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Cﬂaﬁter I

INTRODUCTION

1.1. COMPREHERSIVE READING

It is difficult to give a clear-cut definition of
reading which can be accepted by eve:éjrbodja Many définif
tions have been proposed by . experts. Not all of  them
bagreé on the same thing. ,

- In 1948 W.S. Gray furnished a condensed gummary on

his ideas of readiﬁg as follows :

.....reading is conceived today as a complex activity

of four dimensiong : the presentation of words, a

clear grasp of meaning, thoughtful reaction, and in-
tegration., A1l four steps are essential in varying
combinations if adults are to secure through reading
an adequate understanding of +the conflieting dissues
‘that current life presents, to choose wisely between
alternatives, to find valid solutions to the chal -
lengirg personal and social problens faced,_and de-
velop richer and more stable personalities.
Apparently Gray gives a broad view of reading. He shdws
what would happen when a person is reading and what
reading would result in life an&zwhat could be devéloped
in & person through reading. He also regards it to be so
essential to adults that he thought the success. in read-
- ing would be very closely related to the sucéess in life
and to personal and perfect wisdom and personalities.Gray
tends to equalize the success in reading with the success
in life. So Gray deals largely with comprehension and

the activities during the reading process.

R,

'Pries.¢.C. Linguistics and Reading, 1963, pp.l16-
7. ‘ | B




In 1955 Flesh Rudolph said,

Reading means getting meaning from certain  combina-

tions of letters. Teach the child what each letter

stands for and he can read, Ah no, you say, it can't

be that simple. But it is.2
Flesh tends to regard reading ag knowing the correspond-
ence of letters with the gspeech sounds, Flesh does nbt
say anything aEOut getting or understanding the meaning
of the text being read. | |

Ffom those two definitions and others3 put forward

by reading experts, we know that reading is_not easy to
define. The difficulty lies in the facts that there are
various skills involved in reading and that reading
activities may have vérious purposes:.one can fead for é
language practice, for amusement, for new information and
50 on.lTherefore in learning to read one ought to develop
various.reading gkills. However one of‘the most important
goal of reading instruction is possibly comprehension ’
that is fhe ability to interpret the printed or written
pages in such a thorough way that the reader knows the
meaning, the information, or the new ideag contained in

them with which the reader can add his knowledge which

will lead to the perfection of his wisdom and  richer
personality in dealing with his environment. However
comprehension has'gradation.‘ltﬂranges from that = of

mature readers to that of beginning readefs; and even ma-—
ture readers may comprehend differently a certain reading
material and may still make mistakes in their  interpre-

tations.

2Wardhaugh‘Ronald, Reading : A Linguistic perspec-
tive, 1969, p. 4. . - .. R

o 3see : Bloomfield TLeonard and Barnhart,Let's_Read,
1961. Lefevre, Carl A., Linguistice and the Teading of

Reading, 1964. Spach George,Reading in the Elementary
School, 1964. ' | o
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.The reader's efforts to comprehend vary : when he |
reads for amusements or for Qhedking, his efforts are
less than when‘he is to resd a scientific  book that
forces him to be on the.alert_as he‘processes in reading
to draw conclusions, to modifj them énd to compare then

with his past experiences. However to comprehend is very

important ¢ even when the reader is reading for amige-
ments or for checking, or language practice, he cannot
amuse himself or check the written material or utter

correct intonation and pronunciation if he does not some-
h6W'comprehend the material read. He canndt,for‘inétaneé,
utter the right pronmunciation of the word 'desert' in the
gentences, |

They live near the desert.

They want to desert their old house.
if he does not know that in the first senténce,'deeert'is
a noun and the stress falls on the fifst_syllabie and in
the second sentence 'désert! is a ve:b and the . stress
falls on the last syllable. Reading aloud can be a means
to check comprehengion. Of course a reader cah read aloud
letter sequences well eventhough he does not . understand
them;-if he has been told how to éay theﬁ. However  this
kind of reading is meaningless and useless. Even in
reading drills the students are supposed +o undErstand
the pattern and the meaning and then the drills follow.

It is obvious, therefore, that reading is not

synonymous to the ability to wtter seqhences of  letters

correctly or just to the ability to associate certain
sequences of letters to their phonemes or just to the
ability to uncover the meaning of individual words. To-

- read comprehensively does not mean that the reader should
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be able to underétand any material given +to him. Inetead
it means that the reader is able to, understand, to inter-
pfet and to draw conclusions out of maﬁerial of a certain
level by using clues like different letter forms and
arrangements, commas, fullstops, seﬁi colon, indentation,
and so on, of the printed or written‘pages,‘_ and other
abilities or gkills at his disposition, such . as  the
ability to'judge distances, to respond to the significant
rather than the non—significant, to mové the eyes  from
the left to the right, because especially in Engiish
the letter sequences are read from left to the right, and
so on.

The materials for reading are quite unlimited and

can deal with any aspects of'the universe. Therefore

developing the comprehension abilities is also unlimited

and can take place atb aﬁy level of readers.

1.2. THE IMPORTANCE OF COMPREHENSIVE READING IN ENGLISH

Howadays our busy world has become smaller and
gmaller by the extension of commuﬁication through reading.
Millions of books, magazines, bulletins, néwspépers and
so on dealing with various aspects of universe are avail-
able. Knowledge and sciences such assbotany, ~ fishery,
philosophy, forestry, religion, biology, history, physics
and so on can be_communicatéd through spacé and tine Hby
the'use of'the writing system. It can be said that books
magazines, neﬁspapers and so on have become the gource
of knowledge and sciences, and the public mass medis ~in
various fields. | |
A humsn being is an eager creature. He dis not

satisfied with himeself : he always wants to develop
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- his knowledge, his society, his culture, his civilization.
He tries to learn from his past and his Glder‘generatiOns'
td make progress in hig life. Hé wants also the coming
genéraﬁions to share his experience, his knowledge,‘ his
invention, his discoveries through his writing.

To share the knowledgé and sciences from  others,
mostly one should learn from books. To dig the knowledge
for oneself, which can be used to develop humsn culture,
civilization,‘mental mgturity is quite important. There-

fore nowadays where everything is progressing and moving
fast, reading fast has becone essential to man. Thrdugh
reading one can make contact with sciences iﬁvented or
discovered before. The more one wants to learn aﬁd - to
progress, the more he should read.-This factvurges him

t0 read with compréhension as fast and effective as pos-

sible.

v At present it is a fact that English has a very
important position as a means of communication among
peoples in the world. Many books deaiing withv various -
sciences and knowledge are written in English. To geﬁ

contact with those sciences and knowledge people should
‘learn %o read English well. This makes reading in English
very important especially in Indonesia, where people are
still struggling to develop end +to modernize ~ their
country according to the modern trend of kndwledge.There-
fore English is included in the curricuium of most Indo~
nesian schools, and the skilis of reading has become one

of the most important objectives.'_




1.3. THE CURRENT TEACHING OF ENGLISH IN INDONESIAN SHMP/
SMA SCHOOLS o |

‘ English ie the first foreign languége taught in
Indonesian schools. The students are supposed to learn
and to master'it as effective as possible, The objéctives
of teaching English as outlined in the current SMP / SMA‘

schools are as follows,

- 1.3.1. The SMP Syllabus runs

l.3.1a. Memberikan pola dasar bahasa Ing~
geris jang kuat, dengan mengutama~
kan pole-pola kalimat, sedang per-
bendgharaan kata dibatasi sampai
dengan lebih kurang seribu kata un-—
tuk kata-kata jang harus dapat Qi-
pakai dalam kalimat-kalimat jang
dapat diutjapkan.

(To give firm basic structural pat-
terns of English, chiefly sentence
patterns, while the vocabulary is
limited to about one thousand words

for production level.)

1.3.1b. Melengkapi murid-murid dengan suatu
working~knowledge dalam bzhasa Ing-
geris, jaitu kemahiran memskai ba-
hasa Inggeris sederhana dslam semms
bidang ketjakapan : reading menge~
nai hal-hal jang sederhena,writing,
listening, speaking. ‘
(to supply the students with working
knowleﬁge in English i.e. - the
ability to use simple English- in
all skills : reading about simple
materials, writing, listening,

speaking).4

*Rentjens Pendidiken SMP, July 1968.




1.3.2. The SMA syllabus runs
" 1l.3.2a. Mendidik murid supaja, )

A, Memiliki sifat teliti,radjin dan
sistematis,

B. dapat menggunakan bahasa Ingge-
ris setjara aktip maupun pasip.
Penggunaan setjara aktip  dite-
kankan pada bagian sosial-budaja

(to educate the students,

A. %o be careful, diligent  and
systematic,

B. to enable them to wuse English
actively as well as pasgively.
Active mastery of ZEnglish is
stressed in the sosial - budaja
classes.

1.3.2b. Peladjaran bahasa Inggeris memban-
tu murid untuk melandjutkan  pela-

djarannja ke-lembaga pendidikan
jang lebih tinggi, baik di-fakultas
sastra maupun fakultas lain (me-

nangkap dan menulis isi kuliah ser-
ta membatja buku-buku dalam bahasa
Inggeris: Reading knowledge dilan~-
djutkan) '
(English study should help the
students to continue their study
in higher level of schools, either’
in the faculty of letters, or in
other faculties - to understand and
to write lectures in English and 1o
read English books:reading knowledge
is continued). |
1.3.2c. Hemudahkan untuk mengadakan komuni-
kasi baik lisan maupun tulisan an-
tara bangsa.
(to make oral and written communica-

tion among nations easy).5

5Rentjana Pendidikan dan Peiadjaran SMA 1969.

"




The syllabus further suggests that the methods to
teach English‘at the $M$VSMA-S be the Oral Approach or
Direct Method.® | |

What happens in class when a teacher is teaching‘
Bnglish ?

In meny SMP-s the "Salatiga Materials"  (English
Studentis Book and Teacher's Guide Books) are used. The
books have been built with the theoiy of Aural-Oral  Ap-
proach as the base. The procedures of teaching are Pre-
sentation, Pronunciation Check, Drill and the  Compre-
hension Check, However the teachers of English who are in
general poor speakers‘of Fnglish and therefore are poor
language models, and who do not get good training in
handling the materials and methods of teaching,follow the
course blindly and superficially. Soon there comes the
time when the clase gets bofed with drills, and éo moét
students behave like parrots and respond %o the drilis
without understanding either the content of the legsons
or the meaning of various kinds of drills.

Other SMP-s and most of the SMA~-s are still using
the 0ld grammar-translation methods. The +teacher stahds

in front of the class and explains mostly in  Indonesian

the grammatical terms and rules which are not alwaye
adequate.
Concerning reéding lessons the procedures | of

teaching are somehow as follows,

In SWP-s where the Salatiga Materials are wused,

6Ivid.

T4 series of English textbooks celled "English S+tu—
dent's Book", written by Panitia Penjusunan Bahan  Penga-
djaran Bahasa Inggeris Djawatan Pendidikan Umum  Departe-
men P.D. dan XK., 1958 - 62, in Salatiga, is now generally
known as Salatiga Materials. : .




:
first, the teacher reads a certain passage aloud and the
Students listen. The students read the passage in chorus
after the teacher who cuts it into sense-group. Then the
- teacher asks ihdividual students to read certain parts of
the passage. Finally the teacher or individual students
read the given questions and the students are told to
answer the questions, the answers gf which can easily be 
found in fhe text. Generally the answers can be given  inf
single words or short phrases, because this éonforms to
the principle‘of the Aural-Oral Approagh. The following
is an example of a passage of reading, which is supposed

to be done in the second grade of +the SMP:

HELPING MISS LINA

School begins at half past seven. Any went to
gchool early this morming, When she got there she .
went into the classroom. Miss Lina was in the class-
room, writing on the board. She is Any's math teacher.

"Good morning, Miss Lina," Any said. )

"@ood morning, Any," replied Miss Lina.

Any put her books on her desgk and went out of the
clagsroom. She met her friend in front of the class-
001, :

Just then Miss Lina called, "Any, please come here
and help me," ,

Any went into the classroom and Miss ILina = said
to her, ‘ ‘

"I left my bag in the office. FPlease go to the
office and get it for me." '

Any went to the office, got the bag, and brought
it back to Misg Lina. '

“Is this it?" she asked, g

"Yes it is. Thank you. Can you help me again ?
Flease clean the blackboard for me,"

Any cleaned the board for Mise Lina. Then she saw
some paper on the floor. Any picked it up. She wanted
to put i§ into the basket but it was not there. .....

L3R BN BN BN BN NN WY

The passage is followed by the following guest -

ions.

Questions : ‘
l. What time does school begin 9

'SEnglish %tudent's_EoQK,SMP Second Year,pp.l8-9.
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2. What did Any do when she got o school ?

3. Where did she put her books ?

4, Where 4id she go next ?

5. Who did she meet in front of the classroon ¢
6. What did Hies Idina leave in the office ?

7. Who got the bag for her %.

8. What did Any clean %

S. What did she see on the floor %
10. ¥What did she pick up ?

In teaching reading in the SMA-s and in most SMP-s
where the Salatiga Materials are not used, usually the
teacher reads a certain passage and the students 'listen,
Then individual students read certain parts = of the
passage. The teacher explains the difficult words mostly
through translation; the individual students are agked to
translate certain parts of the passage. Finally he & agks
some questiong which are 1o be answered by the individual
students orally or in writing. For variation, sonetines
certain students are told to read the quesiions before
the answering is done.

Often times the reading passage contains words

phrases or structures unfamiliar to the students. The

students can translate only with the help of the teacher.
Often the teacher provides a long 1list of words and
their Indonesian translation; then he starts translating
the passage sentence by sentence. The students are sﬁp-
posed to repeat only or sometimes they translate easier
sem%ences;'ihe questione are often answered by the teach-
er himself. The students are told to note down the quest-
ions and their answers and then to read them_aloud. When
a paasage has been dealt Wlth it is usually not repeated.
The result of teaching English at the SMP/SMA-s is
not very satisfylng, and even far from reaching the aimg
stipulated. Many peéple are complaining about fhe reading

ability of the SKP/SMA graduates. This poor result seems




“to

2.

5.
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arige from various factors, among others

the objective of teaching English - the mastery .= of
all language skills : reading, writing, 1istehing, aﬁd
speaking - to the SMP/SMA-s is unrealistic.

textbooks and reference books that are suitable to the
situation of Indonesian schools and Indonesian  stu-
dents are not available; and most SME/SMA do not have
any libraries.

the students do not have mich opportunity to practice
using English outside the classroom becausé they use
Indonesian or some regional language for their every-
day means of communication; even in English clasSés
the students have very little chance tb.practice com—
mmnicating in English - the nuﬂber of the students is .
big, the lesson hours per week are only three or four
and each laste only 40 minutes.

fhe economically poor teachers, who are toiling to get
money'by feaching in various schools, are not able +o

focus their attention to their profession in teaching

‘EngliSh..They are naturally unable to improve their

English and their techniques of teaching i%.

many siudents, beiﬁg the children of poor parents, can~
not afford to buy English textbooks nor to spend much
time to study. They have to help their families $0
earn their 1iving,' | |

The course materials and the methodology of teaching
English are not édeqaate.

the téachers.prepafe thé étudents just.in order to
pass their English final-examination. Little effortsv
are taken to prepafe the students for their further

studies. -,




12

Now many people are not satisfied with both  the
Grammar-Translation method and the Aural-Oral  Approach.
As far as the teaching of English in our junior and - ge-
nior high schools is concefned, both the Grammasr-Trensla-
tion method and the Aural-Oral Approach have met with
failure. When the ﬁurél—Oral Approach was introduced
everybody criticized the Grammar-Translation Method, and
now people have been asking for the revision of the Aural

~=Oral Approach. This means a revision either on the

approach of teaching or on the lesson materials used.9

l.4. THE PURPOSE OF THIS THESIS

Because of the bad result of teaching English at

the SMP/SMA-s ae explained above improvements and sug—-
gestions are naturally needed to enable the researchegs

| and the teachers of English to formulate or - degign
adequate methods and teachniques of teaching English and
especially reading in Ehglish, and %o compilé course
materials that are suitable to the present situation  of
our SMP/SHA-s, to attain a better result. This theeis
is therefore written with the effort to suggest - some
improvements to the current situation of teaching English,
particularly of the teaching reading in English  in the
SiiP-s and SMA-s. I am taking Fries and Wardhaugh to get

- some useful and needed suggestions.

9See ¢ Drs. Koendjono S. J., Kompas,Nov.7, 1970.
Drs. E.Bolsius S.J. "Sepuluh Tahun  Aursl-

- Oral Approach" Basis, March 1970.

. ‘ M. Hoelono, "The Cage for Modifications to .

. the Oral Approach in Countries Where English Is a Foreign

Language", June 1970.
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1.5. WHY FRIES AND WARDHAUGH ARE TAKEN

In ny efforts to propose some suggestions to the
current'situation of +teaching English, especially of

teaching reading in English o %he-SﬂP/SMA students I am

faking Fries and Wardhaugh's books as the source of sug-

gestions and as the base of analysis because :
'1.5.1. Their books are the best I could get access

to at this time.

