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devices?
Iz the true-false form likely to be as good as the
miltiple choice 7

To pet the maximum ovt of it, this paper is deliberately mad

simpleymeaning the lenguage used is simple as well as the defini-
tions and explanctions.,
T4 19 the writer's sincere wish, that her colleapues atb the
secondory schools cen £ind the right suswor to various guestions in
the field of testing, afier being sequainted with this paper.

¥o hope so |

BB RE



A wlnen g g




5

- ease of o disgpostie $ust 4be o

bevalng of eelabive strengibs snd w

» tokien  ploce o

the teat is glven oy very soon therend

Yo bake afvey



sach gquestion, bub withoud s clesr explenation of what would

be the beat o the question. Under such a syaten the

has lost his motivation by the time he gobs some

£

peeted from him. When a student 1 detely vhich 1 -

much more likely to correct his mish
sovoral

PR,

Thas, in tewbing, bea

and the benchers have to corvect the

poasible, so that disenssions con

1y be made on the students' mistokes,

Ajthough there ave othor purposes of dosls, e.p. in the Pield

of bosting iutorests, attitude e

other per

tevisbics, these are speclalized fiolds, with vhich our temch

orsk of Tnglish at the secondary schools ave not directly ecop

corned with.

ing, espeelally deal-
by the vetive tonpuo.

erning 48 transferving the habit systesm of
ol sentones potbernz of his native lave

enbive structure of his native Songue is




PR S

7
The leawning problems tumm out %o be matters of form,
meaning, distribution or a combination of these. Thoy chn

be predictsd and deseribed in most eases by a lingui

comparizon of the two language structures.
The theory assumes that tesbing conbrol of the problems
is Besting eondrsl of the ianguage. Problemsare those uw

do net have o counberpart inm 4the

% do beave eounberparts with struge
distribution or mesning. The theory as
evmes slss that the sludent does not know these units and
pattorns that are problems, wnless he can use then ub
normal comversational or resding speed in linguistically
valid situation, that is situstions that parallel those
language in uwse { 15, p. 24 ),

Lists of words ave not in themselves walid gituations 3
stating grasmatienl rules is not either, because netive
speakers are sble to speak the langesge, but do not hwow
to state the grammatiesl rules, vhile other people are 8

ble to state these vules, but cannet use then,

E mwehione pve bosbed 7

oreign Langnage Learning, we have

b0 take the following problems inte congideration i

1. Iobevfovonve Pooan

whe Pablerus of the mother tongue
{ Phovemie A30Fie

at an earlier stage of edu-

2s Inmeouwrate habits loarvad

eation.

k5 2
*.

é"ég
b

couplotely foreigs to our Indonesian students.

“he entive structure ol the two lanpusges,inslish and Bs




pletely diffarent, On

& Iodenssia, Is of that,

shedents ot our seeondasy schools beve the grentesdt dif-

set sevnuneiation of  Lhe

flenlty in producing the o

nemot, sines the wo L Por nlse in

npee

duction {Uonpare the Beglish stors wd

homende pr

laws with 4he Tndeneslon cues).

chers are tolally weguelified and

’ Sehe

ally dake over the wreng ov loexset  promunelstien of

thely doachey.

wee drilled fer too

long in the seaningloss patlerns Yike 'Y an sitding’, 1

Wy We Dueen aius o

Bondden the problens sentionsd ghey

B ?Mﬁ af the ¥ W ’ ﬁ%ﬁ‘: b %@%%@iﬁ%

lexis e REVET GLLUY B85

arately in o 1 deia ane of the

Teour dnd

smblon, we make our eholoe,
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Uhich de wo bost ¥ heyokills or bolk 7 Veodless

%o say, that the maluve of the choiece will depesd om whed

e ane of the dost is.

4t the Seeondavy schools we test by elovente as well au
akills, for the ebjective is to messuve the shudents® abil
iy Tt de dndeod wissst to test both olements ond ahills,

as the testlog of one slome will nel plve

pieture, Needless to say,that 11 is necossary to test theal

omends and 2hills s Ay 28 a satisfaclory dosd of n

le ot the

1 ean mever fnelwis o ieiondly wide

ty Tor exsmple,

nlmmendu, A v pousibly dest

Fally the % of o student®s condrol of stynetores, sorily

becoose thewe will bo ws opportunity of veing ¢
tures,and pardly beconse the wise sbudent will slmply

win of,

ihe strvelures he i weerd

Apnthor exouple do, whew wlont is able de pronsunce
the werds in the vig@d wmy, bub an soon as the werls are
arranged iste seniengs, this seme studest is not shle 4o

woud e sendence wp DTN .

Trof. Lado's test theowy says Phat o second/ foveion  Jan

learner han 1

Eeagy

Toms howve 46 bo Iw

probleoms o lsfo are ehiefly mayor polnts of conirast Dow

Pweon a learwsr's pative tongee

Both lesvning and le

strueted for o Hingle growy of wivients with identionl lan

el idevtienl ablility 4o loava $he Sape

goy thon eonstruetive amalysis is sesontial. Fat

mest students have

ing abilities wvhich offeet o

ble exposures. Contwsstive omelysis 48 not practic -

able whon g beasher or institelion is Paced with o
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ronson in this Fleld,

The essay-type best allows the student 4o orgenize  his

idens and prosent them in his own words, if he prefers, rather

than parroting an answer thad comes frem soother soures.ln dais

tive behaviour and thervein lies the walue to support it.

Howewer, the essay deet is only walusbls in comsses whervs

> sbutont's ability bo express himself offeebively i8  Ghe

ative of insleacbion,

mnjoy ob]

type of weasuvemond weed by the descher will influonce

the type of the study technigues of the giudends. Yhen studonts

expoet thet the test will be of the essay type, they will wvewy
iikely prepave themselves for a test a@%ﬁﬁmﬁ? ©.g. wmaking oub
lines, summnries and ether relevant things.

They will 4ry %o see seattersd points in » subject madber

ae swbals woit, O voband bhat one $8es s

wild drv B2

and botber Lights they will not forped 4the mein thread  of the

sy oasily,

eulty of sooring. The zevring canvet be left 4o smateur scorers
& X 7

experts ave nesded. Furthermore, caveful evaluntion of an agsey

requires some fifteen minubes or evenm lobger, When 2 teacher

has 4o mavk papers from 3 or 4 classes of 40 students each, it

bl

ie obvious that the botal tiwe spend beoswes fnd

ol slpnificant.

dous bescher simply csaned veduce dhis  scorving

& onased

$ime .

Nl
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The marker of sn sssay type test must not enly dmow the

maborink being bested, thoroughly himself, bub his judgement
in wany coses seem to be clearly influeneced by subjechive faoe
tora, I the Pirst part of the essay impresses him favouwrably,
the rest will get o lenlent juigewent. Pul in burn, the blun-
ders Tound in the bogloning of the essay will definitely of-
foct the last payd of the paper.

Teschers btend to wark essey papsrs in dorss of their owm

purbieular values aod expectablons. I% i3 common Thal some~

times toashers camot agree with one anether regarding thess

values., This might be due o diffevent sbandardh of warking
and different welghing of the guestions. 08dly oencugh one

teachor ofton would not give the same mark dvice do the some

paper. Also vhen the number of papers %o be marked is so great
a8 te require marhing perieds seperated in time, the $eachor's

aha

ndards mey shift in one divection or the other. This 4ol -

eney, 8o Lo speak, o disagres with oneself, lowers relisbile
ity. |

Therefors, to mindmige inconsisbency, deachers should ro-
cheel the early graded papers vow and then do ensurs that stan
dards have not shifted appreciably or teo aveld any tendency

rils non-comparable standards.
The essay tost also involves meny things,thet are not veal

ly relevant to the content tesbed. Pachors such as lepibility

or nles handweibing, spelling and gramser or the effectiveness
of the erganization of the ideas presonted, way influcnce the
Jjulgement of the teacher. The importance of hoving something
e say is vederrabed,

Prgsical as well a3 mendal conditions of the beacher ale
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g0 dend to condition the makling of essey vepors atb o parble-
ular time, or in the words of Ashburn { 2, p. 13 J,

% ssnsosces Bhe passing or feiling o,e0..0 dopends, nod

oy what stodends lhaow or do

not kwow, bub on wiw reads

........

Uontent Unrelisbility.

Combent wrelishility cnn be epused by

poer sampling
i.2. the semple may be poor; meaning too sesll, o  Hhat the
abbained seeres will depend oo much upon  the acelilental -
elusion of cerdain dest ibems apd the exclusion of others.
e the swaple moy be larpge, bud 16 may £udl $o be reprosond
abive, so that eertain subject mabters may be neplected or
overguphapizged., Thus, the seore of a stullent will depend too
mach upon that pardicular sampling of items. B¢ the sbudent
iz the one, who sulfers.He wight probably have received guite
& dif%erent seore on sume other testh.

Conmbent wavelisbility iz sgain some weskness of an essey
type desb, because due to the nature of such o tesd, it e
enly conitpin o lizdted mmber of guestious, However, sswpling
wireliahility esn alse alfect an objective dest, oopecinlly
if the ‘teacher congbructs his dest hastily and the iftems do
not represent the material intended to be tested. The teach
oy should lesrn from experlence, the lenghh and eoutent of o
aood best and consider earefully the vecegsary precavbions,

in ovder 4o aveld boslie orrovs.

jective Type Tosts.

a. Definition avd Nature.

