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fChabter I"

INTRODUCTION

“1.1. BACKGROUND OF THE STUDY

It is very onious that Engliéh és‘a méans
of cohmunicafion plays a‘QéryriMpoftéﬁtA'fble--iﬁ,
‘this modefn,life. Evéfy'uﬁiVersityioriﬁollege: in
Indcnesi$ always put, Engiiéﬁ . as oné"of“qthé
subjects which is tested for on SMA gréanfé\Qﬁ§ j
 wants to:enter its facuity.4rAndroné  wH0 maéte?; 

"English has mbre'ﬁhancésrto getia _jﬁb:'bofH  in

foreign . and domestic companies. Maoreover,  mddeYh ﬂ°‘

sciences and new innovation mostly are written in

English. J So, one who is able to read - and
B as o an

'comprehend-those books is a step ahéad7of'ohe _whb
is not.

Realizing the situation and the need ‘thatf ;
appear in Indonesia howadayé, the government triesl

Ty

to do kSOMQ. iﬁprovementsf toward the. field ~of -

education. - : S e

,The"gén§ra1 instruttiénal:objectiQe of the-

1984 English Senior High School  Curriculum . °

mentions, as I take from E. Haryanto’s thesis,

that4_the Students are expected to comprehend fhe  _

content of a certain passage or article of a
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~certa1n tOplC written in Engllsh. Betauae of 7£5é??
‘obJectlve nf the hew currlculum 1tria aure'ltnat"
rreadlng cnmprehens1on is’ given mor e attent1on 5andl;j;
15 put as the flrst prlorlty in Engllsh 'teach1nge¥:tx

,;we"can See 1n the curr1cu1um that,'read1ng 'Ahd:fééa

vocabulary bu11d1ng get the most time: allotment.t,

The‘,added time allotment for \éding ahdﬁfff

vocabul ary, bu11d1ng, and the changes in 'readlng 

passages '1nto mthe new ones ‘show us that the
' éttenpté‘toward 1nnovat10n and cnnstruct1on in the*,ij‘
field of readlng 1nstruct1on in Senior H1gh Schoof*'W

fhave been made by the government.

A11~ the facts stated above make us sSee- :hQW”f'

rimpoftant ‘ readxng 5k1115 , especially ',readlng

tompfehen510n are. As Brlght and McGregor say.

“Dnly by reading can the PUPII acQuiref/:,;k«’”w

the speed and skill he will heed for
practical Purposes - when_ . he leaves
- school. Inour literate soc1ety it is L
- hard to imagine any skilled work that
-does  not requ1re the ability to vread.

VjPYOfﬁSElOHal ~competence depends on . -
‘,/' . '
1a. Edy Hafyanto,‘Tne 'Corrglat1on Between

The Reading Interest of The 51  1985/1986 seron
Semester Students of the Ingone51an Department - of

CIKIP Sanata Dharma in gg11sh Passages and Their .

Achxexgmg in Readlng Comgrehen51gn, (Unpabilshed;
Thesis, TKIP | Sanata Dharma, Yogyakarta, October

| 1986), .p.1.

25.4. Bright and G.P. Mc Gregor, Teaching

~Engl1sh 25 a Second Langua ey (Thetford, Nor folk, ,
'Great Br:tain, Lowe % Brydone, Ltd., 1973), P-52." -
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-~ Bath the curr1cu1um 1975 and 1984 state that} ;

- reading comprehen51on'15 the obJect of our. Engllsh 

‘teaching. But the complaint about the result :6ff f’”’““

“teaching English remains the same.,SMA  graduates

are still not able to read comp?ehenSivély_ bo0kéf

written in English.

There ’ére' several factors which = may
jinfiuencé the succéssfof reading 1nstruct10n such ‘
’fas' vocabUIary,.'grammar, curr1cu1um, sklllful'

-feachers,rstqdenté' interest, and,so On.;As Jameé_

Ward stéfes: R

""Réading‘is perhaps the most difficult

"language skill to teachy for it
"involves so0 many different elements:
mechanical  eyes movement,  grammar

vocabulary, Phonetics, spglllng, and
,1nte11ectual comprehension' .

.Some opinions;'however,<put vo-abulary asf

lthe most 1mportant aspect or the main factor whlch

‘influencesi readlng comprehens1on. As Allen.’says}v
f-there 15 a great deal more: to learn about read1ng;}'
,The first thlng that usually comeé 'fb ~m;nda"iéf f5yf 
vocabularyg. Without a wlde'range of ybtabuléfy;;~5f

nhobady can  read withymuch, éompfehensiqn.4)L'Ahd

Srames Ward, - "Techhiques for  Teachihg

Reading"”, English Teaching Forum, Vol. XVIII,

Nu.Z,RCNaShington= April 1980), p.Z2.

4V1rg1n1a French Allen, *"Teaching Béginhihg;u-
Readxng" English Teaching Forum,  Vol.XV, - Nu.2, -

(Nash:ngﬁon: April 1977), p.24..




S S T e T

4

Cushenbery also confirms how important Vocabula}yx

is. He states:.

"One of the most important aspects of
reading is the degree of vocgbulary _
power possessed by each student.™) - .

I do agree with the opinions which say that

vocabuiary is'the main factor in the success of

reading ‘compfehensioﬁ. If the‘studénts réad 7an

. English passage and find sqmé new wordé fhey 'dd
nhot Vunderétand df _course they wili rfind
‘difficulties in understandingrand in'cdmprehendihg
the passage they read. And finally thévaiilfst§§ '
féading. So, it canﬁof~bé.dehied fhaf fhev'hééfery;

of vocabulary holds a strong vrole in reading

comprehension.

It is very <clear that readiﬁg_' wifhout7
comprehending is useless. And in comprehensive
reading there is no doubt that the teacher should .

be aware of students?’ masteryqin vocabulary.‘lAs:,

Skills in the Content Area":

"Vocabulary enlargement is a 1lifetime

‘process and is the responsibility of
every ‘teacher who emplgys print  media
as teaching materials." ' T

?Donald c. Cushenbery, Improving Readingjf

. S—— S ————C————  pr—————

Thomas Publisher, 1985), p.38.
' 6

Skills in the Content Area, (Illinoisy Charles C.

ibid., p.5S

Cushenbery ‘writes in his book "Vmgrdving Réading j‘1  Qg 

e




Though all of the sééteﬁentg éoné‘show.‘usi
the role rof sfudénts?'méstery.in rvocaﬁulary iﬁy
their maste;y'bf feadingrccmprehenéioh, stxll many   ;
teachers give little attent1on to the teach1n97 0f5  7
 yo;abu1ary- They seem. not to know the '1mportance;
 df teaching vocabulary. Thlé has been observed ‘bythy

Lie Kim San in his thesis. He found that teachers |

put 'vocabulary':as a last priority in - their
teaching. Only very  limited time is spent on

‘vocabulary teaching, wusually it is included in

' 7)

"feadihg_ . Thfough ' questionaires. which  he
distributed to some teachers at‘ éome-'SMA5s he,

,ga1ned the data of the prof11e of tearh1ng Eng11sh“

at. some SMA'S in Yogyakarta. Accord1ng 'to »the;'~~arr

priority given by the -teachers{_ he put ‘ thq ;¥fﬂfQ

language elements and sk1lls which are faught iﬁfﬁ 

the fo11ow1ng sequence;a)

I:TGrammar
ZQ,Réading_Compréhénsion
3. Conversation

4, Vdrabulary

11ke1y to cause the students' limitéd_ vqcabuiafy;

resultlng in the students' poor compréhension;

7Liem: Kim San, Lack of VQcaBulérg: One
Factor Causing SMA Graduates'®’ Poor English Reading

‘Comprehension, (Unpublished Thesis, IKIP Sanata .

Dharma, Yogyakarta, January 1985), p.25.

Brbid. L

,The negllgence ofﬁteaching» vdtabulary 'is ;very/;fﬁff




Finding such a'fatt I choose vocabulary Vae,"

it ,'iS:Athe most 1mportant, factor 7Wh1£h~' m§y 7Q;f7f'

'influence; : students" mastery in ~reading

comprehension.

AVUn the other hand, E. Haryanto in his thesis

states that the students' maétefy '*nfvvocabulérye?

‘does hot affect the results of thelr 'méétery,'ine'

- reading comprehens1on, or, there is ho cOrrelation.f\'

“betWeen the two subJects. This opbositeTeOPinibn,'

. madervme curlous to do a case study to . find therj‘fﬂ

'cdrrelétion between the‘,students’ masteryT 'iﬁ;‘;~*

vocabulary' andr their' mésteryg- in teadfng

comprehension.

To come to the'hatter I conducted‘ta: casé'T;gf

estudy,quIng f1rst semester students of SMA Stellatilf

-Duce. This study is then underrthe t1t1e ﬂAifcasefﬂ
studyr on the correlatlon between the ~mastery ;df:
' vbcaanary end in read1ng comprehens1on b? SMAE

Stella Duce'.

1.2. PROBLEM IDENTIFICATION

In ident1fy1ng the problems within = the .~

rreadlng passages, there are three main*fettdfs'df}fL

this study that need to be -well defined. This .
' stndyfis entitled "A case”stndy on the cbrrelétiqnf

betwéen the,masteryaof:yq;ebulary and in~  reading .
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comprehension of SMA Stella Duce." Therefore, the
"f1rst factor that should bhe definéd Vis C "The

mastery of‘vocabularyh, thé second is "Thé'maétery

of reading comprehenéion"; and the third is _ "The

students of SMA Stella Duce".

Cad Ing,magterx,gi xdtabu;arx

One of the problems a language teacher faces

is hcw to deal with vocabulary. The problem exlsts‘

when the reading material is di fficult 'ftq' 3

understand. As a result, vocabhlary is not ’really

paid spécial attention ¢to be -many  :Languag¢: 
teéchers. ‘Tﬁey'tehd to cénsider fhat 9@cabQIé?§'
does not haverimpartant ro1e in reading passéééé!
This,point.of viéw may Hinder the'awaféﬁess_of_fhé;

importance of the vocabulary ‘teaching. As a

result, the students have ' no  mastery | of

vocabulafy. They are lack of it.

BUf'~What Vis.'réally meant by;”"mastery’

itsel f? The DOxford Advanced Learhef’é' Dictionary

‘of Current English says thatr'mastéYY’“ié:

"Complete control Al knowledge (of)-
supremacy (over)" ,

Nhereas Nebster s New Twentleth Century Dlutlonary’

Unabridged def1nes ’mastery’—as:

9A.S. rHornby, Oxford Advanced Leérner’s
Dictionary of Current English, Third Edition,
(London, ELBE Oxford University Press, 1974>,

p.523.




rgalned through hard effort.

Or it also has another méaﬁigéfs

_by,people in the1r life to make up_a_langusge;:h‘

4are the students, specif1cally the f1rst rsemesten:h
':;students of SMA Stella Duce. They are glVen,?fqrtYh};
htest, 1tems on vocabulary and 1f they can. ,de'ithe}I
;{test.ﬁell*and get'hiéh sspres they arefftpnsiaen;;;

ltto hayera,mastery of vocabulary.
'the"fourytreading' paSSAges,' Each ~of  the f@ﬁnr)

VCentury D;ctlonarx Unabridged, Second Ed1t1on,‘
v(New York, S1mon and Schuster, 1983», p 1108.

"Mastery Vabxlity, expeEB) knowledgeg';f
em1nent skxll or power. " _ e S

" so the term 5mestery’,means haV1ng _ab111ty:gtff75%

of -knowledge.'From the two def1n1t1ons above,;.1t;fyy7y

is,—obvious that mastery of someth1ng ran only ber

-

Accbrding to s'dictiénaryy”votébuiary;mesns{nﬁi

'ﬁtotal' number  of 'wprds whieh’i(with«h
rules forllsombining them) make up —a - .
_language " R - S

7 u(range'bf) words known to, or used ?i)
‘a person, in. trade, profess1on, etc o

So vocabulary is a number of words wh:ch isr'used:h:f'

*T I thls study the people who use the"worde;ir

;The Gords'onrvocsbuléry,testrare thkenrrfﬁgm&gf

IoNoahr'Hebster,' Nebster s New Twentieth

IlHornby,iog.citj, 959.

12bed.




feading tpassageé istfdliowed,By'tén dUéstiohéftén-t'
'vocabulary. So, as 1 have statﬂ;d, all of the testh;fm
 1tem5 arg'forty. Each of the test items fconsxstsrrx
of“foﬁr~options.-5ince the'testfis' ahrrobjéﬁttye°“'5‘“7'

test, whattthe'étudeﬁté should do is chobsing:fthef“'t

meaning of>the word’ from the four optiohs‘given.fg't

If the students do'lfhét bent | well ehay

t»unddpbtedlyf comprehend the paSSages,,tHey {read

because"the ”words on vocabulary test 'ére,btakéh

from fthém.;This is not to say that comprehens1onﬁfti:

’depehds_ onrryoﬁabulary ‘thy. But I think thef:tif"J

students’ mastery of. VoéébUIafy gi? the :mostf;irb
important’ factor V'in feading" comprehénéién-f
Vbcabulary has the tloseSt  félatiOHSHip7  withi'

‘reading comprehension. In this respect;'rKrushefiﬂf

also believes so. She say55~r
"Of prime ;jmportaﬁce' in vreading is
vocabulary skill. The reader must . know

the meanings of enough of the wor?a) in
a sentence for 1t to make sense. :

There '15 no doubt that w1thout knowlngj:théL

" meanings of the words ‘the students would hnot be

' abIe 'to catch,the,yessage conveyed.'Brutten.'éiébifiw

notes the importance of the role of "the students’
mastery in vocabulary. She says:

13%anna Fisher  Kruse, "Vocabulary  in

" Context", 'English Language Teaching = Journal,
Vol.XXXIII, Nu.3, April 1979, p.208. T
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"Comprehension of meaning can be
seeriously impaired by1§9e presence of

a limited vocabulary.,"

The explanation above shows usfthaf;there is

a relationship _between vocabulary and 'reading:

comprhension. .

(b) The mastery of reading Comgrghensioh o

As I have stated above, the term ‘“"mastery" =

means having ability'of-knowledge.rrn this case,

héving ability,of reading comprehension.

According to a dictionary,  ¢omprehensi§h  

meanss

"The mind?’s 155¢ct or power of
7understandjngl" :

;Sd the mastery of-reading‘comprehensidh'isr-dné’éi;~'

ability oflundefstandiﬂg or comprehending passagé57-7

that he readé. "He iSi able to ‘undgfstand, thé‘; U

. author’s messages.