1.5.2. Pries ig the most eminent among the ‘struc-
tural lingulste and can represent one of
the leading schools of linguistic opinion
i.e. the struetﬁral linguistics. The
findings of the structural linguists ha#e
governed the language learning and teaching
for many years and up-to-now theirinfluence
is 8%ill rooted firmly in many countries.
Besides, Fries's findings of how to $each
‘reading has been adopted in compiling the.
Salafiga Materials, which are still in use
at the SHP-s. o
Wafdhaugh can be regafded to represent the
school of the Transformational linguistics,
which is the newest school of linguistic
opinion at present. The transformational
grammariens have their own opinion about
the nature of language and also an épproach
of how %o teach a second language. _

The tﬁo gchools of linguietic opinions are  pro-

minent, dominant in many countries nowadays. In terms of

peychology Fries can be said o belong to the "behavicur-




istic school of psychology where as Wardhaugh to
gestalt. These two schools of psychology are s+ill

minant in many countries at present.

14
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Chapter II

TEACHING READING BY FRIES

2.,1. THE NATURE OF READING PROCESS

Fries, an influencial linguist in the  United
States, attempted to apoly the findings of linguistics
to the teaching of reading. In his book "Linguistics and
Reading"l, ke sets forth a theory of reading and  the
teaching as well as learning reading in one's native
language espeéially English. He analyzed the nature of
reading process, in the light of the linguistic findings,
especially the findings of the structursl linguistics.

According to Fries “"Language is a code of signalsh®
When a person is talking ~ as he is stimulated by  his
needs and wants or anything that urges him to +talk to

someone else - he produces sequences of vocalsdundsmMichl
travel in the Fform of sound waveg, and contact to the

eardrum of the listener, who decodes and then reacts or

responds Lo them. Thege sequences of vocal sounds will be

éednlngful to the llstener, when they act as signals for

certain meanings. To act as signals for certain ‘meanings

these sequences of vocal sounds should it into certain

patterns that contrast with each other.

- /tin/3 = tin contrasts with /kin/ = kin

/kaen/ = can contrasts with /taen/ = tan

lpries (narles C., Linguistics and Reading, 1963.
2Tbid., p. 99. |

3/ / elashes are conventionally used +to 1ndlcate
the forms within them are phonemic.

15
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Fries says that the message sent by the speaker to  the
listener is not language; the vocal sounds produced by
the speaker are not language; He says that the language
is "the system of contrastive patterns through which sé—

4 get‘the power to Tfunc-

quences of specific 'speech act’
tion as signals of meanings that constitute the message¥5
8o the system of contrastive pétterns of wvoeal sounds
becomes the language code while the seguences of  the
gignificant vocal sounds aséociated to sgome meanings be-
comé‘the language signals.

Fries assumes that all vocal sounds produced by

humen speech organs are never really the same. They are

somehow always different. The difference that  can  be
detected between two items, can be said to set a Dbase
for contrast. Therefore two different items can also

be said to be in contrast with each other. However for a

linguistic community not every contrast or difference be—
tween two items is significant. Two contrastive items
that fit into a single funciioning pattern, belong to

the same unit, and thus they are functionally the same.

e.g. {th] 6 aspirated /t/ in [thin} = tin
[4°]  unaspirated /%/ in [tpinJ = tin
("] aspirated {5/ in [¥Pin] = kin

4"Speech act" covers the uttering of the language
sounds by the speaker (encoding the message into vocal
sounds)and the hearing of these vocal sounds by the
ligtener (who decodes them).

5li‘ries Charles C.,Linguistics and Reading, 1963,
p.l02.

brackets are conventionally used to  indicate

that the forms within them are phonetic (or vocal sounds
as accurately recorded as possible).

An asterisk is used conventionally to indicate a
form which usually does not happen in normal speech.
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The difference between ‘:th] and[ toj in the examples a-
bove is hot significant because [ th“]and.[toj]do not dif-
ferentiabe meaning; so they are functionally the same.
They are of the same phonéme. The difference bétween]jkhl
and [ 7] or (1] and [+°) on the other hana is  quite
sigﬁificant,,because they differenciate meanings. There-

fore, they functioh differently and belong to two dif-

ferent sound units or phonemes, i.e. /k/ and /t/ res-

peectively.
Fries and other structural linguists use the prin-
ciple of contrast of sound units to identify and to dis-

timguish phonemes, morphemes or words in a language. They

. , ‘-Jf\wcb
agsume that not all items of sounds can be . pronounced
_ have linguistic significance or functions. Such items

héve linguistic signifieance or funcﬁions, énd therefore
can be identified only when they are in contrast with
each other.

Fries believes that in a lingﬁistic community two
or more different items df sounds or of sequences of
sounds that fit into a single functioning pattern, “are

functionally the same and correlate to the same pracfieal

situation in & man's experience, and thus must elicit the

same response. For instance, when a person repeats 'Sit
‘dowmn! several times,—each time must somehow be different-
‘and yet it still fits into a single functioning pattern ,
the expécted angwer from the person spoken to will be
the same. Therefore Pries defines language as "a  systenm
of recurring sequences or patterns of "sames" of vocal
- sounds which correlate with recurring "sames" of stimulus

-situation features, and which elicit recurring “"sameg"
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of resgponse features".7

Pries says 'system"because the

vocal sounds or sound ﬁnits are érranged in certain pat-

terns that éontrast with each other to be linguistically

funectioning. The sequences are also 'arbitrary! because

there should be agreement smong speakers of the language

gociety, concerning the sound units and fheir_arrangements
to be able to convey meaning or to correlate to the

practical situation in a man's ezperlerce. However, there

is neither loglcal noxr significant connection between the
- sounds used in language and their meanings.

The writing system according to Fries is jugt an
incomplete representation of the language signals,because
in a writing system there are bundles of language éignals
like stress, pitch, intonation which are not represented
or only partially represented. The English writing  sys-
- tem according to him ig alphabetical in nature. . This
means thati indi#idual'graphic shapes called letters of
the alphabet can represent separate,conéonant and  vowel
phonemes'of the English language. Ffies believes that
the correspondence between the letters and the phonemes
is more regular than what most people think it is. He
saye that |
1. Bach consonant letter régularly represents single con-

sonant phonemes. Of twenty-one conéonant letters
thirteen have practicaliy complete reguiarity‘in re-
presenting single phonemes : B. D, F, X, I, ¥, N, P,

T, V, J, R, Q.8

Tsries Charles C., Linguistics and Reading, 1963,
p. 102.

: 8Tr1ea uses the unadorned capital letters to in-
dlcate the consonant and vowel letters in learning the
letter shapes and in learning reading 1n the beginning

stage.
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2. Five consonant letters H, W, Y, S, 7, when occur ini-
| tially represent single phonemes with practicaily com—

plete regularity. S may represent /z/ between VOwels‘
and at the ends of words after voiced sounds. § and 3%
sometimes represent /z/. Y regularly represents a
vowel phoneme when it is not initial.

3. Cand G may‘represent two phonemes. C represents | /k/
in most situations and /s/ in words such as CEDER,CITY
CELL. G represents /g/ in most situations and /j/ be-
fore / /, /i/, and fai/.

4. X practically represents the consonant cluster  fks/
and /z/ in XYLOPHONE and XERXES. o

5. C, G and S overlap the regular use of other 'consonant
letters. C may represent the same phonemes as K,Q, and
8 do. @G may represent the same phoneme as J does, B
may represent the same phoneme as 7 does. | ,

6. CH regularly represents /¢/ in CHEST, RICH, but often
with T as in HATCH, STRETCH.

7. SH regularly represents /4/.

8. DG regularly represents /J/.

9. NG regularly represents /q/.

10.TH may represent /o/ and /f5/.

Vowel letters A; I, 0, E, U, are more of & problem
than of consonant letters. They do not have the regularity,
which the consonant letters have. The vowel 1etteré have
& lot overlappings in their use. The letter I | nay re-
present /i:/, /i/, /ai/, while /i:/ mey also be represent-
ed by EA, EE, IE, I. |

e.g. I may represent /i/ as in FIT, SIT, KISS,

o /i:/ as in MACHINE, o
/ai/ as in FINE, DINE,
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/i/ mey be represented by
| I as in BIT, THIN,
E as in EXAMPLE, EXAMINATION,
/it/ may be represented by | |
R EA as in BEAT, SEAT, MEAT,
EE‘as in KEET, KEEP,
IE as in BELIEVE,
EI as in RECEIVE,
I as in MACHINE.
Therefore‘they mist be identified as representing  vowel
phonemes within wérds associated to the words of speech.
Fries claims that the letters, which represent fhe
- langunage signals as the speéch sounds do, are also ar-
renged into arbitrary sequences that contrast with each
other. Therefore for both "reading® and "talking", the
message (the meaning) is the same, the langunage code (the‘
contrastive patterns”of speech sounds) is the sane, and
the language signals (significant vocél SOun&s) are ‘the
same.9 The essential différence is that in "talking® the
listener responds to the language sighals repreéented by
vocal sounds that stimulate hié‘nervous system thr&ughthe
éar, while in reading the reader responds to +the game
1énguage signals represented by sequences'of graphic.
shapes that stimulate his nervous systenm through the eye.
So Fries regards reading as just a new visual task
where the reader is to associate his visual responses to
the graphic shapes with previously discriminated res-—
ponses, which have been learmed through talk. One can

read well, when he is able to make visual responses to the

JPries Charles C, Linguistics and Reading, 1963,
Po ll9a : , ’




language signals at high.speed and even automatically.

To conclude the process of reading according to
Fries is %o fransfer the sequences of graphic shapes to
the previously learned sequences'of speech sounds that
correlate to the same human experience. This transferring
activity should be made a habit so that the reader can
respond to the sequences of graphic shapes without ap-
pealing %o or recalling the speech sounds any more. When
the reader can perform this transferring activity so auto-
maticélly that he becomes aware of the meaning simul ta—
neously when he sees the sequenceg of the graphic shapes,
he is supposed to have achieved the reading skills and

his reading is supposed to be perfect.

2.2. THE APPROACH

The method of teaching and learning reading devel-
oped by Fries is meant fbr those who are quite illiterate:
and for that purpose he takes a six—year—old child or an
adult who is totally illiterate. He believes that before
a child learns to read he should have develéped'the abil-
ity to hear and to speak the language in which he wants
o iearm to reé&, or he should have language control of
some kind. In other words, he ghould be able +o respond
\correctly to the language signals through talk anéd to 
communicate orally meanings in the language.

Fries claims that the failures in teaching reading
are mainly the result of the fact that readingxesearehefs
and teachers are not familiar with the "modefn“ findings
of linguistics. He believes thaf linguistics can be ap-
plied to teach reading effectively and efficiently.There

fore reading researchers and teaéhers should appeal to
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linguistics to find the right method of teaching reading.
In the process of “teaching and learning to read
Fries differentiates‘the reading performance, which is
supposed to be the aims of teaching and learning to read,
-and.the abilities that may be developed thfough reading .
He says,
Learning to read 1s learning to do something.Progress
and achievement in learning to read must be evaluated
cssess 1N thioterma of cqmpleteness and efficiency of
performance.
He also stresses that learning to read is not learning
tip eyt meanings, Words, or grémmatical gtructures, because
he assumes that they have been learned by the child when
he learns to talk. Learning to read is just forming new
habits of recognizing -and responding to the language sig-
- halg which are represented by the graphic shapes or let-
ters, and it must start frém the learner's language con-
trol. The major part of learning to read must consist of
habit-forming practice. He insists that the learner

should form the habits of identifying the letter shapes

and then the habits of identifying the spelling pattérns -

as word patterns of speech. In forming the habits of

identifying Fries claims‘leoeb accuracy with high- speed
recognition, because he believes that insufficient mas—
tery of identification will cause delay and - confusion
later in learning to read. |

it is obvious that Fries regards reading as ‘just
a new type of linguistic réspanse to the language signals
that meke their contact to the nervous system through the

light vibration through the eye in the form of well-

- 1O01pia., p. 186.
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| arranged, contrastive graphic shapes. For this reason
Fries assumes that learnihg to read is 1earning‘to iden—
tify the letter shépes in contrast with each other, and
then to associate them to certéin‘sound units within min-
imal pairs of especially monosyllabic words which are
cornected to some meaning.

Pries asserts that "learning to read® involwves
three stages of actifities, that can help to form the
habits of recognition response to the graphic shapes and

their sequences.

2.2.1. The Beginning : “The "PfransferY Stage

This is the‘first stage of learning %o read devel-
oped by Fries. It is called the "transfer" stage because
Fries wants to stress the simple distinguiéhing featureé
of the reading process he himself develops, and because
at this stage the student learns to transfer from res-
ponding to the language signalS'represenfed by  voeal
soﬁnﬁs to responding to the same language signals re-
presented by graphic shapes. For that purpose the student
should learn (1) to recognize and to respond to the
graphic shapes, and (2} to recognize and to respond to
the spelling patterns of letters within minimal pairs of
owrds especially monosyllabic ones, as identifying word
patterns of speech.

' Learning to recognize and‘to identify the gra@hic
shapes Fries insists on learning the unadorned capital
letters 4, B, C, D, E, F, G, and so on in order to min-
imige the complic¢ation in identifying. ‘The letter
‘shapes are learnmed in the following sequence ‘(1) '%he‘

"stroke" letters : I, ¢, L, ¥, H, 4, N, M, X, 2, V, W, X,
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Y, (2) the "stroke" and parts of ‘"ecircle" letters : D,
By Py R, U, J, and then (3) the “"ecircle® letters : Q, O,

11 The student need not name the letters in iden-

G, C, S.
tifying, instead‘he should be able to recognigze and to
respond whether two‘given‘letter-shapes or letter se-—
quences are the same or different. |

In developing the habits of recognition ~ response
to the letter shapes, Fries excludes developinﬁthe writ-
ing skills and learning the numeral figures such as l,
2, 3, 5, 8, and so on because they are not alphabetical
but logographic. There should be no &ttempt to associate
the letters with certain soundg. The student may learn
the names of the letters, but this only serves as a

check to the student's recognition-response accuracy.

Vhen the habits of recognition-response to the
letter shapes have been established, the student then
learns to recognize the letter shapes in contrast with

each other within minimal pairs of words, which are as~

sociated to spoken word-patterms.

e.g. SIT /sit/ - BIT /oit/
TIN /tin/ - SIN /sin/
MAN  /maen/ -~ ‘MEAN - /misn/
SIT /eit/ - SEAT /eist/

Therefore minimal pairs are very important as reading
materials which should be read aloud at this stage. By
this procedure the learner learns the letter shapes and
the sounds they make in contrast. He is also supposed by
this procedure to be able to recognize and to = realige

that words of speech consist of separate individual sounds

wnich are represénted by letters in writing. So this

1vid., pp. 191-2.




25

procedure treats words as wholes, but identifies . them

in contrast so that the difference in spelling can be

seen clearly as the difference in sound patterns.

2.2.2. The Stage of “Productive" Reading

| This is the second stage of learning to read de-
veloped by Fries. This stage starts when within - his
linguistic experience the student is able to recognige

and to respond to the spelling patterms of‘letﬁers that

contrast with each other in form and sequences as  fast

and accurately as to the auditory patterns of sound units

and éequences which the spelling patterns represent.
According to Fries the writing system represents

the language signals less than the vocal sounds do. In

the first stage the student should have developed the

recognition response to the bundles of graphic: shapes,

but this recognition response still demands conscious at-
tention. In the second stage the student's recognition
response should be developed into a habit and should be-

come so automatic not only thet “the contrastive features

of these bundles of graphic shapes themselves sink below :

the threshold of‘atteﬂtion, leaving only consciousness of
the body of meaning as it develops" but also "that the

cumulative understanding of this body of meaning enables

the‘student to supply, to produce for the materials read

'at sight', those portiomns of language signals, the ap~-
propriate patterns of intonation and stress that are not
represented or only partially represented in the graphic

12

materials given for the eye®, To be conscious of the

meaning the reader should read the materials in such 

VB,

13 ﬁ‘

ps

127pid., p. 208.
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Way as if he were hearing them spoken to him. This con-
forms Fries's statements, "I was 'hearing' as I wrote"™ 3
and thet the reader should be able to produce those por-
tione of language signals (intonation, stress, pitch)
which aremgepresented or only partially repreéented in
the writing system, if he wante the reading materials
- function to him as a reader as they function +to him as a
listener. Because of that explanation Fries calls this
stage "productive". Developing the procesg of recognition
response according to Fries, coincides with.the normal
progress in learning to read, and demands a trenéﬁdous
amount of practice on reading materials. However TFries
| himgelf does not show a procedure of how the materials
for reading at this stage should be composed and arranged.
He only cléims that the materials must be adequately
programmed and streamlined in gteps so that they lead the
reader in learning through all importent sete of spelling
patterns of letters so that he can identify them easily
at high-speed, and then to make him consecious and .able
to produce the range of language gignals that ére not
represented or only partially represented in the writing
systenms,

However we may conclude that the reading materials
proposed by Fries must consist firet of minima{:g} words
or sentences, and then of simple passages thaf contain
words and grammatieal structures within the student's
language control, - such materials conform Fries's  pro-
cedures of teaching reading. The materiale should be de-
signed in such a way that they are suitabie for <reading

aloud.

131pid., p. 206.
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1t seems that Fries does not give any gpecial sig-.
nificance to the type of teaching reading dealing with
sophisticated reports, analysis, and other scientific
materials. Anyhow developing the ability to read such

materigls ig likely +o be included in this stage, because

they still deal with facts and not with "vivid imesginative

realizationy the reading ability of which is to be devel-~
oped in stage three., Therefore such materials seem to be

W ith
dealtprin the second stage.

