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Chapter I

INTRODUCTION

. A.W. Brower writes in Kompas, 9 September 1986,
"ilengajar adaleh suetu teknik seperii berenang dan main
piano." (Teeching is & technique, it is like swimming
and playing the piano). Furthermore he maintains, "It /
is possible that an expert knows & lot of things, it is
elcso possible that he is not lazy to carry out researches.

(Ainyway,) He is not a godd teecher if he is unsble to

transfer his knowledge to the minds and brains of his

pupils."

A. Background

A teacher of English-too-needs to be able to
transfer his knowledge to the minds of his students. He
needs to master techniques for “transferring" English.
The regquirement became more serious since the emergence
of Curriculum 1984. This Curriculum, unlike the previous
one, is based on the communicative gpproach to teaching.
Having been so familiar with the structural approach

teachers of English may find it difficult to switch to

the new one,

In adjusting himself to the new approach a teacher

needs to know what this approach meens and how to teaching

based on this approach.



There are several reasons why a teacher needs to know
how to teach, emong them are:
M rst, without an appropriate technique the students fg
unlikely to communicate; Second with poor techniques the
teacher will bring about fatique and boredom; and third

learning is enhanced with excellent techniques.

Techniques for teaching grammer is needed because
grammar 1s still part of the new curriculum. It takes a
third of all the time alloczted. It is important to note

that these techniques will help the students to communicate.

Having taught English in various types of classes
(from low~level-Khmer-refugee classes to advanced students
'in Yogyakerta) and heving experimented various techniques,
I collect the technigues, sort them and present them here

in this thesis.

B. Aim

I am writing this thesis to present an inventory of
techniques thet work., This is meant to help veople who
may have a problem of teaching or making their students

communicate.

Ce. Scope

These techniques, as I mentioned, are especially
sorted out to be used in SHA classes. They can be used

for teaching any skills but examples are given in the form



of teaching grammar. This is because of the assumption

that it is difficult to teach grammar communicatively.

Chepter II considers how is grammer teught in various

methods.

Chapter III is devoted to presenting techniques for

teaching grammar with the help of visual aids.

Chapter IV contains the inventory of technigues for
teeching grammar with the help of szudio and sudio-visuzal

aids.

Chapter V deals with activities that can help

reinforcing grammar.

D. HMethod

Mrst I felt interested in the result of ZEnglish
teaching in verious types of classes. Some are good end
the rest are bad. Then, when I worked for the Consortium
Indonesia as a teacher of English and American Culture I
feaund that techniques vplayed a very important role in

helping the students learn.

Trainings on newer methods of teaching and student-
centered techniques inspired me to have a collection of
techniques that work. This first effort was strongly
supported by my supervisors. Ms. Barbara Gardner encouraged
me to experiment on better~student-centered techniques

using cards, pictures, realia and simulation. Mr. Douglas



A, MacIsac PhD. helped me with students mental preparation
and structuring a lesson, and Ms., Kristin Tregillus helped
me a lot with rods, written material, listening activities,
and simulations. Mnally, I learned a good variety of
techniques from my colleagues during my observstion on

Galang and at IEZLTI Yogyakarta.

These techniques are sorted out for SMA learning
conditions and then tried out during my practice teaching
at SMA Budye VWacana II and my other teachings at ZBritania

Inzlish Institute and ELTI Yogyakarta.

esis.

£

On those that work well are listed in this %



Chapter II

APPROACHES, METHODS,
AND TECHNIQUES

Since the aim of this thesis is to provide techniques
and procedures for more effective, efficient and more
student-centered leerning, it is worth having a clear
description on what a technique is, and in the folloWing
chapter types of procedures are considered. For the sake
of clarity let us consider what Peter Hubbard et. al.

present in their A TRAINING COURSE FOR TEFL. They

neintain.

"When we use the word approach we mean that an ides
or theory is being applied: that whatever the teacher does,
certain theoritical principles are always borne in mind.
When we telk about a technique, we mean a procedure used in
the clessroom. *inally, a method is & set of procedures or
a collection of techniques used in é systematic way which

it is hoped will result in efficient learning."

"A technigue is then the narrowest term, meaning one
single procedure. A method will consist of & number of

techniques, probebly arranged in & specific order. The word

1Hubbard, Peter, Hywel Jones, Barbara Thornton and
Rod Wheeler, A TRAINING COURBSE FOR TEFL, Oxford University
Press, 1983, p. 31.



approach is much more general and hes the implication that
whatever method or techniques the teacher uses, he does
not feei bound by these, but only by the theory in which
he believes. If he can find new and better méthods or

techniques which will fit in with his approach, then he

will adopt these."

"We therefore have a hierarchical system:

———
| L‘proacﬁa
- /// \\\‘
- - ) \\\
§ .
| iethod 1 Method 2 I etc. ]
/////// '"“\.\N [
- S E e
= ) ’ ‘ b E - '
Technigue A ‘ Technique B | etc. ]

"It follows from this thet different approaches may
share the same techniques and even the same methods; and

different methods may share the same techniques.™

"A finel word of warning. Approach is used formelly
in the sense we have described. ... However, approach is
often used informally to mean something closer to method.

We might say, for example, that a teacher should 'vary his
approach when teaching different types of class'. This does
not mean that the teacher should change his theoritical

beliefs for each type of class!"?

2Ibid., p. 31.



A. Present~-Day Teaching Methods

It would be unnecessary to thoroughly analyze all of
the existing methods. On the other hand, a brief summary
and comment would certainly fit our purpose. The following
summary and comment are quoted from Stephen D. Krashen's
PRINCIPLES AND PRACTICE IN SECOND LANGUAGE ACQUISITION,
and since he does not include two other interesting methods
(namely Gattegno's Silent Way and Curren's Counceling
Learning) a persdnal summary and comment are added for
each of them. The following quotations are somewhat }e-
summarized by adjusting éome of the analyses to the stream

of this thesis.

3

1. Grammer-Translation
While there is some variation, grammer-translation
usually consists of the following activities:
1) Explanation of a grammar rule, with example
sentences.
2) Vocabulary, presented in the form of a bilingual
list.
3) A reading selection, emphasizing the rule presented
in (1) above and the vocabulary presented in (2).
4) Exercises designed to provide practice on the
grammar and vocabulary of the lesson. These

exercises emphasize the conscious control of

3Krashen, Stephen D., PRINCIPLES AND PRACTICE IN
SECOND LANGUAGE ACQUISITION, Pergamon Press, 1983, p. 127.



structure ("focus on", in the sense of Krashen and
Selinger, 1975) and include translation in both

directions, from L1 to L2 and 12 to L1.

The model sentences are usually uﬁderstandable, but the
focus is entirely on form, and not meaning. There is
usually an attempt, especially in recent years, to provide
topics of interest in the reading selection. This method
is, of course, grammetically sequenced, the majority of
texts attempting to proceed from what the author considers
easy rules to more complex rules. Each lesson introduces

certain rules, and these rules dominate the lesson.

Grammar-translation implicitly assumes that conscious
control of grammer is necessary for méstery. In other
words, learning needs to precede acquisition. This
assumption necessitates that 8ll target structures be
introduced and explained. There is, therefore, no
1imitation of the set of rules to be learned to those that
are learnable, portable, and not yet acquired. (See
Krashen, 1983, chapter IV, po. 92 and 93 whose summary is
also presented in Appendix, p. 127 of this thesis). There
is no attempt to account for individual variation in
Monitor use, nor is there any attempt to specify when rules
are to be used, the implicit assumption being that all

students will be &ble to use all the rules all the time!



2. Audio—Lingualism4

Here are the common features of eudio-lingual language
teaching. Again, there may be substantial variastion in
practice. The lesson typically begins with a dialogué,
which contains the structures and vocabulary of the lesson.
The student is expected to mimic the dialogue and eventually
memorize it (termed "mim-mem"). Often, the class
practices the dislogue as a group, and then in smaller
groups. The dizlogue is followed by pattern drill on the
structures introduced in the dialogue. The aim of the drill

is to "strengthen habits", to meke the pattern "automatic".

Lado (1964) notes that audio-lingual pattern drills
- focus the students' attention awey from the new structure.
For example, the student may think he is learning vocabulary

in an exercise such as:

Thet's a (key, knife, pencil, etc.)
(cued by pictures, as in Lado and PFries,

1958)

but in reelity, according to audio=-lingual theory, the

student is making the pattern automatic.

There are four basic drill types: simple repetition,
substitution (as in the example above), transformation

(changing an affirmative sentence into a negative sentence),

41bid., pp. 129, 130 and 131.
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and translation. (for further classification please have

e look at Christina Bratt Paulston and ary Hewton Bruder's
Teaching English as a Second Language: Techniques and
Procedures, pp. 3-33, & typology of which is also presented

in Appendix, p. 128 in this thesis).

Following pattern drill, some audio-lingual classes
provide explanation; According to proponents of audio-
lingualism, the explanation is a description of what was
practiced, not a prescription of whet to say. The 'rules'
presented are therefore not to be considered instructions
on how to perform. The explanation section is considered

optionel, since, in our terms, it is "languege appreciastion".

Theoritically, conscious learning is not an explicit
goal of eudio-linguelism. The goel, rather, is to have the
student over-leern a variety of patterns to be used directly
in performance. In practice, however, audio-lingual teaching
often results in inductive learning, the gtudent attempting
to work out a conscious rule on the basis of the dialogue
and pattern practice, with explaenetion section serving to
confirm or disconfirm his guess. There is thus no explicit
attempt to restrict learning to rules that are learnable,
porteble and not yet acquired, not is there any attempt to
encourage rule use only in certain situations. Despite the
fact that pattern practice attempts to focus students off
rules, the requirement of complete correctness probably

encourages Monitor* use et all times.

*Jonitor use: utilizing conscious rules to raise
grammatical accuracy. (see Xrashen, 1983).
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3. Cognitive—Code5

Cognitive-code bears some similafity to grammar-
translation, but also differs in some ways. While the goal
of grammar~translation is basically to help students read
literature in the target language, cognitive-code attempts
to help students in all four skills, speaking and listening
in addition to reading and writing, The assumptions are
similar, however, insofar as cognitive code posits that
"competence precedes performance". In this case,
"competence" is not the tacit knowledge of the native
speaker. Cognitive code assumes, as mentioned, that "once
the student has a proper degree of cognitive control over
the structure of a language, facility will develop
automstically with the use of language in meaningful
situation" (Caroll, 1966, p. 102). In other words,

learning becomes acquisition.

As in grammar-translation, the lesson begins with
an éxplanation of the rule, and this is often done, in
foreign language situations, in the students' first
languege. Exercises follow, and these are meant to help
the student practice the rule consciously. In other words,
Monitor use is actively promoted. Exercises are followed
by activities labelled "“communicative competence". This
term has been used in the literature in several ways; in

cognitive-code literature it appears to be synonymous with

>Ivid., pp. 132-134.
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"fluency". These activities provide the practice in
meaningful situations referred to in the quote from Caroll
above, and include dialogues, games, role playing

activities, etc.

As 1s the case with grammar-translation, the
assumption of cognitive-code is that conscious learning
can be accomplished by everyone, that all rules are
learnable, and that conscious knowledge should be avail-
able at all times. We can only conclude thet cognitive-
code encourages over-use of the Monitor, unless all rules

"fade away" as soon as the structures become automatic.

4. The Direct Method®

The term “direct method" has been used to refer to
many different approaches to second language teaching. I
will use it here to refer specificelly to de Sauze's
method and its present day versions, namely Pucciani and

Hamel's method for French (See lLangue et ILangage), and

similar versions for Spanish developed by Barcia.

Here are the characteristics of the direct method
as I (Krashen) understand it, First, all discussion, all
classroom language, is the target language. This includes
the language of exercises and teacher talk used for class-
room management. The method focuses on inductive teaching

of grammar. The goal of the instruction is for the

6Ibid., pp. 135-136.
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students to guess, or work out, the rules of the language.
To aid in induction, the teacher asks questions that are
hopefully interesting and meaningful, and the students®
response is then used to provide an example of the target
structure. If this is well done, it can give a direct
method session the mood of a conversation class. Let us
have a look at an example used in a Irench class. The
goal of this exercise was to teach the conjunction "bien
que'**);

Teacher : PFait-il beau aujord'hui?

- Student : Non, il ne feit pas beau aujourd'hui.
Teacher : Irez-vous cependent a la plage pendent
le week-end?
Student : Oui, Jj'irai cependent a la plege pendant
le week-end.
Teacher : Irez-vous a la plage bien qu'il ne pas

beau?

Student : QOui, Jj'irai e la plage bien qu'il ne ...

The teacher uses this particular example on a determined
beach-goer, and generally tried to tailor questions to

students' interests.

The direct method insists on accuracy and errors
are corrected in class, After several exchanges of the
sort given above, when the teacher considers that enough
examples have been given, the rule is discussed and

explained in the target language.

*%) although,
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The direct method presumes that conscious control is
necessary for acquisition, that conscious knowledge of
grammar caen be accessed at all times, and by all students.
It demands full control of late-acquired structures in oral
production from the very beginning (e.g. gender), and may

thus encourage over-~use of the grammar.

The direct method provides greater amounts of
comprehensible input than many of its competitors. It
remains, however, grammar-based, and thié constrains its
ability to provide truly interesting messages, and leads
to over-use of the monitor. The direct method, according
to informel reports, has been very successful with certain
population, among students who have intrinsic motivation
for languege study and who believe that the study of grammar
is essential. For these students, the inductive study of
grammar is in itself interesting, and provides all the
interest necessary. In other words, grammar is ‘'subject
metter' (Xrashen's term to mean that acquisition occurs
when the target language is used as a medium of instruction,
Krashen chapter IV pp 88 and 119-121). Acquisition, in this
method, comes from the teacher talk used to present the

grammar.

