A BISTORICAL BACKGROUKD
R
© LANGUAGE
| e
mmamx mc:m L Ed.wyd o
UP T0
THE ORAL APPROACK

A Thesis
‘ Presented to
&he Bepartment of Engllsh :
e Sanatanhama
T@aghers Praining Institute .

In Partial Fulfilment
of the Reguirements of the
Sapdjana Degree

RN
e by -
The Tjoei Liong

November, 1966
JOGJAKARTA

KL ?fjﬂ/f~‘

b N

L
S




Apprqvfed | by

h %ﬂmwm M

{ Rev., F.W.J. de van der Schueren s'.J'.-; HM.Ae )

{ Dres Weds Héndmwarsim 3

1.

Rector of the I.K.I.P.  Head of the Department |
Sanata Dharma - ' of English '




'-wmmmms".

The writer axshes to exmress her deep gratituﬂe and inr

:'”f'dehtednass to Father F.W.J. de van der Sehneren s.Ju. M.A-. head

of the English Bepartment of I.KQI¢P. 5anata Bhazma He has been
ntinually wililng to g:ve guidanﬂe, aﬁvica an& eunstruetive
eritaaism at all the stages o! preparation at this theszs.‘.

Ehejwriter's sincere thanks are alse dﬂﬁt5»¥Sn‘¢J¢%Qa‘,
-@rowarsito‘:head of the Graduate Division gf the same Department,
_who went through the thesis with great patience and attention,



TABLE OF CCNTENTS

Page

IKER@BE&?X@W pﬂ'ﬂ&ibQ'*Qﬁﬂh&'ﬂboitownmtiitbﬂiu‘ii*iiualﬂﬂﬂiﬁﬂ,

CHAPTER I.

CHAPTER II.,

TRADITIONAL GRAMMAR AND mﬂiﬁﬂm METHODS OF
LANGUAGE TEACHING ﬁﬂﬁ ﬁﬁﬁﬂﬂxﬂﬂ pwﬁu*ﬁw&&¢tu«av¢;
) %ﬁﬂﬁiﬁi@h&l ﬁrammar Uﬂﬂﬁitant&lnlﬁlvﬁtnwwiui

' II. Traditional Nhthﬂﬁﬁ ﬂtn.d‘#mdtn&h'#vbﬁﬁli“'i 
THE FAILURES OF THE TRADITIONAL GRAMMAR ARD mﬁ- ‘

M:T”‘&p&'knﬁlbh*nttlﬂhﬂ.ﬂle“.‘ﬁitl’*l#uﬁﬁ‘ubulq iii

1

2
2

| DITIONAL METHODS OF LANGUAGE TEACHING AND LEARN:

| IIT. New Objestives in Teachingbased onNew Reale

GHAPTER HI@

GEAPTER IV,

CEAPRER V.,

CHAPIZR VI.

IRG Dy T T o R L Y R A R P R L g ) )

I “~Bﬁatarieal Viﬁiﬁbiﬂﬁ pmﬁyg@ctuntpynymuw¢qo¢
X1, why'wh&y Fﬂilﬁﬁ ltgautlﬁnﬁhqaﬂﬁdui)unwuglﬁn

i&aﬁiﬂnﬁ of What Language x57ﬁwmdcbti1ﬂ§*f+
Iv. HNHew Teaching m&tﬁﬂﬁﬂ srsscsessruvsssveashar

THE BIRE@T METHOD tvd“.#&duct*'.ovtio*quicl."‘H
B PO Biaﬁuwﬁeal Eackgruund D
II. Systematic Description and Asalysis of the

Direct Method u-un-ocnn-munu-ﬁonuaugouwo¢«t'

IIXQ Aims, Hethods, and ?ﬂ@ﬁﬂiqﬂﬂﬂ sesnsestosate

THE FAILURES OF THE DIRECT METHOD w&uu&wtnt-;a&*‘
I+ Criticism from the Payahalmiemi Point of _

View n'cwsouwnunuwvuunauvc-qu*uoasooau-o-mn
IX« Griticism from the E&nsniatiﬁ Point of Fiﬂw
IXX. Criticiem from the Magmm Point of View
THEE ORAL APPROACH AND I%8 &S&Wﬂ?ﬁﬁ@ﬁﬁ seesssersw
In Appromch, Hbthﬁdﬁ. Lechnliques esiscssesneense

» Iinguistic Aasmtim of wWhat Lsnguage Is .
Wﬁs ABD TECHHIQUES CF THE ORAL APPROACE eese

Qmwsm *t“.il‘lt“ﬁ!ﬂﬁii"tﬂiili‘Q*‘OlW.ﬁﬂ"*’ﬁ!t'ﬂ..ﬂl*r‘!‘b-*#‘

BIBLIOGRAPHY,

-3

CEEEE e

%&E%'%%%E



INTRODUCTION

Foreign language learning has always beempracticed ina va
riety of sitmations, for a variety of puxpases;' with a variety of
underlying prineciples and with many different methods. The Oral Ap~
- proach to llangaage learning is the most modern .of methods, and
¢laims that the teﬁhniqaes it suggests are based on aérisaﬁ.n aeth~
ods, which in their turn arises out of clear and fmd assumptians
on what language and language leammg ise

; The work pres&nted here is to give a p:.ctnre af this ap~
proach iz the light of a historical setting. ~

Using siwesdy gemerally accepted terminology, the thesis
‘has besn divideﬁ into three main parts. The i’z.rst deals wi.th Fra-
ditional @rammar and methods, the mdarlying prmiples tegether
The sane appraaah is used when dealing m.th the B:.reet Mqthoés. '
The third part concemtrates on the Oral Approach, and to give &
picture of its basic assumptions together with the me,thmasz anci
teahniques it smggests- : e

A eemlusmn very tentatively reports. on what mayhe lwped
for or expected in the future. As among many present-day language
teachers there is still some mzsunderstanding and. &:i.ﬁe&eme to=
wards the most mmiern approaches. which cause them to be war tenmsw_
ed to fall back on nlder methods, the author hnpas that her work
might in some better way help her mlleaguea to form aaleaz:er un-
derstanding of what they are doing and to gatagreater law, feelw
ing of responeibility and pride in the task givm to tmm of fure

thering wmmeatinn and nndarstamﬁing among peeyle&. : }

£



, GHAPTER I
T.'HABITI@%AL GRAMMAR AND Tmrrwmx. ﬂEE!lB&
er mwm TEAGEIEG AND LEARN

I. '.t'rad’it;iénal Grammar.

In this first chapter we propose to g:.ve ‘an analysis and
descra.ptmn of the Traditional Methods of 1anguage taaahzng and
learning, based particularly on the views of 'ﬂraﬁ:utienal Ww
For the approach towards this latter will certainly be ﬂmmected
with, and influence the former. A historical insight will i‘urther
give a better underspanding of the methods and the pxinea.ples of
Praditional Grammar. , | |

fistorically, we have to go back to the Renaissance ,before
whick time Latin was very much a living languaga in Eumpe,, , ei;he;
langnages hardly being known or developed, and, if used, bnly then
by the uneducated classes. If Latin was taught in sahoals — RCAR
ing that Latin grammar was taught, both because of its ase,and be~

 cause of the intellectuadl disecipline involved — than Latin held a

predominant pmaitian"and was thought te be -the best expeﬁentlef the
Buiversal Grammar. With the use of new lahguages' man became intﬁr-—
ested in these too, but always through the eyes of I.atin scholars.
New languages were therefore analyaed in terms of Latia and valued

~ also on the same terms, Latin was a norm; 8o that in Englzsh for

instance, one sought the distinction and devices of x.atin grammars
The comsequences of this revolution in 1angaagle¢'“ analysis will be
discussed later in this paper. T | ’
Language therefore was first consl&ered as the class:.cal
languages, and grammar that of these languagess The term Hniversal
Gramma¥y was used on the hypotheses mf the deep connection batween
language and thought, that is of the expression aml tha thought ca~.

- tegeries, in whieh all human thiank and analyze tlw one reality.
These thought categories were first given by the philosopkher Aris=

toteles and handed down through history. It is interestisg to note

- however that when speaking of language and of its elementaf, the

first analysis was built not en meaning but on the forms ef these
claszical languages. If lder we will retura to the questi.ﬂn of meanw
ing and form in language analysis, suffice to say hem that the wrd ‘
ntpadition” goes back to earlier philosophies and language amaly«
ses. : :
Language learming therefm-e in the “Grammar- smarw af old
tmes would haye had a dounble ahject:wes that of learniuga language |



still mxww used, and that of pruetising a mentaldisei line to»
wards the mmﬁw and mrﬁmkm of the m mmm For this
latter mam the Mamﬂmg ‘of classical languages still has its
great educational value up 5o the present dam xt is & bhumsuistic
stpdy, auﬁ. as such, gives an answer %o the wﬁimlw amﬁm
it raises, ‘ :
From this view of language, in shich W gwm the
ymtm roles certain conclusions m.gm be draws mmmmtmﬁtk j
grammayr and with language learsings o
A1l langusges were analyzed on the mﬁa ut Mtﬂn mmam

and these act, as we have just said, on the basis of how m lan-
guage itself originally was analyzed dbut on the eaeamm.ea z«m
therein., We therefore arrive at the ancmaly #hmam 2 language 88
English for instance was forced into a Latia form,whic! ;&sw am.m
gee, was snnatural, asd which gave rise to value judpements uf the
languages We do aot know whether this traditional annlysis of M‘*
lish belped the studest learn his cwa language better, because of |
the nm&a#m valae of grammsy study asnd because of the mml aw
nam&m Cousidoring, however, the great similam ities bet n Latia
and the other Indo~Europesn languuges, we ean imagine thwh #ma a=
nalyses together with the learning that fwumm guch an analy 1
and such an approach to language, might hmm been successfuls

& £ Praditional Mathﬂd&w

m emphmm in learning grammar and lanaaagﬁ was therefors

pased on the idea of correctness, which we understand herste iuyw‘
not the cerrect use of language, its sounde, structures and vecab-
. ulary so as to be acceptable, but the Mmumw of objestivity
betweon reality and the way this reality mtght %o be wmwwﬂ and
‘exwemm in the humsn mind, We can imagine therefore that th« mw
lish g:mmar ¢lasses conducted for those who used this language as
| uamm was mean$ £o teach correct asd wm uses The amﬁea

| marily nermative and preseriptive. The mm of 1

o they had to ‘he applied, correct form hed to b8 gﬁm&u m wmm g

amenm m‘

‘meimteﬂu Langusge learning was themfum rinarily
. intellectusl discipliine. ’ . S

‘Phe norm of correctness was not wm.y m& out af
the Universal Grammar, but also the language that was ound in tre
 great literary works, i.e. those works which, because of form and

content ( implying their cultural value h m am&mﬁ to ww
 presest the highlights of langusge usage. If literary morecver was
considered as the ability to read and write, t&am nmu af lane
guage usage were found in written works. The uritten )
the primary above the spoken langnage when value




be made. armars ané dictionaries thersfore were hasad on what one
found in uteratnre, noreover language elaﬁses were mﬁwﬁé& on
the learniag of peading and writing as being ﬁha hasia s‘j:‘-‘w S« The
oral skills of language were neglected, Applied later to Nreigﬁ :
language learning, all this meant that no emyhasw was put on  the
oral skills, and 9ronuneiatmn and intonation pmblems mere given
a last place, if any, in ‘langnage grammars. Furthemarg : emx:has:us
" was based on literature, the history of.the latter together with
the histerieal eultural v:.ews that these mpl:.ed. B:r being em:eur-
aged to use dictionaries, which reported by way. af mmples t’mm
literature how certain words were used and what through smntia
studies were the original and, pnre meanings of the vmr&s, i:he 1a.n-
guage student was meant to agpre@iate and if possible reproduce
language as found in its more origimal forms. B

- From these considerations we m.ght now tura to a.ll the imw
plications therewith involved in lemmg a seeond. or fareign lan~
- guage. At this point in our argamentatwn we ulxnot eansider fur=-
ther a ds.stx.nctmn which we feel ought to be made hetveen ihesa tm
terms, which are commonly used interchangaably. As these terms and -
the possible distinction of these two are of later ﬁate, we ean
leave them aside in thn.s chapter on trada.timnal learn i fg

- He nght fz.rst real:.ze the pussn.hle uses to whieh a faraign |

langnage might be pnt an an age when eomum.eatmn between peeplas

of different language groups and cultures differed so much from the
present and from the trends of unity, understanding and caoperatmn
that we find herein. The motivation for learnjng speeeh as a t@ol
for active daily communication was hardly present. The motivation
. of learning fnreign languages by thos.'ehntsida of the group that
was considered educated and ff versed in the elassmal lang&agea,
was likewise absent. These latter therefore were emaurag&ﬁ %o
study langnage as a mental discipline. o