An Bbjective Tent is o toud, which consists of gquesticus
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or itema, to each of which only one correet answer is possible,
It is from this,of course,that their @%@cﬁivﬂy stems ¢ if on
ly ome answer is possible, the examiner's subjective julgewent

can play no part in the evalustion of the response, Yany chjec

machine without the interventionof

tive tests con be marked b
the human exeminer ab all, even the possibility of arithmeti-

t of the marker iy excluded.

eal ervor on the par
In many eases objective type tests only ask for a "check®

as an indieation of the right ansver. The guestions e¢an bBe an

swered b just o word or by indieating the rogponge In the form

afasmhﬁig the ons of several sliemnstives that is helioved
to be the best. This cheracteristic of objective type tests al

low a great mumber of questions to be put in them.

Objective type tests have master keys of ansvers, or they
are costructed that way es to allovw the use of mechanienl or
semi-mechanienl devices. The key for an objective test can be
determined inadvance so that any person with reasonable degree
of elerical ability can perform the actusl seoring. Bven whon
a test cannot be tried oub on a gy oup of typleal subjects bow
Pore it must be used in an actual testing situation, technigues
exist for detecting wnforeseen blunders in the seoring key, B-

ven & persen, whe know nothing about the subject matter being

tesbod, can then compare the choices om the answer sheet with

those predetermined ansvers

bias that enbers +the scoring procedurs,
the more objective the scale, |
A weak objective test mey indeed provide less valid rve--

sults than apoorly constructed esssy test.Hevertheless, a good



ehijective tosd,

apanee of validity ¥

say bype best dees nol bave o place in the sar-

1y steges of lawmapge instruction, the objechive fype cerbainly

doee, Very esrly in the lavgmage s the schievement of a

t in wind, thet the ebjectlvity of these tests
lies only in the secoring. ﬁ@yﬁ%ﬁ? that, for instance din  4he

don, is somethis

dronsfeor frow scorss folo pwe

w subiechive,

mell { 4, pop. 481 = B ) poinds oub thet there are more sub

dective than objective factors fowolved in an objective

font. s savs 3

1e Pivst af all, in the practical civowsionce

“@’5‘% 5§~ "}%’ﬁg’%%n fg%i

Iy not bawped upon povely obiootive comiderations, i,

one deternines whelhor o u test or

%ﬂ@ L LT EE T
of tost

vy of the new

ko ones o,
od, 1ittle ohjectiv
oses the fuim 4o be enployed -

ity bere, - Sixth, one ohy

true false, wuldd

Jetiviby.

ple tholee or what pol - apuin 1144

HBoventh, one froves the 1tems oo caveflolly ss one onn -

1.

Type test 48 apt to test elMMielently

The ebjective




the &%}iﬁjﬁy to organ

knovledge of facts wather than

nd interpret vhat one has learned. The vosponse is merely

indentifiod from a list of supgentod mevey suppliied ly th

er. It dwvolves move revoguition Yhan reeall, and such o recoge

nition fest usnally vields higher scores than n reoall SR

Surely good wultiple choice comprohensions questions will fest

more than just veenll, Therefore, sbjective tests @nou

demte to build wp & brosd

wound of keowledge,

ition is the lowest level of knowledpe 44 i

an dsportent thing in matters like one's reading voeabulnry,

From time to time, or very often at the beginning of o

arhoolvenr or a vy 6 teacher way adednister an objective bpe

o ivbove

test to measure the nchieveorent of bis students and

pret the results of 1%, 1¥ his interpratation is correct be oan

vement in his elass,

)

Tds kavwledge will enable hiv o loeate problens

plen basic steateogy Por instruetion accondingly. T4 will help

o at what polet he shouwld bogin in developing core

Yain skills with his clase. It also will help hir find wmaterie

al of an approprists lovel of A4 ienlty for the class as g

a8 vell as for the ledividusl, whe way be far behin

ad used , objective type

way ahead. Yhen properly constructed .

teste oan assist the lescher very wueh o meks the necessary

adjnsteonds in hig axpochations to the abilities amd present

&

s
¥

strangth of the elass. i Shese expeviabions ave not in oo

with the w

Wlitdes of the cluss, then, very likely difficulties

agh the tern. The latter tests will 6l

o




3. High Scorability.
This type of test is quick

snd rather easy to seove objeet
ively, The scoring and interpretation csn be dome in the same
way by different
the scoring achieve a hifh

teachers or test administrators, Not only ocan

degree of accurasy and consistenay,
but it cen alsc be sccomplished in relatively short dime. Ob-
Jeetive type testpapers or their corrvesponding answer sheebs
can be returned $o the students, before much time hae passed.
This will ensble students to lkuow exactly what answer was ine
tended for each question. They will also see the ibem with vhich
they had difficulty. They are morve likely 1o correet their mis~

tokes din this way +han vhen

they have to wait several days
for the tests results. Sometimes, and too ofben, the students
are not informed at all of their gpoeific srrors,

The fact that students can be informed of the test regults

in o short time, will have important motivetional implications.

g ﬁ@lig Eﬁi}itﬁg
8. Scorer Reliability.
The tencher vho marks sbjective type tests ean do  his

work with high accurscy and great congistency, as the items

are seorsd only right or wy

ongs Irrelevant factors, such as
legibility of handwriting and comilitions of thbh teacher are
of no influence at all. And he need not be an supert in the
Tield hingelf. Anyonme with a 1ittle bit of clerical ability
can correct sbjective dests with the help of a predetermined
key, the masterkey,

Inconsistencies, that may cecour, either within one

scorer from one cccasion to another, or among  different

Scorers, can be controlled almest ecompletely.

b. Content Reliability.

Objective Bype toste dewand only very brief answers,
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tive dype besbs are very ofteh lomg tests and lomg tesbs ave

large

saupling afforded by these tests tend

to give good reliabil-
ity »
Tn econbrast $o the subjective type test, the objective

type con sample the contendt of the subjeet matter more ade -

only
three oy four vanden and broad Wg@zm; not mgﬁ.&gﬁ% eon
struchod, whersas the objective test may have a8 wany as 80
or 00 oueskionsz, allowing it b0 have a more somplate and e
preschtative coverage of situptions permitted by the same

benting poriod.

Ca

gdvantages .
1. piffienlt to construet .

Ohjective testing indeed voguires highly shilled per-
semael, Many things must be considered; the type of test
thet will negsure a certain purpose best, the dickion of
anch itom, ebe. Hkill, dime and superionce pre nesded for

i

ennsbruetion of ap objective fogb ve we abnll see in

the chavter on "Test Uonstruetion®.

~Subjective ¥Ws Ub

dests .

Thore is no fixed rule or eriterion as to when %o use s csrdain
dype of test, However, hoviog in mind the chavsctaristics of cach
type will be of greet help for the teacher vwho plans o make his owa
tont.

Howsver, it chould be noted that a suitable hosd in one

plass . m&yhﬁgﬂ@é T R

gome other place, ospecial
iy when lesrning problems of onme place are guite differsnt from

problens in the other {arrica-Chine ), Sinee we are mainly concorned



with $ests at the secondary schools in Indonesia,learning problems

of that kind will nod ocour., Yol learnd

ng problems of the rural g

ress may differ from urban aveas, due to the different enviymment

and conditions,Incapable teachers are more frequently found in the

outback areas rather then in the cities.

The remoter the place, the worse the econditions as regards
building, teaching alds and other facilitiecs,

Por cortain aspects of lansuape

the objective type questions

are often move appropriate. 4 student's knovledge of ¢ particular

%ic can be decided more explicitly by o series of objective quas~

tions than by an essay in vhich the velevant facts have 6 be lo-

gated and counted,

guestion with s predeternined mork for each guestion. In an

type dest, there is no completely might or WEOLY aneve:

guality of the essay mwust be judged

marked with e subjoctive evaluation,

Vhen considered as measuring instruments objoetive type tests

compare Pavourable with essay tesbs in some respects and wm tavours

bly in others, The score assigned %o a subjective teost of the SO

pletely objective kind is definite,apnr

from clevieal orroms, re-

pardless vho marks the test paper. In other words, reader relisbili

ty for this type of test is perfewt.
In subjective type tests, there is no gusvantes that a testpn

different

per would receive, the same mark if it were marked hy two

teachers, or by the one and the same teacher, bub on two different
secasions, Differences in the mavke and even in the raxking of sty
dents have beon Pound to be great { 17 , p. 498 ). This can be

partially overcome by werking all the responses of the studends



3

to one question firvst, before proceeding te $he nexdt guestion.

szgy bype tests have sn salvan

prepare. The carveful preparation of objeg

badug Slvely easy b
- o

tive best ouesldons vequives »

ch fime and offort. In the scoring

of tests, the s

ntage 18 the reverse. Objective tests oan be
sesyed gocuvately by s clevienl staf? in o sbort tive , bub essay

onds bave to be w

kod by experts in the subjeet, Thiz 1z s bime

ing prosess , slibough this may vot be tos iuportant s eo

evatisn for the slasnavoon

teschor with only 30 or 40 essay papers

¥E Ly

e by Tollewing serialn prin

the conplruction is the key Faclor. Speeinl attention should

e

given to the wording of essuy guesiions. (uestions mu

bz w1l vot be in doublt st whed ds v

speeific,se that =

3 Bimenss the Wes

Pwaaple 3
Bebter @ How oon the "Woulomn

bon - ofTioe sveesny ¥
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or 3 Uonbrast the "Wostern Type Filn® with the

Musieal Cowedy Pile 7

of the Student's

with the Zirst quesiion, the slov student wo

moet probebly spend wach time in deciding, where do begin, and  he

wowhers be end. Yhe

Lagt bwo guestions have wore Jdefi-

bhe his will mebe 1% mueh euslier Yor the tencher

ion iz bvo genevel, stulents sye not ruming the

Jo Some shudents will respond

some raee { 24, P

depoher intoen

5

ferent bul legitinsbe interpredadtion of it. These different vespon-

on as bo bhe relutive gowpebonce of 4w

‘gtulents, The vwee of the wowrds such ss “explain®,'eonbrast’ are m

7o

45 on the podnt then dhe word “discuss”,

likely 4o ketp stule

ave nesd not all be long, & mumber of cesuys of three oy

fowe perographs wmay serve the purposs just oo well and likely to be

marked reliably. Spariog wse of opbionil guestions should alse i -

af

55 ¥
prove vesdoy sra oan cowpare the verfah
, )

shudents on am

el by move thar o93e s¥e

forence of exauivers discussion of sanwwle

deboymive o aiitise 4o logk Por and whel wei

bhe abtached bo spelling, haulveitios ond punctogbion,

3

elogser agrevment in the warks given by those evaminers. The

Be dlsoours

of esanys ou the bagle of wral lupression shov

as this seons to be the least sabigfaectory.

