P&R? cy THE Eﬂ&klbﬂ LAR@H&GE Pam@i

&T THE S.H. Pg - 3 M A

A Thesis
Pressnted to
- The - Eepartmeﬁt of Engliszh
o Sanate Dharme
?e&ehnns Trainimg Institute

. Im ?artial Fulfilm@at _
of the R@q&irnﬂants Gf tha

Sardjana ﬂeyra&
By
- ?aﬁlus M. J.Wiﬁj yanta Kartong

Mareh 1968
Jog jakarta




Approved by

iI.
( Drs. E.-Bexsius, 5.7. )
:Rc.c-lol- ‘ .
Bwan of the I E.I.P. - Head of the Dapﬁrtmmnt

Sennta ﬂharmn ) B of Bnglish

( o, J-—mfo/t; S.J.




ACKNOWLEDGEHENT

In presenting this werk the writer wanitz to
inform the resder thﬂﬁ the idoss énd sug REﬁtiﬁnﬂ
offersd here ars the result of leetures on Postry,
on Linguisties, on the prineiplss of Second Lan-
guoge Tosmching, and on othar subjeess the writer
‘nas sttonded during the courss of his graduste
‘study =t the I.K,I.P. Senata Dharme, the resding
of & salectem‘hihliogrﬂphy, ezriain csna;derﬂ—
tions of tn@ @bjaetzves ef 3qchinﬂ En@llah ,
the s.%.P. anﬂ S.M.h. Gm; Bﬁru, mnd sone tsacﬂ--‘
ing axynrzance at thﬂ S.¥.P. ard S.JH.A. |

ﬁn& he qlse Wiﬁhﬁﬁ to record hzs dasp ;adabt— :

ﬂss te all ﬁha 1a emurﬁrs of tha Enalimh Depart-
ment, 1.X.1I. ?. Senata ﬁhmrmﬁ in,ﬂfﬁ@rml, and in
particulnr, to Drs.®.J.Hendromorsitc and to

Drs.E.Bolsius,S.7., for their valusble sugssstions,

eorre ctians and gu&dance 1" he,ﬁccsmpliﬁhmant ef
‘bhlﬁ wark. - | o




— PSS - TR e e T & e o T e e e e i o — = = o

P?ABLRE OF CONTRHETS

kpaga

1. nwmmmwmm~;;;‘;;;,:;;‘;;; v 1
11, A GE%EEAL VIE% OF LITEEAT&HB ANB ‘ ;

IT'S EELMIQR TQ Lﬁmﬁ-&ﬁg . & . & & ‘l 4 @ ®° 3

A The Be ture ‘of thmragura e s s s s s 3

B. The Funeticn of Literature . . . . . 5

C. The Forms of Literature . « . . . . & 8

D. Lit&?ﬁtnre and LENguage « + « » o o+ 10

‘IIIm_fPOETRE AS PART OF LITEE&T&?E WD
THE RELATION BETUESE POETRY AND R :
| LANGUACE LEARNING . . o « o o o o v v o 12

A, Pe&%ry as Part of Literaturs. . . . . 12
2. The Haturs of Posbry « . « » » « » 12
_ b. The Characteristic Featurss of |
. POREPY . v v ¢ e e e ses e e e o 15
‘e. Postry versus Prose . . » o . . o 18
‘ d,vThe;&ﬁnguage df POSEPY o » « o o « 22
B. The Relsticn betweon Postry and |
Langusge Learning « « « « « o o o o o 26

s. Poetry Clasess as Pard Qf‘ ) |
~ Language Learning . . « « + . + & 26

' {y. OBJECTIVES OF STUDYING POETRY . « « « » 29
4. The Imersase of certain |
Intellectual Abilities .+ ¢ o« ¢ « o & 29

B. The Enjoyment of the Aesthetic
Aﬁpeetﬁn * o & ¢ e ao~0 « ® & =» c

Y. PROBLEMS IN STUDYING POSTRY AND e
. ‘ ﬁﬂ@i T{} ﬁwﬁﬁcf:}%g TEEM . = “ 6 a2 & e @ oc;, % l"w >




Chapter : Pags

A. Phat sre the Problems in , _
' Studying Poetry? e s s e e e .o 33
2« Problems in poetry that ers
econnsetsd with the voesbulary
itoms . © 9 « @ o s e s o o & o 34
b. Pr@blama in poetry tha have
e do wzth unusual order of _
WOPAS 4 s o o ane ameweoa. 34
es Prablema im pmetry b&causa af o
ﬁhﬁ particular languag@ aMﬁlayeﬁ » 35

B, How ta evawcema the Wroblemw in |

Yi.