It is the studéhfsf " mastery 'of readihg

'chpfehension- we deal with. In this studyuqfhéfr'
studénts  are ’giVeh',four differeﬁt readiﬁg'
passages. Besides ten questions on votabulary,'ten;

guestions on reading comprehension appear after =

14gheila R. Brutten, "An Analysis of Student

and Teacher Indications of Vocabulary",. RELC
Journal, Vol, 12, Nu. 1, (Singapore, June  1981), -

pFBBf

15Hornby, op.cit., 173.
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every'réadingrpassage.eOf course the qUest1ons aret

!

"based on the passabe. They ask about what in_ the

, paséage is. And the sfudents are instructed to'ido‘

;studentsff mastery 'of,‘compfehension;'rnlf,7 £héf f;e5ef

the forty test items.

The test is an objecfiVe test S0 afterreVerYf5 
test“*items"there éfe four optionee given}' Theﬁ
students 5hou1d .choose Ohe correct answer from the'“

four options."

The result can be seen thropgn “the - écores:ecf”l‘y

achieved - by the students. It will indicate the .

students ~get high scores,‘they‘are;Considered “to

have a mastery of.reading,comprehension.V Or  if

they' get low scores, we can say that they ieckffﬂl'?

mastery' of reading cohprehension. Genera11y 

speaklng, the scores achleved by the students show Lo

'thelr mastery of readlng comprehen51onm

Cc). Tng students of SMA Stella Duce

In this study I actually'want to . know  thef[z~«

ccorrelation between the mastery of Vocabularyilenofc'

in o readlng comprehension of SMA 1studen£s. There

are So many senior hlgh vschools in - YogYaEarya

which - have dlfferent backgrounds' concerning}V"’

conditions, facil1ties,'status; and so ohn.




V,Tﬁ*:fdh fé"ca$e gtdﬁy'at‘eQéFy Sehiok  ﬁi§ﬁ1fff¥£
séh§o1:"1§'imposéib1e;7ifin§£fimpk3cf§c;ble}zfnaﬁyfj ”'
,facfofsr preVehtvnme,:frbm ;GOiné éo}f'They 'fafg 
‘,éﬁdnomyikpowéf, ébi;jty, fimé,'chaﬁ;é; to hame But ; ;7
VA< few}*Be;§usé-6f the factors»meﬁtiG"Ed _abové;if«f

’_Chboée éﬁA'Btélia Duce to run,thig.study;

We have ,kanﬁ; thét ’SHA éiei1a»'bu¢e"igf[f
regarded as one of the best senior high scHo61§;iqi'
B quyakarté-' The sﬁhdolj,has h1gh qua11ty ' éﬁdf
Véchieyément; ~So the school used  in' this téfﬁd*;;ﬂf

,couidrbe the representativer

fAS fthéfst;tement»éb;verééyg, thé,sﬁhabi}'i;"
cthid@fEd ’t0 héYefhfgh“qﬁélity andi;achiéQemébt;1 £
it ig undéniab1é that many SMP gkadﬁates'wan£,tt05 
;contihhe» their":sfhdy‘atlfhat Aschoo1."Nd£  6;fy?7 
]graduates from Yogyakarta but also from manyAﬁther 
areas yihrrlndone51a. It means the s;hoolf has ra{fif
"g;;ét variefy of students. A11 of the students whoiif'
‘féthy:lat.,the school are g1rls. Indeed, ﬁ, i:gré?“
Agifi school. ” (
» In‘ th15 gtudy I'conducted a case’ :study 'Qﬁt;g_,
i&ﬁe' first»semesterbstudents of the,'h1gh schoolQ; fo
;fhészlrst semester students are the students  Qﬁ§ }:;"
;re fin the f1rst year of three years study1ng7 ;&i£f
"SMA;,Sp, they are in the lowest grade of the grade«ﬁ !

5chdql;
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After studying for ohe sémester or may be

one year in Senlor ngh Schools the students -are

divided into three different classes accordxng rfoﬂ,'

'their‘,abxlity and interest in the subjects. Thé,
stgdénts' in the Ianguagé'clasé,‘for'exémplej 'afe

given more time allbtméntnihA English, than thé 

students in thelphysics clasé.'This is'becauéé,thé';xryk'

classes have théir'bwn goals. That is- why 1I choose

the first semester students. They are not divided -

'yet;- Théy'get the same amount of time- é1lotmént

and the same materials in learning English.

1.2.1. Some bxndranceg
Factdrsr which canrbe-a hihdféhcé_ to the

success of reading instruttion are"several din o

humber. I, howéver, will only present the outs1der' o

‘language 'element factors whxch, I th1nk, are  fhé*

most visible Vfactors that‘ may ianUencéi the

suécess of feading ihsfruttibﬁ; The§7§ré - |
7? fhg teachers ’,7.' - . if ~ o ' f 
'—_theAétudénts | :

—~ the curriculum

Teachers need to understand that they play a -
very.important role in supporting‘theirr students’

reading skills especially comprehensive Cskill.

Cushenbery states:




,vreading to make their students interested. To. be

‘.probleme.; If the students d° “°t have'vmotlvationf:
o at ‘all to learn to Yead*it 'is’ hard 'fo}' thefh
;teachersf'{o help them to 1mprove thelr';?eadlng,e

'5k111. Dr if they come from poor fam111es if;,iéﬁﬂ

‘from( buying lsuch th1ngs, AISo read1ng is 5not;Qa,r”

e

“The content teacher is in a-: particu~ -
larly ~strategic posit1on to help  the
problem ‘reader. because  of "the
,opportun1ty afforded for V1ew1ng "wor k.
habits igd academ1c progress on a daily
basis " i : :

Teachers can encourage or. motlvate the1rr'

‘ Students 1ft° ihprove; their‘ studentgvffvread1ngf;ia?

: abllity,:iso;,\studentstlneed :good; teachersv’4t§33w

develop theirfreading ’abil1ty. And good tgathefg4ﬁ
arevthoee who do not depend on a‘ Singléj apprbach°“nﬁ

andvtechniquerln'the'teaChlﬂg ofcreading,:Teacherétfi

‘should dhaVe various kinds of ;ways’"of‘,teachfngv?f‘

such a teacher a lot of trainlng is needed.r
‘The . students themselves also have ”a*vgreat‘ith

influence in the succes of readlng '1nstructi0n;nﬁffﬁ

"So;; teachers ‘need_to consider :theirv studentgbggaf

backgroundo,lsuch“ as,vmotiVation ‘ and eCohoming'

hard ;for‘,them to buy var1ous 'k;nds‘~0f,~b00ks;ffg

_magazines,  newspapers, and  other  reading

reSOurces}‘Poverty and lack of money prevent itheﬁ

“habit in  their families and they place Clittle |

_16Qushenbery, op.cit., 30.
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value bnw'féading,,ﬁeading then is not in - theif?

'inferests. Again{Cushenbery saysi

FInfmany instahtes, a deficient soc1o~'
ecohomic background may caufgja lack of
interest in reading books.

Thelylaét féétﬁf is cu?ritulumi 1f the " fimé
,"allﬁtmeAt given for the teachlng of reading 1h.tﬁé'4
jcurricqum is very 11m1ted it is 1mp0551b1e to gef?7
a’ sUécéésfui irésult ;iﬁ 1feading‘i 1nstruct10n.;if:
Forfuﬁatéfy, the rgoai ;df"feaéhing English fini”
Indonesia is réadiﬁg; énd it géfé:fhei most tiﬁézﬂv
'aliatment in the curficglumi“iThé ;1984 'Engiish'

Sentor  High School Curriculum states, as I take

“.from Haryanto's the515.18)
"Gejalan dengan dasar pemikiréh' di
atas, maka . pembagian waktu 48 . jam’

efektif per semester  untuk _kegiatan =
belajar ditentukan sebagai berikut: 16
‘jam -~ untuk struktur, 28 jam - untuk
"reading dan veocabulary building, dan .4
Jam untuk dialogue. . ~

"It is 1n/acc0rdance with the way of
‘thinking above, that the d1v1510n of
‘the effective 48 hours per semester for

learning activities is  decided = as
~follows: 16 hours for structure, 28
hours for reading and ~vocabulary

building, and 4 hours for dialogue.

171b:d., p.100.

19Haryanto, ep.cit., 19.
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1.3. ﬂlﬁQllﬁEiUi‘ _

SRR , : N ,

'The',hypothesis,iﬁ this study is that there
is a positive correiafidn between the st@deﬁtsf~'
maétety iﬁ vocabglary and,théir magtefyrin‘reéding"
'compréhénsiﬁn. ~In otHer Wdrds; ,fhe sfudénfg?
mastery in vocabulary may influence the;r: ﬁastery

in reading comprehension and vice versa.

'1.4. PURPOSE DF THE STUDY
The purpose of this study is.to,find oyt. if

the mastér& of vocabulary of the ?irst',Semestér
Students of SMA Stella Duce correlates with their
mastery in reading comprehension. -
1.5. ORGANIZATION
For coherency in presehtafion this thesis is.

ofgahized in the following. way.

",Chapterr .I, as  we  have' noted, . is fhe~-f'

Introduction. ‘It.breéents'fhe backgroundvof' fhi§~
s£Qdy, the identification of the problems, the
pufpbses of the Qtudy,'thérﬁypothesis, and 'thé.'
organizafion. | | | ”

Chapter II deals with the literature which
relates to this study. The nature of vocabglary; 

the nature of reading comprehension, ~ the
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;relatfonshipr between the.  two subjects ’iarepf

presented in this chaptev.

Chapter III concerns with ‘methbdoldgy end}ﬁ

.Pl’ofce\duvr'e. . We W11’,1 - have* Ca 'lookh Cat the
idﬁﬁti‘ficatio'n of the VaY’lables USed i lﬂ thlsf

Sfﬁdyywdeta.;oilection'procedure, how the data‘“isf;“”'

orgahized, andrtechniquefof the data anaIys1s_

Chapter IV talks about the analys1s of _the

-data concerning the read1ng CONPYehenslon test and:
“the -vocabulary test. The average scores ach1eveth:f.
~.by the students in both tests are presented. here._e“‘w
In this chapter we can see whether or not masteryi]“'
°f‘~VocabU13VY hasra correIat1on w1th the,_mastgry;,,jg

of reading comprehension.

Chapter VVV‘iS':'the cpncIusidn i wh1chi755?
constitutes the results of the study PYeVIOuslyIII
A‘ di5Eu5sed" in the,'ear11er chapters.rh It;r'Isfff’

appreciable reffort to -conduct further:IétUdIeéI,

'whiCh will br1ng better results. SOftbirend thxs]j

chapter I offer a suggestlon._t—

'hrFollowing those five* _hapters ‘are l"theﬁff

b1hllography and the append1ces.




Chapter I1

REVIEW OF THE RELATED LITERATURE .

;that‘f‘e talk about in this study. Thus it is a °
_need' to know what vocabulary is and what readlhgrjl:

;comprehen51on isl

2.1. THE NATURE OF VOCABULARY

" As one of the threef'15ngdage.”é1émén£s;yi

‘vocabulary éhoUld,'lndeed, also be learned 1f :ﬁef‘

Wants' to master a language. Vocabulary is one ,afl

‘the factors causing students' Poor Eﬂglish readxngif'r
'comprehensxon.74 |
| In foreign 1a"éuage51éarning}féhé vac;bQiaky];;z
learned willAbe,eacier 1f 1t is s1m11ar to thatiof;;l 1
thek natlve fohé;kzt will be d1ff1cult fi'iglfiégﬁf
.‘dlfferent.‘ English vocabulary 15 dlfferent 'f;;ﬁ?;J
‘Indones1an in many respects. Therefore, Indonealabff;

,ylearners f1nd d1ff1cult1esi? *w1th'j~ Engl1sh?af7

A

‘,VOcabulary. Th15 shows us the need of the teachlnga?fg

of vocabulary.
Ther S are three aspects of Ehgliahf‘uordé,bf;

They are-'form, meanxngy‘and d1str1butionj?)~‘

lyarold B. Allen & Russel N. Campbell, '

Teaching English as a Second Langua g oy (New yYorw,v;;

‘McGraw Hill, 1972), p. 276 280.

/ 18':

. It is vocabulary and reading vcoﬁorehénsioan;;f*
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'zattnéhésrto~a word as a word.

‘Thé'.thangésr in form may“or,may"noty causgf"

tnangeé in~meaning. But usually a new form 'bringg{V*'

élsp a  new meaning. Thisrespeqiaily"deaIS'gﬁith

'derivafidnal' ,words} For example, the _~Qordl

’hafdly': It has a new form whlch is',dlfferent ‘7

from its*stem, that iSy,?hard’ And it has also '34

new meaning;
(b) Meaning

Atcording to Lado there arre'threé kindé,wﬁf‘u

méaning; They are lexlcal meanlng, rmorpholog1ca1

‘ meaning,‘ and rsyntactlc meaning. 'He 'classif1esl

meanings according to the forms they attach to.?)‘n

n

'an 1nstrument with which we can

The meanlng

draw or writé' that attaches to the formi' penc;l' j,in""

V;s called a_lexical meaning, or we usually call 1t

as - digtibnary! méaning. ,It'is the mean;ng thatfn

It is useful to note that there are’ two wordﬁnnn o

'iverbs such as fto take place', 'to look for', ':téf“yg“i

'gor after',"

habpen' ' to search'r' to tfy'fbrﬁinﬁdv‘\obfainir

to conduct or to manage '. Though each 13 ¢omposed 

of two<word5, each behaves in the same'way as that

of one word _verb, that is, the meaning is

2Ibid., p.278.

to carry on' ‘etc.f wh1;h mean. ' to.




”separhté, say, ' to go after ! to"inferpréﬁ ’fhe"

meaning of  it. It will beriwrong for us- to

interpret the meaning of each word in,SQpafétioh.

_ When we discuss about morphological meaning,

,é”amblévr the bound morpheme ' ed' that indicates

 pa5t fime. In a word such as 'listéned',~it‘ telis

'determined byrboth4words ag a unity; Sorwe,'cannot'f—

' ‘wef'pfimarily dea1 wi£h‘bound morphemes; Take. for -

us that thé action'has a1ready been dbﬁé;vxn  thé-vf'”"

saﬁe way, the bound morpheme’f ing‘

in the word

'walking' has morphoiogica1  méaning that the "'

~action jé'still going oﬁ.jThe mofpheme‘ s! in the

jword"pageé‘ has the meaning plural.

e

",Talkingr'about the kinds of meanings,“fhe

lqét‘one isrsyqtactic meaning. WHén we-talk‘ about;

results of the certain arrangemehts of the wdfdéir
in ,phrgséé"or‘sentencésnvTake for éxaﬁple,gfthe;
 ‘sentence ' There is a brown cat and a green ball

‘under  the ‘table'. When we read it 'wé'*willy

~

understand that it is the cat which is brown and

the ball which is green, not the othér;way round.

it we vrefer to meanings that come up as “the

‘We will also get the information that both the cat

and the ball are under the table, not above, or

beside, or on it; nor anywhere else.




