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CHAPTER I

INTRODUCT ION

One of the wmwost difficult pfobléms an ‘English—
learning student faces is the understanding of the usage
of English prepositions. As some grammarians comment on
the prepozitions:

‘Among those who teach or learn the English language,

prepositions have earhed a reputation for difficulty

if not a downright unpredictability’ {Pittman,
198613, 1)

‘Az any English teacher well knows, our prepositions
are a particularly troublesome lot to the non-native.
speakers of English’ (MacCarthy, 13972%.2;

From her experience as an English fLeacher, the writer

finds that most of her students indeed face fthe

o

e

s
problen 1in  learning prepositions. The tyre of Fnglish
preposition  the writer wants to highlight here 1s  that

expressing a reiative position in a @ vertical direction,

which for the sake of ease, will further b

e called
prepositions of vertically relative prosition. Those
included in this type are above, over, on (the top of,

below, under, beneath and underneath.

Background

tnglish prepositions of vertically relative position
can bo classified into two groups of syvnonym, 1. = one
with the central meaning ‘higher than® and the other

‘lower than’. The first includes above, over and on (the)




top of, while the second below, under, beneath and
underneath. The prepositions of the same group of synonym

have subtle difference in meaning. For example:

The window 1s over the table

The picture is above the table

The preposition ‘over’ in the first sentence implies that
the window is veftically above the table, but ‘above’® in
the second maylof may not imply vertically.

The writer notices that such a small diference
described above makes her students confused in using the
prepositioﬁs. This fact seems to be in line with rwhat
Muhammad Raji Zughoul states in his article ‘Teaching
English Prepositions’:

‘Sometimes the difference in meaning is so subtle

that it Dbecomes difficult for the students to

distinguish ameng the shades of meaning indicated by
different prepositions in different context’.3)

The fact supported by Zughoul’s statement above leads

the writer to a question: Are the English prepositions of
vertically relative rosition really difficult for
Indonesian students to learn? This question then
encourages her further to make, as the topic of this

thesis, an analysis on the problems that the students find

in learning the prepositions.

This thesis is aimed to find out what kinds of

AN



difficulties Indonesian students rossibly find in learning
prepositions of vertically relative position, and what
causes may account for the difficulties. Based on the
findings, it will +then propose a way of teaching = the

prepositions to improve their present teaching.

Scope

In this thesis the writer will first describe the
EngliSJ prepositions of vertically relative position. The
description will then be followed by the presentation of
the results of the analysis on the errrors made by the
students. Based on the results, the writer will discuss
the possible sources of difficulty in learning the
prepositions. Finally; the writer will talk about a way of
teaching them whioh, hopefully, will be able to help the

English teachers to improve their teaching.

Methodology

The writer first composed three Kkinds of tests,

namely completion, translation and sentence-production
tests. These tests were diven to the first semester
students of 51, . D2 and D3 programs of English Department

of IKIF Sanata Dharma in order to get the data necessary
for the analysis.
Before giving the tests to the students, the writer

gave the completion and translation tests to some native



speakers, The answers given by the natives were used as
one of the standards for evaluating the students’® answers
in the two tests. Another standard which was used for
evaluating all the three tests is English dictionaries and
grammar books.

After giving the tests to the students‘and getting
the necessary data, the writer began evaluating the
students’® answers by using the two standards. She
separated the correct items from the errorneous ones. Then
the number of occurence of each preposition in the correct
items was counted in order +to know the students’
familiaity with the prepositions. The percentages of the
correct i1tems of each group in each test were alsc
counted. In this way, *the writer could gain the group
achievement. Afterwards, she counted the individual
percentages of correct items in each test in order to know
the students’ individual achievement. The results of the
counting are presented in two separate columns according
to the standard used.

In the next step, the writer analyvzed the errorneous
items to find out what tvpes of error the students made in

using the prepositions. She also counted the percentage of

each tyvpe of error. The results were then put into two
tables according to the standard used.

Finally, based on the results, the writer will try to
Tind out the sources of difficulty the students found in

learning the prepositions.



Organization

This thesis consists of five chapters. The first
chapter presents the background, aim, scope, methodology,
organization, theoretical framework and basis of Jjudgement
of this thesis.

The second chapter talks about the desceription of

English prepositions of vertioally relative position. The

v

description is made based on the references listed in the

Bibliography.

The third chapter gives necessary explanation on the
source of data, the means of data, and the standards for
evaluating the students’® answers. These will then be

followed by the prezentation of the students’ achievement,

hoth in grour and as individuals, the students’
familiarity with the prepositions, the types of error and

their percentages and the possible sources of difficulty
in-learning the prepositions.

The fourth chapter discusses a way of teaching the
prepasitions which 1s expected to be able to improve the
present. teaching éf the rrepositions.

The fifth chapter presents the conclusion the writer

can draw Trom what has been discussed.

Theoretical Framework

The theory used in this thesis is error analvsis.

Error analysis systematically describes and explains



errors made by the Jlearner of a foreign language. It
gives us evidence of his competence in the language. We
also gain valuable information concerning the learner’s
diffiéulties_ at different stages. Such information 1is
important for the planning of courses and the construction
of feaching materials.

As S. Pit Corder states in his book ‘Introducing

Applied Linguistics’:

‘Errors provide feedback, they tell the teacher
something about the effectiveness of his teaching
materials and his teaching techniques and show him
what parts of the svllabus he has been following
have been inadequately learnt or taught and need
further attention. They enabie him tc decide whether
he ecan move to the next item on the syllabus or
whether he must devote more time to the item he has
been working on. This is the day-to-day value of
errors. But in fterms of broader planning and with a
new group of learners they provide information for
designing a remedial syllabus or a program of
reteaching’ . 4) ‘

From Corder’s statement above, 1t 1is clear that errors
made by the students should not be viewed as problems.

They serv

O

as the feedback the teacher needs in measuring
the effectiveness of his teaching which will further be

valuable for making a remedy.

Thus, the errors the students make 1in using
rrepositions, in se expressing a relative

(+
o~
bl
u
Q
Q
Yl
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-
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i

position in a vertical direchtion, should not belregarded
as something unvaluable and therefore should be avoided.
Making errors ~is ann inevitable part of learning.5) The
errors the students make can be analvzed to find out what

difficulties they find in learning the prepositions. This



will +then enable the teacher to

causes of the difficulties and

program to overcome them.

Basis of Judgement
The Jjudgment the writer made
the usage of the prepositions in

based on the description presented
of the fact that grammar plays an

teaching of English in Indonesia.

predict the possible

to design a remedial

on the correctness of

her analysis is mainly

in Chapter Il by reason
the

important rule 1in

References:

1} quoted from the article tTeaching English Prepositions?
written by Muhammad Raji Zughoul, Forum, Volume XVII.
Number 3, July 1979. p. 24.

2 Ibid.

3y Ibid, p. 25.

4y 8, Pit Corder, Introcducing Aprlied Linguisties ,
England: Fenguin Book Ltd., 1873, p.Z265.

5 Heidi Dulay, et. al., Language Two, Oxford: Oxford
University Press, 1982, p. 138



CHAPTER 11

ENGLISH PREPOSITIONS OF VERTICALLY RELATIVE POSITION

II. 1. What A Preposition Is

There have already been many grammarians who provide

the definitions of a preposition. Their definitions are
too numerous to be presented here. Therefore, the writer
will quote Jjust some of them. These definitions will then

serve as the base of the writer’s own definition that will
be presented at the end of thig part.

The first definition that we are going to have here
is that of W. Stanard Allan. Allan in his book ‘Living
English Structure’ savs:

’Prepositions usually come before the words they.

control. They indicate wvarious relationships between
words and phrases, and the most usual being those of

time and space (position, direction, etec. ) and
mental or emotional attitudes. They can also come .
after the words they govern, notably in gquestions

and relative clauses:
- What can 1 cut the bread with? _
- This is the boock I was telling you about. 1)

The definiton above does not clearly describe what a
preposition 18 because in the definition Allan concerns
himself with the position and the funection of a
rreposition only:

- position: prepositions usually come before the

words they control, and they can also

come after the words they govern,
notably in questions and relative
clauses.



- function: they .indicate various relationships
between words and phrases, at the most
usual being those of +time and space
{prosition, direction, etc.) and mental
or emotional attitudes.

J. B. Heaton in his boock ‘Prepositions and AdverBial
Particles® aquoted by Isaias Futwembun in his thesis ‘A
Study of English Prepositions and Some Suggestions for
Their Teaching to The Indonesian Learners of English’
offers a clearer definition:

‘A preposition is a word which shows the relationship

between a noun or pronoun and another word in the
sentence. Prepositions are usually rlaced before the
noun or pronoun which they govern.’2)

Though Heaton’s 1s clearer than Allan’s, it does not
suit the real forms of prepnsitions because prepositions
may consist of more than one word. Besides, they show a
relationshipr broader than that between a noun or proncun
and another word of a sentence, that is, a relationship
betweeen a noun rphrase or a clause and another part of or
the whole of the sentence. Moreover, prepositlions may be
placed not only before the noun or proncun they govern but
alsc after them in such constructions as WH-clauses,
relative clauses, WH-questions, exclamations, passives,
infinitive clauses, and ing—cléuges.

