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CHAPTER I

INTRODUCTION

A. Background of Studv
The idea of writing a thesis entitled Using Songs

"\

for the Teaching of English‘came out partly because of

interest and partly because of concérn. Singing_ has
always ‘been my enjoyment since I was a child. I love
singing so much that it motivated me to learn English in
order +that 1 would be able to sing and understand
Inglish songs. When I became a private English teacher 41
years ago, it/also‘motivated me to teach English  songs
to my private students of 9 to 15 years of agde. At that
time, however, I used songs mostly for pleasure and only
a few times for reinforcement. I never thought of any

other usage of songs for the teaching of English.

Only when Mr. Nick Berbeck taught listeﬁiﬁg by
using songs in the third Semester of;ﬁ& étudying in- the
' IKIP Sanata Dharma did I bégin to realize that songs can
also  be used as the main point of the teaching in. bhig
clﬁsses. Having learned the procedures of his teaching
English with songs and also having had discussions with

the  other teachers in the course where I work, I began



to use sonds for my listening classes in the course. The
students’ good feedback has encouraged us, the teachgrs
inh the course, to develop the usage of songs for'writing
and speaking ds well as vocabuiary classeé. We find not
only the excitement of the students but also other
benefits of the usage of songs in teaching such as the
increase of studehts’ participation, interest, and
motivation in foreignw 1anguage learning “Aaﬁd the;
improvement of their vocabulary anq pfbnunégation as
well as grammar. The benefiférmake us think that it is

"worthwhile to teach English by using songs.

Despite the above benefits, howeéver, thererare not
many teachers using songs in teaching English. There are
many possible reasons for this. They might not be aware
of the remarkable results of sdngs in teaching or else,
they might not knoQ how to use songs in teaching. Being
concerned about this, I began to _embark upon this thesis
to provide information and help for any English teachers
who are interested in ﬁeachihg English by using songs
regardless of whether they have practised it or not,'and
to help oﬁher teachers who never practised +this to
increase the effectiveness of their’teaching by using

songs.



B. Aim
As stated before, not-ﬁany teachers use songs for
the teaching of English. This 1is wunderstandable. In
formal schools, for examble, our curriculum system does
| not allow the teéohers to *waste’ time singing. There is
a lot of materiél'to teach while the time allooation is
Veryylimited. So why waste time for singing ? Explaining
is more.effective. Besides, not all teachers can sing
and not all schools have the heeded facilities such as
tape recorders. And furthermore, it is difficult to gdet
the apﬁropriate sondgs for téaching. . These 1limitations

certainly prohibiﬁ them from wusing songs in their

teaching. ‘ ¢

Although the reasons for not using ~ songs in
téaohing are quite acceptable; there is abundant Aproof"
which shows that uéing sonds in teaching is worthwhile
to increase the effectiveness of the teaching;
Explaining is not enough{ The students .need prgctice.

And __songs provide drills which the students Vyillr keep

e et mep e s

repeating outside the class in a more natural way. -They,

can also serve as material for writing, comprehension,

discussion;etc. They can alsoc improve - the teacher -

student relationship and student ~ student relationships



in class. In other words, songs provide a lot of class

activities +to keep the language learning and teaching

interesting.

Thus, the aim of this theéis is to intfoduce the
method of using songs in teaching Enélish by
describing why and how to use them for classrooms. And
therefore, in order that they can really be a succéss,
some problems in teaching English using songs will also
be discussed. In the‘long run, it is hoped that the use
of songs for theAteaching of English will give a new
atmoéphere "in language learning and teaching, improve
student -~ teacher and student - student relationships,

and increase the students’ interest and motivation in

language learﬁing.

C. Scope

Through all the discussion, the thesis will try to

answer the following qgestions

1. Why do we introduce songs in the classroom %

2. How can we usé songs to.teach ? B

3. How can we select good songs for teaching ¢

4. What are. the suggesfed' procedures _for teaching

English using songds %



5. What are the problems of using songs for teaching ?

These questions are considered to be elemental and
the most l1mportant points to discuss in accordance with

the aim of the thesis described above.

D} Methodology

‘As mentioned before, 'the aim of the thesis is to
describe the usaée of songds for the teaching of English.
In accordance with this aim, mény research methods have
been used to obtain the moét useful information. So far,
I have read a lot of booké such as those‘deécribing the
suggestéd procedures, seen how teachers use songs ié
their classrooms, and even tried them out in my own

classes. Aside from that, I also have interviewed when

‘necessary.

The interview was performed, for examplé, to ask
some teachers why they never use songs in teaching. The
information was véry.useful and will be discuséed ‘when
ooming to the problems of using songs for teachinél‘ On
another occasion,ll inﬁerviewed some other teachers who
have been using sonds in teaching. The result was

surprising and unexpected sometimes since they ‘felt that-



the method worked well with their students in spite of

some difficulties which at times arose.

, Reading books'and'watching teaéhers'teach English
by using songs in real teaching helpéd me to enrich my
knowledge of the teaching method and improve the
procedures I had already triedf Not all the suggested
procedures in the books I pead have been practised in my
classes, I am afraid. The time and syllabus limitations
do not enable me to do so. Nevertheless, the procedures
recommended in this thesis will still*be helpful for the

teachers to use.

- E. Plan of Presentation

This thesis will be divided into two major parts.

The first part holdé the main discussion of the thesis.
The discuésion will start from the most basic ’issue
~and move to the more complicat;d, ones. the most
important issue to know is the reason why we introduce
songs. in the classrobm (Chapter 1II). Then it will
introduce the wuse of songs suéh as to ireinforce the

grammatical points already taught and to <teach some

particular grammatical points . (Chapter I11).



~ Furthermore, it will also deséribé the selection of
SQngs ‘for teaching (Chapter 1IV) and present 7the
suggested procedures for teaching some particular items
and skills (Chapter V}. The‘conclusion of +the whole

discussion then will follow (Chapter VI).

The second part of this thesis holds the appendix.
It contains va list df all the songs discussed in the
previous chapters so as to provide further information

about the sonds that can be used to teach English.



CHAPTER II

WHY INTRODUCE SONGS IN THE CLASSROOM 2

Not much information about teaching English wusing

songs is heard in Indonesia. Although I manaded to find

some songs in Students’ Book I which is usually used in -

the first year of SMA, they are simplyvsongs. There 1is

not any clear reasop why a certain song is there in a

unit, nor logical relationship between the song and the

previous or subééquéﬁt lesson. Moreover, there are no
noﬁés about how to make use of the song in the lesson
except. the vocabulary printed below it. Because of 'the
1imitea information, quite a lot of teacheré nevef pay
close attention to the songs. They only sing one or two
of them or, - even worsé than that, ighore thém all

together in order not to waste ﬁime on ’Jjust’ singing.

>Realizing the lack of information about why oné should

introduce songs in the classroom, I intend to describe

the reasons in this chapter so that teachers will be

able to intensify their English teaching.

Introducing songs in class can retain and increase

" the students’ motivation énd participation in learning.

- An artiecle in Forum putslsinging forward as a method = of

[

&



varying the routine of learning (anonymous. Winter 1966.
pp.9)Y. It clarifies this reason by pointing out the
importance of injecting a needed change of pace into the

class\schedule. Teachers should realize that the routine

.activities in learning can meake the students bored. As a

result, their motivation and participation in learning
will decrease. By singing, their motivation and
participation can be raised. Mario Papa and Giuliano

Jantorno in their boock Famous British and American

Songs and Their Cultural Bgcggrouqd also write about the

function of songs in the classroom (1979). They state
that singing 1is a means to raise the interest and
motivation of the students. They elso add, however, that

they do not mean to claim that all the pfoblems

" concerning motivation can be solved by introducing'songs

in the classroom. Singing is certainly one of the
activities which generates the greatest enthusiasm,

according to the two writers. In this case we understand

- that singing as a method of varying the -.routine of

learning may be as profitable as it is enjoyab;e.

Songs also provide the teachers with a wide rarige
of meaningful activities for the feaching of VEnglish.

Some teachers I interviewed have been using songs quite



successfully for writing, speaking, and practising some
English sounds. 1 have been using songs in my listening
class too. Besides the two writers mentioned before,
~ Papa and Iantorno, Ken Wilson, the writer of Mister
Monday and Other * Songs for the Teaﬁhing of EREnglish
(1972) supports this statement. They offer the possible
usage rbf the songs_fsuoh‘ as rfpr presénting a new
structure, discussion, comprehension, and drills. As far
ﬁs drills are concerned, both Wilson and Julian Dakin,
the writer of Songds and Rhymes for the Teaching of
drilling. ©Songs make the drilling more natural and
meaningful- since they are close to everydéy life. Dakin
in the book says

Rhymes and songs thus occupy an intermediary
position between mechanical drills, if +they are

used at all, and practice in simulated situations.

(pp. 5)

In short, songs do not only provide a lot of activities

in learning English but give a new dimension as well.

Another significant aspect of introducing songs in
the classroom 1is that the teachers can encourage the
students to learn the culture of the  foreign language

they are learning. Although it is true that culture can

10

English (1985) hold that songs give a new dimension to



be learned through novels and poems, sbngs are usually
the most practical way tb present knowledge about the
culture. To cite an example, Wilson’s Simple song
"Mister Monday" can be used to introduce the routine
activities of western people (Soepomo, Gloria.1978).
While discussing the song, the teachers can explain what
time English people usually det up and go to work, how
they take a bath, and so on. As a landuage is spoken
within a certain culture, the understanding of the
culture will be very helpful for the students in order

to be able to use the language properly.

Songs, too, can be used to teach things which are

unlikely to be .taught in class. Alice H. Osman and Jéan

McConochie write in Forum that songs are an authentic

way to learn the varied pronunciation of the English
1;nguage such as +the —ingvform which . is not always
pronquncéd '/lj / but is often reduced to  /n/ (1978.
pp.3). ©Songs can also reflect archaic ofﬂdialeotA words
which will broaden the knowledge of the students about
the language. My students, for example,.find the form of
’gdnna’ and ’Qanna’ in SOngs. Other younger studehts

learn the sounds of animals from "0ld MacDonald". Thus,

songs will also be helpful for +the students to

11



understand real - language with its development and

varieties.

One 'of>'the teachers that I interviewed beliéves
that songs can lead toc the méstery of the proper rhythm,
stress, and intonaﬁion of the English 1language. He
explained. that as English is rhythmic, it is good for
- the students to hear and pracfise the rhythm, stress,
and intonation throuéh,soggs in order that they become
familiar with those elements. The familiarity will help

.them achieve and master the proper rhythm of the

language. Another teacher in Forum tells of a _teacher
wvho usually greets her stﬁdents by singing :"Good
morning ! Good morning ! I’m &ery glad fo see you !
The students then will respbnd ;"Good morning ! Good
morning ! We’re glad to see yoﬁ here !, singing in
unisén (ahoﬁymous:1 Winter 19866. pp.9). By doing ' so,
acéording to the writer of the articie,
) they ére nevertheless hearing and practicing
the rhythm, stress, and intonation close +to that
which marks the spoken greeting. {1ibid.)
Furthermore, singing 1is an exceptional +tool for

reinforcement and recall. Since almost everybody 1likes

singing, it is likely that the students will repeat the

b

12



songs outside the classroon for their own pleasure. This
is certainly an effective '’drill’ for them. If a song
conﬁains a certain érammaticalvpoint,'the students will

still remember it long after the lesson has finished.