5. The Natural Approach7

The Natural Approach was developed by Tracy Terrell

at the University of California st Irvine for foreign

"Tpid., pp. 137-140.
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language instruction et the university and high school
levels., While originally developed independently of
"Monitor Theory", its later development and articulation
have been influenced 'newer' second language acquisition
theory. The method can be described by the following
principles:
1) Classtime is devoted primarily to providing
input for scquisition.
2) The teacher speaks only the target language in
the classroom. Students may use either the first
or second language. If they choose to respond in
the second language, their errors are not corrected
unless communication is seriously impaired.
3) Homework may include formal grammar work. Error
correction is employed in correcting homework.
4) The goals of the course are 'semantic'; activities
mey involve the use of a certain structure, but the
goeals are to enable students to talk about ideas,

perform tasks, and solve problems.

The focus of the class is not on the presentation of
grammar. There is a tendency for certain structures to be
used more often in certain stages, but there is no

deliberate sequencing.

The Natural Approach is designed to be consistent
with what is known of Monitor functioning. The absence of
error correction in the classroom is a recognition that

there are constraints on when the conscious grammar is used:
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students are expected to utilize the Monitor only at home,
when they have time, when they are focused on form, and
when they know, or are learning, a rule. At the university
level, -grammar homework is assigned to everyone, but it is
conceivable that the Natural Approach can be adapted for
variations in Monitor use, with varying amounts of homework,
or different type of homework assignments for under, or
optimal users., While little experimentation has been done
with children, second language acquisition theory predicts
that younger children would not profit from grammsr homework,
while older children and adolescent might be able to handle

limited amounts.

The Natural Approach makes a deliberate effort to fit
a2ll requirements for both Learning and Acquisition. 1Its
only weakness is that it remains a classroom méthod, and
for some students this prohibits‘the communication of

interesting and relevant topics.

6. Total Physical Response8

This unique method was developed by James Asher, and
is described in many of hiskjournal papers and his book
(Asher, 1977a). Totel Physical Response, or TPR, consists
basically of obeying commands given by the instructor that
involve an overt physical response. The instructar, for
example, says "“"stand up" and the class stands up. The

commands become more complex as the class progresses, and

81vid., pp. 140-142.
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Asher claims thet it is quite possible to embed vast amounts
of syntax into the form of a command. Students speak only
when they are Y“ready", which usually occurs at aroundl10
hours of instfuction, and consists of student commands. In
a typical TPR class (as described by Asher, Kusudo and de la
Torre, 1974), the first few months (45 hours in this case)
would consist of 70% listening comprehension (obeying c
commands), 20% speaking, and 10% reading and writing. Asher
(1977b) lists the three principles of the TPR system:
(i) Delay speech from students until understanding
of spoken language "has been extensively
internalized" (p. 1041)
(ii) "Achieve understanding of spoken language throﬁgh
utterances by the instructor in the imperative"
(p. 1041)
(iii) "Expect that, at some point in the understanding
of spoken language, students will indicate a

'readiness' to talk". (p. 1041)

According to Asher's description, each lesson does
have a grammatical focus in TPR. In other words, commands
contextualize various points of grammar. It may be difficult
to remain interesting if one holds to the requirement of

producing imperative 100% of time, however.

The assumption of TPR is that grammsr will be learned
inductively, that is, students will work out the correct
form of the rule during the class activity. In terms of the

theory of language acquisition, this can be interpreted as
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cleiming that much of the grammer will be acguired and/or
inductively learned in fhe technical sense of inductive
learning. (See Deductive vs Inductive in this chapter).
The emphasis on listening and the delay of speech will, in
itself, prevent much misuse of conscious learning: students
will tend not to monitor their output for form in
inappropriate circumstances and they will not use rules

unsuited for Monitor use if less demand for production.

Second Language Acquisition theory predicts that TPR
should result in substantial language acquisition, and
should not encourage overuse of the conscious WMonitor. The
use of TPR insures the active participetion of students,
helps the teachef know when utterances are understood; and
also provides contexts to help students understand the
language they hear. It may fail to completely satisfy the
interesting/relevant requirement, first, since it is a
classroom method, and second because of constrainfts imposed
by the continuous use of imperatives and the grammatical
focus of the lessons. It should, however, do better than

methods such as audio-lingual and gremmar-translation.

T Suggestopedia9

FProm various sources, the 'classic! Suggestopedia
class, as conducted in Lozanov's Institute of Suggestology
in Sofia, Bulgaria, consists of the following. Courses are
given to small groups, around 12 students at a time, and a

are intensive, meeting for four hours per day for one month.

ITbid., pp. 142-146.
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Each four-hour class, according to Brancroft (1978), consists

of three parts:

1)

2)

3)

Review, done via traditional conversations, games,
plays,‘etc. It may include some exercises and
error correction, but does not include the use of

a lenguage lab or pattern drill.

Presentation of new meterial. New material is
introduced in the for of dialogues based on
situations familiar to the students. Brancroft
notes that "new material is presented in a somewhat
traditional way, with the necessary grammar and
trenslation™ (p. 170). The dialogues are very long.
According to Bushman end Madsen (1976), they run
from 10 to 14 péges.

This portion is the "truly original feature" of
Suggestopedia (Brancroft, p. 170), and is itself
devided into two parts. In the first part, the
seance, the dialogue is read by the teacher, while
students follow the text and engage in deep and
rhythmic Yoga breathing. These activities are
co-ordinated: "In accordance with the students'
breathing, the teacher reads the language melerials
in the following order and the following timing:
Bulgarian (L1) translsation (two seconds) foreign
languege phrase (four seconds); pause (two seconds).
While the foreign language phrase is being rea&,
the students retain their breeth for four seconds,

look at the appropriate part of the text, and
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mentally repeat themselves the given phrase or word-
group in the ¥L. Concentration is greatly promoted
by the retention or suspension of breath"

" (Brancroft, p. 171).

The second part, labelled the passive or the concert
part of the seance, involves music. The central activity
is the teacher's reading of the dislogue "with an emotional
or artistic intonation" (Brancroft, p. 171). The students,
"with eyes closed, meditate on the text" while barogue
music is played. The musical selections are specifically
chosen to contribute to a "state of relaxation and
meditation. ... that is necessary for unconscious absorption

on the language material" (Brancroft, p. 172).

In discussion adaptions of the Sofia method, Brancroft
notes that "three elements of the Lozanov Method are
considered essential for the system to work effectively:

(1) en attractive classroom (with soft lighting) and &
pleasant classroom atmosphere; (2) a teacher with a dynemic
personality who is able to act out the meterials and
motivate the student to learn; (3) a state of relaxed

alertness in the students ... " (p. 172).

In Suggestopedia, each member of the class is given a
new name and role to play, "to overcome inhibitions" (p. 170)
Other Suggestopedia techniques and attitudes are as follows:
The topics of the dialogues are designed not only to pe of

inherent interest, but also to be of some practical value
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and relevant to students' needs. There is also a deliberegte
attempt to include a certain amount of grammar during the
first one month intensive course (Racle, 1979, p. 95 lists
- the structures covered for French). It does not appeer to
be the case, however, that a rigid sequence is followed.
Most writters on Suggestopedie emphasize that the focus,
from the very beginning, is on communication, and dialogues
do not seem to focus on specific points of grammar.
According to Bushman and Madsen, "Dialogues are rambling
conversations loosely agregated around common themes, which
cover a great deal of territory with considerable built-in
redundancy" (p. 33). In other words, Suggestopedia seems
to depend on the net of grammatical structures provided by

successful communication.

According to Bushman and Madsen (1976)," Content
precedes form. Accurate pronuncistion and grammar ere to
come in due course" (p. 32). While there is error
correction and grammar explenstion in part of each lesson,
grammar use in Suggestopedia apparently does not interfere
with communication. Suggestopedie &lso seems to put grammar

in its proper place.

8. The Silent way'°

It is surely impossible to give a complete description
on this method. Various variations have been made by both

theoriticians and practitioners since Dr. Caleb Gattegno's

1OStevick, Karl W., TEACHING LANGUAGES - A WAY AND
WAYS, Newbury House Publishers, Inc., Rowley, Mass., 1980.



writings on this method. The following is & very short
description that is mainly teken from Earl W. Stevick's
TEACHING LANGUAGES - A WAY AND WAYS; and my own first
reactions to it. For more complete details, please consult
the above mentioned book and Gattegno's writings. Here are

the principles of the Silent Way as outlined by Stevick11:

a. Learning is work. It is not primsrily a display of

ability, or erudition, or of moral charecter on the part of
either the student or the teacher., Therefore, it is natural
for the teacher to show a matter-of-fact attitude toward the
student's performance, and to treat the student as an
accepted human being regerdless of how fast or how slow he
may be.

Because learning is & continuing and living process,
rather than a one time event or a passive process of
submitting to inculcation, partly wrong pronuncistion and
other phenomena of "interlenguage" are seen as stages in
that process, rather than as micro-disasters and causes for

alarm.

b. The work is done by the student. The student is

necessary to the process, and so (in & language course) is
the language he is learning. The teacher is potentially
very useful, but is not absolutely necessary. Therefore,
teaching must be treated as subordinate to learning. The

question is not so much, 'How can I teach?' as it is, 'How

V1vid., pp. 45-48.
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can I help these veople to leern?" The teacher whose work
is subordineted to the work of her students must be
continually learning from them about where they are — must
be constantly "1earning them", so to speak, at the same
time that the students are learning the subject matter. But
it is hard to listen to someone else closely while at the
same time one is trying to produce something for the other
to listen fo. This is one of the reasons why the teacher

tries to remain silent as much as possible,

c. The work must be conscious. The chief implication of

this principle is that the student should meet one challenge
at & time, Therefore, pronunciation is taken up before
meeningful expressions. Otherwise, students would have to
try to cope with new sounds and new words at the same time.
For the same reasson, new lexical and structural materisl is
meticulously broken down into its elements, with one element
being presented at a time. In this way, the teacher is able
to fulfill her implied promise to the students, that they
will always know exactly what is expected of them at any

given moment.

d. The work takes place within the learning student.

"fobody hears words; ears hear sounds." Even the words are
a result of work which the Self does on the sound waves. The
chief implication of this proposition is that learning can
use whatever inside the student, and only that. Therefore,
the work on pronunciation usually begins with a Fidel from a

a language that the students already know how to
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+ - . P
pronounce. In the same way, the newly acquired ability to
respond to the phonetic velues of the colors becomes an
inner resource to be used in work with the fidel of the

terget language.

what i1s found within one student may not exist — or
may not be readily sasccesible — within another. The em

emphasis on the students learning from listening to each
other, rather than listeninz only to the teacher, shows the
students (a) that they are not absolutely depvendent on a
single authoritative voice; and (b) that their inner
resources enable them to take in, refine, and profit from
even inferior raw material., It is of course understood that
the students filter the inputs from each other through their
knowledge of the teacher's reaction (or lack of reaction) to

each effort.

e. The Work reguires the learner to relate the linguistic

signs to the truth that he perceives with his senses.

Words are only a secondhand report of truth. This must be

a large part of the resson for so much reliance on the rods
and pictures as ways of generating "truths" to which a whole
roomful of people can relate. It is also the reasson why
translation from the student's native language is not used
in the oral, early stages of the work.

When students are working with public, visible truth, it is

relaetively easy for the teacher to set up the situations

*a Pidel is a chart containing all of the spelling for
all of the syllables of the language.



where the students have a choice among two or more.
equivelent expressions. This drematizes a very important
aspect of the relationship between lenguage and what
“lenguege talks about.

This principle also explains why in the Silent Way there
is no drilling of forms in the absence of meaning. There
is systematic practice of similer sentences but always

accompanied by rod structures or some other direct 'truth'.

f. The learner does the work in order to adjust better to

the unknown world outside himself. The teacher represent

the outside unknown toythe student by translating it into

e serieg of challenges. She selects and times the challenges
in accordance both with her knowledge of the language and
with her perception of where the student is at any given
moment. Therefore, the teacher initiates many of the
exchanges; the student's trial-end-error behaviour is an
essential source of the current information for the teacher
as well as for the student himself; the teacher points out
when and'where the student needs to do more work; as he
gsucceeds more and more in meeting the teacher's challenges,
the student feels that the course is being effective in

moving him toward his chosen goal.

g. The work adds new resources to the self. FEach time the

student comes to feel that he knows something from within
himself, and not from echoing the teacher or from memorizing
rules and paradigms, he has developed an new "inner

criterion. The student must learn to notice these
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"creterig", and to trust them. It is apparently for this
reason that the teacher seldom confirms a correct response,
the teacher leaves the student alone to take note of ift,

and learn to trust himself more.

h. The student must not only learn throuzh this process; he

must also learn to be aware of the process and control it.

This is an additional reason for with holding confirmation
of correct response; and for giving the studentat the very
beginning of the course the experience of learning and
immediately using the colors as a phonetic transcription;
and for insisting that students produce sentences for
themselves as much as possible, rather than falling back on

their ability to repeat after the teacher.

i. The time available for the work is limited. Teaching

that constantly monitors and is subordineted to learning
will waste less time. The selection of the words in the
charts, to yield maximum power in the language in return
for minimum memorization, also conforms to this principlei.
Memorization of sentences and dialoég is avoided because it
is so expensive in ogdens, particularly in comparison fo
what it enables the students to do in the language. Because
the student is conscious of the limits on his time he has a
right to expect a feeling of efficiency, as well as

effectiveness, from the course.