Another definiton that ihe writer will quote Here is
that of Randolph Quirk, et. al. In their book ‘A Grammar

of Contemporary English’ they say:

)



‘Most of common English prepositions such as in, at,
for are simple, i. e. consist of one word. Other
prepositions consisiting of more than one word are
called complex.’3)

They also say

‘In .most terms, a preposition expresses the relation
between two entities, one being that represented by
the prepositional complement.’4)

and

‘Of the various types of the relational meaning those
of time and place are the most prominent and easy to
identify. Other relationships such as instrument and
cause may also be recognize although it is difficult
to describe prepositional meanings systematically in
terms of such labels. 75}

’Normally a preposition must be followed by 1its
complement, but there are some circumstances 1in
which this does not happen, because the complement
has to take firat position in the clause, or absent
through ellipsis WH-questions, exclamations,
paszives, infinitive clauses and ing-clauses. '6)

What OQuirk and his friends say above has shown

clearly what a preposition 1s.

In the attempt to present

Y

more united but simpler
definiton, the writer suggests the following:

‘A prepositiorn, in its simple or complex form, is a
word or words which express various relationships such as
time, place, instrument and cause, between its complement
(a pronoun, noun, noun phrase, or clause) and another part
or the whole of the sentence by being placed either before

or afier its complement.’

ITI. 2. Whsat Prepositions of Vertically Relative Position

Are

10



Before going further, it woula be better for us to
know what the words making up the phrase ‘vertically
relative rposition’mean . According to A. S. Hornby in
‘Oxford Advanced Learner’s Dictionary of Current English’

the word ‘position’ means ‘place where something or

somebody 1is or stands, especially 1in relation to
others®. 7) ' He also states that ‘relative’ means
‘comparative which further implies the need of the

existence of two objects or more’ .8 Concerning the word
‘vertical’, he says that it means ‘at a right angle to the
earth’s surface or to another line or plane’.9)

Based on the meanings of the words and the
definition stated in I1I. 1., the wrilter now proposes the
following:

‘Prepositions -of vertically relative position are
words  which, in their gsimple and complex forms, occur

either before or after their complements, and show =&

vertical positional relationship between two obiects, 1i.

O

one being that represented by the rrepositional
complement which 1s suprosed Lo be of some height and the
other being another part of the sentence whose position is

compared to the position of the prepnsitional complement’.

IT. 3. The Forms of Prepositions of Vertically Relative

Position
Concerning the forms of prepositions, Randolph Quirk
et.. al. state that there are two groups of forms into

whichh prerositions can be classified, namely simple and

11



complex forms.10) The classification into these forms is

made onn the basis of the number of words making
up the prepositions. The prepositions consisting of one

word are 'put into the simple form, while those comprising
more than one word are classified into the complex. In the

cas of yrepositions of vertically relative position,

v}

those included in the simple form are above, over,

beneath, under, underneath and helow, and that belonging

to the conmplex is on (the)} top of.

IT. 4. The Positions of Prepositions of Vertically

Relative Position

I+ is eclear from their name that rrepositions

normally come before their complements. As stated at the

beginning of this chapter, however. there are some cases
where they may be placed after +their complements. In
relation to  the prepositions in question, such &
vlacement can  ocour in relative clauses 1n  informal

conversation., Let us see the examples below:

The tree which we plaved under vesterday has been cut
dowr .

The boy kicked the box which his cat was sleeping

k]
5

the top of.

in the first sertence, the oreposition ‘under’ in the
relative clause ‘which we playved under vesterday’ 1is put
after 1its comrlement., the relative pronoun ‘which’,

~

because the compnlemeni must take the {first position in the



clause. For the same reason, the preposition on the top of

in the second sentence comes after its complement ‘which’.
This placement of preposition may also occur in WH~

clauses as shown by the following sentences:

What country the Jet-fighter is now flying above
cannot be detected.
Nobody knew which tree the o0ld man had buried his

money beneath.

The WH-clauses in the sentences above are ‘What country
the Jet-fighter is now flying above’ and ‘which tree the
0ld man had buried his money beneath’. Since the
prepositional complements ‘What country’ in the former
clause and ‘which tree’ in the latter must be put at the
beginning of the clauses, the prepositlions "above’ and

*heneath’ are placed at the end of the ol

]
2]
D

Uuses.

In WH-aguestions the prepositions may 2lso be Ltreated

in the same ., way as those in the casesz  Just described
above, This can be seen 1n tThe examrples below:

Whouse face did vou spread my handkerchief over?

Whom do vou think vou ar

()]

above?

The complement of the rreposition. ‘over® in the first

sentence is ‘Whose face’, and that of ‘above’ in the

second is ‘Whom' . Another case where the prepositions can
be placed afiter their complements is when they are used ip

exclamalions, Noblece the following sentences:



What a strong pressure he is under!
£ F

What a large landscape the mountain 1s towering over!

Here, the complements in the exclamation ahove are ‘What a

\

strong pressure’ for the preposition ‘under’ and ‘What a

large landscape’ for the prevosition ‘over’. The next
examplaes show another construction where the placement of

preposition occurs.

England was reigned over by Queen Victoria 1in  the

The Republic of 7i13i was ruled over by wmilitary force

The preposition ‘over’ in the passive constructions above

5y

comes  after 1tse complements "Engliand’ i the first

sentence  and " The Fepublic of Fiji? in the second for the

same reason as what bas been stated before. Beside the
cases anove, bthere e ostill  another case  whers this
prevositional TOSiTion OC AT, namely W ED he

prevosiiions are used in infinitive clauses, The sentences

are the representative sxanoies of case

That bridge is dangerous to hide beneath.

Takblvs are fun for children to crawl under,

The comploment for bhe preposition ‘benesath’ 1n the first
sentence is ‘That bridge’, witlle thal for ‘uriaer’ in the
second 1

tables’ . As in other constructions previously

described, the preprositions here are put  after their



complements since the complements must take the first
rosition in the sentences.
IT. 5. The Functions of Prepositions of Vertically

Relative Position

A preprosition
its complement to another part of the

poszition in a vertical direction.

couwplement can  take the form of

»

4,

pronoun  or  clause, and the part

to be i1in the form of

o

related can

pronoun, clause,! verb

shows how the prepositions

rossible  forms of the prepozitional

of another part of the sentence.

Bridges over big rivers are

than those over amall rivers.

In this sentence

]

rivers’in ‘over rivers’ and

small rivers’ take the same form. 1.

complement 1s related to

while the second o a pronoun

examples

She is looking at the thick rug

The boy lst his

In the first sentence the prepositional

I

15

or adjective,
function

comelements o

more difficult to

‘srall rivers?® 1

‘those’ |

show the further function of

of verticalily relative position relates

sentence in terms of

The prevpositional

nourn, noun phrase,

the sentence

noun, noun phrase,

The example below

to relate

o

build

complements

. a noun rhrase, and

A noun ‘hrideges’,

The following

the prepositions.

under John,

complement “Jaohn’



15 a noun, while the part of the sentence the preposition

t

‘under’ relates it to is a noun phrase, i. e. ‘the thick
rug’ . In the second sentence the prepositional complement
takes the form of a noun phrase ‘the tree’ and is related
toc the verb ‘sleep’. Now let us notice the sentences

below:

She told me the problem and I was really enthusiastic
over 1it.

Does she have to value what you say above what others

The prepositional complement in the first sentence 1is a

pronoun, namely ‘it’, while the part of the sentence the
prreposition ‘over’ relates 1t to 1s  an ad jective
‘enthusiastic’. The second example shows other possible

forms of the prepositional complement and the part of the

entence 1t i related to. In the senitence both are

[}
W

i

clauses

II. 6. The Meanings of Frepositions of Vertically Felative

Position

There afe two kinds of prepositional meaning that
we are going to talk about in this vart, namely literal
and figurative meanings. The references of the meanings
used here are Oxford Advanced Learner’s Dictionary of
Current English, Webster’'s Illustrated Dictionary, Usage

and Abusage, Modern English Grammar, Standsrd Handbook of

SYRONYMWES , Antonyms and Prepositions, and SBbandard

16



Handbook of T'repositions, Conjunclions, Relative Pronouns

and Adverbs.

The first preposition, the meanings of which we are

going to deal with 1s above. The iiteral meaning of this

prevrosition 1s ‘higher than the objecl of reference’.

Notice the example helow:

here 1=

-3

™

: hili above the valley,

Bob prut his bookcase above John's table.

v 2

The preposition 'above® 1in the first example denotes that

the hill is locatbted somewhere around +the plane higher
than the wvalley. and that in the second denoctes that

Bob’s Dbockcase i3 located somswhere in the space higher
than the table. Beside the literal meaning, above may also

express a2 filgurabtive meaning ‘higher 1n rank than’ as in

he rank of arbassador i1s above that of wminister. 11)

i ahove a colonel.

Aniother  figuraiive weaning above shows 1s ‘Zreater  in
measuremnent  of cosality or quantity than’ The examples

* 1

pelow ghow this meaning:

Yanto s compethence i

%]

ahove the average.

The ship welchs above rten tons.

By having the prevos:ition ‘above’®, the first sentence
wanilbs Lo tell wus that Yanto' s competence  1s greater than

the common stoandard of competence, while the second tells

b
~)



that the weight of the ship is gréater than ten +tons.
Above may also indicate the sense of *out of the reach of

Y

(because too gond, Loo great}’ as in

4

His conduct has slways been above suspicion.