2.2+3. The Stage of "Vivid Imeginative Realization"

This is the last stage of learning to read devel-~
oped by Fries., It is called "Vivid Imaginative  Realigza-—
tion" beeauée the reading maﬁeriala‘at this stagé - con~—
éist# of artistic reading i.e. poetry, which do not com--
municate facts or information, instead they communi cate
"Vivid Imaginative Realization" of action, of emotion and
of value. Fries gays, "Reading at this level stimuilates a
vivid imaginative realization of vicarous experience.“l5

Fries refers to 1anguage ag "the storehouse of all
human knowledge and understanding that experience of man

has accumulated."15

This knowledge and understanding are
distinguished into two types, (1) “the great }eollebtion
of informaﬁion, the knowledge of the physical proPertieé.
of all that has been eiplored, and (2) tﬁe great body of
literature.“l6

Learning.to read at this stage is learning to res-

pond to the linguistic signals for "literary® purposes,

141pida., p. 208.
101pia., p. 208.

167y14., p. 209.
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and it starte when the student ag a reader can recognize
and respond to the language signals represented by the
graphic shapes as effective and automatic as he ‘as a
listener responds to the same language signals represent-
ed by vdcal sounds. The s#udent should develop the ‘abil~
ity not only to respond automatically to the graphic

- shapes and produce the language signals, which are not
represented or only partially represented in writing, but
also to respond to the other signals of meanings gpecif-
ically communicated and used by a “"literary" artist.These
signals of-meaning are various, such as the regular and
irregular distribution of lexiecal items (forms) - words,
phrases, ntences that may have varioﬁs meanings - like
sdcial culfural, denotive,‘conotive, emotive,expressivel7
- the metaphoric use of the lexical forms, the line
structure, all of which may contribute to a  number of
artistic effects, rhythm and rhyme that mark the line
gtructure and that also arouse artistic signaficance and
so‘on. Those factors according to Fries contribute a lot
- to achieving and getting "vivid imaginatiVe realization "
of "literaxry" reading.

Friesg doés not formulate the procedure of how  to
compile or to design the reading materials for the learn—
ing of the mentioned signals of ﬁeaning communicated and
especially employed by a “"literary" artist. However Pries
is likely to suggest that the reading materials at this
stage should be that which have "literary" value, namely
poetry, and the teaching procedure seems to be showing to
- the student how the men+ioned signals ére employed and

should be interpretéd to get what the artist wants 4o com—

1T prs e says that meanings are classified under
those terms. Fries Charles C., Linguistics and Reading,
1963’ Po 940 ‘ ' '
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manicate.

~ Apparently Fries says little about comprehension
and about how a reader gets the message out of the prlnt-
ed or written pages. Fries seems to be ¢'a'l::l.==f:f.ed when a
reading learner can read aloud w1th good pronunciatiog,
stresses, pitches, and intonation, because comprehension,
to him,ris likely to be a by—produot of‘the_ ability to
perform reading correctly, i.e. to respond automatically
to the gfaphio shapes as representation of the speech
soonds. This conforms his concept and assumption' that
meaning in one's native language has been learned when hé
learns to talk., Therefore in the process of learning to
read especially in Stage I and II, there is no question
of interpretting or comprehendihg the reading material.

When asked how a sentence gete its meaning Fries
as a structuralist might explain the intonation conuours,
because the difference in 1ntonatlon will cause the dlf—
ference in meening. He might also turh to the distinction-
between the lexical and grammatical words, because he
believes that 1éxical words refer to,thé "regl" world and
that the structural words generally provide the frame -
work or structures for the lexical words, He might also
refer to various characteristics of sentences like  pre-
dication, complementation, subordination, modificatianand :
80 on because according to the‘gtructuraliots to come to
the understanding of meaning; one must-avoi& using mean-
ing in their amnalytiecal processes in order o aﬁoid the
circularity that would result if they use meaning -  in
their procedures. Instead they use the differential mean-
ing in their analysis., They try to come to the ‘meaniﬁg

kby analyzing the forms of the 1anguage. They pay serious -
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attention to the linguistié cohcepts such as the = form
classes of words, possible word orders‘and the eonstituent
structures of sentences to understand meaning. |

To conclude Fries and other structuralists try o
describe meaning out of the surface structure of sen-—
tences and they pay little attentidn to the creativity
and the contribution of the reader in interpretting the
reading meterials. It seems that only in reading  the
v1literary® works the reader contributes to the configura—
tion or to make the meaningful interpretation of what is

being read.




Chapter III

TEACHING READING BY
RONALD WARDHAUGH

3.1. THE NATURE OF READING PROCESS

Ronald Wardhaugh assumes that Y"every living or—
genism must learn to deal with its environments if it is
to survive, and it must leaxrn to react to a variety of

1

external gtimuli".™ He characterizes this process in the

term of "information processing signals, noise, channel ,
' 2

code, message and go on."" When one reads, he is also
performing a kind’of "information processing" which is
unigque to reading, where the reader is attempting to com-
prehend what i1s being read by‘using‘the visual clues of

~spelling. "Complete comprehension occurs when the recip-

ient of the message (the reader) becomes aware of the
total content of the mesaage",3 ... intended by . ﬁhe
writer,

"Wardhaugh clainms fhat‘eventhdugh the writing sys-—
tem is the representation of speech, the material for
reading is more edited, more complex and less redundant
than speeeh, Consequently in reading the reader - must
learn to process message and use perceptual skills which
~are different from thése in listening., However | both

listener and reader should coﬁtribute'to the neaningful

1Wardhaugh Ronald, Reading: A Linguistic Perspec -
tive, 1969, p. 52. ‘

21pid., p. 52.

3Tbid., p. 65.
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interpretation of the speech and writing. In other words
listening and reading require comprehension on the part
of the 1istener or reader.

To comprehend a certain English sentence the read-
er is supposed té carry out graphorieal, (which is also
phonological), syntactical and seméntic processing and to
use various abilities he has acquired, such as to move
the eye from left-to-right direction - becauée especially
in English there is a bagiec left-to-right ordering of
orthographic, grammatical and lexiecal information, - %0
react to the significant rather than to the non-signifi-
cant, to assoclate the graphic shapes with certain sound
unite or phonemes, to yse both short — and long- memories
.effectively during the reading procegs, to use his knowl-
edge of probabilities, and so on.

In order to be able to process the graphemes the
reader shoﬁld have the knowledge of the Writing system.
Wardhaugh believes that the writing systen especially
Engliéh is alphabetics.. However, "the'alphabetic system
were probably never intended to represent phonological
contrast alone, ignoring information from the semantic
and syntactic parts of language;"4 He assuﬁes that the
writing system is intended for those who  ha§e already
learnt to speak‘the language. He seems to agree toc +that
"... a writing system shoﬁld represen’d morphophonenic
contrasts in a language rather than the phonemic ones;"5
Consequently it does not have to have the ﬁhonetic basis.
To give an exanmple : thé piufal"s' may be pronounced s
and z as in'ggggl and dogs. The different pronuncia -

tions of 's' need not be symbolized in an efficient writ-

31bid., p. 65.
*Ibid., p. 107.




ing system, because an English native speaker pronounces

's! differently in eats and dogs almost spontaneously. In

pronouncing‘then he apylies "the phonological ‘rules"s;

which the native speaker knows intuitively or that . he
hag intermalized. Theee rules determine  how the native
gpeaker pronounces %hat he recognigzes in the spelling
system. The different pronunciations of 's' indicates
nothing else but the pluralization of the two words. How-
ever sip and zip have an s - =z COntreet. | In this
cagse the different pronunciations mist be symboliied dif-
ferently in the writing system because the different
choice of g and %z indicates different meaning.

‘ From the above discussion we can conclude that
the writing syetem,gespecially English, is better regard-—

ed as representing the"morphophonemio contrasts, and that

the English SPelliné syetem is designed without 1gnoring

the syntactic and eemantic 1nformation of the language.
Wardhaugh assumes that while the reader processes
the graphemes, Whlch are ass001aued to speech sounds, he

should also prooeseithe-meaning of the lexical items and
the grammatioal structures, because_eepecielly in English-
the lexical items afe not structured in a simple hori-
zontal linearity as;blocks are arranged one after another.
Ingtead they are structured in such a way that very
‘ofﬁen the "dependenoies"‘of the lexical items in a  gen-

tence are distant. For instance : "My friend, whon TOU

met here before you left for Djakarta, has been ill for

a long time." The relation of friend and has been | is

6Ibid;, p. 114. "phonological rules" are transform-—
ational rules that transform the deep phonemes (syetematic
phonemes) into surface phonemes.
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closer than the relationm of friend and you,for instance,

eventhough the positions of friend and you are closer.
Therefore the lexical items are not intefpreteﬁﬁ indi-

vidually, but as a whole in coumnection with each other in
the grammatical structures.

To enable & reader to comprehend a readingn@terial
he must have the knowledge of the language in the meaning
of “competence"7; the sound system, the syntax, and the
gsemantics. These three elements of the language are the
three important components that make the grammar of the
language. This grammar is a grammar of competence,because
it describes what a native spéaker knows about his  lan-
guage. o

Wheﬁ a person reads he always uses his - linguistic
knowledge in interpretting the material read.The process

8

of comprehending can be described in the following way.

7"Competence" is the speaker-hearer's knowledge of
his language, see:s Noam Chomsky,. Aspects of the Theory
of Syntax, 1965, p.8.

8We drew bthis diagram as our conclusion after
reading Wardhaugh Ronsld, Reading : A Linguistic Perspec-
tive, 1969. - ;
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The Wrixipg systen consists of vafious, diffefent‘
graphic shapes or graphemes, which are fburepresent ~ the
morph0phonemic contrasts-that have phonblogical element.
Thls phonologlcal element consists of rules and serves as
the underlying nhonologlcal units called "syqtematlc pho-

9

nemes".” These systematic phonemeq agsign a = set of

"phonological rules",lo

which determine how these undexr-
lying phonemes are pronounced in speech. The transforma-—

tion of the underlying phonemes to the forms produced in
speech is related to the interpretation of.the ) lexieal
items because of the inherent phonological propérties of
the lexical items. It also comnected to the - syntactic

structures because the lexical items are organized into

9Wardhaugh Ronald Reading : A Linguistic Perspec-—
tlve, 1969, p. 114.

01pia.p.114.
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syntactic structures. In short the phonological  element

is the important part that operates within the syntactic

and semantic levels, Therefore the phonological élement ’

becomes a component of fhe grammar,

The syntactic cbmponent contains a set of rules
and lexicon that set the base of "the deep structures". t
These deep structures characterize the gyntactic knowl -
edge that an ideal speaker of the language might be said
to exhibit in an ideal set of‘situation; so it is the
syntactic competence., The deep strﬁctures are transformed
by aﬁplying a set of rules into "the surface structurest
that éharacferize "the performance".l3

The semantic component containg a set of rulesg
and a lexicon., This set of ruies "migt characterize soﬁe
sort of norm, the kind of semantic knowledge that an
ideal speaker of the languagé mwight be said to exhibit in
an ideal set of circumstance veoo In short it charac-
terizes the semantic competenée. The rules set the facts
abouf sementics that all speakers of a language have in-
‘ternalized and can draw upon in interpreting words in a
‘novel combination.?

Wardhaugh postulates that semantics assigns rules

11"deep structure" is the abstract structure postu-
lated as underlying a sentence, It contains all the
necessary information for the semantic interpretation of
that sentence. : '
see : Chomsky Noam, Aspects of the Theory of Syntax,1965.

lg"surface structure" is the relationships  among
the words of an actually observed sentence. :
see : Chomsky Noam, Aspects of the Theory of Syntax,1965.
‘ l3"performance" is the actual use of language in
concrete situation. o
- see : Chomsky Koam, Aspects of the Theory of Syntax, 1965

. 14Wardhaugh Ronald, keading: A Linguistic Perspec—
tive, 1969, p.%0. .

151pia., ». 90.
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to set off the inherent semantic properties of the

lexical items, and other rules called M"projection rules"16
that relate these semantic properties to‘each other to

convey the structured properties of the meanings of indi-.
vidual words and of the meanings of the sets of words

that are used in sentences.

To comprehénd a reading material the reader should
use his linguistic competence. He must combine the read-
ing of the deep structures of the sentences with a read~_
ing of méaning of the various lexical items and a project-
ion of thevreadimg of thése lexieal items to other. So
understanding or getting the meaning of the reading ma-
terials can only be in the light of the deep gtructures
that assign the lexical.items as parts. Wardhaugh says ,

Meaning is almost entirely a property of the deep

gzg;cgiisitgiez?fyences and of lexical items in +the
Therefore to understand the message of a reading material
the reader has to know the meaning of the lexical itenms
with their various semantic properties in connection with
each other in a structure, and he must be aware, while
reading, of the syntactic and semantic collocation in the
sentences.

On the other hand the surface structures that
agsign the inherent sequences of graphémes and "phonemes‘
are very important because they

..;. provide listeners and readers with the substance

from which underlying forms are to be processed and
they definitely have an important role to play in

181via., p. 92.
171vi4., p. 48.
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helping listeners and readers reconstruct +the deep

- structures tha+t underline them. But it is at the level
of deep structure tgat sentences actually mmet De
interpreted ......-

From the above discussion we kmow that reading is

an active process, where the reader should be able touse

hieg linguistic competence to interpret the text, to draw

monclugions and to associate them with his past  experi-
ence in some way and to méke hypotheses and to  modify
them if they are inadequate., He must concurrently per—
ceive the letter shapes, combine them into words, combine

words Into grammatical structures and deal with semantic

collocation which makes sense in general context of the

material being read. However his interpretation must pro-
ject into the deep structures to get the right interpre-
tation.,

According to Wardhaugh in rea&ihg the reader plays
a different linguistic performance from listening,because
the wriften language ie different in content and gtruc-
tures from the spoken language. This fact demands the
reader to procegs different messages and to uwse different

perceptual skills that are not reguired for listening.

He further assumes that while reading the reader

adopte processing strategies, because there are different .

purposes of reading such as reading for meaning, critical
reading, proof reading and so on. These processing stra-

tegies allow the reader to ignore or to overlook data

that do not conform to the reader's hypotheses. The re-

sult is that he may make mistake or errors in inter-

preting or drawing conclusions. However these errors or

18Ibido, Pp.66 - 7‘a
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ﬁistakes are generally the result of applying inap-
propriate rules.

Wardhaugh refers to Goodmanl9 when he says that
-children reading unfemiliar and difficult textual mate-
rial are forced to play what he calls “a psycholinguistic
- guessing game", He found out that in reading such a mate-
fial the children always try‘to apply their linguistic
knowledge and rules to interpret and to draw conclusions;_
Their responses always éhow that they use theirlinguistic
competence and apply rules.‘wardhaugh concludes, therefore,
- that in reading a reader applies rules he has internalized
about language and that reading cdmpetence depends on the

maturity of the linguistic competence of the reader.

3.2. THE APPROACH AND PROPOSALS FOR A READING METHOD

Wardhaugh does not suggest a step-by—-step technique
of how %o teach reading, but he proposes a theory that is
intended +to underlie the principle of teaching reading.
He says in his preface : |

«++.+e.. The material in this book, therefore, pro-
vides a perspective on the teaching of reading,not a

method for teaching reading., ........ If, as a result
of reading this book, they {(reading researchers and

teachers)} can confront these problems. (problems
faced in teaching reading, some of which are not
linguistics in nature) with Ffruitful hypotheses based .
on a growing body of sound information, the book

will have achieved its goal

L B

It is obvious that Wardhaugh's book is meant +o provide -
the reading researchers and teachers with sound informa -
tion for teaching reading from different facets of

‘linguistics. The book is supposed to stimulate +them  +o

19Ivid., p. 138.

201314 (preface) pp. vii - viii.
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discover a sound reading method and to teach reading basged

on the information put forward in the book.

Ronald Wardhaugh believes that linguistics is aﬁEy_[
of studying about languages and may provide postulations
and hypotheses concerning languages. Therefore it - may
also be able to suggest to reading researchers and teach-~
ers something that will result in the forming or formu—
lating of a sound method and techniques for teaching read~
ing. However mexre linguistics cannot be used as the prin-
ciple of teaching reading. Psychological and pedagogical
factors must‘also be consulted. Psychology and pedagogy"‘
contribute a lot to sound methods of teaching reading.