";Actuaily,, besid;s‘those'meaningsithat\wé
have disﬁusééd abové;_fherg‘éfé other’~kind§"of”
meanings too. They ' are - cultural  Meaﬁihg;
aénptétive and coﬁnotatiQe ﬁeénihgi THe ﬁaraéfabﬁs;'

below are the discussioﬁrébout them.

‘'  Sometime we find some meanings exist in one .

culture but they do not ih>_anotherQ"Like,' fdr

éiahpie,'?the ‘word ' satelite' is not found dn

Indonesian until'rhdonegiah takes the word as'its;
,‘vdqabuiary énd changés if, raccording"tﬁlr ifé
mother  tongue, into 'sAtelit'.' similafiy, rfh§~
'méaningi Qayahg"is not found iﬁrwestern, ﬁultufes
‘until some weSternefs'stddy and introduce'.itr,fo

their communities.

'Now let us have a 1look  at the denotative
,MQaninga 'The denotatiye meaning of a word is its

basic or fundamental meanirg. It is what the word

expresses. Thus it.is:theysaﬁe'as lexical méahing:ﬁi' '

ForglinStance,‘if we saY' He has a‘big mouth';' we

refer to a man.thse mouth is big.;we‘really 4wahtJr'”'”

to say that the size of his mouth is wide or big.
Ne: uSé,:tHe'dehotative meaﬁing of the word','big

mouth '.

Beyond the fundamental meaning is what Qefft”

call the connotative meaning. It'is what a  word

suggests beyond what it expresses. if, again; 'wé
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‘iséy 'He h§s a bigmochV thls tiﬁe we réfer tﬁr ét; § 
',personrrwho  i§ §;fogant, we use ’Ehe ;bnngtat1§§:fffi
'Jeaniﬁgfbf'therwqrdr;big mouth';jqbnﬁqtatfdhé;zéf§37 *
roffgﬁir[uﬁédrr oﬁly :iﬁ 'Iiteréfure, ‘in“bpéms"

, pafti£uiarIy{'

<e) gjgtgiggg;gé -

«The distributlon of words 15 the restr1ct10n*i:“

i

'Vattached to the words in their usage, ~that‘iis}z
concernlng their forms and mean1ngs. The forms and  ;fif’

meanings‘-of words are determ1ned by the patternsygfa’f

of the syntéx on wh1ch they are put. Forr example,;

ithe word fname’ may functlons as a noun such ‘as in

'hlS' name is Smith ', or as -a verb in ‘they 'name3"'

'fhe~child John',-or ‘as an adJectlve in. Va nam€1éé§ ~

gréve' but as an adverb 1t changes 1nto ',namély' 

rsuch as in 'Dnly ohe boy was absent 'namely Iman
Even  some .othgri words are more strlctlyi 7' 
4reétri€f§d, for«éxampie the'Verb'?treaté', becomes?'

,Tcreatiye' as an adjective, and ’creation’ as”'éﬂ

S
\:

: Hords méy:aléorhave diffefenf  mean1ngs 'in;f;?f;

‘ dlfferent areas;z‘Brltish Engl:sh uses - the word

'soccer! to refer to a kind off‘sports, :wh11e¥
Americgn English uses ' foothall' to refer to the

same thing. It will be more confused'“becauée
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~

" British English uses 'football' to refer to what

American English says 'rugby'.

—Nords,may be typital of certain'areés fonly}

We - will ‘find» 'gonna’Iand *gotta’ in American

English but we will not in British English.

'Some words only exist in certain classes of

people, of disciplinesj; in‘*certain styles of

speaking or writing; and in ,cértain fields of

knoulédge_

'2.2. THE NATURE 0OF READING COMPREHENSION

There are four types of skills in learning a

language, théSe aret speéking, listening, réading,,*

~and wfiting.f

“Réading is the most impoftant,'skillr that -

~should bé faught1to Senior High School studénts as ,  

wéll UHiversity sﬁudents.‘ThéreJér; éctué11y many
réasons Qﬁy‘réadihg is the ﬁdst important lskiii; 
bﬁ£'~one'of,tﬁem is th;t society. requireé"péopie .
(in this cgﬁe,vthe students) to be able fq read.
We c;n ' iﬁprove purseiyés by | finding',rﬁé9 i

ihformatioh, new studies, and new opportunities'

“through reading.'Especially for the graduates of

-seniof. high schools who want to cbﬁtinue ‘their

study at university or to get é‘job} they must

- equip themselves with this skill. Many books are
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" written 'ln English and the students have to, ré&dfo}

3’ahdh.under5tand them. So 1t is no longer enoughngf

AiexplanationsihOn the”ﬁoSt impoftant,,reasons ‘whyf:hgT

-2, To rhelp others through readxng, 'fok éxgmplé;”'

%

€. Alkin, How JTo JTeach Reading Successfully,

'just o equip them w1th the abil1ty in‘fgrammar,';;

for example.‘

’Of readihgj He says that the one;~forexgn languageff

,skxll that students retain throughout the1r 11vesﬁ17"

PuPlls have to learn to read. The order1ng of :théiQ7if
kxtem does not 1mp1y prlority and there 'isfjgowé'il
joverlap; 

't.,To‘*bé aocepteqkbyﬂpafents, 'téathéré, peers,lgft

- Nu. 3, (Nashington,'July 1982), P- 17.:
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Jomésr Pétt 15 also aware of the imﬁb?tanfé?

is reading.S)

McNeil,  Donant; and Alkin*’ give their

rrcommuhity,‘ emoloyers; ‘and religioug(sxc)i~§g‘;

well as other groups.-h‘

"}reading to the blind.
S.hTo partlcxpate ’more fully 4'h'*fhe religiouo‘ij
,gxperlence and to seek spir1tua1 understahiiﬁgo}

'and«1nspiration through readqu.‘

3James Pett""Readlng. An ESL Skill at"“

University" ‘English Teaching Forum, Vol. xxifui
. 4Johh D. McNell, Lisbeth Donant, and Ma?vxn

(Boston, Toronto, Brown and Company, 1980),7p 7.




4. To solVeﬁprobiemé related to obtaining fooﬁ,?"

shelter.

u,and other interest..

‘studies in reading.

11.To protect 6hevg politicalrj and economic s

interest by understanding through readingn thef;ﬂfi:

forcescthat are affecting one’s life.

Another’expert, Dobson,xstrengthens'the idea offdf

howrimportant the reading skill is. She states:

"Reading Acan bring: exciting dimension
into classes where English is taught as
‘a  foreign or second language. - (1) It
gives students acces to information
"Wwritten in English. (2) It .combines
- with —and vreinforces other English -
" language learning activities, providing

‘5. To engaged in the intellectual study, ~hobbies;rt7drr

~';,6.7T0"attain,fa satisfying economicr ievéiiﬂ-by:'ﬂi j
;holding a. Job that requires particular greedihgfi —;
skill and to improve one's performance‘Vthroughh_ig; {
vreading.\' | | i
"75;To_escépehpsychologically through'faire' taies,d‘
ypigyg;‘short stories, and the like. | '

8. fb: find’ pleasure through the: uritten‘ words,
including an appreciation of fine writing,trand‘
to’seek knouledge for the pleasurenof knowing.i i

9.'To'- expand " one’s Viewo and reetisfyf'doneisf 2}

| curiosity through reading. o | | ;f
,in.Toﬁgwimprove Aoneself rby 7finding fvopecific,kef- ;%
’infOrmation,t’_neur/ropportunitieo} *'énddt hew :




Cfruitful gractice  of - these
activities”. - ' ,

Because reading plays a very'impoftaht "role

- in.  teaching " English,; I in'tend to P'l’eseh{: Eome o
’defiﬁiti°ﬁ of Yéadi“é and some theories of it

~which up to this present days have been éo'véfiédf

Thoré is no agreement among linguists and

"ekpgrts tohcéfnihg the definition ~of ‘?eadihg.h

.EVery ‘linguist or expert tries"tO“forMuiéte‘ his

~ own definitionr or :atr least a part :ofuithéifhu

hdeflnition is the same though the expre551ng words

they used are different.’

Rouch and Birf, for instante,‘adopt,;Tihkér'

‘and McCullogh's definitlon (1975, p.9) to confirm

the:r‘ opxnions that "read;ng rinvolves . the'

identification ahd ~féooghition oof pr1nted ot;vik

wrttten symbols which serve as st1mu11 ,for theh
reoali,' ofr'rmeanings bu11t jup ‘ through ripost!j”
expe?ieﬁoe,; ‘and further the constructlon of,inewiu
meanings through 4the' reader's man1pu1atiohirof

relevant concepts already in h15 posse51oh.6)

5J’ulia Dobson, "Maklng the Most of Readlng"

_Engllsh "Teaching Forum, - Vol. ~XI, “Nu.. 2,

(Nashlngton, March - May 1973), p.3.

Roger L. Rouch and Shirley Bivrr, Teaching

' ead;ng A Practical Guide of Strategies and
- Activities, (New York, Teachers_ College Press,

1984), p.l.
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'Vwords he may use, or may hear spoken.
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A part  of the opinion above has 'thg ~5;ﬁé'v

‘meaning with Rivers’ though it is expressed in

dlfferent *w0rds;75hedéays that readingdrinvolVeS"

'recognition of certain patterns of"symbols"end S

that these represent particular'sounds which fonﬁ
7) :

Based~ on the two statements above,'gé-gkndg¢’

:that through »reading the students can find newffl:&;'

informationv or- enlarge their knowledger thth"is'

'Vforﬁuléfedyrin the ;form of symbols. The o#her

ddefinitions_ are . also presented'vbyi some vofher

experté and scnolaré who séy that: 'reading'ris hh»

attivity to give vmeaningfdl 'interpertation of,:'r

written or printed language symbols- ’readlng' is

a process‘of utterlng-wrlttenvlanguage; Vlreedingf‘
is an?’ a E attfvity' of perceiVing . ertten,;f
express;ons; reading 'Vis’ applylng "'oetu doff

coginitive skllls to get understandlng oY rwf1¢¢§ﬁ7 i ;Jiz

expressions being read. and still many other

different definitionse

' The differentes’of such variousr definitions‘prea;””?
',appear becauseifirstly, the complekity'and~ uniquer;ﬁ

,experiences ' of' reading. Secondly, 'fhere_:'are*“

continou& development of findlng in the study ofll

7

,‘,-Nilga'M} Rivers, ]gaching Eoreign rLanguage—F@;rri
Skilla, (Chicago, The University of Chicago Press, -
1968), p.215." : L — - SR )




reading itself. That is why'new"définitionsj and
.deScripfions of reading seem likely ‘to ;apPéanj""

:numerously and contlnuously.

fThéT méinf"poiht _Herey,,howevef, ‘is“that ,*f
”a1m°5tf,511 e*pérfsiéﬁd,schblérsygre7’,nvolved in@;;;g
rfhé;'ﬁ'°biem5 _of reading agree with the thoughtffj~a
~-whithr assumes readxng is a c°mplex 5k111k f6,' it  ,

"ihVoqus, many dxfferent language act1v1tiesi and

elements. As what quln*states:'

lfReadihg ,ié' ér multiféceted; *complek,;1 
skill. ~ made up of  a number of - -
. pgychologxggl, physi;al'-'a"dik‘socialf "””

"elements
1]

Broughton strengthens the Oplnlon. He—igi9é5 ;:;};’“
definition Vthat reading is a C°mP1€x<ék111; ﬁfhatﬁ

:is,'to"say that 1t 1nvoiVe§iaj whole Sefiés  6f

lesser skills.g?

' There fare,fiye tyﬁés of reading;i fhéyf,aréffi i

feadihgl‘cOmpreheﬁsion;‘réading aloud, intensive

”reédihg,” extensxve reading;'énd sﬁeéd féadihg;,iffF 

Nhat we deal thh here is the flrst mentloned typef;

\6f  readlng,, that'fis, reading comprehens1on of 7;

!Vreading “with understanding. 'In"this 1typ§  'df;ff]w

Eorum, Vol XX, Nu.3, (Washington, July 198B2), p.14

96. Broughton, et al., Teaching Ehglish gg"g

Eofeign Language, (London, Routledge and AKegan‘  -
’Paul‘LtdA, 1978, p. 89. . , , . PR

Fraida Dubin, “"What Every EFL  Teacher
Should Know About Reading®, English  Teaching




reading, theireaders are expected to fuhderstand
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the _contenté_of,the passage or a%ticle'*theylraréf,w
facing." ‘
Reading comprehension stresses ‘on fhe'M
~ability to comprehend the content of the passage

,thatw‘thé' réaders’(in‘this"ﬁéSe;~ the‘-sfudenté),{

read. The ability to master a réading pagéagé

‘consists a lot of'elements, because the students

will ‘fade ‘the language'itsé1f  and the symbois"

which represent. the passage. MoréoYer,’ readihg

‘comprehension invoivés more than 1looking

, unfamiliér words inf dicfiohary;'-it

up

~involves

searching in. the printed page to .dfaw‘/ﬁnifiéd,'

thought out of it.

. The students are able to get the writer’s

thought in ‘ré;ding comprehension. -

'The 

Cforr

lunderstanding  of the wfiter's 'thoughtythés an

impo}tantf role. Hitthtrﬁompréhending: it,]—means :k

that the writer sends his thought unsuccessfully.

‘Goodman says, as quoted by Dubin:

‘"Reading is a long-distéhce ‘discussion

between a reader and an author

‘Generally speaking, there is no communication.

“there is an. essential ~interaction

" between language and thought in reading
as

" wwe  the writer encodes ~thought

language, and the lbseader decodes -
ang : " |

language to thought.