His work 1s apove all praise.

The first sentence with the preposition ‘above’ means
‘nobody  suspects his behaviour because it is too good to
be  suspected’ and the second means ‘his work iz too
great that it is oun of the reach ¢f ail praise’. Another

figurative meaning above indicates 1s ‘foo proud, too

good, ete, for’ as in

joy
fel]

is above meanness and deceitb. 123

D

If vyou want o ]

ATy, vou must nobt he above asking

Hith ‘tabove’ the Tirst centence wmea "He does not show

measanness [

= ‘second  means “You

mist not be oo prowd o aak

Beside the

meanings previously described shove also denoctes

"bheyond® as in

Herry i 2 claver student. He 79 silao very dilligent..

Above =11

ful

8/}
L
w3
tty

o2 bhings, Herry 2 oversy h
and ‘more tharn’ as in
A soldier shoald value honour zhove life.

o talk about [

The second . preposiiion we are

13



over . This preposition aprlies to that which is on a
level, directly and vertically, higher than the object of

reference. The examrles below show this meaning:

I hang the lamp over the statue.

The clock is over the guitar.

Theze exanples tell us that the lamp and the clock are
respectively located vertically and directly above the
statue and the guitar. Over also indicates the meaning of

‘covering contact, partly or completely’ as in
There is a rug lying over the sofa.

The rug  in  the =sentence above may eilther partly or

completely cover the sofa. In the following example, the
meaning  of  over is in every part of  (especially when

rreceded by alll):

Snow 15 falling over the North of England

He spilt the mlilk over his coat. 149

Over may also means ‘using or by means of’ as shown by

the example below,
I do not want to say it over the telephone
Besides, the preposition denotes ‘greater than’ as 1in

He spoke for over an hour.

He is over fifty.




The first sentence means ‘He spoke more than an hour’ and
the second ‘His age is more than fifty’. The other
meanings the preposition has are ‘higher in rank than’ as

in

Mr. Moore is over me in the office

which means ‘Mr. Moore 1s my chief’, and ‘connected with’

as in

I have some difficulties over my income Lax

which means that the difficulties I have are in connection
with my income tax. Over also denotes the general sense of
‘across’ , that i1is, ‘on the other side of 7, ‘to the other

side of’. and ‘through any part of the length of’, as

shown by the following examples:

He: 1lived over the mountain
He Jumped. over the walls

The plane fied over the plain

The first sentence means that "He lived on the other side
of the mountain’, the second ‘He umped to the other side
of the wall’, and the third "The plane fled from end to
end of the nlain®.

In relation 1o the meanings of the two  prepositlions
Just  tealked about., there are zowe important differences
between them that we should know. The two prepositions

differ literally in that over implises vertically, while

above may or may ool 15) Thus, Lhe entire second story of

h
IS
-



a building is above, but only a small part of it is
directly over, one who stands on the ground floor. In
addition, the two prepositions are different in that over
can also mean ‘touching’ or ‘covering’, while above cannot

have this meaning. Notice the following sentences:

She put the rug over the sofa

She put the rug above the sofa

In the first sentence the rug may either partly or
completely cover the sofa. The rug in the second sentence,
however, does mnot touch the sofa as it is put somewhere,
onn  the prlace higher than the sofa. Then concerning the

figurative meanings above and over agree in the idea of

superiority but differ in the immediacy of reference For
example, the rank of an ambassador is above that of

minister but the Iran ambassador is not over the Irag

minister. The Iran ambassador stands 1in the latter

Q.

relation to his subordinates only. Beside the difference
described above, the two prepositions also differ in the
idea of ‘more than’. Here, above indicates only level,
while over implies an evaluation of the level (:°*whole’,
.

as mich as’), 18) The following ssentences are the

examples of the difference:

These arrangements are different when the guests ar

)

above 500.

[}

He ig considerably over 172 cm in height.



Now we come to the meanings of the third preposition

on (the) +top of . The literal meaning of this

preposition is ‘over, resting on’ as shown in

Put the red book on the top of thie cthers.

The bag is on the top of the bhig box.

The only figurative meaning of over 1s *in addition to’:

He borrowed Ep. 50,000 from me for the Jjourney and
then, on top of that, asked me 1f he could baorrow my

Car.

[0
Iss
o
ISy
ot

The sentence means in addition Lo borrowing the money

he asked me if he could borrow my car.

In their literal meaning over and on(the) top of may

differ in that over can be used 1o  express both,
contiguous and non-contiguous relation, while on (Lhe) top

o+

of cannot. The latter expresses a contiguous relation

mly. Take the sentences below as Lhe examples:

The jamr 1s hangding over the hox.

The glasse is on the top of the hox,

From the picture ahove, it is clear that the lamr does
not touch the box but the glass doos.

The nexi prepnsition, the wmeaning of which we are
going to discunss, is below, This preposition applies

1o that which i anywhere in a plane lower than the object



of reference. For example:

Parts of Holland are below sea-level.17)

The sentence —means that parts of Holland lie on a level
lower than sea-level, Below also denotes ‘lower in

measurement of quantity or quality than’ as in

Your work is below the average

There is nothing below Ep. 500 in this shop.

The first sentence means ‘Your work i1s  lower than the
common standard of work’, and the second ‘there is nothing
coasting lower than Rp. 500 in this shop’. Another meaning

below has is 'lower in rank, class than’ as shown in

The rank of serdeant 1s below that of major.

He hated people who were below him.

With ‘below’, the first sentence means that the rank of
sergeant 1s lower than that of major, while the seccnd
‘He hated peocple from the cliass lower than his’. Below may

alaso de

o}

otes the sense of ‘unhefitting or lowering to’.

Xamples below

[ép]
I
[l
ot
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He thought 1t below his dignity to answer rude

The sentence means that answering rude remarks lowers his
dignity. Beside +the meanings described above, the

prepozition denotes ‘deeper than’ as in



Language has to be studied below the surface.

This sentence means Tthat we study language not only to be
able to use it in communication but alsc to know further
the process of producing it in our minds. Another meaning
below has is ‘to the lower level than’® which is usually

used with verbs of movement as in
Don’t go below the deck!

which means ‘You may g9 anywhere but the place lower than
the deck’.

The next preposition 1is under. This preposition
aprlies *to that which is in a position, vertically and

directly, lower than the object of reference.
Sue lives on the floor under nine.

The sentence wants to tell us that Sue lives on the floor

directly and vertically below the floor where 1 live.

D

Under also denotes ‘at a place lower than’ but with the

sense of ‘cavering either partly or wholly’ as in
nder the veil was a lovely face

which means that the face is covered by the veil. Another
meaning of the preposition is ‘lower in measurement than’.

The example below shows this.
The ship weighs under 100 tons.

Now notice the following:

[y}
NS



The major ordered ithe captain under him to help me.

‘Under’ in this

of subordinat

SENSE
1is  the major’s

‘subjected to’ as

the chie

example

subordinate.

indicates ‘lower

10, Thus, the captain

in

in rank’
in

Another meaning of under

with the

the sentence

is

He 1=z f of an wffice under the government..

Like above and over, below and under have some
differences concerning their literal and figurative
meanings. Literally, beliow and under differ in that under
implies vertically, while below may or may not, So, the

whole
small portion of 1
under

not. For

the difference

for example, is
t under,
described above,
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sometines implies

example:

Aarts of Holland are below sea-ievel,
They nding under the tree.
In their figurative senses helow and

in expressing  infe
the relation
another
subordination. 195
below is commonly

specitfic, relation

,
]
Q
=3
[
e
oo
.
o
7
L
~

expre

riority but differ in the

\

thus, one officer

s 1.
Ssed

without being under him

[imilariy, in reference

uaeed. in gensral, while

tev pages 1 below Lthe at

an observer in a balloon. 18}
they have

actual covering

below but only a

3

another

but

i

under in

may be below
i immediate

o deficieney

more



Another preposition the weanings of which we are

going to talk about is beneath. This preposition denoltes
the sense of ‘under or surmounted by’ . For example,
They

5
which means
-
2

They

l=ep beneath the same rocof
leep under the same roof
and

pili

—
Ay

o
[

The boat
which means
The boat was surmounted by the tall ¢liff.

v beneath the tall cl

We shall do well beneath his guiding hands.

and ‘lower in quality. dignity, et.c, than® which 1s now

=
U
i
f—
™
A
T
;:_\_‘

usiial

~

by below, as shown by the following

exXanples:

My performance i1 bheneath hers

4

meaning that mins is inferior To hers,

T don't 1ike mixing with people beneath me

ot

meaning that do not like mixwing with people who are

from the c¢lass lower than mine.
Beneath alse indicates ‘undeserving i, lowering to’ as in

Nothing 15 beneath the notice of a businessman

meaning  that nothiling is undeserving of a businessman’s



bhe married beneath her
meaning that the marriage brought her into a lower social

class.

In the literal sense, beneath is more or less the
equivalent of both below and under (in some senses), but
especially of under. However, below and under now tend to
replace the other synonymous prepositions. The only senses

in which beneath 1s preferred are those denotin

o

subjection and ‘undeserving of, lowering to’.20)
The last prepogition we now talk about is undernesth.

This preposition refers to the idea of close under, SO Aas

A\

to be hidden or covered. as in

There are mines underneath the town.