‘One of my students, for example, always found difficulty -
Ve

in deciding what verb-form to use after the verb make.
But - she was finally able to remember the right pattern

when she learned the song hSad Movies". Because one of

the lines of the song says : "Sad movies always make me
cry", my student can get the right verb-form. As an
exceptional tool for reinforcement and recall, songs

also function as good feedback for the students. They
will < soon realize their mistake in .a pgrticular
structure when the words do not fit the music. In this
way, they will rememﬁer the appropriate 'structure more

[N

easily.

‘Moreover, we can learn many things from the contént
of the songs. We'can use songds to encouragde the students
'ﬁo be more understanding and considerate. Songs enable
the teachers to talk about humaﬁity in class. It is aléd
the teachers’ duty to educate the students tq be matﬁre

human beings.

13



The content of the songs can also . sharpen the
'stﬁdehts’ general knowledde of the world.’Many songs are
created as the product of the composér’s attitude
towards a certain social context. Therefore, when
discussing such songs, the students can also learn about
it. When i'was taking a teacher’s course in Bell College
in Saffron Walden, England, I observed John Menheﬁnett,-
one of the teaching staff, introducing "Blowing in the
Wind" +to his students. His students were all Italian
.youngsters who were studying English in the College.
With a guitar in his hands, he discussed the content and
the 'background of the song with the students. Séon . the
class seemed to burst into excitement. They talked about
war, politics, and social situation of the world freely.
Although not all the students: participated in-  the
discussion, -~ some students might have found 1t too
difficult - the studehts folléwed it attenti#ely. This
method proves that songs c¢an bring us into the
understanding of what is éoing on in the world. Equally
important, to practise English to talk about daily
occurance will encoufage the students to learn English

’harder because they find Eﬁglish meaningful in their

everyday lives.

14



Another thing +that we should not forget is that
songs can build up good relationships among the students
or between the students and the teacher. The warm and

relaxed atmosphere when  singing. will encourade the

students and the teacher to be close to oﬁe anbther.

This feeling will usually remain and affect the learning
- teaching interaction positively. Teachers can never
guess that after introducing songs in the ciassroom,
they wiil 'find their class more 1lively. Under these
circumstances, the students will find the learning more
pleasant and enjoyable and as a result the learning'

process will tend to be a success.

To sum up whgt we have been discussing so far,
there are a lot of reasons to introduce songs in the
claséroom. Songs can raise the effectiveness of the
teaching; raise the interest, participation, and
motivation of the students in learﬁing the language;
stimulate. approach to the culture of +the languade;
provide the students with necessary information aside
from the daily lessons; enable the students to hear and
bractise the rhythm,- stress, and intonation of the
language; serve as an exceptional toocl for reinforcement

and recall; promote good personality; broaden the

15



general knowledde of the world; and build up dood

learning - teaching interaction.

Those are the reasons for the exploitation‘of SOngs
for the teaching of English which méke a lot of -teachers
believé in the importance of introducing songs in the
classroom. However, there might be more to find out and
try. We should remember that songs are justia tool. It
is up to'the teachers to exploit them in order to make

the teaching fruitful.

16



CHAPTER III
THE USE OF SONGS IN TEACHING

Songs are very closely related to our everyday

life. We have been so familiar with songs since we were

Lbébieé dé”ﬁ6£héfé uéuaiiywlﬁii7tgéi£ug;5ieérmg;m Songs.
Since then, as Qe grow up, we cannot get rid of songs in
any diffefent situation such as when we are happy and
impressed, when we are fatigued or worried, and when we
aré sad and distressed. On such occasions, songs would

be likely to become a medium to express and ease

-feelings.

But tﬁere is more in songs. In learniné too, songs
play an important role.  The role of songs 1in the
leafning process of children will clarify this. If wé‘
recall, Qe may admit that children learn a lot from
songs.  They learn ﬁbout animals, members of a family,
parts of the body, means of transportation, arithmetic,
as well as good manners (Mega Wati. .1986). Through
songs, they not only know their surroundings but also\b

understand ‘how they are supossed to behave. In this

case, songs are a medium for teaching and educating.

17



Actually, the method of using songs in teaching is
not new. From an article that I found, I conclude that
this method has already been known abfoad since at least
1966 (anonymous. Winter 1966). .Even ~ Soemardono, a
teacher 1in IKiP Malang, pointed out that the use 6f
songs in teaching is as old as the hills because her
found it had been used to teach Dutch during the Dutch

colonization (1984. pp.1).

Despite the 1long years of its being known, _this
method seems not to be popular in Indonesia. The reasonsr
might be that teachers are not aware of the advéntages
of uéing songs 1in teaching, or they do not know how to
usge songs in class. The other reason wmight be, as
VSoemardQno puts it, that it may seem ‘to have no
scientific basis if compared with | other’ recent
techniques (1984. pp.2). Therefore, only a few teachers
teaching English in Indonesia iﬁtroduce songs in the
classroom. And only a féw of the latter make good
preparation when introducing songs in class because ﬁhey

usually use songs only for recreation or relaxation.

Besides the above purpose of introducing songs, in

fact, there are some others which are already practised

18



to teach English, such as to reinforce the students’
mastery‘ of English, to present a new structure, and to
correct grammatical mistakes. Thus, the use of songs in

teaching can be classified into 4 catedories, namely

for relaxation and exposure, for reinforcement, for

presenting a new structure, and for remedy. Each of them

will be discussed below.

A. Relaxation and Exposure

This 1is the simplest way of introducing songs in
class. The purpose is for relaxing aftér a period of
intensive learning, feleasiné the students from the
tense atmosphere during the learning . before, and
restoring their ipterest in learning the langduage.
Besides, it also serves as exposure for the sthdents.
They are made aware of the fact that they can learn and
practise English outside the class too and are

encouraged to do so.

Considering the purpose, therefore, the teacher does
not need to make complicated preparations. This is why

this method is considered to be simple. The song used

for this purpose does not necessarily get in line with

the subject learned before. The teacher can pick up a

19



song and present it to the students éither by writing it

on the board or having it stencilled before. If it is a
short and simple song, the teacher éan write it on the
board for the students. But: if./it is long or
complicated, which is very rare, it is better to present
it, on paper. Then the teacher hgs the students _reﬁeat
after him reading the words of the song and explain or
vice versa. There are two kinds of explanation ' here.

Firsf, the explanation of what the students can learn or

practise through the song, and second, the explanation

of the content of +the song. Another  variation of
presenting the song under this purpose is +that the
teacher provides the first explanation, has the students

repeat, and then provides the second explanation. The

second technique 1is wusually preferable because the

purprose of’introducing the song in clasé is made clear
from the beginnihg and éan be kept in mind during the
process of learning the song, and it makes a clear rcut
between the main purpose of learning the song for the
sake of the language and for the other things aboﬁt life

they can learn from the song.

The song entitled "Row, Row, Row Your Boat" might be

good for this. It is short enough to write on the board

20



as well as simple enough for the studeéents to learn. The
song 1is also good for practising the English sound ‘/r/
which 1is very different from the Indonesian’s and the
diphtong /au/ which is often difficult for Indpnesian
students to pronounce. If necessary, the teacher can
remind the students of the general difference on the
form of agjectives-and adverbs of manner, for'example

merry (adj.) --> merrily (adv.) and gentle (adj.) -—->
gently (adv.)}. After the students repeat, the teacher
explains the content 6f the song. He can translate 1ine
by 1line together with the students. Afterwards, he
explains that the song is usually sung among,friends and
encourages. us to face our life with joy. For wvariation,
the teacher can divide the class into two to sing the
song in cannon : the second group starts singing after

the first one finishes the first line of the song.

After a quite 1long period - of hard work, this
activity will brighten up the class again as they sing
in unison, and retain their interest in learning

English.

B. Reinforcement

Perhaps it 1is for this purpose that teachers can

21



rexploit fhe use of songs as much as possible. Lots of
choices are available for them to apply in teaching.
However, this is not an easy job at all, as the purpose
of using sonds in this point is much more ’seriocus’ than

the former section we have discussed.

The idea of reinforcement here is promotigg the
mastery of English. For reinforcement, songs cén be
utilized to strengthen grammatical points, building up
vocabulary, improving the language skills, and promoting
good pronounciation, and so on. To come to the
objective, therefore,- the teacher should organize

everything carefuily.

There are.several things the teacher should notice.
— ,:-r—':r;f"’“f‘m’\\_ “\\ . -
) - N .
<Ebe first thing to keep in mind-is that the songs used
fOthhis purpo§é/must support the materials the students
have ‘learned. Then he can exploit the song to be wused
for reinforcing. As mentioned before, there is a lot of

exploitation of the songs. To strengthen the pattern of

Introductory It (It + Verb + to infinitive), for

example, he can introduce "It’s a Long Way to
Tipperary'. Or, if he wishes to have drills, he can do

it in a more lively way because there are a lot of songs

22



which Vcoﬁtain sentences 6r choruses that focus on
grammatical patterns and are repeated many times, such
as "If You’re Happy'", "We Shgll Overcome“,i“Wheré Have
All the Flowers Gone', and "Blowing in the Wind"”. When
he wants to reinforce his students writing skills, he
can pick up a song containing a story like "“Tell Laura I
Love Her”, or f'Clementv.lne',', and have the students retell

the story of the song, etc.

1

IR
[T N

(!ﬁﬁéthé; important thingjis the presenﬁation bf the
éong?wlt éﬁéﬁidfbéwaﬁ;éfﬁily planned and well presented
to be a success. During the presentation of the song,
the teacher has to draw the students attention to '£he
point he wants ﬁhem to learn or practise,‘for example by
uﬁderlining the sentenceé with a certain pattern. Unless
"he does this, the song would be likely to function
merely as enjoyment. On the other hand, however, the
teacher shogld.also be careful as not to do it in such
-an exadgerating way that the students become less
enthusiastic over learning the song. The point of wusing
songs for reinfofcement is that the students learn and

practise the 1anguége in a relaxed and liVely way.

Those are the things to remember for the time being.



More details on the selsction’of the songs and the
procedure to present them will be discussed in the

subsequent chapters.