In the beginning of reading instruction,especially
in English, Wardhaugh claims that the student is taught
fhe letter shapes by making him identify the discrimi-
nating attributes of the letters. He is also taught the
asgociation of the orthography with the sound system on a."
bésis which takes into account what he already knows
about the sounds, grammatical structures and the lexicon
of the language. He believes.that the problem for & six— ;
year-old child, who is supposed to be a good speaker,seems“-
to be "*,.. in 1eérning the association between a level -
of the written symbols and a level of the surface phono-
logy rather then between a level of written symbols andr; 
a level of deep phonology ...21 According to him learning
the graphic symbols which have significanf_ and - non-
gignificant characteristics, and 1earning to associate v
them with the surface phonology has.to do with vthe‘stu—
dent's perception, the problems of which are usually diS—

cussed by psychological experts in terms of recognition ,

2lrhid., p. 116.
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mafching, categorization and so on. Thése psychological
phenomene in the perception of graphic shapes which are
essentlal in processing the letter seguences in reading,
need profound~research and realization in the actual
teaching of reading. Very often in learning the associa -
tion of the graphic shapes with surface phonology the
student has to make intelligent guesses at what any par-
ticular letter-sequence may represent. |

The teaching of the association of the orthography
with the sound system should not be the center of at-
tention, because in interpreting a given reading passage
the reader should also have underlying competencev‘in the
language, i.e; the sgemantic and synfactic competence.
Wardhaugh says, that "the teaching of reading shouwld take
place within the total language program, in which reading

instruction plays an important part."22

S0 teaching
reading should not be separated'from the téaching of lan-
guage, because the reading materials contai lexical
items and structures, the collocations of which are.vari—
ous. Reading can develop and enrich the language skills
of the reader. On the other hand through reading one
gets contact with new collocations and combination of
lexical items and sentence structures, and perhaps with
"new" worde, which eme has to learn and even to guess  in
interpreting the text. We may conclude that through readél
ing one can learn language, and through learning grammar,
and lexical itemg one can also deve10p the reading
abilities,

According to Wardhaugh the total language program |

should be based on the analysis of the real language, or

22Tpid., p. 140.
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of how language is used by native speakers. In other
words it is based on the discovery approach of language ,
and not by giving rules followed by "rote!, Wardhaugh
says,

This total program should emphasize the discovery of

how language is used, rather than prescribe how
language should be used. ‘ '

Wardhaugh gives two reason for this (1) +the discovery ap
proach conforms better to good linguistic, psychological,
and pedagogical principles than pfescfibe approach, (2)'
understanding a procesgs 1s likely to lead to better use
of that process, but only if that understanding has Deen
arrived at in a meaningful way rather than by rote. Any;
how the program should be prepare&‘in such a way that the
sfudent is able to make generalizatidns on the language.
In designing the method and technigques for teach-

ing reading, the teacher's experience also plays an  im-
portant role, Wardhaugh sayé,

+ss0.ss The best teaching of reading .... seems to be

based not so much on research findings, but on experi-

ence. The good reading teacher secems to have learned
what o do and what not to do by teaching reading,not

by digesting studies, ....

As the reading teacher performs his tagk repeatedly | in
clags, 1t can be conecluded <that he has exPeriencé in the
actual feaehing—readihg task. He is supposed %o  have
faced the actual problems which he and his students have
o overcome to achieve effective and efficient results of
‘teaching and learning reading, particularly in the class

room. He often has +to modify his teaching to different

231%id., pp. 140-1.
“41pia., p. 11,
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situations. Hence the pedagogical role in teaching read-
ing. On the éﬁher hand the students must also learn read-
ing from their experience'in their task, because in real
life language is diverse, And this experience enables the
students to draw conclusions and rules about 1anguage,
which they aré supposed to apply agaiﬁ in their novel
feading task, and so on.

Wardhaugh insists on the fact that the studentdoes
not learn reading'by learning rules; instead he learns to
- read by being given help with his reading task. He may
learns them by experience and not by always being  +old
about them, In this case hé can internalize them. His
reading perfbrmance will indiéate whether he hes inter-—
nalized the rules oxr not..The function of the teacher is
thus to help the student to internalize the rules, It is
not necessary that the student can verbalize them. It is
sufficient if he knows how to apply them even unconscious—
ly. |

According to Wardhaugh in oral reading there  ap-
pears to be more performance variables than in silent
reading, because in oral reading there is the sounding out
of the priﬁted or written pages. However both in 6ra1
and silent reading the reader is reqaired to get meaning,
Therefore comprehension ig very important. In ‘order to
f£ind whether the process of comprehension has béen com-
pleted several methods can be used, such as‘to read  the
passage aloud with correct intonation and pronunciation ,
to answer gquestions, to perform actions and so om.‘ So
Wardhaugh claims that it is importanf to check whether

the student understands the text he is asked to read, and
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that caution must be taken so that the étudent caﬁ indi-

cate exactly that he really understands the text. Ward-

haﬁgh inplies that teaching reading must be acecompanied

by well-formulized tests in order to be able to evaluate

the. comprehension of the student. This testing may actual-
ly help the student to digest the contents of the passage

read. | |

The teaching of reading should also be clearly
- distinguished from the teachingiof speaking. The focus of
the teaching of reéding is on the learmer's ability to
comprehend, not on the ability %o utter the words or’sen—
tences according to the standard dialect. As long as the
student is able to demonstrate that he undergtands exéct—
ly the message sent by the writef, reading is successful.’
Ideally, of course, the student is able to speak the
standard dialect. However dialectal variations should not
be cdnsi&ered_bad or unsatisfactory comprehension.

The last chapter of his book is devoted to the
concrete propogals for teaching reading and for planning
teaching reading programs. He says that if his ideas can
be accepted there should be chaﬁges in the way of the
tasks of teaching reading and of studying +the +Heaching-
process, particularly for the research in reading,teacherfs
tfaining, course construction, text writing, curriculum
planning, the understanding of‘reading skills, reading
textbooks and £0 on. -

Wardhaugh says that,

- up to now the results of the scientific approach to
problems in reading have been rather disappointing
- the souﬁa methodology of reading research at present

has a less sound content, because of the investigators®
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unawareness of the basic facts about éound—symbol rela—
- tionship, about Eﬁglish grammar, and about the sourse of
children language development;

the findings of iiﬂguistics, even the generative trans-
formalists, have resulted into confusion at present, and
‘ do not give the way-out to the problems faced by reading
teachers;:

in professional booké dealing with reading, in reading
journals, and at meetings of reading teachers,there is
little evidence; that they make use of the kﬂowledge of
linguistics, and therefore linguistics has given little
contribution to the reading teachers;

the notion of the competence~performance distinction and
how the reading competence is mirrored‘in reading pérformr
ance requires further research;

there should be more exploration concerning the phoneme-
grapheme correspondences, morphophonemic-graphemic cor-
respondences and the psychological reality of‘the morpho;
phonemes, the importance of silent speech,fhe mediational
role of "internalized!" speech, the fegularitiés and ir-
regulérities in English orthography, why and how the ir-
regularities must be controlled, and what‘type of print
is better used in the beginning of reading instruction;
research should also be done oﬁ diélects, so that children
who do not speak the standard dialect and whe show a dif-
ferent reading-performance from those who speak the stand-
ard dialect, are not conglidered to be‘deficient in listen-—
ing and speaking’SKills, in vocabulary or even in inter-
est, becaﬁse, may be, the only difference théy have from
other children is that they speak different dialects;
there is a need to investigate the ability of a reader to

adjust himself to various kinds of reading;
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Child(ren) 's language deserves further investigation
particulariy, on aspects relating to the écquisitianand
development of liﬁguistic competence, because Wardhaugh
suspects that the development of the child's language
—ac@uisition has a significant bearing on the devel~-
opument of feading ability;

beginning reading materials should be made +to conform

to what is known about children's language and language

in general;

there should be a further study of the relationship be-
tween the writing skills and speaking skills; some
people think that there is a cloge relationship between
those skills, but Wardhaugh assumes that no such close
relationship exists;

reading teachers should be interested in the varieties
of linguigtic behaviour in their surroundings because
their task of teaching reading is a variety of lin-

guistic behaviour.

Wardhaugh believes that when the research has‘been

done efficiently and effectively in +he mentioned fields

the problems of teaching reading can be solved and the

sound method of teaching reading can be realized.

At last Wardhaugh puts forward four rules thatgoéd

materials and methods for teaching reading‘muét oObserve :

1.

2.

They must be based on sound linguistic theory and +the
best available description of the language;

They must be based on a thorough'understanding of how
children acquire their language, as this knowledge re-—
veals.itself in what they can do in their_ language,
rather than in what they can verbalize about their

language;
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They must differentiate between descriptive and pre-

‘scriptive; that means the teaching of reading should

not be used as teaching the standard dialect;

They must recognize the important, active éontribution
the learmer makes in reading, both in trying to make
sense of the orthographic patterns of English and in

trying to make sense out of sentences.




pter IV

PERSEECTIVE OF TEACHING ‘REATING . IN ENGLISH
70 SMP-s AND SMA-8

4.1, THE AIM

At present there are conflieting ideas coneerning
the aims of the -téaeh-ing of English: 1;6 Indonesian - stu—
dente, E’mme gay -that the - objeetive of teach:.ng Mish
-specially to Indonesian SMP-s and ' -SMA-s: should be 'bhe

.. magtery of sPeakmg, gome think the mastery of mt:mg,
some ‘others prefer the mastery of reading, and still more
@the.rs believe the mastery of all skills of the mglish

e ‘1angu.a.ge . _ . :

l/ To attempt to have an oral mastery of Engl:.sh as

-.beimg ‘done in some SiP-s and SMA-s has preved' - 50 be :m- |
adequate to the -current situation of the SMP-s &n&v'--sm..-t-a..
The application ‘of the -Aural-Oral Approach and - the use
of the "Salatiga Materials® emphasizing the mastery  of
oral skills of English has resulted in a  disappointment.

Meny people believe that the result of our present SMP-s -
and SMA-g is even :wers'e -than in the pre-Aural-Oral ‘Mez-#h-
od,; and it will -perhaps 'c-ant:i.-nue t0.be so unless - people

.change the @bjeetlve -and the method of teaeh:.ng

‘\"/ If we ;msist on the teaching of Engl:l.sh in - order
to enable --bhe students to speak it, the lesson-  hours
should be increased mo that the students have enoukh
time to have the oral practice, more _Mmpétent teaehe_z"'s
should be émployed to give betﬁter -‘m_mels of the spoken
Biglish, more books and modern -faeiiities that eanfem '
o the Aurel-Oral method should be ;grovlded. To add more

48
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~lesson hours means, to change the present earrieulum, to
:bra«m the preaent English teachers to enable them to be
better models @f the speken English, and to compose .new
u-‘-an-d:jaé:equaﬁte‘ ‘booke in conformity with the Aurel - Oral
method need a lot of time, money and energy.  English
J-.;aﬁ-eratery,' electronic equipments such as tape -rec@rdgr,
linguaphones, and so on are also necessary for the Aural-
Oral Approach. However, at present we simply canmot — af-
— ford those luxuries. It can be concluded, therefore, that
to -teaech English to enable the students to speak it ‘,_:i.‘s
( J | beyond -our ‘reach, and is not attainable at present.
Actually we ‘do not see any strong reason why - SMP
and SMA lsﬁud:en—ts- »sh‘emld‘ be taught to speak English. It is
- neot pr&é‘kiealv,-“belmuse they will never use English m
their every-day verael-ea;nmni'castian; 'l:hey ‘are not to 1live
in English-epeaking environments, & han&ful of
“tourist awides, English teachers, imterpretors and the
\ likemay need to talk in English, the Indonesians in
general and the students of the SMP-s and SMA-s = in
particular can do without speaking English, what is  im-
portant for them is that they can read in English in order
to get contact with the English scientifie books, maga -
zineg, newspapers, bulletine and so on.
Teaching and learning English in the SMP-sz and
BliA-s in order to speak it is not efficient and takes more
time than, for ingtance, the teaching and learning to
read it. In order to speak well one has to learn and %0
acquire an automatic sural-oral habit of English speech
-sounds, the syntaxy and the lexieal 11;@13@. .One “sh@ula
- learn them not only that one should be able to perceive

 .and ‘to diserlmnatewhen ‘one hears them used - in :speech,
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but also that one is able to preduce them correctly. One
~-met achieve the language ‘e@mpetenee ‘and acwi'ate ;pmcmﬁ-
tion-performsnce - which & native speaker has acquired. ‘o
-attain this competence ee-rta—inly -'bakes & lot of time a.nd
ene«rg. ‘However -the time and faeilities:: alloted effpr
: mgl:.sh 4An the SMP-s and SMA-s are not emmgh to preduce
- students who ‘are capable of spgaking English.

To teach - lish to ‘the ~SMP-"-’s’ and ?Sﬁk-s ine o ordexr

to enable the students to write good English is even more
inadequate atpresem.l do not see  -the immediaté benefit
or the practical meed of this. Besides writing is & very

gifficult thing to achieve. It ‘i'nvalv'es the mastery - of

| memEy. lang&age ‘skills 1nclud1ng the mastery of syntax anﬁ

lexicon.: Wmting :L'bself is an art, wh:.eh demands - special
B attentien even by a  very. eem;@etent nat:.ve sPeaker.

Tegching Bnglish <o the SKEP and sm students - 80

 that the ‘magsery ‘of all ekille @f the English -language '.‘;}as‘ e

recommended and atipulated by the Ministry of Eﬁuea‘t:i’,en
to enable the SHA graduateé to speak, to listen,to 'reé."&-,
and ‘o write in English is, therefore, unrealistic.  We
cannot achieve it in the short period provided by ‘SMP-;a
and -SMA4§.1 | |

A ‘rea“list‘ie :goal -~‘ef' teaching English -to tie - .SME-s‘
and SWA-s -t present is, I think, to ‘establish the -skills
@freaﬂlng It dis pr&e‘hieal, useful ‘and ‘attainable in “the
present - eurmmﬂuan ‘of our SiP-s -and :SMA-s. Farfhemere,lt
is radvantageous, for :fr@m readmg skills one. ean - deveﬂ.op
‘an ‘active oral mastery, if ne eessary. |

H@.sfm- v_people still believe "aha:s -S-s and "ﬁsm—s -are

- ISee the "gimple"- s‘bat:.sﬁ.es glven: by Meelene 3 -

- his-artiele "FHe: Case for Modifieation to the @ral AT
-proach in Cowntries Where ‘English Is a Foreign
- ‘RELC J@urnal, June 1970, p. 116. . y
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' gemersl -schools. This meane ‘that SHP- and SMA- ‘graduates
. ave supposed to --eentinﬁe- their studies -in the higher 1evel
- sehools, such &g -Universities, Aeademies, Colleges and 5;.3;0 |
on. THis means they have 0 read books, many of wh:.eh -ér’e
- ‘mttm B o8 Eﬂglmh.;ﬁ@ Brglighy m faet, for them is-
- meane to further their stmhes end net a means - ‘for mral

comm rieation in: the:n.r ‘deily lives. -Therefore the m&stery

of rea-&mgy-‘ssr kills din ‘English isg .m@rewpraeti eal' and :use:gul :

for them thanthe mastery of oral -akills. |
Limiting ‘i‘eur;se,lvés ‘o such an aim as the mastery

of reading skills is realistic and attainable. It is 7 a

faet that the present English teachers espeelally in ‘bhe |

‘.“.SB@-B -an@ SMA-g ‘are pwr speakers of Mgllsh. ‘Phey a;re

- mostly Indonesians -wlm have -god B.I or PGSLP ~ éeurse‘sf‘.‘:g

They read-English well enmough, but most of them-are not

éemp@fkenfsf to - teaeh - spokenfrmgﬁsh;: ‘Bven ~those - ‘who" hg#e

. completed theirEngl:.sh courses at the Teacher Traini

ﬂéileges y ':152-5,- at -the English v“Be-par'hﬁents, - are ﬁot
--&lways eempetent to teach ‘gpoken - .'Ehagl:.sh. ‘Those ‘wWho" - aie
-able to speak Engl:.sh ‘well when -they 1eave c@lleges ef‘l:en

. gradually leose their speaking ab:l.lity,?’ beeause Al the:l.r-

daily lives-they do not use English for -cemmleatlon.gew
- ever, -eventhough. they are -not good models for spaiign
English, they are ‘eapable to teach English Struetures

v@eébuﬂ;ary: ‘and -ideoms, and the writing system,whiech : - ‘are

—

. 2’3 T. is-a- ene-—year ‘erash- c@uree for teaehers to
wqenabla them to teaeh in the SMA-s, ‘
PGLSKP: (Pendidiken -Guru Latihan Sekalah Henengah ‘Pertams)
is.& ene year-erash course for teaehers $0 -enable them: 'bo
teach -in the s-s. .

3See the ver,y Ainteresting article by Brs.Keend;eno
: ali lagi. tentang. Masalah Peladjaran: Bahasa
: Ingge»rls &I—Sek&lah Menengah", Kompas; -Kovember - 7, 1970,
whs.eh ‘supporte thig idea. - o
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--needed in reading., Purthermore, the students "f-‘blrems“e‘ﬂavgs; .
- have- ‘vav‘lrea&y been able to diseriminate the written ~fe'ms', o
( beecause both English-emd Indonesian use the - same: La‘l:ln.
7 &1pherbe‘t. ‘And Indenes:.&n smdent ean - easily  read - 'bhe
e'tﬁ?ferreneeﬂs«‘—between ‘the two feollowing =sen‘!3enee_g',
The ‘sun's i—rays meet. -
. The sené reise meat.
or: the fallemg -pairs of words, some - Gf which ‘are: mimzpal
pa:.rs -and some are homophones,

- pail: - pale eat - it

sheep - ship - see -  gea

kiss - keys | thin- - gin

fine - - +wvine , shine - sign ete.
/8o he need mot learn to diseriminate the letter - forms

'“W when ‘he ‘learns to read English, This is one ﬁfa‘cta-r;‘ : tha-ls

m&kes‘ readmg -eagi er.