.

He swert the dirt underneath the rug.

Underneath generally expresses a contiguous relation.Z1)
It is wvirtually and practically equivalent to under.

sociation of "hidden’ or ‘covered’

yl

Without the ac s it is

¢

not frequent to use underneath. This preposition is rarely

used 1in  a metarhorical sense and even then keeping the

local and literal meaning prominent. 22) For example:

He staggered underneath a burden.

-

11. 7. The Modificaticon of FPrepositions of Vertically

Relative Pozition

Thie prepositions are  subject o moditication.

Thurefere, they may be preceded by intensifiers as shown

LA
ad



by the following senterices:

Now their footsteps could be heard directly above my

head.

His bedroom in the apartment 1s exactly under mine.

II. 8. The Syntactical Functions of Prepositional Phrases

with Prepositions of Vertically Relative Position

There are SOome syntactical functions the
prepositional vhrases have. Firstly, they may function as

rostmodifiers in noun vhrase. For example:

The children under the tree are wy cousins

He swept the dust underneath the rug

The prepositional rphrase ‘under the tree’ in the first
sentence modifies the noun ‘The c¢hildren’ in the noun
phrase  ‘The children under the tree’, while ‘underneath
the rug’ modifies ‘the dust’® in the noun phrase ‘the. dust
underneath the rug® ., Secondly, the prepcositional phrases

function as verb complements. In this function, the

a noun can  follow the

a7

preposition  is reqguired befor

verb of the sentence. Notice the examprles below:

Queen Vicloria reigned over England in  the 19th

century

He ruled over his people with an iron hand

Mary is under the tree

Regides, the nrepositional vhrases may act as  the

23



complements of adjectives, as in

and

In

My sister i1s enthusiatic over my problem

He 1is busy over his work

as adjuncts as shown by the following examples:

I met him under the bridge.

She hung the lamp above my bockcase.

addition, the prepositional phrases also function as

conjuncts, marking the end of an ascending order or, in

other words, they function as climatic additive conjuncthts.

23}.

The

a

V]

and

For example:

Sugianto is well-known in this city. He has been a
member of the city council for many years. Above all,
he i1s a football player of international reputation.

He borrowed Rp. 50,000 frowm me for the Journey, and

thern, ornn the top of it. asred me 1if he could borrow

my car.

prepositional phrases may also functions a subjects

[

in

On the top of the mountain is very cold

Under the bed is very dirty

as prepositional complements as in

=~ view from above the shore is magnilicient
The f b th h gnili t

1 took the photograph from beneath the rock




IT. 9. The Positions of Prepositional Phrases with

Prepositions of Vertically Relative Position

In most cases, apart from adverbials, the syntactic
function of a prepositional phrase virtually determines
its position. 243 A rvhrase postmodifying an element, for
example, normally follows it directly. This applies too to

the prepositional phrases talked about. For example:

The bookease under the picture is made of wood

As  an  adverbial, however, the prepositional phrase 1is
mobile. 25) It means that the prepositional rhrase is able

to appear in a range of optional pasitions. As an adjunct,

. for example, the prepositional phrase may be put either

at the end or before the subject . In this case, the most

frequent 1is the end position:

A dag lay fast asleep beneath a tree

though initial position i alsco common:

Beneath a tree a dog lay fast asleep

[wh
4]
oy
D
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2
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As conjucnts, the more common position

Above all, he swore he didn't steal it

in this position the conjunct i1s usually separated from

what follows by & comma in writing.
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CHAPTER III

ERROR ANALYGSIS

As stated 1n the Introduction, this chapter will

first deal with the necessary data for the error analysis
of prepositions of vertically relative rosition. This will
then be followed by the analysis of the possible causes of

difficulty in learning the prerositions.

ITI. 1. The Scurce of Data

The necessary data for the error analysi

¢}

were
prrovided by the first semester students of the Eﬁglish
Department of IKIP BSansta Dharma in early September
1987, They are of 31, D2 and D3 programs. The writer hopes

they are quite representative to be the sourc dat

=

T

(&)

w

about the difficulty in learning the prepositicns faced by
Indonesian students. This iz based on the reason that the
students are graduates of many Senior High Schonls  in
Indonesia and are supprosed to  have learnsd the

L

rrepositions in auestion.

The following table shows the number of the students

who provided the data.

[ Program ! Grounr Number «§ Students
! - _ R e L e J
1 | A 47
i i
! E
| : ~
‘ 51 | B 40 !
t .
; i i
j De : - 30
? _ | .
. D3 ; - A%




To obtain the data required for her error analysis,
the writer used three kinds of test, that is, completion,
translation and sentence-production tests. These three
tests were given to all the students of the three
Programs.

The writer chose the tests becaus

v

she wanted to give
the students tests from the less productive to the more
rroductive ones in order to find out how far the students
master the prepositions of vertically relative position
with and without guidance which is in the erm of contexts

provided by the writer.

In the completion test., the contexts provided are in
the form of pictures and sentences. The writer here gave

the meanings of some words considered difficult for the
students. In this test the students concerned tThemselves
more with the meanings and the forms of tbe rrepositions
as they just needed to £ill in the blanks.

In the translation test. hoﬁeverb there 1is no
picture provided. Instead. the writer gave some Indonesian
sentences which the students had Lo change into English.
Here, the writer also gave the meanings of some difficult
words. They concerned themselves not  only with the
meanings and the forws, but also with the functions and
the paositions of the prepositions

While in the two tests above the writer gave contexts

o  the students, there is completely no context provided

34



in the sentece-production test. However, the students here
had to pay attention too to the forms, meanings., functions
and positions of the prepositions as they did in the
translation +test. Considering it is still difficult for

the students to produce sentences themselves, the writer

[oR

was Still wiliing to help them whenever they foun
difficulty in finding the English words for the Indonesian
words they wanted to use in their sentences. In this case,
the writer’s help was limited to separate words only., not
to gsentences.

As the students may only immitate what is written» in
the completion and translation tests, the writer gave the
students the sentence-production test first. After they
had finished doing the tests, the students were then given

the other two tests.

|

The total number of the i1tems of all the tests 1s 3!

This number comprises 14 items for the completion tes

ot

3

14 i1tems for the translation test and 7 sente for the

jul
0
o}
L,"\

b

sentence-production. In the completion and tran=slation

t

D
)

sts, each preposition has 1o come up twice, while in

the sentence-production just one.

7}

The three tests for getting the data can be found in

the Aprendix at the last pages of this thesis.

IITI. 3. The Standard for Evaluating the Data

There are two standards the writer used for
evaluating the students’ answers. One 1is  the standard
which 15 based on dictionaries and grammar bHooks. This

o
Xt



standard is used to evaluate the students’ answers in the
three tests. The other standard is the answers given by
some native speakers in the completion and translation
tests.

The writer here asked eight native speakers to fi11l
in each blank in the completion test with prepositions of
vertically relative position as many as possible. She also
asked them to check the English sentences she made from
the Tndonesian sentences in the translation test and to
add some more prepositions talked about, which they thought
were also appropriate and correct for the contexts given

in the sentences.

The eight native speakers involved in the tests are
all English teachers. Four of them are the teachers of

SELTU (3taff of Englizh Language Teaching Unit) of the
University of Gajah Mada. The other four native speakers
are the teachers of of English Department of IKIP Banata
Dharma.

The writer used the natives’ -based standard here
because of the reason that the natives’ answers concerning
the choice of prepvositions sulted to the contexts given
might be different from what is considered correct by
gramrarians and what 1s written in dictionaries. Besides,
the writer wants to know how the students’® achievement 1s
i using the prepositions commonly used by  the natives

when it 3

i}

compared +to theirs gained using the

dictionaries sand grammar hbooks-based standard.



Considering that the natives might rroduce sentences
completely different from the students’, and hence their
answers couldn’t be.used as a standard, the writer didn’t
give them the sentence-production test. Thus, the
natives® -based standard . was used for evaluating the
studenté’ answers in the other two teéts only.

Since each native-speaker seemed to have thelr own
choices of prepositions in question, the writer then
determined that the forms whose frequoncy of occurence in
.an item caﬁ reach 75% are regarded as the standard for

evaluating the students’ answers.

ITII. 4. The Result of the Data Observation

As stated before, the tests given to the students
have different levels of productivity. In the completion

and translsation tests, students are det

oy

rmined to apply

their knowledge of prepcositions in question o every item

according to the contexts given. They have no choice to

D'\

voilid meebting contexts in which they found difficulty in
deteruining the right prepositions. This makes the

rossibility of making errors

]
i,

reater. On the other hand,
the sentence-production test +the students could apply

their knowledge of the prepositions to contexts which are

easy and obviously corrsci. Lo them. This decreases the
rossibility of making errors. Based on this reason, the
tests were not be treated the same. Therefore, the data

gained from each test will be presented separately.

Since there are two standards uzed here, however,



there will be  two kinds of achievement +that will be
presented todether. To make the presentation clear, the
writer will use the sign ‘GB° for the achievement gained
using the dictionaries and grammar books—based standard
anrl ‘NE’  for +that gained using the natives’-hased

standard.

ITI. 4. 1. The Achievement of REach Group in Each Test

The following tables show how the achievement of

each group in each test is.