‘C. Presenting a New Structure

I personally think the use bf songs for this purpose
is more difficult and not very practical compared with
explaining the new structure directly. Presenting a new
structure through songs usually occupies more time. That
is why, perhaps, I fqund that this technique is the
leaét often used. However, if this is well carried - out,
it will Dbring a new dimension to both the learning-

teaching process and interactionl

Because of ﬁhe low frequency of its use, I only
" found two views of hdw to carry this out. According to
Ken Wilson, the songs Should not be used when a new
structure’ié introduced to the class for the first time;
but they can readily serve as illustrations of the usé
of +the structure soon afterwards (Wilsdn. 1972. pp.5}.
He clafifiés "this by citing an example of his song
“Going To". When the future with going to has been
introduced, the situation in the song "Going To"” can ’be

explained to the students, who then listen to the song
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and find examples of how this strucﬁure is used. On the
other hand, I personally. think the songs can be
rpresented when a new structure is introduced .to the
class for the first time. This idea came out when I

remembered my English teacher taught Future Tense with

will and shall by presenting a reading passage

"Goodbye and Good Luck"” (Alexander. 1975. pp.35) and
having discussions about its use, patterns, etc. This
can be epplied to songs, I think. Let us take Wilson’s
song "Mister Monday" as an example. The song ‘introduces
Simple Present Tense. After‘listeniﬁg to the song, the
teacher distributeﬁ the words of the song written on
paper and has diécuSsions with the studeﬁts. He
discusses the meaning, the situation of the song, and
then analizes each sentence, each verse, concentrates on
the verb forms, and so forth. All of the activities are
done in the form of questions and answers, and whenevér
~the students get the right answars; the téacher can
confirm .by giving more explanation. The discussions
then, are closed by writing the summary of Simple

Present Tense.

Frankly speaking, I hold that the discussions are

more useful and interesting than the first proposal., The
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discussions encourage the stuaents to be active and can
implant confidence in them which will strengthen their
motivation in learning the langUage. Moreover, using
songs for presenting a new structure as sugddested by
Wilson ;seems almost the same és the use of songs for
reinforcement. Héwever, I realize that ndt many sSongs
can be wused for presenting a new Structuré. Teachers
should be very careful in choosing songs for this
purpose so that the presentation will be effective. And
what 1is more, teachers should'also make sure that the
discussions ’will work for a certain class since unless

the discussions work, this technique will be boring and

useless.
D. Remedy

In learning English as a.foreign languagde, students
are 1ikely to make mistakeé. This is either beoausé they
'confuse the coﬁoéptsrin the English language with those
in Indonesian or because the cdnoepts are so different
‘that it is kdiffioult for the students to master.
Whatever the cause is, teéchers have toc take action. A

remedy is imperative to put right the wrong things.

Certainly, there are several remedial methods that
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the teachers usually make use of. But the most
freqﬁently used method is giving more intensive
explanation followed by exercises toimake the students
more familiar with the correct fbrms. This méthod has

been proved to be fruitful to some extent. Nevertheless,

" the teachers need to know another remedial method which

will also work well in a certain context : using songs

for remedy.

The ‘Suﬁeriority of usingrsongé for remedy is that
unlike " the exercises which the students will be 1likely
to forget after class, the songs will still be fresh 1in
their mind long after the lesson has finished. This 1is
certainly an effective way of remedy. And more, there is
something special in songs. According to Soemardono,

songs have power, which he calls *the romantic . power’,

which wiliﬁﬂﬁake people gladly adﬁi£ their 7mistakes
without the feeling of being hurf, and rea&ily aécept.
correétion { 1984; pp.3 ). In.this/case we see that
songs ére wonderful to be used in remedial AolaSSes.
The only objection I heard from the teachers I
interviewed 1is that the activity of using songs for
remedy seems to be less serious. Student will Vsoon

choose the enjoyment rather than the remedy. Although

this  statement might be true, I do not +think the
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teachers should be sSo upset because I believe that
‘learning does not mnecessarily take place in full
consciousness. The students may seem to neglect the
teacher’s comment for the remedy at the time he presents
the song, but they have leafned sonmething actually, and

usually the result will asppear when needed.

When the teacher introduces a song for this purpose,
he should emphasize the correct pattern and provide
adequate 1information in such a way thgt the students
will gladly realize their mistakes. On other occasions,
when he meets the same mistakes again, he can remind
(the students of the line of the song containing the
correct pattern. They will socon understand the funotion
of the song and continue using it for getting feedback.

- The song itself will serve them good feedback because

they will usually realize their mistake when the words

do not fit the music.

S50 far, we have discussed the use of songs for
‘teaching English. We have seen the use of songs for
relaxation and exposure, for  reinforcement, for
presenting a new structure, and for remedy. It is hoped

that the above description will brush away the previous
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vague idea about the use of songs for the teachiﬁg of

English as a foreign 1anguage.
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CHAPTER IV

SELECTION OF SONGS

Many kinds of English songs are heard everywhere,
and perhaps they have become our favourite. Some of us
prefer pop songs; others folk songs or rock music, ete.
BEverybody can~choose any song to be his own favourite.
But it 1s not so with teaching. Not all English songs
are good to teaoh‘English by. Since we use the songs for

teaching, we have to take several things into account.

This VCHapter intends to describe the things worth
ansidering' “in selection of songs. They will be
discussed in . two séctions; The .first éection will
discuss the generai considerations in selection of songs
such as the learners, the nature of the songs, and the
language used in the song. The second section vwhich
follows will discuss the specific considerations in

accordance with speéific purposes in English teaching.

It should be kept in mind, however, that - -when the‘
points to ponder appear one follows the other, it is
never meant to show hierarchy of importance. This. 1is

because 1 believe that each of them contributes to our
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success in teaching and is therefore important. The
absence of any of the Considerations‘ will make the
teaching less successful and Consequently I cannot say

that one point is more important than any other.

Moreover, the order of the points does not intend +to’

show the steps of how to select the sSongs : for
teaching. This is because actually there is no - fixed
step of selecting songs. From rwhich point we start
does not matter as long as we take all the points

into considerations.

It is wunderstandable that problems may arise in-

selection of songs. Therefore, this chapter also wants

to clarify them. Although the third section of -

this chapter suggdests " the solutions of the
problems, it does not mean to claim that those are the
only possible éolutions. The intention is that havihg

seen the problems, the teachers will be able to find

their own stratedy to minimize the difficulties. ,Only

when all of these are carefully thought over will the

teaching be a success.

- A. General Considerations

Generally speaking, there are - several
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characteristics of English songs which are good to teach
A English. To find those songs, there are several things
to note. Hére is the list of the general considerations

in selection of songs.

1. Students’ proficiency in English

It is 1important that the teacher considers his

students’ proficiency in English. How well do they know

English % The song then should be appropriate to their
knowledge. Presenting a song which is too difficult from
the point ofiview of'grammar or vocabulary will Jjust

make the students frustrated. They will think their

learning is not worth an effort at all since they do not

understand a word yet. It is better that the teacher
presénts a song whose words or structure is quite

familiar to the students. Certainly including a new

sentence pattern or new vocabulary items is fine on

condition that it is relevant. To cite an example, in

the course where I work, we usually introduce the

song "Que Sera Sera” to the new intermediate

students. They have, among others, mastered the tenses
and the first 1000 word list. Their proficiency +then
is adequate to understand the song which consists of

Present, Past, and Future tenses and whose vocabulary

s
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is quite simple. There are several new words that
they need to know and we just tell them before . they

listen to the song.

2. Ade and sex of the learners

It is always important too for the teacher to pay
attention to the age and sex of his studénts. Are they
little children, high school students, or adults ? Are
they all boys or girls, or mixed ¢ The age and sex of
the learners will determine their interest._We need to
anticipate their interest in order that we are able - to
choose a song which will be well-liked by everybody. If
not so, theﬁ we will lose their participation, and our
teaching will @ also turn to be failure. To cite the
examples of the learners’ interest, high school students
usually 1like love songs but certainly 1little children
cannot appreciate such SOngs. Similarly, boys and girls
(male and female) uéually have different interest too.
Girls, who are naturally more sentimental than boys,
will easily love a tearful song which boys will laugh

at.

These factors are often forgotten because they are

supposed to be less essential than the other factors.
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However, I am convinced that these age ﬁnd sex factors
will be of great help for the teacher to create d lively

‘class.

3. Language of the songs
Because we use the songs to teach FEnglish, this
factor- is very relevaﬁt. Considefing that the students
are learning English, it is always wise to focus our
attention on the language of the songs. We have to meake
sure that the songs ‘use good English, not broken
English, to avoid confusion. Aé we remember the use of
songs, the students might use them for reinforcement or
.recall. Therefore, it is always imperative to expose
them to good English. Imagine their speech then, if  we
expose thém to bfoken English. They might say "I  ain’t
go to school“.dr "I don’t have no money", which will
make the teacher ffustrated. To cite an exaﬁple, here I
" quote a line from a song entitled "Am I That Easy to

Forget"
But I don’t want no one but you

Pay atteption to the double negative don’t and noc one in

the above sentence. According to standard English, the

sentence should be

34



But 1 don’t want anyone but you, or

But I want no one but you

To avoid such confusion, the teacher should be very

careful when selecting songs.

There are other situations, however, where

ihtroducing that kind of song is acceptable. For the

students of high level, who. are assumed to have become
more familiar with English, the song may serve as an
extra information about English. In order that the
students will not imitate it, the teacher should tell
them that the form is not acceptable in standard English
although some English-speaking people speak it. Here we
see the relationship between the factors, namely the
language of the song and the students’ proficiency in

English.

4. Beats and rhyﬁhm of the songs

Besides all the abéve factors, the beats and rh&thm
of the songs should be considered. We have to be able to
anticipate our students’ interest. Do they like ﬁhe slow
one or the more cheerful one ? Eventhough this may sound
"simple, this factor plays a governing role in building

up the students’ interest and participation. If they do



not like the beats and rhythm of the song, they will
only participate reluctantly. Once I tauéht "Never on
Sunday" to a class of SMA students who were quite
critical. The beats and rhythm of the song happen to be
similar to our ’dang-dut’ sonds. As soon as they heard
the song, they burst into laughfer and during the rést
of the period I had to do a hard Jjob to get their
participation in listerniing fo the song and doing the
other activities. On aﬁbther occasion, I found ocut that
a song like "All I Have to Do Is Dream" has such slow
beats that the students get sleepy 'and unspirited.
Therefore, I conclude that a song with very slow beats
is not good for teaching either because_i& decreases the

students’ spirit in learning.

Usually, students will not like childish and
monotonous ﬁe}ody or very slow rhythm, although it may
enable them to catch the words quite easily. On the'
other hand, a song with fast rhythm CQn make them
frustratéd because it is difficult to follow and
understand such song. Therefore, the teacher had better
choose a éong with dynamic meloay. Héwever, thé song
should be simple in nature, meaning to say, it has. easy
melody to follow so that after listening once or twice,

the students are able to sing the song.
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5. Clear‘and relevant content of the songs

It 1is reméfkable to see how clear and relevant
content of a song works in our studenfsg The content of
the song is another factor which‘makes the students love
the song and. hence keép repeating it. When the c¢content
of the song is meaningful for them, the song will be
likely to become a parﬁ of_their lives. And to be
meaningful, the content of the Song»shbuld be clear and
relevant. It- means they have to realize that what is
written in the song really happens or can happen to them
-or human beings in general. I feckon this rto be the
teacher’s Jjob to make the song real in their lives. A
good way to do this is by including them . in
diséussions, asking about their attitude tbwards their
own éxperience similar to what is written in the song,

and so oh.