- ¥IIl.

. Stuﬁylng ﬁoatry .'.'. .‘. .'. o e e 36
sm.ﬁc*rmm or PQE””"Y e e e s'ee s s 38

A. ?he $@1@ctian cf ?o@try “ha* Apaeu, . 38
B.T_he cm,zwaf Suitadble ‘*Paem e e e e . 44

PROCEDURES IN TEACHING PORTRY . . e oo 4T

A Vericus Pactors Relatﬂa To th“w
’Prseﬂﬁupﬂs in '@acning Postry o v o s 47
’a.lfhe Apprseiaticn mnd.“njuym@nt . :
- ef n@try by the L@arnars s e s e ® 47
B. The Timec fsr Preaeﬁtiﬁg Postry . . 48

~e. The Memorization of Pagtry.r. .".l._ - 49

‘ﬁnﬂTh@ Gayying'sf Pcakry by the .
i&arnara L 50

- éhs Pr@p atlen of the Te%ehmr |

~ bafore Teaching POBERY . . . . . . Bl
B. The Procsdurss in Teaching Postry . . . 52
€. The Process of Teaching = Posm . . . 54
- a. Th@ Preparation . « ¢« ¢ ¢ o ¢, o o B4
b. The ?rm%anuaticn e o e e a s e & e 57
. The Discussion « » o « « o o s+ » 59
POBTRY AND GHORAL SPBAKING . o . . . . . 63

A. The Positive Sides of Chopal

. g})@ﬁ}kinﬂ e ® + s % sow s 8 e s s e ‘; 64
B. The Negative Sides of Choral - |
up%i{lng “ e e el R - ‘- . . o R R (235]




Chapter ‘ - | | . Page

€. Initiating = Choral Spesking
PPOPER « « v v s e v o s s e s s . s 6B

D. Selaction of Verae for Chors '
Sp2gkifng « ¢ « « o o R R 87

Ix' achusxam . L 3 . - L -»: - @ - - - L] L2 > L3 <@ ‘ 69
APPENDIX I
APPENDIX II

SELECTED BIBLIDGRAPHY




A T R TR T S T TR T T -

CHAPTER I

INTRODUGCTION

Thiﬁ w@“k d@als W&th y@etry in relﬁtimn t@ the ﬁagliah
‘1amgmaga asuyﬁea aﬁ th@ w.ﬂ P. mmd &.M.A. 1t mey ba ﬁ&?iﬁ@ﬁ
into tww main g@rﬁs.; ?h@ fira% yﬁrt begins with m ﬁiseﬁ&ai@&
of 1i«araﬂura and pr@aemﬁa $o 2 eunﬁi&arakzan of the suhgeat
itmelf and itw P%«mﬁiﬂﬂ £o languaga lgﬁrning. “The sseond
part d@als with tﬁa 43 5enﬁai@n ﬁf the fﬁ@tara whiaﬁ are
asﬁantialiy ﬁnvalved in mﬁa study of p@mtry, and ﬁhxa will be
fallmweﬁ by & eﬂnzluding chﬂpt@v tﬂe pﬁrpmﬂa of which is to
give o short summgry of whot has h@en deslt with in the shole
work, R o i o |
Hmny ﬁ@mﬂhﬁ@s would agrea‘th#t‘ﬁp to now, tmé~1itt1e
att@nti@n nns besa pwiﬁ o p@mtry, bat sven more tenchers of
‘ﬁmglish wr@ of ﬂhﬁ a@imxam %hu tMe inaluﬁi@a of this subjaﬁt
in the Wﬁﬁl@ Eﬁglis& eourss e ﬁnat ho Justified, I% wh@hlﬁ
be r@%lizad, hawevar, thnﬁ paatrg as mawtflzterhtur@ iz wlse
part af langumga, an& ‘not Sﬁﬁﬁ a supalement £o it. 5@&1&&5,‘
: 'p@aﬁry may aigﬁifiwmntly znfluenaa %he spocelh snd writing of
the. lqngﬁaga 1@&&&@?@. ﬁenea, $o len ave pestry oub of =
langusgs eﬂurae wauld mean %o ne 1@@%\&& extremoly offeetive
methed mf 1&&@@ 4n useful 1z ﬁguwge. &nd“%@va ail, teachers
of English havn @e rﬁmlxze th&t ﬁacerdina 50 the eurrieulum
‘@f the &, m P. (6, qu 6@-?1} anﬁ tho ﬁ.ﬁ.&., G253 Baru
(?, Bhe 62~@@), #h@ t@&@m&nx of “ﬂbliﬁh alss gims ot the
smoticnnl artistie d@V&l@pﬂﬂﬂt of the lourners which may be
nourished tmrauﬁh the pweaantgﬁias of samplm Enzlish songs.
in mﬁu@r warﬂg, %ﬁr t@ ehars mmy wall 1mt@rpai ﬁw ammﬁ pne Ty