A. Completion Test

Program Groupi Number of! Number of ; Percentage of!
L Ttems i Correct Items | Correct Items
| GE | NB @B | NB

53 A % 5HE 490 412 75h E 61.31

59 B ; 560 | 44z | 404 78 93f 72.14

D2 . 443 2597 ; 24z . 66.30 54

s - | ess . 488 ss4 | 71.1z 59.88

B. Translation Test

Program Group | Number of Number of Percentége of

! } Tiemns - Correct Iﬁems Correct ltems
| B | NB GB | NB

51 a | 658 454 | 404 70 ! 60.12
31 B E 580 327 308 60.1L: 55

D2 - i 448 ! 237 208 i 52.90 48.43
D3 - 658 | 395 | 347 . 60.03 52.74




U U

C. Sentence-Production Test

Program | Group | Number of Number of Percentage of
, Items Correct Items Correct Items
51 A 329 202 ‘ 61
51 B 280 217 77.50
D2 - 224 i156 51.34
D3 - 329 218 66.26

From the tables above, it can be seen that i1t is the
only +the students of S1 who can achieve 75% correct items
in the completion test through the dictionaries and
grammar books-based standard, while it is only those of &1

group B who can achieve 75% correct items in the sentence-

production tLest. Surprisingly, none can achieve 7h%
correct items 1in the completion nor *tTranslation tests
through the natives’ -based standsrd. From the result,

it oan  be concluded that most of the students do not
master prepositions of vertically relative position and
that their achievement gained using the natives’-based
standard 1is lower than theirs gained using the other

standard.

I17. 4. 2. Individual Achievement

The tables below show more clearlv how the students’

achiievement 1s 1n masbering the prepositions talksd about
individually and 1in each test. Each table shows the

individual achievenernt of each group.

[SY]
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51 A | K
Percentage of Completion g Translation pentence— |
Correct Items g Production %
gé NE ; GB NE §
95-100 - - - _ _ |
90-94 Z - 2 - _ |
85-89 8 | - 5 ;
|
80-84 - - - - B !
75-79 1z 3 14 4 - |
70-74 12 g . 8B 16| - '
£Hh-69 - - ; ~ - | - %
g 50-64 7 18 g 11 _ é
é 55-59 2 g 5] 5] ? 14
% 50-54 2 5 & ; |
g 40-44 @ 1 4 4 1 7 |
l 35 -39 ' - 1 3 4 | |
ﬁ 30-34 % - - - g
i =29 o - 3 3 |
% 20-24 % 1 - - i ; ?
| 15-19 - - . = B}
% 10-14 % - 1 - - 2
5 5-9 - - _ _
, 0-4 : - - - -
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51 B ] i
Percentage of Completion | Translation Sentence—
Correct Items Production
GB NB GB NB
95-100 1 1 ' - - 5
90-94 ! 4 1 1 1 -
85-89 ; g 8 | - - 18
BO-84 ‘i - - i - - ~
75-79 ; 14 3 E 5 2 -
70-74 s 9 % 5 5 9
65-69 ; - - - - ~
60-64 % 5 6 10 4 -
55-59 | - 2 ‘ 9 9 3
50-54 - 4 | 4 g i
45--49 - - - - -
40-44 - 2 5 3
35-39 ~ 1 2 pi ~
30~-34 - ! -
| 25-29 - - 1 - 2
20-24 - - 3 z Z
15-19 - - - - -
10-14 ‘i - - - - -
-9 i - - - - -
|
0-4 | - - ~
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Dz

Percentage of Completion Translation Sentence-
Correct Items Production
GB NB GB NB
95-100 - - - - -
; 90-94 % - - - -~ -
; 85-89 ; 1 1 1 - 3
| 80-84 - - - -
! 75-79 % 6 5 2 - -
% 70-74 7 7 7|7 9
65-69 E - - | - - -
60-64 i 8 3 ; - 2 -
55-59 % 7 7 i 5 1 5
50-54 3 3 i 3 4 -
45--49 - - 10 3 11
40-44 ~ - 3 3 -
35-39 - - - - -
‘ 30-34 E - - - 5 1
E 25-29 E - - 1 2 -
f 20-24 % . -
; 15-19 é - % - - -
i 10-14 % - - % ~ - 2
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l 7

| D3

\ Percentage of Coupletion Translation Sentence-

} Correct Items Production

| GB | NB GB | NB

5 85-100 2 - - - 4

i 90-94 -~ - - - -

E 85-89 12 1 3 i 4

i 80-84 - - - - -

% 75-79 5 8 5 2 -
70-74 10 B8 7 4 8
65-69 - - - - -
80-64 g 7 5 7 3 -
55-59 % 5] 10 9 9 ~
5O-54 2 | 10 7 | 7 -
45-49 % - ~ - - -
4044 . - - - - -
35-39 - - - _ _
30-34 3000 4 5] 7 B8
eh-29 - 1 - 1 2 4
20-24 - i - . 1 )
15~-19 - i - N -
10-14 - i - - 1 3

5-9 - - - - -
0-4 - Po- - % - -
L

To give a clearer idea of the percentage of the

students who managed to achieve 75% correct items in each

test, the writer presents the following tables.

43

[,



A. Completion Test

Prog. | Group| Numb.of Numb. of Students - Percentage
Students| Who Achieve 75%
Correct Items
GB NB B NB
St | A 47 22 3 46.81 6.38
81 | B 40 28 18 70 45
D2 - 32 7 7 21.88 | 21.88
D3 - 47 | 18 9 40. 43 19.15
E. Translation Tes
Prog. | Group | Numb. of| Numb. of Students Percentage
Students | Who Achieve 75%
Correct Itens
GB NB GB NB
51 A 47 17 5 36.17| 10.64
S1 B 40 B8 3 15 7.5
D2 - 32 3 - 9.38 0
D3 - 37 1 8 3 17.02|  6.38

C. Sentence-Production Test

T
Prog. | Group | Numb. of | Rumb. of Students FPercentage
Studentsg Who Achieve 75%
} Correct Items
st A 47 | 5 10.64
's1 B 40 | 23 57.50
D2 - sz 3 - - 9.38
R 37 g 8 17.02
| |
Examining the three tables above; it is clear to us

that the students find the translation test more difficult'
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to do than the other two tests. The students’ percentage
in the translation test evaluated using the natives’-based
standard is even much smaller than that in the completion
evaluated wusing the same standard. The students of D3
program, for example, completely fail to achieve 75%

correct items in the translation test.

IT11. 4, 3. The Students’ Familiarity with Prepositions of

Vertically Relative FPosition

To find out which one of the prepositions of
vertically relative position the students are more
familiar with, and otherwise, the writer counted the
number of each preposition correctly used snd chosen in
the three tests.  The result of her counting is presented

in the table below.

Prepositions Number of Occurrence % Percentage

GB MB GB NB
above 553 546 17.38 | 19.89
over | 319 274 i 10.03 .98
on {(the) top of 423 420 % 13.30 15.30
below 429 420 % 13.45 15.30
under - 747 742 ; 23.48 | 27.03
underneath 240 149 . 7.585 5.43
beneath 470 194 14.73 7.07
The numbers of occurence odunted through the



dictionaries and grammar books-based standard are obtained
from all of the three tests, but those counted through the
natives’-based standard are gained from the completion and
translation tests only. In spite of the different
standards and tests, - the results shown by the numbers of
gcourenoe are more or less the same. The students here
seem to be most familiar with the prepositions under and
above, but they least familiar with underneath. However,
'the rreposition beneath which is the third form the
students are familiar with according to the dictionaries
and grammar books-based standard turns oﬁt to be the
secona out of the +two least familiar prepositions

according to the natives’-based standard.

I1I1. 4. 4. The Tyres of Errors and Their Percentages

As  there are two standards used here, there will be
two kinds of presentation of error tyvpe in this part. The
first will be the one based on the dictionaries and
gramnmar books—based standard and the second will be that
based on the natives’ -based standard. The first will
present the types of errors got from the completion,
translation, and sentence-production tests, while the
second is limitedlto those obtained from the completion
and translation tests because it 1s used only 9in the two
tests as explained in 111, 3. Except for the counts, the
types of errors gained through the two different standards
are more or less similar.

The total number of error obtained here is greater
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than the number of errorneous 1tems since there can  be
more than an error in an errornecus ilemn. Notice the

example below:

Bangsawan tua itu mewmbenci orang-orang dari kelas di
bawahnya

becomes
The old aristooraﬁ hated people from his underneath

class

In the sentence, the students made two tyvrpes of

errovr, namely the misuse of preposition and the wrong

[on

funection of prevosition. The possible preposition suite

ot

to  the contex represented by the sentence should he
either below or beneath as the two prepositions have  the
meaning of ‘lower in rank (out of subordination® than’.
Due +to the reason above, 1973 errorneous 1tems
counted using the dictionaries and grammmar books-based
standard have 2132 errors and 1960 errornecus items gained
through the natives’ -based standard have Z074 errors.

The types and percentages of the errors gained using

the two standards are presented separately as shown by the

11T, 4, 4. 1. The Types and Percentages of Error Gained

Using the Dictionaries and Grammar Books-Basoed Standard




Nuimh.