When introducing “"Nobody’s Child", for example, the
ﬁeacher can lead a discussion to make them think how a
blind drphan in an orphanage feels when he finds nobody
wants to adopt him.'Ask them to imagine how much he
misses a mother’s arms to héld and soothe him and a
daddy’s smile to comfort him. Make them understand his

wish to die and fly to heaven where he believes -all the
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blind can see and everybody has a home. By doing so, the
students will not only understand the content of the
song, - but also learn about humanity and improve their

characters.

6.‘Length of the songs

This is another thing about songs which we have to
note. The teacher has to make a song with a- certain
length fit the time allotted for teaching. Sometimes the
length of the song also relates to the difficulty of the
song. Either because of the many new vocabulary items or
complicated sentence éétterns, a long song is regarded
.as a difficult one and therefore it occupies a 1lot of
time to use it 1n class, to explain the content of the
song, the sentences used, etc. For students, the length
- of the song can mean how much effort spent for learning
the song. As a result, a long song can make the st@dents
feel fatigued and hence decrease their interest -and

participation in class.

. Furthermore,‘the length of the song also relates to
the purpose of'using sondgs. For example, is it wise to
introduce the song entitled "Tell Laura I Love Her”

which consists of 8 verses to. teach listening where the
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‘students have to find out the words of the song by
themselveé ?‘ Is it appropriate for sixty -—minute
presentation % Is it fair enodgh for the students to
have the song with so many new vocabulary items % We see
here that the length of the song leads to jother
considerations as well. Therefore, we have to be wise in

choosing  -the song.

Those are the general considerations . in selection
of songé. The above section has shown us too that the
factors relate to one another. We should undbubtedly
think twice or more when we want to introduce a song in
class. Eventhough the melody is nice, 1s it good for a
class with a certain level of English profiéiency,? Can
the content be relevant to the students 2 Is the song.

too long to be discussed in a certain allottea time ¢

Besides the relationships which we can see among
the general factors, we can also see the  relationships
between the general considerations ahd the specific
ones. A good song to teach English has to meet not only
the general considerations but also the specific
objectives in teachinglEnglish. Thus, we need to clarify

the specific considerations.
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B. Bpecific Considerations

The first section has described the songs which are
good to teach English in geﬁeral. Thié section wants to
discuss which Songs; amoﬁg the good ones to teach
English, can be presented to teach a certaih point
'either speaking, structure, w}iting, listenihg,
pronunéiation; or vocabulary. In order to.understand the
characteristic. of the songs, the purposes will be

discussed one by one.

1. Speaking

| To teach speaking, the song should be able .to
“prémote discussion. The discussion then, can be varied
depending _on.the level of the students’ proficiency 1n
English. For the lower level, the song can consist of a
conversation Which the students use &as a guide to speak.
"Alice’s Song” might be good to make the students speak
by using Past Continuous Tense. Using the song as the
reference, they can be divided into pairs to ask each
other éuéstions like “What were you doing when I éaw you.
in the library yesterday.?“ or “"What was Ani doing when
you came'to her house 2" This 1is certainly a very guided
speaking, _ but if we do not mischoose it for certain

class, the students will be very enthusiastic in doing
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the pair-work because they find out/ that they are

speaking English !

For the students of higher levels and who are able
to think in a more mature way, the discussian can bé
developed further énd be made more serious. When‘
introduciné V”Wé Shall Overcome', for exaﬁple,‘ we can
also  introduce a Short reéding passage about Martin
Lcher King who has inspired the song and then divide
the 'students into gfoups to discuss seéveral questions
like
— Do you still find discrimination around you ?

- Where can you find it 2 |

- What discrimination do you find : race,rsex, age, or
intelligence K4

— Do you think it can be tolerated % Why or why no£ ?

- What have you done to fight against discrimination ¢

Here the most important thing is not the quality of
the discussion but the use of the language; The
discussion 1is made only for putting the students in a
éertain context where they should state their ideas in
English. Therefore; the teacher should be very careful

in choosing the topic for the discussion. And this also
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means that he should be wise in selecting the song used
to promote the discussion. Make sure that the topic is
quite familiar and‘interesting for the students so that

they will have a lot to say.

2. Writing

‘When a song has a well-defined story, the sﬁudenﬁs
can be asked to retell the song in writing rwith their
own words. ;n this case, the soné functions as a
stimulué 'which érovides the students with a topic to
write about. After they understand the story in the
song, they rewrite it in their own words. When rewriting
the story; they may.develop‘their imagination. They may

also write dialogues of what they imagine the characters

say to each other as sugdested by the story in the song.

A song which is often used to teach wriﬁing is
“Tell Laura I Love Her". Since the song has a theme
which is quite‘familiar for highschool students, that is.
iove story, the students will find it interesting. They
can create a different plot from the one in -the song.
They can also change the names of the characters into
the Indonesian names if necessary, to make the story

real for Indonesians. And moreover, they can write
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dialogues to make the story lively. By doing so, the

students train themselves to write in English.

3. Btructure
For teaching structure, either to reinforce or
introduce a certain grammatical pattern, the song has to

contain sentences that focus on the grammatical pattern

vwhioh will be dealt with. The folk song "Where Have All

the Flowers Gone" is an example of a simple song which
focuses on Present Perfect Tense. In the whole song, the
sentence pattern with the tense 1s repeated several

times. Another example 1is +the song entitled “Que

Sera Sera'. Being written in Simple Bresent, Past, and

Future Tenses, the song is good to reinforce the mastery
of the threevtenses. It can also sharpen the students"

sense of tenses.

Sometimes we find songs which are delibefately,made

for teaching structure. Wilson has constructed 10 songs

in his book Mister Monday and Other Songs for the

- Teaching of English which is accompanied by the cassette

(1972). Each song 1s ‘composed +to teach a Qértain

grammatical point such as Present Continuous Tense,

First Conditional, Past'Continuous Tense, and Used to.
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" . In such songs, the grammar of the songs -has been
cotrolled in such a way that each song can be used to
give illustration about the usage ofr the grammatical

point as well as to practise it.

All in all, the teacher can choose pop songs, folk
songs, or specially-constructed songs for teaching
structure provided that +the songs focus on the

grammatical point which he wants to teach.

4. Listening

Listening using songs is usually more difficult
than listening to conversations. This is because of the
existence of ’noilses’ 1n songs i.e. the music, which
will split the learners’ attention. Eventhough this 715
fortunately compensated by the enjoyment that the songs
lend, minimizing +the difficulty is necessary. For
iistening, therefore, the imporfant considerations are

the pronunciation and the length of the song.

First, the pronunciation of the singers should be
clear. Here the teacher should be able to recognize the
articulation of the singers 1in singing. There are

several singers whose articulation is not very clear
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becaﬁse they +tend to brush the words. Sometimes the
teacher should also be able to recognize ' voices which
are difficult to catch such as deep‘ voices. The other
thing which may blur the clearness ‘of the singers’
,artipulation is the back sound or the music. Therefore,
for listgning, a song which is overlapped by noisy back

sound or music 1s not good.

The previﬁus section has discussed the length of
the =song in accordance with the purpose of listening.
The purpose of 1isteninngith songs is that the students
will be able to write down the lyries of the songs.
Consequently, the +teacher should decide wisely the
length of +the song he will use for listening in
accordance with the students’ proficiency in English,
the allotted time, etc. If the teacher really wants to
introduce é song of a great length for some réason, then
he must present it in such a way that the studenfs will
not be trﬁpped in difficulty, To give illustration, the
students can be given the text of the song in a cloze-
form so thét they only need to concentrate on several
words. In this case, the song of a dreat length is
acceptable'on condition that the number of the blanks is

quite reasonable.



5; Pronunciﬁtion,

In fact, every timg the students learn a song and"
Siné it with good pronunciation, they also practise
their pronunoiation. To be precise, they practise to
pronounce the words borrectly -in a certain spged.
However, if we want to clarify what songs are good to
teach or practise pronunciation moré accurately, it can
be said that the songs should contain contrasting and/or
repeate& sounds so that the students can practise a lot

by the songs.

The song "Row, Row, Row Your Boat" contains
: repeated_ sounds of /r/ and /a2u/ which have been proved
to be difficult for Indonesian students. Let us notice

the lyrics of the song :

Row, row, row wvour hoat
Gently_down the stream

Merrily, merrily, merrily, merrily

Life is but a dream

For contrasting sounds, we can take "Love Letters in the

Sand" aé the example
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On a day like today
We passed the time away

Writing love letters in the sand

How you laughed when I cried
Each timé I saw the tide

‘Take our love letters from the sand

You made the vow
That ydu would ever be true
But somehow that vow
Meant nothing to you
Now I4ve broken heartaches
With every wave that breaks

Over love letters in the sand

We find out that each verse has its own rhyme
fifst i Jei/-/ei/~/8 /
second : Jai/-/ai/-/3@/
third : /au/—/u:/e/ﬁuy—/u:/
fourth : /Jei/-/ei/-/9€/
The rhymes enable the students to practise the contrast

between one sound and another. In other words, songs
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ha&ing rhymes within them are of great help for
practising pronunéiation. Furthermore, when the teacher
makeé the students aware of the existence of the
rhymes, the students will also be able to antioipaﬁe the
pronunciation of several words although they never - know

the words before. Consequently, songs with rhymes also

help the students to recognize the correct pronunciation.

6. Vocabulary

Like pronunciation, vocabulary is also included in
the. learning process when introducing a song:‘ However,
sometimes a song contains several words Which“the
teacher wants the students to know but he cannot teach

the words in class separately. For example the teacher

wants to teach his children class the names of animals

and their sounds. Instead of giving the students the

list of the vocabulary items, the teacher can introduce

the ‘Song entitled "0ld MacDonald”. Here the function of
the séng is as a medium to introduce the vocabuléry
items which are unlikely to be taught alone ain class.
The song also serves as‘the context that‘mékes the words

meaningful.

The teacher can alsoc use a song to ‘make the
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students learn several vocabulary items of a certain
category. ©Since most songs have love theme, it is easy
for +the teacher to teach the words that are usually
- adopted when people fall in love. When learning ‘“Love
Letters in the Sand”, the students can learn many  hew
words such as tide, vow, heartaches, and breaking wave
at the beacﬁ. From another song of the same theme called
"I Love You More and More", the students can also make a
list of words such as beneath, linger, thrill, Qillow

tree, and lover.

The superiority of songs utilized to introduce new
vocabulary items is that the new vocabulary itemsA'will
easily remain in the students’ memory bécause they' are

learned within a certain frame.

C. Problems in Selection of Songs ./

Having seen the considerations in selection of
songs both the general and the specific bnes,, we may
expect to face problems. To be prepared to handle them?

let us discuss several problems in selection of songs.

The problem will clearly arise at the beginning of

the stége when the teacher does not like singing. He



will surely find difficulfies inr choosing the songs
_ because he does not have the stock of songs in his mind.
This problem will be felt greaterrsiﬁoe there are not
many books for teaching English available 1in this

country.