Je Much of the work takes place during sleep, or when the

mind is apparently idle. This is why some matters that are

not yet clear or langusge that is not yet fluent are allowed
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to carry over until the next day.

DIESCRIPTION

The teaéher commonly begins with a chert with
syllables of the spoken target languege. This chert is
known as a ®idel. 1If necessery the chart may first contain¥
the syllables of the native langusge (L1). The students are
to read them corrally and then individual?’ Whenever a
syllable i1s beyond the students' ability to pronounce, the
teacher is needed to give a clear audible example, otherwise
he is glmost always silent., Colors are also needed to mark
the same sound, and to help concentrate on the new sound,

not the shape(s).

The following is & chsrt for teaching Vietnsmese,

w - .
accopanied by one which contains Indonesian

A, A, A,

a, a, a, e

&=
ey
O
-
O
O
-
-
—
f
5=
=
=
o

>
“O
F
=
iy
<
&

“('D
iy
S
<

By, C, Dy D, G, H, L, ¥, ¥, R, 5, T B, ¢, b, P, G, H, F
b, ¢, d, &4, gy h, 1, my n, r, s, t by, ¢, d, £, g, h, k
v, ¥, CH, K#, PH, CU, TH, GH, GI, L, M, N, P, R, 3,
v, X, ch, kh, ph, cu, th, gh, gi, l, my n, p, , S,
NG, (NGH), NH, TR v, W, X, Y, Z, NG,
ng (ngh), nh, tr v, w, X, ¥, %, ng

The second phease centers around a second set of charts
which contain miscellaneous words carefully selected from
amonz the most common words of the language, including the

words for numerals. "Using these words, together leads the
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students to produce long numbers up to a million, & billion

and beyoné."12

In the third phase, the teacher uses a set of colored
wooden or plastic rods of various lengths. Eabh length has
its own distinctive color. "Using the chart and together
with gestures and perheps a few spoken words, the teacher
leads the students to talk about various configurations and
uses of the rods. At first, work is on numbers and colors,
but soon 1t moves into relstive locations, and beyond thsit
to virtually any and all grammetical structures that the

tescher thinks the student needs."13

"Throughout at least the initial pheses, the students
meet one clearly delimited new element of the 1 anguage at
a time. The students know that they are expected to work
only on this point, using whetever resources they already
have at their disposal, They feel that what they have done
has moved them toward their long~term goal in an efficient
way, and that they have work both well and thoroughly. The
teecher is matter-of-fact both about the students' success
and about their errors, but she always shows by her manner
thet she accepts the students as persons."14 Up to this
point, sometimes students feel ignored because of the
teacher's 'attitude'. Opening statements on the new method

are needed to prevent misunderstanding.

12 14

Ibid., p. 44. Tbid., p. 44.

Ivia., p. 44.
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"The teacher generelly excercises the initiative in
deciding which syllable or word the students will work on
at any given moment, or which rod structure will be built.
Within her initiative, however, she provides frequent
situations in which they have more than one correct response

available to them. Students are engaged in a constant

. . . . 1
series of trial-and-error avproximations to the language." 2

"When the students respond correctly to the teecher's
initiative, she usually does not react with asny overt
confirmetion thet whet they did was right. If & student's
response 1s wrong, on the other hand, she indicates that
the student needs to do further work on the word or phrase,
if she thinks it necessery, she actuslly shows the student
exactly where the additioneal work is to be done. Sometimes
points which have not been completely mastered are left to
.clarify themselves overnight."16
"The teacher is elmost always silent.

The teacher uses a collapsible metal pointer to guide

the students! attention to the chert or rods, even when

they are within easy reach or her hand.

Students frequently help one another, and learn from

overhearing one another.

There is no memorization, no translation, and no

17

repetition for its own sake in the absence of mezning."

17

151pid., pp. 44-~45 Ibid., p. 45

101pi4., b. 45
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The Silent Wey appears to be very challenging. It
proves to be effective in many cases. Though it is time-
consuming, it is really a good means for enhancing learning.
However, due to the limitation of time in SMA it seems that
most teacher would not risk to use it to 'teach' complicated
topics like the passive voice. However, the Silent Way is

very effective to, at least, lessen 'teacher talk'.

. .18
S. Community Language Learning

"In his "Counceling-Learning'" model of education
Charles Curran (1972) was inspired by Carl Rogers' view of
education in which leerners in a classroom are regarded as
a "group" rather than a "class" - a group in need of certain
therapy or counseling. The social dynamics of such a group
are of primary importance, In order for any leesrning to
take place, as has already been noted in Carl Rogers' model,
what is first needed is for the members to interact in an
interpersonal relationship in which students and teacher
join together to facilitate lecerning in a context of valuing
and prizing each individual in the group. In such g
surrounding each person lowers the defenses that prevent
open interpersonal communication. The anxiety caused by the
educational context is lessened by means of the supportive
community. The teacher's presence is not perceived as a
threat, nor is it the teacher's purpose to impose limits and

boundaries, but rather, as & true counselor, to center his

18Brown, Douglas H., PRINCIPLES O LANGUAGE LEARWING
AND TEACHING, Prentice-Hall, Inc., Englewood Cliffs, N.J,
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attention on the client (the student) and his needs.
"Defensive" learning is made unnecessary by the empathic

relationship between teacher and students."

”Curraﬁ's Councelling-learning model of education has
been extended to language learning contexts in the form of
Community Language Learning (CLL). While perticuler
adaptations of CLL are numerous, the basic methodology is
explicit. The group of clients (learners), having first
established in their native language an interpersonal
relationship and trust, are seated in & circle with counselor
(teacher) on the outside of the circle. The clients may be
complete beginners in the foreign language. Yhen ort of the
client wishes to say something to the group or to an
individual, he says 1t in his netive lenguage, and the
counselor translates the utterance back to the learner in
the second lenguage. The learner then reveats that target-
language sentence as accurately as he can. Another client
responds, in his native lenguage; the utterance is
trenslated by the counselor; the Cfént repeats it; and the
conversation continues., If possible the conversation is
taped for later listening, and at the end of each session
the learners inductively attempt together to glean
information about the new lenguage. If he wishes, the
counselor may take a more directive role and provide some

explanation of certain linguistic rules or items.

"The first stage of intense struggle and confusion

may continue for many sessions, but always with the support
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of the counselor and of the fellow clients. Gradually the
learner becomes able to speak a word or phrase directly in
the foreign language, without translation. This is the
first sign of the learner's moving away from complete

dependence upon the counselor."

"The movement from total dependence to independence
in the foreign languege is illustrated by Curran's owvn
diagram (Curran 1976: 53), depicting & five-stage process

of learning:

I IT

Total dependence on lanzuasge Beginning courege to make
counselor, Idea said in first some attempts to spesk in
languege, then saicé to group the foreign language as
in foreign language, &s coun- words and phrases are
selor slowly and sensitively vicked up and retained.
gives each word to the client.

II1T IV

Growing independence with Needing counselor now only
mistaekes that are immediete~ for idioms and more subtle
ly corrected by the counselor expressions and grammar.
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o .

R SURREIS s

v
Independent and free communication in

the foreign language. Counselor's
silent presence reinforces correctness
— .
oif grammar and pronunciation.

The above diagram shows the student's movement from

dependence and helplessness to independence and self-

assurence.

"There are advantages and disadvantages to a method
like CLL, The affective advantages eare evident. ... The
threat of the all-knowing teacher, of maeking blunders in

the foreign language in front of classmates, of competing

against peers — all threats which can lead to a feeling
of alienation and inadequacy — are presumably removed.

The counselor allows the learner to determine the type of
conversation end to analyze the foreign language inductively.
It is interesting to note that the teacher can also become

a client at times in situations which explanation or
translation seems to be impossible, it is often the client-
learner who steps in and becomes a counselor to aid the
teacher, The student-centered nature of the method can
provide extrinsic motivation and capitalize on intrinsic

motivaetion."
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"But there are some practical and theoriticel problems
with CLL. The counselor-teacher can become too nondirective.
The student often needs direction, especially in the first
stage, in which there is such seemingly endless struggle
within the foreign langusge. Supportive but assertive
direction from the counselor could strengthen the method.
Another problem with CLL is its reliance upon an inductive
strategy of lesrning. ... Finally, the success of CILL
depends largely on the translation expertixe of the
counselor. Translation is an intricate and complex process
thet is often "easier said than done"; if subtle aspects of
language are mis-~translated, there could be a less than

effective understanding of the target language."

"Despite its weaknesses, however, CLL has emerged as
e most interesting method of language teaching, useful in
varied contexts if the teacher adepts aspects of CLL for

his own use. ..."

B. Techniques

Although in many occasions a good mastery of
techniques by the teacher does not guarantee the achievement
of lenguaege tesasching, this aspect remains very decigive. A
teacher who does not have a good variety of techniques is
like a cook who has to serve for years with few recipes.

This teacher will cause more loss than gain.

A teacher who masters and uses various techniques in

his 'teaching' is like the boss of & circus. Nobody gets
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esleep in a circus show. Nobody feels bored. This is what

this thesis intends to do.

4 good teaching is, then, one which comprises various
tcircus techniques' but still enhances learning. Further

congsiderations will be dealt in the next chapter.

C. Concluding Remarks

We have so far examined nine of the existing methods.
These nine methods were or are used in different institutions
all over the world. It is interestins to note that most of
the.techniques in the next chapter have aspects from various

methods.



Chapter IIT

FORMATS PREPARATION

The word procedure in this thesis refers to a
sequence of steps epplied in a given leasrning period. It
is closely linked to a technique which cen occupy one or
more steps of the procedure or which usué.lly comprises of
more than one sub-steps. Sometimes a technique tekes up a
hslf up to & whole period. It depends on the nature of

the nature of the technique and our purpose of using it.

Let us now discuss various procedures for teaching
structure as suggested in several course-books and books

emphasizing on teaching structural patterns.

A. The Format of a Structure Lesson

Christina Bratt Paulston and lary Newton Bruder in
their Teaching English as a Second Language: Techniques and
Procedwures maintain, "A grammar lesson may take many
formats, and we are perfectly ready to concede that there

. 1
are other ways of teaching grammar than ours. ... "

Furthermore they put forward a format designed for =
fifty minute class devoted exclusively to grammar as

follows:

1Paulston, Christina Bratt and Mery Bruder Newton,
TEACHING ENGLISH AS A SECOND LANGUAGE: THACHNIQUES AND
PROCEDURES, Little, Brown and Co., Boston, 1976, p. 33.

36



37

Step 1. Presentation of Pattern in Context
Step 2. Comprehension questions

Step 3. Identification of the Pattern
Step 4. Mechanical Drills - Formel Explenation
Step 5. Mechanical Drills

Step ifeeningful Drills
Step

X

3
4
5
Step 6. Functional Explication
7
8
9. (Communicative Activity)

. Communicetive Drills

Step

This format suggests thet learning is partly hebit-
formation and pertly cognitive. It uses deductive
reasoning which, at the hands of a good teacher, is not
time-consuming. However, when we come to 'Functionsal
Explicetion' some grammatical points may take up quite a
lot of time. The functions of modal suxiliaries, for

example, may need through explication.

However, this format seems to be very rational. It
begins with the outlook and gefs inside to the meaning and
finally to the usage. Step 7, 8 and 9 in this format are
like the climex of & story. They are oiten forgotten by

the structuralists.

Another suggestion is made by Peter Hubbard et.al.,
who state that '..., when planning his work, the teacher

needs to take into consideration the following stages:

2Hubbard, Peter, Hywel Jones, B
Rod Wheeler, A TRAIWIWNG COURSE FOR TH
Press, 1983, p. 187.

aerbara Thornton, and
L, Oxford University
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Presentation
Controlled practice

Pree practice (what Donn Byrne terms 'production' in
Teaching orel English

Checking that the structure has been learnt

Purther practice - this could teke the form of

practice in further situations, or in combination

with a later new structure, consolidation, revision
or, if necessary, remedial work.

The above format is simpler than the first one, but
in practice both are the same, namely they both use the
seme type of reasoning. The only different aspect is that
the final stage of the second format is 'still' concerned

. . . . . Lo W . .
with learning while thet of the first deals with communicetin

communicating in the target language.

There are many other suggestions on 'format' and it
would be impossible to list them all here. However, it
would be worthwile to have a look at something rather
distinctive as suggested by Bernard Hertley and Peter Viney
in their 'STREAMLINE ENGLISH SERIES'. They group the
possible activities for teaching structure and order them

as follows:

1) Briefly revise the previous lesson

to enable the teacher 'to check and reinforce the
N
. L] e .
teaching points of the prvious lesson before
moving to new material!.

2) Classroom set

to introduce the target language in context in the

form of an 1llustrated dislogue or text.
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4)

5)
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Set the situation

using the illustretion to establish the broader
context of place, time and characters involved.

Ensure the text is masked

to vrovide an opportunity to listen and repeat
phases of the lesson without referring to the text.

Play the cassette (or act out the text)

to provide the student an opportunity to listen
end to create the illusion of different characters.