IODUbiI’I, VOV.C' =y 15-



’*read.i

'1denttfication and 1nterpreat10n.

féitﬁ

.;H; subposes thatrthere is 1nd1réct rcoﬁﬁunicgtidh};_
ﬁbetﬁeen ‘the writer of the text or thetpassage (the'f?ifi
sender iof 1informat1on);aand tthe_ YEaderrr.(thejﬁp"V
'rgcgiVér §f infdf@ation)‘in féadiﬁj; So it ,ﬁot fij

1ratr§acti§nito ték£;~butﬂaﬁ 1nteraction between th;t

-wfiter,ahdtthé.réédér,ﬁediated through the_text;jxijtfq

Goodmah's statement is in line with the:fai@it:}
17°f{ reading .comprehension.; The 'éiﬁ ~is_ to‘ggefl,;

'info?matiényrto'understand,'and to draQ; sdméthiﬂgff ;f

ffﬁm;thé prihtedipage;

Reading comprehens1on requireé a coﬁb1nat1on55ttt:
;téf various types of knowledge.;Itr1nyolves\‘v15ualgf_t;f
mechanical-»skllls ‘of recognit1on, ant'ability toi*'t°
‘relate letters or groups of letters to the1r soundt_;;,
fcorrelates,»remember1ng the mean1ng of -1nd1V1dua1f'
 words.'integrating grammat1ca1 and semantic clues;Viij
"ffénﬁt relat1ng,tth1s to the reader’s:idwﬁ“.Qeﬁeraltg;*

knowledge and.his knowledge of the subJect pe;ngﬁ;{%

1)

(linto two maJor‘processes °f read1ng comprehens1on- el RS

12)

lpett, op.cit., 18.

12, .ida Dubin, David E. Eskey, and William
Grabe,, TJeaching Second Language Reading = for

',ecademig -Purposes, (Menlo Park, Califorhia:s
,AddiSOhwwesley Pub11shing Company,_ Inc., 1986),

P.6-9. .

These knowledge ‘are class1f1ed by Eskéy, ”




fWOrdé)r

its wfittén,fprﬁ,

In  the process- of identification,  the
stﬁdehﬁg determihe accurately Just‘what;the ‘texti

Or”~the‘ passage says. They recqgnize 'bordSVVéhd

'phraseS—and'the_word combinations which thform to

the“ifules"Qf the language—inrrthe"paséa§é°'they

read. And they must also derive meaning'ffom ‘the

wofdé and the'word combinatiohs ih the'béssége. In_jE

this process the students learn ﬁo"éxtfg;t; from -
the passsage two levels of  meaning. They —afe'”
lexical meaning (the semantic content of the words

and -exprQSSionsl"and strﬁcthral “or gfémmafi:alf,

7 meanihgg (deriVihg froﬁ.'interrelétionshfps 'amoné‘

7word§, or _parts of‘words,'dr from the 'orderlrof‘

13> Sofﬂidentification ’mainly 'déhend:'on' ”

knowledge of the language, especially language in

/

To make sense of  new 'informatioh' the

sfﬁdents 4encoﬁntér'in‘the réading*:pasgage,githé&; ) 
'néed,to rélaté it to what they alfeadygknﬁqjhéﬁog§ ,f 
th;‘ subjecf Aat'hand; tblyhét' the 'psythbiOgist§ :??i ?
call ‘ﬁognitiVé ‘structure. They = create e
"étfucture97 'of meaning in,;cbmbinihg"fhe}w;néﬁf

'ﬁinférmation théy‘ are feadihg and 'thé'_ohe* they

alfeady . know. -~ The prbﬁesé" is called
interpretation. In this process the students:_;

lsRiveI’E, 'Qggsrit-, "-216-
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learn 'tor-extract: from rthé passage a social-

- cultural meaning (the evaluation‘which people of

his own culture attach to therwofds and groups  6f

words: he is"feading). Interpretation mainly -
depend on knowledge of the subject matterrof' the
paSSAQQ, and of the way that ihfofmétibn ‘is,

organized in the passage.

'2.3. THE RELATION BETWEEN VOCABULARY AND READING

,Ih_'therreérliér chapter we have se§h  sbmé:‘
opinions giyén by the experfs'who‘ére involved in  ‘
the problems ~ of  readiﬁg  compfeheﬁsidn   an&fﬁf
voﬁabuiary.rrhey all note'the réiationrdf_theu:fQ§ 
subjecté.\ And then in this chapter we have just

had thé‘diécdséion on the nature of each of themgfr

But  why - vocabulary is vrelated to reading

' compréhensioh;rrlt is"whatAwé will have to 5fihd‘

out. Let us see in what. respects they aré’rrelatéd

. to each other.

- In the discussion -oh-rthe .rﬁature   of
vocabulary we have meaning>és'6ne of ther;three;
Qspects' of English ”Qordé,—aﬁd fhis _asﬁeﬁt 'is
CIassified iﬁto lexical rmeaning, :morpho;ogical*
meaning, and syntactic meéning; whereas in réading
comprehensiph we have identification prbcess and
interpretation kpfocess.’ In the pfocess of

/



is ' mendengarkan

'identificatioﬁ-"we ektract two levels of 'mean1ngr
:namely lexical meaning and gfammaticéi 1meaning.”
Thus, 1t is obvious that vocabulary is related to-

'reading comprehens1on in respect of meanlng.

@4

We learn to extract lexical meaning in the

"whereas lexical meahingAis alsb3ohe of the three -

V:k1nds of meanings we should master 1h'ﬁhe fearhing.

‘of vocabulary.

',ideﬁtifitatienr_prbcess of vreading comprehensiohe e_,;f

'Ne,haveemorphdlqgical'meahingeand  Syntaétie7"'

meaning in vocabulary leafning and'they'7e?e’ the ‘

"

,meaning through the procees_of’identificaeion;; In
othef““words) when-we gein grammatica1 meanfng\’ih"

reading_cbmpfehension means we’gainzfmorpholbgiCalg

‘same - as what  ‘we gain in the ‘secend VIeyel,'dfg'*'

meaning  and syntactic  meahing in Vocabularyeiﬂ‘

fleafhing-

‘Let us  have some ~ examples to magej:thé;:*'

Statement'abpvevcleér.

In discussihg morpho1ogic;1 emeahings of  :f7””””

Engllsh words we deal w1th ‘bound morphemes such as- 
‘_!ed'_ that fxndicates past t1me, 'pr ! ing' that

indicates 'the 'progreséiye'aspect.of fén',action;”

Indoneésian, for example, does not have _esuch;f'

/

' N

’morphemeé( The Indonesian counterbarﬁ'fbf fliéten'\fgfwer

and it is the  same fdf;‘*-



,«fliéfénédW §u¢hVésfin VI ligten to the radio (Saya;
mendgnggrkan radio)' and' I listened to thev radxonii_;
(yesterday (Saya mgnggggg__;n radlo kemarxn)" ”And;lﬁﬁ79
further, Indonesian 'uses the:g free 1fmorphemen:
' sedang' ;wh1ch is placed before the verb stem 'fbkii}fﬁ
:jindigntgi'the progress1ve;aspe;tv_qf;1én” act1nn; ¥ '
rwhgre;57 EngliSh Fuééévther'ﬁbund ,morphene’V'ing
which is attached to the verb stem.rFor example,'inﬁr
'fam sleeplng,(Saya gedang txdur). Another~,morphen€ f;
usedf in Engllsh is 'st, It indicates :th pluraljﬁy
'ﬁfmeaning 'while‘ Indonesxan 'repeats"fhe k§1ngu1ar;':'
:nouns tor ind:cate the sane thxng.r‘Fbr ;example;fra
bOoks' (buku buku), letters (surat—énrat);nrfThé7

‘different =system5'vinv,th15 ~fé§pectngsh6d¥ﬂ‘4nséf

maétéféd ' if”vwé:fwant‘ t6v.hayé ;aifmastéry ;'$;j1n

vocabulary.v

Tb understand syntactic mean1ngs,xwe;ha§e f&«
‘inaster the syntax of a language.llndonésxan,,n%an;g
'example,v has 'dlfferent syntact1ca1:'system from?if
VEngllSh-:NG can see the d1fferences such as 1n,h:é€jg
}black dog (seekor anJ1ng hltam)'; Ne'knOw that fh;fii

,dog'*ié black, because ! black' modifiesn:'dog

Indonesian, howeyer; uses a different, system’rto:v.r;:
vconVey-,that' meaning. . It places  the “modifiefiE;;i

" hitam- immediéte;y after thénnoun>'anjing’;

The description above shows  us that

vmofphoiogical-fheaning and synfactic'nMeaningf'agé
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included in'grammatical meaning. In other Qords,

morphological_ meaning and syntactic meaning that

we . gain in the learning of'vo¢abulary is what we

call grammatical meaning in readingrtOMprehensioh,

The second- prdceas of read1ng comprehehsloﬁf ;y
is interpretation._ln this process we deallwithd“a
socxal-cultural meanlng while such meanlng 15 alsoli
rpresented: in the learning of vocabulary.‘If,f forn
| lnstante. an Indonesianrreads‘an Engli;hi ar€igié';f
'which'tells him abdutithe'laundﬁihg:or-ay satelltey:
:he.lwill not be Eehfused what the -gatelitejaié;?
because Indones:an has taken the word ' safelltel
into ita mother tongue 'satel1t ' since it ,lsj;d
intrdduced . to the_lndone51an peOple. rhus, thatdd;'l~
VIndonesian reader already has the knowledge of ther:dd
:;word,f satelite at hand and is able-to catch the,faf”
'message conveyed by comb1ning the new' 1nformat1ony

‘dhe ‘is reading and the one he already knows.-

The connotative mean1ngs of a word that we .
have in the learnlng of vocabulary dlStlﬂCtly deal;7
w1th the 1nterpretat10n process bf} read;ng

comprehension. Connotations come up as the results

. of the Hisforyvaﬁd‘assqciatith‘of'the.WOrd; that

is, the way and the circumstances in which the

word has been used. No wonder we often find
difficulties | in{dintenpreting the connotative

meanings of a word.




‘"ehanges in form may cause changes in meaning.

fdistribution; the form and the meaning of the wordf“r

T:theivneture\edf,,chébulary);-'in this o respect{
dietribdtionveié 1nc1uded in ,the” 1dent1f1cat10n;
'brocess.rBut there are some words which only existf?

in 11terature,71n different d15c1p11ne, in certaif

‘example; ﬁthef,wofd 'madémer(Mne)'rland J'mietresse

"’Mme' then to whom the title is addressed.,

Actually, 'vocabulary /is}’also,”reieted"tqiﬁt

LN

:reading comprehension in respects fof“fOYm ,anddj};

distribution.rrForm is of course'intldded in the7; R

:processr of identification thIE» distribution -iST

included in 'both processes, 1dent1f1cat10n 'andiif;t

,interpretation. Those statements can be more clear?;*ﬁ
‘,1inﬁ the presence of some examples. In »respect'vdfjitii
: form,:the word 'export' may functionsl as a noun

- and a 'verb.'accordlng tO»where 'its"stress' is. oo

'tLearning to identify the function and the:,meaningajf
nlnof;ethe word means we are in' thef*ﬁroce55  of

¥’lidenti'fic‘ation._' Regérding “to | the’ aspect  of

*{iname'f'are' determined by the 'patterns ‘of thef:;

“ QYntax, Ohnwhlch'lt is put (see the dlSCUSSiOH th'

fields—rdff knowledge, or'in; certein. classes idfiii

;bedple;' this timefvthe'ddiétribhtiOn aspect@fis;;

'incIdded:»in the proceéehof, interpretation. Foh’f‘

(Mrs) ! haver the same translation, din *Inddnesian‘i

’];but when we use English we. know when and to bwhbme;ff

" the title 'Mrs' should be used, and. when wep:usefdfﬁ
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‘experimenter manipulates, controls, or obhserves.

e R
L .

Chapter III

. 'METHODOLOGY AND PROCEDURE

' 3.1. IDENTIFICATION OF THE VARIABLES

According toerhn'H. Best5,variab1es are,thé  M'{
4cohditiqhs ‘or charécteristics that "‘the‘

In this study there will be two variables.

,:Vafiable'x stands_for,thé mastery of roabuiaryzof

the first S§Mester students of SMA ‘Stéllar‘bute.if}y

Variable Y ig the—ﬁastery,ofrthe"first seﬁeSter

students of - SMA Stella .. Duce ~ in  reading

- comprehension.

§

'3.2. MEIHOD OF COLLECTING DATA
To  carry out this case study, statistical =

r,datarfafe needed wifh which the hypothesis may be;%fimw

tested. 'Through analysis and treatment the data
then will test the hypothesis. So the data _are
what we think with.

o

'%John W.Beast, Research in Education, Second

Edition, (New Delhi, Prentice-Hall Inc., 1983),

p-59‘.

ag

H o
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A rgreat Vafiety of’methgds, and proéedures
haVe’been developea to aid in fhe recording of fhe
data. Théfe:éfelsqverél kinds of methods which can
be _used‘fo obt§in or to'rgcord'the data;’§uch 'és

questionaire, interview, and test. In tﬁi5 study I

use a test method in order to get the désirédf 
information. This method is[‘used to 'gain'

information about the masféry of vocabulary of the

First Semester Students of SMA Stella Duce. And
the information about their mastery in reading

comprehension is also obtained by fhis methdd. :'
3.3. INSTRUMENTS
An instrument is a means.  of  variables

measurement. The . degree of the rélatibnship

betwéen variables are measured empiriéally by the

instrument. From thé'instrumént then it wilir:bé ;”5
.retorded ﬁeftain_reéuits of each“variaPlewhiCh_isl
Vgained' ffom each of the humber dfi the:rétudenté;”
'The ré&orded:resplfs thén ar;'organizéd“tO' ehaﬁlef

“us to make inte?pretations' in. testing - the

hypothesis. It means that the' instrument _ ié
something we need in measuring the variables and

testing the hypothésis.

Two . kinds of instruments are used inr this
study. The  first instrument is a reading

comprehension test. It is used as a device -to




o ADTT

~bbtein’ 'fhee:'students' mastery  in . reedihgi'f;*;ffﬁ
'cbmﬁrehensibnjriJ It consists of ‘fodr: readingfjf}‘

Lpassages.:Every read:ng passage is followed by ten;

»comprehens;ve quest1ons and all of them should— be_J»;ie

S eanswered by the students.

o “,  Ie.use four readlng passages because iffﬁﬁl,

' _§iQe more than four readlng »passagese;tp etHeeiﬂifié '
 students, they 7will >get bored:'in readingQ'the"

' passages and d01ng the test. Moreover, ~it ’wfli

,take‘ a lot of time to work on them 1f there ?afee'

‘;mpfé than four.: And if the reading passages “are
ieés thanw four, they are hot 'enough to 1 bef ff

”representatives.'SO, four read1ng passages is wthé'f, {_;;”

most sultable number and is _more representatiVe
,ﬁhan any other number. s

The secohd’inét¥ument is a vocabulary Ctest

'{which' ffun&fibnsblaé,'a' device bto4 recordb ttheii V

',studentsrA méstefy '1n vocabulary. Like the 'teﬁrf * 

-_comprehens:ve questxons,' ten questxons fdﬁ 
yocabulary '_alsobrappear after“> every | ,eadiﬁ&;

passage.