T ds jusb ss lmporispd o keow where to use cerbab

Sogty os 1% iz do houw bow bo uge them.
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wing sunmary will help decide the most suitable test

type to serve a particular purpose in & csrtain testing  sibun -

tion.

Bssay

Regquires the whudent b0 express
bimsel? in his own words, usiug
information fven his swn bk

round g

N T high levels of reason -

ing such a9 vequired in infeven

veyorpanizetion ol ldeas,compay

ison and covbrast,

Doeg not messure purely factual

information efPiciendly,

given op-

Blous, or Lo supply an snsver

#d o one word or phrase,

Con tdp high levels of reason

[

ing such ag reguived in infer

ence organization of ideas,

and cowvbrasth,

¢omparison

s ui Tacts

Beope

Tovers of

kmowlodgs in aay ous tesh.

BEY ques

4o snowey 1

ean be gney

‘d;w @ gun
sing poioby

Ineontive 4o Pu
R e S S S

Encourapes pupils to learn how

Covers brosd field of know -
ledge in one test, Since obw
Jeetive questions may be ane
swered gquickly, one test may
contain many questions.

A broad coverage belps pro -

vide reliable measurement,




4o organize their own idess and

express the effectively,

Requires writing only a few
questions For a fest. Tests
mast be clearly defined, gemey
al enough to offer some leeway,

specific enough to set limits.

Usunldy very bime consuming to
80OTG.

Permits teachers to comsent di-
recbly on the veasoning pro-

ceages of Individual pupils.

However snd snswer may be scored
diffevently by aifferent teach~
ers or by the same teacher at

ddfferent $imes.

»

Requires writing many q

for a test. Vording must ew~
void ambiguities and ¥ give g-
ways", Distroctors should eme

body most likely misconeeptions,

Can be scored guiekly.

. am R
Answers generally scored one
ly xight or wrong, but scoring
is very scourate and consige-

tont,

Illustrations of objective test items will be discussed in

the next chapber. 1% must be rm@mﬁa@r&ﬁg that the exumples present

ed, offer only sowe of the possibilitiecs. For ias%mc%'&he wording

of the directions may be different depending on the type of an~

swer-sheet used, or on the format of the test-paper itsel? if mo

separate answer-sheeta used,



Tohtew e




3%
Bost 4

#e Subatitation

slsiple !

At of infer

oly objective. Thus 4t swnnot

will surely doie

5 as ibs 1bewg. A diveed

v Blebemont

b U

S nhwase, In

.
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can alse bo used dn sidusblons presented in the Powm of

pussages, pletures wmeps ov dipgrans, thessfore testing vwisusl

¥ ae In the "melati” g malive €]

b Yhy 18 Un

slish faughl, and nod

5 48 one of the oldest of the nov Seste,dating 1

o
E

vblon Type bas o gordes of sep

whieh sertain fepopiont »

counde Por o

. futo oo oboed

o

wrainded sentoneey, ¢ ghodends smed ¥411 o 4he blew

ke with

the aprropriate words op ph

et

obion dend waed be

pared with groat save, othep

mory rathor than real wnderstanding,

¢ pi1lvin the blanks with epe wond !

Thewmn »

y bdke do gel edditlonsl woney.

Loy Gy e

Trus-falee and the |

wng seleetlon Type gueatie

ple Choles are wost . The lesrrenpement, ]

Tossyroet Yrops are logs o

o eateporios, fwo
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mesible responses only ¢  true-false / wright-wrong / yes-no /
same~oprosite / = or the double choiee. Probably the mosh imown
snd videly practicsd are 3

#e Trus - Falss,
b. Douvble Choies
They ave easy o construct and ean cover e wide sanpling. They

can alse be applied %o a2 wide wange of subjeet wabier,

wl guessing are tos of-

%

ten poinbed oubt ae weslpolinbs. To mi ze the chanfe sap
W 5 a4

which resulls from thove dws effects, a correction Podmuls

is often wsed. Spoeifie cluss wiet bo aveided, Shalovents
with "only™, ere often false,wheress the use of ¥ should"may
indiente something frue. Also the dendeney of the bescher 46
bake the stabement diveetly form a bexthoock  or with just

slight changes, will encourage vobe meverization,

1% ds said thal with Young sbudents, goestions elieite

ing the yas-no responge ars pee %o declarsbive

sbotements { 12, ». 174 )

¥

Such questions however, are seldcs fouwnd in  sbenderd-
iged tests, which shows the low vegard, in vhich they arve

hald by devl-auperis.

To elaim reliability o true-folse question st he made

longer thon other objective types. Put 1t is highly recom ==

remfled Tor cases where 4t In AifPlenld %o  consbruet wore
18 choion dest,

than dwo responses for a mulbiy

True-Falos dboms should only be used with ststements
which are wupeguivoeallybrue or false. TBwven when they are
penorslly less aceepbable than smldiplé chedee items fPor

which 3% 48 lesz 1ikely dhat the covreol ansver will be se-



3t Mok s T for truwe 1T you Bhink the

ks
e
£

wtat s drwe or F for false i

it i wol.

s

1s & oo is » ploes; vhers various apdmsls gre hept

Tor subiblibion,

o Ehings.

G

choice

@' 1s by sature a vardand of the Multiple Chodse Type

alternativen, one right and

ghh we 4% bas only one distrastor %o offow.

two altemelives, 14 is  often found st the gresbest ALPflculty

12 In devising

proper dleteactors. 1% is voletively sasy %o flnd »
correet altornative and just one ddstractor that e roally tompbing.

Usually the vther distractors are wot only move &ifficult %o do -

vise, but elove eavily discerddd by sbudend:

svanbiong "™

thpld Chelen” {4

de thot 1t lahen less time apd less soeowey to consbrach.

v bhe wlulents? zoind of view vhen

ded Sesls are reoburp

‘or voview, thers ls v seed to read aver the enlive teol,indi-

enting eorreet or lucorrect snswers, The grading 1tsel? 1ndliesis

s o dun cholovn fn eneh dlen s eovrost ond wideh  dnsovieed,

be Tocused en spoeifie Llone.

PR

ihe double cholee besd lends 4%

mavey ways superier fo the ovdi
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nary wultiple-choice items, it is less veliable. But it seems
likely that the Double Choice iz at least sdequate and there is
no  obvious reason why it should not be included in o tonbiag

program.ihis is

Example 3

wrong alternatives between

Dirvections s Cross cubthe

bradkats,

Items ¢ 1. Pire-wood is (fPire,woed).
2. Tt took Tony and {(I,me) a long time to Pind out our
seats.
3. Rite received a { compliment, complement ) on hey

exeellent performancs.

L ie‘ﬂ &

The ?‘f«?ﬁ};‘iﬁigﬁ@ Choice Type is ene in

which the items eontain
#geveral sugpested alternatives, of which the best or right one is

%o be selected. The sorrsch

answer need not be the only disputably
correch response to the ouestions, but i4 must definitely be defen
sible as the best among the suggested slternatives,

Tt is widely agreed that the Multiple Choice test is the nogt
veluable and most applieable of all objective test forms. The ane
swers can be de@ided ahead of time to mecure maximum objectivity.

Tt is also flexible in the sense that the teacher cun offer
several items onm a certain problem.

There ave seversl variants of the Multiple Choice type test 3

a. Correet Angwer,
(1) Positive Type.
{2) Wegative Type.
be Incomplete Statenente,

¢, Best anewer,



¢ Gone

%’?m 5

La

it b

o nNRYEe 8

P

S

Jetler of




A e, e §% b0 .

me Wil plve,

2

Poipe

mrindundlng.
e olnstiv.

ds opbional.

v wepihor fovecast con Do found ia

Bw B %m%’g'i;?‘ %

b s eneyelovedis.

o

@&, & dletionnry.

Por ench wedde the letter of 4he

bawt shewer.d

Tah nw the Pirat

Item ¢+ The best resson for

T

Pact, that s

fie 11 has muny owebers,

Bo 1% S8 wped 4n e

€. 1% has bosn snalyy shentilionily,

d. 1% hap » wide Jlatribetion,

4. Sulstitubion.

fo wos gopd for eseh of Y follge
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phrases a groups of words.