“'—1

g Hoe reaé din-many: aspects is easier than

- leaxrn: "ﬁg the -oral -skille and- H0 eempreheaa& the - s:g»eken"

- lenguage.  (A) In reading rﬂw reader can -\eemprehen&-\ : mere
‘in‘kensively ‘because he ‘can reread the text as ‘BARY tmes :
- as- needed, (B) Phere are many features of eage in: reading-
| asv-eempare& %o ‘speech. Williem E. Norris lists the fB.f&_—‘

tures as follows,

1. Written forme-often &ifferentiate homophenes(seed

—-eede), infleetions (miss time - missed time)jend

- werd -junectures (a-nice house - an-iee: heuse) ~that
-are obsecured in: apeeeh. :

2. Dialectal veriations in spelling. (laboxr - labeur )
-ané syntax (does not have - -has net got) are- few
and -miner. Ner is it ‘neeessary- -Por the reader - to
- knew tHe pronunmeistion in ‘order to understand a
‘new: ward. :

3. VRPQS:L'EEI? wmtmg makes use of & moTe: lim:ted
. renge of sentence types than ‘apeecha Statemmts

- . -predominate; guestiens are rarer; es@eemally the.
Yes-No +types; ‘and -short enswers and reduced - fema- :
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are WNCOHNON. Further, -the -sentence fragments, re-
dundeneles, false-starts, gaps, and: ‘hesitations so
common in informel -sppech -are almost. entirely lack
ing. In other -words, edited written Englicsh ismore
-regalar and -"eorrect", employs complete and well -
~formed sentences, and is free of grammatieal - er-
rors and misspellings.

4y Writing is permanent, not transient in time. ‘Hence
the reader -can proceed-at-his ewn. paee,-‘ pewging
to puzzle out word formations-and -syntactieal
construetions,; to comnsult his dictianary, t0 . rTe-
sean -and ‘re-read.

5. Written- Engllsh pr@Vl&ee ‘more background . informa-
tion than does informal -speech; goed: - expealtery
writmg, -especially teehniesl writing,. dees-  not
require theat we ®read ‘between the 11nes" to find
the-meaning. : : |

6. Pinally, in eontrast to oral -dialegue, - writing

- dees-not distraet the reader by regquiring  him to

formlate a‘verbal reeponse. He-can-devote all his
efforts to understanding what he reads.4

Many - SM& -graduates can read a- 31mp1e text in Eng-

lish: wath seme understanding, eventhough they - eanqet‘
spe&&vthewlanguageg:Thismmayxprave‘that»under~ﬁhe*pres§nt
conditions of our SMP-s and SMA-s reading skills ean=fbe
taaght to and learned by the students. What is neeessary~
| iz how to get the maximum result of the teaehing W1th;n
thevpreeent-c@ndltlons. I belleve«thatfunder~the,guidaéee

of more qualified teachers than we have now and with

{'m@re.a&equa¢e teaching facilify, reading skills. can: be
" learned ‘better ‘by -the stu@ents.

It has -been claimed - that the ‘shortest way - ta the
mastery of reading ‘is through the mastery of speeeh, be-
cause writing is only a partizl representatien eof  the
~spekenwlanguage,ran&»beeawsewa‘ehmldhlearnswte~3peakw bé—
| f@rewhe51eamn3wt@*rea&;rﬁative;chil&ren; of course, leérn

to ‘epeak before they«leafnjfo read, However “seeeﬂ@-

languagewlearners"-ame*net-na#ive,spéakemayfBesidés, mos+t

4W1111am E. Forris, "Advance& ‘Reading : Goals
Pechnigues, Proecedures®, E.L. T., Sept.-.ct. 1971, P. 8.




 Indonesien students studying English have learned the

Latin alphabet before aléa:min-rg- English and they do not

ieam it as-a means of ‘oral e@mica-tion in every' - day

' life, I believe that one can learn to read -eventhough - he

cennot spesk the language. Ronald Wardhaugh in - his - book
showsthat those who do not speak ‘& lenguage or  the
sbandard dislect for various reasens, can ‘learn to read
-everrthough their task might be more 'diffieul‘b‘.\ﬁ ;) aﬂé;s@‘

‘says @

- Read&ing:reguires eertain pereeptusl skills that: are
\/ net reguired for spoken langusge -and, -eonvergely,does
not require -eertain:perceptuel skills regquired  for

--Readihg ig & ﬂiff‘é‘rent- --k«:‘r.—n&“ of linguistic performance

from listening, just as listening.frem spesking.,.. .o

It can be coneluded that one can -learn -to read -  without

~~épeaksﬁng the language. Besides ‘the ‘ability to speak d@g.s

“not guarantee -th9~abili.ty to -read,' ‘because  the reaci:.ng

matter ie -different in content, structure and vo eabulé.i:‘y

- from-the spoken matter, U

I talked to many Indonesian -students  of various
departments like the etudents of the faeulty of medicine,

economics, engineering, -law, politieal -science y @nd soon,

- Who ‘Were assigned to read seme English books o  £ind

some - in: formation, \ie-r' datay, -for ‘their papers, - or - theseas.
They said they v#ere‘ able to ‘read some English:  text but

when- ‘they were asked if they could speak - English,; they

5Wardhau ‘Renald, ‘Reading.: .4 Einguistie Perspec-
tive, 1969, Chapters seven, eight, and nine, -
Sbid., pp. 136 - 7.

TIvid., Chapter Four.
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- padid that they wuld not. In faect, many gstudents of  the

bs
‘i

‘English Department - ecan: read “Bnglish but -8till find iv
@ifficult to speak it themselves.

We also -have proofs in our daily lives -that people
ean read seme-thing - in a foreign language wi'thout -ms“’ﬁﬁ r-
ing the speech beforehand. In Indenesis: meny people - ean '
read Engllsh, ‘German, or Duteh without ‘being -able - '”t@ »
speak -one of these languages. Catholic pnets ‘read - -Latin
eventhough most of them do not speak it. They gene—ra]{;ly
learn it through -the Grammar translation method.

Besides, oral mastery of language -can:be developed
tﬁr@ugh“ __»théwmast'te‘-ry' of reading. When ‘one - can read:- fhe

lengaage well, usually he can easily learn the = spoken

.-n-laﬂga:age ::-aftez-'wa-rds . ‘Many teachers of Trai-ning ” Tﬁeaeh'g‘ar

f‘\A

4 IKIP, nowadays enly learned the aective Mgl

pri

ek:—n.lle af’aer they ‘had acquired a g@ed: reading ehlls.?hey

-were tauaght: Eﬁgllsh with the Gramr-wmslatlenw : meﬁapd

‘or Direet methed in Ea.gh Sehoels. |
Fr@m thie above dn.seussmn ‘We ‘ean -eonelude’ . that

learming & ferelm ‘language -Goes not . cmly ‘mean . ‘learning

/ ! %o spesk-it., The objective of a foreign language leaming

j

/
/

/
|

can-also ‘be reading. One can -learn and master the: read -

ing skills well altheugh ‘he -does not speak the l&ngaage-

v
/beferehand. ‘Fhe mastery of readmg sk:l.lls is a realist:l.c,

(
-

/

/

L

praetlcal ‘and adequate objective of teaehmg English- o

' the ‘SMP ‘and SMA studente, and can be ‘achieved:- and - in-

tensified under the present ‘condition of our SMP-s- and

- SKA-g., Heowever 'bh:x.s ‘does n&t meen -that: T exclucie or- &ewn—-

gsrade tHe - teaelung of spoken : Eﬂglleh and other skills. I |
want to suggest that reeding should be the First ﬁ?ﬂ-ns

to aim :at for wr Indomesian students, ‘Fherefore we should
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‘not inéuige~auraeivee*teaehing the :spoken language, n;pe-
- eauge I think it is -not urgent in Indonesia. Theref@rethe
;wmethe& ‘of “teaching ‘English shauld be reaixng erlented,and
:the meterials for teaching for the ‘greatest part sheuld
consist ‘of readlng matters.8 However as -far as the - :$MP
and SHA students are c@ncerned the -reading skills and the
. reading materials taught should be limited +o a- certain
type-enly, because the-number of words and~:the‘type" fef
syntactic constructions that can be achieved within  the
time alloted by the SMP-s and SMA-s is|also limited.

The types of p@SSlble readlng skllls taught in  the
SMP-g and SMA-s should be limited . to (1) Initial: reaélng,
(2) Intensive ‘Reading, (3) Extensive Beadlng and (4) Fast
‘and.Efflelent Reaﬁlng. |

Beg&nn&ng:Rgaamng‘is one of the~firsw: and. moest
iﬁp®rtaﬁtvaetivitie5sof‘learningfa‘fereign'languagethreagh
the written symbols. One of the purposes of  Beginning
Readimg is to meke the students accustomed to the ‘le¢tér
- sequenees -and their sound aaseeiafi®n~and to the s&ntanee
intonation. Therefore the students should read the rea& -
_ing materlals &aloud, Hany people believe that. it 1s btt—
t&T‘tG praetlce~geod.pr@nunela$ion and-mntenatlon~ from
the very beginnll{ lessons. The readzng materials of ﬁhe

+ Beerk:

g Eeaérng'sh@uld be easy -and- consist of s&m@le_
v,é&nteﬂeesvwithwsimyleninﬁiViduai«wards;vThe*wmrde 3h®ﬁld

-lbeafaetwaiwan&=ca&ee£n~th959mthatvc&ﬂ~bewun&ers#a@&veaeily;

85ee : Wobe 3.
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Intensive Reading is a kind of reading that
-emphasiEGSMth@f@agh comprehension. Itvis‘ebvious, that

teaching Intensive Reading tends to be slow,becamse what
is importent is the understanding of the whole materdal
ev@nhfb‘evemy*&etail;‘mhérefere during : the Intensi%e,
_Rea&ing-theslinguistie:elementsvare\explaine@fatf large
seftﬁat:thewstudentsvundéretand*everythingweleariy and
comprehend what the passage is about. In a language pro-
‘gram.lntenslve ‘Reading can become a meana to- 1earn and to
‘mester the written language. Therefore the purpose - of
Iﬁ%e&s&v&»ﬂeadingViS'twnfald to learn  the- 11nguistic :
elemﬂnts ané -teo understand the ‘Passage. ‘The-materials of
-Inten91ve Re&&mng -should challenge the students to. think.
Tﬁaywsh@uld,_thereﬁare,-always\eontain‘seme;"newﬂ‘ items
én&*cens¢ruetiahs.sSu@h,materials‘urge:the-sfudeﬁtSyt@ be
- aetive -and to be on the alert of "new" items to learn and
80 -to improve their.linguistic maéterﬁ.

Extensive ‘Reading . 1s an outside reading. Since the
rnature -of the materials is long, Extensive Reading _is
.Mgmvan:aséhmme\ass1gnments‘t@~the~atudanta.'mhe-purpese of
- the -Extensive Reading is to help the studentéﬁt@' widen
their linguistic exrerlence-baek-greund, ‘which is neeces-
=sary ‘for them to understand novel -texts, to relnf@ree'
reaéang“hablta,-to;have\the studenta-experienee‘theJ'Eng-
lish: language -at -thelr own speed, interest, ablllty,g te
meke “them familiaxr with the cultural and seeial back-
ground of the‘nm

lish lenguage. Since the materials are .
retatively leng, -the Exbtensive Reading is very good  to

- train ihe—stuéenta' Mlong term memarles' 9 It is- also: a

‘very good. way -of pr&etlelng andAretalning in m;nds‘
yara

haugh Ronald, ‘Reading : A Linguistic Perspec-
tive, 1969; b 133. o .
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‘voeabulary and a lot of struetural -pas#tefms,- whl - they:
“have -'fle‘émed‘ during the Intensive ‘Reading. . The :mte‘riaj,s
,f@r‘-ensiv‘eﬂRea;&ing," ‘therefere‘,:‘shonld*be within ~ the
‘1ingtiist-ie‘ @vﬂedge' of the students. New items - should

net be introduced ;i’n_'- the Extensive Reading, because ' this

may ‘become a -nuisanee for the students to read outside

 and -may kill their interest to read.: The materials ‘should

‘be read with ease and pleasure.

FPast-emd Efficient Reading ie & kind of reading

where the -students -are stimalated -to read -fast - with

reasonable comprehension. Seme people say that - if #@u‘

have -4--79/0 comprehension that is good enough. Unlike In-
tensive vRe'ad.inngaat and .Ef:f-':i.cient ‘Reading -deals W:Lth
understanding the materials within the shortest time ~-p@é—
sible. The foeus of Past and Efficient Reading is o
understand the text fast th@ugh not thoroughly. The

teacher need not explaiﬁ the linguistic items., In "bi;‘-ia

‘reading the teacher should fry to remedy - the: stu.&ents ¢

bad rea&ing—habiats ‘suceh as, move their lips while ~reac?ling,

point to the letters, -sound the words, ‘read -.eav‘ehrraen‘rt:enéfe

‘or phrase geveral times, have eye fixatien on- m&:.nciual

 words ‘and meve slowly from the first word of the line up

to the last. Therefore the materiale of this reading
should be easy, and be within the linguistic knowledge.of

4,2,2, In term of general . curriculum

As the assumed goal of teaching Emglish: to  the
SHP= :‘.a*n&v SMA-students is the mastery of reas&img.;r_slﬁillrsi I

‘believe that within the total languege program. -~ reading |
“instraction should take the greatest and the most :impé_’r— -

~tant part, It should be introdueed from the very  -begin-
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ning -and not delayed until a certain other skill is in-
troduced or mastered. I-éoAnbt think that the “prinéip;e
: @fﬁ&e&ayingvrea&ing‘asﬁpraeticed by the "Salatiga: - =*ﬁ§+
"teriais”ﬁbearswawgea&~r§snlt here in:Inﬁbnesié.‘  I@we€er
M&Ckﬁeliwestvis,tww extreme-when“hefséys, | |
cosene Thevinitial-s%agewe£>learningwaqfor@iﬂmy~~lan—
gaage should, we believe, be to learn to read it: -
’ ’ , :
‘The method of teaching the written language through read—
ing, which I suppose to be the main and most . important
ebjeetive;ofﬂlearning and‘teaehing‘English=to Inﬂ@nes;?n
SMP-s and SMi-s, ie more efficient and effective, because
‘thr@ugh“rea@ing:theestudents:eanslearn-thevsyntex, 3 ﬁhe
lexical items with their semantic propemsities, -,graphic
f;ayatemfan&*their-saun&:assoeiatian‘repeatedly:and\beeagge
through .reading they ‘can ‘train both their visual .anaaﬁ-
Gial perception at the same time. ThEScmakeSvthe~stuggg¥§V
;tﬁesewliﬁguistie;elemeﬁts‘lengeruandfbetter. Meanwhile
this ‘procedure will prevent the students frem Wasting
. bime -in -learning the spoken langaage. |
To achieve the éésumed objective the  pregram of
‘teaching should be pleanned in accordance with the time
alloted by the present eurriculum of the‘SMP—s and=SMA-q.’
~ Therefore it is necessary to see how many times a weék
English is teught in each class of SMP-s end SMA-s. The
English class sessions of the first and the second elass-
es of SHP-s are four times a-week,-an&»tf the - third
class -are ‘three timBS‘é.waek'z‘eaeh‘class session lagts

for 40 or 45 minutes. In the SMA-s the firet class,  and

lgﬁacpﬂﬁmlanwﬁ:;aEffieieneywianea&ing;¢l965yp.20;
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the second -and the third classes of “"Pasg=- Pal"ll

three -elass ‘sessions -each week,- while the se eend - ané the

11 have four claes sessions : 3

each ‘lasts for 40 or 45 minutg.s'.=

‘To meet the time alloted with the assumed aim  of
teaching -gExiglish 1 suggest that early classes of the‘fir;st
year -of SMP-s are--devoted to Initial ‘Reading. - ‘Phis may
lasts -for about half a year in order %o enable : the- tu-
dents to get ‘some ideas of English .spellmgv, ‘ preme:i;a—
tioen, ‘vocabulary and :sentence \‘pat-tems <A -half - 8 --Fesar

period is -enough for :th&'t‘\r‘pm@@se, ‘because: during: - 'bhat

, per:i:ed-w-the esbtudents have-- -gained enough :m@wme@ge» of Eng—

lish spelling, pronunciatien, vocabulary and sentence pat-

terns, upon which the -foundation- of Intensive Reading. has
te ‘be-get: up.

Intens:.ve ‘Reading: comes él”reetly after the Imt:.al
Readmg +o the first year students of Sl&ﬂ?—s and- geea ‘sm

to the last ‘classes of the SHA-s. ‘The Intemsive Reading
should take the greatest parts of the -i'e&&ifngrapmsegwﬂ‘ I
suggest two ‘thirds of the alloted time to be devoted o

Intensive Reading. Thus, three class sessions  of the

first and -the second years end two class sessions of “the

third r‘y‘ea%r ~of the --Ssy should be deveted to- Intened;ve -

S — ___.-_

Reading, .Two elass speesions of the first: Fear, &mi of the- e

-wsec@ml and the third years ef ”Pas-Pal",‘ -and three elass il

sessions of the second and of ‘the third Years of ‘"%‘@s-

1l

Pas-Pal -

T SMi~gy where

(=Pasti dan Pagti. Alam) It is-g @kvi-
gion-of thegecond and the third elasses o

‘mathematies and physies are the main- subjects So: leam, SR
S%—Bad (- Sesml in Budau ’) It is the @the»r - @iiek
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Bud" -of SMA-s sheuld be devoted to Iﬁtensive-Rea&ing.
- Teaching written Englieh‘doeé not mean that -  Eng-
Iiahwspéeeh sounds are not taught at all. On the contrary

the speech sounds are taught at the same time as - - the

-written language is introduced. The procedure of teachimg

the language, therefore, is to introduce the written

Mlang&agenan&aits‘eouna,correspondenee_from theW‘beginning

&t the seame time. This procedure will enable the students

heve g wnified idea about the grapheme-phonology . eor-
respondence, which enables~them teo draw-and -then -to in-
ternalize the rules of the grapheme-phonology correspond—
ence., |
Teaching prenunciation must not take the  whole
one class period, because it will be too leng and - will
meke the students bored. In faet, it should accompany the

reading pr@gram, mainly'lﬁtensive Reading,because pronun-

_ciation is taught only when the studente cannot read

aloud the reading materiales or when they are not able
to repeat reading after the teacher properly.