The 0ptions in the VOCabulary'test 1tems are -

“in VIndonesian because it could be mor e clear efor:e

the students in know:ng the exact mean1ng of 'the

wdrds. It 15 too d1ff1cu1t for SMA students to d0’

e

»the test 1f the mean:ng of the words are explalnedf

in English.
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For the same'reeson then the instruction 'of

the fesfs~i§ put in Indonesian,ftoo; Besides, it

is from myk past exper1ence, when 1 waS"rjnrf'

h1ghschoo1 I always got the Engl15h tests w1th thei

Indonesian 1nstructions in them.;

As I stated above, every read1ng passage, iéon'

lfolIowed by ten quest1ons both ”in{ the read1ng*

,gfcomprehension test and 1n the vocabulary test.‘Thev,

" reasons are the same as the'reasons forfusing four

ireadxng passages I have ment1oned above.n Bes1des,f
1t is difficult and impossible to construct more”
thanrten good test 1tems for~both ofrthose testé;

. The type of the testris muitiple-choice.' It
:doeé;‘not, involve Judgements in scor1ng,yoso'rfhefhr

- score is'obJect;ve.A

lThe reading‘passageé are put in Appendifo.;'

 3.4. DATA COLLECTION PROCEDURES

In collectxng the 'datavl,'carfye°bufv thé_1l~f"

followxng steps:

1. Distribufing twovof the reaoing passageo.
Each reeding péSsage is foliowed by ten
comprehensive qoestions-andeten questions‘fr

. on vocebularyL AftefAfne ,stuoents ehave;f'
odone the-’testsrfof fofty minutes, the

tests are fhen—gathered.
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2. Distributing the other 'tﬁorrireading
’passages. 'Eech of them is also ;folidﬁey
by ten comprehensive questiqﬁe aﬁd"ten?”
questions en‘:vpcabulary;‘ For rahOther
forty minute perfed the students-do> fhe

tests before the tests are gathered.

3.5. DATA ORGANIZING
‘The data gathered in this study has to be

organized so we may make an"interpretation.' For

that'.a table, where the raw score data‘VOfl'tHe'r

students'_ﬁastery in voeabuiéry,and the raw  ecore1“

-data of therrstudehtsf'VMastery, in.  _reading

cdmprehension are presented, is needed;7

'Table I 1n chapter v presents the raw score

‘data of the tests.

In —1iﬁe~~with'the Eharacterisfics 'of th1s"

estudy' table 1 is then developed. into table' 2.

Table 2 is 1ntended to f1nd out the correlat1on ofri

; variables,

3.6. TECHNIGUE OF DATA ANALYSIS

After the data has been organized it needs

to be interpreted to know whether the hypothesis

can be accepted' or rejected. As what Faisal

) ;tates:




#
5
b
1

"The information <(data) .gathered .in .
‘social : research constitutes the basis
for decisions as to whether certain
hypothesis should be rejected or not,

. and = whether  certain the053tica1_j
hypothesis should. be conf:rmed

Stotistical technlque is needed‘1n.orderryto;:flf;?bi
fcoﬁe;,to‘ the metter of test1ng; the hypothes1g;5?-ifﬂ
There are seyerai“'techﬁiques'_rofr_yooﬁpﬁting
Vootfeigtjon~'—by tiwhith_ we can ,feétimete.”ethe%{;t:
joof?eigtiqoy~between'vafiab1es. Iﬁtthis:studyrmthe?f:

oata yisfrprotesseo_withitﬁey uéer of"'desoriptiye i;f

'statisti;él anélysis,

In this study there are tworvarlables ot two:f”ti
('SEfsthf data 1“V01ved, the data of the ;tudeﬂtS?!f; 7HH
:ﬁésiéty,,on vocabulary (X) and. the data oft"théif;jak
maétéry finr readxng compfehension‘ (Y). wéf;qse;fyf;
Pearsoh’é ProductnﬂoﬁehtrFofmole:to"meéSuref theﬁyfftl

‘degree of relationsh1p between the two var1ab1es.3fo5'

(2X)(ZY)

: Zhrs. Sanapiah Faisal, Penelitian Keilmuan =
' Bosial, (8B8urabaya, Usaha Nasional ~Indonesia, "

1981), p.47.
o

uen,«1977>, p.294.

Prof.Drs. Sutrisno Hadi, Statistik II,
“(Yogyakarta, Yayasan Penerbitan Fakultas Ps1kologi'r“*"-




- where

X
Yo

;cbefficleﬁf ny s based ong'theﬂrqetegorizeEiOhi_iff
- which stat15tic1an5 have made,véneref,,theml frpﬁcﬁf

lthe,table “r"’Product,MoMent.

e vsimere S I ST AT A R N R T T A T R T R T L i

Fxy = the correlation coefficient between X
- and Y.

= theeécofes on.fhe:vetabulary5f

the scores on the readlng comprhens1on;i

"the;nUMber of the:students

sum,up,sign;h”

" The iihtefpretatibn of’_fthe;ffcortélafibhf“

,rrom'fthe':iﬁtefpfétation of'the'”degfee fef}?V

Hcorrelation we can draw the conclusion whether thehhﬁ

npothe51s is accepted or reJected.:'
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Chapter 1V,

 DATA ANALYSIS

"We have to test the hypbtheéisa

~méké=:a decision tovatcépt?otrréject;

Sp1egel states.

"Procedures* thch enabléfus‘tb;f

Murray R._riffzirwﬁ

decide

whether to accept or reject ,hypothesislf'“
or “-to determine -~ whether -~ observed

samples differ significantly

from

expected results are called tests of
hypothesis, tests of sign1f1cance,f or

rrules of dec1sxon "1

 'This chapter will focus on the procedure‘”of

:"test1ng hypothesxs 1sjvery impbrtahty

Thé data bbtained wiii”‘byrrno 'méahsr Ee:ﬂ e

51gn1ficant fahd lcan not anyway ,bau

 we w111 see the. ana1y51s of the data.

:The analyéi5~ of ‘theidataa conaisfs“or'f4;13}

:steps.'

The first step is putting the raw score data

/tQSti"Q the hYPOthESIS- It is unquestlonable ,thatlf];.ri' 

,accept1ng er reJECtlﬂg the hYPOthe51s 1f they :aﬁé :if

Tndt” carefully analyzed. So- it is in this chapterifrl

of vocabulary test and reading,comprehehsion test

1

1961), p.167.

a5

Murray R. Sbiegel, Theory and PrObIemé"igi S
,Stagigtlcs, (New York, Mc @Graw-Hill . Company, -

before' we,jij5*

used 4‘Torfr" 




into a table. It will be  easieffffofffu§n'foef
:ooalculéte, the data Ey'organiiingffhem —into ’tne5

."tébie.o

”Thetfsecond step is- specxfxcally “anaiyzihgj'*

, the1 data of vocabulary test.'In this ana1y51s:jﬁe;5

‘will knowr the,°average score ach1evedffby4ftnefﬁ?f

.sfudents 'and ’whether they have a h1gh orria  low

'n;;mastery in vocabulary.,

The thlrd step is analyzxng the data of thé"'

jreading comprehens1on test.VIn th1s step we. ;w111'fi};

:know theraverage~score of read1ng~'comprehens1on“:79

r;teStlachieved.Ey the:students.*"

The fourth step is the analy51s of the totalf;i
edate.,”ue .w111 see whether or no#; there ‘ig‘iéff,
uooffelofion ‘betweenj the :stqoenfsf_nmastery.i}infﬁﬂ
‘ vocabu1ary _f;nd7%etheifn rhéstefyfk4in ?:L;é;dihgéf?

‘ comprehension.

’74.1; Q OF yochULARv 'lTEST, AND  READING
DMPREﬂENS;Dﬂ TEST | IR

,Aé fstatedrrabove the raw scofe ndata pohicnjf

»will,‘be organized and put in the tablef cohpfiseéff;¥

]the raw scare data of the students’ mastery 1n thef{e

:freading Comprehens1on test and the raw score dataffem

of therstudents’ mastery in vocabulary.‘As b havei,fﬂ

mentioned in cheofer III there are  four reading




passages and each of the reading passages given toia;fi

the students has ten comprehensive questions, and‘off7

uten questions on’ vocabulary. So- the total"numbeniif

{of comprehensive questions on vocabulary is forty(iaﬁy

E The data is found by counting the ‘rightr,answersf{%

'l»from those questions.,'

‘“eThe"score for each of the 1tems either ‘for?5’

'qthew reading comprehension or the vocabulary :test'Qij_

'}1s as follows- - Lo ,' ) "'»

-5fhé right answer is scored 0.25
- the'wrongfanswer'is'scored o
. - - . 4 . . o ) )

‘Lf“a student does not make any ‘mistake inf

rdoing the forty test items he . w1ll get the highest?l

'score, that is ten.'Because the highest score 'isffﬁs

'bten and there are forty test items 50 each,°rightlf

‘answer 1s:scoredi0.25. He get 0 25 by d1v1d1ng tenf

‘gby»forty.f

'The explanation above is the reason why fthe:f

Q,right answer is scored 0 25.

Ne cah see then the results of the raw score;;

‘V'data of the tests in the following table.
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fanalyzing- the total data; The average scoré'is “aj

the scores by the humber of the—,studgnts.lf Aéi«Tf

, Gébrge A;iFerguspﬁrétates=

1 T
! . B
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© 4.2. ANALYSIS OF. THE DATA OF VOCABULARY TEST

', Né “have 'fp; find out “the  aVe§age écpré; .

.ach:eved by the studehtsiboth in tHé” VotaBulafy575 "x'

test and in. the read1ng comprehens1on test befqre

value thth is representat1ve of a11 the raw scoreigfif
achievedV by the students. Freund and w1111ams.fin"'
their book "Modern Bus;ness Stat1st1cs"‘wrote:f,'

"There are many problems in wh1ch S we -
‘would like to represent 'a set  of
numbers by means of a single hnumber:
which is, so to speak, descriptive of -
the entire set of  data. The . most
populer measure used for this purpose
-is what laymen call an average and what
stat:stics call the arithmet1c mean.“Z}

N

'Ne'employ the mean or ar1thmet1c mean in order to

khow the average_score ach;éved(by the”VStUdents_ffig‘

‘The meanwof thé scores of the studeﬁts’,mastery ih  }57*T5?

vocabulary is obtained by d1vid1ng the sum of all

."The average is a meaSure of central ,
location. The word "average" is /ﬁﬁ;
commonly used to refer to 'a ,va1ue§Q» ; o
- obtained by adding together a set of il [lfr
measurements and then dividing by the Y&k
number of measurements in the set."3)

~ 2John E. Freund and Frank J. Williams, . - -
Modern Business Statistics, (New York, Prentice— - . "=
Hall, Inc., 1966), p.46. o T S

3George A. Ferguson, Statistical Analysis in

 Psycholoqy and Education, (Fifth Edition, Tokyo,
Japan, Mc Graw-Hill, Inc., 1981), p-48. o
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thén:4)
- ~BX
X = =g~
in whichs X
. X = scores
N = number
'f27=,;um up

symbol

o1

" In this study X stands for the scores of  the

'vo:abuléry” test, the formula for 'thé.—méan ‘i55 j , '

= (read "X barﬁ)rmean'of

of the'vocabulary'tésf, -
of thé students

sign (large sigma, the Gréeﬁr o

for "capital 8"

Tabel 1 prqvides us an easy way to- coﬁbuté"

= 8.09

the mean. The computation of the mean of the

scores of students’ mastery in'VOcébulary tHen:';j

ﬁTHe'maximum score is 10)

Since the maximum score is 10, it can be

said that the First Semester Students of SMA

Stella Duce have é high mastery in vocabulary.

-91
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3. ANALYSIS OF THE DATA OF READING COMPREHENSION -

TEST
" The mean of the scores of the"Sthehtsﬂf.:

méétery in read1ng comprehens1on 15‘.computed"by:

using the same formuya as in comput1ng the meanrof:}

the scores of students'rmastery in vocabularyir
VEThe cbmputatioh of the mean of the scores of
the students’ mastery in reading tomprehensioh dis

- as foliowsé:

<
i
1
[
|

= 8.32

(Thelmaximumlscbre isVLO)

So the First Semester Students of SMA Stellafff;pfl
Duce have a hlgh mastery in readlng ‘comprehensyon‘?fr;hhtfi

4.4, ANALYSIS OF THE TOTAL DATA
We have found the means of both scores,’

eread1ng comprehension test and vocabulary test,'~

and now we w111 focus on the analysis of the total;'

data. We will ‘see how the hypothesxs' will be

tested, to know whether the hypothes15 'stated rin‘f'
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oo

'thg.beginﬁing of~thi§thesig~shourd_5erejectéd>§r ;{:] ga
-not.f;: R L L

in‘ ﬁakihg:a>de;ision,ab§uf thér hypothes1s,géff?
Qeﬂdéﬁ ﬁaké4tﬁq‘types ofrefrofé. Bp1ege1 _explg;ns,f;ffi

fhe,tﬁo fypes of effofs:

"If we reject a hypothesis  when it
should be accepted, we say that a Type

I error has been made. If, on the other

- hand,  we accept a hypothesxs when - it

. should  be reJected, we can say that a -
'Type II error has been made" . f

We can not avoid makxng no error ‘at a11 thff ‘we

can do is. min1mize the errors of - dec151on; The wayﬁ*'fr

to mlnimlze errors of decis1on is to spec1fy er§1 

level of signif1cat10n of the test. '

‘Iﬁ 'thié stud&'ﬁe'use tabie"productr,ﬁcménff:f'
,which. specif1es the level’ of s1gn1f1cance of : 'QQSﬁf ;
'aﬁq‘f.01;,_c5ee Tabel 3, in. Append1x B). Ltfjis];éf;{f*

commoh  convention  to use', therr,leyeif'ﬂrdf¢7f”

p_;ignificanae".os or .01. If-fdr"instaﬁeé we*faddpffi

- a .05 level of signxficance it ‘means we would ;bef_ f

w1111ng to r1sk 5/ in takxng the wrong dec1s1on. ;”

So, the reJect1on of hypothe51s is basédlﬁqﬁﬁf?ﬂ,

a level of s1gn1ficance as a creat1onh

. The  Statistical Procedure of Pearson’s

Prpduct ‘Moment Correlation is needed to  coﬁparejf“

the degree of the relationship between  the

variablesf




L0

'vih liﬁe with  the ététisfical"procedure f

"befo;e 1 arriving ~at the 7 calculatxon of 77af‘
'corrolation coeficient, ;wé'need-to_,arrahée; §hgﬂ Vf? 
ldata-'systematically '1n/£he;form df‘airtabié:’iiéi¥ fi7;;?
will be more helpful‘then forVIQs_ ;ha_computlngijyr
'°th§m. We w111 develope table 1 into table 2, then.;;!i ;f ?