Types of Error

Total MNumb.
oi Error

ot

Prepositions
Form
missypelling prepositions
misordered prepositions
uncomplete prepositions
Meaning

of

misuse preposition

Function

using prepositions in the

function of

a. an adverhb

b, an adjective
. a prefix

d. a noun

Prepositional Phrases
Form

uncomplets o,
of

insertion UNNEeCeEssary

prepositions to the popo.
Aa. at

b, b N

©. in

d. into

£. on

f. of

g. up

Function

prepositiunal phrases

verb complements

a. omission of LThe verbs
comnp lement.ed

v
it
u

Ising unrequired prep.

Other ecvrors
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b
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I Not complete answers 25 26.31
II No answers 70 73.69

I17. 4. 4. 2. The Tyres and FPercentages of Error Gained

Using the Natives’ -Based Standard

T
Numb.i Types of Error Total Numb. | Percentage
i of Error
| Prepogitions 1879 95.42
|
1 ¢ Form
1 wisspelling prepositions 47 2.38
2 misordered prepositions ; 8 i 0. 30
i
3 . uncomplete prepositions | 11 0.05
I
II Meaning ' | !
; i
1 misuse of preposition | 1824 | g92.17
i |
H |
I11 Function
!
. - L, . \ : ‘
1 using preposition in the i
: function of : !
? a. an adverb i 59 2.88
; b, an adjective ; ‘ 41 ¢ 2.07
i LA noun ; 3 0.15
i FPrepositional Fhrases 53 2. 80
; |
I Form ' !
1 uncomplete prepositional
‘ cowpl ement : 2 3. 45
2 insertion of unnecessary |
prepositions to the p.p. : !
S a. at ; 1! 1.72
b. by ' ' 2 3.45
. - | N
c. 1in 7 12.07
d, on 3 5. 17
e. of : 30 51.72
' !
T1 - Function |
. - i
1 prrepositional phrases as !
verb complements '
a. omission cf the verbs .
complement ed 13 22.42

W
e
N



Other errors 36 1.73

P
4

e ———

‘ Using unrequired prep. 1 | . 0h
|
]

Nt complete answers 11 30,56 .
Mo answers 5 9. 44

I11. . The SBourcesod Difficulty in. Learning Prepositions

0 Vertically Belative Position

In this part, the writer will talk about the possible

sources of difficulty that may account for the errors made

oy tThe siadents in using prepositions in auestions. She

will  lbease the discussion on the resulos >f the data
observal ion above  angd her library  siady  and  teaching

observation. BSince the types and percentades of  2rror

gained using the two standards are wmore or less  similar,
sty will discuss the possible sourcens of difficulty as A
whiry e
§3) i . L wossibhle of
difficuity will be oul into thres solecchions The first
Lionn will  balk aboul Lhie nabure  of the barged
Iangusse aw one of the sources of diffiouity The second

will it forward the interferencs of ihe mother Longue and

ird will have the presernt Leaching  #as the obther

I1. 9. 1. The Nature of The Target lLanrguage as the Sour

Prepositimns




T, 5.

—t
bk

A Large Number of English bSynonyms  with

subtle Differences iv Meaning

Both tahles in 111, 4. 4. show that the types of

error ‘misuse of prepositions’ 14 the greatest in number.
The students seem to find most difficulty in determining
the correct prepositions for certain contexts.

Fnglish invleed provides s with s large nurber  of
words which have small differences in meaning. 1l When
words belong to a group closely as&ouiated in  meaning,

they are called synonvus. Concerning thte

gquestion, two groups of cynonyms with opposite
central meaning. Une  has ‘higher than’ as  the central

meaning while the other has " lower ithan’. There are three

prevositions that helong to the former: above, over and on

(the)y top of, and  four

forms belonging Lo the  labler:

arncd

Ay Lhadt thiee 1
thing Tor exagnples,
difference betwoon  wnder and e 1. literal sense

We could not o sute

sent.ence:

The monev 15 under the book

| —

as below doessn  t Tuehing T

SYNONYInS vveer ddentioal Thieas



:.u:i_ ally enab e us Lo express small bul important
(differences as the prevositions in question  do. However,
these  swall  bat lwmportant differences in meaning  which
hhave been described 1n Chapter II  make the students
contfused. It 15 difficult for them to differentiate  the

meaning of one prepcsition from those of the others. This

results in errors like the following:

The money 1s below the book (See the picture above)

B is standing over A

In the second sentence, the appropriate and correct
preposition should be above because over implies
vertically while above may or may not. Because of the
small difference, however, students tend to make such an
error.

The type of error the students made here may be
caused not only by the subtle differences in the wmeanings
of the prepositions but also by the interference of the
mother tongue and the present teaching as what will be

explained respectively in III1. 5. 2 and III. 5. 3.

ITI. 5. 1. 2. The Identical Forms Shared by English

Preprositions, Adverbs and Prefixes

Nearly all the one-word rrepositions have
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Teorm  1dentical Lo their prepositional adverbs, From the
seven prepositions of vertically relative position, it 1S

orly  on (the) top of that has a different adverbial form,

name]ly on top. On the other hand, there are two out of the

seven rprepositions that have form exactly like rprefixes,

1 e, over and under. As a prefix, over weans too wmach
while under means too l1ittle. This swameness in form  may

make the students mlix up the prepositions with the adverbs

snd the prefixes. In spite of the

L

clear instruction gilven
in the tests, they used the prepositions as prefixes and
adverbs. They seem +o overgeneralize the use of the
identical forms, The following sentences ares the examples
of this +type of error made hy the students 1in the

sentence-production test.

I think that movie star is overacting
The girl went below

FPlease, read the sentences above

Though the sentences above are meaningful and

gramuatically correct, they are wrong as over, below and

above here do not function as a preposition.

ITI. 5. 2. The Interference from the Mother Tongue as the

Other Source of Difficulty in Learning Prepositions of

Vertically Relative Position

Since Indonesian and English prepositions are

53



S g

At el in some way o arnd  Indonesian ctudents AT
accustomed to thinking in theilr mother tongue, there will
always  be the intertoerence from Indonesian when they are
learning English prepositions. This interference may cauae
the:  students Lo produce errors in using the prepositions
talked about,

“Aore continuwing the discussion on the interference

from indonesian in learning English prepositions of

"

vertically relative position, the writer would 1like to

]

present & bri

D

f description of the Indonesian

rrepositions showing that position.

(]
pt
et}
[}
D

1. Indonesian Prepositions of Vertically

Relative Position

Inlike English, Indonesian only has two forms which
show a relative position in a vertical direction, namely
di atas and di bawah. Prof. Drs. M. Ramlan wrote in his
hook ‘Kata Depan atau Prerosisi dalam _ Bahasa Indonesia’
that di atas refe?s to a place higher than an object

stated and dibawah a place lower than the object stated.?2

vt

(1} Wanita itu meletakkan bebannya di ataes kepalanya
(2 Di bawah gambar itu dituliskan: siapa yang mempunyal
bunga seperti ini harap mengirimkan tanamanannya

kepada kami

The ©prepositions 1in their prepositional rhrases
semantically indicate a relationship between the word or

rhrase following them and the other word or phrase in the
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Sty by D3 Y oo ey T

(U Anad mewbtairgy® hotoran di bawah dendels

(4% Bimpamae bodel mengamb:il minuman sesar d1 atas

e 3

In the first centence abave, the preposition ‘di bawah’

relates the word following it fa=ndela’ to the other word

[N

in Lhe sentence, e. ‘kotoran’. In the second sentence,
that Following the prepoasition "di atas’ is still a word,

i. . ‘meja’, but here 1t 15 related to a phrase, that is.

‘minuman segar’ The next sentences are the examples of
the prepositirmal complements which take the form of a

rhrase.

(%Y Bunga di1 atas teras rumahku amatlah indah

(B8 Sepatu biru di bawah meJa belajarnya itu basah

The prepositional complement in the first sentence ‘teras
ruﬁahku’ is related by the preposition ‘di atas’®™ to the
word “‘bunga’, while that in the second ‘meja belajarnya’
is related to the phrase ‘sepatu biru® by ‘di bawah’.

The prepositional phrases tends to function as an

adverb, as in

(7Y Pagi-pagi penghuni pulau Wisata bersembahyang

bersama di muka kantor, di atas tikar baru yvang

b

8

The prepositional phrase ‘di atas tikar baru yang bersih’

Id



send e s sdhae o veerhy T hersombadhorany oo toboss Doyt o bng s

Y SERETTE AU the: prepositional ohrages mow oo e Lion s

1 bt ive in nominal phrages. Taabe Foor vl examn b
i ERERTRE M) STRTENN AT R
i Wenatas 11 bawah woeja it m il oavahku
T bawah  me 3 itu’ =zs the preposibional complirment  in

the  senionece  above funcbions as an attribuat.ive  for  the

noun Coeratu’ 1n the nominal phrase “sepatu di bawah  meja

Tt
i the case of weaning, the two rreposilbions can also
b sl Lo express figurative senses. d4) D1 oatas, for
exanmle, way indicate the meaning of “lebib dari’ as in
Hargna buku itu di atas seribu rupizh
(Harga buku i1tu lebih daril seribu rupiah}
and "lain dari itu’ as shown in
Antio seorang murid yang ~adin. ia  Juga anak
terpandal di kelasnya. Di abas semua itu, la seorang

anak vang pengasih
{(Zelain rajin dan terpandai di kelasnvya, Anto adalsah

seorang anak yvang pengasih)

v contrast with  the preposition di atas, di  bawah

expresses ‘kurang dari’. For example,

Ferat badan Yanto diperkirskan di bawah 55 kg

{Berat badan Yanto diperkirakan kurang dari 55 kg}



la berusahia mendapathon tas tta dengan harga di bawah

dua ribu ruplah

(1 lberusabia mendanatkan tas 1tu dengan harga  kurang

dari dua ribuw rupiazh’