The resf‘of the alloted time can be‘deV@ted'te‘the_
teaehingr®f grammarw0r syntax, to checking the students’
comprehension of the‘Exténsive‘Reading, and to- teachiﬁé

of Fastvan&fEfficient:Reading@fluthink.eheakingathe“-»re-

-aultxef?the‘Extensive-Readinggwﬁee.inftwa“weeks\fSLeneugh

o allow the students finish reading and allow them to
reaﬂftheamaterial»assigneﬁFwithyeaae;and pleasure. Fagt
ané~E£fiﬂient’Rea&ingweneenin»twe‘weekslis~suitahle.~Tﬁis ,
gives~timswén@ughff@r:thefsxndenﬁswte_learn.Wnewﬂv -wafde
aa@rgEamﬁa%iealmstruetureswwhieh th&y«haVembéen-ﬁ tauéht
during the Intensive«ﬁe&@img;‘semthat-they*can‘ reaily'

fQGRSytheﬁrﬂaﬁweﬁ¢i@n-on“the~eemprehensimn of thematerial
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of the Fast and EffieientaReading.,In.fan$»andwe££ieian¢:

- reading. the students are mmre.inyvlﬁed-in--'eamprehenéieni‘

xénﬁwuﬂﬁérstan&ing.ﬁﬁe“passageeread, by using or - ‘mani-
palating all linguistic elements they have learned befépe
hend. S ‘
ﬁ Tke~teaﬁhing‘@f'grammar-er5syntaxfisw &lso - - very
importent. In gemeral, it should accompany -the - beaching
‘of the Intensive Reading, because -the grammatical - items

w#a&ghi'vis:takenﬁfram‘thejIntensive—Readingw~ material.

Onee a week one or twaFitaﬁs*&revex@laineé-an&%tawghﬁf»ﬁﬁ‘
ﬁhe-s$u&en$e;-When»a:eertéin~grammatiealwitemsisc erucial:

-an@ needs & ‘long time to explain, the teacher may devote.

_one - -elass peried to 1t.

r Extens;ve Readlng is done by the students outside

jthe elassroom &g ‘hone. ass;gnment. It is an easy. reading

\but r&ther ‘long. In higher classes ‘one -agsignment nay

‘consist -of awstery written-in a booklet. Extensive- Rea&—

ing can ‘be started in the second term of the seeond year‘

of SHP-gs, when the students have learned at least §@0~

words. -If Intensive Reading is taught efflclently and ef—
fectlvely the studente -of the second class of SMP-s have
mastered basic patterns and more than 600 words: of  the
W%itwenwlangﬁage;:SG the first stafe of Pleasant Books
-in Basy English, or the stage one of the Longmans!wsfrué-

turg&uﬁéa&ers,*arlthewmewvwéthad'Supplementary' "Reaﬁérs
' 12

semiéé; which contain about 450 word wecabulary,can - be‘

aseigned to ve read eutside the elassroon by the - seeqnd

year students of SMP-s. The other stages of the book

serieg can -be -assigned to~be-read.by'the students af1

_higherfelassea;rExtensive Reading will be continued in

the: SE% elasses. The hzgher the class of the students “the

12]:,0@_ g ¢ W&y te Engllsh 196‘, pp. 74-79;




63

more words that cen be found in their Extensive Reading
materlals, g6 -that in the 1ast term of the thlrﬁ year: of
‘/\ SMA~s the students can be assigned to read at least ome
: unamm@imfle&:storyfback.
——
Fast and ‘Efficient Reading should probably be
' started at half-way of SMA-s, i.e, when -the students have
acquired the basie;knewledgé of English., Before they: ape
familiar with basic writténvlangﬁage,-andshm@w . enough
words, master the base sentence patterns, -and know eer—
tain simple styles of Writing in English, Fast and 3;- :
ficient Reading cannot be taught,-Extensiveﬁﬂeading-takes 

place at least once in two weeks.

4.2.,3. Methods

| Ih“aeeoidanée;ﬁith the assumed objective of teach-

~ing English to Indonesian SMP-s and SMA-s the  written
materials and their,apeeeh‘seundveorrespandenee are pre~
sented to the students from the start. This ean - bé~-d9ne
because (1) the students have been . aequlnted with  the
':1etter forms : both English and Indeneslan use’ - the‘same
alphebet, (2) the students know from their ewn langaage
that the written language have some kind of sound cer—
respondence which is correlated to some meanlng, and . (3)
they know from their experlenee in their langnage .that.
the written language must be arranged in -a eertain system‘
to convey meaning. What 15 neceesary, therefore, is ‘t@
learn ‘what speech sounds a cecertain combination of letters
represent. It is not. necessary to teach the students - ﬁhe _
names of each letter of ‘the alphabet in English, - beea@ge
this -does not add anything as far as reading ability Lis
‘eanﬂerﬁeéjmamd-willnperhaps»make the stadents -canfuéed
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wwﬁen;thﬂy*have‘tofpr@mounee‘a-eertain~e@mbinatian*" -of

“letterS"whieh"represen$*%He»wwrﬁsy‘It‘is~enmughf-t@-‘teii
=thevstuden#s-thathnglish-uses~awdifferentwsysteMvmfWTgt—
ing system -from Indonesian. Therefore they ‘should alﬁg&s
pay»aﬁﬁentimn-to‘how the te&eher*pronounees-the-‘e@mbiﬁa-
tian‘of the letter forms. |

In the Initial Reailng the students are presented
| words: w1th their transeription, whldh then are used in
gimple sentences., It is necessary to show “the students
the -phonetic tranaéription‘@f speech sounds to enablerthe
students "to internslize the:ph@nologicalfruléé"IB ‘éf
_Euélish.xﬁheaimpertanee'ef‘presenting"w¢rﬁs>is-“tmf have
-‘thastuﬁeﬁts*able-%@-prenounee~the~English'speeah-.sauéds
in-a meaningful . combingtion, while the importance- @f
usingmthewwwr&8~in-sentenees~is;t®-teach~the-stu¢entsvthe
meaning -of the words or the lexical items in- & contexs
:&ﬁ&«t@-m&kewthewstudentsveatehsthb-patterns-ef the simple
sentences. -This proeedure enables the situdents to learn
the word stress, piteh and the intonation from the ‘begin-

ning.

Learning the correspondence of speech soundéw~'anﬁ

theﬁwri%ing:systemswithin:single‘werds-has«aome : éﬁr

vantages. First words are of suitable size containing
several speech sounds which can-be ‘read aloud swithéﬁt
muehﬂai%ficultyﬂanﬁ'stili -‘have meaning, . ‘Less - than a - ‘word
the-combination is meeningless, whlle 1®nger than & wmrﬂ

| Bome’ other siffienlty is -involved like asslmzlatzen,junc-

- ture and se on, Second," wmr&sqhavems¢resses,~‘wh1ehﬂ:alge‘

‘eontribute to the~meaaing;:@hir&; words ‘contain encugh

1 garansugn Rorald; Reading:.
tlve’ 1969' Pp. 48"49’ 114, 127' 13@"1.

& Tinguistie Perspec-'
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saun&u:m.ts -to r.eme'me”r, because a word forms a complete

Presenting the meaning of 1ni:.v1dual words in
simple sentences has some a@vangages. First, it has been
-proved that learning the meaning of & werd can be remem-

‘bered and -‘retaiﬁed longer if it is learned in a eentéx}.
Second, the meaning of the same word sometimes  differs
in different sentences. Third, a sentence has intonatioen

. which alse ﬂemntr:i:bﬁ?be‘s to the meaning of individual words

- in the visenﬂhenee' . Fourth, the context helps  define- the
right meaning:of a word.

The syntactic stractures of the -sentences - should
be-simple, and easy. In the Beginning J-Readinﬁ_g “the p&it—
terns of the sentences sheuld be those that are - similar

" to the Indonesian ones, so that the students can  focus
their attention to the meaming. Preferably the sentences
forms a-story line. There are some adventages.of this.
First, a story can- draw the interest ‘of the: = students .
Secen&, the stery line ean easily be ‘remembered - so - tha‘t;
when the students remember 'hhe story line, they can-: alsa
ree@llec'b the meaning of the sentences.

After some lessons there WAy -appear seme sentaet:.c
struetures which are not similar to those ef - Indenes:.an.’i;':'_
The teaecher should explain them to the studen»ts. - The R

explanation should be clear, short and exact, and ‘shmid

be-able to help the studente to draw and finally "in-

termnalize ‘the syntactic rules vold por themselves-. B
/’ ‘ As Intensive Reading .is really the main means: of
/T teaching the "new" items of lmgt.u.s tie elements, -t_l;e
'fL/ .

14s@énar@1 J.D., An Appliestion ef Trensformation-
&l Grammasr in the -Peaching of - En.gllsh 88 8. Farel . Lan-
guages 1971, p. 13.
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{ reading materials should be‘planned,carefully. Théy must
7|, consist of lexical items and sentence patterns;whieh the
K%/students have learmed previeuély,,and new® mnes< that

have to be studied. Intensive Reading is dealt with im
class. The teacher should decide the aims of each  elass
session‘befére the class starts, The aim may include the
introducing of some pronuneiation items, morphological.
items, syntactic items, or new ﬁoeabulary. The | teacher

~ should choose & limited aim at a time so that the at-
tention of the students is really focused to it. The stu-
dents may be asked to mark the item or the items un-
familiaf‘to them. The purpose is to draw the attention of
the students to the items or problems the teacher - is
going to teach Jr explaln, and to make the students ac-
tive and alert from the_beginning‘of the lesson. After
the teacher and the students read. the passage,the teacher
should explain and solve the problems or items new to
the students. When finished the students may be asked to
read the passage once more. Then the teacher gives - or
N administers the verifying exercises to the‘studénts. The

/ exercises can be done in class or sometimes at home by
[f the students as their home assignments.

If the teacher asks the students to deteet the"new™
speech sounds he must explain the guality of the soﬁnds‘
and how they are formed, so that the students may  have
some idea of the sounds and so are able to draw and then
"infernalize 'the phonologicél,rules’". If the téacher
asks the students to note the "new" lexical itens, then
after individual students are given‘turns to read .the
passage; the teéacher describes. or explainé the meaning in

the context, so that the students may.draw and then"intera
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" nalige 'the fules of the semantic proPerties'"15 of  the
lexical items or words. If he asks the\studeﬁté to pay
attention to the syntactic structures,the teacher should
explain them to the students so that they are able to draw
and "internalize 'the syntactic rules'".
| There are some ways to enable the students to pro-

nounce or at least to draw and "internalize 'the  phono-
logical rules'"; (1).the teachef‘repeatedly proﬁounces the
words containihg the diffiiciilt sound and asks the students
to repeat after him in chorus, then in groups and then in
individuals, (2) the teacher may also write, and read
alound several words containing the concerned sound, = and
tells the students to repeat after him in chorus,then in
individuals, (3) he may also write onwthe board and read
aloud minimal pairs in which the difficult sound contrasts,
and tells the students to repeat reading after him, (4).‘
he may also explain by using pictures or by demonstration
how to form and to pronounce the difficult sound so that
the students can pronounee it borrectly;

Teaching the students the correspondence of the .
speech sound and the writing system is very important o
make them aware of the fact, that in learning English they
should learn the speech sound system and the spelling sys=-
tem which are different from their own language. If the
students are tanght this in an interesting way, it may
- arouse their eagermess and interest to learn the language
and may remedy their tendency to transfer the sound system
and the spelling system of their native tongue to English.

When the students are able to read aloud the words

~and the sentences in which the words are used, the teacher

15Wardhaugh Ronald, Reading: A Llnguistic Perspec -
tive, 1969, pp. 91-94, and p. 96.
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starts to explain the meaning. In explaining the .meaning

-to the students the teacher shauld‘conaerhmhimsel£MH~iith
the meaning of individmal lexical items ahd their rela~-
tion with each other in the sentence.

The meaning of the lexical meaning can be explaln—‘
ed in some ways, (1) vy demonstration, or by u31ng aids
like pictures, charts, objeets and so on, (2) by  trans-
lating or giving the equivalents in the students' native
language, (3) by asking the stuﬁents to guess intelligent-
ly through the context, (4) by defining eor describing‘the
meaning in the students' native language or in the  Eng-
lish language.

To make the meaning retained and. remembered longer
by the students the téacher ghould use’exercises, (1) the
teacher uses the "new" lexical items in,simplewsentences;‘
in more advanced classes of SMA-s the teacher may _asgk
the studénts to use the items in their'own.sentences, (2)
the teacher writes the passage on the board and leaves
out the‘newly - learned lexical itenms, and then asks the
atudents to read the passage alowd, filling in the
mnissing words, (this ﬁay be done in advanced classes  of
smﬁ—s) (3) the teacher givesfthewdaﬁinitionfﬂfntheﬁnerY*
learned lexical items and the students are told to give

the right words that stand for the definition,‘(4) . the

teacher may give the equivalents of the newly—learnedmlex
ical items in theﬁstudents' mother tongue, and the stu-~
'~ dents should traﬁslate in Englishlwmhrough‘the‘exarcises
the stuﬁeﬂts are supposed to be able gﬁadually to “draw :
and then "internmalize a set of rules f@r gemantie knowl-
eage16 ef the newly learned lexical items.

In explalnlng "the pr@aected mean1ng“17 of a

161pid., pps 61-62, 89 - 96.
11bid., p. 93
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lexical itém‘or 2 word in & sentence, the teacher‘ should
explain it'eoneurrently with explaining the  grammatical
structures of the sentences. The teacher-shoﬁld explain it
it clearly, shortly,'exactly and to the point. Some of the
ways to explain this are (1) the teacher may write the
sentence and other sentences having similar grammatical
points and compare them with theugrammaticaltpoints in the
sentences learned previously, (the grammatical points com-
- pared should be those that have some difference in  form
- and meaning, but are still of the same‘fanetion in +the
strueture) (2) the teacher may compare the‘- grammatical
points with those that have or express the same sense  in.
the native language of the students, (3) he may describe
the forms and meanings of the "new" gramnatieal points .
In comparing the grammatical‘péints and in_describing: the
characteristics of the forms of the "new" =  grammatical
points, the teacher should use enougﬁ sentenées to enable
the students,fo draw and then "internalize the 'syntaetic
rules'” for themselvea.‘ o | |

| ‘To make the studénts.remember, retain, and master
the grammatical pbints and_the‘projected meaning of the
words, so that the students will be able to manipulate thﬁm
in interpreting,the new‘rea&ing materials, the  teacher
has to give sone exercises to the students  either as as-
signments for their home Work,or as exercises they have,te
do‘in.the classroom with the help of the teacher.

- The teacher should give enough exercises wither as
classroom practice or home assignments, to make the
students‘learn.them. The following are types of gram-
matical exercises that may be given to the students :

1. Substitution exercises : a constituent of a  structure

iz substituted by an‘iteﬁ of the same construction of
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-ﬁhe'ariginal‘eenstituent,

.8 ~§gawaﬁks”fast.' . She works fast,
He can study here. He can work here.,

:Ad&itidn'exereises~: a new item is added to a construc-

tion., _

e.g.-They'study*English. .They'ggg‘study here.
They go to the movies They rarely go to ‘the.
en Saturday evening. movies on Saturday evening

Pransformation exercises : & construction is transform-

ed into another.
a.:negative:tranaformati@n‘exereises : the students are
sypposed to transform a pesitive consirgetion into a
negative, '
e.g. He is a‘student . = He is not a student,
He goes to school - He does notb go to school.
b. Yes-No question trensformation s the students  are
asked to transform a statement into & yes-no quest -
ien, | _' _
e.g+ He is astudent - Is he a student 7
He=goes;to‘seh®ol - Does he goes to sché@l ?
c‘-@mestien~worﬁ-question $rahsformation t ~the students
are instructed to transform a statement inte a
~question by using a questien word, |

e.g. He bought a book. - What did he buy ?

He is there. - Where is he ?
d. Form transformation exercises : the students - ars

-asked to transform the form of an item inte another,
e.g.\Haﬂ;g'ill -~ He was ill.
He studies English - He studied English.

Arrang¢m§nt‘exer@ises\:\The studentsuare.instfueted to

 arrange some items into a correct construction,




n

e.g. worked - in the garden - he., —- He worked in the
garden.
a book - he - yesterday - bought. —- He bought a
book yesterﬂay._
5. Form exercises thewdtudents~are=asked»t® give the
right form of items in a:. construction |
e.@. (lion) are fierce animals. -— Lions are fieree ani-
“ " mals.
I (ggfp»himmyesterday.‘——;nggg~hin.yésteiday.