L. A bhundred y@&rﬁu

Z. Youmpbeen days.

4, The hounge vhere g king lives,

he Jultiple iesponse

Mudtinle Thodice 1

S

maet be distingiushed from

byoe is not {dentienl with the othey
arlior, Therefore, this type

wers as it vequives, one, two,

or more responses bo s siugle itow

Examole ¢

S

Divections s Tor spch I

check the alternstive/al-

ternatives,which will suit the sentence.

B

B

&

L

t 1. This explaneblos bas pob corwineed

nobody.

any one.

DG DRes

sy body,

wmells

m@% “

ﬂ}..l i g}?‘b‘%} ®

3. Uawals are usuplly ¢

3 g’%ﬂ@h‘iﬁﬁ?

are ‘almost the sams as Mulbiple Cheiee
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items, only in Mabching Type there are several problems of shems,

Matehing items consists of two groups. Items in Group II are

matehed with those in Croup I aecording to the instruction .

Group

1s guestions
2, incomplete sentences. 2, phrages completing  the

2, ghatenents. pentengos.,

E-

4, pletures, 3. comments on the statemerds.

4. commerds in the pletures,=

The choieces should be pub nod in an orderly arvengement. The

mimber of items in Group I and Group II muy be the same or differ—
ent, Pub é&m\"m@mam validity snd o aveld guessing, there should
be more choleces than the proeblems, e lenst thres more.

The ?&%&%@hﬁﬂgfi‘m}e items eunable o particnlar aspest of & sub-
Joet to be swrveyed quickly snd economiecslly. The sssocialion of

two or move things eom be checked. For instence, terms and @efini-

tions, laws and illusbrations, books and guthowe or inccoplete
statemonts in the first columm which vequire g word or phrase $rom
the second eolumn. This type is very effective Por measuring such

types of learning, as seen in the words of Lindguist

"The mebehing exercise is particularly well adapbed 4o testing
in who, what, when and where types of situations or for naming

and identifying abilities™ {0 , p. 130 .

Bat Matehing is not so sditable for measuring wunderstanding

winory. Besides, it is

on a high level as distinguished from mere w
time consuming for the sbtudent to do this type of test, especially
vhen it is ill-construeted, or vhen the list consisigof oo many i=

tems, The stadent has to go through a long list first before he



can malte his choles. Thewe are two varisnts of Malehing bests 3

ing dton Trom Celuwmm 11,

Unlusw 1 Colmm Y1

y oneE s nevey made u mig

,,
it

e

LEES &

D,

fa mocks mure losn onee

e soener op labeg

i

&

- Betere taoh ingtrament i
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B vroenling hevs
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at sack ond.

¥o By blowi

Deder dype in u deed b vhich slue

B fhenms  poeond

ar spong teachers, besawse of thewgpe

eisl seord Sownl mide, the eevveet ovder

of 8 gebecwd, IBdeewng=h

ene ab

&

5§

9 all the four Llewe or oy bave pardl
hon vig

Teachors thon e cenuider the 1%ew an o wldsor s

tal wodber of pelnty Yt woul

wiih the corrent gyler,

woles bost, vhere »

ke ilen corvect of one in Tour, the

e seorel a2 o wild, bes ouly &

ehasoe of 1 dn 24, ded dhis will obviecusly pot anide aov weoh

eal ald $hus teachsrs ave ddscoares

type.



Mysetions : In the space orovided, write the letlews of

worie or vthrases in the correed order mo ns 0 make

a pond sepbongs .

Thems 1 1. She was bovn 3

{waam}

by olinie.

%

; 3 .
{esnsl be i

e Bime.

a & Wﬁ&% &

3. Interpretive.

Here the student is supplied with s printed pussage or o fa-

ble of figures, or o map or dngean or susioal execerpt, ond in

reguired to answer a series of euestions based on what fo  pre-

wented,

This fype con po with alwest sy bype of tost.

hes bpneelets,

Mo ls wesring o slooves

Aresn,

/ /; & Jh A Thers are two different

f / ¥ R
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BDirections 1 The proctor will play in succession ex-
cerpts of music. He will tell you when

to write the answer on your answer sheet.

h
Thoms 3 %’@ﬁ%@ewﬁ encirele!
a. if it is folk song.
be if it is & classieal,

o ki’f it ie popemsie.

Touriats visiting Directions ¢ Refer to the dia-

gram sod then ene

800 - : : tourists to Yogvekar

Items & 1. Is the flow of

2@{} — S - SOSRPVIR PSP, . }‘%5 iﬁ@x‘&&ﬁiﬂg @r
O : :
61 62 63 64 65 66 67

decreasing “?’
2 In vhat year 4id
Yopveknarts have the
mosh vi:simmz
s Wan there o time
when Yopyakarts dig
not have any

touristes ot all %

6. Other Miscollancous Forms .

Theve ave sbill other 4

p

pes that cannot be grouped into one of

the types earlier mentioned, such as the following .

Directions ¢ Write the words belween brackets in Bhe
corvect form on your answoyr sheed !
Items : 1. He {write) two lebters and is now wribing o third one.

dany {thesis) have been written on the teaching of
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Tnglish .

3. Berly today the school atbendant (waber) the gavdesn .

8 3 Write a word, similisr in provwncistion bub

different in spelling and weaning, next 4o
the fellowing,
Thems s 1. pedr <
Ze made -

3 Plowey -

Directions : Write the full form of the Pfolloving werdal

1, phone -

AR

Ttens
2o pram -

3, plane -

Mrections ¢ Cosbine these Ywo sentences .

R

Iheoms 1o a. You will never reath your goal,

b Tou study very havd,

The examples glven do uot eladm 4o be exhaustive, thevs ave mauy

other possible eonsbruetions,
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TEST CoONBTRUSCTION

This a%m‘ ser will consider the peineiples in the esnsbraciion

{ot

of tests, %@1&%&1@ into aee

ount the fack that most tests avre alminig

the necessary wnlersband-

tored gt our seesndary schools with
ing and koowledge of vhet bo test avd how to test. Toe ofben tusis

are made over-night, assebbled from meterials within the inmediabe
roach of the teachey or from ideas thet flash dnds his mind, Thus
instesd of mederials selectod 4o mood the purpose of & verbain test

pthe vewal prochiecs i just the epposite, the evailuble nmeberials

dotermine the tegt. Conseguently, oub of such o sibugtion only we

s abba

gotiafactory vosulls axe 4o be enxpeted.

teate would eerdainly reflect the student's gbility fal

in itgelf iz depriving the studentd of faly evalusbion.
Therefore, the construction of objective dosts, whieh s neu-

ally done Yy the erdinary classroom teachew, bub which ealls for

some rather specialized professionsl skills in $he preparstion and

analyeis of lloms, must follow eevtale prineinles and procsd

These priociples, however, can be easily wderstood and 4donchers

sheald be oble 4o apply them in thelr own glassroom eyl
ran®

Admittedly,; consteucting tesds is o labordous dask for the
boacher,

A g@ﬁé «@@m zz:m% %sm@ @ww

%&mmwza *%xw i’aiwwmg ghaps 3

5%, ”*“?imxiﬁg% *%%w: ”%‘m% s

Be Writing the Test.

U Toving Oub the Teat.

Lie &3&%@.}’3&&3@ the Tosb. -

the Tegt .

o planndng any best 4% s alwwys advisable do begln wilh a



list of specifications for the reguired best : i.e.

1o The Puvpose of the Test.

2, The Bpeeclfic agspecis of the Course Tonbendt do

Toabod.

3. The sge or Urade level for which the test is weant.

The desived Hange and Distribubion of scores for

the test,

5. The Type or Types of Objective items do be used.

e Porn of Anindebration and the tiwe liwmdd degivred

@

Yar the Plonl dbest.

1. pose of the Test .

Sinee Tnelish examinations have profound influsace en the
way Bnglish s taught ead sines mesnlugful research on lavpusge
learning is not possible withoub stendardized testing, the vhole
subjeet of examination should be dove in bthe wighl way.

The pressnt wmethods of mmwﬁimﬁ%@% relate well either

to monsursmsnt of achisvement ur to ghated poals of tenching

Tnglish,
As gtabed in the Departomental decislion of the Ministey of
iglish oy the

Tidneation and Culbure, regarding the teaching of I

firet foreipn longmage to be taught ab suy secosdavy scheols

the Tollowing objectives are pub forward

8. Wfeetive vesding ability.
b ABLILEy bo wndorsband spoken Baglish.
¢e Yrlting ability.

aiciag ability.

P

i

The deeision alse pointe oub, that no £l maebeyy of the

Pirst foreign langusge is sxpecbed, bub just s "Working Toew -
lodge® is vocuired.

To be of waxdimum help for tenchers in consbrueting tests,
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of discrimivebion elicited by the albernstives. In the ecase of
Mabehing bsobs, for instancey the difficulty may be increased

by providing move responses than are need,

s of Objective Items %o be Used,

The type of btest will be debormined by the pariie
pose for which it is ivbended and not beecsuse it is "in® ab the
womend the test dp admindstered.Tt iz not the nomess of a test
what mabters; bubt the ability 4o measure what is supposed to be

mmesmured.,

Por schoolreports to pavents, atdest that is able 4o rank
atudents 1s the one to be chosen, But if the test is dzying 4o
digeriminate the weak from the strong, then a test with o diag-
nostic nature is the proper one o seleet and use, Vhat is i

portant in the flret ewample iz less important in the sscond,

4 i3 good 1if wore than one dype of text ig ineluded in g

best, because certuin types, by their very nmature, are able to

test speeific sspects bebter than othevs.
Farthermore, several types will bring variation espseislly

in long beshs.