Another problem 1is choosing. songs which the
students have not known. It is certainly unfair to
introduce a song that the students have known already.
The lesson will not be interesting anymore since it does
not present anything new. To avoid such a thiﬁg, I
usually éhoose an old song to be introduced in class.
Another consideration of choosing an old, song is that it
usually has an easy melody to follow, much simpler in
nature, and often has rhymes which are helpful for the
'studenfs. However, this might be a problem too for +the
teacher 1f he does not know a single old song. As a
résult, always trying to 1isten to as many’ song as
possible as wéll 'as keeping in contact with other
teachers who introduce songs in their classes ‘are Very

helpful for the teacher.

The other problem which is more critical



of English. Is it good to introduce such songs ¢
Compared with ‘ordinary pop songs or folk songs, the
songé sound rless interesting and look artifiéial
although they undoubtedly fit the purpose of teaching
English; Papa and Iahtorno claim +this statement by
saying that songs specially constructed for the teaching
.0of particular structures have failed to arouse the
students’ interest (1979). The teacher, therefore,
should think this over very carefully befofe he makes up
his mind to introduce a specially-designed song such as

Wilson’s.

More important than ’merely’ the interest of the
students, these songds can be dangerous too. I found ﬁhat
there are other specially-designed sonds which are
different from Wilson’s. One of them is an Indonesian
song that has been translated into English, and the
other 1is a sohg consisting of newlyécohstructéd lyrics
and the original melody. 1 enclose therexamples in the
appéndix. We will find the Indonesian pop song
"Surabaya" which has béen translated into English by
Soemgrdono for the_reason'that the students will be able
to ;peak English in real situation (19886. ﬁp.g). ‘He

clarifies that through the song the students can talk )
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about what happened in Sﬁrabaya in 1945 as written in
the sbﬁg because the event is historical. The other song
I enclose is the English song "Mother How Are You Today"
whose original lyrics have been replaced to meet some
purpose of remedy. The song serves as a safeguard for
the students from saying " It was.happened last night.”

and the like (Soemardono. 1986. pp.8).

Although the reason might be understandable, doing
such a thing may be unacceptable since this can be
‘dangerous. The dangerous thing is that it 1s always
possible that the stress of the song does not fit the
sentence stress when the-sentencé stands by itself. This
can make the language awful, and therefore it 1is

irresponsible to expose the students to such a language.

When I reveal the danger, I do not mean to-
disregard the effort of the teacher who has tried his
best to make use of sonds in hi; teaching so muéh that
he does such a thing. We need, however, to unfold ‘the
danger to make ourselves aware of the fact so that we
become cafeful in choosing songs. Perhaps, only when the
teacher who ’constructs’ such a song understands mﬁsic

and English quite perfectly all at once will the song be
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regarded as valid. So once again, it 1is all the
teacher’s Jjob to think all of these over and make a very

‘"wise decision for teaching English using songs.
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CHAPTER V
SUGGESTED PROCEDURES OF TEACHING ENGLISH

USING - SONGS

Having discussed the use of songs in teaching and
the selection of sonds, we come now‘to the next question
of hﬁw to introduce the songs in the classroom. It 1is
always urgent to plan the procedures of the preséntation
because by doing so we have a clearer idea of the steps

and we are.also prepared for the real teaching.

Considering the rimportance of describing the
 procedures of teéching English using songs, I put
forward several procedures for introducing the songs in
the classroom so as to provide the readers with a
clearer  idea ‘of the technique of presentation. The
procedures 1in this chapter are not prescriptive and = any
teacher is free to follow the procedufes which are the
most suitable for him and his class. Nevertheless, 1t is
recommended for the teachers to look through the

précedures before adopting their own procedures.

This chapter will give the general scheme of

presenting the songs for certain purposes and will also
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discuss the problems in the presentation. Let us now see

the procedures.

A. The Procedure for Teaéhing Structure

The procedure described here is for reinforcing the
‘mastery 6f three_tenses : Simble Present, Simple Past,
and Future Tenses. Teachers often find that the students
have mastered the verb forms'for each tenée “but they
Canot use them properly in real situations. They do not
know fpr suré when to use which tense. The function of
the song then is to provide the‘context in which they

can work with the tenses in a more natural way.

The song which- is usually introduced for this
purpose 1is "Que Sera Sera"” and it is usually pfesented
by the procedure below.

1. Procedure
a . The teacher distributes the text containing the

translation of the lyrics in Indonesian.

QUE SERA SERA

Waktu aku masih kecil

55



Aku bertanya pada ibuku, "Saya akan menjadi apa 7
"Apakah saya akan cantik ? Apakah saya akan kaya ?"
Inilah yang dia katakan pédaku
¥ "Que sera sera
Apa pun yang akan terjadi, terjadilah
Masa depan bukanlah milik kita untuk dilihat
Que sera sera
Apa yang akan terjadi, terjadilah"
Waktu aku dewasa dan Jjatuh cinta
Aku bertanya pada kekasihku, "Apa yang terletak di depan?
Apakah kita akan mempunyail pelangi hari demi hari 2"
Inilah yang kekasihku katakan
% ' ¢
Kini aku mempunyail anak-anak sendiri
Mereka bertanya pada ibu meréka,”Saya akan menjadi apa?
Apakah saya akan tampan? Apakah saya akan kaya®"
Kuberitahu méreka dengan lembut

b 4

- b. Play the song once to build up their interest.

c. Discuss the text : explain the unfamiliar words,
discuss what tense should be used in each sentence,
and review the tenses.

d. Let the students work in groups to write the Ilyrics
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. of the song by translating the Indonesian text into

English.

e. Meanwhile, the +teacher walks around +to help the
sﬁudents, when_needed, build up correct sentences.

f. Always refer to the tape reoo:der wvhen the students
get stuck in difficu}ty. |

g: Check their answers by playing the song and pausing
after each line. Have the students check and éorrect
their own séntences by listenihg to. the song line byr
line.

h. The teacher also writes the lyrics on the board.

i. Teach +them the correct pronunciation, Ask them to
repeét after the teacher who reads line by line.

j. Play the song agdain and ask the students to join in

singing it.

Notes

In step (h) the teacher can give fhe text
containing the originai lyrics of the song so that he
does not need to write them on the board. This is more
practical and less time-consuming. However; the bad
effect of gi#ing‘ the text rather than writing it on the
board is that the students will not correct their work

and they miss the important experience in learning



learning through their mistakes. To let them realize

and .correct their own mistakes is very important in the
learning process and therefore it is worthwhile - to do

this.

2. Comments

Although this procedure‘has been proved to work
well, there is always a problem with the translation. In
order to facilitate the sfudents’ job in ffanslating it
correctiy, the 1lyrics are translated precisely. As a

result, the Indonesian translation sounds awful. On . the

other hand, however, if the lyrics are translated in a

more sophisticated way, the students will find it
difficult because they tend to translate word for word.
This problem is quite .confusing for the teacher.

Therefore, other alternatives might be'needed.

- 3. Suggestions

The above procedure is usually implemented in the
way - deséribed above combiﬁed with a kind of
compensation. We can compensate the problem by
explaining thé translation more clearly. During the

discussion, we can give a better translation orally.

Otherwise, two other alternatives are provided.
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Jumbled words can be adopted instead of the translation,
or, to complete one technique with the other, the
combination of the jumbled words and the'translation'can

also be applied. These are the procedures

a. Using Jumbled HWords

1. The teacher distributes the jumbled words.

QUE SERA SERA

was—girl-just-I-a-when-little
mother-I-my—-asked-/-will-be-I-what
I-pretty-be-will-/-I-be-will-rich | <
to-she-here-me-said-what-’s
be-will-whatever-will-be
not—see—the%toéfuture—ours;’S
will-be-be-what-will
up-when-in—-grew—I-love—-and-fell
- my-asked-I-sweetheart-/-ahead-what-lies
7day—rainbowé—after—wil1—have~day~we
said-what-here-my-’s-sweetheart
have—of—nochhi1dren~own—my—I
mother-ask-their-they-/-I-be-what-will

be-I-will-handsome—/-I-will-rich-be
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10.

them~-tenderly—-tell-1

Play the song once.
Discuss the text : explain the content of the song
and the unfamiliar'words, and discuss and review

the tenses.

Let them work in groups to rearrange the words to

become good sentences.

The teacher walks around to help when necessary.

Refer +to the recording when the students get

stuck in difficulty.

Check thelr answers by playing the song and pausing
after each line. Have them check and cbrrect their
own Seqtenées by listening to the song 1line by
line.

The teacher also writes the lyrics on the board
line by line.

Teach them the correct pronunciation.

Play the song again and ask them toc Jjoin in the

singing.

b. Using Jumbled words and Translation

1.
2.

Distribute the translation and the jumbled words.

Play the song.
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and

Discuss the translation text discussbwhat tense to
use, review the tenses, and discuss the difficult

words. Now that theyr have the jumbled words, ask

them to guess the English words of the difficult

words by referring to the jumbled-word text.

Let them work in groups to rearrange the words  by
consulting the translation.

The teacher walks around to make sure that they work
and to help when necessary.

Refer to the récording when the students find
difficulty.

Check their answers by playing the song and pausing

‘after each line. Have them check and correct their

own sentences.
The teacher also writes the lyriecs on the board.
Teach them the correct pronunciation.

Play the song again and ask everybody to sing along.

The Procedure for Teaching Pronunciation and

Voéabularx

The purpose of the teaching is to learn vocabulary

to promote good pronunciation. From the song

entitled ‘"Love Letters in the Sand”, the students. can

learn some new vocabulary items. Here is the procedure
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to present the song under the above purpose.

1. Procedure : -

a. Introduction : play the sdng and explain briefly what

‘the song is about.

b. Make the 1list of words which might be wused when

dealing with love by asking questions liké

What might you call the person you love ?
(darling,.sweetheart, love, etc.)

wa do you show him/her that you love him/her ?
(smile dffeotionately, hold his/her hands, embrace,

kiss, etc.)

"How do you feel when you are in love %

(happy, excited, miss him/her, dream of him/her)
When you are happy, how is everything you see %
(Brigﬁt, smiling sweetly,all right, etc.)

How is everything you see when you are sad ?

(blue, gloomy, dark, etc.)

During the discussion, introduce other words of the

same meaning which are often used poetically 1if

necessary.

HWrite every word on the board systematically

‘according to the part of speech : nouns, adjectives,

verbs, etc.

62



e.g. blue miss tears

gloomy laugh sweetheart

sad cry rain
Have the students listen to the song once or twice
and . ask them to write down the lyrics. The teacher
can pause after each line.
Give the translation of the song to help themn.
Explain the rhymes by pointing out the Engliéh, words
at the end of the lines. Also discuss the tenses to
help them catch the rightvwords. .
Let them listen again once or twice. This time they
usually manage to catch the words.
. Check the answers by blaying the song and -pausing
after every line. Discuss the correct sentences and
have them oheok and correct their owﬁ work.
Write the lyrics on the board to expose ther studenps
to the correct answers. h |
Discuss the song égain more intensely. Underline - the
rhymes, gdive comprehensioﬁ questioqs toboheck their
understanding, and check if they still remember the
meéning of the vooabulary items.
| Show them the correét pronunciation. Have the class
repeat in unison.
Play the song again and ask everybody to sing along

to practise the pronunciation.
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Notes

The purpose of step (b) is to learn vocabulary within

a context and also to introduce the words whiéh will

be found in the song. Therefore, try to include the
WOrds in the song, especially the new ones, in the
list. This step enables the students not only to

learn new vocabulary items more easily, but also to

. prepare themselves to listen to the song.