In real exerecises very 0ften-a»emﬁbinatien, of
@peratién is involved. This depends on the instruction of
the exercises.

‘Por instance : Instruction ¢ Substitute-the‘underlinad
. words with thefgivenjwérds‘in brackets.
I go to school every day (he)
| — He goes -to school every day.
I'g@<t0‘sehool‘évery-dayf(yesterday) N
| —- I went to school yesferﬁay.

From the examples we-seé‘that=in&substitution exer-
eises there mey eccur some form transfarmation.“ So ﬁhe
exercises are a‘eombinatian of two or more classifieations
of the exercises. | |

From the above aiecussi@n‘l eonclude  that in
teaching the linguistie elements - be it a prenunéiatian;
syntactie, or vocsbulary items, there are three main kinds
of activities 3 | |
(1) Presentation. It is of two kinds. First, the  teacher
o presents the element or the item which is goeing to ‘bé

taught in the context ef a reading material. Seeﬁnd,‘
the element or item is put forward and made clear,

'when‘the-teaeher focuseé the attention of the students
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to it and gives -gome more sentences as examples con-
taining that element., The-exampleSush@u1d~be“&dengte
in number to allew the students to understand and +to
draw the rules before intermalizing.
(2) Explieation. It provides the explanation about the
o pr@ﬁlematié element ﬁhieh is going te be taught  to
the students,‘intro&uced in presentation. The ‘ex-
planation can be in English or in the native languaga
of the students. It should be able to make the stu-
dents check the~ru1esutﬁey~hav3w&mawn1in~presentatien,
and internalize them so that they really master them.
(3) Verification. The teacher gives exercises  ~ which are
 of varieus Ieinds, Qhese'exereises‘will enable the
-stadents to remember and retain lenger the element or.
thewitem'jaet»explained‘and~the rules  internalized ,
so. that they are able to manipulate them in .infe:-
preting the~geW~reading material.

When Extensive Readiﬁg is assigned as outside read-
///;;g, the-material should neﬁ‘cmntain "new" linguistic ele-
f ments, so that- 1t can be read easily and with pleasure by
/ ~ the students. It shauld‘be easier than ‘the materials of
; Intengive Réading. However, there should be a big quan~
. %ity of materiale.

- / The"studeﬁts should read the assigned reading ma-

; - terial -at home., The teacher may provide the students wiﬁh
questions about thé\reaaing.ulntclass sesegion the teacher
checks the'ebmprehensi@n of the;atud&nﬁswané asks some |

| guestions abeut the story. In higher elasses of - SMﬁ;S-

X\\,ahenmayfaskw50me~sim@1efevalaation“abwat‘the~story.

Fast and Effieient Reading is sdministered in the.

classroom. The teecher gives the students a certain pas-
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sage which is adequate in lemgth and within the  lin —

guistic knowledge of the students. The students  should

read=eilently as fast as possible, with reasonable under-

- standing. The teacher ghould fix the time, and when  the

time is up, the teacher asgks the students to put  aside

the gtory and giveé-the students gquestions  about the
story and the atudents' eomprehen51@n about the story. The
guestions may -also be dome within a limited period ,'ef
time. The students* answers may be oral or wrltteng-‘ﬁhen
thewtéaeher?sh@uldfevaluate‘the students':answérs,: This
will urge the students to rea&~fast-and:éffieiently.":
Whilewthe“studantsware~reading=the.teaeher‘-sheuld‘
be aetive to deteet,thewstudental-wrmng habite of red&ing
s&ew&w~whieh*are-1ike1y té*retar&wthe-et&&ents'*‘ reading
speed, Later, the teacher may give extra exereises~ which

. he-tkimk=eanwremedy“the=individualwstudants'ewreng-habits,

or he may tell tﬁevs$udents*hewwthey:shauldﬁrea&-fastqr.'

4.2.4. The procedure

I. The Initial Reading

‘1. The students are supposed to have books of their omn.

The teacher gives ingtruction<in ﬁhe-studentsﬂ- native.

language to open their books in the first~1esé®n.

2. He tells the students that English is not. the same as
Ind@n981an. ‘Therefore they must not read English as
they“read,Ind@nesiany be@auae,~eventheughﬁﬂmgiish~ and
Indenesian use -the same alphabet the prenuneiatiwm'ﬁmf
English speech sounds is different from that -of - Ind@—
nesian. So they must pay attentien to and pr@naunee

and evenr imitate the way -of the teacher when he reads
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and pronounces the English language. If they pay at-~
 tantion and imitate the;teacher the sfudents will e

able to read and to pronounce English correetly.
The above explanation is necessary +to make  the
students careful in learning Englieh and to meake the

-s%aﬂen$a~always~pay-attanti@n to the pronunciation. It

may*&ls&Var@use-the stuﬁants‘ curiosity and. interesf,
and may lessen the students' temﬂeney of reading Eng—

lish as Inﬁenesian.

The teacher reads the list of the words with é@rreet
pronunciation and stressa‘mhe-teaeher'preaents; the
written item and their speech sound correspondence at.
the same time, so that the students can infer the ruies
ofxspelling‘SPee@h sound correspondence for themselvea;

This is more efficient than teaching the students - the

“speech sounds first and then their spelling correspond—

- ence.

As all human beings are eagerycreatures, the gta-
dents are generally eager tc read the list of the words.

The - teacher should manipulate this promptly

. The teacher asks the students to repeat reading - after

him in chorus several times. He may also ask  certain

. groups -of the students to repeat reading, - and  then

individual students are asked to read‘after- him, The
studente are supp.sed tc imitate the teaeher's pro~-
nunciation as elesely as possible.

The purpese‘@f asking the students to repeat read-

ing in chorus is to encourage shy students %o read

- aloud., While the purpose of asklng 1nd1v1&ual students |

to read aloud is to enable ‘the teacher to detect the

individual students' mis-promunciatien.
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'beard;.%he teacher gives mmreNaentences of the  same

intonation as exereises to the students. He read

75

When he detects that there are still some students who

eannot read or pronounce the words correctly, he may
give sone demonstration of how to read and to - ﬁro—
nbunce, or an explanation, or he may éraw some pictures
of "sami" eﬁﬁwing the way of the eorrect promuneciation,

‘The demanstra%ian, and the explanation will help

the students, who eannot yet'e@ntral.the pronuncigtion,

to infer and internalizé~thé‘“phonalmgieal rales®,.This
will help them to practice reading akoud at home,
The teacher may ask the individual students to read the
iist of words aloud; He makes some necessary cor-
rections bo the studehts' wrong ‘pronuneiation.

Individual reading Will make the students retain

‘and iememberQlanger~the right pronuneciation of ‘the'°

words so0 that they are still able to pronounce or to

read them-aloud in their rea&ing:latervon.

The teacher then introduces the sentences in which the

words just learned are used in construeﬁians. He  \f 

‘reads ihe sentences aloud ome by one glowly. The gtu-

dents listen while their eyes following the text.

He asks the students in chorus to repeat reading«-the 7

=§enteneeswafter him, He should try to reinferce the

right promunciation and intonation to the students.
When there are students who cannot read with adrrect
pronunciation and intonation he may:givef'a®me‘ ex~

planation kmd exercises, He can explain the prwnuneia—‘

tien by deMnstratién, or pietures. The intonation can

be deseribed by using an intonation diagram on the
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aloud and the students repeat reading after him, 80
~th&t51ater_®n they are able to read with eorreet in-
tonation. Promunciation exercises can be seen further

. in 4.29’30

1®;The‘teaeher:exp1§im§ the meaning in the eantext. In
early classes, the teacher may just give the equiva-
lents of the words in the native language of the st@-
dents, beecause the sentences are supposed to besimilgr
to Indonesian patterns so that there is no pr@blem“in

o ar, In further clgsees,~where sentence patterns

-are -net aiways~similar‘t0 Indonesian ones, and - the
lexical items &o not have;éne to one equivalents  in
bothk languages the . teacher has -to explaln the msanlng
and give exercises as discussed in 4.243,

ll.mhe~teaeher~may~ask th@;students‘te memorize the sen-

‘tences at home -and recite them in the next class ses-
sion. This will enable the siudents to completely nas-
ter:andfre%ainflenéerrthe prennneiatian, the meaning
“and the pattern ef the sentences, so that they still
remember them if they come across them in their new
reading. Such exercises ean be given to the students
in early classes, because they are still éager ‘o
‘expre#swwhat“they‘have.justrlearned in the foreign
language, so that such an exercise may aﬁause their

interest and motivation in léarning the langusage.

II. Intensive -Reading

The Intensive Reading material consisbte of - four
parts,wéaeh‘offwhiéh-may have s@méxdivisiengw

A. Review, It may consist of a‘listvef“lexiéal‘items*with

their phonetic transeription, and sentences of the

ratterns just learned by the students. The purpose of
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this part is to make the students reeall the lexieal'
itens and the sentahee patterns.whidh they have  stu-
died in previeus lessons, and which are going to Dbe
\used‘in'the‘follewingwreaﬂimg; The sentenee patterns
nay -also be used as eemparisons te the‘"new”: sentence

patterns which are‘going‘tc be taught.

B. Reading materlal. It is of adéquate length and may con-
slst of two divisions : (1) the key words and the kgy
patterns, (2) the'bc@ywof the reading material, whiéh
'intr@&uges"tﬁé~linguistie elements or items that are
going t0 be learned by*the‘studentg.

'C. Explenation. The linguistic elements or items are ex-
plainedst@"enable the students understand, to draw,and
internalize the rules for themselves@fﬁheV kind' - .of
linguistic elements or items explaimed‘depehdeuan the
aim which the teacher or the designer of the reading
materials.hhs deeide&.-

b, Exerciées;-These may-be.@f varioué~kinds,depeniingr.@h'

the aim aeeideq.

The procedure of teaching is as follews.
1. When the -teacher enters the class-room, he greets the

students. The greetings are supposed to have been
learned by‘the-students“in the Beginning Reading .
lessens. |

8.'The'teéeher starts to review the previous lesson. He
reads the werds or tﬁe'sentéﬁees.in the review- pa:#.

| The students repeat reading after him. Then individual
 students are asked to read, The teacher may - ask the
meaning of the sentences. The -students ahauld be - able
;to show that they really'understand or knew the mean-

1ng'by answering the teacher in English or in thelr
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‘native language, or by perf@rﬁing‘aetiene.

The review is supposed to be finished within = ten
minutel. I+t becomes the warming-up aetivity for the

class.

The teacher‘g@es‘an te the second part. First ke reads

tME‘prevideﬁ-keyawwrds or th9wkeybpatterﬁs.~ Then ' the
students repeat reading afier him in chorus - ~ geveral
times;‘Then-he‘may ask ihdividual students te read
then aloud.

‘The purpese of these activities is to focus  the
students' attention and to draw the students! interest
to the inew" form which the teacher is gaingite 'teéeh.
He need not explain the meaning, He should tell the
stadents to pay'aftentian to‘the,ﬁsage of the - key
words and the key patterms in the reading.material.
This will take five to ten minutes,

Tne teacher reads the passage and the students 1listen
éarefully while following the lines of the story. Then
he asks the students to repeat reading after him  +two

or three times inm chorus,after which he asks- indi-

vidual students to read the story aloud.
The purpose is teo mske the students aequaintedwuth
the ferms and -to make the students try to guess: the

- meaning through the context, by using the linguistie

5.

kmowledge -they have magtered. In this way the students
are made active, |

The teacher gives the explanation to the key words - or

patterns. This depends on the kind of material given

before the reading itself. In the explanation part,

the key words are used in sentences, the "new" sen~

_‘tenee patterns-are*given‘somermorewexamplés‘té enable

the teacher explain the meaning or the grammar points
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easily. Fﬁrther.diéeussion @n-h@W'meaning"ands gram-
‘matieal-peints-are explained can be found in 4.2;3;
above. | ,

6¢ Thes§‘aetivities~wi11 enable-the-stu&en$s~t@:draw¢w§nd
‘internalize the rules @fglinguisﬁie-elements.faught;by
the teacher, |

With these activities it is possible that the
teacher has ecovered one class-hour. Fer the next elgss

~hour he'maywcontinne with the questimn and exereige

part. However;beforé'he eentinues he has - to stg?t

from the second part once again quickly. He reads the

passage -aloud and then he may'ask some inﬂivi@ual'stu-

dents to read it. Then he continues ‘with the explana-

tion pard to make the students . reecollect what ‘he - has-
‘explained them.

7. The teacher administers the questlens ‘t0 check the

students' comprehension, .and the exercises t@ make the

‘staden$s-master~and~retamn.lenger the linguistie ele-

mente just described by the teacher. furtherd;seuss;on
on ‘how -the - questlen and exercises are formed and

varied can be found in 4.2,3.

The -teacher should question everything about the
reading material to ensure complete understandingabout
the content and the linguistie elementg.

The gquestions and exercises'ean‘be{assigned to the
students as homeworks. .Their answers can be checked
tegether in class -or the teaeher takes - them home, He'

‘has o eheeck the answers angd evaluate -and glves soﬁe
marks. This will stimalate the students to learn more
«Glllgently.

Fram5thewabev3~proqp&ure;teamhing«lntensi&eﬂ,Read—

fimzaaheﬁla be of adegquate Ieng¢hiéemthat*it ean~beafinish—
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e@ within two class sessions. |

In advanced elasses of SMA-s this procedure can be
modified. Reading aloud ean be reduced and the exereisés
can be -added to ensure complete mastery of the linguistic

elements through~c@mprehensi@n.

III. Extensive Reading

| l. The teacher assigns -the students t@‘reaa«a» simplified

| ‘story booklet or simplified story books or full sbory
beoks at homed-He may provide the students with ques-
tiens.\In tﬁe~SMPbsan&.first-elasaesof SiA-8 the
questieﬁs~ame meant to askifaets-abaut~the-stery, .but
in later»elasses;ef'Smm-a-hem&yfask-efaluariqn of the:
story from the students, because -the situdents of high—
er classes -of SMA—S-havéJmasteredwéneﬁgk‘werds-er lex-

| ical -items -and grammatiesl ‘struetures which enable

them to express -themselves freely, and also . because
they are suppesed‘to‘be‘mature~en®u§h-té evaluate.

2. The students read the story at hdms\and-try to answer
the provided questions.

- 3. In the class session the teaeher checks the students!
comprehension about the text. He asks individual sta-
&antswat-;aﬁdom to read -the question and the other
‘students are asked to read their answer. r

" 4. The teavher corrects their wrangwanewér' and  their

grammaﬁical;mistakes-in-their answers. He has - f#o.
éxplain'Why”thefrﬁ&nswerrare~wrongfan&»ﬁraise'the'stu—
dents-whesekanewérsfaravexaet-and~g@od;. This will
stimilate the students to learn and to read more dili-
gently., | |

5. The teacher should éive extra guestions in class.These

guestians.are-meant to prevent lazy students from ecopy-
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ing their answers to the questiens from their fellaﬁ‘
students. If the extra gquestions cannot be answered by
certain students it is quite possible that the  stu-
dents did not read the‘stery at all, By these extra
questi@ns-sueh_étudents are forced to read the ag-
signed story next time.
6. Then the teacher gives the assignment for next time.

7. Sometimes the teacher assigns different story books to

the students, and the questions are alse given te them.

The ‘students are supposed to read the story and answer

the questlens &t home, In the next e¢lass sessien the

students'may“be~asked‘te.handuin~their answers so that

the teacher can take them home. He evaluates and gives
marks to the students warks.,This~proeedure-will_'urge

the students to read.

(o0}

- For beginners the answers to the question may be given
in the-students' native language, because the students
may not yet beuéble to answer-in‘English‘because-afyhe

lack of vicabulary or of sourage to answer in English,

IV. Fast and Effieient Reading

Fa&twanﬁaEfficient‘Rea&ing~is-meant~te teach  the
students to read fasi with goed or reasonable comprehen -

‘sion. Fastwandwﬂfficiéﬁt‘Reaﬁimg»may-be administered:in‘a

-simple—systemwi.é..thegbexing-system. The reading 'maﬁe—

rials are typed on separate cards. The questions - of the

eemprehensi@n check exercises -are typed-en~other~sepamaté

“mnﬂm

1, The teacher tells the -studente that this is & kind- af
exerclse to make -the students read fast with intense
comprehension. Therefore the students should read the

ateryfas>fast as possible and try to understend = the
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content. The time is limited. When the time is up the
studentswéh@uld ewlle@t~the eards,'and-they have  to

‘answer the question given on other cards - in  their
answer papers. They have to answer within a limited

time‘toe.

2. ﬁke—teaéher distributes the cards. Each student gets a
3. When time is up the students cecolleet the cards and the

4.

teacher distributes the guestion cards. The students

- answer the question in their answer papers.

Wheh‘time isguF the students are asked to exchange

their answer papers.

The teacher writes the correect answers on the board,

and the students‘dhéek the answers of their feliow.
students. | |

For.beginners the teacher may:allow.the students to

check and correct their own answers.

‘mhe;tea@ker-may*alse-eelleet the answers of the  stu-

dents and evaluate and mark them at home. When he has

finished he ecan return the papers to the:studentsla%er

6.

7.

8.

on.
When it is finished the teacher may distribute  the
reeding cards -once more, and ask -individual  students

to read the story aloud.

Then he allows the students to ask question or explané—

tion about items they do not wholly understand or
which are not clear to them.