43 soon as the beachey decides 4o pive a test,he must make
up his mind as Yo bow he would administer the best, orally, in
written form; or a towbination of the two, consideving the tiwe

available for testing,the Pacilities for mimeographing the test,

cost of best axd age and experience of students being tested.Al

80, enough time should be allowed 4o stulents to abbenpt all the

guestions, especially st the “try-oul® stepe, because ab this

he degree of difficulitye’

each 1tem or vhether the diseviminating power iz greal or not .



B. Writing

35

The exact time limit for the test in ite final 70

i cxnoon

ly be determimed afber the ®ry-out® and evaluation periods,

dbe Test .

Whon the plan is fixed, items or gquestions avs then written

with the specifieatioof the plan in mind.The folloving are rec-

ornlnded for sonsiderstion in writing

1.

2.

The Humber of Tbems for the |

tegh itemz 2

1. The Humber of Items for the Try-Out.
2¢ The Inclusion of Optional Itews,

3. Pirections for the Test.

4. The Need for Criticism from others,
5. The Porm and Nature of test items,

6. The Valke up of Teabs.

Por the trial test more items than ave requived in the
Tinal test, should be prepared. There must be at loast 257itens
more then ave neededfor cach section of the test. Items that
prove o be not discriminating ot all, can then be ds opped oub.

I the teacher writes down possible questions ( as the
course material is presented and studied by the students-in the
course of classroom work ) = then he will have a find of gues~

bions aveilable,with which he can construct his test,

The Inclusion of Optional Items .

Sometimes teachers may wish to inelude optional guestions
in the test, In the case of an essay +type test this wmore as o
compensation for the in-adequate sampling.

It is also & source of o problem in seoring,since siulents
no longer toke exactly the same best.The papers cannot be marked
wsing the same jullgement. Yot the exposure of several gquestions

to choose from is often employed as o means of finding out what




parts of the content already taught are liked most or mastered

best, The tescher may then plan to ve-teach Hiese parts

Direction for the Test .

Before discussing he vriting of the test itself, the divec
tions for a test or each subsection thereof must Fivst be eonsid
eved, A tost must bave dirsctions for students e well a8 Loy

the $est adwinigtrator.

Dirvections should be clear and precise, allowing only one

possible inberpretation, The words snd sentence-gtructures shuuld

be such that even the weakest student can understand what he is
expected to do. 4 studdnt may not kuow the answer o a question,

but at leabd he mmst know what is dkpected from him.

In the early stages of foreign langunge tesching $his means
that the teacher must use only those vocabulary vords and son =
tence structures known %o his students, For instance, “mw B
line widex” is verhaps preferable to “Underline® .,

Sometimes an example to illustrate what is expected,is worth
while. Purthermore, tests meant for use in several classes other
than one's own, vwhich mway not be familiar with a sertain type of
tesh, should eertainly always have o complete set of directions,

Students must be told where and how to mark the items, how
much time is allowed and whether the items ave of equal value or

aod alse how the test is poing to be Qctam&. The last aspect

especially is highly necessary in cases where the seoring will
employ some reduction for errors mede, the so called "correction
for guessing®. This is one w’%@ prevent students from ¥ wild
gaessing”. It would not be fair to score papers this way withous
telling stndents about it. Such an edditionsl instruction  may
read

# Your wark will be the mumber of vight items minus the B
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g itoma. Thorefors, if you ave not sure of the L 4
rect vesponse to o question, do wel guess as this will redues

you gesre”,

s Wl oo
4. the Heed fer

Lzitielsm from Othovs,

Onee the ltoms are written 1% 48 deniradls

? are expressed clearly and we
proposed ansver o really eorrect and that

bractors axe nbivactive enough to be chosen by the mtue

dents, The way o question s stoted must be eritionlly examined,

because too often abiguitios are mot we

miised, D00 ansvor, for

fnstoneo,could perhape be corroet with ane interpretation, soen

in thie example.

The souvendy was s Poarisien

wn gent & Parision souveniz Peos

Afbor dbouws bave beon reviesd

icism from collesguss,s native g

aher, if one i available, &

agked o rond the test. When all this hes |

beon accomplished, a

trial form of the test 1s vemiy to be adninistered

of studonts of an ape and ability sileiltar 40 thos
Lhe

Pinsl tost iz 4o be used,
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o

Hature of Test Itews .

R

Ttom weiting is o difficult task indeed, It noeds skill and

e

ingeruity. A way %o make oneself asguainted with iten writing is

Lol 5 good standardized or toacher made best and sern

tinize it. The lisome in those bests, -

hetre ¢ theough the Pollowing general cossid

TAGEY

s s oS P
niee o best 3§

shractors.

fe sypes of Ouwestlons .

v dtems Por o best s o shill im idself, where

ene person nay have grester ability than others, this does  red

mean thel one should be afrald of abtempling to write o $est of

one's own, In a way, writing test items is an ard, an art which

iz red only bhrough mueh vractice.

i

The pertisular porpose of the test and the level of the st

dents are the most lsportant considersdions in determining the

aitive or negative stalements or ques-

fring speclal reference to objective guestions of the True,

Talze and Multiple-Cholce dvoe bests, will not sake mueh 4iffore

enee vwhether the one Form or $he other ig used. The o

By

tiee of

e

fellow teachers sud stabe exanms, however, shows that in

Multiplé~Choice, the incomplete stotements ame widely used., Tn

writing items of this patbern, students doking the test, wust de

sontent to read before they sre confronted with the

plven enoug
albornatives, This wmeans that the lesd, that is, that pavt of the

statoment leading 4o the alternstive, should have emough context

& stullend has 4o reat the

2 4he ohwlce fo pod ab the bes
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whole item first and then go back te the alternatives to deeids

the correch response. This iz certainly net ecenomiesl.

Twample 3 Poor ¢ le is {a) anbushed = Booause there

y
&
s

awbitious iz no voney 1o

D Ragr®
s

{e) avbraced pay his bills

St s

{4} erbarvass sod

money bo pay bis bills, thet's why

he is {a) avbushed

rrassed

{8) enmbrnead,

Coming back to whab must be eonsideved as &

pgh vonbext in

the lead (15, 129 ) = the following illustrabion will nake

it eleay .

won & prize  (a) goods e

Bok.

S

' o B b i E
Top mush conbext ¢ He won a pwyize (b)) reward resuld

in the 100 w rasse, From » sueosssPul

t Poough context s 4 prize. corpetion.

{e) the amownd of money

asked for anybhing.

To conelude, whabever type of question the teacher way wish

to use, 1t must be kept in wind, that the gquestion must  elicit

5 @

ane correct voyponse omly. The nove m:‘aim She reaponse,the move

2

bisetive the seoring end less tiwme will be nesded 4o resd and

goore the best,

nce of Test Them .

L2 S T e

be Indenende

Popt 1homy pmst sheond | in & subdivision

o AF e o o
#f & tent.
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ther preceding er following.Wo item may overlap any other dtom,

ver b both.IP & sbhdond

as this will probebly sive away the a

ows the answer $o one ibtem, he most likely will alse know the

mage the reswonse Yo

nower 4o the other overlapping itenms, bee

this lotter is made cloar by the first item.

fny single iden

mugt be able to be dnterpreted dn 1itself without vefowsnce %o
ansther,

If the toncher hoeps this possibility = mind, then ke is

in the position %o sefeguard his items from overlapping one

snother by eliminating words or groups of worde that othorvise

mgy cause trouble. This offert will save double work, beeause

then pot meny items need rocomsidsration afler try-ocub,

N BTl v T 1o

Pl

{1} should be elear, brief and eccmomical,

(2) should aveid "improper” conbesh,

{3) should not give away the

too techmical. It mmet be simply ph

ow frequency, figurstive

lenguage or vague constructions wust be sveided az these will 9

in mony esses, blur the meaning of the item rather than clarify

it. Cawe in phresing the gquestion will save trouble later,

P

Studente,vho are expectsd to lmow the point might miss the

item, simply because of the way the question is phrased.

Being clessroom teachers, we will find difficulty in the
wording of dest items, in limiting curselves 4o the Mﬁ%ﬁ%ﬁai.
things thet mush be put in o question, W :

Tdenlly, aext %o belng clear and brief?, an item s%;%w% @Eﬁ@@

be economieal, not only in berms of the btime nesded to read i,

e
S e
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but alse in temns of the space 1t will deke in the dest boakled,
In tosting voesbulary, for instance, in ease you want o

tand just the single words, 17 the lend in every item iz the

same and conpoguently doss nob combribuibe auything to the cone-

boxd; than it is sconomical bo pub the tost word alone ae the

lead, as is the enme of the "Word Power™ secbion of any "Hesderd

et fasue, This of course; spplies only te words having one

oral meandng.

k1 e
5

3

Direebions ¢ In the tewh below, check the word or
phrase you beliove i3 neavest in menning
o the Reysward, ‘
Itew ¢ Equivalont (a) related
{b) relative
{e} questicusble

{2} equal.