-~ MIf elassical studies were intended and maﬁe to prmiucé an
excellent mental discipline, a fortitude of spirit and a
broad bumane understanding of life, then,when amodern for-
eign language was placed on the school surriculmum it was
considered natural, right and proper that it should be
" taught for the same objectives and according to the samg

patterned lines.” ( 35. Ped )

These objectives were to be realized in the ;pecnliar way. in‘

: wh:.ah the analysis of sentences was canduated, in the grminent placer

given to translatz.en an@ in the emphasz.s ga.ven ta ﬁteraturen ‘
As the problem of traditional language analysn.s, ta be lell

understood, will depend on the contrast with medern n;ethoés of a=

nalysis, in short as the problem is one of. fhe ase af meaning and



form in language, we refer the reader to a later chapter where a
contrastive deseription would be better in its places We mention
here only the adagium "more was learned about language than the

' language itself". Classes were condugted by giving grammsr in the

form of language rules and para&zgms, whzeh,‘rather than the use
~ of which, were to ‘be learned. lLangnage use, if any, was 1n the
form of "mental gymnastics®: the laboriocus gpyl;aatian_ of these
rrul'es and paradigms in written work, with the am’phasi‘.s mithe eor=-
r&gtnasﬁ, as this too, in its term was found in the written lane
gtzage % ‘
| " Translation was therefore 2 major elemeat in the £areign
language learping cnrr;enlum..&n extraet, ehiafly of some literary
value, in ons language was given to be put over inte -the  ether
languages in a written form. Some fundamental assumptions implied
in this discipline mlght be mentioneds. Proceeding fromthe accept~
ed idea of a Universal Grammar with its implzcatnnnﬁ a8 to the;
manper of sentenae analysis mentiened above, the major emphaals
was put on the lexieal items, which were comsidered to be the ehief,
if nat the anly, problems. One had primarily te find the equima~
leats of words by the consultation of bilingual dictionaries, and
o apply. theggwgggqgﬁ;gg_ﬁgwghemgxgpmati&alﬂru&es given. mhe as»
“"‘f this asppmaﬁh. as of ‘that of learning long word-lists,
: . ‘t,when once reallty

new and accegtahle-axpre551en of that same realxtyu In this way a
 campauné system was set up"in which some features of the mew lan-
gaage are learned, yet for the mést part, and especially with re-
spect to the internalized processes, the mother tomgue is not re-
linquished, but ean%innes to accompany .. and of aeursa"te domi~
nate ~— the whole complex fabric of language behavior."( 4,p.49 )
ﬁhls was in contrast to a coordinate system of two languages in
 _ which not omly the overt patterns of behavior that charaaterise
the new language, but also the mental prac@&sthatamcﬂmpanies~1tg
shall have equal status with the moiher tangue. yet be. entzrelx
iseparate from ite ‘ o

The prime value of mlaslatian was seenrteo ue in the men-
tal disezpline involved, as well as in the aentant it _gave with
the llterature of the langanEa It was the value of litexaxure 4n
language learning that was heavzly em&hasizad»&atera&uxe was then
given on a historical basis; one even made use.g de trans-
latiansy A K !




| Gontact tq the language was therefore with the mttemt‘@rm
”af the language. to the &eyreczatzon of speech.ﬂéaga and curre¢t- '
ness 1ay and was ne:malised 1n the written tarm, sPeeah, sa well
as Varmaus dialezts dlfferent from what one called the stan&arﬁh
|  fnrm. had ta ac¢ammadate themsalves to the wrxtten language. o

_ Sumarimng our chapter theref.‘ore we mght say that t:badv
txanal metheds uf 1anguage 1earn1ng were baseﬁ on hzatorlaal per»
spe¢txves. Fbreagn languages were analyzeﬁ in the mode alang that
which once Latln had baen analyzea~ foreign langnageswerengarned
for the same hnman;stia aims as alassical 1anguages were laarned-
' faren.gn 1anguagen were J.earned on what was tz:ensz.dereﬁ the bes‘k ax=-
pmnents of theses hmstmr1¢a1 works of 11ﬁerature eemprzszng the
mmw of me»"‘pwpa:w. R | |

e ‘nineteenth wmtury. hngnage J..earm.ng
‘ remltatian an;ﬁ ehctz.mary i;lmmbing.'rhe

tians, ﬁee:l.ensmns and grammar mlés,; ana translated sec~
ngnal dictmnarx or glnssaws“(al,p.&)‘




‘ GHAPPER II .
OF THE TRADITIONAL GRAMMAR AND rwmmm. mm»a
OF LANGUAGE TEAGHING ARD mmm

s‘*’ ? ’;vjv 3

If our prevmus n:hapter was an attempt :bo duserihq what
‘rra.dz.tmnal Grammar and %raditional Language Lemiugmetke&s worc,
the pur;_}use ef this ahapter is to show what crit:.ei.smf _amse to
pame the way iwmemﬁﬁeas on language and on MM learning.

m.aemfiem in 19 33 wrote:

“The large part ,‘wf the work of High s&mls and Gﬂlleges
" that has been dgwte& to foreign language study, includes
. an appalling wa 'ta of effort: not one pupil in & handred

learns to speak and to understand, or evea 4o vead a for-

gign language. The mere disgiplinary or #epansfer®  value
af learm.ng the arbitrary glossemes of a foreign language
can be safely estimated at almost pil. The realigation of
all this has led to much dispute, particularly as to the
methods of foreiga language teaching® ( 3y P+503 )

wihe pum.l who mkes up h;,s first Zama.gnm Bag  at High
School age or latery is likely to suhﬁtitut& ‘
mere repetmtimt and thus to meet half wey the in
teacher who 1 about the language. mataaﬁ of usa.ng ite

Between the two, they have kept alive the eﬁ.ghteenﬁh cenw

tury scheme of pseudo grammatical doctrinme ami pumlw-w
solving translatioa.” ( 3y P+505 ) |

..m:.theut discussing the walue of classigal and humanwts.ﬁ
studies, under which language learning of a certain kind might be
plaged, we find in these extrack of Blcmmfielé various amtwims
aimed at the ‘.Eraﬂz.tmnal Method. They will be the steppmg stwmes |
to the poﬁm:s of this chapter.

"Rith greater interests in modern languages for camn:’ma—-
. tion the imadequacy of Traditional Grammar Methods became
.. evident, Students who devoted years to the studyof a for-
@ign languagée were in most cases unable to use it.They de~
veloped a distaste for the 1angnage and aninferiority com-
plex abt language learning in general*" { 21, 1%1! )

I, ~ Historical Viewpoint, B

From a historical view;wznt. we can nnderstand the feeling

of uneasinesss

*It may have been the first world war, then Ameriacana in

. large numbers were put in contact with Europeans for the
first time, which really focussed attemtion om- the sad
state of foreign language teaching in America. Inany case
it became recognised in the 1920's that the deadeaing pat-
tern of language instruction, both in the classical and in
the modern languages needed a th@rngh uverhauling “{ By
P+d71 ) -

Various stud:.es. investigationgs mports aml remmendatmas then
arose« To illustrate the climate m‘; thenght we might mention the
Claseical Investigatiomn { 1924-1925 ), which emphbasises the reading
knowledge objestive But not recommending a d:wact or aral method
becanse of the lack of competent teaghers; and seeanﬂly the Cole-




. mmn Report ( 192.9 ), which emphasized the same uh;ect:‘we, leaving
the oral mastery as an "ultimate® cbjective.

II. Wiy They Failed.

| If one felt that languages were not being learaed as  de-
sired in a world that was breaking open, and if cne alsa showed
more interest 'in actual pedagogical situat:.ons,, in partmuiam the
'cempetence and role of the language taacher, the  eriticisms of
Blwmfiel& fall prm:ara.ly under three heads: pseude grammatical
‘ daetr:me, and pnzzle-solv:mg translation; no lemz.ng, aot: avan nf
reaﬁmg.

The “pseudo gmma.tz.eal dactrine“ was that

“grammar is often considered as a cryatanmatim of lmmn
logie, a set of concepts and distinctions in teyms of
which all languages should be described, a. set £ fmal
characteristics and correspondences to which all | :
should perform: In the VieW.ssswsssthemeost canven.i“
~ pression of granmar is one based on Lati.nq."(h P304 5@%‘

| Nineteenth century develepments in Muage atndy brnght ématie
' reversion of wthodox concepts. g

As Latin became a "dead" !.angna.ge and wmodern languages.
European and others, develaped to hecme the carriers of - eultnm\
too, one left the idea. of a perfeeﬁ ﬂn.wersal W, Ihim L eX-
pressed a value statement on ether langaages inso faras they ﬁ:&t- |
ed or &d not fit in this ane malﬁ. Wzth ‘the a:.seove:y of Paumi's
‘work a revolution in the techmque of Mguaga analysis took plaee,
languages, and parhn.eularly grammary were now to be anal;rzed
their own ﬁerms. Bach language was a eertm system, as we. shall ‘
see later, of forms; and a system which was uniqne. ‘ |

"Phere is no sach thmg as ’un;mersal ‘Grommar®,orat lnast
if there is, it is so general. au&i ‘zbstract as tobe mf litﬂa
o { & Fﬁll‘* )

“Eagh langmage @r ﬁialmt has :.ts emn nnique systam of be~
havior patterns. Part of this system may showsimilarities
to partsoffithe system of otker langusges,particularly if

 those languages are genetwally relatedgnut different lan~
guages solve the problems of expressian and wmication
in different ways.” { 8, p.11k ).

‘"Bach' language ‘sheuld be analyzed in terms of 1ts owngranw
matical siructure and not in terms of tatin or@reekor of
any fancied *Universal Grammar' baseﬁ on Eumyean s@mtie
veategorles.“ ( 265 p.89 )

W,y puvsens it was worse ‘than useless to try to force every
language into the Latin malﬂ.“ { 31y palt )

Meeseenss and the pr:mcz,ple was establlshed that every 1an-
guage must be described as it is, not as if it were Latin,
and not as some grammarwns ‘might think it ought to be.v

€ 31, P-ll' )
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Felson Framecis makes a ¢lear distinctionwhen he speaks of
~ the varlaus ways in which the word "grammar“ can be nsed. The word
#grammar® in what he calls “Grammar 1" is athe set of formal pat~
terns ia which the words of a language are arranged in or&er ‘to
convey larger meanmngs." { 8, p.113 ) He calls the second meaning
of "grammar®, "Grammar aﬁ, as "the branch of linguistic sazence
which is concerned with the des«:rxptwn, analysis, and formulation’
of fanmal language patterns.” { 8, p.113 ) And the third mean;ng
of "grammar" which he calls "Grammar 3% is “11ngnlstia¢txquetta.‘
( 8, psl113 ) |

' If the old grammar doctrine saw gmamar as etz.quette,mm
based on thought or hz.story. the nem grammaminvalved in the first
place the. scaence c¢oncerned with the aesariptian,analyslsandfhr—
mulation of fmrmal 1anguage patterns. and secondly wmth ~ "{he setr
~of formal patterns in which the words of a 1anguage are arrangaﬁ'
~ in order to convey larger meanings.“ ( 8, p.ll} )Thzs mme science
‘results in the necessarzly different analy31s af didf@reut 1an~
guages, in. ﬁifferen.t sets of formal patterns. 'm‘hz.s sci&nee *lmo saya

is. gndﬁé§criptlon of a given language must mma

k‘farm to the r) ;qn:.réiéents la:.d down for any satz.sfaatory scient:.f:.e

theory . whese are . J‘i%léimplmity, 2). wnmstency,sj cgmpletanegs
‘and 4) usefulness mr pred:.etz.ng the behavior of phenomena not
brought ander immeei:r.aee ebsezvatmn when the '&heory was Zormed.'
- Linguistic 6CLENLIStS sevess. s have found that, 3udgeﬁ by these
: enteria, the Traditional Grammsr of Enghsh is unsatisfw:tary.»
It :Ea.lls down badly on the first two reqmements, | ba:mg mduly
complex and glaringly inconsistent wz.thin iwelf." ( 3, 9«115 .)