Table 2 presents the computat1on and the ana1y51s;fﬁ';":”:

of the raw score data.
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The affiliation of all the data of the

Table ‘2.
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Thef correlation. between  the students’:

mastery in reading comprehension and their mastery

in yocabhiary'is as follows:

CZX)CZY)

S428.225 = —o—-emmmm e
8o L
647,252 . BE5.52
(5340.25 — —————em)(5597.375 — ————m—n—
80 / 80
43.914063

\\/?103 592969)(61 246874)
43.914063 -
79.6539115
'!;7.551310915
Yy = .551
';“ﬁ'F'-°5 | -
| Theftabie r Product Momenf'éhdws= ‘_Qéif\

if N =80 and « = .05  r = .220

-The correlation coefficient, r, which ,we'rbbfaih;

for the students’ mastery in readihg compreﬁénsion

and rtheir_mastéry in vocabulary‘is .551.  BedaﬁSe

the r ?Lgure, that is .551, is found higher - thanh

the r at a‘level'of significaﬁce of .05 and N =

57
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80, that is .220, so the r which we obtain is

significant.

ursigﬂificaﬁﬁ “correlation betweéh'rthe"fstudgﬁts'/
JMastéry'in Vbcabulary and théir'ﬁéstery”iﬁ feé&iﬁg?
Vcoﬁprehenéioh. It*méaﬁs that the sfudents' ﬁéster§ 
-iﬁ Qdcébﬁla?y'doeé afféct or)influéncé the résulté
of the 5€udents’ ma5tery in reading ‘;§Mpfehénéidhfwr

‘and vice versa.

|  Thus -Qer reject ﬁhe ,huli Hypotﬁe515' éhd . f
&oBfifmﬁthe.g;ternatiyg hypotheis thchréays”;thé£ 
there ‘is  a positiye correlétion/;betweén'  fﬂef'”‘f
students’ m;st;ry in vocabUlary and their m;Sté}y 
in ;eading; cﬁmpréhension;‘lﬁr‘othek words;  tHéLf
higher the étudent53 mastefy in”vocabulafy‘is,,thé 7ﬁ

higher théif maStefy'in reading cohprehehsidn will

We can sééfnoﬂ that thEréifs"stétisticalry a*7

be. Or the higher'the~studenfs? mastéry in reédingr;7an7ﬁW

comp?éhens;on i;;‘ the higher ~ their mastery lin7 ;'

>VOCabuléry will be.
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~ CHAPTER V

:ACONCLUSIDN AND SUGGESTION

5.1. CONCLUSION

\There'13?9' “3"Y'faCtofs,thch have “t6 Hbé£g-€t

noted when we téach"one\df‘.the_ four ,laﬁguégéi\gl;

7

skills, that is, reading. They are the students’ . .

profeciency ~in grammar, curric¢ulum, students’

‘ rgadfng' interest, teaching .metﬁddé, ’stqdent517 1f:,'

V;maétéry of !vdtabulary,: to name but a feQ.j.I;i

however, f~chbdse  the  students’  mastery  of .

Kvocabulafy as the factor in my study.

‘Some say_tha£ vocabu1ary hdidsraléffbnd rble

and is the most important aspect in reading

comprehension. But still many teachers prefer

grammar  to vocabulary ih, their teaching - ofrfT'? 

"Engfish.

Althdugh \the’turriculum;hés giVenrthe most

time allotment to the teaching of readingzzgh¢?]“”

vocabuiary building,'the fact-shbus that feéchers"

" give the most time allotment to teach reading Vandrtf~m

‘grammar . Of course the teachers have their own:
reasons . why they do so. But khowing only grammafiff

‘of. a language without knowing the meaning of the

words wcontained in it is'nothing. wg'tannbtr'také;ffghﬁ
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knowing’the neaning~of‘the words.

_the_informétion'and the messages conveyod' without

,How -faro tne two subjects,’ vocabulary jand}'aFfiQ-3

reading7coMprehension, influence to each. other'naéffb'bb

raw score data of reading comprehension tests ~and

formula,  we cah . see. that there is a rpoéitiVe;,

vocabulary and their  mastery - of '!_réading.5

comprehensxon.

‘Then it is ¢¢1ear that theﬁ,téachinQV'off/

»fvocabulary should not be neglected,

5.2. SUGBESTION
7 'Somer-ahortcomingsbmay exisfbin fﬁia .sfudy: 5cvi"
"Almost a11'of the students get high scores in both_ffa"
nfvocabulary test and readlng comprehens1on test. It;”*ﬂ
.;may-be, the tests are too easy forr them, dracthé*"

: yafiance‘ is low. Thus the data ga1ned may be, not;;:5
hormal. As the result the presence,of 'non-nofmalf:k' ;
d1str1but1on cannot be aQoided.'The' pos1t1on':of_
the mean, medlan, and mode do nhot co1nc1de.rItuoiéa
’whaf the stat1st1c1an5 ca11 skewness. If we draw ;7‘

curve we can see.the distribution may be skewetho o

f{begn conducted>in this study.*Byr collectxng'7tné;ff7f

,vocabulafy: tests achieved by some' sfuaenﬁa'ﬁaﬁd-7b,"‘“

analyzxng the total data by a certa1n .statisticaiffif

,corfelation bétweenu‘the‘ studentgi ~mégtéfy frof'ifc5




~done.

,«—,,:’1;/_\. 6 1 ; e

 £hé%i}ight.»°r'it715 séid'th?/diétfibukidnﬂrhaslka iiH

 po5iffve 5keqhé5s;

’ Based ?6hV:ﬁhérféas°n{above theh' 1 Suggesfgf

“that . further studies on the same topic should,

: sful‘?'-ié,s_ ‘will be !yiorgx.comprl'e't.ely_ and ac'cuyat.éiy‘;;];‘ |
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- ﬁPEENQiX'ﬁ-
Di - bawah ini terdapat 4  buakh  bacaan
>berbahasa'1n§gfis-'Ahda diﬁékép,unfuk' meﬁgerjakén :

kér4'ﬁya.'Bécalah dan kemudiaﬁ kerjakani‘5031¥éoal o

yang terdépat di setiap Bacaan.

READING I

‘I AM A HIGH SCHOOL STUDENT NOW

‘  Budisfqba;omﬁing'his‘héit in;hiérroom.—Th§ iv{
_timé Qésrsix p'clock iﬁ the;mdrning.f~ | | S
| } *u§1I,' I'm é Highrschodl stddeﬁt‘ H0w{"' he

Séid' to‘ himgelf léﬁiling. JHﬁ, is Hith Séhobi:
,difficult? ‘ Maybe ‘ther lessons 'will 7 ﬁé  mﬁFéi Q1}
;diffiQQItg,THeyrsanyé'il'ggt-chéﬁisfry; gebmét;y; ;
F'géplcgy; biolggy, “a and I don't'knowrwhat'fdtﬁé?:; 
rologies’ there are ;.;, Qh, well. Let’s wait and
i'éeé; 3}.. Hey; loﬁkl Hy>moustathe’f5 bégiﬁn;n§~ f6f
'jrow!"q‘Budi: s&id‘extitédiyktﬁuching  his—}MGQ£ha; 

ihé;e 7Qas ksomé  héir‘fﬁefe, but 1yog ‘couid :6d£}

really see it. I'm a man now," he said and smiled -~

proudly to himself.

'Budi' got His fhings/ahd,walked tDwarqs' fhe ,ﬂW:
‘doaf}ﬂki ' :
"Well, well, well! Where are you going, -

wearing your new shirt and trousers?" his mother

asked when he came out of his'rpbm;




"jﬁBQ£;i_3M6£hét; ﬁddayi i§, my,, pfng”q$y; 
remember?" L | e
A "dh yés, of‘ﬁoufse, I'm éorfy I f§ngt ;g§;;:"'”y
.Have you had your breakfast°" | | E
| i § had a plece of bread‘and a -up of tean
"Have some rice or. you'll be hungry. 
'V“I'm not really hungry thls morn1ng, Mother-~li
3And I 11 be late 1f I don’t hurry._I want to gU to; f~
~Lukman’s first. We want to go togethef.ﬁ |
| "You" ren't hungry'gls It,because‘ yéu af§ ;f?jd
:exc1ted?" - | | ' |
'*'"?I,'don?t‘khﬁwfiﬁﬁfhefafMéybé I am éxti&eq;ﬁ
rbﬁt ényQa¥; Ifh_gping;noQ, Mothéf; Bye.ﬂ  |
o His'mofﬂgf ﬁhly:smiiéd.éﬁd ShDDL ‘her Head.!f;7("”
It wasfé Seaufifuiwmdrning; BQdi andr Lukmaﬁ  ;ff
”wefe r1d1ng the1r b1cycles. ’77 ; R ZVVV
:ﬂ:mognihgfaif. It’s good » | S e
B V"Yéé,'lt,makes yoq heaithy::;;rﬁ
' “ ‘z@;- ‘says'iouf heaithi:teathaé;" ' BQdif” 5%7
;'fihiﬁhédk fof’Lﬁkmah.'”Iiﬁopeuwe'11'haya.‘téa;h;}sl“=*””
f11ke Mr. Sahetapy‘..;ﬁ o 7'
“Nhy7 I don't like him.50>mﬁth.'He'Qasf“yé%y  '
~hard on us."7 | | | ERR
:“Maybe he'QQSThafd, but'he,taughf Véfy]wéll;{
rIf hé wasn’t hérd,'pedplé‘like YQU,Qquld hEVéY.Qd6  f ¥

~their work."




CE7T

’laugﬁihél'"lvm khe best kind of student a ‘t?ééh§t‘bff*'
{can hope to have.ﬁ,, ' -
| "Qh yes! And ybe(:rau"se you are 8o good,
Pkebably ‘you prefér to haQelttegcheré likek'ﬂf.;}l;;“
';Hallm, who almost never glvésAéss1gnment57", ' )
| Lukman laughed |
"Y°“ Wefe'!very bgdrinVQ1ass, i;uk RER S Bt
thlnk Mr. Hglim,wég a-good feachér; Héiwas alw;y5 ’
on time .a.;‘But he was a llttle too easy on ug_; 
- ""But when' he explélned someth1ng 'iﬁfjﬁégfi¥f
-alwﬁys;‘long and borl"g"NObOdyrliStéhed"fd' h?m;} ?
bgééﬁéejnobody‘respectedlhim.ﬂ 7 e
: "But A"‘:‘Ve,\;y : studer"‘,'tr ~should refsp‘éct*/ - h15
;feaﬁher;'ﬁrgdgakhmah aiwéys sgyé.":~§"' :
| V”Baﬁlv'H&Q";an'ybu‘rgsp;ct sdmébne7‘if’;thé;é;
Péféonﬂ dbéS“'f‘Véépect himSé1f"f pfeféf Sumedn;i‘ 
 '1iké 'Miéé“Hérfihi} She mlght not tea-h well *but :§7
anyway;/ghevg neat and attract1ve,.;{,ﬁ o
“Uh you‘can ﬂevéf be;sef;ou§ ;..." 
WHey,:Lgk;‘we;ré hére;"l o :
‘.“Jﬁko,rfﬁmo,'Rusll.’The old groﬁp ‘=_u;|'151‘1r1"’l
The two boys parked thexr b1cyr1es and w§n££u}f‘
! toward the other three boys. 7
They were all very happy on,thgt fir§f 1da§} ”;J

of school. .




- {Pertanxaan. Lingkar11ah iagabaﬁ 1§ig‘gagg én' a;f;,A7f
,,: . betull S L
 A;fComprehen§ibn'Questioﬁsi‘
‘,1.;It was Bud1’s b1g day becausé
 3; it was his b1rthday. ' 1 ~ ‘;’ I
b. it was h1§,f1rstrday ih'high séhqoi;l>

t. he‘hadraiﬁéwibike.l

."2.;For‘Breakfast'hejhéd
~a.jbread and5tea.
b. nothing.

lc;“bfead'only;

3-734di did nthwanfkathrice bec5ﬁ5él 
L \;“fi';a.‘hé Qas'hOt feally Hungfy; é .

| jb.rhe d1d ‘hot like it. ’
cQ there was ‘ho r1ce.’

4. He was in a hurry becauSe he

a. did not want to be late.

T G L T T SRR PR T T PRI S

rb;“wég late a1ready.”

s

f;c; wanted to try h1s b1ke_ B SR  }  

;;k';?s- Bud1 and Lukman

? ra; rode a bxke{
| " b. rode their b1keérff'
. wélked to SEhool,
. On their way to school, they talked about their.
| a.fteéchefs.' | - | o | B
b; ?riend5;’
c.ifessoné.
\




7{;Budi 11ked Mr. Sahetapy because -
a. he. was ‘easy on his students.4
Ltb.:he never gave assxgnments.f
”'c..he.taught,very_wgll.
: 8. Lukman was_ !

_a.Aalways ser1ous.

tb. good

'c.~never serious.t

79.‘Bud1 taught that Mr.'Halim was good beﬁauset'ftt'

in” class.

he was easy on h15 students.'

b. he taught very well.'

:,rhe;was always qn t1mea_

10. In the

a. hew.

b. old

B; Vocébul

,i' Attfatt

stqry; Jokd,,Tpmo,’and Rsti_QéfeV,i.'”
ffiéhdS"r o | | |
ffiénds;\
studéhtét

ary Exercises

ivei‘

a. menarxk"‘ . . c. membosankan

b. baik hatl‘ 7 - td, r amah

‘2.'A1r=_

a. angin R _ c.

b. air .

3. Hard:

udara

‘d.‘EMbunt

a. baik f_ S e C . lunak.

b. mudah . . d. keras




Healthy:

a. segar

‘b. sakit

qufng;r'

(arVMenyylifkan

b.'menafik

~Neat:

o é.‘_ ihdah'

b. cantik

;Hurry;;k

av terlambétj

" b tgrgesa;gésal

tAnyQay= !

 §;5bagaimaﬁapuh;

b.  dengan demikian

”Respect=:
a},ﬁgﬁgﬁiné
b.,Meﬁéhorméti ,

10. Prefer:

a. tidak suka

bjtiﬁgin

c. sehat

d.'kesehataﬁ

C. menjemukan

d. menyenargkan

c. rapi

d. bersih

. pérlahén%lahan'~z

d. tepat

c.vsehinbga

‘d. waiéhbun','

C. menyenangi

d. meﬁyanjung,,

c. lebih banyak

d. lebih suka

ﬁéssagq I:  taken from Departemen"PSV&'

English for - the SLTA _ 7
(Jakarta: PN Balai Pustaka, 1979, p. 11-13.
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. READING

Karno

Voice-

Umar

‘Karno

Umar
Karno

Umar

. Karno

Umar

Karno

Umar

.71

1L

GDING FISHING

‘Hello, may I speak to Umaf, pieasé?'