Iisten and repeat

to provide the student an opportunity of oral
practice (in choral repetition) and to enable the
teacher to check for accurscy (in individual
revetition. 'Tonger utterances can be broken into
more manageable pieces by "chaining" (either from
the beginning of the utterance, "front chaining",
or from the end, "back chaining'") depending on
where the problems lie in the sentence.
6.7) Black chaining

Target sentence:

I'm going to work for my mother-in-lew.

Refpetition stages:

mother-in-law / for my mother-in-law / to work

for my mother-in-law / I'm zoing to work for

my -mother-in-law,

6.2) ‘ront chaining
Taerget sentence:

I'd like some soun.




7)

8)

\O
~—

10)
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Repetition stages:

I/ I'd/ I'dlike / I'd like some soup.

Oral Drills

to enable the student to internelize the forms of
the target language. "Constent practice leads to
fluency".

Silent Reading

to reinforce what has been heard and practised.

Play the cassette again

to 'confirm and reinforce what the student has

read'.

uestion and answer

to 'géve further langusge practice and to check
comprehension'

A veriety of questions i1s listed in the teacher's
book., ’TThey are:

10.1) Short closed guestions:

Did you go teo London?

to elicit: Yes, I did. / ¥No, I didn't.
10.2) Lon< closed auestions:
Did you go to London, or did you go to Paris?
to elicit: to elicit: I went to London.
10.3) Oven gquestions, where there is no guide as
to the expected response:

Whose ig it?

When did you go?

Why are you here?




10.4)

10.5)

Question generators, to set up student

interactions:

Ask

him / her / me / them / each other.

for

53

etc.

T
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7
52

53

exomples

: Maris, do you like coffee?

Yes, I do.

LAsk Pierre.

Do you like coffee?

md
@]
g
I~
jon
o]
=
ot

Ask Hans ... "tea",

Do you like tea?

No, I don't.

Ask me.

Hes he got four bottles?

No, he hesn't.

Ask "How many"

How many bottles hes he zot?

: He's got two bottles.

Trarisfer guestions:

T
S
T

3

[€2]

Did he zo to London?

Yes, he did.

Have you ever been to London?

Yes, I have,

Ask me.
Have you ever been to London?

Yes, I have., Ask me "'When".

41



11.

S ¢ ¥Yhen did you go to London?

etc.
10.6) Written Questions.
Reproduction

to elicit oral reproduction of the text.

11.1)

11.2)

11.3)

Complete my staftement
Target sentence:

At three o'clock they're gzoinz to leave

the reception.

T : At three o'clock they ere going to ....

C : ... leeve the reception.
Correct my statement
Terget sentence:

In a few minutes they're going to get into

a Rolls-Royce.

T In a few hours ....

C In g few minutes ....

T v.. they're going to get into a Mini.
C: ... they're going to get into a Rolls~-

Royce.
Reproduction from prompts
Target sentence:

They're standing at the steps of the church.

T : They ... steps ... church.

C : They're standing on the steps of the

church.
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12) Peir York
to give the student a chance to prectice a dialogue.

13) Transfer/psir work

This is what Peter Hubbard et.al. call free
practice, end whet licheel Swan and Catherine
Yelter, in THE CAMBRIDGE ENGLISH COURSE, cell

actualization.

14) Role-playing

15) Transfer

-~

ransfer' the

ot

Both phases are free practice. In '
language learnt is transfered from the context in
the took to that of the student's.

16) Written phase

to help the student to 'fix' the language more
firmly on the memory, and 'it may also provide a

' 3

welcome change of activity.

Though not every unit uses the whole 16 steps in the
course-book, teachers who have used it complained that this
book is borinz. It may not be totally true but when we
teach & group of student following the 'only' vrocedure from
day to day, they will certainly get bored. The most tiring
session, the teachers et ELTI Yogyakerta mention is 'Listen
and repeet'. This phase is felt to be a little bit too

difficult for Indonesian learners. lost teechers agree that

3Har‘tley, Bernard and Peter Viney, STREAMLINE ENGLISH
Oxford University Press, Oxford, 1984, pp. 9-11.
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following the same pattern from day to day causes boredom

and fetique.

However, this series of books appear to be very
interesting in that they provide interesting pictures in
every unit. These pictures are very useful for teach-

grammar in high schools.

B. Preparation

Having looked &t the formats of a structure it is
'necessary for us to prepare ourselves and the students for
the techniques. TLet us now have a look at preparation that
e teascher should do before implementing %technique, ponder
upon some considerations that are necessary before choosing

which technique to use.

1. How to Involve Students in the Teaching
The following are things thet are necessary for any
teacher of English to do before they teach. Although
not all of the aspects are 'mandatory' in any situation,
meny of them prove to be helpful. In order to have an
enchanting structure class, the teecher should:
2. distribute handouts ghead of time:
This is to provide the students an opvortunity to
prepare for the coming lesson. The handouts may -
consist of:

i. the function(s) of the structure with its meaning.



45

ii. examples of structures, in the form of dialogue,
or discourse, in clear situations,
iii. rules and notes (including cultural notes)
. iv. exception(s) to the rules.
V. exerclses.
They are written in Indonesian or very simple English so
that the students can study them by themselves at home.
have & good collection of fteaching aids:
These teaching aid can be bought or self-made. Further
explanation on the teachinz alds is given in this chepter.
have & good collection of references:
These references are not only in the form of books, but can
be in the form of newspaper, magazine, audio cassette, or
if possible audio-visual cassette.
build & good relationship with the students:
The teacher should avoid and decrease unnecegsary formality or
or bureaucracy. It 1s best to create a relax but chellenging
atmosphere.
encourage the student to participate to 'teach':

This is made possible by the handouts.

How to Choose a Technique

There are times when more then one techniques are possible
for 'teaching' a certain structure. This analysis is clarify
gsome 'misinformetion' and misbelief in choosing a technique.

Here are some points to consider:
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a. The neture of the technique:
i) Is it student centered?
ii) Is it costly?
iii) Does it enhance learning?
iv) Does it require too many tasks that may cause
confusion? (Is it simple enough?)
v) Is it often used that mey bring about boredom?
vi) Will it degrade the students' self-confidence or
prestige?
b. The nsture of the material:
i) Is it simple or complicated?
ii) Does it need 'extra' explanation to clerify its
meening or function?
c. The student:
i) Whet are their backgrounds?
ii) Do they need more oral or written practice?
iii) Are most of them extroverts or introverts?
iv) How many students are there?
d. The surroundings:
i) Is it possible to have the students speak louder
than usual? (as 'jezz chanting')
ii) Is it possible to have the students move around

freely?

How to Vary a Technique
No matter how effective and amusing a technique is, the
students will one day feel bored with it if it is too

often used, It would be wise to immitate what a circus
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organizer does to amuse the audience. HNobody gets asleep
during a circus performence. This is because:

1) circus is always interestingz,

2) it is amusing,

3) it is well-orgenized,

4) it haes a constant chanze of scenes,

5) it does not come %o town very often.

A teecher is, in one way or another, a circus
organizer, The difference is that he is also the actor,
the singer, the clown, the trapeze artist, the ring-master,
the acrobat, the tamer, the knife thrower or maybe the knife-

thrower's assistant!



Chapter IV

TEACHING GRAMMAR WITH VISUAL AIDS

teken from personcl

The following techniques are
experiments in various types of classes, from low-level-
Khmer-and-Vietnamese-refugee students (who were illiterate
or pre-~literate) to advanced students in Yogyakarta. These

techniques are not necessarily totelly new (in fact, many

of them are) but they do msaximize learningz.

As mentioned at the bveginning of this chapter, the
following techniques are clesified according to the type of
teaching aids used. This kind of claessificetion will
enable us to find the technique we want to use in a short
time., It is also meant to help to determine the cost, the

prevaeration and the nature of the activities.

Here are the major groups of technigues:

A. Reel objects/people

B. Realia

VISUAL C. Pictures
AIDS D. Cards

i. Paper

P, Rods

48
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The above groups are also classified into sub-groups
whenever it 1s possible to do so. And in the sub-groups,

we find techniques.

The following discussion will be on the techniques,
of which the objectives, estimated time, steps, variations,
and comments are considered. To precede the above elements,
e general consideration is put forward. Although not all
of the above elements sre necessary to be discussed thoroughly
*thoroughly, many of the comments and analyses are very
helpful in deciding what techniques to use and when to use

them,

A, Real Objects

Reel objects sre often forgotten. They are not
considered useful and efficient by many teachers. In fact,
a lot of objects can be brought into the classroom, or many

others can be found in or zaround the classroom.

Real objects are concrete and self-explainatory. They
can also create a relax atmosphere because the students are
familisr with them. Real objects can be used in various
topics and they prove to be reslly helpful in providing a

learning context. The students can learn by doing.

It would be important to note that not all objects
are good teaching aids. Some of them may distract the

learning atmosphere. They are: real money of high value,



objects that look dirty or smell bad, animals and so on.

Here is a list of objects that can be good teaching

aids:

i) A netive speaker of EBnglish or a stranger.

11) Scenes or views around the classroom or school.

iii) Household eppliances and furniture that may be

found around the school.

iv) Clothes, (minus underwear!)

v) Others.

TECHNIQUE A.1, SORTING:

i) Topics

ii) Objectives

1ii) Estimated time

iv) Material needed

v) Steps

o

Countable and Uncountable Nouns
The student is eble to distinguish
a countable from en uncountable
noun.
15 minutes
Books, pencils, pencil-ceses,
erasers, folders, peper, pens,
boxes, glue, a bloon, a glass of
vater, a watch/watches etc., and
two sight-words on flashcards or
peper: COUNTABLE and UNCOUNTABLE.
-Put up the sight-words at the
pottom of the black board with a
distant of at legf one metre.

~Lsk the students to put things



vi)

Veriations

which they think are countable

under the
under

needs

COUNTABLE and uncountable
the UNCOUNTASLE. (The tescher

to give an example, before

assigning the task).

Co

T

UNTABLE UNCOUNTABLE
Use flashcards to sccompeny every
article. The flashcards contein
the nemes of the articles with
phonetic transcriptions under
them, This variation is better
done after the sorting.

This activity can also be done in
grouvs. The groups ere free to
discuss. Hore articles are needed

for this varistion.

SUPPLYIMNG #MODI#IERS

iii)

iv)

Topics
Objective
Estimated time

Material needed

Adj

ectives

The student is able to describe an

object by supplying adjectives.

15 minutes

Books of different sizes,

colors,

shapes, prices; pens paper of

different colors; pictures; watches;

rulers.



52

~-Put everything on the table.

e

v) Steps

-Pick up @ picture and describe it:
a beautiful picture.

-Heve the students repeat 1it.

-(in a smell cless: get the students
around, and ask them to describe
any object they want to).

~Uzve the students describe a certain
object, provide them with sizht
words 1if needed.

a. Teach: T need a8 (...

vi) Varistions

b. Teach: Have you got. & ....

c. The best epproach is ‘'‘control the
uge of adjective so that they
learn one thing at a moment'.
This can be done with the help of
books of different colours.
Control: a blue book, a brown
book. etc., then move to other
adjectives like: good, expensive,

long, thin, ugly etc.

TECHNIQUE A.3. WHERE TIS?ARE ... 7

i) Topic Prepositions.

£

The student is able to describe

ii) Objective
where an object is by using

appropriate preposition(s)



iii)

iv)

V)

vi)

Testimated time

Material needed

Variations

L3
.
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1% minutes.

a box, books, pencils, pens, erasers,
folders, peper, magezine, masking
tape, cards, etc.

—ilodel the question. Have the

students repeat it.
—iodel an answer with only one

preposition: on the teble.

—-Put a pencil on & book, and ask
‘where is the pencil?!

-30 on with other objects, but the
same preposition for seversl
guestions.

~Go on with other prepositions.

-30 on with the combinations:
The pencil is on the table between
the book and the magazine.

&. Blindfold two or three students.

Ask them guess where an object

is: 'Is it ...7?' The rest of
the students will answer. Let
the students be active in

arranging the things or even

their seats: '"Where's Angdi?!'

b. Divide the cless into groups of
five. Provide them with enough

objects and a box. Have them to



TECHNIQUE 4.4, TPR

i)

ii)

Topics

Objectives

iii) Estimated time

iv)

Materiel needed

54

take turn guessing where an
object is.

c. Have the students to ask questions
about where somebody or something

is. 'Where is the blackboard?!

d. Ask the student to describe things/

people outside the class.

-Commands,

-Requests,

-Prepositions

-The student is able to react to a
command appropriately.

~The student is able to give commands.

~The student is able to request
somebody to do something.

-The student is able to react to a
request.

~The student is able to use
preposition(s) in commanding or
requesting.

-30 minutes.

-books, pencils, pens, erasers,
rulers, protractors, compasses,
setchels, pencil-ceses, etc.

~The teacher himself is needed, and

also the students.



V) Steps

vi) Veariations

vii) Notes

a. -Practice commands:

'Stand up', 'Sit down' etc.

-Ask the students to command the
teacher., |

-Practice in peair.

'Go to the blackboerd' (the
other student goes to the
blackboerd.)

b. =Practice reguests: 'Can/Could/
Will/Would you open the window,
please?!

-fxplain the differences between
commands and requests, will and
would, can and could.

~Have the students to work in
vair,

-egative commands mey be combined
here, 'Stand up!' 'Don't sit
down!'

Since practicing in pair may ceuse

the cleass noisy, 1t is suggested

that we do this outside the class.

The teacher can start this activity

by commanding: 'Stand up!', 'Go to

the hall', 'Be quiet!'. Request
petterns are written on brown paper

and stick to wall of the heall.