‘ To give a ‘simple cnncrete example of thz.s . imonsistemyv‘ ‘
which has crept into the description of English, we have, for ime
stance, the parts of speech. Nouns and verbs are alefz.ned anamean—
ing basis: a noun is "the name of a person, place or thmg ! a
verb is "a word that expresses act:mn, being or con&:.tmn." { 31,
p«bO ) A prononn howevers is "a word that takes the place of a
nmm," a ﬁeﬁn:.tiun based on function; so tw an adjentive.‘ﬁe,wwd
whi.ch madifxes & noun.” ¢ 31, p.60)

| Phe new approach says on the other hand that ",.....n.t is
preezsely through the form of emr wards and seuteuees that we am-
| municate our meanings." On fwmal grmmds we would know af the
Jjabberworky senteuce " He blurped sm:.tahly,“ that hlurped is a
class II word { verb ) and smitchl:f a class IV ward. 4 adverb } -

( 31.p.62 )
The assac:.atmn of meaning to form is arbitrary.and there* :
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fore a peor starting point for the ezamination of an unkn@m lan-
guage, Moreover with a semant:\.c basis one tends to impase the most
- femiliar content stracture we know on the language to he describ-
| ed., We saw how English was forced ::.nte a I.atm or Greek: mold,

I1T.  New ebie'etives in Te‘aahingk based on New Réauzati@ns _ﬁf
. what A-Langgag'e s | | | :

The real:.zatmn of what language is was, the deeyest baak*
groand of these fundamental changes. The defm:.tmn that is per=
haps most satisfactory states that "Language is a system of arbn.-‘

~ trary vocal symbols by which «&he members of a aertam speech group

| cemmunieateu" { 19, p+»92 ) If language therefare is a system. this
system must then be found accordmgt‘?the prmaiples of sca.enee as
mentioned abeve. The old doctrine held that rea.lity and thought on
reality is a system, necessarily expressed in a sa.ngle way by each
langaage usages The English system however found the iatin model
‘meomstent and unsystemat:.e. an this basis therefare the system
of English that has been given canmt satigfy the intellectual end
of language learning. The new, um.que ‘and comsistent system of each
1a.nguage would have to be mzderstaaﬂ in opder to ach:.eve this end.
The idea of arbitrariness is alosely Xinked with this. Un~
der this term we not mly mean that eaeh latgnage: | {_
lexicon, the value of whose items; even if; ‘perhape takamrﬁverfrem
Latin, will be detemned hy the exieal system of the new 'lan-
‘guagey but. also tha‘k each language has goh 11;3 own appmach to
content, For grammar therefore there ean be no.a priori universal~
~dtys The weaknesses therefare of the ‘Iradmtmnal Grammar was that
it was narmata.w and daductme, a.nd that 1%' suggested nistakenly. ‘
| that usages not amendable to its rules were nngrammatwal in some
fashlonu ‘ . o ‘
If fermerly the grammar of a :Language was ‘nased on the

written language and in part:.cnlar on examples fmmﬁ cman arbn.tra«-
ry basis to hg ¥in literature, new views on :Language realized the
prmacy ef speech. It was ‘the oral language that rirst had to be
taughtg it was this language too that was the mater:.al far lan~
guage analysis.

Hoursesss the cmly true form of a language is its spuken
form of which the written 1anguage is a reflection.® { 1,
- P2l )

And soy -
nghe ealier view was mot a bemeficial wluenae on  the
learning of modern languages. No advance in the technigue
of teaching pronunciation could be made while itwas held,

 and studerts often found that they could neither under-
stand, nor be understood by native speakers of the lan~



: guage they were learning {1, Pual ) ‘

From the ym.nm.ples of the arbz.trariness and of the prima-~
ey of the oral language, the symbols therefore of langnage are re-
. presentative mot of other symbols but pt thg particular language's
 view of content or reality. The symbols of onme language  cannot
therefore be the representatives of the symbols of anmother lan~
guage, as the oral symbols of a certain I!.am’.‘g‘u.zigfé‘“1‘:&56I are mot those
of its written form. The oral symbols are therefore the expressian
side of reality. Based on this inslght, translat:.on. it was soon
realized, was unfit as methbd for the ~learm.ng of a langusge.

".sess a foreign 1angnage can be understood only by trans-
posmg it into one's mother tongue". { 20, psh8 ) :

it was based on the assumption that the expression system of ‘one
language held for all languages, and that therefore one could geo
from one emessian system teo another'. This was the weakness of the
build up of a compound system, which we saw, the tradltiﬂnal meth=
ods adoratedes = |

The fmal term of our dﬁfmtlon of langaage around which
we have centered our emtmca.sm is the word ccat-len.’ This
term suggests the use to which language is first put‘ and the meth-f
od '&herefore of teaching ite ‘ ]

Iz langaage is for the purpose of communiea :wn; it is the
language that is used for communication which mnst be the basis of
analysis and of grammar. The new insights infte la.ngaage . proved
that a lamguage was in a eonstant drift throughout its hmtm‘y ’
and so criticised thé‘ older notion which only sawthe stability of
language and its so called purity. Language that was effective for
its communication purpeses had to be the language actually used,
1angﬁage in its particular preseat. histaricalpositiam It was this
that had te be taught and learmnt, the norm of: gaed language was its
communication effectiveness.

The value judgements of the older apprﬂach had to be cor-
rected: effective language was that lamguage or dialeet that serv-
ed its contemporary purposes best. The idea that one language was
either more logical, cempiete.]beautiful or usefudr than ancther
language could no longer be validly defended, To illustrate * one
pomt in connection too with what we have’ said of the written lan-
guage above, we find that Helsen Francm makes an interestmg re-~

- mark when he s.ays that even the wrz.tten representatim of a lan-
 guage is a dialeet of. ﬁhaﬁ language.

‘ Wmting is a dialect of the Spoken fom. Emphaszs should
be on the spoken 1anguage since 1anguage is apeeeh.“ {8,
p.lﬂ.@ ) ‘



¥,  Fa Seching He{;!mds_.

'feaﬂhn.ng methods were to be raéh.eally altare& :Lf we empha«- :
size the primary purpose of language ase, that is commumcatiﬂm L
' Learning parad:.gms, declensions etc., as the Traﬁuianal
Grammar adwecated meant the learm.ng of words on'a senes as they
.mmld never oeeur in communication, Paraﬂ:.gms have "n@ eanneation
with each other or with anythmg else :.n the wurld, and’ mﬂ.y half
of these words ocecur occasiomally and some never at a.llin what he
- readss™ { 20, p.110 ) It is simmxarly unnatural to set ap a book
 dealing deeply with different parts of speech bafnre wmng aay to
‘sentences, as all language cemmnn:.aatimn fz-om the véry first oe~-
curs in sent;enees where ﬁiif.erent part.s ef”speech are neee_ssam.ly_
founds ‘
eccndly, learmng abaut the language in the form of rules
te be apylied did mt mem the learning of be:mg able to use the
1anguage. Bledd says that one ".nu learneﬁ h.ttle or mthmg ahmlt
the smnﬁ pattex-ns of their own sgeeuh, the m the:.r worda were
' formed ar the selectmn ‘and arder:mg of their wards in phras&s and
sentences;" (31, ps7 ) And Robert Lado says:

“Phe ability to talk about the grammar of a Jaagnage.to ro~
‘ e¢ite its rules, is also very different frem the ability to
. . speak and understand a language or to read and write it
Often those who can use a langnage are unable  to recite
its rules and those who can recite its m}.es may be unable
to use it."” { 21, p.h y

‘2he :mles, if they had to be 1eamea,weum have to be got
;nduat:wely out of the lesson that bad been 1earneﬂ. By induct:mn
it was stressed that these rnles were . dependent on the actual usa
of 1angua,ga in communication at a certain state of ﬁh& guag

dnft, and not pre-gxmtent before actual usag - TIRR

, Thirdly. all language laarning would hava t-a smt @ft’ fmm
the aalmwledgement of the primacy of sgeech,as speaeh is the ba=
ss.s oi’ all eammnnieatian‘ Here wo migh# ax-:.tma.se what Abercwmb:.e

says:

"It may be true that the spoken language plays quaatitav—
tively the more important part in the everyday life of the
- majority of us; it is not therefore qmlltatively mre m-
__,port&ntq'* ( l, p.aa ) .

Ve however hold that even’ quahtatz.vely speech :.s mora i.mpartant-‘
speech ::.s prmaryz written 1anguage is hut arewhentatxan there-
ofs , : - |
- Thls be:.ng 590 the place and methﬁd af teaching ~reading
mmld have to be reconsidered. As Moulton says. , ‘

Mprsen; : teach:mg him to read it was a totally different o



i3
and quite separate pmhlam and it taken up at some later

stage in the language learming process —— if.inﬂeeﬁ.them- .

was time for it at all.™ { 26, p.86 )
Jeawts@n says too i:hnt. the whaim of mrda tamt mt M,

- ods tmgm;
' Hesnnsns WOPds mmnm.ng to metm atyxe, ths.ehara bun*
dled together with everyday wordlse" (.20, ypuw-aﬁ 3

The Direct mmmaa gsays:

esesees NOthing S0 do with the . waahmry of pwtr;v ( e~
lsborated prose ), they burden the memory,”(20, PP+19-20)

Words moreover have to be taught ia context. If theold method was
item or word centamd and aﬁmeateﬁ the learning of wordlists to- _
gether with their transiatmn in tha mother tongue, the communica~
tion situation of language demands that words be learned in their
actual usey in the context namely of the situations ia nhie!a they
can be used, as woll as in the context ml.th other words. The mean~
nings of an ae'&ual utterance is deyendent nat on the sum of a cer
tain number of items placed one aztar the ‘other, but onthe struc-
tural mlatians too of these diffemm items, Ma J.auguage is not
made up of s.sax.ataé words, but of mrﬂ granps, of 'speech pawmms’
of sentences that mean something". € 25, pelh ) m:Le moreover the
actual meaning of a eertai.n 3.ew:ica3. item used is depenasutmwn«
text too. It i& this wumt that we might say which gives the
“wmtaﬁanﬂ of the word used. i*mmlmim themfam cannot be a

valid method of teaching mnguaga

“mumnn- almost word for mrﬁ trmlat:wn :an t!m tmﬂ.@n
and from the faraign language imr.o the Mhar
tanguan‘* ( 7s povi ) |

%ﬁh@lﬂgiaalln the tm&itmnal w AR ‘mtlwd of lmlgaag&
eauhm might be criticized too. =Wﬁ$¢ wwhahit,mmiam-
iy mwed in by its users. Language lammg muat thsremm be

based on habit formatiol snd on unsonscious wse ef the wrpress
system while one concentrates on what he wants tosay. Zraditional
methods with its "puzsle solving®™ techniques overstresssd the con~
scious choice of language use, and paid no attention of any kind
of exercises that encouraged habit formation. '

Summarising we say that the treditionmal mtheé was insde~
guate, both because of the new objectives of langamge Wning. as
of the walimtw that' even for its own humisuu purposes tra-
ditional grammar z‘aﬂem it failed because of the “msaw!n grasaate>
ical doctrime® at its base, it failed because of i.’ca neglwt of
~ speech as Magﬂage & mosd aamplata amyreasim.

The next ahapter on the Direct Method will give a picture
of how thome failings wore mel.
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GEAPTER III
THE DIRECE MEPEOD

Po pinpoint the date of the beginming of the Direct Meth-
" od is an impossible task. We have mentianed th&"firat: world war as
the gecasien which éwakened interest in Amerieacamimr %o this, thé
Direct Method was considered and develnped in Buropes ( 21y pe5 )
JeSpersen, one well-knwn representat:we m‘: the Direct Method move-
ment, published his book "How: to Teach a Fereign Bangnage“ inl%‘u
i survey of the historical background, the first part of
this chapier, will show iww and where a new method was aomfmg into
existence; it will be follewed by a more systematic analysis and
description ef this methed. ‘ ‘

Ie ‘Eiﬂ:h@t‘iaﬂd Béckgromd;

- In the follmmg pages we yrapose to give & shartrun down
of Mallinson's i‘irst c.hap’eer “Historical Perspective} emphasizing ‘
partiecularly the d:lfferent ideas, tamnalugzes, approachgs,methﬂ “
ods a.nd techm.quas tha'l: are to be found.