( Reader's Digest, ¥ol 10, no

55, Oeb.1967,p,147

s

Bud sonzilevine thet the meandng of o word iz coniitioned
by the conbexd of whieh it de s purd, then, instedd o7 using
isolated words as the lesd, 4% iz bebter that the tostbuword e
ineluded in o context, To msivtain the primciple of cconcay,it
iz m@ﬁg%s to amﬁwiiﬁw the word or have it prinded in bold Hype,

ag this would be s bebber practice for w

iy baving goveral

mosnlops.

mole

H 1 pay the bill

{n) & stotement of money owed Por thinge bought.

{h) The horay pert of a bird's moubh,

(e} A plan for o new law,
{4} 4 prize of paper monsy.

{ Adbernatives, 11, - po 95 Ju
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(3) aveid

She Answer .

The topcher must stdive o word his guestion in zuch a wey

o~ B
Ty i 8 e

am noh o vevesl the aspzwer. It dis the vhole content of the ides

that should detormine the correet guswer. Therefore, he sust be
aware of these so-called "speeific dterminess” thet mey  glve

eluss o the Might responses without nocessartly bedag

BECOmDa~

8l

nied by an wilerstanding of the lbtom oz o w
Bome speeific dotorminers thal may give cluss 4o $he core
rost response, are illusbtratdd in the folewling groupings,

Bs feal

Form as Speeific D

Fragpls ¢ Languape lesrning is

{8) learning by heart,

{b) learning new words.
{¢) o nastory of sounds.
{2) & process of using and interprebing sounds

spfully.

The form of "learning’ indicates that it is &

Process.

be Hoxds sv Growps of Words ag Speeific Deberminors .

The wse of the

exach mwg\@f the textbook must be very
wuch avoided as this will prowete enly rote semsrizetion,

Bspecially o "Prue-False” items, words such as “always®

Paover” and the like dend to meke the stabomends falsze volhe

2r than druee, wheress stalenents conbsining words like "mey®

end Ysomebinmes™ ave gemerally true.

True-lalse ¢

s Much resding in Baglish mey help the mastery of

thet language.



2. Indopesians learning Bnglish will never be able

X

to distinguish the vowel sounda in "pan®

NPT

*men® well.

If a wopd iz move hoown $hen others i the  al%omalives

18 T DALTOW 00 S

sthen one is likely %o use this as a bas

cuze the correeh response.

Double Choice & Foox.

Lotters have {stemps,stunps) om them.

satically be disecexded

beesuse of its low Lrequeney.

Bebter ¢ When You walk in this arve in the dark,

boware of (abbmps,sbhumps ).

Definition 1
By distractors is mm hers; those alternatives, other
than the intended eorvect one, that are pugeested in an  ften

wibhe

o be so platlsible that they mey be chosen by the stulent

out alequate knowledge in the parbieuler Pield demy

vied by  the
item. S0 to pub it move clearly, distractors are meant %o  phe
tract those, who Ao not bave sufficient knovwledge to clwose the
might answor. Thus if the distractors do m@%ﬁgg they are not
goond,

To be effoctive, distractors in one itom mush be viswed iu

berms of their : {1) nmuwber,
{2) plewsibility.
{3) plocement.
{1) Nusber of Distrsctors.

Tt is generally agreed that an eleguate wuwber of



{2) 3

&5
cholees should be used in o Muldiple Cheles dest.4 4d-chuicen
item is sufficient and is comsidered as the mindeam; as any
itom having less albermstives will allow o eertain  degree
of guessing. Ineveasing the pladeibility of the distractors

will help reduse the chence of guessing.

Dietrachors must appear to be rensvnsble snswers bo
students. If nob, they do wnot serve thelr purpose and wusd
be replaced by obhers. Thevefors, 1t iz net just s wmatber
of pubting eny word or phrase different then the corvect xe
sponge bo serve as & distractor. It wuet meed covisin quale
ifieations.

etravtors must be pleusible, becsuse the correct reo-
sponse may not only be oblained by directly selecting the

eorrect wlbornabive, but alse by discarding the  iucorpect

ones. They sust approximetely be of the same grammatieal

pabbera or leagth as the covveed rvegpensey -1¥ one of 4he
ppbionals iz an adjective, Por instence, then a1l the othere

must slee be adjectives. Therefore, if the intended sovvect

albernabive happons to be one thek s 4ifPferent From
the others, it iz eansily singled oub for 1ts ebvious nature.
Or, in vave csses, 1t way slise be the cppoaite.

Plagonent of Disbrastors.

Yhen items have been written in dyaft, the tepcher susd
consider the position of the corvect or best answer among
the other alberngbives in one item and alse in its total sg
guence of the test., Corvect snswers wuet be plsced ab  rape
dom so that the order of the correct responses is meve a

shanoe oxder then o regular patbtern (1 ,2.0.364~8 },

b seguenee that follov o regular patlern, though it wey
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as to the spacing, types of letbors or lines used. He wsually
leaves 1% 4o the disereiion of the byplat. |

The ain and pracbice of %%w%@aigzt is to pubt as wmeny itoms
as possible on one sheet, as this will mean less time fLor hiwm

o ron off bis mimecgrapbemachine.

fpaelng ss woll as the types of ié%’%’%ﬁ%ﬁé used are im
in tosts, Tesbees wust be able to locsde ot onee one lten from
anoiher and ~ ae gproup from any obher. Yowgey students corlain
Iy need & bigger type of lebber snd proper spacing,

%3%@%%%%'}% in Meltiple Cholee and Mabehlng tests mush be
placed on one page. Vheo it iz ned m% fm the same page, it ree

guires o turning back and forth to locate the correct vespense,

This iz pot only time consuning alse confusing. They wmel
also be grranged one below the other; rother than writben one
afber the other on one or several lines.

The bont idems pmet be so arrenged as to allow the P
soonses Fall on one gide of the desd peper, for insbance,at the
LlePt sy vight side of 1%, Vorveover; the plage Lo dndicate ithe
eorrect response should be clesy,maliing use of parventheses {

brackeds ) or dotled lines,

After ltems have been writben according te plan sod Lew-
vised to teke account of the wany principles of test comsivustion
vreviously mentionsd, a trial form should be sdninisteved o deber
wine how peod the test is, It is nob possible to kaow in  advence
whether the item will dturs oub do be veslly welid withoud o proe

tosh stape. The nocsssary fyvy-out should doke the Lolloving sspeetbs

inte comsiderslion .

1. The Btudente Uged.

%, The Msdnistrabtion of $he tesd,



1.

o
e

3. The Seorisg of the test.

The Students Used .

The trial form should be sdministered 4o & group of  stu~
demte of s age aud abllity sisdilar do these with vhowm the fi-
nal *ﬁ@% is %o be mmﬁ,g‘ It the test m mosat Lo meassure  the
general proficiency in Fnglish of students in suburban avess ,
then the try-out musl alse use sample stulents studying in such

arsay aud pedt

an gtullentss fnd if the test is bo measure ywog
ress  made in n scholastic wear in a particulaxr grade, then it
magt alos be afninistersd dowards the end of the schoolyesy,the

ey ook as well as the aclusl test.

ion of the fry Out.
 Bavoured,

Though it is but o Tey-Uul, the beacher wust strive do exg
abe approxisetely the seme classrvoon %%mg mm@wém&m a8 when
it will be actually sdministered later. The m‘@w—%@s‘% wast stimu

late the renl dne in overy way.

be The Tize Alloy

s bime allowel Tor the test dn the trial vrocess is an

mportant factor, wore duporbant ot this stage rather +then in

the sdministretion of the Final forw of the tesb. The tbenchey

in proctoring the test must be not teostrict in thiz matber ,

alloving enough dime for alwost all students do cover all items,
However, in the case of o speed bost things arve differemt. Here
the proctor has %o stick to the gllobled bine as strielly as
nossible, since the swownt of time in this case is the wost i
povtant Tacbor. B o gpeed dest the student works ageinst time,
since during such kind of tesbs the level of difficully remains
%m%%m%

On 8 langusge speed dest even the bebber studends know thad




The Seoring of the

&9

they will probably not be able 4o findsh,

ub .

Zdnee preferably all ditems in objeetive dosbs must be of

squal value, rogerdless the range of diffienity,it iz move than

falr thnt one correct score deserves one poind, Fraetionsl evel
it muet be pvoided,

With re

7l 4o essay deots, shodents wmet be told  that

atical srrers will reduse the final

spelling o

nod, thes inflsencing the esre in writing the sssay.

When the seoring business is conpleded, snother task is a-
waiting, i.e., the scores must be exemined for inberpretive pur
TGS,

The seere in a longunge speed test will depsnd nod only on

knowledge and comprehoension bub alse on the speed at vhich they

progress.  In order fo discoursge indiseriminate pucesing on s

sneed test, the numerienl scores are ofben medified

oo opbions ¢ { Por exsaple @ true-false )

gdjusted seore = wambey ripht - pusber wrong.

three avbiony

$ = 1/2 munber wrong.

gdiueted seore = nunbey rig

four ovtions

GY

adjusted gcore = wurber right « 1/3 number wreng.
$ive ovbions 3

gljusted score = wusbor right - 174 nusber wrong.

The ratiomple of this adjvseent is the foellowing., let us
nesume that sub of 100 fheme with four oplions 431 bad Findghed

&0 items, when he realized thet only 30 seconds remalined. He

guickly marked Response & for items ne, 61 - 10 on hin anwrey

gheets he hoped to gel sbout one sub of four corvect and thus
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~ raise his score by 10 points. If we mesume that Ali  actually
did make 10 corrvect guesses and 30 wrong ones, them his adjust

2fd soore on Ttems 61 Lo 100 would be 3

10 right = 1/3 {30 wrong) = 0 423 p. 37 ).

