,‘small classes, groups, -orr
éven individuals. Whereas rods are-only.suitable for group
~activities. . | o .‘.
There is a hint which says that, "the students will
not learn what they should learn, but they only play with
‘the media if we use media for a long time". It seems right,
however,'it will not take place if the teacher makes a B
thorough plan for his teaching. Teaching media should be
used for only a period of timerwithin,a contaCt hour. Thus,vA'
in,planning;the_lesson, the teacher should allocate time ég
curately and decide when, how,‘fbr what, and what‘ teaching
media should be used iﬁ;orderito'qchieve the.objectives 'bf
the instruction successfully. Letrﬁs take an example - from

Petunauk Pelak anaan Materl Pengaaaran - Mata Pelaﬂaran Ba -

"hasa Inggris - Kelas I (Jakarta . Departemen Pendldlkan Dan

Kebudayaan, 1984), page 28. It is- ‘stated there that in pre-
senting the material,a teacher may have some activities in
a contact hour, that is 45 minutes, for,example: 10 anutes
for vocabulary building, 20 minutes fof £eading; 10 minutes

for structure, and or without 5 minutes for dialogue. This
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'is what we mean by allocating time. AfterAthat, a  ‘teacher
can decide to use pictures, for example; for - - vocabulary
buiiding activity. He should also determine other 7 tech-
lniques for reading activity and presenting the structure.
Knowing the usefulness of those media discﬁssed be-
fore, it is worthful to have then. By the descripiion  of
making them-up, creative teachers can make them by ~them-
Selves, becauserfhey‘afe reélly simple. Therefore, because
of time or other reasons, it_is sometimes hard to find cre-

ative teachers. Then, it is suggested to work together with

the carpenters or toy-makers to make the teaching media a-

vailahle.
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Figure 1 : Types of Puppets.

- < : - - A. hand puppet

| , B. glove and finger puppet
_Eé , \ _ _ C. rod puppet , a

D, marionette

E. shadow puppet
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STORY LINE (taken from CO program at Galang Refugge  Camp,

Riau - Indonesia). This technique consists of
three sections, namely the story, the questions,
and the background information, which are pre=-
sented on page 155 « 157. The character list be-
low is another part of it. It is for the teacher
only. 3 ' ' '

Character List -

There's a famlly we'd like you to meet- the Nguyens.
They arrived in the U.S. a couple of months ago, after stun_
dying in the IESL/CO program on Galang. The’ Nguyens have re
settled in New Town. They have some relatives and - old
friends there, and, as time passes, they make many new ac-
quaintances. You'll meet some of these people now, and some
in the future. : 7
" Kguyen Qui Duc, 25, comes from'Saigbn. His parents

~and’ two brothers are still in Vietnam. His parents worked

for the government before 1975, so when Duc finished high

~8chool he had trouble gettlng a job. His uncle taught him
- to fix cars.

Duc met Hoang Aégy Llnh, 21, on the boat from Viet-
nam to Galang. They got married on Galang. Linh comes from

- Dalat. Her parents and brother are still there. Her father

was in re-education camp for a long time. He's out now, but
he's very weak; her mother takes care of him, Linh's pa- -
rents are angry at her for marrying Duc. |

' Duc and Linh don't have any children yet, but they
do have Duc's two younger sisters to take care of. *Their

- names are Nguyen Thi Le Thu and Nguyen Thi Anh Ngoc. Thu is
'~ 13, Ngoc is 18.

Duc's cousin, Nguyen Dinh Man, 35, sponsored Duc.
Man end his wife, Pham Thi Thanh Van, 50, have two kids ,
Nguyen The Huu, 13, and Nguyen Thuy Hoa, 9. Man and his fa- |

- mily have been in New Town for 2 years. Man was in the army

in Vietnam; now he works in a factory. His parents are dead.
He's got two siblings in the U.S. and three still in
Vietnam. | |
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Van's father is dead, but her mother, Ly Kim Lien,

62, is with her in New Town. Lien speaks very little Eng~
lish. She's happy to be with Van, although she wishes they
lived closer to her other'daughter and son, who are in Ca=-~
lifornia. Her other children were killed in during the war.

- Lien also worries about how American her grandchlldren are

- getting. :
Tran Anh Thai, 38, is a friend of Man's from Quang
- Ngai. Thai and his siter, Tran Thi Kim Anh, 23, have been
ﬂf  in the U.8. since 1979. Anh finished high school in the U,S.
Qf ' and went on to computer school. She's got a good job now,as
7 does Thai. He works for a printer. o
7 Dang Tran Phan, 28, came to the U.S. with Duc. He is
from Quang Ngai, too; he knew Thai and Anh back in Vietnam.
Phan was on Galang for a long time; his father was in the
military in Vietnam but he had no documents to prove it.
The baptist church sponsored him. -
Do _Thi Bao, is Linh's childhood friend from Dalat.
She's been in the U.S. for 9 months. She's got a job d01ng
alteratlons and 'is taking a class in dressmaking. ‘
Cung Van Huy, 35, and Pham Thi De, 31, came from Ga~
lang with their children the same time Duc and Linh - did.
Neither Huy nor De have jobs yet.
Duc's cousin, Nguyen Dong Tam, 32, and his wife,
Tran Mai Nhung, arrived in California with their kide last
year. They had contacted Hoang Ngoc Phuoc, 43, while they.
! - were still on Galang. He agreed to sponsor them. Phuoc and
. his wife Pham Thi Quyen have been in the U.S. since - 1975.
1 They and their children are doing well.
Mike Adam is Duc's 25-year-old neighbor.
Janet Thorsney is a friend of Anh's. They met in com
puter class. . o ‘
Tom Brill, 30, was the instructor in the course.
Mr. & Mrs. Howard belong to the Baptist Church that
sponsored Phan. They primary responsibility for him. |
Margaret Hayner took a séwing class with Bao.
~ Mr. Johnson is Thu's math teacher; Jack is  another
in the class. Cralg Barton 18 Tam's neighhor.
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Story Line - a puppet activity