' glasees ba%wamn thazr taﬂehing per 1@@&.

of a@ﬁ?ﬁ&; 811 th@%e m%atamm £ ex@r@ﬁwaﬁ mmy sound b@eﬁ
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&mﬂ‘iﬁa&l,.but'withﬂuﬁ any fﬁw%hwr‘axplmmaﬁiﬂn or elarifica~
tien, nons sf them will never bs f@ana useful,..  ‘

Wh@f@f@r@, whmﬁ %me r@ader will find im th@ follewing
ehaptors ar@ ideas anﬁ suggasﬁians th&t may 3u@pavt thoss
atmt@manta above. Thiﬁ wark im am a%s@mwt $0 @ffaw 2 diseuss-
ion of pnetry in #@Iatiam to. tha mm@h~%eneel& m%mﬁi@n@d
previcusly, and. A% is~&@ne wi th ths hepe that wiat 1ﬁ pr@s@ntaﬁ
here will bg of smma 1&@@?@@% and 2OmS uBS faw ‘those wﬁa gre.
and wiil be umnaaraed wiﬁn @ha t@aahiag af Eﬁbllsh in Im&am@sia

. I&ngmage t@aehzng iﬁ unza eaumtry.-,ﬁ_,_




& o . OHAPTER II

A GKNERAL YIE¥ OF LITERATURE AWD
ITS RELATION TO LARGUAGE

Previcus to ths discuésioh Qf'savaral‘aspaeﬁa cf poesiry
- whieh 1 our main ecncearn in this‘thésis, iv would certainly
not too much amiss if we would take literﬂtura into a general
censidos ration and 1ts ralatien %o language into an equally
_Ngenaral‘ aeuusicn., Fcr,‘lnfany 1anguﬂge,‘pcetry is part'@f
| its literature and th@tiﬁterrelaticns betwahn5§aétﬁﬁ; 1itéra~
ture snd languse e &rs 8¢ clese thet %6 huave & diseussicn of
the one moans to have a diseussion of %the othars,

In accordance with the paintsyanﬁ ideas to be discussed
in the n@xt‘sh&yters,,let us esnﬁidﬁr naw‘tha_follﬂwing fag-.
tors | _ 5 | | , | ,
| A, The‘ﬁaturn of literaturn, i.a. what in litarétura;

B. The funetiaa of litsratura,
¢. The fcrms of liters uure.
Do Litersture and Langungs.

N

A, The Nature of Libernturs.

Speﬁkiﬁg about tha;gaturayef 1iterﬂtursg i.% what
iitorature is, ué aré sﬁviauﬁly:eon&ronted‘with the problem
_.of hﬂw_to defins it,_‘

Thers are numerous 'dafinitions', given by several men
of leztors =nd linguints. Hond Tellek ﬂnd Auntin ¥arran in

theip bmak, eslled Theory of Literuture (21, p, 20) have

stnbted as f¢17awg' "One way is bo dofing 112wrﬁture a8 mver
thing in prjnt. (?1, p. 20) L
From thr “BOVS ’ﬁnf;nmtlcn' wn\m“y tnuu ﬁw“ tno ccnclu-
rion thatl any printed matter, evan the most’srdlmﬁry Brgazine
‘ ,

or comic book eontains things we can esll literaturc. If this




wers trus, thop,all distinetions of literature would esrtainly
fall.- ©Of ecurss, nelther one of tha authors sbove would like
to explain and intarywet their statoment thai | way, and we may

certainly assume thet sueh ¢ terminalsgy would not sopve

y, “nd cangegunntly, we eﬂnpss ﬁecapt iu z8 @

luable mamns fer sur purn@aa.