Then the teacher gives some suggestions‘ar adviee which
is necessary for the students to read fast and to .

remedy their wrong habits in reading.
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The reading materials for SMP-s and SMA-s ‘shéuld
first-af.all be graded carefully. Easy items  should be .
teught first and the difficult ones be postponed.What is
meant by “sraded" is that the item presented first should
be the most unproblematic, The items which are  similar
to Indonesian structures are taught-firat, because fhey

areﬁeasy. For example such sentences as ‘I go to _ school

very ~;y" and 'This is a book' (Saja péfgi' kesekolah

gsetiap hari, dan In1 bulku. ) The first sentence is- better
taught - in the early lessons rather - than the second, - be-
cause the first sentence is similar in construetion o

Indonesien and more or less contains lexical items that

_have equivalents in Indenesian.~The-seeend sentence in
1sp1te of the faet tha't 1t mey ‘have '"high frequeney" in

'the list of strueture eeunt, hasg same grammatlcal p@lnts

namely the existence of "is" and "a" which are not usual-
1y ﬁranalateﬁvin Indonesian;.whieﬁ-éié‘quite . differént
from Indonesian, énd-therefare‘is more diffiecult to teach
to Indene91an students than the first sentence,

ﬂhe gradlng of reading materlals is very 1mportant,

}because g: ferelgn language learmer can eallly learn. and

retain 'in the mind and use in practice items, whlch are

slmllar to thelr native language, The development and the

.matnrity of linguistiec knowledge of a foreign language

learner starts from easy items to difficult ones.Students
get. eaéily-e@nfusea when -they have to study manyVPr@blems

- at a- tlme. Students tend t@ underatand the elements of a

f@reign;language 1n analogy to their own language. This

.msans\ﬁhat it is better to teach the items bit by bit

and te%starf frem elements which are somehow similar %o

-“ﬁhe,stﬁ@ents"native~lang&age.
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| - Secondly, lesson materials‘sheuld be "seleeted",
The items taught should be those that are meéessary for
readiﬁg.amd fer‘the studenta' further studies in “higher
level of schools. The items which are used only in  con-
versation are better postponed until the Teading ability
has»been:firmly‘established. This seleetion is heeessaiy
to direct the students to the goal of 1earn1ng lmgllsh 1n
- they s&%bs and SMA-a, ‘who are learning to read- Engllsh in
order to help'furtherlng;their stadies, By = controlling
the~items*taagﬁt‘ﬁﬁe*teaeher"saves:timerby not empha-
gizing unnecessary ones, because -the time for -stadying
allotted to the SHP-s and ‘SiA-g is "camparatxvely short",

| Further, materials should be‘well.elassified;- The
ifems»tﬁughivsh@uld be defined with eare‘in structures
ané in ‘vocabulary. List of lexical and syntaetieal items
included in the course should be provided; they  can be
distributed -evenly in each class : n@t‘tmo‘many or too
‘few items should be taught in each class. The list should
além»be echecked to ensure that there are eﬁeugh' repeti-
tions and that they are presented in gradation. The 1list
is also important to deecide the amount and +the kind of
words and structure taught in the Extensive Reading.Care~
fully arranged -classifieation will enable the students
to gain .a unifieﬁran& me thodieal kn@wiedge-withautwasting

too mach timewand»energy.

The grading,. seleetlng, .and - ela331fy1ng concerﬁ
inly the granmutleal struetures, and lexiecal items, The

: speech sounds may -alse be graded, seleeted, and: _el&sgl-
fied, but this is not qulteaxmp@rtanw.‘Evanth@ughw ‘fhe
‘s%u&ents«canﬁ@tlpren@amcé the'aﬁeeeh sounds with l@@?@
aceuracy, they still are able to read énd understand them

' well,»even<perfeetly. Besidea‘speaking is hot really the
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maih.objectivexaf ﬁeaehinngnglishlin thé:SMP—s~andeMA—s.
Vhat is important is that the speech sounds are propor -
- tionally taught as presented previously to allaw:the stu-
dents to draw and Yinternalize phob@leglcal rules'"~ for
their further studles. B |
There are same faetors to be conszdered in grading,
seleeting aund classifying the items. (l) the list of the
*word freguency eeunt“:and~the~listvofwthe- : “strugtu:e
-fréqueney counts", Seﬁawlinguists,havefbeenwtrying.a o
count-haw‘namy'timesla‘eertain-atrueture'mr a-word occurs
in a eertain'reaﬁingumaterials~®r‘eenversétions.v ‘Phe
 resu1t of the count is put in a list. The structures or
the words that have high frequency ef éceuranee o@mé
first-in the lists. The structure list is called the sli‘a“b
of structure frequency counts and the word list is called

the list of the word frequenecy counts. Very oftem the

liste are furtherﬂélassifie&,\and even each word or
structure is‘givam:the.percentage,of occurrence., - Then

those that have high frequency of occurrence are eailed ‘
"common" words or structures.

M In grading,vseleetiﬁgsand'classifying;the:rea@;mg
materiale there is a strdngvel&im to the dimportance | of
such lists. However grading, seleeting and ,eléssifying
"thevreadingnﬁaterialsrf@r’ﬁhe SMP-s and SMﬂ-s‘is~ not so
important e@mparatively;lbeéause of severalﬁreas@ns; (1)
the -samples -taken for thé~e®unts are takenaat‘randem,wﬁiie
the aim of learning and teaching English to Indonesian
SMP and SHMA studente is to enable them to rea&,éeiantifie
b¢éks which are of great imp@rtance‘fbr them  in  their
further studies after they are graduated-ftom SMA-s ;
therefore the words and the structures taught to them.
shoulﬂ‘be direete&‘toythe»seientific‘book~reading,“‘ (2)
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words like cricket, cheese, tea, and the greeting formula

like How are you? Fine, Ehank you. - Iew areAyeu? . which

are of hlgh frequemcy am@ng the native speakers of Eng—
1lsh, are rarely used in a texb book, (3) as the maste:y
of resding skills is the dominant ob;ectlve‘of 1earn1ng~
and téaehing English to Indenesian students, +the  most
important question for them is hgw'they are able to
control the words and the gremmatical struetures in the
context of their reading materials and not the question of
how many common words they know. This idea is  supported
by Ronald Wardhsugh when he says,
.+ The real problem is knewing just what is worth
doing and how importsnt frequency is in language.
That certain linguistic items oceur more frequently
than others in any language is obvious. What is not
S50 obvieous is the significance of that observation -
for example, in helping one decide how to eontrol
such items in texts, how to grade the linguistie
materlals, er how to deal with cembinatorial fre-
gquencies of wgrde as well as with their individual
frequencies.l :
What is in fact useful for the mastery of reading ekills

is that the students can draw and internalize the syn-

tactic, semantic and phonolegical rules, which enable
them to interpret the new texts. For that purpose = the
frequency counts are not so essential or dominant in

grading, selecting and classifying the reading materials
for Indonesian SMP and SMA students. In fact the reading
materlals should be de31gned in such a way that they en-
able the students to znternallze the rules of ‘semantiés
and syntax. B
(2) contrastive Linguistic Analy81s of the Native Language
of the students and the English Ianguage. The two  lan-

. guages are analyzed to f;ndneut in whet items the two

81pid., p. 87.

L ‘.;_,_‘,,_‘M




87

languages are similar aﬁd in what items they'are Con=-
trastive. This analysis concerns the seunﬁ‘system; voca~
bulary and grammatical structures. Such aﬁ@aénalysis is
called the comparative linguistic amalysis. Many linguisbs
and language teachers believe that in teachlng a language
enough empha31s should be given to elements, ‘which are
digsimilar. |

Gontiastive linguistie analysis is very important
in grading, seleeting and @laésifying the items  taught
in the reading materials to the students., The items which
are similar are taught first and those which are disf
similar later. This is gmod mainly for the grammatical
struetures, because we can really compare the gtruetures
of the Native language of the studemts and the target
language, the speech sounds which are cerrelated to the
writing system and the lexical items that operate to

convey real and exact meaning,

(3) The practical needs of the students. This factor stand

out in the second and the third classes of SMA-s, where

the students are divided inte "Pas-Pal and “S@&-Bud”elass-,

es. mhese divitions are supposed to be baéed - on the
talents of the students : "Pas-Pal" students are gupposed
to continme their studies in‘the faculties like the
médieinal, engineering, biology or technology faculties,
where mathematics, méehanies, chemisiry, and so on are
 needed, while "Ses—Bud":studénts are supposed to eon-
tinue their studies in faculties like law,s@eie-paiities,
economics, letters and so on where economics, 1anguages,

‘law, history are needed. Therefore the students need dif-

ferent kinds of reading materaals; the kind of- ‘Engllshx'

reading materials taught to "Pas-Pal" students and to
"Sos-Bud" students should be different because in their

]
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further studies in higher levels of schools, they have
to‘reaﬁ quiﬂe‘different kinds of scientific books. |

The practical needs of the students is an imper -
tant factor to be considered in grading, seleeting and
élassifying‘the reading materials, because English as
taught to the SMP and SMA students is to enable them to
read English scientifie books in their further studies,
- and o help them to read the books, magazines, bﬁllétins 

dealing with their future professions with eagse  and

pleasare.
(4) The nature of the target language. Generally man '

thinks logically, and learns things in logical erder ,or

sequences and step by step. Among the various itema‘ane*;;‘

has to learn, he starts learning the naturally easy ones -

first and then the difficult ones. Therefore‘in teaching V“'f
English to the SMA and SMP students, the teacher should
‘teach the naturally easy items first and  then :thef ‘j 

difficult ones. Usually the names of things are ecasier to . g

catch and to understand than the action words or abstract _ ‘5'3‘

-.words, and simple sentences are easier to ecatch and  to

‘understand than the complex sentences, and the regulgr’T' 

items are easier to learn than the irregular omes. There- ,_p‘i?f

fore before teaching English to the students it is better ; :*ﬁi

to make an observation of the language to‘find‘eut .iths:”ﬁ”W

which are naturally easy and difficult. The prierity  of  j f‘ﬁ

teaching should be items that are naturally easy.

So the nature of the target‘language iteelf  is

also an -imporiant factor to be-caneidered“in-grading,‘gé—

leeting and-e@aséifying'the reading materials, ~ The

.natunally‘easy-itémS“eught-to-be‘inélu&e&win the reading' 

' maﬁeriéis~ef thewheginningvsfudents.-C@nerete.wm:da -and _
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factual words should be taught earlier before the abstract
ones. Therefore the reading materials for beginner should
contain factual words ana‘facts; and the quesﬁiéna-gnswer
exereises-are meant to ask feets rather -than evaluatiéns
or interferenceé,fwhi@k can -only be asked to advanced
etudents. |

(5) The interest of the students. Students learning in the
SMP-g ‘and SMA-s are of different ages, sexes, and inter-
ests., The first year students of SMP-s have | different
interesté from those who are in higher elasaeé, and - who
are older than them. Therefore, their reading materials

should deal with different matters or subjects than

those of higher classes., The first year students of SMP-g,

for instance, are likely to be interested in ‘narrative
St@ries;-becaﬁse:they’are still young, while the +third
yearrstu&ents of SHA-s may be interested in the subjeects
dealing with their future professienms. It is  ebvious ’
therefore, that this factor is also important, because it
does not only arcuse the interest of the students, but
also arouses the motivation of learning ‘English, It is
advisable that the reading materials of the higher class-—
es of SMA-s are connected to their lessons. For-instanée,

when the students get g lesson about atmosphere .and“its

‘pressure in their physies class their reading material

would also be dealing with‘ahn@éphere,_se that there is
a correlation between the subject they learn and the
subject of their English reading materisl, so that their
comprehension of the“subject is pgrfeet. ‘

In deeiding the subjects and the-laﬁgth‘ of  +the
reading-materials for each class session, the pedagogiecal

and psychological aspects mast be taken into account,




9%
because the students are not only physiecal beings but

a1505psyehelﬁgieél:beings. Therefore teachers should ‘be
coensulted because they have get‘eXperiances:in' tea@hing;
Since the reading materials aré‘taught by the teaéher,,he
knows from his'experienees’the kind of reading materials,
which the students are interested in,-aﬁd‘the édequate
length of the reeding materials for each class  sessiocn.
To know the mental ability of the.. students to understand
the materials taught, to knew at-whatsages.the studeﬁts.
are interested in<certain subjects of reading materials ,.
and to know when-ﬁhe sﬁudents are receptive to a certain
subjeet of reading and to eertain linguistie elements,
and to know the maturity pr@gress,df_the students, all of
which are psycholegical in nature, is very important to
decide the kinde of subjects of the reéding materials and
the length of the reading materials. _ h

‘mheﬂreading'materials.shauld‘also be in%érestiﬁg
to arouse the intefest of the students and to motivate
the students to learn English and to make them enjoy the
reading., | |

fThe reading'matérials.sh@uld also be f@rmal" and
instructional, because they are meant to be learned and
mastered by the students, so that no unnecessary itéms
are taught. This is important to ensure the students  of
the correctness and the exactness of the reading  mate-
rials. This will become the stimulus for the students to
learn the materials taught to ‘then. | |

‘Thexreading.materiais\shaﬁld‘also be sophistieated
in the term that they incelude infermation abeut the Eng—'
1ish‘speaking~peeple, ineluding their eﬁlture,habits, énd

their way of life. These are alse necessary for the
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‘reading materials, because langusge is a brench of cul-
ture, and can~be\attribufed,as‘the "pool" of_seienee..and
experience of the people speaking that lénguage,. because
everything that concerns humsn eculture, experience, ' seci-
ence and se on can be expréssed-in langnage. -Therefore to
understand and master the language, the stadents ‘should
know and understand the culture, habits and the way of
life of the people, who speak English as - their native
language. | | |
Further points I should consider is that reading

matérials-shaul& be-infermative and challenging, . ‘By
informative I mean that they should teach students about
new‘experimnées;wthey should shew to the students about
new aspeefs of life, about the culture of other 'peapieg
especially that of the English speaking people.

‘_Frem the above discussion I conclude that the

reading materials should be,prépareélwith‘great eare, if

' we want to get the maximum result of teaching English.

through reading to the SMP and SMA students.

4.4. WHO SHOULD PREPARE THE READING MATERIALS _

If we observe the above discussion, we ecan eon-
clude that preparing and designing the reading materials
for SMP~s and SMA-s a lot of féetars~should be considered,
. and various aspects -are invoived. Therefere préparing‘
and designing the'reaaing materials cannot be wundertaken
by ane~persén with Just one speeial qualifiecation, -
pardagogical, linguistiec or stylistie, Materials should
be prepared by a team of experts er s@mebody . who at
least has the following qualifieation : (1) good knowl-
edge of What is good and interesting o the students, (2)
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knowledge of what elements of English are easy and are
diffieult for the students (3).abiiity to create a graded
material comprising all basic elements of English  and
exelﬁding‘infrequent"elementSa Useful help or information
may ‘be acquired from (1) a competent linguist, who  pro-
. vides us-with valid eém@arative linguistic analysis
between English and Indonesian, the word frequency counts
énd-the structure freguenecy counts of Ehglish, and
information about the nature of the English language, (2) |
a teacher or a pedagogue, who has & lot of experience in’
teaehing readiﬁg in English and who provides us with
fraitful experiences, knowledge of -the length of reading
materials good for each class session, of itemé which.are
easily learned and mastefed by the stﬁdents, and ‘of
subjects which most of the students are interested in,(3)
a psychologist who provides with useful information about
the mental psyehelégieal and linguistic develmpménts of
the students,aaﬁd;(4) a e@mpetent native speaker of Eng-
lish who provides information concerning the eorréet
usage of English and also information about the cultufe,
habits and the way of life of the English speaking peo-
ple.
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1.

2.
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‘Ghépter- v

CON CLUSTON
To end this thesis I present the following con-

The realistic, adequate and practical objective ef
teaching Englishlto IndonesianuSMP-srand‘SMA-S-:isithe
mastery of the skills of reading. The reading skills
@qunglish‘e#m be attained within +the time alleted in

' the SMP-s and SMA-s, and | can be taught under | _ the
instruction of teachers of the quality we have  now-
adays.

Reading skills may be meedéd‘by High School graduates
to further their studies, for théy often hava-to read
books in English. | |

In teaching reading the students need not have control
over the -spoken language befarehand. They ecan: start
to learn the langﬁage threugh reading.

Those who want bo have an oral mastery, cen  develop
their oral magtery after acquiring the skills of read-
ing.'

To improve the reading ability of the students several
things are needed'(l)-a qualified teacher who can
teach the reading skills, (2) geod methods of teaching

reading and (3) a lot of good reading materials.Read -

ing materials énd‘reading‘exercises<are of great
importance. They should be planned and designed: in
.such a«waynaé~te enable the‘stu&ents to intetnalize

the rulee of promunciation, of syntax~andvof semantics
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- the elements of language, — which enable the stu-

dents to interpret the-new reading materials.

Finally, %o achieve a satisfactory result, one should
note the suggestion of Wardbaugh - v.i. the prin-
ciples of rules internalization — and those of Fries—
V.i. the use of a lot of practice in reading. ~ For
this I would recommend the‘eombination of their sug-
gestions whieh are mainly stated in Chapters 4. 5. 6.
9 and 10, in Wardhaugh's book and chapter 4 and T
in Fries's book. | | “
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