Yes, hold on, please.

This is Umar'speaking.

Hi, Umar. This is Karno. Who was that who' =

picked up the phone? It didn't sound'.iike

your mother or your sister.

Oh, that was my cousin. She’'s staying with

us for the weekend. What’s up, Karno?

"Hamran and I are‘going fishing. Want to

come along?

Fishing? Oh, yes! I'd love to. You know.
that’s myvfavourite pastime. Where afe you ;;

twd;going to fish?

There’s a stream behind Hamran’s hﬁusé;,Het
says _  there's a,lotiofkfisﬁ in ji£.~kWe?fe
‘going there to try our {ucki

What will you‘be bringihg there?

Uh,,the usual thingsl—~arnét'dr a fisHinQ—
rod,'somq wdrms, a fin'tﬁ pﬁt the‘Catch in
_vyou,knpwl | | 7
Dkay.,Hey! I have an idea. My mother"juét
made some cakeé. I can bring a. few, and
We’llrhave a pichic there. See if'you— cah

find some other food at yourr house, and

‘bring it along. .



Karno : Oh, sure. I've got some tidbits here. And

“I’M sure Hamran will be!?ble to provide us

with some drinks. -

“Umar 5~FihdJ'Nhén‘and wheré‘shaillwe meet?

Karno‘=‘1’11“ be gbing to Hamaran’s house in Half.

an  hour’s _time. Can you be Yeady‘ithén?ffhi

1?11 call for you on my.way, and we’'ll go

fhere togethef.

Umar . : Great. It’s about a quarter past three

Karno

nhow. S6 I’11 expect you in half'anv hour;;

See Ydu then.

Ali wigﬁt.'Bye.

'Perténvgén:VLiﬂgkarilahj iawabéh yandg anda anggap

betul .

Comprehension Questions.

rKarﬁo invited Umar to
‘a. go fishing.

'b. go on a picnic.

c. go -to visit Hamran.

‘d. go fishing and have a picnic as well, "
Who picked up the telephone when Karno called?

‘a. Umar’ o . ¢. Umar’s cousin

b. Umar’s mother d. Umar’s sister
Who suggested héving a picnic as well?‘ k

a. Umar ‘ : " c. Karno

'b. Umar’s mothér ' "~ d. Hamran




10. Which is the right éentehce according to the

 Nh6;wou1d provide the drinks for fhe pitnic?b

a;fumaf.rl_v j : S Ca Hémran.}
b. Ka}no. S ©d. Umar’s mother.
5. Who wéfe speaking~bn‘the'phone? o
a. Kafho~andAHAMfah. b';;‘Umaf énd Hamféh.
b. Karﬁo aﬁd Umar . —‘ d{ Karn05‘Umar, éhdv 
| Hamran-'r |
6. Um;r's faVburité pastimé is
a;'speaking.,gk- .“ C. clihbing{
‘;77b.'fi5hiﬁ§;r S ' -d.‘réading.f
7. Umaffs:mother Hés‘juét méde 7 B
| a. séme drinks. , ' e éohe worm;;:
b. somei;akés. | o d.‘é;tih;; |
Ké{ They wou1d be‘fishing;at,'f |

"a. the sea near Hamran'’s house.

b. thersfréam behind Hamran’s h&use;

C,rthe iake behind Hamran’s house.

d;fthe stream behind Umar’s house.

. Karno and Umar went to Hamran’s house at,éb6u£- 
a. a quarter past three. .

b. a quarter to three.

c.'g quartérvto four .

d. atquarter past four.

'passage.
a. Swimming was Umar’s favourite pastime.
b. Umar would bring some drinks.

c. There was a lake behind Hamran’s house.




U_d; Karno would provide some fidbité;

"B.‘Votabuléry—Exércises;
1. Picked up:
-a. mematikan c ,-_7‘ c. memperba£ki

b;'mengangkat 7 5_  d;jmenyiMpan'

2.'Cousin= 7
. -a. kakak . c. kakek

~b. sepupu ,  - I' d. nenékf

,§ v1 'BQ_Come along:
‘a. berlari ~ c. ikut serta

' b. mengail LT d. memasak

4. Streams
ax ali;an'Sungai : o c.lQaduE
b. danau - . d. laut
_5; Fféh{ 

a. pényﬁ _ o . ‘ c. belut' '

b. udang ~  d. ikan -

6. Net:

a. ember R ' iCA jala

" b. roti o S d. cacing
7. Worm::

a. minuman . . sepatu

'B. kaleng . d. catihg-*
B. Tidbits:
a.'makAHan'ke&il " c. ember ke;ii

. b. minuman d. tali




=) Ready.r

'Za.khat1—hat17
b. teliti

| ~quar€§r pastrtﬁfée: 
ka 2g45,'

Cd.

siap -

gembira’

'?PUST ;\‘(\
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READING II1I
" THE COCONUT PALM

~ Look at a coconut palm:ta%efullygi*Daazyqu  ” 

g hoti¢e7h0Q tall and 51ender,its frunk7if? Séejlhaﬁfi;ﬁ:?

h)

’!grécefulli 4ifrdance$ in_a>gentig bréeéé;5'N6Q, 7i* 

J:"Vﬁ shall tell you the story of how the cocohut ﬁélmfhi
;éme to,bé. 7
Long ago, there was a King in Indonesia. He

~had a very good cook. One day, the King became = -

,angry' with Athiﬁ',ﬁook;"He'DrdEYEd:'fhaf  éhé fbe4F5 f
puniéhed.

The poor cook was bufied;ub tp~har hEEkiiinf;f?fif?f

"','77,'th«e-,'-gr;n:u.lr\ﬁ:l,.f 'Dniyr her head could  be; §e§h;,;ade;iﬂf!
L evérybne kickéd,it. THis c6¢k’had'aiBéﬁyﬁ.rhé3555E §gL7°"*
. cried when éhe'thﬁugﬁt>qf hgf:bépy{ éh§rﬁeggé& fhé f55;’
5pe0plejt0 fakei;éré of it, ﬁqtrfﬁey bhiyriadgﬁéﬁgé,;'
" Finally, fthé’;abk said,fFI shall be taﬁng ;Qf*"

'tafe—of'my'béby'ahdrall\the foilo@ing'generatiéhé;

,Fortyrdaysrafter,myrdéath;fa tree will bei_grdwingf ji’1’?

in this spot."

" Forty days-iatér;,a tree'grewrup ih,fHe,épﬁf/L \

where the cook was buried. This tree gfeg"up’ifn SASOE P

"thé,spot where the cook was buried. Thié—tkeé3 Qa5;*"!
‘actually'the cook herself. Hér’tﬁés:hadrbecomé,tHe;i’if °i
.roots ‘Df'the tree, and her bcdy turned 'iﬂtD; the B

long, slender trunk. Her hands weré"thef leavésji




 éQaying, gentlyiin’tHQ'Qind, énd her heéd’wa$ ‘£Hé
»Eig fruit. ' ,,r  ‘:

. lThe flesh of the fruit tduld»be'eétéﬁ;_iéhd}
its rjdice‘could bé'drunk.-The:qgher'pa}tsfof; fhef j€

T tree 'cQu{d be made intd‘use%Qi'thingé;'éoon,gitﬁé,;

@  7 tree be:amé;iknqwnras ﬁﬁe'*fréé:wifh;‘a‘ fhpﬁéaﬁd: a;

Tuses’t.

Pertan!aan: Lingkarilah  Jjawaban vang anda'zanqdapff..f

betul

A. Qompfehenéibn Ruestions

& . 1. Nith whomrdid the Hingibecomé aﬁgry?f'
vaa'fhe,baby ; i,' cﬂrthé:tqok
‘b.ﬁtﬁe treeb ' : ' : d; fhé peaplé:' 7

2. What order did he give? . .

a. to punish the cook.

;b,'fo plant é‘tfee.:
‘c. to have a cook.

Vd;'to be angry with the cbpk.v 

2. How was the ¢ook punished?
,ag‘Hé%_head waS buried.

"b. She was buried up to her'necki

c. Her neck was buried

d. She and her baby were buried
4. The coconut palm’s trunk is
a. short and slender

b. tall and thick




gt
dt: iong ahdﬂsiender
d. ta11 and bent
'd75;_The cook uas;buried'
a. up ‘to h&ryhaad;
b. up’to’haf‘hook
':o}'up to{hér~foréhead. .
'd.;oomplatély.—
;; 6. Théhoooh ctiad,because
. a. she Qasraf%aid7to die.,r |
'o; shaxthought of her baby. S ‘_oruj‘fhfx
c.,the:K1ng was angry w1th her;h

~7d; the peop1e7h1cked her head.
7. What happened after the cook’s death?
“a. The cookfturned'into arlong trunk.

b, The people took care of the bahyti‘

Tc,yA tree grew 1n the spot.=
Jd; Her flesh was eaten.
Bg1why was the coconut palm called *the tree withfff*

a thousand uses'?

a; Every part of 1t could be used.

hb;'It could be used a thousand tinmes.
‘hc. A thousand people used 1tf
d. It had a thousand fru1ts.

9. A tree grew

'a.'at the spot ‘where the cook was buried. -
b. néxt to the cook’s body.

C. outsidéfthe King's paiaoe.

d. at the'spotowhere the.babyrwas buried.”




Bl

10.iTHéicook’s'héadlbecame

a. the ffunkrof the tree.

Tb} the IEaVésrﬁf the tree.

_c. the fruit of the tree.

d. the stem of the tree.

Vﬁéaﬁuiary Exér&iéés,'
‘Slenders

‘a. ramping -

b. panjang -

',Drdef:”_5
.;a.‘ﬁgmdtdékanr
,b;‘ﬁényétakéﬁ«,¥'
15p6t=;‘
 a;’¥uﬁ$hg
__b; iih§Eafah71
 F1esh=7

“a. biji

“b. isi-

“Trunks

',a{'déhénf;”

6.

" b. batang
‘Roati' '
a. daun
"Ef £unas:

‘Beg:

a. menyuruh

b. merintih

1

besar

tebal

memerintahkan

“melaksanakan

'batask

tempat

kulit

‘daging

akar

tunas

akar

1baﬁang'

meminta

menangis




'—_géiyi*-f—Q“

8. Toer
| aJari kaki R 1 tumit
b. alas kakl d. bet 15
 9;7Q§stuni$héd= .
 a;Cdip§catT  ; o B 1‘c}_dipéhjé}éi'
B R dirﬁu,k‘}‘m‘ TTIAE d dlSlkSa

|- 10. Angry:

a. kecewa - €. marah

bﬁidehdam1' , R d.‘benci}~ -"




READING 1V

MANGOES IN SEASON -

The mango seasoh is hereragain"A11 bvar:thaj

'Clty ,'at'the market,axn'thé SupermarketS, On fﬁé;ri

’_streets of Jakarta everywhere,‘lnﬂfact peUple caﬂ%fl@f;f;

 now see and smell thls,de11c1ous trop1ua1 fru1t.
Théb skxn of the mango is green when itl:faff
"stillr‘un¥1pe.',As the manga' r1pens,j'it§"c010ur&

N cHahges from'graéh'to goldehQ The flesh is orange; 

There 15 a- large stone in the centre of the fru1t

Fru1t sellers :carry:'the‘;fruit ;aVDU"a' {6;£,,
”BaSkétS- ’TheY*'QO froh'HOuseréo house,"pedd11n97af ‘
 thiS7fruit'VS°me EEIIEFS set up Stalls by the 51deii;
of the‘ street.:The sellers plle the 1mangoesj}uaiu

;-;h1gh in baskets, where everyone pa551ng isiéﬁfé'féfgg

ﬂvqsee~the fru1t.
‘ | Few peoplerwho pass by cab rea1st maagaaé; A ?fi-
:tﬁstomer stops now,?attracted by the golden LDIOUY f2

B /,, afj the rlpe fru1t as. well as by 1ts r1ch :\sweet?ff5

E ?’Varoma.a She asks for the pr1ue of the fru1t.i;fﬁéaiﬁﬂ:»

“*fr”it'éﬁllefr“°ffffﬁ ~a mango at four o hundred3§f7f7

‘rupiahs. HoWeMer; the tustomeflknows what she :has_f;”

to do. She squats down in front of the basket “of

frult and'begins tohbargainryithvthé seller. Théy e

argue for about ten m1nutes.




Abufing'jthat period, thefpfi;ef is knb;ked;
ddQﬁf gradﬂa11y~ - }rom fbuf_ hundredf fubiah§A~to:
,fhrée hghdréd, fhen fwo hundred; and finaliy, fé£ i’!
tﬁé,éndiof the bafgaihing; td Sne huﬁdréa-fupigﬁéf-*’A

RS l rﬁ¢£h  ﬁArties a;ernow quite‘safisfiéd,:;THQ,V
Seilefk3fh§n wkaps:thé‘frqit up for;his»*cus£oﬁef{f
Shé'iééts off"happily for hqmé,Qith .théilmangbeé;,
.Sobniyishe  and'hér,family willybei eﬁjayingt‘tﬁiéf: 

sweet, jUicy'fruit.'

betul !

'A. Comprehension Ruestions.
1. During this season mangoes can be seen

ﬁfa.,at'thefchurch' S c. at heybahk’Q

"b.'hﬁwheréA : C d. atfhe méfE§t ,

2. The skih:of the ﬁéngb becomé,éoideh pheﬁ'1£ 1§:'
'-a;frotfehz' 7,: ' ,f c. uﬁfiﬁé" A
'b;'fipé, S S iﬁ{béékets

3. A  méngois,co1our is .;.,befdre it_'thanges~;t¢;

'ﬁolden.
ia; Qrey ,  c. gréeh
b. bfbwn y , '“<d,70faﬁ§e;

.',4- Custoﬁers‘haverto .f.Agét’the fruif éf:a, loyér
priﬁe;, 7 ‘ | '
a.rshuat' : o c. bargain’

N

b. argue S ‘  d. offer

Pertaﬂxaani Lingkarilahi jawabéh xgﬁg anda anqggi" 17f.'"



At the end the seller and the buyerv are

satisfied because they can

a. manage ah agreement.

b, smell the sweet aroma.

c. argue for ten minutes.

'd. see the fruits in the baskets.

Inrthetmiddle of the mango is a

a. root ‘ v o ‘;; C. sfém'

b;;ieéf S ‘ rv o d. stoﬁe»

Customér;f‘aré usuélly'attractéd byﬁfhe‘.}; of
 the fruit. | | |
'a.rféstqkand colour . cﬁibur‘énd smell

b. smell and taste d. skin

The initial pfice of fhe mango is

a. one hundr ed rupiahs .
~b.'?hréerhundred rupiahs.