Hichel de Montaigne ( sixteenth eentury ) says that the
best way to adueate & acbleman of his day is ule cmen:e e!es homn~
mes™, to laa:m mi;haut book, grammar, beatmg and tears. ?hat is
via the Natural Hethod, ( 25, P2 ) The prmipleaaf ‘direct ssso-
ciakion hetween mrd and object and that of presentigg grapmar ins -
ductively, that is frem sentences at first easy and gradually be~
coming more wmpl:.cateﬂ, was -g-z.ven by Jehn Amos Gomenius { seven-
teenth century ). The latter furthetmore advocated the iatroduc~
tien of pictures in teaching, on the érinciple that one first has
to see concrete things before ever being able tounderstand for ia-
stance abstraat rules of grammar, and emphasized practice, imita-
tmn, repeatz.ng, copying and reading, koak:e (seventeenth century)
says that ”hnguages were not made by Rules or Art, but by Acci-
dent, and the Common Tse of the Peaple weverss If grammar @nght te
be taught at any tme, it must be to one that can ‘speak the lan-
guage already; eosos® { 25, ppe5+6 ) In the eighteenth @e’ntm.a‘a-
hann Bernard Basedw emphasmed the fact that education should be
. according to Nature, practical in content and playful in meth@au
Furthemere that reading should come after speakin, ‘,an& the gram-
mar should u@t be introduced until later in the mmrse. ?hesze new
ideas hewever were mot put into practice in the azghteenth and n:‘mew
teenth centuries: teztbmks emphasizeﬁ an absolnte nimam of Mal |
work and based teaching on a d:r.sm.plmed’ mastery of grammar and |
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syntax. The next push was given by Franwz.s @win (nmetaenth aen-
 tury), who hrought in intense act:z.vity and dramat:.zatmn of seén~
tences he gave ta e dr:.lled. His meth@& was psychalegieal, hemg
. based on the assacxatxan of 1ﬂaas, on mental imasarr o, 2 kmnd af
vague interim: awaraness —— and on explm.tmg centres a.t :mtarest« "
We might crmtinze hm wtense use M’ traslaticn an& h.ms mingling
of prame:.ation drill, with wr:.tmg and readlng. , o
It was Wilhelm Vietor ( nineteenth cemtury ) who stresseé

anew the spoken language as the basis of leax’m.ng and thg leamﬁ.ug o

of meaningful mrﬂ ‘groupss spaech patterns and sentemes. ’Ewk in
Gersany, pmgresaiag into the twntieth contury, made for mare de-
finite and reangnwable patteras; we might mention as examples: .
‘mere attention on, ‘and work in, phanet:.cs; 1ndn¢tme association ar‘ _
waabnlary and grammatz.cal forms ; more gra.‘eé read:mg passages aud .
notranslat:mm R TR e PR TTE Ll
Enthusa.asm for the New Method w3as tempered beth. by advo-
¢ates of the intellectual discipline of language learnin

aml hym.‘ '

the fesling that the method was mot achn.ev:mg its avowed ab;@ﬁ-.

tives, Mes felt that success deg}emie& too mach on  the quahfa@a* .

f:iens of the actual language teachers. inwlveé.* ?hat the m.rect‘ .

mthmd fell inte disrepute,. aand that men aﬁmaat-ed a8 “empromise“ L

method will be the subject of a later chapters . |
E‘rms defs.ned the Birect Method as follews:

#Phe }Birect Method is a method of teaching a language es=
. pem.ally a modern language, through conversation, discus-
sion and reading in the language itself withoutuse of the
pupilts Mguage, without translat:.en, w:.i:hont the stmly
B ef :Eomal grammar.“ ( 15, Pe? ) o 4 )

. 4 'ﬁ}stéﬁati«; Description and ﬁ.nalg'sm of theDirect Method

Phe historical survey mentioned above was meant %o suggest
different ideas leading up to a better imsight inthe mrea:t“ Meth~
od of language teaching.. ‘We prepose aow to g:um a more systematm
ﬂescr:.ptmn. B C : ‘ :
‘Lado summaa':.zes ‘the first assumpt:mn af the m.reat Hethm%
as follows: " _ ‘ O RN TS E R T U

- "Learaing a foreiga 1anguage is the same as learmg “the

 mother tongue, that is, that ‘exposing the studeatsdirect~
iy te the foreign la.aguage mpresses 1t pariectly upon his -
ma#“ {23, P-§ )

One leams a £ore:1.gn m@age as one learas eme's mwer ke guew -

” Phis is done by amw ‘exposure, which im;rresses the langnage on

the minde. :
' npirect contact in meaningfal situations.® ( 21, palt )



. @Gurrey reports:

 "fhe Direct Methed is not prmperly a 'methw&* at anm
is a prineciple, and it is one of the main prin &
psychology of language that e¢an be mew}.y mlat;ed w -
: classmam procedure.” { 18; pp«26-27 ) -

#yuraeees the principle may be ‘explained as the. aaawn.atw‘
ing of word with thing, of thing with context, andof con~
. bext wmh expression in the new language " {M, pp«Zﬁv-Z‘? )

ﬂmantext may be idea, event, or whale situatiaw hut the
fullest applieation of the methed is the asseciabing of a _
. complete thought expressed in words with the real experi-
ence that womld give the wcasiwm a.nd: mpnlae for tlm
thoughtu" ( 181 PPA%‘*Z? ) g S

L Mausseens the word has been asswiated u:.tha wmplete con-
. jext s«sss the word has been enwuntereﬁ ina mntext ni 3
real life»" { 3.3, pp*a&-z? ) ‘ ‘

Laagmge lemfmg is thus aawmpanied by aenrse yercaptmn, intarw
est and &nj@ment, The learmr theremremters imaginatively into
an ineident aa :i.f it were: a realitys there is m need af nas
"#mn or translatim; thinkmg and speakmg hahits arebuiib up si-
multaneously. Language\/signifi¢antly and purmsa.f 11y; “langu

is used to find out something that the spesker reall
knowy as it mmld be used in real ln.fe." { 3 3.' pwﬁl 3

Mnguage 1earning engagemen's, intez'esm jny. a@tn.uty't@gm era.n
the develapment too of mental habits. : R
The aifferent namas given to tha methﬂﬂfsuggest sume af xts
views; : ' ‘ ‘

‘ ‘"It is_ nat one thing but many thaf: we have tm mfam an&
that Z¥ is the reason why the rafomers themaalvea fall i
to so many subeparties.”. ( am pad ) |

The names az'e { 20, ps3 )2

1. the inuuit.we approach :

2, the natural method whick has mo attituﬁe w abjeats {:aw-
~ do)s This is to consider learaing a foreign lang

. as the process of a child 3.eaming his- mwther
3+ fhe rational method :
4, +the correct method

| 5«» sensible method _ S5

» direct method ‘

?.._ "the phonetical method, which inﬁieates smnath:mg M its

character, but not nearly enough.

8+« the phonetical transeription method for phﬂnatms and
' phonetical transeription is mot all.

9, the imitative method which emphas&zes anether pointy
16+ the amalytical method { as contrasted with the con~

| structive ) could perhaps also be applied ‘to -other

methods. .

1l the concrete methody which salls attention to amnef
- thing essential, but so does '&he G'rerman “ansehmungs-
. methaﬁe“ toos

12. the conversation methad, which pehinds us perhaps too
- much of Berlitz schools.

13, the new or newer method { lado and Jespersan }




14, m&ére richtuag in England
15« the reform method ( Lado ) : ‘
16, anti classical method, which is. elzmsy and stnpi&ly}

‘ negatzwe.
37, anti grammatical methed, uhixzh is a:lmsy and stupidly
_ n ‘gative. ‘
- 18. apti translational mathml. which fm elmwycana stupid- :
NI negatives - .
19. oral method, uhieh w:hll be given smne fnrfbmr remk,

*Rm;er in this chapter.

Lado says that a.ll the namas he has mentﬁ.uned;the nat.ml mth‘ dy
new methoﬁ, refarm methmd and ara.l method can b& referraﬁ%ta a5 :the a
ﬂireut methuds t»r the Eireet Hetham ’ gL

on the assumytmns mentmned abme and on the bas;s of sug»

gestions which the different names Rave afi’erad +the fellowing con=" £ =

clnsions on a.ma, methods and teahm.qnes m:a.ght be ﬁram. o :
‘I‘he ebvious aa.m af lanm iearnmg is its wse, the paa-
si.ve skill of ba:.ng ‘able to understand language imnse Spaken by a -
nahve speaker, and the actn.va skill of ha:mg eapabie of making
qmaself understaed as one native speaker m\ulﬂ mmmﬁnmate t:a an~
atheru ‘Ihe ae@ent is put prz.mamly on speech as the fzrst‘ objea- o
&ive, ise aetive aral use. as a ‘basis of further obje@#xves in
reaﬂing ‘and wrztﬁng whick may be aﬂﬁed; The word "addeﬁ" ‘however
' neeﬁs ta be qualif:.ed. far, if one Wllws stm.etly the prinm.ple ‘
of learning a.s a ¢child leards its mother tangue, then :l.n the ara.- "
g:mal stages‘ no use is made af the written ].anguagems sweet saxs |
in bis book “The Practical Study of Langaages”. found in Palner'a o
bwks L

""" Mhhe . purely oral exercises of quest:‘mn and answer m the
foreign language should precede any attempts at writtem

- reproduction of what has been 1eam&, partlyan the gener- .
gl ground that the fixed associationsof the ear should pre-

' gede the secondary and perhaps variable asswiations of the
written form of the language, partlybecause of the fagils =

:.ty and quiclmess which they can be wrked. They ‘have the

asthod, amnaugn the m.ll be ten
preceded by syskemitiec training da p
g0 in the highest degree stimmlatingte up =
velop gquicknessy wemwaa mﬁ miml, ami tha power u‘f abaerw- .
vationa® ( 27y pe3 ). -
Hwevér, ‘as appeared mlearly out of the histarmal skaetnh -
given, reading, i.es contagt with the u&tten :i..anmagﬁ.is

‘ \M.‘t@nv‘intmameé in the early stages; it is a wital part
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of language besides being an introduction te ‘thve knowledge of the
people and theu' eustoms, institution and ways of life.One empha-
sizes therefore pieces nf read:mg that are ta he well ehasen nat
primarily becanse of hngmstm content but rather because af eul'-
' tural content., . ! . ‘

4 furthef aim, " 'baséd on insighté shown. to bave grown hﬁ&a |
torieally, is to tackle the teaching situation psychologma}.ly P
‘i.é. thrmtgh direct asswiati,on of words and sentences ri‘r.h ‘their
meéaning, The laarner is. act:i.vely engaged in the subjeat being )
learned, and ET S :d thus by dramatizatimz, demuzxstratmn. use -
: of concrete si rell as. am:al and visnalalds, These si=
: tuatiaas must ba mingfulﬁ e S D
' mz this hasi _J,-he hmage taught J.S always in the form
| oi‘ aommnnicatmn. e

‘®e ought to 3.ea:m a language. through aamsible eemmuniaaw
tions; there must be a certain connection in the tlwughts
ccmmnm.cated in the new language. Discomnected sentences
are but stones for bread; s... Indeed not even diswnnect-
ed sentenses ought to be nsaﬂ, weest (20, psll ).

Jespersen then says later that it is unwise ta put into’ praetice
the learniag of d:.seonnec.ted sentences as theraby sound pedagegi-
cal prmeiples are neglected. ( 20, p.l% ) ' |

' Because of this direct contact ( Lade )aith the language,
the ‘B:i:eeé:t Method does not allow any use of the mother tongue or
of tranalata.an. The use agfthe formek, eitherin the form of expla-bg
‘nation or as matter for aompaz'ison, wanld go against the ﬁireet
situation methed, W ‘1e the use of tra.nslatwn wonld stimulate the
use of a Recupound system" in whmh there wauld not be direct as=
sociztion af reality to symbol, but associntion of the symbals of

one language in those of tke other.

As the child learas uncenscn.ously to speakand use the lan~
gaag ‘ ;matically, not in such a way that grammar :.s first pre-
sented and then applle&, but threugh tr:.al an& ermr, th.mngh use
and correction, &0 the fore:r.gn language learner too will start with
the actual use af the language. from which :.nﬁuctively the grammar
‘will e nbtmed-. There is no place in the Direct Method for the
ded.nc‘!;:we grammar. Based tco on this use of language ass;mken and _
accepted at a certain mement in the hxstery of its " drift " s the
grammar thus mduet:.vely presented, will not arise out of a pre-
conceived general idea of what the grammar of this language or of
language in general should be, but will reveal what is awtual in
ase at a aer‘ha:.n hlskomaal stage of devalnpmentm ‘

To sum up what so far has been said, we quote from Jesper-

sen:
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“Language. is not :—m end in x.tself, ess it is a way af con-
neehwm between SOULS, e»s it is the most cemplete, the
r:.ehast, ‘the best means of communications; ees { 205 pat )

. uPhe purpose of lea.rm.ng i’areign hnguagw, then,, mist be
in order to get a way of communié¢ation with zalaaes ‘whieh
our native tongue cannot reach, ........“ ( 29, Pe5 )

-"....“u. it mnst nat be. overloaked ‘t‘-hat ev yithing whimh
is learned w::.th a sensible end in view, and’ acaomdmg to,
a sensible method, tends in itself more or less: directly
to develoy valuable faculties, serasrnsoeses® ( 20, D7 )

, If we have thus far given the salient paints of the m.rect
Method as a. react:ion against farmer grammar trmlatmn matlmés ¥
it must hawever be remembered, as Lado pmnts ocut, "in supplement-
ing and adaptmg it to different pupils and sitnat.was,tha m.rect
methods evelved and cha.nged." (215 a5 ) It uodld be intere ‘
therefore to_,ﬂrapm"t or the views of Palmer, whosas Lado cantinnas
, asx oral drills, that are the Braﬁemasnrs et
the pamern gwm In this may, ia the hght of fnrther ‘devele
Coprents in languag earning study, led by one who for lu.a method
uses the term Oral Method, ‘a elearer nnderstanﬁ:.ag uf whai; one hﬁlﬁ“
to- ba the Direct Hethmi .might be got. o o ‘
. Por' Palmer, fhe Bn.rect Methed éoes not p}.nnge the student
into the spoken language without having to do any. praliminary bwk‘”' 4
. work nor deoes it primarily stress assimilationm of Ianguage materi--"_
al by ear, It is the method of one school of Reform, ﬁhath of the:"
Eﬁucatz.onal authorities, inspired by what Jespersea aal&a: SRR

W,.seeesy the highest purpose in the teachingof languages 9
_ sseesscss the access to the best thoughtsand institutions -
‘of a foreiga nation, its literature, cultare - in shords
- the spirit of the nation in the widest sense af. the wmﬂw ‘
{ a@q Pn9 )

Hot particularly ecmaerneﬂ n,th atmtarm pnrpeses, thz.s sehwl o
tended to gonsider modern languages as an aéjunct te modernstudies,
with strong amphaszs on the :.dea]iativt pur:mses wf a lingm,stiﬂ
program: - RS -

¥ - to 1ay the fannﬁatien of aahalarshmg,-- e
- %o develop thought and taste. thrnﬁgﬁ‘the atnﬁy "anﬂ“n'”
practice of the use of. language as a fine arty; R
- to develop imagmnathe sympathy thraugh the" study )
- literature. in a historical and. aamprehenszva viewsand
- to be a means of ecmplete eulture enlnghtenmenb" (27v‘f

pp.3~9) N
For this scholar, as mntrasted to tha ;practical lingm.st,the a:hw

~are humanistic, la:ngua,ge is mastered pot for immediate ~ purposes
but because langiage is an a.n.strument of culture.