TECHNIQUE A.5. TPR 2

i)

ii)

iii)

iv)

V)

Topics

Objectives

Istimated time

Meterial needed

Steps
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-Commands/Requests

—articles: a/an snd the

-The student is able to give and
react to a command.

-The student is able to use a/an
and the appropriately.

~15-20 minutes.

-books, pencils, pens, pencil-cases,
compasses, protractors, etc.

—-ilodel the roles: 'Give me a book,'

-Ask the students to command each
other and to response to the
commands.

(in these two steps, show that a
book means any but one book)

~The next step i1s command:

'Give Ire & book'. (A student
picks up a book and give it to Ira)

~-'Now, give me the book'. (Wait
for the reaction. If they response
incorrectly, say 'No, I don't want
that one. Listen. Give me the
book.'

~Group the students into groups of
three and let them practice the

above activity.
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—-Ask them to conclude when to use

the.

TECHNIQUE A.6. TPR 3

~Conditional Sentences,

i) Topics

~Commands.

.

ii) Objectives -The student is able to response to
an 'indirect command'.

—-The student is eble to write
sentences which consist of a
conditional phrase and a 'command'

phrase.

=20 minutes

iii) Estimated time

iv) Material needed -Anything that are moveable, except

clothing, that can be found in or

around the class roomn.

V) Steps -Prepare on brown paper conditional
sentences like:

If you have a ..., give if TO eees
If you are sitting next to ...,
write your name on the blackboard.
etc.

-Prepare also & cover for the brown
peper.

-In the class room, ask the students

to contribute their books, pens,

pencils, etc.
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(4 'safer' variation is let them
lend whatever they want to their
neighbour)

-3tick the brown peaper with the
conditional sentences on the
blackboard, but don't let the
students read the messages.

~-Explain that they are going to
read conditionsl sentences and
that they have to react as quickly
as possible to whet the 'brown
paper' tell them to do.

~-Lower the cover and let the students
reaed the first sentence.

~The next step 1s let one student

to lower the cover.

TECHNIQUE A.7. PAST EVENTS:

i) Topics : -The Simple Past Tense
-¥hen, Where, How much

~The student is able to tell when,

ae

ii) Objectives
where he bought something.
-The student is able to tell how
much something cost him.

iii) Estimated time : 15 minutes

iv) Material needed : Students' property, like his dress,

shirt, shoes, books, etc.



V) Steps : -odel the question: Where did you
buy your ... 7
~-iiodel the answer: I bought it/them
et Gardeﬁa.
-Have the students to work in pairs.
-Walk% around to make sure that
they vronounce 'bought' correctly.
~-Dc the ¥When and How much in the

seme procedure.

vi) Variations -none is worth mentioning.

B. Realia

-~

The Random House College Dictionery defines realia
as n. pl. Bduc. objects, &s coins or tools, used by a

4

teacher to illustrate everyday living. However, in this
thesis realia denotes a group of objects made resembling
the out-look cheracteristics of the real objects, for the

purpose of education. They include toys, plestic fruit,

' funny-money', etc.

Realia are very useful because they are more practical
then most real objects. When a teacher uses realie in his
teaching he does not have to worry about losing them
because they are worth much less than the real objects.

Teke for example a piece of funny money of $ 10.00: it

4 THE RANDOM HOUSE COLLEGE DICTIONARY,

]
Revised %®dition, New York, 1982, p. 1099.
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actually costs the teacher not more than Rp 1.00 to photo-

copy 1it.

It is wise to heve & nood collection of realia. The
teacher may buy them at stores or he may mske them by
using peper, cards, wood, wax. Here is a list of things
that can be made:

- clock faces

~ different kinds of clothes

- money (Dby photocopying)

- fruit

- several kinds of household appriences and furniture

~

TECHNIQUE B.1. SHE GAVE ME AN APPLE

i) Topics -The Simple Past Tense

ii) Objective ¢ -The student is able to report what
happened in the past by using
'bought, asked to give, gave, lent,
offered, borrowed ... from me,
took my ..., put his ... on the

iii) Meterial needed : plestic fruit, toys, plastic or

vooden furniture, funny money.
iv) Estimated time : -15 minutes
V) Steps : -Group the students into groups of

three, it is also possible to

have two 'extra-groups' of four.



TECHNIQUE B.2. HAVE, H

2
Fa

-Give every group enough reelia,
say every student gets at least
one object.

-odel the dialogue:

A: "Give me an apple!

i+ 'Here yvou are'

£

A: (to C) 'She asked me to give
her an apvple.'

3: (to C) 'He gave me an apple’
or 'l ssked him to give me an
spple and he did'

~-Have the students do it.
-Go around to check for accuracy.

o

S AND HAD

1)

ii)

iii)

iv)

V)

Topics

Objective

Bstimeted time

Material needed

Steps

~The Simple present tense, and
-The simple pest tense.

~The student is able to compure
the use of Simple present and
Simple past tense.

-10 to 15 minutes

-plastic fruit, toys, funny money,
furniture and sppliances, and
other reslia that the teacher mey
heve.

-Distribute the reelia, meke sure



vi)

Verietions
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that every students gets at least
one object.

-%licit: I heve &/an ...
or T have a/an ... and a/an ...

-After & student says the sentence,
ask the class to Jbrally say:
He/She has a/en ...

-Have them work in groups of three
or four with other objects they
heve.

-The next step is collect all the
realia and introduce: Joni hed
e/en ... & few minutes ago.

-Have them prectice in groups.

I hed a/an ....

-Introduce the other meaning of
have: I have breakfast at 6.30.
Zut note that the second sentence
talks about habit while the first
talks gbout present condition.

~-The second veriation is go on
with communicetive sentences like:
My father had & Harley Davidson
in 1965. T had a lot of shoes
when I was a child.

~#or have ag'has, the teacher can

ask the students to describe whet



TECHNIQUE B.3. THE TV

=

]
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their neighbours heve: I'd like
to introduce my neighbour to you.

They are the Achmads. They ....

i)

ii)

iii)

iv)

V)

vi)

Topic

Objective

Totimeted time

Material needed

Steps

Variation

-Prepositions

~-The student is able to describe
where an object is by using
appropriate preposition(s).

15 minutes

Household eppliances, furniture

and fruit.

-Put a toy TV on the table and

gsk: Where is the TV?

~iodel the answer: It's on the
table.

-Put a toy redio beside the TV.
isk: Where's the radio?

Have the students answer chorally.
-Say: Yes. It's on the table next
to the TV,

-Ask: Where's the TV?

-0 on with other objects. Go on
to work in groups of four or five.
~-Group the students into groups of

four or five first.



TECHNIQUE B.4. IF I HAD
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-The teacher commands the students
to put a TV next to a radio.

-Go on with one of the groups
commanding the others: Put the
radio on the book.

-Go on with more prepositions:

Put the table between the chair

and the sofa.

A TV, T WOULD PUT IT HERE

1)

ii)

i1i)

iv)

V)

Topics

A Y

Objective

Estimated time

Material needed

Steps

.o

-Conditional sentences and
prepositions.

~The student is able to say where
he would put something if he had
it.

15 minutes

-Household appliances, furniture
endc fruit.

~Group the students into groups of
four or five.

-Ask them to draw a floorplan of

a house.
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-Distribute two or three pieces of
the realia to each group.

~-Tell them that they ere family.
They are not rich. And they
dfeam of having more property.
-iodel: If I hed & table, I would
put 1t in the living roomn.

<Ask the students tc repesat the
sentence.

~-Provide them sight words.

~Have them make their own
conditional sentences.

vi) Variation a. Instead of working in groups,

they can alsc work in pairs.
In this case the teacher needs
to photocopy them floorplans
to save time,

b. Other sentences are also



TECHNIQUE B.5, I¢ ¥OU

possible in this technique,
they &are:

‘If I hed more money, I would
ﬁave my house rebuilt.

If I had more money, I would

sell this TV aend get a better

SIVE ME A PABLE, I WILL GIVE YOU A

CHATIR AND A RADIO

i) Topic

ii) Objectiver

iii) Estimated time

iv) MMeterisl needed

V) Steps

-Conditionel sentences, type I.

: ~The student is able to say what
he will do 1f someone gives him
something.

: ~15 minutes.

-Household appliances, furniture,
end fruit.

-Group the students into groups
of four or five.

~Provide esch student with at
least one piece of realia.

-Tell them that they are going to
exchange the thing they have with
their friends' in the same group.

~¥odel the conditional sentence:
'Tf you give me & chair, I will

give you & table.'!
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-Have the students repeat it.
-Tell them to react to the
sentence in two ways:
'T think I'd like the table'.
and, 'Sorry, I don't think I

need a table.'

/\’\/\/’_\M‘-\/\\/\
you give me a Chal;\2@§§&

&\; will give you a twjjfz;{tAD
Jwv\‘—’/\ﬁ\/ ' |

i
Hgg;wﬁQ\ - ~

I think I'd like

(KI don't thlnk
K I need a table.

A

\‘Eﬁivtable. p
N

\¥¢ff/

vi) Veriation : a. With the same procedurss we
can teach 'need', 'csn you
zive/lend me & ...7', 'Mey I
use/borrow/have a ... 2!

b, With funny money we can have
a gelling and buying activity:
'I'11 sell the chair if you
pay me Rp 2,000.00,"

'What will you give me 1if T
pay Rp 3,000.00.!
'If you pay me Rp 5.000.00,

you'll get ..."'.
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TECHNIQUE B.6. THERE IS .../THERE AR ...

~There is/there are

i) Topic

-The student is able to mention

ii) Objective
the existence of something by
using the iantroductory subject
there.

iii) ¥eterial needed : =~any kinds of realia with various
guantity.

iv) Estimsted time : 15 minutes.

~-Put all the reelia into a big

V) Steps
box, but meke sure that most of
them cen be seen from the top.

-Put several pieces of the realis
and introduce there is/there are
... on the tsble.

~-Practice the sentences with the
students.

~isk them to walk past the box,
look into it and remember as many
things as posgible. Then get
back to their seats and write
their own sentences with there is/
there are.

-Ask: What cen you see, and list
them on the board.

-Ask: how many are there?
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~Check it by getting the thing

cut of the box.

vi) Varistions : 2., Put all the realia on the table
and heve the students write the
sentences.

b. With the eabove procedure, oring
the students into a building
that they heve not seen/entered
info, and esk them to write as

many sentences as they can.

TECHNIQUE B.7. ®Y AND MINZE

i) Topic : —-Posessive edjectives and Possegsive

pronouns.

-The student 1s able to use == wu

ii) Objective

posessive adjectives and posessive
pronouns in the rizht plece.

~household &appliences, furniture,

iii) Material needed
etc.

15 minutes

iv) Estimated time

V) Steps -Group the students into groups of
four or five.

~-Provide them with enough realia.
-Tell them that the realia are
theirs.

~-ilodel: This is my ... or these are

10
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-Have them to say the sentences
to their friends in the group.

- -Taeke an object from & male
‘student end say: This is his ...
~-Have them do this for severel

times.
-Go on with her, our, their, (if
pos~ible its)
-iodel: This is my ...
“nere 1s yours?
-Have them do this.
~Go on with his, hers, ours, theirs,
. mine.
vi) Veristion : 8. with resel objects.

Collect the objects as soon as

oy’

—

heirs.

they have lesrnt which is t

Ask one student to come to the
teacher's table and ask him/her:
“'hich is yours?

fngwer: This one is mine.

Go on with other students.

C. Pictures

Pictures are obtainable from various sources, among
them are: newspeoners, megazines, calenders, advertisements,

books or dictionsaries. Jor special purposes, tieachers can
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teke photograps of certain types of objects for example:
victures of different kinds of plsces: hospitals, post
offices, restaurants, supermarkets or department store,
schools, benks etc. It is very useful to have a good
collection of pictures for the purpose of teaching. These
pictures ere then classified and kept in different
folders., To avoid belng damaged the teacher mizht weant to

cover them with plastic and harden them with cards.

O MARKET EVERYDAY

=

TECHNIQUE C.1, SHE GOES

i) Topic The Simple Present Tense.

ii) Objective The student is able to express
ideas about one's habits or facts.

Pictures of people like a picture

iii) Haterisl needed
of Ronald Reegan, & picture of a
fermer etc., pictures of places
like a picture of a farm, & picture
of an office etc.

15 minutes

iv) Tstimated time

V) Steps -Put uo a victure of Ronzld Reagan

and a picture of Washington D.C.
Ask the students questions to
check whether they know what the
nictures are.

-ilodel: Roneld Reagen lives in

Ylashington D.C.
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TECHNIQUE C.2. THEY WEY
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-Do 1t with the other pictures.
-Elicit simple words like live,
work, like, go, come from, teach,
study, etc.

-Put up pictures in 'peirs', and
heve the students do it.

-Put up all the pictures and ask
them to write sentences.

Give the pictures to the students

Veriation
and ask them to write sentences in

groups of four or five.

TO0 SINGAPORE LAST YEA

L&
V]
=}
=

1)

ii)

iii)

iv)

V)

Objective

Topic : The Simple Past Tense

The student is able to tell about

pest events with the help of

pilictures.

Material needed : #lash cards with sight words on

them, picture of people doing
something.
Estimated time : 15 minutes

-Put up the sizht words of adverbials

.

Steps
of past time like: 1978, last year
etc.

-Put up pictures on the left side

of the sight words.
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-ilodel: Mrs. A went to Singapore
last year.

~Ask them to m;ke their own
sentences.