When explaining the rhymes in step (f), do not tell
them all the words that form the rhymes but rather,

do it this way

- Discuss the first verse : translate the words at

the end of every line and write the rhymes on the

board.

Pada suatu hari seperti hari ini
Kita melewatkan waktu

Menulis surat-—-surat cinta di pasir

hari ini : today /ei/
melewatkan : pass, —-ed away /ei/ !

pasir - sand /% /

- Write the other rhymes of the other verses on the
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board but let them find the worgs on their own.

2. Comments:
This method has been proved to be very effective.
It seems that it enables the students to remember . the

meanings of the vocabulary items and the use of the

items more easily.

3. Suggestions

a. As the key of the vocabulary learning process is in
step (b}, the teacher should be prepared +to ask
guestions. Try as much as possible not to introcuce
the vocabulary directly but encourage the students to
formulate the words they have to learn by Atheméelveé
through questions.

b. Although the above procedureAcan‘stand by itself »fbf
its own purpose, it 1is sometimeé necessary to have a
follow-up activity. After this session, the teacher
can give the students assignment to write a love-

themed story.

C. The Procedure for Teaching Writing

The function of the song in teaching writing is to

provide the students with a theme which they can develop
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in their writing. The procedure below introduces the
song entitled "“Tell Laura I vae_ Her"” for teaching-

writing.

1. Procedure

a. Distribute the text of the song.

b. Play. the éong once to aﬁtract their attention.

c. Discuss the tekf : understapd’the gist of the song,
discuss the difficult words, analize the characters
and the plot, etc.

d. Exploit the text further to make a list of words
which the students mighﬁ need wheén rewriting the
story of <he sbng. Do this in quéstions and answers,
for example :

- ﬂow do you think Laura felt when she knew that
Tdmmy had died ¢ (shocked, very séd, lonely, étc.)

- What 'do you thiﬁk'the veople around her did when '
they heafd the news ? (soothed her, tried to
comfort her, ete.) |

e. Write every word thatzmigh£ be helpful on the board
systematically accqfding to the part of speech.

f. Héve the students rewrite the story. Encouragé the&

to use their own words, to develop the story, and_ to

-use their own plot.
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g. The teacher walks around to see if they need his help.
h. While they are working, play the song softly to help
them grasp the blue and sentimental atmosphere of the

song.

Notes
The above procedure can be presented with another
variation.  The +teacher does not give the text of the

- song right away,rbut he'gives the jumbled linés to the .

students to rearrange in the right order by the help of

the summary of the story in the song. The procedure
then, becomes like this

a. Play the song once. Explain the story of the song.

b. Divide them intb grouﬁs. Givé each group the jumBled
lines and the summary of the story written on a piece
of paper. | | |

c. Tell +them +to work in groups : read the summary
ICarefully, rearrange the lines in the right order.

d. Distribute the real text of the song. Ask them to
check whether their work is correct.

e. Play thé song again and let the students pay
attention to the lyrics.

f. Discuss the +text now : discuss the content, the

difficult words, the characters, and the ploﬁ.
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g. Write every word coming from the discussion that
might be_helpful on the board. |

h. Playrthe song again.

i. Have them rewrite the story of the song. They can use
the words on the board.

J. The teacher walks around teo provide necessary help.

k. Play the song softly while they are writing._

2. Comments :

Both procedures can work well for teaching writing

although they are slightly different. The firstl

procedure is simpler. It has its strength in the
discussionAand the exploitation of thé text. The secoﬁd
procedure is more complicated - in preparation and
practice. Its superiority lies in the group work and @he
discussion as the follbw—up. The former requires
relatively shorter time than the latter. . However, the
\latter is more exciting because of the group work. In

the group work, the students are spurred to deal with

~ the song more intensely. They have personal experience

with the song. Therefore, when they manasge to accomplish
their duty, they will feel satisfied with themselves.
This will influence their attitude towards the song.

They will be more absorbed in the song.

68

\



Whatever procedure the teacher uses, he has  to
realize the problem. There is always a problém of. the
students’ tendency to copy the text to their composition
if the teacher lets them have the text while they are
wfiting. With the text in their hands, they will only
transfer whgt is written in the text without any more
develobment. .They do not use their own words,  nor

develop their imagination. If this happens, the

objective of the lesson will be just failure.

3. Buggestions

a. Having seen the description of the two procedures,
‘the teacher can choose the most suitablé for his own
class. The best attitude, perhaps, is ‘to consider
them to be interchangable to satisfy the students’
interest to have somethiné new ail the time.

b. The wisest solutioﬁ to hinder the_students’ tendency
to copy the text is to take the*téxt away_before they
bégin writing. By doing so, the teacher encourages
the students to make'an effort to write with theip

own style.

D. The Procedure for Teaching Listening

In general, teaching listening comprehension using
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songs can be done in this way.

1.

Procedure :

Introduction : explain briefly the:content of the

song,

Play the song and ésk the students fo listen
carefully once or twice. :

Ask comprehension quéstions to make sure that they
have grasped the gist.of thevsong. ’

If they fail, write the questions on the board. Play

_ﬁhe song again and ask them to find the answers.

While discussing the questions, include the difficult

words of the song. Write the words on the board. and

show the correct pronunciation so that they wili be!

able to catch the words whi}e listening to the song.
Play the_ song again once or twice and ask them to
writé down therlyrics. The teacher can pause after
each line.

Check .their work line by line. Write the 1&rics on
th@ board so that they can correct their own
mistakes.

Read every line and ask the students to = repeat sb
that they kﬁow the pronunciation.

Play the song and ask the students to sing along.
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2. Comments

Sometimes the students find this_kind of procedure
difficult. Trying to'get évery word of the song requires
a lot‘of concentration, effort, and time, éo that they
get fatigued. They will give up listening and stop their

participation in learning. This is certainly

,undesirable.

3. SBuggestions

The other alternativé is concentrating only on
several ‘words rather than every wdrd of the song. The
teacher should prepare the work sheet before teaching.
The work sheet contains the lyrics buﬁr several words
have been omitted for the students to complete again
later. Every missing word is indicated by typing a blank

space. t

There are many ways to provide the blanks. First,
the teacher can omit every fifth, sixth, or seventh word
in the song. Here is the example using a song entitled

"We Thank Thee".

We thank Thee each - for a new bbrn _____

Where we may work _ _ fields up new morn
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We thank Thes for I sunshine and the air- - we

breathe O Lord ____ thank Thee

Another way is omitting the nouns, the verbs, the
~adjectives, or any other part of speech. The following

verse needs verbs to be complete

O yes, we _____ Thee Lord for every flower that o
Birds that _____, fish that __ ,and the light of the
‘moon. We _ Thee everyday as we . and

that we _ = born with eyes to 2 these things

Othérwise, the teacher Can also omit the words in

randors.

The procedure then, will be like this

a. Explain briefly the content of thé songd.

b. Distribute the work_sheet.

c. Play the sbng and ask the students to listen
carefully. .

d. Discuss the work sheet : explain the new words if
any, and give thém a‘chance to guess then missing
words. |

€. Play the song once or twice and get them to complete
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the blanks.

f. Check their answers line by line. Write the missing
words on thé board and have them correct their own
work. |

g. Have a discussion : discuss the missing words 1if
necessary, discuss the content by asking
comprehension questions.

h. Teach them the pronunciation.

i. Play the song agailn and ask them to sing together.

Note

If the missing words include new words that the
students do not know, write the new words on the work
sheet and discuss their meanings and pronunciation in

step (d).

E. The Procedure for Teaching Speaking

The function of the song in teaching speaking is to
promote discussion. It gives the topic on which the
studénts can speak. The teacher can design the procedure
ﬁoth for guided and free speaking depending on ﬁhe
students’ capability. But there is one thing the teacher
should remember. Speaking should resemble real -<daily

conversations. As Jane Revell describes, surprises are
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inherent in real communication (1979). This_isrwhat the
teacner should consider. This aspeot will make the
communication meaningful. When we retain this ‘aspect,
the students will have a reason to listen to each other

and the speaking then will be lively.

Implementing guided speaking differs from
implementing free conversation; In carrying out gduided
speaking, the teacher éomposes the questions for the
- students and the\students’ duty is to nsk the questions,
to answer, and to check whether the answers are correct.
nIn free speaking, ﬁhe teacher suggests some topics to
talk about..Here both kinds of speaking are described in
two different procedures usingr the song entitled

"Nobody’s Child".

1. The Procedure of Guided Speaking

a. Distribute the text of the song and explain the
content Briefly; | '

'b. Play the song to attract their interest.

c. Read the text loudly and ha?e the students repeat so
that they know the correct pronunciation.

d. Discuss the text : discuss the difficult words, .and

translate the sentences into Indonesian orally so
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that the students understand the content of the song.

Play the
appreéiate
Diﬁide the
Distribute
questions

questions

song again so that the students can
it more.
students into groups of two.

the questions. Each student can get two

or -more. Every group discusses the same

but -each studeﬁt in every group gets

different questions.

e.g. Group

I consists of student A and B. A will get

question 1,2,3, and B question 4,5,6. Student C

and

D in group II also discuss the 51i%

questions. C can det question 1,2, 3, and D

question 4,5,6, or vice versa.

The possible questions are

- Whet is the song about %

~ Is the child in the‘song a boy or a girl ?

— Where does the child live ¢

~ Does the

— What can’t the child do ¢
- Isrthe child happy % Why or why not ?

- What does the child want %

child live alone ¢

Ask the students to think of the answers of their own

questions. Do not let them show the questions or say

the answers to their partners.
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Ask them to memorize tﬁeir qgestionsvso that they do
not need to peep at the questions in speaking. This
step is intended to make the speaking as realistic as
possible. '

Tell them to have a discussion with their partners
the first student asks the questions, the second one

answers, and the first checks if the answers are

'correcf. If not, he should tell the correct answers.

The +teacher walks around to check if they do  their
Jjob properly and to provide necessary help.

Héve the class discussion after they have finished
the groupvdiscussion to evaluate what they have done
and to check their answers. ©

P}ay the song again to end the session and ask Vthem

to sing along for enjoyment.

. The Proéedure of Free Speaking

Distribute the text.

Play the song to arouse the students’ interest.

" Read the text aloﬁd to encourage good éronunciation

and have them repeat.
Discuss the text : discuss the difficult words, and
check their comprehension by asking questions.l

Piay the song again for their deeper appreciation.
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f. Divide the students into groups of four.

g. Write the suggested topics on the board for the
students to choose. The possiblé topics are among
others /'

- Suppose you were the child. How would;you feel %

- If you were the passer-by, what would yoﬁ do %

%,If you were parents who came there +to adopt a
child, would you take the child with you ? Why or
why not % | .

h. Give them‘time to discuss the topic.

i. The teacher walks around tormake sure that they work
and speak English. Provide them with necessary help.