In the methods tharefare the B:Lz-ect ﬂetho& exeludes the use“
of traditional érthography for the ‘first stage; :_t spem.fles that
reading matter shall consist ‘of eoanecteoi texts, dn.al@gnes," de-
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seription and narratives, all as easy, natural aand in‘&aresting as
possibley it pxuv:.ﬁes a prmgramme of matter %o be assimilateé con-
sciously; it develops the pupils® power of analysis and synthesis,
it allows for the supplementation of ear work by eye work. .

What the implications of this method mean e¢an be seen ’by
contrasting it to the Oral Method as advocated by Palmer.The lat-
ter is that method in wh:.ch the student is’ plunged straight into o
the smken language wit!mut doing any preliminary 'wok work. One
mixes with native speakers, listens, aecuatm aneself to heari.ng, |
fames oneself th understand, imitates and memorises anditorily.
| There is no grammar study, written work or canseieus analysw; In
actual practice hawever satisfactory results depend anwha“t is eall-
ed “ebsemng t??e wles of the game"; for a.ns*&ance,pmper obser«
vation, proper habit famatim ete. «

DPr. Hs Sweet aﬁvoeateﬁ the precedence o:r oral exawmes,
partly on the general grmmﬂ that the fixed assaeza‘kian @f the ear
should precede the secomtary and. perbaps variable asscaiatiws of
the written forms of the langunage, pa:rtly because of the facility
and ‘guickness with which they can be wm-ked. zhese exercises give
the best traiming in understanding and in pmduction to accuracy.
and case; they are the most stimulating, and dmrelay quiﬁlmgsa,
presence of mind, and the power of absewatwn. | |

The B:.rect and Oral Methods are therefare not synanymws
tems. For the latt.er. Language mastery means the aaqm.sitmn of a
working knowledge of the language for immediate purposes, so *&hat
one can converse %o native ayeak,ers, naturall;y, fluently and idio=
matieally; so as to awitken their sympathy and canfidence. (27 vm??
As methed, it makes no use whatever of the written fmm, there is
no reaﬂmg matter, the pupils' powers of nnwnseims ass:imilatian
are trained and developed, the pupils® powers of memm'ismg a.nd
kabit famng are hzmght into play, all work being naaided ear-
 worke Though admitted that the Oral Method mn.ght be an. essenti.al
yet preliminary stage in language learning, its defenéers maintain
that it will reawaken"reeducate those spontanesus. capac:.tz.es for
Language study which are inhereat in the human racey. those innate
puwers mam.fested in the earliest years of ehzlﬂhaod,hut whieh are
generally allowed by disuse to recede into a latent state.™ { 27,
.11 ) Furthermore Palmer continues that the Oral Method should
rarely stand aléné; it should be msed in proper e@orﬁimtim_t with
a more complete program of linguistic study, a 'gr;ag‘ram which will
also contain a due proportion of written work. s ‘

The éustﬂz.éatmns of this Oral Method are lmteé as fol-




lows:

L that learning to speak a langnage is by far the alwrt-»
~est road to learmg to read and write it} i.t 18 an art

_which the every athar art, must be aequired by practimu

2s that it is able te bring. ab@ut a: mntiﬂal maatery of
‘ ‘Bpaeeh, mrrect spaken usage, wkich, as sme hol&‘, has e&- h
ucational besides more utmtarian mpartaneeu ‘ o
Se that it takes inte cansiéeratmn the pupils natural

. gift or dispasa.tmns‘ '
4, that language is learnmed in its natural setﬁng,in mw-
.. - tivation, in ceatext, in full sentences { not is@lateﬁ u-

- mits ). , n ‘ |
'5, that memorisation always grncaeds thraugh art:.culatiem
. The Direct Method therefore was a serious attempt tobetter
- ‘language learning in a changing | W@I‘lﬁﬁ wher act g
niaatim between different language groups was be@ammg o fﬁre- :
quant. The value of Aanguage learm.ng for xeas a‘billtam.an W" ,
PoBes hewever was also ackmwleéged. ?his new methoﬂms a mdmal
break with the past; we shall now see. that it was m& t}m ;tirst.
-.s%ep . mwar@.s bettar motivated and planned language leavningm the '
futures . . ‘ ‘ : & ‘ '




GEAP?ER v 0
THE FAILURES OF ?HE,EJEWGT ME?K&&
- Phough the Direct Hethad was at first vf:iaely acglaimed, its
‘mmparata.mly short life proved that it ﬁm not fulfz.l the expec-

o bations that :.t suggesteds As the next nhapter ‘has been planned %o
. deseribe the mast modern approach to language taaahwg and leara=

ingy the purpcse of this chapter is to suggast a zmmbar nf eritz-
L eisms, BO expia:m the somewhat rapid failure of the ﬁz.mat Methmé,
'Most of the teachers will confess to having tried this method with-
out much success and to have fallen back on ‘a)me%’shoﬁwh@é& concern
- s memorising grammatical definitions and rules u,af gorrectness
_ together to & good dose of translation. ( 13, Pe275 )

"It is aot encugh, as the followers of the lireet Hethod
‘ camplaeenﬂy bglieve, to go on using ﬁnglwh in the c¢lass-
room to the striect exelusion of the mother tongue and hope

" that eventually through some magical prmeas theymll pick
‘mp Bnglish." ( 13, PP.2?8~2?9 )

"Such a process of presem;ing a language ta the learners ,
is bound to be lengthy, wastefnl ‘and :meffwient. « 3.3.
PPe278-279 ) .

- Witk this general statement as arz.tz.cmsm we woﬂ.ﬁ arrange
our eriticisms nndez- the. f@llowing headings # o
I. Griticism from the more psychologiecal point. ef view,
11, Gritieiem from the more linguistic point of view.
11T+ eriticism from ‘the ‘more pedagogieal point of view.

f.  Criticism from the More Psychological Peint of View,

- Gertain. #eryw important considerations concerning the teach-
ing and learning of ‘a second language are ignrored by .the Direct
Method. Learning mme's first language seems so easy that language
teachers have sought to duplicate the processin teaeh:mg a second

angnage. This peint of view has its many flaws. . |
‘Rivers; in "The Psychologist and the Faren.gn Language
' Peaching®, points to the first differemce, namely in that of the
organs of speech, In learning his metherutangue{,the ‘,e‘hi_l'd starts
 very early, his speech habits are still in a plastic. stage;' { 28,
‘pﬁltl ) He is d:sewermg the possibilities of his own organs by
means of mtating what he hears:; later he produees sounds to ex-
‘press his wants and desires. That a child can,lgam to use these
speech organs for any language that is first ﬂffe«’f'-‘ed‘“*“ bim, is a
well established fact. Moreover this physical maturation takes
place simultaneously with the formation of conceptsand the devel-
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‘apment M the fwms of- s:peech of h:.s cemmmty. The mmam.m and
ase of h:.s speech organs is theremre part of a more mtegrated
whole; with as basis the production of and experimantatmn with a
numher of sounds, which in connection with what he hears. wzth'
what he tr::.es to imitate, and with what ke f:mﬁs as useful or not,
gradually became nore difzerentmteda Some are fnrther n.gmrad,
thez-s are strengthened, and, as Fries points aut some nore general
. areas of sound are gradually subﬁ:w:.ﬁad f0. pncduee“ -the s}awifie
speech sounds o phanemes of the language that is being 1earntv'
( llh pp&‘?—é& H | | . .

‘ - The speech argans of an a&ult learner, an the mther hanﬁ, -
have thmugh this pmcess bemme smewhat fmﬂ. 'rhe pmdn&t;wn of
. new snumls ax' the mther differmtmmn n.£ neuessary of 1earned‘
sounds slem ds new physiaal acdemﬁatmn of h:r.s speech organse Phe
Eoglish £ %.J [ é -7 for :.nst:anee is a problem tar the = Javanese
:‘leamer;«, versa tw the [ o] and £ & j The Javanesa learner
“‘uf Enghsh has w laarn two new sounds ; the English learner of Ja~
 vanese has to split the ohe phoneme /o/ / of English intm two. Bep=

o arate @avauese phanemeeu 'rhe ﬁmum alusters Zm.kensa :grwuee probe

lems. Hew speech habits have therefem to be learaed by ergans‘

whirsh have already somewhat settled aecax-dmg fm the system and

hahz.ts of the :tn.z-st languagm Raceptmners to nem ases mplﬁ.es the e
taakling of older established habits. e e
‘ o secendly. in native J.ang'uage laarnmgg the em.:m fms aenw
. gepts af ‘the enﬁrament. Here too the child's mi.nd caxu be thmxght
of as a “tabm rasa® { 21, paé }, there is mt}u.ng tha.t gets ia
the way af learning, the structures of his langmge are preeiselr
what teach him how 1;@ think, and provide the mterials _gp_ think
' with, We will not discuss further here the relationbetwsen the two
.substructures of X.a.nguage. namely expression and eaﬁtent‘.; and how
the one mﬂuences the other. slear hcwever is that if these twe
are built up szmultaneeusly in the child laarninghis mother tonguse,
thie is not the case in an adult; who has alraa&y zade habitual a
structure of axpression and a2 structure of content and tlm defi-
nite assogciation between these twos { 174 peb ) ‘

~ One therefore speaks of interfei*en‘cev and of - transfer in
adult language lsarning. |

“idded diffieulty in learnmg a sound, word or wnstmc -
tion im a second language as a result of differen@es in
habits of the native language® ( 2%, p«217 ), and "the ex-
tension of a native language habii inte a target language
_with or without the awareness of the learmer. {21, pu222)~

It most anthars ase these two terms in reference to hnguistic pat-
tems. we m:.!ght say that psychalogleally they are worth wnsidera-



24

t:.on tme. Whiie eertain “nabits in natn.w Yangy age leang have
been’ iome&, they will mterfere in the d:.ffexent problems amsing
out of a dii’ferent s:,tnatmn in secan& ‘language learning, and thas
create in a very dafin:.te way, a measare of tmnsfer :uzthe 1earn-
ing of languages. " | ‘ IR ‘

| A further%sych@log:.cal factor in Mguage 1eaming to be
| cans:.dered is that of motivation and environment. The mfant has
a teemendous desire to commmcate. He has needs he wants sup=-
plied. He is anxious to gain the attention and share inthe activ-
| itges of those around him, The child legras to talk because society
- makes that relatmely effortless response extremely warth while*
( as, PP.102~103 )

- wPhe need ami urge to cemmcate thrmagh language to i‘ul~
£il1l the complex needs of a human bemgareaeans‘hant stim -
' ulus to-use langaage.“ ( 21, pn&‘@ )

The child has the wmpeumg necessity for learm.ng Bis mother
| ﬂtszmgue, that of his exs.vﬁmnment, because he is. quic:k to- pe:reezwe
that at every step he is dieapped by the fact that - he \Ganmt
eXpress his needs as effe yely as others in the fami L} r de. When
‘once a perfect medimn af expression has been acquz.red, t-hw com=
pell:mg ne&essity is no longer present, The new w-be—learned lan-
‘guage will be even strang;e‘ gifficult and seemingly use‘ s. i'here
may however ‘be other motives to spur him on, vim. desu;e ,to 1eaz~n
ancther language, to please parents, m get good paids etm, but
there are not the motives of the child. The situatwn of the seg- |
ond language learning is therefore different; there is the sympa-
thetic home enviromnment and the more discipiine@.: _sometimes un~
pleasant but always more demanding enviromment of the class. The
gradual perfection of the communication process is dii‘ferieat tooy
an adult learner will from the very first be thmted in his lack
of knmrleage and he must be willing to retu:m in spir:.t an& in pro=-
duction to anm earller stage of learning. &he Joy of the child will
not necessary be present in that of the adult 1earner. Po . dare
humble hmself to mimicry of a teacher remainsa challenge for the

adult learneru ‘

¢

I1.