-Correct errors.

vi) Variation Put up a list of past forms.
Have the students work on them.
They mey cdo it with or without

relating them to the pictures.

TECHNIQUE C.3. #3 IS HAWDSOUE

i) Topics : -To be and adjectives/nouns

~-The student is eble to describe

-

ii) Objective

an object or a person by suovplying
aéjectives/nouns.

: Plctures of people, buildings, and

other objects

iv) Gstimated time : =20 minutes
V) Steps ¢ =Put up & picture of an sctor

-5ay: le is Roger ioore
He 1s handsome.

-Ask the students to give more
adjectives or nouns: an actor,
about 50, tall etc.

~Go on with other pictures.

~Go on with negetive statements

~-Go on with interrogative.



vi)

Variation

IS

WEARTNG A BLACK

74

a. Put two picturesat a time and
elicit. He is hendsome and she
is besutiful. or: Roger Moore
is tell but Ateng is short.
b. When doing the interrogative
ask the students to ask questions
to their friends.

c. Put up 5 or 6 pictures anc let

them ask questions in pairs.

SUIT

i)

iv)

V)

Topics

Material needed

Estimated time

S

ct

eps

(1)

+~The Present Continuous Tense

-The student is able to write/say

what a person is doing or what
peopnle are doing.

Pictures of "event" like a man

carrying & sultcase, people

playing football etc.

20 minutes
~-Put up a picture and say: He is
weering a black suit.

-Put up another picture and esk
the students to say something on
it.

-(a sight word is recommended to

accompany every picture)



75

-Go on with: He is not wearing a

blue suit, or They are not

pleying basket ball.

-

Is he ring a bleack

-30 on with: we
suit?
-In this phese it would be better

not to show the picture to the

HI—t'S

clsss but hold one and say:

a man."

(&5

Let the class guess:

&

A A .
Is he weering bleck suit?

Is he weesring bleck shoes?

vi) Variation : 2. pair work
b, group work

TRCHNIOUE C.5, HIL IS TALLZR THAW HER

i) Topic : ~Comparetive degree ol adjectives

ii) Objective : -The student is able compare one
object with another by using
comparetive degree of adjectives

iii) Material needed : -Pictures of people or pairs of
objects like: a tell men and a
short woman, an expensive car and
e cheap one, etc.

iv) TBstimated time : ~-20 minutes

V) Steps : -Put up & pair of picture, say of
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a2 tall thin man and of a short

fat woman:

ilodel: The man is taller then the
woman.
—-Provide the students with:

thin - thinner on & flashcard or
the blackboard. TLead them to say
The man is thinner than the woman.
-Go on with other adjective, like:
expensive, cheep, light, heavy,

(.
big, smell, etc.

£

vi) Variation a. followed by group work

b. Give the students the adjectives
before hand.
c. Compare different objects:

4 book is more important than a

wetch,

TECHNIQUE C.6. HE IS THE TALLEST

-The superlative degree of

i) Topic
adjectives

~The student is able to compere an

ii) Objective
object with the others by using
the superlative degree of
adjectives.

iii) #lateriel needed : -Pictures of people or things; it

would be better to use a picture



iv)

V)

Tr

of a football teem, a femily,
motorcycles, etc.

Istimated time : =15 minutes

Stevs -Put a picture on the blackboard.
Let the students look et it.
Lsk them: who is the tallest?
—klodel the answer: This man is
the tallest.
-isk the students to repeat the
_ sentence,
-isk another questions: Who is the
fattest?

-Go on with thinnest, shortest,

most beautiful, etc.

-Go on with other pictures.

TECHNIQUE C.7. THZERT ARE THREZ WOIEN

i)

ii)

iii)

iv)

Topic : -There 1is
~There are

Objective : —-The student is able to name how
many people or things there are
in a picture,.

ileterial needed : -Pictures of streets, shops,
supermerkets and department
stores etc.

Fatimated time : =15 minutes
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v) Steps : —Group the students into groups of
four or five.

-Give eech group a picture. Ask
them to write four sentences about
the picture. Provide them with
sight-words for each picture:
cers, men, women, motor cycles,
etc., Tell them to write with

there is or there are,.

-(To control the language the tea
teacher mey want to limit the
kinds of the pictures end heve
three pictures photocopied into
three resvectively).

~%hen they are done, ask them to
get another picture from the
other groups.

-Go over the victures with the
class.

-Let them to correct their ownr

errors.

D. Cards

This grouvs includes fleshcards and playing cards.
Both are very practical. #lashcards show vatterns clearly.

They are, like the pleying cards, not costly. #Flashcards



may hold words, phrases sentences, or even a paragraph.
They ®e contein & simple symbol a&s well. Flashcards can
be used for presenting, drilling, communicating or testing

the language.

To use them properly, we can use them together with
a pocket chart, a flannel boerd, a string chart or by
themselves. The following is a picture of a pocket chart,

a flannel board, and & string chart.

a pocket chart



_—

a flannel board

g

a string board
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#lashcards cen be sticked on blackbosrds too. To

do so we need mesking tape.

TECHWIQUE D.1. COHVIRT

A POSTITIVE SENTENCE INTO A NEGATIVE

OR INTERROGATIVE

i) Topics

ii) Objective

iii) Material needed

iv) Estimeted time

V) Steps

»e

~Negative sentences

~Interrogative sentences

The student is eble to change a
positive sentence into a negative
or an interrogetive one.

Two fleshcerds, one with a negative
symbol, and the other with a que

guéstion mark.

—-depends on the need.

~Rezd the positive statement.

~Show the student the negative
symbol flashcard.

-lfodel the negative sentence slowly
and clearly.

-Read another positive statement
-Ask the students to convert it
into negative by showing them the
negative sign.

-Go on for several sentences.
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~Go on with individual responses
and followed by clessicsl
responses.
~Go on with students initiating
the positive.
-Go on with interrogative.
~When they are capable of
producing the negative and
interrogative quite well, have
them do it freely, like this:
indi works hard.
Does Andi work hard?
Ani sleeps late.

Ani doesfnot sleep lsate.

TECHNIQUET D.2. PUT THE ADVERB AT THE RIGHT PLACE

i) Topics : —-Adverbiel of place
~Adverbial of time

ii) Objective ¢ ~The student is able to put
adverbs of place and adverbs of
time at the right pleace.

iii) Estimated time : =20 minutes

iv) HMaterial needed : -~Flashcards with words on them.
- chert

v) Steps : —-Prepare sentences at home.
Bech phrase of the sentence is

written on a csard.



Variation

TECHNIQUE D.3.
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~-Scramble the cards and ask the
students to arrange them in oréer.
~-During this phease, let them
correct their friends.

-Do it several times

~Conclude the place of the adverbs
-Put up three adverbs of place and
ask them write sentences

-Put up three adverbs of time and
esk them to write sentences.

—-Combine those cards in pairs and
ask the students to make their
own sentences.

~-Group work

THE PLURAL FORM

Objective

iii) Estimated time

Material needed

.o

Nouns

The student is able to find the
plural form of & noun.

10 minutes

~-Flaschcards with singular nouns
on one side and the corresponding
plural on the other.

-ilash cards with plural forms that
correspond to the singular nouns

of the first set of cards
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-Pocket cards
v) Steps : -Tell the students that they have

to provide the plural forms of

the singular nouns, that all they
have to do is find & corresponding
plural form and match it to the
singular one.

-Put one singular form in the
pocket chart

-4sk one student to volunteaerily
come to the table and choose a
correct plural form and put it on
the right side of the first card.

~-If they find it too difficult they
can simply turn the singular card
over and see the answer for
themselves. However, they still
have to put the plural on the
right.

-Go over the meanings and
pronunciation.

vi) Variation ¢ This technique can be used for:

-past rform of verbs

-comparative and superlative degree
of adjectives and adverbs

-prepositions, like: in the morning.



TECHNIQUE D.4.
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REPORTED SPEECH

S 1)

ii)

Topic

Objective

iii) Estimated time

iv)

V)

Material needed

Steps

Reported speech

The student is able to report a

direct statement

20 minutes

flashcards and a pocket chart

8.

Preparation

-Pfepare direct sentences on
flashcards

-The direct statements should
be between quotation marks.

-Prepare: j:gg] [%%iéj on
flashcards which have a
different colours from thet of
the statements
-Prepare:“E§§Q>EEE§[[§§§ﬂ

| Budi] | They |

~prepare: [that| | e] | she| [they
~Write at the other side of the
direct verb phrase the
indirect verb phrase.
\\\\gzsgfjijfsxmgk //////1

—— —— ////////////



b. Presentation
~-Put a "complete" direct
statement on the chart:

5] [sm] [ ][] [on] i)

-llodel the answer cleerly by:

i) reading the sentence once.
ii) taking away the third card
and replecing with the

ngﬁfl card.

iii) explaining that I is

actually [EEL and replece
theJ:i] card with a [E;ﬂ
card.
iv) turning the verb phrase
over ( | am :IZ]Eggﬂ )
-Do it again with gshe.
~Tet the students do the third,
the fourth etc.
~The last phese 1g let then
write the answer ¢n their
exercise books, then check
them together.
-Go on with Questions, inter-

rogative, and commands
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TECHNIQUE D.5. HEARTS, CLUBS, SPADES AND DIAMONDS

i) Topic : —any

The student is able to write g

ii) Objective
sentence with a given word.

iii) Estimated time 20 minutes

e

iv) WMaterial needed : =flashcards with words on them
In this case, the choice of words
on the topic namely what the
teacher wants the students to
practice,

-10 sets of playing cards.

oo

V) Steps &. Preparation:

-Prepare words that we want to
the students to practice.
firite them on flashcards.

-5ort the playing cards by
taking away all the Aces, twos,
Kings, Queens, Jacks, and Tens.
These cards not be used.

b. Practice:

-Group the students into groups
of four or five.

-Tell them the rules of the
geme:

i) a heart means a

statement.



88

ii) a club me&ns a
question.
iii) & spade means 8

negative statement.

iv) & diemond means &
command.

V) When they get a o, they
have to write a sentence
consisting six words.

vi) Therefore when they get
a 6 of heart, they have
to write a positive
statement consisting six
words by using the word
they have.

-Provide each group a set of
cards and each student 4 words.
-Have them shuffle the cards, and

every student draw a cerd.
~Let them write their sentence.
-¥hen everybody is finished, ask
them %o read their sentence to
the group.
-The group will ask questions or

correct the sentence.
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-Go on with other words.

~-Ask them to exchange words.

TECHUIQUE D.6. TASK CARDS

i) Topic : Command.
ii) Objective : The student is able to react to a
commend.

iii) Estimated ftime : 15 minutes
iv) Material needed : Task cards (these cards contain
commands typed on them, one card

one command)

Go to the

blackboard.
Stand up.

V) Steps : a. Preparation:

-prepaere at lesst 25 task cards
et home.

b. Presentation:

-Give the cards to the students
who sit on the left of each
desk. ZKeep the cards facing
down (unreadable)

~Tell them that the person who

has the card should reed it
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clearly, and the person who does
not have a card has to react to
the card.

~-The person who does not have a
card is not allowed to read it.

~Give them a few minutes to carry
out this task.

-Collect all the cards and
redigtribute them to the students
who sit on the right. Make sure
thet they get a different card.

-Go on this sctivity for four or
five times.

Note: The cless is going to be

very noisy. Let them lesugh
or speek, but they have to

cerry out the task.

Slips of paper are very preactical when we want the
students to practice arranging sentences. These slips

ere also used to hold more informetion, they do better

than ceards.

TECHNIQUE E.1. IF YOU HEAT ICE, ITCHANGES INTO WATER

i) Topic : Conditional sentences, type 1.
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ii) Objective : The student is eble to complete a
conditional sentence.
iii) ¥stimeted time : 20 minutes
iv) Material needed : Slips of paper
v) Steps : a. Prepare conditional sentences.
Cut each sentence into two right
between the clauses.

- If you heet ice,
- it changes into water.

- Type at least 12 sentences.
24 is better. Get 7 copies of
each. Bundle the 12 main
clauses in a group. So, we
have 8 bundles of 12 or 24
main cleauses and 8 other
bundles of sub-clauses.

b. Presentation
-Group the students into groups
of 6 or 7.

-Give eech student two main
clauses and two sub-clauses.
~The students take turn reading
their clauses., When a student

is reading the rest are to
ligten and try to match their
cleuses to the clause read.

-Ask them to write the complete



vi) Variation :

TECHNIQUE E.2. WHEN DID

sentences.

~Panel their answers.

a. Use conditional type
type III.

b. Pair work.

YCU BUY THE ROLLS~ROYCE

i) Topic :
ii) Objective :
iii) Estimated time

iv) Material needed :
V) Steps :

-3imple Past Tense
-The student is able to
past events.
20 minutes
Peper with a summary of
activity.
a. Preparstion

-Type & summary of pe

past activity: e.g.:

RINGO STAR

92

IT, and

ask about

one's pest

ople's

1965~bought & Rolls-Royce

1966-bought & house in

Beverly Hill

June 1967-got married

April 1968-went to Seattle

etc.

~Get 4 copies of each

-Type questions for the above

informetion: e.g.

When did you get married?
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b. Presentation
-Give the students who sit on
the right the resume, and who
sit on the left the gquestions.
-Ask them to work in psairs.
-When they ask questions they
have to jot down the answers.
~When they are finished, ask
them to switch role but get
another set of data and
questions.

-30 on 4 or 5 times.