Ta f@o-hundred rUpiah}
d. four hundred rupiahs.

‘The customer manages to get the price €Qt,t615

a. one hundr ed rdpiahs.

- bv two hundred rupiahs. 

c. three hundred rupiahs.

d. four hundred rupiahs.

10.7Ffuit—5eliers ﬁlace the mangoes where

a. passers—by can see them.
‘b;(they may ripen most rapidly.
¢. they cannot be damaged.

d. they won't go bad.



[

CB.

-Vo#dbulafy-ﬁkéfcises,:'

VSmeli= 

" a. meraba

‘b mencium

- Delicious:

. a. manis

b. ehékr‘

Ripe:

a. mengkal

b; méntah

‘Stalls

" as kios

b. rumah -

'Pedd}ihg;'

a.'befjualaﬂ‘kéliling

" b. mengayuh

,Resi$t=

a. mencoba
b. menawar /
Squat:

a. berdiri

Attfacted:z

‘a.'térkejut'

 b. terbujuk

Bargain:

a. tawaran

rbartarikdmenarik

R d‘-

mencoba

‘merasa

asam

~harum

matang .

besar. -

bangkug.

.tempétr'l

be?sépedéj

rpenjual :

memborong

menolak_ “

.berjchgkbk '

bersandar.

'teftipu'r

tertarik.

tawar -mehnawar

tolak-menolak

ga




10. Satisfied:
'a.”pﬁas L o c. béhagia

b. kecewa e "'d. senang

Passage II-IV: Taken from Prof. J.B. A1t§r;f”_
M.A., Curriculum English SMA for Indonesian — Bdok - S
1, (Jakarta: Times Educational Co., Ltd., 1980, - %~

;'167' 5,~ 1‘2-




s}
th

'*; 5553ﬁ§mL1j} f7
rTabigéﬁtf  — 

TABLE r PRODUCT MOMENT

! ! Signif. Level ! { 1 Signif. Lavel }
N e e ! N R e  tatall
4oV 84 Y 1% ' : 1 5% R B R I
b oo omi e} i —_—— SR R S SR !
! 03"! «.2397 i +999 H r .38 T 320 1,413 H
1. 04 1 .950 i «990 '} i 39 1-.316 - ! .408 !
P05 { .878 I .,959 | 140 10312 00 L4032 0 4
1061 <811 1 .917 P41 1 L3088 ! .398 b
4007 1 2754 i .874 | 42 L. 3204 . .393 !
1 08.) .707 1 .834 | ! 43 1 .301 . ! .389
109 4 .666. % .798 ! 44 1 .297 1 .38B4 !
410 1 .632 ' .765 : 145 1+ .294 1..380 '
V111 .802 1} .735 i : 46 | .291 1 .376 :
! 12 | -.576 1 .708 i i 47 1-..288 P .372 :
13 1 .553° 1 .684 | ! - 48 1 .284 . | .368 !
114 ) .532 | .661 ' 49 10281 1 L3264 :
15 4 .S514 4 .641 1 'S0 0 L2790t L3261 . 1
17161 .497 I .623 : 885 1 L2667 1 L3485
V17412482 i .606 v : 60 ! L2544 10330 ;
‘t 18 1 .468 | .590 | 165 1 .244 11317 01
19 ) .456 1 .575 | 170 1 L2350 ¢ L3060
b 201 .444 1 .561 Y78 Y U227 0 b o296
12101 J433 0 1 .549 ! BO ! .220 _1 .28B& !
! 22 ! .423 1 .S537 BS 1 .213 1 L2780 )
122 1 .413 V926 ! 90 | L2071 ..270 :
24 | .404 voWe1s ! 95" 1 L2002 | .263 !
1'25 1 .396 | .505 : i 100 | .195 toL256° 1
i 26 1 .388 1 <496 ! 128 1 .176 i .23 4
27 1 381 i .487 P 1150 '+ L1859 1 210 1
i 281 ..374 1. .478 ! 175 b o148 0 0194
i 291 .367 470 1 i 2001 413 o181
! 30 | .361 I .463 ! I 300 ! 113 ) ,148
431 1V .385 i =456 1 i 400 | .098 .12 A
432 1 349 1 .449 1 4. 500 1! -.088 Vo115
i 33 | .344 i 442 ! { 6001 .080 VL1095 '
{-34 | .339 i 436 L {700 | 074 1. L0097 1
I 35 1 .334 .| .430 1| ! 800 | 070 ! .091 !
1 3861 .329 ! .424 ! 900 | 065 ! .0B6 !
371 .325 | .418 ! 11000 | .062 ! i
(Y Lt L L - LT T T W R T Ty

: Taken from: Prof. drrs.. Sutrisno  Hadi,
Statistik . II, (Yogyakarta: Yayasan — Penerbitan

Fakultas Psikologi UGM, 1977>, p.359. . .




TNSTTTUT KEGURUAN DAN TLMU PENDIDIKAN .
SANATA DHARMA

| TERCMOL POS 29 YOGYAKARfA 55008 - AR ~ TELP. 3301
J@mo. : Dicg Ty 3495%??@%@11&@1/1987 o Yogyakarta‘, 5 November' 1987
“;T_JLID.PO : ;......o....ooo...t.o.‘ .
. . Penelitian
. a ‘...0...0.....*..‘..."

Kepada Yth. _
%qm-? 'O.DDUDWDQQ.ODO

qs@s.KAJB%EPEDAAEEQR
dan KaeDit-Sospol- Prop.DIY

®osvscossesnesssocsenatBBRNs
Yogyakarta

AT N A TR Y] .‘.'.-"'"..

\

Dengan hormat;

Dengan lnl kami menerangkan bahwa
Hatje Posumah

Nama ! eertd.vveccsasesceccccasssroe _

Noa. Mhs, : %1[§3?1?§4§E$......-.....-.--’~ CT
Fakultas  : Pendidikan Bshasa dan Seni - |

Jurusan e E%E%%@%%%EJ%%@%€Q,¥H& ...;;.J_ .
. Programw :-%:3.;...b.;;;;;. Semester 1 JEE,..;;;;i

adalah benar=benar mah351swa kamie
Mehasiswa tersebut bermaksud ??E@?é?%%?.???%????%f&.§§§%.QE%%%.....
rangka pénulisan paper sebagai prasyarat penyelesaian program

D.o.o..o.-oo...-.--o.o.o..-oo--..ooooo-.-oo.c..‘oo-."-050000700-‘.

studi di IKIP Sanata Dharma, -
.o.-..-....o.o.-00.0-0Oo..'..l......00‘.0’0‘-.09

.0.'..0‘0,.‘.0.Qo........ﬂ-cl..o.o6-...0..0..‘.00.0...o‘o.o..".‘..‘....

S P B 00N EPO Rt ETCR00sers00INN0000302030000008000RcesRtsrbonessdncnss

.‘..‘I.......ﬂ.....‘...0'.......ﬁ..o"..'....‘...‘.‘..--...‘."-"“-.

Sehubungan dengan itu kami mohon Bapak/Saudara memberi bBantuan se—.

cukupnya kepada maha51swa tersebut.

Atas perhatian Bapak/saudara kami ucapkan terima kasiha

PENDIDIAN ppy

Apsa|

DAN SER Dpsy




_ PEMERINTAH PROPl NSI DAERAH ISTIMEWA YOGYAKARTA

BADAN PERENCANAAN PEMBANGUNAN DAERAH

Kepatihan DanureJan Telepon : 4583, 3591
YOGYAKARTA 55213

A —
——

SURAT KEI'ERANGAN/ IZIN
Nomor : 070/ U%L

tgle5-11-1987 Hal: Permohonan izin penelitian,
Keputusan Menteri Dalam Negeri Nomor 9 rtahun 1983 tentang Pedoman

Pendataan Sumber dan Potensi Daerah

2. Keputusan Menteri Dalam Negen Nomor 61 tahun 1983 tentang Pedoman
Penvelenggaraan Pelaksanaan Penelitian dan Pengembangan di Llngkungan ‘

| . Departemen Dalam Negeri; ) :

| 3. Keputusan Kepala Daerah Istimewa Yogyakarta \omor . 33/KPTS/1986

f .. tentang : Tatalaksana Pemberian 1zin bagi setiap Inst:exsi Pemerintah

‘maupun non Pemerintah yang melakukan Pendataan/Penelitian. '

gat S

|
|

tan kepada : , |

2 NATJE POSUMAH, Nofhs:S1/822175/Ing.

t Instansi . : ' o

w1l ; PTED TAETIRY OF VOI.IULLY OF o
\

J:‘ ‘ Kotamadya Yog}rakar'ba o

mva -+ Mulai pada ranggal 20-11-1987 s/d 20-1-1988

im ketentuan

Lamad\a Kepala Daerah) untuk mendapat petunjuk seperlunya.
mb menjaga tata tertib dan mentaati ketentuan-ketentuan vang berlaku setempat
a;lb memberi laporan' hasil penelitiannya kepada Gubernur Kepala Daerah Istimewa Yogva-

‘rta fc/q. Badan Perencanaan Pembangunan Daerah Propinsi Daerah Ist timewa Yogyakarta). =

n ini tidak disalahgunakan untuk tujuan tertentu yang dapat mengganggu kestabilan Peme-
|

itah dan hanya diperlukan untuk keperluan ilmiah.
rat Izin ini dapat diajukan lagi untuk mendapat perpan]angan bila dxperlukan ,
rat lIzin ini dapat dxbatalkan_,sewaktu waktu apabll tidak d1penuh1 keten*uan-ketentuan

rsebut di atas. ‘ ,
hdlan diharap para Pejabat Pemerintah secempat dapac member1 bantuan aeperluma
\' ‘
3 Drkeluarkan ‘dl : Yogyakarta‘ ‘
Pada tanggal : 20 Nopember 1987

- ' | S © . A.N. WAKIL GUBERUR
] ' - 3 — KEPALA DAERAH ISTIMEWA YOGYAKARTA
: KETUA/WAKIL KETUA BAPPEDA PROPINSI DIY.

Ub. Ke'oala B:Ld o Penel:.‘t::.an

gUSAV kepada Yth.
apak Wakil Gubernur Kepala Daerah Istlmewa

ogvakarta; {sebelaporan)s
Ja Dit. Sospol Propinsi DI%’

allkota Yogyakarta. Cq.Bapped.a Kodya Yk,
akandep.d:.Lbud.Kodya Yog;yakar'ha‘ }

|

a. SMA Stela Duce ; \ L
@kanF‘PBS IIC[pSadarYk, ' ' N P
bs; | t“"\‘*//smo SUKIRDO,

{ ‘ .
‘ gﬂt;p;;gal. , R ‘ NIP. 010078644,

lca Surat : SdreDekan FPBS IKIP SADAR Y “ ‘ .
ogyakar'i:a Nomor .DkoII‘o3/05o/FPBS/Ing/}C[/87 ;

rledih dahal’u. nehemui/mé}apdrkan diri Kepada Pe)ébat Pemerintah seterripat (Bupati/Wali-




KANTOR WILAYAII PROPINSI ¥
DAERAH ISTIMEWA YOGYAKAR’IA

o J‘a.larx\ Cendana~ ‘9 ‘ ‘Telkep..’or_l‘ ) 251.‘5‘,. 3491", ‘36_9‘6, Yogyaka_rta_(_

S e . Surat Keteranmn/ Igm |
RS ) L ,_Nomor"]:,“ 7/& Q/ 1. 13 l/N/ 1987

({mpgrhatﬂnn ‘ Suiét :
nggal . 20 Hopember 1987, ‘Nomor 070/1132.

.

:ngari ini dlberylkan Jjin kepada "¢ e

i
SN

B

Na ﬁxaq RIS ""NM‘TT‘ msrmm | , ’
‘ ‘. Peker] é!ah L MahaSJ.SWa. I‘PBS IKIP Sana.ta. Dha.rma. Yog;yalnarta.. ue

e

- palg;ﬂtas*,liyo Mhs o "FPBS IE»IP Sadar Yo.gyakarta / 8°217s o

| ngkat/Jurusan o Sar;lana / Baha.sa. Inggrls"

Lo Alamat 4 d..ao I‘PBS I_K.[P Sanata Dha.rma. ) Jlo Ml‘ican Y°&Yakarta‘q—”

\‘ ' Betmaksud ‘ - Mengwnpul]ran d.a,ta. secara obsery-igi, ang ket kepa.d.a. rod-““ o
L _ BN ponden se Lempat dilolcacinya mma mem’usun Tesis yang L

1 ‘ N e L e be:r:audul‘ ' , L ,‘ ‘ SRR

‘; l .‘ | "THL‘ MASTERY OI‘ VACABULARY oF. TIIL FIRT SLMESTDR S'IU']IELT’.[S L

P o el ' OF ‘STELLA DUCE SETIOR IIIGII Al\TD ’]ILLIR JLCHIEVE\DHTT DT

| B T READTNG COMPREHENSIOE." i e

:‘ | - Pem'blmbmg R LR : - —‘— i e insi ‘ “J

.‘ ‘ L 0 k asi o G- SI\IAK ‘S'tell'a‘.‘, Duce Yo&fal:a.‘r'tao'

Untuk itu kcpada chalcx Sckolah yang belsangkutan dxharapk'm hantuaﬂ“)’aﬂﬁ o

Suxat kc‘rmaxwm/gm ini bellaku sqalc d1kcluarkan s/d 5 Jmmm’i }987' """": e i

Setiap pcmlm ﬁctclah 'iclcsal mchkmnak'm tug'lsmm dnlnmplcan mcnycm}ﬂmn : h’ml lmrya tullsnyn ‘sc‘;ba‘nyak

’1 elup kcpada Sub Bagxan Pcnerangam S

R U e e "Yog;iaka‘rfa 25 Nopemb@z‘ 1987‘"“” .
‘HMBUSAN ym L e T A chah
" ' RV ”',,“]&a B'tgnn T L

‘1 Ka. Kanwxl Depdx]cbud ProplllSl DIY
f a seb'xgal Iaporan HEE
2, Rektor IKIP SAIDAR Yogya.karta, L
’ 3o KasKandep DIKBUD Kodya Yk, S
4, 'Ka.Bidang D:.kmenum, 2
50 Sekola.h YbSo -

N ‘,DEPARTL‘MEN PENDIDIEAN DAN KEBUDAYAAN E T

Ketcrahgan/ Ijm darx Dlrcktont %qlal Pohtxk Daemh IshmewaYogyakarta, :

Pelaksanaan ini’ da,lam ra.ngka menyelesa:i_kan B'Wdi Sa.r;jana o