Thus Ali geined nothing dhrough his wild guessing.

On the

power test, whers all students have the time o fin

ish all the items

they are capable of doing, such as adjushment

is mmm@émry, Ho student would have to answer s long series
of items by blind guessing in order to finish the test  before

the time limit,

ing the Test .

The results obtained by students in the try-out test should
be evaluated,
"33459 matter how carefully the test is prepared, in the first
ploge, its merits should be established end not mervely ase—
sumed,”  {19:, p. 160 }.

The results must be

snalysed and interpreted ststieally o
determine how difficuli méh item is for the group and the ewtent
to which it discriminates between the better and the poor students.
An analysis of the responges to the individual items of o
test will prove helpful for two reasons. Virst, the teacher can
&ism@r if there ave @@x‘%ﬁm points that a sizable number of sty
dents have f@iléﬁ to master, so thet remediad work mey be done hﬁ

fore proceeding to the mext unit. Second, the teacher will lnow

how well certain m;ﬁes @f the classroom maberial are wasbered by
his students, |

This information will be useful in comsiructing new tests,
Ttem difficulty is determined by obrerving what precentage of the
students answer the  item correctly. The more difPicult the itenm

is, the fewer will be the students who selset the corrvect oppion.



Discriminating power tells how well the item performs in sepura~
ting bhe better stulents from the poorer stulents. IF the wupper
third of the stulents gots the iten :rw% and the lower two
thirds generully got the item wromg, then it is good diserimina-
tion belween these two groups., Very aifficult items should digw

good stadeats o

eriminate bebween the wery d all of the others,vel

atively easy ibews should diserimlosbe between the majority of bhe

gtudents io the class and the few poor omes { 23, v. 38 ).

R BB E RS



THE INTIRVRETATION OF TUST SCORES

The step following the completicn of the marking of an objec-
tive test is the interpretation of the scores oblained.Test scores

will only have value if they are interpreted in e justifisble way

Por this, it is well o consider the glomsary terms that are wused
in o discussion on tests. However, it is not the idea of this chap
ter to be involved in o highly ‘technieal discussion of s mathenat-~
ieal nature,

It is slready earlier stated in the introduction that this pg
ver wands to present o simple and'down to earth! explamation on
tosting, which hopefully will be very belpful for our secondary

sohool tenchers in thelr work.

# Statistical Comeepts .

Measuremont snd evaloation at the preseat state are mors avd
more paking use of sitablstieal conscepts and teachers are nszuned
to kmow the langusge of stablistios and to be familiar with  the

SO

monly used stetisties, since the intevpretation of scores re-
guires understanding of these concepts and o falr ability in ecom-
puting them,

Suppose thet an objedtive test on structures has been adwinig
teved, the answer sheets must then be marked by assipgning a numer~
ical score to each one. These scores are recorded in the temcher's
rodlbook and as they are theve, they have no meaning. To have mean
ing and 4o be useful, the marked papers must be pummarized and ana

Iyzed, dnd it is beve that the stetisticsl methods eome into uze.

1. The Frequency Distribution .
The very Yirst step in debermining vhether a test Is working
oy not end therefore wery essenblsl, is the srrongement of the an-

swer sheebs acoordivg to sceres, in oxder from high to low.This is

-
51



o Teblliidete e tobulation of 4he

frequencies of A5 Prorant

aovres. The bighest seore 18 often writien ot $he top and the tal

writton aaud

Iy wavks ave to the corvesvoniing e S pll Yhls

Sporves | Tallies Progueney (g) ~ Somebimes the sywbol x

(X)

# Yor u substitule

wie tost seers ow

dhe

§
i

& frogueney of o scove
wd u Yer the maushees

uf gnswer ghosle,

% ;%:?‘% @?@iﬁ i

&
i being ove of the follew
%

ang ¢

; : ; e 8 Bl
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2 2 4 6 8 0 12 14 16 1B

meney Biatributlon mey revenl ¢

us the nornn]

8. 8 perfoct distribution kuown

are equally distributed srowund the wi
cal shape,

Dy

spe ey students bave & high

thet ey test 4o toe 4190

wad dlsbribution |

wd the w

here cases are clustering aw REE parte

#d sbulents Je 9pll  in fhds

Just the apposite of the Pormer.

tesl and therefove, the dest hes less diserimlontifs vewer,

W

Positively Skowed

Curwe

doed ae the exbent do which Phe sceves tend

shove or bolow
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they wsy have the seme ability.
There aye several measures bo indicate the varisbility of a
groups Thay all represent distances rather ther pointe snd the .
grger the distance, the greaber the variability of the scores. Twe

of these mesgures will be discussed somewhet specifically

. Henge.

b, Hhandard Deviabion.

« Bange,

By ranpe is wpdevebood the 4ifference belwesn bhe

score and the lowest plus ome, indieating the spead of the scores.

In our sample the highest score ds 20 and lowest is 2, vhich

gives @ vange of { 20 =2 ) & 1 =19,

The rabge is employed in a growped fregusagy ddstribubion

4o dedornine the class interesl.

A owe b

re learned jseeves gre nol evenly sosbleved through-

out the whole range. It will be move useful to know the rangs in
whieh most of the classes fall. The measurs used to obbain this
partial renge is the standard devimtion. It iz usually represent

ol gz the devistions

ed by o sigma { o ) and may be roughly defin

of the scores from their mean, or the rvange above and below the
Heate

A& poore wmey Jdevisbe from the mean. Vhen each of sueh devia-

tion is squared and then the resuld added up and Pinally it8 im

average computad; the result is a Glandard Deviation, more often

£ ds the scors.

L5 %m magn
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One of the most effootive mﬁ‘e@pﬁ% applied in tesds iz, there-
fore, the mansures of central tendency. They are indices of the gen
eral or average level of perfomsnce of the group. These  neasuves

w whers 4

» pldpoinbs  lies ave ¢

Be Jomn.

bhe arithmetie averape of the scoves  and

ling the sum of the scoves by

popers of stodsuts to which or fo vhow 5 soore 1s ag

From our daba, the lean can be oblalved as follows 3

443 e B+ W A2t seacsene W I 118
, ssrm——— O w 11,88
104

The vaw seore ¥esn s Poymulsted this way = ¥ o e
on
whers the iﬁ*@%@yé stends for the sum bolal of the scoves, %

]

?

and n for the nuwber of papers.
It must be noted, however, that s wean con be misleading 17

the distribution is net even, as in the case of sk

wed disteiby
tion. Some exbreme scoves can effect the Mean wvalue, s¢  that
the labtler corn give o misleadingly high score or low sesrs.

B wore desirable average than this computed one, is the

Bedden,

Be Hedion.

1le podnt which ddivides the distribu-

31?7 of the soore

Iie above it and sneth

egpevially when there is no need for » high degree of accuracy.

wir the pawber of students happens to be an ever  nusher

there woutt be any widesors, wiszs the widdle pair of  spores
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is aversged. If 50 students wade a seore of 10 or less and S0

vthers seore 1l or more, then the midseore is 10,9,

half of the number of studenbs baking the 4

other name, Counbing Aver

The Mediao 1s slso often used ps a veference point Por dee

ssmm:mgg the leecation of individual students in a distribubion.

The mode of a test iz the most frequent seore, b iz very

ohrious and it cam be obleined by just going thro

%@;@ BEHTOY S

an inspection. Thereforve, a Mode iz also referved to ae an "In

&

OF the three measures of CentralTendency the poorest iz
the lole, because the change of certain scores moy shift the

Mode warkedly and therefore, it is less drustworthy.

* Soorey .
1. Pefinition i
By definition, a score iz a nwmerical deseripbion of an
intividual’s performance on a best { 19 , p. 276 ).

A Tosbpapor is usually mark

and then the right responses are added up., The sun fotal  of the

right responses is bhen the seore.

There are several types of geores which can be disbingnish

Be Daw Score.
be Devived Beore,

Bus E&Q‘W Hoore.

en o bestpaper is mavked and the swn dotal of 4he
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- ot of & poas:

BouTe

albhor She  perform-

wt seored lower dhan 76 7




Therefors, the Baw Scores are further worked out to give s
slabier sl more just deseription of the performance of the sin
denive We can Vind the Mean of the Seores first. Assuming that

then 10 points sbove svorsge.,

Terived Seore, iz the Percoentile Rank.

It is g deseripbion of n stodend®s vasition in

£

T peres

» of stndente falling balow

at zeore. 4 shos

ah in the &

h Poreentils s

in whieh

of his Pellov students in the group seove less thon thab.