Rods can be used to répresent people, animals, things
or even ideas. A lot of teachers find them helpful. Witn
g Little imagination they help the students learn better,

see clearer and organize word order more correctly.

However, it is not easy to buy plastic or wooden rods
in Indonesia. The only way out is meke them or have them

made. All we need is wood and paint of different colours.

These are the shapes of an ideal set of rods:
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Rods can be used independently or together with

flashcards.
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TECHNIQUE #.1. GIVE ME A BLUE ROD, PLEASE

i) Topics :

ii) Objectives

iii) Hstimeted time
iv) lHaterial needed

V) Steps

vi) Variation

TECHNIQUE F.2, THE BLUE

Request and colours

-The student is able to request
for something.

~The student is able to react to
& request

20 minutes

Rods

-iiodel the dialogue:

A: "Give me & blue rod, please®
B: '"Here you are."

-Ask them to repeat the sentences

-Group the students into groups
of 5 or 6.

-Provide eesch group rods of
different colours.

-Let them do it for 4 or 5 times.

a. Practice: two blue rods.

b. Practice: a blue rod and a red

one.

ROD IS NEXT 10 THE GREEN ONE

i) Topic

ii) Objective

iii) Estimated time :

Preposition

The student is able to name where
an object is by using appropriate
preposition(s).

20 minutes



iv) Material needed :

v) Steps
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Rods

-lodel: "The blue rod is next to
the green one: "by pointing to
the blue rod and then the green
one which are placed side-by-

side on the table.

_—Ask them to repeat the sentence

-Ask them to practice the question:
®Where's the blue rod?"

-Go on with: between, on, under,
among, behind, &t the front of
etc.

-Group the students into groups of
5 or o.

-Have them arenge the rods and ask
questions to their friends in the

group.

TECHNIQUE .3, IT IS BLUE

1)  Topic

ii) Objective

iii) Estimated time
iv) Waterial needed

v) Steps

Colours

The student is able to name the
basic colours

10 minutes

A set of rods.

~Ask: "What colour is it?"

Model the answer: Itt's blue.
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-Show the student a red rod, and
ask: "What colour is it?

-Let them answer.

-Go on with other rods.

-Group them into groups of 4 or 5.
~Provide them rods and ask them
to do the dialogue.

vi) Variation : a. If the students know most of
the colours, the teacher can
hide a rod and ask questions.
Let the students guess:

Is it a blue rod?
Is it a red rod?
b. Go on with colours in the

classroom

TECHNIQUE F.4. IT IS A BLUE BOOK
IT IS A GRAMMAR BOOK

i) Topic : Modifiers

ii) Objective : The student is able to modify =a
noun by supplying an adjective oxr
& noun,

iii) Estimated time : 15 minutes

iv) Weaterial needed : A set of rods, several books, pens,
two board markers

v) Steps : -Show the students a green book

and say, "It's a green book".
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~Show them a black pen and say,
"It is & black pen®.

-Ask "Whet's this?" while showing
them an article.

~Go on for 5 or 6 articles.
-Next, ask "What's this while
holding a grammar book.

-Lezd them to say, "It's a grammar
book."

-Show them a board marker.
~Explain that board is a noun but
green is en adjective.

-Arrange the rods in the following

orders:
[ 1 { - - : !
N | |
._—.__|{ - ] ] i |
1t is a red book
It is a grammar book
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TECHNIQUE #.5. CAN YOU TELL ME WHERE THE BANK IS?

i)

ii)

iii)

iv)

Topic

Objective

Batimated time
iateriel needed

Steps

~Noun clause

~-The student is able to convert a
direct-question-construction into
a noun cleuse construction.

-20 minutes

¢ Rods

-Say, "Listen," where is the bank?"
Put a rod to represent each word:
Where 1s the bank?

~Repeat the game procedure with
post office and police station.
Note that police station or post
office is represented by a rod.

-Say "Cen you tell me," then

"Can you tell me where the bank
is?

Put a rod for each word. MNote
thet where is represented by a
rod of the same colour as the
previous one, and so is 1s, the,
or bank.
-Paralel the two series of rods

and show them the difference.
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e ]

CAN YOU TELL ME WHERE THE BANK IS ?

LT

WHERE IS THE BANK ?




Chapter V

AUDIO AND AUDIO VISUAL AIDS

There are two categories. The first is audio
cagsettes and the second is visual one. Audio cassettes
are meant for building the students' listening skill.

However, they are very useful for teasching grammar.

A, Audio Cassettes

When we examine the content of audio cassettes
available, we can group them into 4 sub-groups. They are:
Those thet contain:

1. reading texts,

2. dislogue and phrases,

3. songs and
4

. Jjazz chants

Cassettes thet contain reading texts are the "New
Concept Inglish" by L.G. Alexander. The series consist
of Pirst Things Mirst, Prectice and Progress, Developing

Skills, and #luency in IEnglish.

TECHNIQUE A.1, ONE MAN IN A DBOAT

i) Topec : Gerund

The student is able to use gerunds

e

ii) Objective

at the appropriate place.



iii) Estimated time

iv)

V)

Material needed

Steps

.
*
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20-25 minutes

L.G. Alexander is cassette of
"Practice and Progress" unit 20
(p. 51) and & cloze of the passage

by omitting all the gerunds.

ONE ¥MAW IN A BOAT

«es 1s my favourite sport. I often
fish for hours without ... anything.
But this does not worry me. Some
fishermen are unlucky. Instead of

.. fish, they catch old boots and
rubbish, 1 am even less lucky. I
never catch anything - not even ola
boots. After ... spent whole
mornings on the river, I always go
home with en empty bag. 'You must
give up ... !' my friends say.
'It's a waste of time.' But they
aon't reslize one important thing.
I'm not really interested in ....
I am only interested in ... in a
boaf end ... nothing at all!
~-Distribute the text.
~Tell them that they have to fill
in the blanks with words by

listening to the recordings.
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~Play the cassette and heve them
listen. They are not allowed to
write ip this phase.

-Play the recording the second
time and let them write.

~Play the recording the third time
(and the forth if needed)

-Check the answers

-0 over the rules.

The Streamline English Series heve both texts and
dialogues. Although they are in. the form of dialogue
these series are developed on the structural line. They

are very structural.

Bach unit is accompanied by a picture or pictures
which help to set the situation. Meznt for courses, these
series are accompenied also by Teccher's Books. In these
books both the lesson and suggestion of how to teach are
printed side-by-side. Teechers who have experimented
these series complain that the listening takes too much

time, and that the steps are boring.

However, if we want to use them we should feel free
not to follow the steps and instead we can simply adapt

them to our classroom needs.
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TECHNIQUE A.2. ARMY CARLERS OFFICE

i) Topic : —=#ill have to, and had to
ii) Objective © 1 The student is abvle to use will

have to and hed to appropriately.
iii) Zstimeted time : 20~-25 minutes
iv) Material needed : Streamline English Departure's
cassette and the dialogue which
has Dbeen retyped by omitting all
the target phrases. The picture

is still needed.

ARMY CAREERS OFPICE

Sergeant Good morning. Are you
the new clesaner?

Briggs No. I'm not. I want to
join the earmy.

Sgt. What! You! In the army?

Briggs Yes. I want to be a
soldier., This is the Army
Careers Office, isn't it?

Sgt. Well ... er ... ves. Sit
down ... sir.

Briggs Thanks.

Sgt. Now why do you want to be s
soldier? HMr. ... Mr. ...

Briggs Briggs ... Tommy Briggs.

Well, I saw the 'ad' on television
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last night and it looked nice
«es holidays ... money ... girls
«e. pension ... travel.

Sgt. I see. Yes, it's a good life

in the army ... it's a man's
life.
Briggs Ah!

Sgt. YWow, have you got any
questions?
Briggs Yes ... & haircut?
Sgt. A haircut. Oh yes, you
a heircut ... and wear
a uniform.
Briggs A uniform!
Sgt. Oh yes. And you
orders. But you the
toilets, you know. I
clean the toilets.
Briggs What about the work?
I hard?

Sgt. Oh yes. You hard
++. but &all the girls like a
man in uniform, you know.

Briggé And what about promotion?

Sgt. Oh yes. There are a lot of
opportunities. Perhaps you'll

be a8 genersl one day.
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Briggs O.K. I'd like to Join.

Sgt. VYes, sir., Just sign your
name here,

Briggs. There you are ... Tommy

Briggs.

Sgt. Briggs!

Sgt. Shut up. Stand up. Straight.

Now, quick march. Left ...

right ... left ... right ....
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v) Steps : -Distribute the text.
~Play the recording twice
-Pleay it_the third fime and let
them write the missing phrases
-Play it agein if needed.
- -Check the answers
~Go over the pattern

2. When finished, ask them

vi) Variation

comprehension questions to
elicit the new structure.

b, A friend is going to join the
army in your country. What
will he have to do? What Won't
he heve to do? Write six

sentences.

There are a lot of songs that can be made used of
when we teach grammer. Various folk songs are for sale
in cassette stores. However there are, at least, three
collections that are especially meant for teaching:

1. famous British and American songs by Mario Papa/
Giuliano Iantorno. Thig cassette is accompanied by &

book published by Longman Group Ltd.

N
-

"Pedagogicel Pop" a programme broadcasted by BBC
London. This programme is 15 minute-long. It
explains the words or expressions used in pop songs.
3. A collection of songs in The Cambridge English Course.

The songs in this collection are based on the structure
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taught in the lesson.

TECHNIQUE A.3. BRIGHTON IN THE RAIN

i) Topic : Present Perfect Tense

ii) Objective : The student is able to use present
perfect tense.

iii) Estimeted time : 20 minutes

iv) Materisl needed : A cassette of the Cambridge English

course and & cloze.

BRIGHTON IW THE RAIN

to Athens and I ... Rome.
««. the Pyrsmids in vpicture books at home.

across the sea or ... inside a plane.

H H H

«+. my holidays in Brighton in the rain.

ess foreign food or ... in & foreign bar.
ess foreign girl or ... in & foreign car.

Jto find my way in & country I don't know.

H H H H
.

ese Just where I am and where I'1ll never go.

I ... trevel books by writers who ... to Pakisten.
I ... people telling stories of adventures in Iran.
I ... TV documentaries about China and Brazil.

But ... abroad myself; it's making me feel ill.
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I ... severel lengueges like Hindi and ialay.
I ... lots of useful sentences I ... able to say.
The further plece I ... was to the Isle of ian.

And that was full of tourists from Jamaice and Japan.

I to Athens and I ... to Rome.
I the Pyremids in picture books at home.
I across the sea or ... inside & plene.
I . my holideys in Brighton in the rain.
Jonethan Dykes {(lyrics)
Robert Campbell (music)
iv) Steps : -Play the cassette and let them

£il1l in the missing words
~%hen they are finished, sing the
song together.
-3%hen they have lesrnt the sonz
by hesrt ask a group to sing
line one and the other group

line two etc.

TECHNIQUE A.4. IF YOU'RI HAPPY

i) Topics : -Conditional Sentences
-Commands
ii) Objectives : -The student is able to react to

an indirect command.

iii) Egtimeted time : =20 minutes
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iv) Hlateriel needed : =-Famous British and Americen Songs'

casgette and & text.

1r

YOU'RE HAPPY

Lf you're
you know it
If you're
you know it
to show if%t,
you know 1t
Replace: (1)
(2)
(3)
(4)
(5)
(6)

v) Steps + =Digtribute

casgssette

happy and

clap your hands 2x

happy and
and you really want
If you're happy and

clap your hasnds

clap your hands with:
clap your fingers,
slap your legs,

stamp your feet

say 0.K.

Do all five.

the text and play the

-Sing the song together

-Sing the song together and react

the commands

~Sing the so
student to

ng and ask a certain

react to the song

Jazz chants are introduced and developed by Carolyn

traham. They cheatty repetition of American English. They

help build grammar and intonation in a clear situation.

They also sound humorous.



TECHNIQUE A.5.

EASY SCLUTIONS

i) Topic :

ii) Objectives

iii) Estimeted time

iv) Material needed

Carolyn,
1978,

1
Grehem,
Press, New York,

The Simple Present Tense

(Present condition) and suggestions
~The student 1s able to express
present conditions

~The student is able to suggest

o

something in & simple way.
20-25 minutes
L cassette by Carrolyn Graham

entitled: Jazz chants and a text.

EASY SOLUTIONS

I'm hungry!
Have a sandwich.
I'm anzry!
Celm dowm.
I'm sleepy!
Take a nep.
it's chilly in here!
Put on sweeater,
Open & wincow.
got the hiccups!
Drink some water
My nose itches.
Scratch it.
My feet hurt.
51t down for a while.
iy shoes are tight.
Take them off.
I have & tootache.
o to the dentist.
I have a headache.
Take some &aspirin.
I'm lonely.
Call up
I'm bored. 1
Go to a movie.

Gee,
Gee,
Gee,

Gee,

Pt

<

I've

a

friend.

Jazz Chants, Oxford University

D. D3.




v) Steps

B. English by Radios
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-Explein the expressions

-Plaey the recording and heve the
students listen.

-Listen and repest

-The teacher "compleins" and the
students suggest the solution

-Divide the class into two groups
and ask one group to complein
and the other to suggest the
golution

~-Peir work

~The teacher acts the chant out
while the students suggest
solution.

-Have pairs of students to sct it

out.