k3

Gritiaism from a more Linguistic Paim ‘af Yiew,

While a child moreover learns his mother tongue  without
conscions awaremness, this is not so for the adult learner. This
brings us to the second set of criticisms we m.ght farmulata, that
is, those from a more 3.mgu:.stn.c point of view. g

Phe ¢hild begins with smple words which act as aumple’ee



sentem:es, and the meanings of which are unéersww ms‘
names th:umgs :mcerrectly wh:.le fn:ming eategm.x

.'aml thia is emnsa.dereﬁ "c,nte“ € at. p....aa ) by t"he many kpatients

He must repeat these accurately anﬁ pmmume elearlya eﬁ[ham' mt

experiment with new combinations and analogiem Ei& mistakes are ‘

| not “cute® hut dangeraus in that they re;oresent ﬁe@remental, not
| meremental leamxmg.‘ The task therefmre of tha a&nlt learner is
beth _psychelogmally éxffer\ent :m that hm&sxtua.tion andh:.s learn-
ing differ from that ef the ehild~ hnt linguista.eally tw, as  he
is from the very ﬁrst expe‘-teé to produee ewmplete sentemam ‘

o ., Another lingm,sta.c a,speat mrth eansideratmn :LB the reas=
‘;soning that holds that because a child 1earns the ear ané tmngue‘
nthont the snpport of the eye, for much it z.s physieally mt yat

_ rea&y, 8¢ the aﬁu}.t too m:zst pass thraugh the same stagas. We hawe ‘

, hwewr mentionecl that in praemue hwever the pesxtmn of reading
or of contact with the written language has matbeen sa clearly de-
f...aed, so that Laﬁe aays that the Direa'c Methcd deter:.oted Low
. warﬂs a mere ﬁea:hmg of reading. ( 21, p.5 } A legitimate v‘:ase

_m:.ght be made out for tlw arder of the fwr l,anguage skills lis-

tening, speaklng. reading m-s.ting will reemxrse to infant learn~
ing, thouhha as Rivers has comludeﬁ after a lenghty mcussiam'

- "such auazc:.ons use of the written scriptinaﬁsmiatim 4
to oral practice of the language, finds ample snppnrt in
ps:mhﬁlegical theory.® (. 28, Po1l& ) .

III,  griticiem from the More Pedagogical Point of View.

Farther, the Direct or Natural Method may be criticized
from the viewpoint that its‘ advocates bad mcleariﬁeaof the con-
eept and of the gradation of atrucme and materia:‘t;s* "‘ane who “has
maatered the mother tongue bhas ‘procured a set of habmts. which,if

he is nob aareml, will be transposed ‘-;m the new langnageme mght,:

cite the following example at some length to slmw where the diff:i.-
mzlt:ws lie, and see in what semse, as earlier qnateﬁ, the method

~cam be wasteful and uneconomical.. choiee of mafserial n.s not based

an a sound seientific basis.
In the Indonesian 1angaage we have the sentexme.

| and ampathetm taachars, wh:u:h am canemnally amand,hwm ‘He.is
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2, Sakitka

3+ Al sakﬁ.t?

which is rendere& in English by:

4. Is Al 121 7 mr

S« Ald is 411 7 , ‘
whereas the meaning of the aentenees are the smthe fama af both
‘hnguages are different. There is first the questian ef intmatim-
only sentence (3) corresponds to semtences (#}aml{ﬁ)u mrthemere
we see that Indanesian has the passib:.l:.ty of usinga function wor& '
'apakah‘ (1) or a function suffix (~kah) in {2)toforma questions ,\
Though these two function words are commonly useﬁ they axre mt a
neaessz.ty to form a gquestiod. Their function is t@ give mmre amPha.-»

- sis and fmr the sake of paliﬁeness« By changing the mtanahian anly L

mthwt any other ¢hange in the sentense. it will be enengh in Inw- |
d@nesian to form a questmm Englmh ‘does not havea simi ‘. .
ﬁurﬂ. devim.a Phe common English structural device as & aﬁxim e
is the inver&mn of ¢lass I word with elasa IT word; the Indcme—f
s&an sentmne has no class II word. . _ : :

This example is bnt a very smyle ones’ @newhu has mastered
In&oneszaan would be tempted to say in Englmh- 13.1 &15. e theréby
tﬁénsferring the habits of his native lamguage. “Phe foreign lan-
gﬂage learner has #herefere to establmsh aew hah:.ts rangz.ng i‘rom |
sfunple to aiffz.cult ones, In the next chapter we will sea tlmt one
assmpt:.on @f the @ral Approach to Mguage ’seaczhiug ia tke fact |
that each language has its owz system eu differem f:levels, varying
_ in more than one way with that of asother langaage. From h&re the
, pmblems wb*taught and practi@ed can be deduceﬁ, as well

e nat glare& to &he student ts nguage baekgrmmﬂ aml experiem&
'they are neither graded in opder of diftmuz.ty. And so in testing
too the ﬂirect Method does not set up valid tests on the ﬁfim&al-
ties of the-learning of a certain language. Hnreamr haing S\itm’t .
timal in :.ts a.ppmach, fbhe mrect Metlwﬁ gives rise to the ﬂanger
that: wzrmet and maorreat answers g:.ven m tests aﬂ the Bireat
Methed type might depend on faators mther than those mi _,langma,ge.

ﬂra Ks ,Verrxua [ 3‘!- p¢2‘?7 3 3 who reperhs that the methm}, might put

ttw much siress on vocabulm item lemmg beeaase mi the eammon _

xeaatwn aris:mg out of the experience with one's own  langua
cing ai’ ome's language we take into Gans:.derat;.wa uha*h is o




_ hay@‘#w‘taka~mia¢eﬁthe‘var;ons élﬂmeuts~a£ laaguagéﬁfftygir&&ght
. foous. ‘ L P I  xA~
‘ ‘We have already repnrte& the ubsergatann that the Mireat ‘
~Method . éeteriarazed to become a method based przmartkyanﬁ&mﬁmng.\
. age was approached through its written formi We shall see in
\‘the assumptions we mentiom in the next chapter, thatthmsam@raach“
wEs 11ngnlstncally unsounds ‘
A finsl criticism on the more prmtwal sn.de m‘: the method
‘may now be mentioned. It was said’ that the best teacher af a lan-‘
-guage wonlﬁ be the. natmve syeaker. completely versed. ;n hhg 1ane'f
‘guage and @ultnre, whe need not be acquainteﬂ wlth, and nay f,:Al“
'”ﬁtainly not use the mnther tongue ef hzs stu&entsw ch a -

~enwzraament ef‘learning dmffer fram native 1anguag¢ learnmng sit-
uatxmn. ﬁurray stresses the intarest anﬂ annayment that g0 thhAH
| language learnmng. We hold hawever tha# tuo muehemphaﬁm&am;ﬂgas~
~ant 1aarning mmght decrease effeetmvenessw gg“‘ »v@aga$mat1ﬁnis
ne«essarzly dszerent frmm a home Sitﬂatiﬁnﬂ
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CHAPTIER V
'I‘HE ORAL APPMAGH ARD I'ﬁﬁ .&%WE“S

The :madequam.es and faﬂures af the Birect Hathoﬁand the
great progress made in the fiem of linguz.stin seience hreught ine |
to existence a new approach in language teaehing and learmg, va-
| rimsly named the QOral Approach, the Lingui t:m Approaah ar the
"audio I,ingaal Appmach“. ¢ 28, p.na ) = ;

b £ g_@rgauh, : Methodgi %r;’hniqnes;

Becau:se of certain unularitms in tamino}.wgy
methods, txechm.ques — discussmn ef these is eensiderea mfezw-‘
sary before a deseriptmn is given of the mdern iﬂeas and ‘trends*
in second. language leammg. The terms approach, met: ﬂﬁ,_ and tech~
niqne ara, aew §4ng ta Anthany,, hieramhiaal.twhnmqmm‘

‘ guage teaahing and leaxning." I‘b is “ammatﬁ.h

- %It deseribes the nature of the suhjac:# m%er; %d 'b tanght, :
It atatas ‘& point of view, a ph:.lasﬁ?hw ( 2¢ | p.gli-«

A method is. procedural-

wHethod is ancoverall plan for the nrﬁ&xly pr&sentah.m @f
language materialy no part of whick contradicts ondg: L.
which is based upon; the selected ‘a2pproach.® . a, p&ﬁ }

4s illustration of method, we might. ment:mn the qnesum af the in-r
:£1uenee of a learner's native hnguage and his Premws experiw-
encess ( 2, D95 ) ‘ '
' A technique is “implmentatmnal - that which aetually
takes place in the classroom." R

"1t is a particular irick, stratagem, or cantrivame ased
to ac:wmplish an mmed:uate objectives? ( 2, Ps96 )

We are now ready to give a clearfer dewri@mm of the O~
ral Approach, wh:mh by many has wrosigly been considered ‘as hardl 3
different to the other methods we have taueheﬁ upons In apite of
external similari E |
oral prae:tic:es, *khe t:‘me g:wen te oral axemiﬂas, "tha !ral 4
praa@h is essantially different. Xt is mora than a.seb af

room teehniques- Its goal is not limited ta t}ze mas - of :

" versat:mnal' « Its chief purpose is nat simply i;he achxev:’mg ﬂf gw& |

Epglisk pranuncmatwn. ‘ | T ”
nPgo important features eharacterize the heart a.nd suh«—‘
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3m¢e @f t!hﬁ @ral Appmach PUPIERFRE |
'1) ‘a much more clearly defined goal for the f.z.rst stage of

language 1eaxning;
:-’.'.} a much more complete understandmg af wmit is essentml

in the materials to be stud:.a& in m-aer to atbain that
gaa,la" { 10, p.85 ) ‘,

"Phe heart of the New Approach ta la.nguage teamhmgm this
application of some of the vasic prineiples amd views -of "
m@&ern hngm.stiwa "wmw’“?‘ { 10, pe86 )

\ﬂus ehapﬁer

-~

1l &eal with these basic przncmplesas they emern

langnage and lauguage teaehmgw 80 as to descrz.be methods amitecrhw :

‘ n&quas in the next ckaptem ‘

| | .&ssmybiausu o

"I.*he basm mguistm asamptmns af what lauguage is are,

1) “1anguage 4s human,’ aural—wal am& synballcally menanw- f
iﬁ.@fﬁlm ;
2)"any given ianguage is strmtured miqnely." 'rhm aan
‘ ‘alsm be' stated nagativelw “rm twa 1angnages are structured

tums: . , , , K 3

“a) if language is human, thea :a.t is a mm ef huaan behavxeux ofa
aertain Mﬂ& :Lt is ve:ebal bemmum The actual imp A los. o iof
- this wnclusmn ma;y not have heen fully unéewatamd andmorkﬁd cmt.
bat attenzien ef modern psyehalinguistms on. th:.s aspect has pro-

gressed. %e aonelusions will imﬂuenaa the waz.f this verba}. beha« "

- viour is to be tamght.

b) if language is auwral~oral, then writing is aseeunﬁamr manifes- |
~ tation and ultmately speech-based. Though this sﬁatmnt 45 not
meant to &eeiﬁe on the re]atim impertame of speeeh and wita.ng,
it has given the mew appreae.h the sahject matter of analysm, as
well as the method to be i‘ellawed in the fu-st si:age ei‘ language

learning.
In i’radmtmnal Grammar the primary sourea at infmatim

was to be ;taund in books on pmmmcmtmn, grammar, aud style. The ‘

att:.tude af the lmguist however, of whom many mgritaans have done
work on Indian ’lang'aages. of ‘which théré were. nm‘rritten materials,
~ was that the ultimate source of information ahout g language was
the native speaker of that language. The spoken langaage was there~
fore analyzed, through contact with the native speaker informant.
i'he l:mguist hereby carried over into language analysza the aanﬁept
of 1nformant which was already familiar in anthropalugmal ﬁ.eld

stic Assumptions, and Language Learningand 'Eeaﬁhw -



work. , o .
The aural-oral symbolization of language influenced the

methods of language teaching. Stress is, ‘therefore, laid on the o~
ral skills, "bm:h active a.nd passive, not és & deseriptive limitaw |

tion of the permz.ssible dﬁv:.uas to attain an end, but as the emd

to be attained :Ln the first stages of language learning.. The pri~ .
. mary objective therefore is clear; once this. objeetivehas been a=
chieved, one can comsider how other objectives, in@luﬂiug for in-‘
stanca the skill of reading and writing, m.ght be ‘tackled. The em~
~hasn.s on spoken language rests on the fact that "language orn.si-
nates as speech, and innovations that occur m the hisimr;y of a
langnage begm in the spoken tongue.™ ‘ ‘

"Phe: written language may use canventi@ns that absmu-e its
basic structure.® ( 8, p.117 )
- ‘% gpeech is the language»" { 26, p«88 3 o ‘ :
. % Writing is the representation of speech, 'bhough mt ne-
cessary a perfe»st one.™ { 29 .264 ) '