P

The Story
A Hard Day

When Duc gets home from the print shop everyday,he's
tired. His muscles ache from moving heavy piles of  paper;
‘his hands sting from paper cuts. He and Linh decided they'd
divide the housework because Linh has a Job, too, but he
never feels like doing his share. He's just too'tired.

Today he doesn't feel like doing anything but relax-
ing with a beer. He's Just beginning to doze off when Linh
calls him from the kitchen. "What ?" he mumbles. |

She doesn't hear him, so she calls again.

“What? What!"™ He slams the can down. The table sways
and the'lamp'falls"to the floor. It startles him and he
- jumps up. "What em I doing ?" he thlnks. The broken lamp
lies in a puddle of beer. '

Guide Questions

1. What's bothering Duc ?

2. Why didn't he answer Linh rlght away ?

3. How is 1life in New Town affectlng_Duc and Linh's = mar-
_ ‘riage ? | ' , ' '
4. What can they do to protect thelr marrlage ?

Background Informatlon ,

Nothing, yet everithing, is bothering Duc. He has
lot of pressure to deal with: hlS Jjob is phy51cally demand-'
ing, he's always busy, he worrles over respon51b111ty - of
teking care of his two sisters, and cultural adjustment that
is really hard to get used to is having a working wife.

Duc noticed that sometimes he and Linh are short-
tempered with each other. The new life is free in some
ways, but demanding in others. Linh and he seem to .  have

less and less time for each other. She seems to have 1less
time for him. ' '
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He can tell she's happier now that she's working;her
English is hetter and they can sure use the money. But he's
‘not sure he's comfortable withi the arrangement. His father
would never vacuum the living room or do the grocery Shop-
ping. He has noticed a lot of men in the grocery store each
week, however. '

Duc often forgets that Llnh's Jjob tires her out, too.

She'd like to sit down and forget about dlnner, but she -

feels responsible sor meking sure Duc eats, She can see the
wisdom of sharing the housework; when both of them are  in
good moods it works out well. But, she is still a bit  un-
easy with the arrangement. She feels guilty about not being
able to handle her job and'all the housework, and she's wog
‘ried that Duc will grow frustrated with her. |
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Story Line - a puppet activity
The Story |

Telephone Madness

One night, Duc realized he hadn't spoken to Mike in

more than a week. He decided to call him. 7
~ The phone rang six times before.Mike,answered.‘ He

sounded really groggy when he said hello. '

"Hi Mike," Duc said.

"yhat's the matter, Duc 2"

"Nothing. I just called to say hello " Duc sald

"Duc, it's almost mldnlght n

Questions

1. Why did Mlke say "It's almost midnight."? 7
2. Should Duc continue his conversation with Mike ?
3. Why / why not ? g

4. Why did Mike ask Duc "What's the matter ?"

Background Informatlon

Americans follow unwrltten rules about when to use
the telephone. Very early in the morning or late at night
are consldered 1napproprlate time to call. ,

If someone calls during these hours, they are usual-*
y'doing so for a very 1mportant reason. That's why Mike
asked Duc "What's the matter 7%, Mike thought Duc was in
troubles. ‘ -
People also evoid calling during mealtimes. | S of
course, when to call ultimately depends upon your relation-
ship with the person you're calllng.

Where to go from here ...

~What are the best times to call ?

-What are the worst times to call ? :

-Mike is annoyed at Duc for calling so late. Will Mike
still wants to be frlends with Duc ? What should Duc  do
now ?

-~What other cross~cultural problems could occur because of
the telephone ?
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A. a gymnast

B;'a profeSsor

Figure 4 : Thematic Pictures - Méans of transportation.
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busés

ST

a train
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Iigure : Drawing Stick Figures.

The head :

o \Viila]8NE .

| The hand ( and arm ) : R .

The foot ( and leg ) :

14440

Male body :

QRN

- Female body :

ABB R

The face :

@
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Male faces :

| GROA

Female faces :

Giving éxpression to the face :

&S

happy sad angry crying laughing

~

The stick figure :

oo~

M

(
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Occupation :

Animals and things :




Figure 6 ! Paired <oomcc_m.1< Game

N

o
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o

HoL
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Figure 7 : The Silent Way.

THE SILENT WAY
Ton Worksherts

Figure 8 : Pictures and Sounds.
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