J. Have a,cléss discussion. Ask every group to reporﬁ

~the result of the discussion and ask for public
comments. - ;

k. Conclusion and evéluation : make a generdl conclusion
of what they'have‘done énd’learned; evaluate their
mistakes. |

1. Play the song to close'the session ahd ask them to

join in the singing.

Note
This procedure can be combined with writing . as a

follow-up activity. Having 1eafned a lot from the
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discussion, the students are told to write a composition

‘around that matter. In this case, the students not only

practise their speaking but their writing skill as well.

3. Comments

o

If we hold speaking we can anticipate several

problems. The problems may arise because of the

-students or the teacher. Let us clarify the problems

a. The students may become passive. This is becauée of
their shyness or their inability to  express their
opinions. Sometimes when they get a partner of the
opposite sex or a partner whom they4do not know yet,
they become too shy to speak. On another occasion,
they might not be sure of their capability so that
they will not share their'opinions or ideas.

b. They always switch to Indonesién, or even worse, they
do not speak English at all. Sometimes +they get too
exclted to speak English or they decide to spesak
Indonesian instéad, of English after. they find
difficulties.

c. The teacher also has a dilemma. The teacher is often
tempted to correct every incérrect utterance of the

students but when he does so, the students will feel

embarrassed and stop talkihg. On the other hand,
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it is unbearable to hear such terrible utterances
here and there. The qqestion then will be : how can the
teacher correct the mistakes without disturbing . the

speaking procedure or making the students embarrassed @

4. Suggestions

a. Encourﬁge them to participate by teiling the goal of
the speaking. The teacher can tell them that they
,héQe to practise their English a lot or that through
the 1esson they can gét to know their friends better,
that théy can learn té analize and solve prébiems,
that they  can iearn to have more mature
personalities, etc. If this does nét work, then . thec
teacher has to have another activity‘in which\ the
studenté can get closer to one another beforg
presehting ﬁhe' bsame /activity in _rthe future.
Otherwise, the teacher can evaluate his topic. Is it
so ’difficult that the students do not know what to
say ? Does the topic require such difficult language |
items that they cannot use them to express ﬁheir
opinions % If those are‘the problems, také action.
Pick a simpler. topic for the next lesson.

b. Always warn . them to speak English while you walk

around. The teacher can also help them deal with
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their difficulty. Hé helps find the English wérds the

students ‘do not know, express what they want to say

in English. By doing so, the teécher prevents the

students from switching into Indonesian again and

again. 4

c. The best way to corfect the students mis£akes Qithout
interrupting or humiliating the students is to list
éll the mistakes he hears and deal with the mistakes
in the end of the session. While walking. around, the
teacher can have a éiece of paper and a pen with him
and writé,every grammatical as well as pronunciation
mistake that the students make. In the end of the

. Session, the' teacher discusses the mistakes. He
explains that those are wrong and tells them the .
correcf ones ' without stating who has madé thé 
mistakes. By doing so, the students can learn from
their mistakes without being humiliated or

interrupted, and the teabher is also relieved

because he has done what he has to do.

- Those are the suggested procedﬁres for teaching
English. Whatever procedure is used, there are generally
two important things to notice

1. Make the students alert before we start. Set their
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mental channel so that they will be able +to follow
the lesson easily by telling them what they are going
to do during tbe_lesson and what.tﬁey want to achieve
through the whole lesson.

Always» close the session by.telling them what they
have done successfully and what they have achieved.
By doing so, they will feel satisfied, knowing that
they have done something meaningful. This feeling
will strengthen their confideﬁce in learning the

language.
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CHAPTER VI
CONCLUSION

Songs contribute many things to language teaching.
They can be used for relaxation and exposure, for
reinforcing the mastery of the language, for introducing

a new struture, as well as for remedy.

Furthermore, introducing songs in class can present
a neﬁ dimension in the learning ~ teaching process. It
can increase the Jlearners’ interest, motivation, and
participation in language learning. It can also enrich
the teachers with é wide range ofrmeaningful activities
for the language teaching so as to raise the
effectiveness of the teaching. Moreover, 1t can lead to
‘the understanding of the culture in whibh the lanéuage
is wused and in this way bring' more complete concepts
abouﬁ the language. Presenting songs in class can also
encourage the learners to, have good bersonalitieé
because through the discussions they are indirectly
trained +to think in a more mature way as well as to be
understanding and considerate. Furthermore, introducing
songs in class can also build up good learning -

teaching interaction that will influence the learning -

teaching process positively.
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To maximizé the intended result, selection of Songs
is to be done accurately. The selection includes the
general and specific cOnsidératidns. The general
cgnsiderations consist of the following items
1. The learners’ proficiency in English
2. The agde and-sex of the 1earner§
The language of the songs

The beats and rhythm of the songds

=W

A5. The clear and relevant content of the songs

6. The length of the songs

The specific considerations are determined by the
specific purposes of the presentation of the songs.
1. For teaching speaking : the song should be able to
promote discussions.
2. For teaching writing.: the song should have a
well-defined story that can be developed.

3. Eé; teaching structure : the song should contain the
grammatical points which will be dealt with.

4. For teaching listening : the pronuhciation of the
songs should be clear and the length of'the‘ songs
should be relevant.

5. For teaching brOnunciation : the_songs should have

contrasting and/or repeated sounds which the

learners can practise by.

83



6. FYor teaching vocabulary : the songs should contain
or can be developed to list the vocabulary items

that ére going to be learned.

Eventhough several procedures are suggested in this
thesis, teachers can deVelop and implement their own
procedures which are the most suitable for their
classes. However, they have to remember several things
in the presentation of\the songs, namely .

1. Make known the puréose of intfoducing songs in class
before carry?ng out the main activity so that the
learners understand what they are supposed to achieve
and will try to do so. o |

2. Make the learners alert. Focus their attention on the
topic .that'vis going to be introduced so that they
will be able to participate in the learning pfocess.

3. Close every session with the conciusion of what the
learners have done or achievedrduring the séssion to
build wup their sélf—confidence in language 1earﬁing
and in that way iﬁcrease their motivation and

participation in learning.

‘/Those -are . the main ideas of whatr we have been

discussing so far. It is hoped that the whole discussion
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in> this thesis will be of great value in describing

methods of using songs for the teaching of English.
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APPENDIX -

Mister Monday

01d MacDonald ./
Sad Movies

Blowing in the Wind

Row, Row, Row Your Boat

'It’s a Long Way to Tipperary

If Yoﬁ’re happy

We Shall Overcome

Where Have All the Flowers Gone
Tell Laura I Love Her
Clementine

Going To

Que'Sera Sera v

Am I- That Easy to Forget

Never on Sunday

All I Have to Do Is Dream

é}:)Nobody’s Child

18.

19.

20,

21.

Alice’s Song
Love LLetters in the Sand
I Love You More and More

Surabaya
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101
102
103

104
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108
107

108

109
110
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22.

23.

Happen, Belong, Consist, Depend, Contain and Lose
Don’t Say That 112

We Thank Thee ‘ ' - 113
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Appendix 1

MISTER MONDAY

He gets up at eight o’clock

On cold clear winter days

He eats his food at half past eight
And clears the pots away

He drives his car in the city streets
And he meets along the way

A lot of tall dark peorle

Who stand there all the day

He’s Mister Monday
.He works all day from nine to five
He’s Mister Monday '

- He lives alone in the city

I see him in the evening

1 pass him at the door

I say "Hello, how are you %"
-And I know he’s very poor

He looks at the street through his window
He watches the people pass by

He loves little dogs and children

And he never tells a lie

He’s Mister Monday, etc.

re \\\
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Appendix 2

OLD MACDONALD

0ld MacDonald had a farm, E-I-E-I-O !

And on his farm he had some ducks, E-I-E-I-0O !

With a quack-quack here, and a quack-quack there

Here a quack, there a quack, everywhere a quack-quack
01ld MacDonald had a farm, E-I-E-I-O !

chicks : chick—-chick
pigs : oink-oink
COWS ! moo-moo

dogs : _bow-mow
turkeys : gobble-gobble
horses : neigh-neigh
sheep : baa-baa

cats I mMEeECW—MEeOowW



Appendix 3

-

SAD MOVIES

(Sad movies always make me cry)

He said he had to work

So I went to the show alone

" They turned down the lights

And turned the projector on

" And Jjust as the news of the world

Started to begin

1 saw my darling and my best friend walk in

Though I was sitting there, they didn’t see
And so they sat right down in front of me
And when he kissed her lips, I almost died
And in the middle of the colour cartoon

1 started to cry

X Oh ... sad movies always make me cry
Oh ... sad movies always make me cry
So I got up and slowly walked on home
And Mama saw the tears
And said "What’s wrong %" ]

And so to keep from telling her a lie
I just said, sad movies make me cry
(Repeat %)



Appendix 4

BLOWING IN THE WIND

How many roads must a man walk down

Before you can call him a man %

Yes, ’'n’ how many seas must a white dove sail
Before she sleeps in the sand %

The answer, my friend, is blowing in the wind,
The answer is blowing in the wind.

Yes, ’n’ how many years can a mountain exist
Before it is washed to the sea ¢

Yes, ’'n’ how many years can some people exist
Before they’re allowed to be free ?

Yes, ’'n’ how many times can a manh turn his head
And pretend that he Just doesn’t see 7 . :
The answer, my friend, is blowing in the wind,

"The- answer 1s blowing in the wind.

Yes, ’'n’ how many times must a man look up
Before he can see the sky ¢ .
Yes, ’n’ how many ears must one man have

Before he can hear people cry %

Yes, ‘n’ how many deaths will it take till he knows
That too many people have died %

The answer, my friend, is blowing in the wind,

The answer is blowing in the wind.
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Appendix 5

ROW, ROW, ROW YOUR BOAT

Row, row, row your boat

Gently down the stream

Merrily, merrily, merrily, merrily
Life is but a dream



Appendix 6
- IT’S A LONG WAY TO TIPPER@RY

It’s a long‘way to Tipperary

- It’s a long way to go,

It’s a long way to Tipperary
To the sweetest girl 1 know.

Goodbye, Piccadilly !

"Farewell, Leicester Square !

It’s a long, long way to Tipperary,
But my heart’s right there.



Appendix 7

IF YOU’RE HAPPY
If you’re happy and you know it
Clap your hands,
If you’re happy and you know it
Clap your hands,
If you’re happy and you know it
And you really want to show it,
If you’re happy and you know it
Clap your hands.
Snap your fingers
Slap your legs
Stamp your feet
Say : "0.K.",

Do all five
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Appendix 8

WE SHALL OVERCOME

We shall overcome,

We shall overcome, ‘

We shall overcome some day,

Oh deep in my heart, I do believe,

"We shall overcome some day. .

We’ll walk hand in hand,

We'll walk hand in hand, .
We’ll walk hand in hand some day,
Oh deep in my heart, I do believe,

We shall overcome some day.

We shall live in peace,

We shall live in peace,

We shall live in peace some day,
Oh deep in my heart, I do believe,
We shall overcome some day.