One a:ma ﬁmt ‘t rafore at the most mmplete anﬁ charact o ”:i.stm:
expressﬁ.an af Language, it,s spaken fum. ; ‘ : i
€) the symbols of :Language that are meamgful aré the ore these

fmmd in speeah* nrﬁ.tten sym.bals am but a reprasentatz.,, nof ‘hesa‘”
mtter. ;

 #Phe eral language is the bas:.s nf %mmwa;. ﬁah.on.f o
xiii ) ,‘

Fallwing this natwal graﬁation g:.ven in :Language itself. ::.‘l: can
be wmla&ed that the most efﬁcient and diwect way af learmg a
langusge is along parallel lines, The teaching a_nd reading should
at first be based on what has orally been mastered. In so far as
it farther contains sepabate and special probleme, it is a skill
to be taught apart from speaking and listening. ’ ‘

An important feature of the New Aprroachis theidea of the
structare of language. shich is moreover unigue inevery language,
If former views stressed, as we have seaen, lexical items, it is
this new approach that has emphasized the fact that total in-
guistic meanmg is the sum of both structnral meaning ‘and lex:.:al“
meaamg. The stmture of a language, it was. found, mum be &ealt
with in dlifereni: substructures, starting from the hasic. ‘sound
structures found in hhe phamlogical system of alanguage, am! proe
' gressing thrmgh the morphelegical system to the syntauﬁmﬂ sys= |
tem, each and all based on the actual language spoken and aecapted'

at a certain time of ite general history or "drift". Fries ther&-—f_.
fore says that the foreign language learner should aequiraas hab~
its: "the saund system that is to understand the stream of speech
to hear the dn.stimtue sound features and appreximata their pro-
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dwtiang the features of arrangement that constitute the stmature
‘of the language.® { 15, p.3 ) | |
‘I'hese 1atter are the formal patterns of the 1angua.ge whmh
carry the d:.stﬁ.nctive structural meanings. As the ahz.ldhas leamed '
these at an early. stage of its language 1earning, to beeme umwn-
scious hahi.ts bef@re the inerease of it vocabularyhas beern tackleé
on pevhaps ﬁ"m@re conscmus basms, so the forez.gn langnage learner
. tac has m maka thesa habz.ts his own hefm'e aum:entrating an tha
: lexiaal :r.tans of the new language. : /
. The descriptam of ‘this struct.ure is the systematie; de=
- seription at‘ the f@m. A |

"whe lingm.sts arguad thad a gwd desﬁriptiwn afa lanmmge
must be a description of its forms ssses. he-aansa semantic
definitions of grammatical ClaSSEE; seses the traditzional
‘definitions are logically indefensibleand uselessmpra¢~ ’
tice, because it would be extremely difficnlt to frame bete
ter semantic definitions, because Mnguistm farm, on the
other band, can be made the subjeet of very precise state-
~ menisy and because¢, in language, meaningsare eomumawea
- only by the forms that bear them, so that the only a«emss
to the meanings is thrnugh the fms.” tI 31, pp.?-—& }

' ﬂelsm Franels says-

L5 ﬂeserz.pt:.an, analysis and set of detmtiens and far-‘
mulas - rules if you will — based firmlyand consistent-
1y on the easiest object of languagé which is form.™ C 8,
Pwm )

We see here therefore that analysis of language as basad an iwhs
and not on meaning, as it was done m Tﬁadxtianal Gramamk wm:-k-
- out ana.lyms of form in Eng&wh has been wmd out bzr Fries m
s boolk "The Stmetm'a of English".
o ?he _second type nf assnmptions efthe Kew Appmaeh reﬂ.ate
tw:language teaching and learning, The first element of the three
prmr:i.;ky statements has already been toue:hed upoRy na.melx thaﬁ pr:.-* ‘
 mapy - manifestations of langnage must be. taug«hg before secondary
mamfestatians, Inthese &ifferent mami‘estatwns there are . these
that have priomty, so that the order af language sk:s.lls lz.stén'-
ing, spezslm.ng :cead;mg, writing, is taked as basa.m ‘

. "Because the foreign language is a setof arb:&trary symhols :
adopted by a certain communiky, with anarbitrory standard
of acceptable pronunciationy it is obvious that the student
. should hear it correetly before andsavormg to . remmﬁace
it, It is also obvious that he c:anmt learn it aceurately

"~ from a script with which he has always asseciated his own

- speech sounds, usless an initiate unlocks for him the se~

crets of the new smmd associations." { 28, Psl03 ) :

t%her levels af Mguaga - tertiary in this scheme —such aglit-
erary a.nd artistic manifestatmns. follew the famer manifeata-
tmons. For peﬁagngiﬁal reasws too the order t@ be maintained in
teaching is that of the reeept:’we be:ﬁore tha pwwnative Bkius* nne‘
reads. ﬁrst before attempting to ereate oneself styliatic writing.
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The pmeedural assuuytiﬂu hased on what has lwan said sbove

states that: 1) languages are habits* 2) ha.bz.ts are establmheﬁ by
repktition; 3) language must be taught thraugh rapeﬁz.tim ai’ some

- sort.

‘Faré‘ign hnguage learaning is basically a mechanieal, not
an intellectual process of habit iofmatian, comparable to a skill
in art or eraft and not to a mental disuiplina.‘xhis7is learned
through practice, through “overlearning“

If the structure of language :i.sma&e up af the two sab&tma—-
tures of expression and content, symbols amng nean:ing then in

- the most nomal use of language, attentmn ispnt en the latter while

tha former is used "out of awareness".

“The arémary speaker is aware of wha?s he says, m of kw
he says it", { 26, P87 )

m mecham.as ef a lauguage have become a haha.t- eheﬁ.ae of tka elw

~ ements of the expressmn stmtuxe on phmmie,m@phmﬁ: mdstrww

. tural 1evels :’c.s mﬁe mtmwiﬁgly These habits have therafate ta o
be esta‘hlzshed. As they are anique for. eaeh language translatian
cannot be used. The pract:.ee which the student ¢mtr1hnkas is m.'al‘ |

pract:we, emzstani; mitatmn, repetition, pmetic:e, ané. dmll. ﬁ'he

element of eontrolleﬂ ‘practice, leading pradually frmn @omseiws
choice to freer use { Lado ), is given priemty in arder anﬂ in ‘

~time, to be follwed later, if necassary. by sﬁtaments eaneern:i.ng
structnre aud use, These latter are summaries amd generalzzatmns
drawn £mm the actual sentences the ::‘;Q__e_ntshave alrgaﬁy pr_agtised
“and maﬂerstood thornghly. -

A :tmal assumptmn of the New Approach is the usefulness

of bilmgmal campamson- after careful, scientir:.c independeut a=

nalysis af the unique system of the t:wp languagea under eonsider-—
ation, sma can isolate those features of the target langaagﬁ‘ which

gan be preﬁicted with a fain degree of accuracys to. cause trouble

for the learmer. It is these that will constitnte the material of
teaching and of testmg. A full justlfieatimn of this need, tageth-
er with the method of cm;dneting a comparative analysis, has been
worked out by lado in his "Linguistics Across Gult’ure"s“' sMaperials
based on such an amalysis will be. the basis of the neat eﬁeatiﬁe
and amplete teaching and 1earmg. o ‘ :

Concluding $his chapter we mz.ght aummarme ou# findings um-
~ der the heading of language masteryy. defined by Fr:.as as "mastery
of the sound system, of the featurwuéf maﬂgement and patte:ms nf
:tarms that wnstitute tke gramatica,l strueture of the :Language“
¢ 13, pua'?5 ) These moreover have to be mastered as hab:i.tu :

g
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moﬁs Mm TE@HHI@EES OF THE ORAL A?Wﬁ

From the desemptimx of the assumptmns af the @ral Ap-

proach, which is aet to be taken as a statement of the methmrﬁ to be
used by the teacher but rather as an indicatienof the aehz.evement '

. %0 be expeaked :t‘mm the pupil, based on aasumpi;a.ans en what lane~

guage is and what langnage teaching and learning mvolves, ve come |
to the metheds and teeques suggested by the advocates at th:m

Hew Appreache

( We have defined’ methad as the averall pattern af presenta.—
tmm ané may subsmmze unﬁer this headz.ngz the makerial and the o

teaeher. Lnaguaga ha.s to be presented in sueh a wa.y, the teaaher

mst so act, and materials must be so chosen that we ax*r'v‘ * t 'the -

partmular mb:;ect:was seby 'i.‘hese abaeetnes we. have seen an
np,r: command ef the langaage simyly to be able ta get al ‘ng"
' 'pass as a nat'.we' s to aaqm.re the hnmamstic valm tha are snp-
' p@sed to ascrue frem the study of foreigm la.ngnages, ar the appra—

‘eiation ef greai; works of hterature. From what we have se&n; how=

g3
i

ever in our chapter en the aﬁsmptmn ef the &ral Appmaf.:h,
! first stage 0f Janguage learning as uate& by Fr:.ea. there
one objective to be attained whatever other ﬁirections the fur-’aher

Mnguage stud:.es might tura into. As the aral Appraachis ther basie
and" necessary introduction into the forez.gn language, we may 1imit

ours&lves §o the methods and techm.qnes suggesteti to prwure this
particular aim, mindful of what Carrol says on page 169, that dif-
ferent methods of mstruetmn, considered as such, are but superu-
;Emial elements indicating Tittle of the nature of the things the

student learns or the way ia which he learnsmt!he methods indz.eatad

by the Oral &pproa.eh must therefore gxaw naturally and aampletely
frmm the assumpt:wmg ‘on which they are based.

Seyeral factors influence the orderiy presentatmn ag 1an~» :

‘guage t@ students. We have touched on some inour prw v e s
&‘he erderly presentatim i.nmlves in the first plaea that

the oral hnguage is givem before the uritten langaagm '!'hn.s hasiﬁ )
assumptmn ea.us hwever for farther quahf:.eatmmAs E‘r:r.es po:mte ‘

ed mﬂu the name Oral Approach makes no décision nn the passihle;

devmes t;hat may legitimately be usea to aahmve the oral end. The

‘spoken language and the written language, i:we systems mha.ch -are
often separate and different in some way, have their own problems.

In orderly presentatwn as advoéated here, it is suggasted that no .
two pro‘blems are given smnltaneawsly in the formation of habits. -

#he, )




Consequently no written word —— in the form iof"ﬂew structure“s or
vecahulary items — will be given before these elements have been
fully orally mastered. New elements found in arthmgraphy will not

hamper the progress of the students. Written material may be used

when necessary to betier memory and understanding, if the value of
of the symbols used is understood in their oral terms.(28, p.11k)

The statement therefore that letters are pranwn(:‘e& in such and

suck a way ought better to be changed into: these éém;s are writ~
- %en in such a fashion. The use of these written symbals wﬂldepend
on the value they have in aiding the acquimng of the desirad geal.
From here. any reaﬂing included in early stage,a is never of the ex*-
tensive kindj it is- intensive - the :.ntensifymg of material and
only that material that has not been given orally.

It is on this respect that a work of Rivers seems ta“be im-;
partant,, She is primanly a psyecholinguist, who m her attempts o

use the findings of psycholagy inlanguage learning, pinp@ints the‘ A

simplistic fallaey that all work should proceed arally as happens

in the case of a child. Studies havebeen made inthe field of per-. B

ception, in the age and 1:mgulstm hawkgraund of language learners‘
and on the collaboration petwéenear and eye work.( 28.913.1@5- 113 )
We might conclude that w@eﬂy presentatmnhere immlms the prab-
" lem of what factors determine the use of written material in the
first stages where the oral geal is pm.mary. "o

ﬂrderly presentation imﬂalves secondly the graﬂe& presenta-
 tiom of those problems that havb been found in the contrastive a=
palysis made between the two :Languages involved, The time given % <]
‘eauh particular learnmg problem depends theretmz-e on the ex:.stenee
of the partwular problem for st;udents of a aertain nat:we language “
background and on the relatn.ve d:.ffi.culty in- 1earning that tms
problem presents.