For advanced students we can recorded the news from

BBC London, ABC #elbourne or Voice of America (VOA). To

help comprehension it is possible to record both the

Indonesian version of the news and the En_:lish onec. VOA

has also & specicl programme called "Special Enzlish™ in

which the news uses very simple English and is read very

slowly.
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of the three broadcasting

station:

NAYE CODE TIVE WAVE
Radio "This is Radio 17.00-02.,00 WIT 5995
Lustralia tustralia, The 15.,00-02.00 WIT 6045

Overseas 04.00-05.00 WIT 6035
Service of ABC" 19.30-03.30 WIT 6080
07.00-15.30 WIT 21680
"Inileh Radio 17.00-21.00 WIT 11705
Australia, di- 07.00-08,00 WIT 11855 &
pancerkan deri
elbourne 18.00-21.00 WIT 9640
Australia“ 06.00~07.00 WIT 11855 %
15365
British "Thig is London  Almost any time 25650
Broadcasting calling Asia" of the day 21710
Corporation 21550
(BBC) 17880
17790
15310
15360
15070
15435
11955
11750

etc.
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NAME

CODE

TINME *

WAVE

"Inilah BBC

LONDONY

20.

. 15007.30

0-20.30

WIT

WIT

11865
9825
9580
7180
6080
17695
11910
6050
3915

Voice of

America (VOA) Voice of America

"Phis is the

"Tnilah sueara

Americg."

oT.

18.

20.

05.

.00-07.00

00-11.00 W

00-02.00

30-06.30

WIT

WIT

WIT

26000

21460

17820
9770 etc.
21540
17740
7115 etc.
21615
15160
6110 etc.
15395

9760 etc.
17780
15215 &
11805



NAME CODE TIME WAVE

18.00-19.00 WIT 15250
11930
9630
21.00-22.00 15425
9730
6030

Besides this both ABC and BBC broadcast English
lessons for Indonesian students too. ABC's books are
published by PT Sinar IHarapan and 3BC's by PT Gramedia.
The BBC's lessons are also accompanied by cassettes among
them are:

1. Follow Me - & functional course

2. The Sedrina Project - English for travelling

3. People You Meet - rather structural
4, Getting on in Inglish
5

. Aftermath, etc.

C. Audio-Visual Aids

Let us now have a quick look at video cassettes. It
is not easy to obtein video cagsettes for teaching American
Inglish, on the other hand there are three sets of British
English ones. They are all produced by BBC London. They
are:

1. follow e - 8 cassettes
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2. People You WMeet -~ 2 cassettes

3. The Sadrina Project =~ 2 cassettes

Some very rich schools which have Video-Cassette-
Player mechines are suggested to buy either i#Follow Me or

People You Meet or both.

TECHNIQUE C.1. WHOSE IS IT

i) Topic : Possessive pronouns

The student is able to use

ii) Objective
possessive pronouns

20 minutes

iii) Estimeted time
iv) Material needed : A Follow cassette and a text of
the dialogue:

Woman ¢ ¥May I heve my coat,
please?

Lttendant: Which one is it, HMadam?

Woman : That one.

Thet one's mine.

Attendant: This one?

Woman ¢ No. Theat coat isn't
mine. Hine is the one
next to it.

Attendant: Here's your cosat,
Madam. And is this
yours? This umbrella?

Woman : No, it isn'ft.

Attendant: Oh, dear! Whose is it?



v)

Most
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Yoman : Don't worry.
I think it's my husband's
umbrella. John! Is
that your umbrella?
Husband : Yes, it is.
Woman (to
Lttendant): It's all right. It's
his
Steps : -Review the forms of possesgsive
adjectives and possessive pronouns
-Play the cassette, only the pert
of the dieslogue
-Pley agein
-Have the students memorize the
di=logue

-Role play it

Extra laboratory work turns out to be very useful.

students will enjoy watching the video or other

“"educetional® films like "The Sound of Kusic", "The Highway

to Heeven" (TV series) etc.



Chapter VI

TEACHING GRAMMAR THROUGH ACTIVITIES

There are, at least, three kinds activities that are
really beneficial to the teaching of grammsr. They are:

1. "The Cocktail Party Game"

2. "Interview the big-shots" and

3. "Surveys"

4, "Grammar Through Conversation"

5

. "Bingo®

TECHNIQUE VI.1. THE COCKTAIL PARTY GAME

i) Topic ) : Question-word Questions
ii) Objective : The student is able to ask
questions

iii) Estimated time ¢+ 35 minutes for 20 students

iv) Meterial needed : a table of activities

wa snm  BORN  FAVOURITE ,
NO. ADDRESS AGE ywupry WwHEN TEACHER DNOTE
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ind a list of questions to ask

1) what's your name?
(even though they mey heve
slreedy known ecch other)

2) Whet's your address?

3) How old are you?

4) Where were you born?

5) %When were you born?

6) Wno is your favourite teacher?
*¥Cultural notes is needed, that
is when these questions are
likely to come into use.

-Group the students into two.

(T3

v) Steps
Each group consists of about 20
students

-Bring them to the hsall

-Let them ask questions and Jot
down the answers.

~-While they are doing this, the
teacher walks around snd "Steal"
some of their answer, like:

- 15 Solo Street

- 5 October 1967

- ilr. Tono etec.

~The teacher goes back to the
class room and write questions
for group A:

e.z.: Who lives at 15 Solo Street?



TECHNIQUE VI.Z2,
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Who likes Mr. Tono very
much? etc.
—When the students are finished,
bring them back to the class

room and go over the questions.

INTERVIEW A BIG-SHOT

i)

ii)

iii)
iv)

V)

Topic : Tenses

Objective : The student is eble to esk end
enswer questions.

Egtimeted Time : 25 minutes

Meterial needed : paper

N

w

teps

&. =Prevare, at least, 20 names
of world or national
importance: Ronald Reagan,
B.J. Habibie, Cory Agquino, etc.
Write these names on & pilece
of paper of 7 x 15 cm.
-Prepare a list of activities
in Simple Past Tense, Present
continuous Tense and Present
future Tense. e.g.:
1) went to Menila last week
2) 1s going to hold a press
conference tomorrow morning
3) is presiding a meeting etc.
Write gt least 3 statements

~

on brown paper.
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-Distribute the names to the
students who sit on the night.
Tell them that they are the
big-shots.

-Tell them to choose what
activities they did (at least
3), are going to do (at least
2) and are doing (at least 1)

-Ask them to write the sentences
down

-Ask the students on the left
to write 3 questions:

1. “What did you do last week?
2. What are you going to do?

are you doing?

(3

Wha

(Y]
L ]
=

~These gquestions do not sound
naturgl but they are of the
students' level.

-Have them interview each other.
-When they are done, have them
exchange role.

~When all is done, have them
write a report: ie. went to
ilanila lest week and he is

going to ... etc.



TECHNIQUE VI.3. SURVEY

i)

ii)

iii)

iv)

Topic

Objective

Estimeted time

Materisl needed

Steps
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Simple Pregent Tense (Interrogative)

and Quantity words

The student ig able to ask about

hebits

25 minuteg

paper

8.

Prepare a list of questions:
-Do you sleep late?

-Do you pick up your nose when
nobody's looking?

-Do you eat out? etc.

These questions hould sound
funny.

-Do you talk to yourself.

-Do you sing in the bath.
Write at least 20 questions
-Ask the students to choose 3

out of the questions.
-Lsk them to draw a table like
this:

SLEEP LATE EAT OUT PICK UP WOSE
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—-isk them to esk the questions to
es many students as possible and
jot down how meny do this or thet,

for example:

SLEEP LATE EAT OUT PICK UP NOSE

means yes, means no.
=%hen ell is ready, ask them to
conclude the results:
¥£11 of US i cevnn et
¥Jost 0f U8 vevi it
¥50% Of US veveevneennncens .
¥lew O US tevvivnnnnnce nons
*9 out of 15 students ......
¥A11l but one of us ........ .

¥UoNe Of US weeeveoosenonans

THECHNIQUE VI.4. GRAMWAR THROUGH GUIDED CONVERSATION

i) Topic i -any
ii) Objective : -depends

iii) Estimated time : -usually 20 minutes



I

He

She was
It

We |
You } were
They

working.

THE BLACKOUT

Last night at 8:00 there was a blackout in Centerville. The lights went out
all over town.

A. What was Doris doing last night when the lights
went out?

B. She was taking a bath.

A. What were Mr. and Mrs. Green doing last night
when the lights went out?

B. They were riding in an elevator.

7. your younger sister 8. your father 9. Mr. and Mrs. Jones

What were YOU doing tast night at
8:007 Tell the other students in your class.
- -

o - e e Y
L1G0 —. S —

Y

[ |
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iv) Material needed : -SIDE BY SIDE, a grammar book, by
Steven J. iolinsky and Mary Bruder
Hewton or photocopies of the pages.
(See p. 123)
~3ight words on flashcards:
these sizht words are needed to
help to transfer from the book to

the students real life.

v) Steps ~-Explain or review the rules.
~Do the exercigses in the book.

-%hen finished, go on when the

sight words.

words/phrsses.

TECHNIQUE VI.5. BIEGO

&ag“flﬂfwﬁ

Bingo can be used to tesch very elementary maté;ial
like: the alphabet, numbers and basic vocabulary. It can
also be used to teach prepositions, irreguler verbg, time
and so on. It is true that we need to work a little harder
to prepare the lesson but bingo can be very amusing and
chaellenging at the same time. The following is an example
of & bingo game for memorizing the past forms of irreguler

verbs.

1?-.Tolinsky, Steven J. and Bill Bliss, SIDE BY SIDE,
ENGLISH GRAMMAR THROUGH GUIDED CONVUERSATION, Preatice-Hall
Inc., IEnglewood Cliffs, NWew Jersey, 1983.



i)

ii)

iii)

iv)

Topic

Objective

Egtimated time

Meterial needed
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-The Simple Past Tense

-The student is able to memorize
the pest forms of irreguler verbs.

20-25 minutes

-a 'master' piece of bingo. This
sheet/card consists of all the
arrangement of the pest forms of
irregular verbs. This piece looks

like this:

Cerd 1

went put rode cut
read spent hit broke
sat sent chose met
reng seid fed forgot
Card 2

went drank put ran
flew said sent fed
did cut bought ate
came met broke spent
etc.

We usuelly need at least forty
such cards for forty students.
-The second thing that we need is

bingo cards which are the copies
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of the master piece but each cerd

is cut out ana well covered with

nlastic.

-#inelly we need chips made of red

or green card that look like the

following:

iv) Steps : -Distribute the cards but keep the

master pilece.

-Pistribute the chips, ten for esach

student.

-Zxplain the rules:

P2y
s

The teacher or the winner will
reed the words. What he/she
reads is the infinitive form
only.

¥hile the teacher is reading,
every player puts a chip on the
past form of the word read.
When the chips have form a
diagonal on the player's card,
he/she has to cell out:

' BIVGO', end bring his card to
the reader to prove that he/she
is winning.

The winner will bve awarded with
the right to read the master
plece.

(To help the reader, the master
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plece can be accompanied by

the infinitives).
-Play the game.
-Review some of the difficult one.
-During the geame, check who should
be the winner by seeing the number

of the card.



Chapter VII

CONCLUDIRG REWARK

There are various weys to teach gremmar. All we
need is creetivity and herd work. We need to be creative
in finding and improving techniques. We need to work hard

to prepare for the techniques.

iost of the techniques presented in this thesis last
no longer than 30 minutes, meaning that we can have more
than one techniques in a period of teaching. We can be g

circus organizer to present a lot of amusing items.

The techniques are meant for eliciting or practicing
a pattern. They are degigned to let the students learn in
a more relaxed situations end to enhance learning. Learning

is more importent than teaching.

Finally, all oi the sbove techniques are subject to

adeptetion or change.
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APPENDIX 1

— — -

(a) @—vml the rules of English

Rules of English

Subset of English described by
forma!l linguists

Rules of Enghsh (entire circle)
Applied linguists' knowledge
Formal linguists' knowledge

&

o

- Rules ot English
Formal tinquists' knowledge
- Applied finguists’ knowledge
Best teachers' knowledge

———————Rules of Englisn ’
Formal linguists’ knowledge
(o) Applied linguists’ knowledge
T Best feachers' knowiedge
Rutes tought

_—— Rules actually learned by
- the best students
(f) Rules used in performance
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5 CE IN
Krashen, Stephen D., PRINCIPLES AND PRACTI
LANGUAG% ACQUISITIO&, Pergamon Press, 1983, pp.92 - 9.

IKCCND



APPENDIX 2

THE TOTAL TYPOLOGY

Of STRUCTURAL PATTERN DRILLS

1. Repetition Drills
A. Verbatim repetition
B. Open-ended repetition
C. Dialogue repetition
ITI. Discriminstion Drills
A. Pattern recognition
B. Context recognition
C. Function coding
III. Alternation Drills
A, Morpho-lexical Drills
1. Single slot substitution
2. Double slot substitution
3. #ultiple slot substitution
4, toving slot substitution
5. Correlztive substitution
a. simple
b. complex
B. Syntactic Drills
1. Ixpansion
2., Completion
3. Reduction
4, Transformation

5. Intesgretion
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IV. Reply
A. Two Stage Drills
1. Short answer
2..Comprehension questions
3. Rejoinder
4. Comment
5. free response

B. Three Stage Drills

Paulston, Christine Bratt and Mary Wewton Bruder,
TEACHING ENGLISH AS A SECOND LANGUAGE: TECHNIQUES ANWD
PROCEDURES, ILittle, Brown and Compeany, Zoston, 1376,
op. 11-12,
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