The  preposition di1 bawabh may alsao express the meaning  of

“diperintan, dipimpin oleh’ as 1n
Angkatan Perang Fatu Adii o

pr

hawvan pimpinan

(=X

Westerling menyerang Bandung pada tahun 1950

{Angkatan Perang Hatu Adil di pimpin nleh Westerling

menverang Bandung pada tsaliun 19503

Besides, di bawah may al:o denote the meaning ‘belumn

lewasa’ as shown in

Mereka vyang masih di bawah umur dilarang menonton

drama itu

(Mereka vyang masih belum dewasa dilarang menonton

drama 1itu)

and ‘orang rendahan’ as in

Akup tidak mau bergaul deﬁgan orang—-orang di bawahnya
(Akup tidak mau bergaul dengan orang-orang dari kelas

vang lebih rendah darinya)

ITI. 5. 2. 2. The Difference between Indonesian and

English Prepositions of Vertically Relative Position Which

Probably Creates Interference krrors
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In Indonesian there oo andy Lwe propositions that

show a relative position in o vertical Jdirectiion: di atas

atirl A1 bawalbs. The two wriposit.ions can e used Lo express
hoth  the contiguocus and non-contiguous relallons. Notice

Lthe following uase  of the preposition o3 bawah as  the

e AmE L e

uomevimparn uangnyva di bawah bantalnva
Dungal di bawah Jembatan 1tu amal dalamn

Megeri Belanda terietalk di bawabh rermukaan laut

In the first sentence, the prepositio

‘dl bawah’ implies
that th money couches the pillow. In contrast, ‘di bawah’
in the second senbence doesn’t  1mply the sense of
‘“touching’ and so does the preposition used in the third
sentence.

On  the other hand, English has seven prepositions
which are divided into two groups of aynonym. Unlike
Indonesian, however, not all of the SYNONYmous
prepositions can  be used to express the same context

because they have differences, though small, in meaning.

As  a coumparison, the English prepositions expressing the

w
M
=
n
jul

of ’lower than’ will be used for the contexts

represented by the Indonesian sentences above.

Nina always keeps her money under/ beneath/
underneath her piliow

The river under/ beneath +the bridge 1s very deep

1

Holland is below,/ beneath sea-lev

i

%
[eal



eren

fiv it terenoe:s i b rnnnbrer of 0 prenos iion aricd 1ibyee

weranings  bebtween Indoresiaae and English preposibions may
mal Indonesian starlents contaased. This confasion may lead

Yl Loy wvergatyepa b tee Lo mesnaings b thhe English

[ERALES ST U P R LS T

bis results o oerrors Jike the 0] lowing:

1-

beens her money below her il

The river helow the bridge is very deep

Holland 1s under ses-loevel

Kemides  the Anterferonce from the  meother honsSun,

[e

LW e the vresent teaching way also accouant for  such
ervars. This will be discussed in the next a0

&

I11. 5, 3. The Present Teaching as the Oinhisr Source of

Difficulty in Learning Prepositions of Veritically Relative

Position

it has been mentioned in the previous parts that the

present  teaching may also be one of the causes for the

o

-t

ype of error ‘misuse of preposition’ to come up as  the

greatest  1in number. It may also explain the cause

f the

o)

students® wunfamiliarity with certain prepositions, the
rercentage of which is shown by table III. 4. 3. To give a
clearer 1idea of how 1t can raise difficulties to the
students in learning the prepositions, the writer will try
tar desceribe the procedure most English teachers generally

follow in teaching the prepositions.

The procedure 1s generally like the following:
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1. The teacher tells the students which prepositions
belong to the type he 1s going to teach.

In this step he may only give the prepositions he
knows or which, he thinks, are the most frequently used in
comminication. The former wmay cause the students to know
certaln prepositions  but noliving about nthers which may
happen to belong to those frequently used in

comminication.

2. The teacher then explains to the students the meaning
of each preprosition.
Here, he may explain, for example, the prepositions

over, above and on (the} top of as synonyms with the

meaning di atas in Indonesian and under, below, beneath

and underneath as another group of synonym with the
meaning di bawah, without giving further explanation on
their differences in meaning. This will cause the students
to think that the synonymous prepositions are the same in
meaning, and so the students may produce the type of error

‘misuse of preposition’.

3. The teacher gives some examples of the use of the
prepositions in the form of sentences.

In this step he may substitute a certain preposition
for another synonymous preposition in a sentence without
considering that the preposition may not suit the context
represented by the sentence. This encourages the students_
to think that the synonymous prepositions are the same 1in

meaning.
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4, The:  teacher then gives the students some exercises to
practise using the prepogsitions.

The exercises are generally taken from books written
by  those who do not have the intuition of a native.
Az a matter of fact the natives themselves sometimes use
their intuition in using the prepositions and, therefore,

they use a more limited number of preposition for the same

context. (See 1inn the Appendix how the prepositions
regarded by the natives as the possible answers for the

completion and translation tests are different from those
rrovided by diectionaries and grammar books;). As &
consequence, +the prepositions the students choose to

express certain contexts are not the same as those chosen

REeferences:

1} A. G. Mitchell, The Use of English, Sydney:

Halstead Press, 1854, p. 15.

2y M. Ramlan, Kata Depan atau Preposisi dalam ~ Bahasa

Indonesia, Yogyvakarta: U. P. Karyono, 1880, p. 67,

3) Ibid, pp. 16-17.

4 WIS. Poerwadarminta, Kamus Umum Bahasa Indonesis,

Jakarta: PN. Balai Pustaka, 1878, pp. 64 & 100.
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CHAFTER IV

SUGGESTION

Fealizing that Indonesian students still find 1t

Aifficult +o use prepositions of vertically relative
position. it this part the writer would like to suggest a

way of teaching the prepositions which, hopefully, CAan
nelp the students in learning the prepositions better.

Be

-y

ore going further, however, it is necessary to

note that in the sugrested way of teaching the students

2re determined to be the most active. They must find
themselves the principles of description involved. In the

other words, the writer suggests that the teacher uses the
discovery-learning method with inductive approach in the
teaching of the prepositions since she believes that the
method, when used appropriately, will motivate the
students 1in learning the prepositions and encourage them
to be more effective in meworization.

The following is the suggested way of teaching the

rrepositions.

1. The teacher gives the examples of the use of the
prepositions in the form of sentences written on the
blackboard. He <+then demonstrates what i1s meant by each
context represented by the sentences. Take for the example

the literal use of under, below, beneath and underneath:

- The teacher writes the following sentences on the

blackboard:
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4

Thease books  are undor hie fable,

et
———1
o

2. Those books  are beneath the table.

3. Thaose books  are underneath the table.

2. 4. The paper is under the book.

[N

The paper 1% beneath the book.

6. The papver is underpeati The bhook.

"

this floor is

Lt
0
'~
—
O

below the table,

1+ should be noted that the teacher must use things or

P

senbence-patierns which the students have been familiar

with when he is

He puts some books under the table. Pointing at the
bhooks, he says the sentences in square 1 at least
twice.

- He puts a piece of paper under a book. Pointing at the

3
v
o
0]
o]
jox
0]
W
o)
g
]
c.f.
jox
[\
7

sentences 1in square 2 at least

- He points at the entire floor and says the sentences

in square 3 at least twice.

2. The teacher puts the students into grouprs to discuss
the meanings of the prepositions used in the sentences in
each sauare, and how the prepositions of a square are
different from those of other squares in terms of meaning.

Thus, the students are regquired to find out the usage of
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thi: proenositions from the contexts @given,

= The: teacher asks the students to explain the usages of

Lhe prepositions they have learnt from the contexts given.

iardling  the examples above, the teacher may ask the
stadents the following auestions:
What context the prepositions in square 1 refsr to

- What context the prepositions in square Z refer to

4]

- What, context the prepositions in square 3 refer to

- What conclusion they may draw when comparing the usages
af the prepogifions in square 1 to those in square 2

The students may give the explanation in Indonesian.

Whenever necessary, the teacher may also give the students

some guidance.

4. Being sure that the students have understood the usages
of the prepositions, the teacher gives them some exercises
to practise using the prepositions. It would be better if
the exercises are taken from books written by native
speakers or those who are known to have the sensitivity of
a native, Dbecause it will make the students familiar with
the prepositions which are mostly and commonly used by
native speakers. As stated at the end of Chapter 1II, the
natives sometimes use thelr sensitivity in using the

prerositions

With the same procedure, the demonstration used in
step 1 may be substituted by pictures. The pictures should

be put beside the sentences representing the same context.
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Concerning the matorial, Tron whal Allen uavs 10 D

book "Living Englis )

Structure’ 13

The most, common Englich prepositions that should  Le
known by the students are:

about at between from like
after before Dy in near
along behind down infront of newt o
AMOng beneatl; for into of
and also
above below concerning inside outside
ACTOSS beside iespite in smite of
against  beyond except opposite
we  cAar Know that there are five outt of +the seven
rrepositions  that are most common in iaee, namely  above,

"

over, below, under and beneath. However, from the table in

o

1171, 4, 3. it turns  out that the students are wuore
familiay with the less commonly-used preposition on (the)

top of than with the more common, 1. e. over, according to

the dictionaries and grammar books-based standard, and
UVeEr and beneath, according to the natives ' ~based
standard. Indeed, Curriculum 1934 doesn’t determine what

rrepositions, other than at, in and on. should be given

to the gstudents. In relation to these and other facts
such A the Jlimited available time for teaching

rrepositions and the many other prepositions that should
be taught to the students, the writer would also suggest
here that the prepositions taught to the students should
be those considered important and most common 1in  use,
that is, the five prepositions mentioned above.