Problems have ‘to be tackled md&vzdnally,zn steys,hzr means
«f oral praet:.ce. in whiech: the prineiple holds that the pwhl«em is
so put that the student is eneourage& to g:i.ve the correct response.
{ 55 p.185 ) This is a principle of the patiern pmetmea ‘Palmer
with his Oral Method was reported to be the predeeessar of i:he pat-‘
‘tern practice of the New Method, which as a perfeation faf the @m%f
M“ethoﬁ is defined by Lado as: "rapz.d oral drillon problem patterns
with attention on same%h:.ng other than the prablem itself." { 21,
p.105 )} It is a skage furthar than simple mtatmn or rapetitiona
and cmzsaious érill exere:.ses, it is a mere gradaﬁ and aysﬁemamc
approach than mim-mem ( aMcry—mmrisatman ) exercises in which
one séts off from a situation, repeats and memorises a number of

P
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aentemes, of which certain structures are then givan extira exer-
; cise and drill, it is basically the method of malﬁ.ng uneﬁmei@aa
. a8 habit the use of certain basic structures with “cues that con-
trol the changes in sach suecceeding ‘w;esmnse aot at the problen
point of the pattern.™ { 21, 1.106 ) It is onlyafter patteraprac-
tice that full attention is given on parpaseful cemmunieatian. in
which one has to select freely the d:.fferent pattems neeeﬁsary.
If we study the dz.fferent types of pattern practiceas giveaby Ia~
do, we see too how the orderly presentatlan is ﬁevalapaﬂ” ¢ 21, Pe
96 ) From simple substitution, to snbstitutﬁ.ﬂn in varma”ie sla‘ks,
- to substitutions that form a change, %o substimtien that mst be
changed and to multzple substitution of this kinds ‘The same mrﬁer-
limess in presenbatmn can be traced on the. methads aévaaa%eﬁ to
conduct a2 conversatmn classs ( 21, p+100 ) !’urthemare it :usth%e

basic patterns tha.t area first congentrated on, before attentian is‘ '

| put on mcabn;ary expamsmn. Fattem practice. m.th a very mmiﬁaﬂ‘ ‘
‘,.vmabularya weabnlary expansion is a much. later skillin&anguage_

learnings ¢ Ss P.183 ) 4s a conscious acquiring. an the partof the

child as well as of each adult, it necessarﬁly fanaws th@ mtary
of the habits of structure and pattera into whieh vocabulary items
can then be put and be understood in the averalx context gi‘ v B
words used sre meaningful in context, and as context mﬂuemea too
the meaming, 50 vocabulary items are not learned in the farm of
lists, as declensions of nouns and cunjugatmn of verbs ar in tha

forn of paradigmsu

Under the same heading of orderly presentatxon w& find the

dxstin&tian given by lLado between element and sﬁtr.:i.ll s}ﬁills are
taught after elements in so far as the former are aem‘mtien of
various elements. In the elements themselves a certain order might
be necessarys ( 22, p-ﬁ@# '3‘ As iuﬁstratimny wenmight mentiona new

point stressed by I-ada tha,t namely supra segmental ghonemeﬁ if they

exist in a language they mast be tanght first before the segmental
phoremes. ( 21y pp«76-77 ) ?hese ister, mecm'ing mwards, phrases
or sentemes, have a certain rhythm. Ignoring this at first 4in-

’mlves relearning and earraatian when finally thﬁs impmrtaat part

of the phonemic system is tackled.

Ro use is made of the mother tongue in t:he sense of tranaw ‘

lation. If a very strict line is drawn canaarn:mg the ouﬂax- of the
four skills to be learned, listening, speakmg, reaﬂing,r mting,
it is translatmn, which earlier had been cansmeredas ahasic; and
- primary skill, that is put at the very end, and evan outside of the

commonly found génumeration. It is a skill qute ﬂ:.fferept fmm‘ the
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rest, and no} moreover a necessary part of langquemaatery,
The qualification expected of a teacher usfmg this appreach
are #herefgre many: he must have a knawledge of ungmatics., ifnot
of the saienee, ‘then certainly of the results @f langnage rasearch

ir native language and fereign langwage, he must have a ﬁm com-
mand of both la

experience, mt:watmn ete.

The . teehniqm tell us what aatnally takes place in ‘thé |
mlass.. Rn ﬁral Approach elass is aharaetewﬁ.md by a mat amoun‘k
of ural work done by the students themselvesi.n the alass, repeat«- B
ing after and im.tating the teacher m the £irst st:ages, to pmc&e& N
towards active oral production later. Ve have mntwned the mmﬁ :
mem technique and the pattem practice technique, The, f:.rstis m@w‘ -

situational and therefore often in the formof dlalegueau

is presented in i%s actual use through the yresemat:mnof a stin-»

slating situations The latier method, ia praztice perhaps Less £
teresting, seems however to be more aff:mm.ent and frmei:j,
it builds up and drills those. preblems that hame been foanﬁ

through a ba.lingual eempmsan, Lado says that the, mm-»mem, m,\__hmd
"tends to give the same amemnt of yraat:n.ce to. easy aml ai fieult_‘
11 on the memorisa~

problems™; morsover it alsa aomqmatea«
tion of spegific sentences, and nat enwgh,ma he ma:nipulatzan of

the patterns of sentences in a var:i.et,y of wntent sz.tuatmns"a (21,
P.93) The latter is an exercise in structural daxterz.ty, a typieal
stracture is drilled so that it can thenbe usedasa- " frame * ::!‘or,
modelling other utterences by such processes as substitution, ex~
. pansion and transformation. The student has 1earned the use of a—- .

nalogy,

sumption that clues must be given in such a way that the

hamper the. hab:u: format:.on of the correct use-

The word wirace® we have found in Lada. It z.sthe "m:lmmala_ |
fam.lity which is assumed to result from eaah experiene:e% (21,
“ p.zaa ) "Rach expermnce leaves a traae i.n the memry ﬁtmre" 8O
that "all previous experienaes are a factorin 1earning“.(2lww39}l |
The memory has to be a@t:wa.ted by repatitwns of experi-w

ences, i.e. througk repeabed g:;ercises.u These htterwjj imrease

-aages; he must be aware of t!m psych@l@gi#al pmb-t
lems of his students, ises factor of age, enmamnent, previ.uus;

The pattern practiee techmque espae:.ally fallws the pre-w
‘stu wt -
is stimulated to give the correct answer almost unwnsm.wsly It _
is not & puzzle solving procedure. The mwrrect ase of Mnguage‘
is moreover never encouraged, as eaah rapet}.tm ofa t‘aulty use of
‘language will lesve a trace that ought not to be there and will




‘ ther BEBOTY span. Moreover as new mater:x.ala are bemg givang umxe
- will have to be repet:«.tians ‘of previous 1ea::ning 'zhe mamﬁer of

these mpetwi@ns, t@getheza with the time of g:wmg th@m, is izx«-
;ﬂmteﬁ bsr Iﬁdﬁ { 21.. p.ﬁts } when ke spaaks of the geawwm law

}memry the szum between repemts.bns mll hkaw:r.se beemg , Zmngem .
The oral appmach aﬂmeates Mz-efarea g;v:adaé ané cmtral- .

led Qaral hakip formation. This is deae by gimg smhn.{; L ues
suggest right respemses, whz.ch are imeaiately ;-emsa

- 55) Phis latter is a psyahologwa}. device @hmaasly ap
J.an.gaage ﬁeaahing. .

played :m the @ral Ap}praach, t&at is. whab we ex_%_aetzt ta
; elass us:.ng thm appreach, are eentered araund one ;ﬁe
- dents have to be gimen as much pramtieg as mss:.hle, par

dn the twaﬂ tw skills of hstamg and syaamg.
- mst form. hahita, mhe teacher is the mﬁal, Bbe mast.
- hemust correet, mhe material is graded aqcordmg tw t‘
of the partmulw stmients. Habits are formed by pa%ern prawtim,
by which t% 1
iler aaalogwa sentences. From the very first the stad, nt is ex-
pected to use sentences, if tha.s daas not. :.meﬁiately smc:eed the
» teamher may g:me part of sentences. Bay slow dom the speed, or ¢-

ven give some inf.ormatian. all af wha.ch are Eeld to cﬂm to earreet :

language uses o . :
‘¥e have not spaken of a.ud:mvw.sual az.ds, which are beem-

ing more and more popular. This would be a da.scnssmn in :msalf.

We might only say here that the use of meehmcal a:.ds c:an never

emmpletely take the place of a teaaher.

:Wdents mastering a pattera arethem able to make sim=~
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- CONCLUSION

‘1ado in ‘his book “x.anguage Teaching™ ( p.6 } has put the
-'question “yhere new?®; he has asked himself the question %wf along
" what linmes we might expect progress in foreign langnage ‘feaching
in the future, h@ing that prasent mathods will not. hecme frozen
' for generationss = o cee N S e e
'We have m cme wrk tried to trace the steps- twarés |the
‘most m&ern appmaeh in foreign langvmge learning; we aamet say
- that we have taund &he very last wera. It is our impresaian. &.“an-v
gidering the work ac)ueved by twe of its major advocates, I.ado am
Friﬁa; that though much has been achieved for 1anguage ‘earni gsi‘n
- the early stages of 1eaming, much has still to be done’ for. fhe
later stages. The materizls so far pmvided and t*he tests that have
* up to now been designed, treat onl ]
guage learning. If it is argued that the ﬂral Appmach ‘
‘dioant for the first stages of foreign language learning, th
8311 lock ferwaml in the fature o new materials for lawr s‘b&gﬁs
" based on acceptable pmcmples.. SRR -
‘Lado then says: - SRR ‘ N

 nginge much of preseat progress is due to aﬁvanaea‘?‘ i lin
gm.stz.as, it is tempting to loock for stneter a&herm
ite technigues as the road to further pragress. ?his,,hmr-
: eve:r. mightact 23] ,y sisiﬂe progressy amcev : a8

.v: x31c2 s ;

ly describedthhl «;:}:he limits .8F its pastulatasand .

unandescribed other phenomena that lie beyond, Language taaehw

. ingy on the other hand; must proceed to teach language in

- use whether or not every aspect of it has been mmatw—
" ally deseribed." ( 21, Pe? )

| We would like to ‘reword his remarks as fallews: language taa.wh:ms :

has still to learn much from psy@hmlogyg much progress is kmaed
for from psyaholmguistiws.r

Rivers, in the fmal chapter of her workwhﬁ.ah we have mens B
tioned earlier, speaks for imstance of the need of giving tha stu-»3

dents an nnﬁemtanding af the mtienale for the patierndri] j
must doy as this will emcourage understanding, counter bored and
fatiqae, and make aweptable mach rote 1earm_ng whieh thw én mt

stance m,ll malke Marning distasteful, whzle what is learned as
such m::.gm later arocuse associations of an unpleasant emwiﬂmal

kird, Toc many exercises of memorization and drill, malving the

seme kind of mental pracesa apnd overt a&t:.vity, forgets the ‘human
: fautoz- in learning, There must be enough varzetymmner af teachw
ing and in the content taught. 'zhe torﬁ "overlearmg" then w

sest - s'@agasin lm- .




' has therafare its dangers. Learmg will best take p:hame when there
'is enmagh flexibility: iees when mre attentmu 1s plaeeﬂ on the
siﬁnatians in which ratterns ¢an be used. As langnag,, ~ remains a
twl for expressimn uf culture, move emphasis on the ®what* said
as well as more emphasis on the expression of own ideas will en-
aaurage better overall learning ‘ o
If Lado sﬂntimws #since electronic devieee continue tc im-
‘prove.y it is teapting to .seek progress by having all teaching done
by mac‘kigés,“‘ € 31; P+7 ) we might note that besides the great ad~
’ vanﬁag*és\‘“expected from language laboratories, whe‘ré‘ students can
praet:.ce indindaally and perhaps be helped by the lmwleﬁge that
they are with themselves :m their first halting attempts atmmim,
and where they can smewhat regulate their own learning sgéed, Fyet

the laboratory may never replace the teacher. It ¢an only help him

and language learaing up to a certain point. The human faet;@r in
the learaing of this human skill say not ‘be werlmkem Tapes mwt
.Always be well planned and reckoned with ‘the r;eawt:.en of the class
" as a whole or of the inﬁivi&ualw ‘There must be encugh mie:ty.

Though reinforcement of exercises given is always encouraged by

baving the tape give the right answer after allowiag the student to
‘make. h:us answer, experience has praved that a stuéent may emtz.mw'
%o misunderstand the reinforcement. A personal cantact with the

~ teacher is always better, ea.ther through a faue*to»faee eontact or.
through careful manitar:.ng of each mﬁz.vxénal, In the latter Gaﬂe

- the students might be helped personally, the tape z.s never maﬂe i‘ar
" one mdivmnal. We must moreover not farget that inthe hb@ratory

hours the studeants miss a. facewt@-faee eontact- uhen langnage is
used in direct camum.cat:wn. a new sa.huatmn therefare, he might

have to overcome fear and shyneas.. ‘
‘ .& big load of reapmnsibilxty thar&fore falls on tiw indi-
vidual teacher. The posz.tmn of the language teacher is dn.fferent

from that af any other teacher. & relax:eé, hnmonrful ami sympatha-

tie attitude often make gomd what in material or method might be
lacking, Ee must be flexible, inspire motivationand securxty,giva
aonfzdencsa and eageruess. From being a tedmus cla.ss:ramn hour ﬁhe
language lesson mt becme a hung expemence of ammmﬁmﬁi&m

m the oral .&pprmach has set us om ‘the mght lines in %he
uﬁ&e:éstandlng af what language is and perbaps in bowit ought to be
tanght, the fumre of language learning ﬂeyenﬁs much on the fiade
ings of psycholinguistius. : '
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