We are not afraid,
We are not afraid,
We are not afraid today,

Oh deep in my heart, I do believe,
We shall overcome some day.

Possible additional verses for singing

We shall all be free; etc.
We will stand together, etc.
Black and white together, etc.

The truth will set us free, etc.



Appendix 9

WHERE HAVE ALL THE FLOWERS GONE

Where have all the flowers gone, -
Long time passing 9

Where have all the flowers done,
Long time ago?

Where have all the flowers gone ¢
Young girls picked them everyone.
When will they ever learn 9

When will they ever learn ¢

Where have all the young €irls gone,
Long time passing % '
Where have all the young g€irls gone,
Long time sgo %

Where have all the young girls gone,
Gone to young men everyohe.

When will they éver learn %

When will they ever learn ¢

Where have all the young men gone,
Long time passing %

Where have all the young men gone,
Long time ago %

Where have all the young men gone,
Gone for soldiers everyone.

When will they ever learn ¢

When will they ever learn ¢

Where have all the soldiers done,

Long time passing %

Where have all the young men gone,
Long time ago % ,
Where have all the young men gone,
Gone to graveyards everyone.

When will they ever learn %

When will they ever learn 9

Where have all the graveyards gone,
Long time passing %

Where have all the graveyards gone,
Long time ago ¢

Where have all the graveyards gone ¢
Gone to flowers everyone.

When will they ever learn ¢

When will they ever learn 9



Appendix 10

TELL LAURA I LOVE HER

Laura and Tommy were lovers
He wanted to give her everything
Flowers, presents, and most of all, a wedding ring

He saw a sign of a stock car race
A thousand dollar prize it read

He couldn’t get Laura on the phone
So to her mother Tommy said

"Tell Laura I love her,

Tell Laura I need her,

Tell laura I may be late,

I’ve sonmething to do that cannot wait."”

He drove his car to the racing ground

He was the youngest driver there

The crowd roared as they started the race
Round the track they drove at a deadly pace

No one knows what happened that day

How his car overturned in flames

But as they pulled him from the twisted wreck
With his dying breath, they heard him say

“"Tell Laura I love her,

Tell Laura I need her,

Tell Laura not to cry,

My love for her will never die."”
Now in the chapel Laura prays
For her Tommy who passed away
It was just for Laura he lived and died
Alone in the chapel she can hear him cry

- “"Tell Laura I love her,

Tell Laura I need her,

Tell Laura not to cry, o

My love for her will never die."
"Tell Laura I love her ..." (fade)




Appendix 11

CLEMENTINE

In a cavern, in a canyon,
Excavating for a mine,

Dwelt a miner, forty niner
And his daughter Clementine.

Chorus : Oh my darling, oh my darling
Oh my darling Clementine !
You are lost and gone for ever,
Dreadful sorry, Clementine.

i

L.ight she was and like a fairy,

And her shoes were number nine,

Herring boxes without topses,

Sandals were for Clementine.

Chorus

Drove she ducklings to the water
Every morning, just at nine;
Hit her foot against a splinter,
‘Fell into the foaming brine.

Chorus

Saw her lips above the water
Blowing bubbles mighty fine
" But alas ! 1 was no swimmer,
So I lost my Clementine.

Chorus

In a dream she still does haunt me
Robed in garments, soaked 1in brine;
Though in life I used to hug her,
Now she’s dead 1’11 draw the line.

Chorus

How I missed her, how I missed her,
How I missed my Clementine !.

But I kissed her little sister

And forgot my Clementine.

Chorus



Appendix 12

GOING TO

going to sell my car and welcome mat

going to hide my briefcase and my bowler hat
going to buy a ticket and catch a plane

going to sit in the sun and laugh at the rain

=
- N N e
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going to go where they say the life 1s sweet
going to let the grass grow under my feet
going to count the waves beside the sea
going to be happy, I’m going to be free

=
5888

I’'m going to throw my shoes away

I don’t care what the people say
I’'m going to send my money too

And then I don’t know what I°11 do

‘But I don’t want to be alone

I’'m going to miss my telephone

Am ‘I going to live without a friend ¢
I’'m going to sit and think again

I’m not going to leave this beautiful town
I’m not going to watch the sun go down
Tomorrow at the station you’re going to see
Two hundred city gents all exactly like me
I’m going to buy a ticket and catch a train
I’m going to read a book and look at the rain

e
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Appendix 13
QUE SERA SERA

When I was just a little girl ,
I asked my mother, "What will I be ¢

Will I be pretty ? Will I be rich %"

Here’s what she said to me

¥ "Que sera sera, whatever will be, will be
The future’s not ours to see
Que sera sera, what will be will be."”

When I grew up and fell in love

I asked my sweetheart, "What lies ahead 9
-Will we have rainbows day after deay <"
Here’s what my sweetheart said

X

Now I have chidren of my own

They ask their mother, "What will I be %
Will I be handsome 2 Will I be rich 2"

I tell them tenderly :

X



Appendix 14

AM I THAT EASY TO FORGET

They say you’ve found somebody new
But that won’t stop my loving you
I just can’t let you walk away
Forget the love I had for you

¥ Guess 1 could find somebody new
But I don’t want no one but you
How could you leave without regret
Am I that easy to forget

*% Before you leave be sure you find
You want her love much more than mine
Cause 1’11 just say we’ve never met
If I'm that easy to forget

(Repeat * and %k to fade)



Appendix 156
NEVER ON SUNDAY

O you can kiss me on a Monday, a Monday, a Monday
It’s very very good ' ' ,
Or you can kiss me on a Tuesday, a Tuesday, a Tuesday
In fact 1 wish you would '

Or you. can kiss me on a Wednesday, a Thursday, a Friday
A Saturday is best _ ' '

Buf never, never on a Sunday, a Sunday, a Sunday

Cause that’s my day of rest

- Come any day, and you’ll be my guest
Any day you say, but my day of rest
Just name the day that you like the best
Only stay away, on my day of rest

La, la,la —

PPN
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Appendix 16

ALL T HAVE TO DO IS5 DREAM

. Dream (8x)

When I want you in my arms

When I want you and all your charms

Whenever I want you all I have to do is dream

Dream (3x) : o

When I feel blue in the night

When I need you to hold me tight

Whenever I want you all I have to do is dream

I can make you mine, taste your lips of wine
Every time, night or day

"The only trouble is, gee whiz

I’'m dreaming my life away

I need you so that I could die
I love you so and. that is why
Whenever 1 want you

A1l I have to do is dream



Appendix 17

NOBODY’ S5 CHILD

As I was slowly passing an orphan’s home one day

And stopped there for a moment Jjust to watch the
children play S ‘

Alone a boy was standing and when I asked him why -

He turned with eyes that could not see and he began to
cry !

X I’m nobody’s child, I’m nobody’s child
Just like a flower I’'m growing wild
No munmy’s kisses and no daddy’s smile
Nobody wants me, I’m nobody’s child

People come for children and take them for their own
But they all seem to pass me and I’'m left here all alone
I know they’d like to take me but when they see I’m

blind : )
They always take some other child and I’m left behind

¥

No mummy’s arms to hold me or SOOtheAme when 1 cry
Sometimes 1 get so lonely I wish that I could die
I’d walk the streets of heaven where all the blind can

see .
And Just like all the other kids there’d be a home for

me

X



Appendix 18

ALICE’S SONG

saw you 1in the stable, Alice?
saw you there?.
saw you in the stable, Alice?%
saw you there?

What were you doing when
What were you doing when
What were you doing when
What were you doing when

Mo

I was listening to the stories of the big white horses
They were telling me all about their favourite courses
I was listening eagerly to what they had to say

What were you doing when 1 saw you at the station,
Alice? etc. '

I was reading all the books about the Queen of England
I was writing poems that I want to send her
I was looking for a word to write about her hair

What were you doing when I saw you at the palace, Alice?
etc.

I was talking to the Queen about my latest novel
bhe was asking me to come to tea again
She was asking me to come to tea again

What were you doing when I saw you there ?

/108 !



Appendix 19

LOVE LETTERS IN THE SAND

On & day liké today
We passed the time away
Writing love letters in the sand

How you laughed when I cried
Each time I saw the tide

. Take our love letters from the sand

You made the vow ,
That vyou would ever be true
But somehow that vow

" Meant nothing to you

Now 1’ve broken heartaches
With every wave that breaks
Over love letters ig the sand
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Appendix 20

I LOVE YOU MORE AND MORE

Falling in love with sweet love
Beneath the stars up above
Love is so kind and so true
Ever since I met you

Show me your sweet, tender smile
Linger with me for a while

Baby, now I can’t deny

You are the reason why

¥ I love you more and more everyday
How 1 want you to want me
You’re +the song in my heart
Playing softly each time we’re together

I love you more and more

I can’t find words to say how you thrill me

How I long for the day
When you finally say "I do"

Under the old willow tree

You build sand castle for me

And when we walk down the street
We share our lover’s dream

%



Appendix 21

SURABAYA
(Americanized by S. Don)e

Surabaya — Surabaya - Surabaya
Well known for your struggdles
Famous for your battles

For i1ndependence

At Surabaya - at Surabaya
At Surabaya, there

We fought together

Side by =side for

Our right of freedom

Surabaya

Throughout the years since 45
Through bloodshed and tears
through Joys and fears

You’ve survived

Surabaya

With our spirit of 45
You’ve been a legend

In the history

Of our nation’s pride

111



Appendix 272

HAPPEN, BELONG, CONSIST, DEPEND, CONTAIN and LOSE .
Don’t say that

(Melody : "Mother How Are You Today')

Don’t say, *x"IT WAS HAPPENED last night”

But say, "1t happened last night” » o
Don’t say, *"I’M BELONGED TO thlS group — Don’t !
But say, “I belong to this group

Don’t say, *“IT IS CONSISTED OF three parts”

But say, "1t consists of three parts"® _ ,
Don’t say, *"IT IS5 DEPENDED ON many things” - Don’t !
But say, "It depends on many things” '

Be aware of all these

In English they’'re active

Unlike in Indonesian

Where all these expr8551ons
‘re rpgarded passive

Don’t say, *"THEY ARR CONTAINED water”
But say, "They contain water”

Donn’t say *"1 AM LOST my pen” - Don’t !
But say, "l have lost my pen”

*) The sentences with (%) in.front are non—-English
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Appendix 23

WE THANK THEE

We thank Thee each morning
For a new born day _
Where we may work the fields
Up new morn hay

We thank Thee for the sunshine
And the air that we breathe

Oh Lord, we thank Thee

Thank Thee for the rivers

That run all day

Thank Thee for the little birds
That sing along the way

Thank Thee for the trees

And the deep blue sea

Oh Lord, we thank Thee

* Oh yes we thank Thee Lord
For every flower that blooms
Birds that sing, fish that swim
And the light of the moon
We thank Thee everyday
As we kneel and pray
That we were born with eyes
To see these things

Thank Thee for the field
Where the clover is grown
Thank Thee for the pasture
Where cattles may roam
Thank Thee for Thy love

So pure and free

. Oh Lord we thank Thee

Back to *