Reference:

1Y W. Stanard Allan, Living English Structure, London:
Longman Group Ltd., 18959, pp. 292-3085.
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CHAPTER W

Thiee  reoults ot tLhe  ovror  smalyiils presented 11

Y

Chapter 111 show thati, 1ried eeeact ihoils ostill ditfficult for

the stuadents bo masther prepositicons of verticslly reial tve

[V
[

=

oty e, primorily x terms f their meanings. The
students have not been able bo distingulsh  between the
SYDONYmoOUs  preposibions, which one is  aprpropriate  and
corect for a certain context.

This difficulty may be cauvsed by the suhtle
differences  1in the meanings of the English prepositions
tnemselves. Here, Indonesian as the students”® mother
Ltongue may also account for the error the students make
since  the Indonesian prepositions of vertically relative
rosition are simpler than the English. Beside the target
language and the mother tongue, however, the present
teaching of the prepositions may also cause the students
to wix up the usages of the svnonymous prepositions. In

this oase, the three factors are closely interrelated.

=
D

In the attempt to reduce the difficulty and to

improve the present teaching of the prepositions, the

Q

writer suggests a way of teaching them as what has been
described in the previous chapter. Considering that there
1 ne teaching techniaque that can best describe the usages
of the prepositions by itself, in her suggdestion the
wrjtey combines two kinds of teaching technique, i. e.

demonstration and comparison or pictures and comparison.
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Begside sugdesting Lhe way of teaching the prepositions,

)

she also suggests that the prerositions taught  1n BMAs

should be those of 1mportance and Ccommon use. above, OVer,

below, under and beneath.
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APPENDIX



TeST ONE

Put the prepositions of

above
over

an top of

(make two sentences for

place below into sentences.

below underneath
under
beneath

each preposition!)



TEST TWO

Complete the following sentences by using the most appro-
priate prepositions based on the pictures

above, over, on top of, below, under, beneath,
underneath.

L4

l. Room 2 1S c.eeoene

— room /.

2. Room 1, 2 and 3

4 are ..... room 4,
—_I_T_Ll P 3. The man is standing

eeesees Lhe stairs.,

4, The children are
playing «...... the

Y . T, tree.

A T;:::ijj;”“*‘——“*~‘*—' 5. The children are now
%ﬁﬁy/ I EEEEEE] the hills.

6. Sue is rich but snobbish.
She doesn't like mixing with

people +....... her.

(snobbish = sombong)



)
I

B /—<_.
A jiiM// ,4(///
j?i;// |
-

A CONTRACT
oN

-

-
~ (W
MR, X

MR, BROWN

——

",

lO.

11.

I am going to sweep
up the dust ..eeo..
the mat.

(the mat = keset)

B is standing eece.e
C.

B is Standing eecsee
A,

"Mr, Brown, would
you please take
this contract and
S1gn your nName ...,
mine?" asks Mr., X.

Bob is hanging his
calendar seeeccee

the fireplace.



1l2. There 1s sone
luggage weecee.. the

car.

13, The money iS eesee.e.
the books.

A lady never does
things «....... her
dignity such as
saying rude words
and laughing aloud.-

(dignity = martabat)

(bastard = haram ja-
dah)

(beast = bangsat)

TEST THREE

Translate the following sentences into English by using
the most appropriate prepositions : above, over, on top
of, below, under, beneath, underneath.

(fhe required tenses and difficult words are provided)

1. Hina selalu menyimpan uangnya di bawah bantalnya.
(bantal = a pillow) (Present Tense)
(menyimpan = to keep) ,



Pria itu dibawa pergi di bawah penjagaan polisi.
(membawa pvergi= to lead away) (Simple Past Tense)
(penjagaan polisi= police guard)

Ketika saya tiba di rumah, Tono sedang berdiri di atas
tangga.

(tiba= to arrive(at)) (Past Tense)

(tangga= a ladder)

Australia berada di bawah Indonesia di dalam peta.

(di dalam peta= inthe map) (Simple Present Tense)

Keluarga paman saya tinggal di lantal di atas saya.
(lantai= the floor) (Simple Past Tense)
(tinggal= to 1live)

Pesawat DC-10 akan berada di atas Medan pada pukul 2
siang.

(pesawat DC-10= the DC-10 aeroplane) (Past Future)
(pada pukul 2 siang= at 2 p.m.)

Sebagal orang kaya, pengusaha itu mewmandang rendah kepada
orang-orang di bawahnya.

(pengusaha itu= the businessman) (Simple Past Tense)
(memandang rendah kepada= to look down on)

Yanto meletakkan sepotong kertas di bawah gelasnya.

(sepotong kertas= a piece of paper) (Simple Past Tense)

Peter sedang memperbaiki cerobong asap di atas rumahnya.
(memperbaiki= to repair) (Present Continuous Tense)
(cerobong asap= a chimney)

10.Bangsawan tua itu membenci orang-orang dari kelas di ba-

wahnya. (bangsawan tua itu= the old aristocrat)
(Simple Past Tense)

11l.Sungai di bawah Jjembatan itu amat dalam.

12.

(amat dalam= very deep) (Simple Present Tense)

Negeri Belanda berada di bawah permukaan laut.
(negeri Belanda= Holland) (Simple Present Tense)

(permukaan laut= sea-level)



13. Kemampuan Amir berada di atas rata-rata.
(rata-rata= the average) (Simple Present lense)
(kemampuan Amir= Amir's competence)

14, Pelayan merapikan tapelak di atas meja .

(merapikan= to make .neat) (Simple Past Tense)
(tapelak= the tablecloth)



The Answers of The Tests

COMPLETION TEST

(Dictionaries and Grammar Books-

(Natives'-Based !

Based Standard) Standard) 1
l
1. above; over 1. above; over !
2. above 2. above i
3. on top of 3. on top of |
L. under; beneath; L. under E
below |
5. below; beneath; 5. below ,
6. below; beneath 6. beneath; below §
7. under; beneath; underneath 7. under; underneathi
8. below; beneath 8. below
9. above 9. above
10, below; under; beneath; 10. under; below
11l. above; over 1ll. above; over
12. on top of 12. on top of
13. under; beneath; underneath 13. under; underneath
14, beneath 14, beneath

TRANSLATION TEST

(Dictionaries and Grammar Books-

(Natives'~Based

Based Standard) Standard)

l. under; beneath; underneath 1. under; beneath;
underneath

2. under; beneath 2. under

3. on top of 3, on top of

L, below L. below

5. above; over 5. above

6. above; over 6. above; over

/. beneath; below; under

7o

beneath; below; under




under; beneath; underneath

on top of
beneath; below
beneath; under
below; beneath
above

over; on top of

11,
12.
15.
14,

under; beneath;
underneath

on top of
beneath; below
beneath; under
below

above

over; on top of




THE

RLAMFLES OF THE TYFRES OF

1. Migspelling Prepositions

AN

[oh)

4. Misuse

Misordered

Incomplete

- The book is bellow Lthe desk.
~ The children are now underneith the
- B is beneth C
Prepositions
— ''"Mere 1s some luggage on of top the

the house.

of Prepositions

hills.

the chimney on  top

- Room 1, 2, and 3 are over room 4.
- The children are now underneath the hills.
- Bob is hanging his calendar on top of the
fireplace.
5. Using Prepositions in the Functions of
a. an adverb - Translate the English sentences

below into good Indonesian sentences.

- You can see it above.

b. an adjective

2. a prefix -

— The underneath preposition 1s new for

us.

- The o0ld aristocrat hated people

underneath class.

Those countries

from

are underdeveloped.




d. a noun

- I overslept last night.

- The DC-10 &erbplane would be Medan's
over at 2 p.m.

- We reached on top of Mount Merapi on

September 14, 1987.

6. Uncomplete Prepositional Complements

7. Insertion of
Phrases:
a. at -
b. by -
c. in -
d. into -
e. on -
f. of -
g. up -

- The old aristocrat hated people from
underneath class.
- The o0ld aristocrat hated people from

under class.

Unnecessary Prepositions to Prepositional

The book is above at the table.

The man was lead away underneath by

police guard.

The DC-10 aeroplane would be over in
Medan at 2 p. m.

The bird is beneath in the tree.

A cat run into under a table.

The DC-10 aeroplane would be over on
Medan at 2 p. m.

The ball is under of the net.
Purwokerto is below of Baturaden.

The wind blows up over the mountain.

8. Omission of the Verbs Complemented

The book underneath the table.



- The bottle under a chair. - -

9. Using Unrequired Prepositions
- " Mr. Brown, would you please take this

contract and sign your name behind mine®”

asked Mr. X.