4. Inberpretation of Heores,

in a previens sectisn the rrocess of nessurement,

whebber earvied out by test or other devices, mersly ¥

seore, Measursment vells only the number »f »

sell whether o sdbudent pawe 2

Do -

Y bu evale

them . Yhervefore, scores have to be . before the

« Topshers

B e and Fature spnlovers are more

L in grades than in scores themselwes,

The faet, that a student scoves 75 on a test is of sscondary

%

03b, tenchers wvant to hoos

g whether this vevresonts g
go0d or poor performance or o sabisfactory or unsstisfactory pere

Tormanee. This reguirves that the senrse be svaluadsd

standard,

N P s O,
v incbunce, 1f Tony Gcowes & &WvVgpd

2O

pood or poor? Thig gquesiion ean only be congidered

if it is related to one of the three possible standards, referred

o ag %

g, & velebive stondard,
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&, Scores Helated to an Abselute Standard,
An Absolute Standard invelves the ides that it is possi-

ble to achieve o perfect performanes in the test or subject meh

ber under consideration.Tt is o stendard vhich is commonly used

in schools and in the community and is one which apreals 4o the

Publie mi

A shodent's score on o test is compared with the total vos
sible seore and is often sepressed as o porcenbape of the total

poszible score, This carries with it the supeestion that the

student kmows, say, 707 or 80%4 of the material studied in the
course ,or inciwded in the test. In other wovds, the quality of
the student's performance is judped in velotion to this  abso-
lute Btandard. Yeb, this is not as satisfactory an estimate of
quality or wastery as it secms tv be. If o slightly mors Aiffi-

eult test had beon employed, the seme student might have been

vegarded as kuowing ouly 60% of the material studied in $he
course. Ilis knowledge of the subject mabier would probably then

be considerel as less edequate, oven though 14 was the same as

before, Only the second test was just havder, the conclusion
being that the score & student gots, depenis en the difficulty
of the test.

The employment of the sbsolube 8%

andard in the interpreta-

tion of scores in tescher-made tests is reasonably gatisfuctory

prachice, provided that dwo precsubtions are shserved, :

(1) One is that due recognition should be given o the Pact,
that percentage scores on a best depend on the ditficulty
level of the test and that o sbudent percentage score is

and final indieation of the extent of his

not » preeise

knowledge about or competence in the relevant field or fopic.

{2) The other precaution applics 4o the common practice of
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Heoxes Heloted %o a
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@iddng zeores or pereentages dn different aspechts or sub -

¥

i pragtiee 19 used  widsly

iy

Jeebs 4o obbaln botal mavhs. U

by beachers and others who epervate wnder bhe imprassisn thed
it assigns either equal importance o each subject or the
rolative degree of imporbance indiested by the total mumber

of marks allowed Tor each subject.

Seoves Relabed do an Individual Standerd.
Then o sbodent score is eveluated with respect 4o his owm

weavious porformance, or to what might be expected of hiw on

tae hagis of an intelligence best resuld or sows other criteri-

oty the svaluabion is mede in velation 4o his owm inddvidoal

obondaprd, Wiz seore of 6 oub of 10 on g beeh on spelli might

be congldered as o sabisfactory scove for him i¥ he had  vre =
viougly scoved only 2 oubk of 10 on the some or on s similay
%@S%‘«

Thds type of comparison is invelved in the assesswent prag

tiees enployed in the ladividuvalised instruction schemes, It is
vgeful 4f g stedent woants to proceed at his own vate.Braluating

o gsbudents work in tewms of his own previcus performance ap -

pears o be g good method of promobing lesrning, but wforty -

vately it very practiceble in a compebitive society with

larpe sumbers of students needivg instruetion,

labive Stondard,

& Helabive Sbanderd iz enploved for interpreti SenPes

when they ave evalugbed in relstion to the seores obilained by

some yeforvence proun of pergons. The group musd be one with

which » sbudent can be sensibly compared. It can be his own class,
nr o class of the same level of abilily end learsing or in his
own age group throughout the town or coundry. & stulent’s per~

formanee could then be judged to be among the best, aboul aver
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age or below aversgs.

8. Horme .

The terms acymal and sverape are very much uged, both in

gchool and oub and sspeelally in the scope of testes we pake

julgements oz to vhether the students’achievement is wormal | a-

bove average or below sverage. Dana

Yo reosding Lor exasple, ds

below averags. This ds just another way of sayving

emnnot youd as well as the aversge student in her gyroup.

ard statistics]l shabene

. TProm a stusight forw nt noaning; the

implied Lo A abation - foy

giwple berm "noxn® lhes now becowms sn
ench stodent, Yovw there 18 a Poeling thet somehow it 88 mot o

oy

good thing Por Diana not to achieve up to "nore®™. There is &

stigus attachsd to the term below “pverage”™.

Horn hag taken s now comespd in the mind of the lay- man
e @ mindmam o be achieved by all students ~=  or otherwise
yos axve defective. It is often assumed, that o student below ay
erage, iz nob trving herd encugh ov the like, +{thus fLorgetting
bhat the gverape student does nod exdsb, that 1% is wdesirable
and dmpesible %o make sverybedy alike snd that iz just o she~
tistical concepd, not en enpechansy flgure.Forgetbting slze theb

thove will beo u vasge of scoves with comparetively fov for

above or for below the gverage.

A stulent with a seore below average may be lazy - 2f he
way be nob. A poor score need not necessarily be evidence of
poor abllity in the subjeet under any and all conditions, pro-
vided the best is valid, Yo may have suffered from poor teaching
which wfortueltely iz evident vovadays, or it may be saused by

athor Paclors such ss omodiovml disturbanee oy dislike Por the

bescher.

The novm for a particular class on s partiecular dest is

the average seore of the class, the awownt of knovledge
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by the group of studends thol may help compare the measurement.
However, norms refer not only %o "average”, bubt 4o  levels of
performance generally, at all poinbs above and below aversss as
well, TheVdeseribe the setual levels of performance of Aefined
groups and oust therefors, be disbinguished from stendard .
Behools vary greatly in terms of eguipment, the training and ex
perience of teachers, the socisl class of studends and other as
peots.

The idea that the desirsble 1imdt iz vesched when the

class everage is the same as the novwm for the test, is wloritu~

nabely what many teachers believe, Bub it must be realized thst
the real Tunction of the tescher is o 1ifh the ¢lass shove the
average..If snough teachers mansged to do this, the norm would

have become oulmoded and new norms would be prepared.

Norms are oblalned by standaxdizivg » test, Standardizalé-
tion is carried oub by spplyinmg the test to o luvpe and aporo-
priate group determine the distribubion of the raw sonTen
for the group and thus establish levels or standards of perform
wnge. A large number of scores ave roluecsd to & form  onsbling
affective comparison; by determining norme which can be shated
in berms of coertain wite,; such as

{a) conbent.
{b) age.

{¢) grade.
{4) raxi,

ae Conbent Nerms.
TR ACSAO SIS CRORAG
Content Yorms are norms expressed in boyms of wnits of con

tent, of whot 4% i o kuow s Porsign languape.These wndds have

to be expresged in berms of the apeecific problems. Thus the con
L\



85
tont wight be the number of vowels masteved or the nuwber of

worde,

T4 must be nobed, bowever, that "wmestery™ e relabive
meaning, it does net mi’m‘l 46 sll aspests. For insbance, vowels
way be mazbered in certain envivonments and ﬁ%iu in sowe other
position bhey may Toram 3}?&‘@@51@%5@9

Content Morse ere weaningful in wmoasuring apd interpreding

norformanes on the elemends of language.

At emch stage of developsent in the course, there is a ma-
burity commensurate with %@ In interprebing seoves,Bubject Age
- g measure of subjeet maturity or level « is used in wewy
mch the same way o8 the use of MA - Mental Age - in interprg
ting secoves in terms of chvemolegical age, which is wvelabively

mush Firet be shandnsiized.

gtable; bub the norms
12 & stedent of 10 dn o comprchension best has aohisved
the seme score as o second year S.M.P. student whese average

age iz 14, we way sey that he has o Subject Age of 14 - 0, His

it

However, it must net be gverlooked that sge wnits on o ey

Subject Quobient is == X 100 =140,

tain boot ave net compareble do thoze on otlhey besbs, vwhich pay
v ¥

be desting the seme sspevts, Bub L4 dove nob mesn $het the

bave oo value, They ave Jusd insdequste by theoselvog.
g

tha hove » 8.4 of 10 =« § wg

ast lead to the 4 they are indentical in gehieve~
mend. One aight b very good in writing, whereas the other might

%

be strong in comprehensien sl met in writing.

8, Grade Hopus,

pde Horms.

Teuby ean alse be interpreted in terms off B

: on the test by esbudents

Ao Yorms ave the gyorngs scored mw
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Most teachers wuiid agree that bests ape aﬁ&g&&ax& in ovderds
determine how much g student koows and whether the %eaahing has
been effective or not. Without some assessment neither the teacher
nor the student knowsthe amouwnt of progress that has been made,

It is therefore of vital importance that teachers should know

vhat testing means

and the prineiples involved in the construetion
and evalustion of tests,
The test im indispenssble for the

1. ‘teacher,

2. student,

3. test itseif,

4o administration or statisties,

L. Tor the teacher :
e to see the result of his teaching,
b, bo see how far the students havé learned.
2o to see vhether the students ave r@a&? for new lessons,
d. %o see which lessons need reviewing.
2. b0 nge as s guide to give gr&des.
£- %o ind out the studentSh individual difeiculty.
g. o determine whieh students should puss, get scholarship

or be promoted,

e ggguggg student
8. bo Jmow his capacity compared with the other  students
in the class,
be to compare with the former results,
¢. 1o encourage bim to study resmlarly and to review the

lessons,

88



3o For the tost iteslf

s B Tind sub whe

or the  test is oo Aifflenlt or %o
sALYs

Be bo Pind

oul whether 1% ddiserdvdnates the i

why

b Troe e lese byl

Yo find ovd the progress of the students in one schesl or

aren with that of the other solools or sress or with thet

nosnl reports,