ﬁnst&nr st tement givﬂn by th r@cently mnnti"nﬂd &utnarm
in th@ aam@ bcek is. “Anothﬁr wny af d@flﬂlﬂg 1itarature 1& t@
lim¢t 1& to ' aat bm@ks', b@uks whleh, whqbﬂver ﬁh&i? subjact
: ara ‘nmt.ble fsr llterﬁry form or exprasalnn’ o (?1, g; 31)
ﬁnﬁ ﬂsauminm thﬁt lit@ratura uh@uld mamn ‘rwaat basks', then,
‘W& wan?ﬁkihle ta #cy 3vazy thicx t@x*nosk ﬂﬁ a y, w@ﬁiéin@,
pnyszea, muthammtzcs, op an; ath r subjact &ses csntuia m@tt@rs
we By eml Qlterﬁthre' ) Ferhmps, ther, 'ﬁ sﬁm& truth in this
eoaeluszun whan wa twke lltﬂratnrn ln 1%3 wi aaat SOnSe ﬂf
maanzng. Hewnver, f@r eur p rtzcuan purpnse her aueh.a‘
d@finitlan mculd praviae ns nhlther a clgap di“fzneuion nor s
zood 1dea af wnﬁt lltﬂrature is.w

Aaeordzng to Ghariaa F. Hackﬂtt an eminsnt linguist who

has wr‘uten 'a cuurme In H@dern Llnrﬁzstics' (11}, & grature

should bo exprasaed ua fellawg‘ “therq&ure iz an srt Torm,

1iks pqinting, sculpﬁure, mnsic, ﬁrama , @nd tha dmnee.‘-'
Lite“ﬂturn 13 dimtinruishaﬁ fraw atner arz f"rmn ay tha nn&ium
Ln wh&ch.zt ﬁmrsa. 1 nrumgh.g (11, De 553) B

And Wh“ﬁ we eanbine th¢s ﬁtatzmﬁnt of Gharlﬁs F. ﬁeekﬂtt

_ wmth th@ next fﬂllcwxng iden @f Rans Wellak and & @ rren

whiah says : ‘

~ The term ’lite-mtare' sacma best if we limit it o .
the art of lzt@rmture, thoat is, to inceginastive liters-
ture. seesess hunguage is the matorial of 1ldterature
as stone or broaze iz of aeulptura, paints of pietures,
e o raunns of musits ceses. The main distinetion to de.
drawn uare betwoen the litersry, the ovsryday, ond the'
'aeiﬂmﬂafze uses @f lﬂnguxz@.‘..........a..{?l, DeZ2},

then, we»might~e@mﬁ to ausum@ﬁrizedxaﬁaa‘canearamng~liﬁerm%urm,_,
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“i.é‘, 'thwr tnréuié”én art of which the medium in which it

";?works in Iﬁnruage th&t is dxstingulahﬁbl- frsm t%e everyday

or the sezaﬂtxflc 1%5&%&3@.‘ - And while we nfve thzﬂ iden
'ﬁsbmut litaratura in m_nd WG ™Ay prasumahly, ga ovar to the

next fmetor, namely: 'the function of 1iher&tu?¢?.j 1°

B. Thﬂ Func&zsn ef Liter turu.

Tnere 8r3 ne deuht, mnﬁy and varaana fnnctiann Gf
»lit&ratnra,.but those Gf-prim; amd cﬂiaf lmpartﬁnca, pmrticu-

1g rly for isngusge learnors, ars thc fsllowzn% :

1, Lite@agursgexerta'a_éiﬁnﬁfi@amtjinfluenaa bn;sgéeeh
. @nd writing. |
Q,Mtherature aequ&inta learﬁnrs rith @ endleas Vs riety
of experzencs and exprashian, |
-;3,;L1taratﬁre mﬁka& life mare fu?l ﬁnﬁ real .g..'

 4;;Li+erdturﬂ naiaa $c.. ferm the &m&ginatlcn. .

Fov hetter undﬂrstwnﬂsn@ of eaeh weini iu wnu?d ba
\nvcmaaary to diacuus th@m sucaessively and in mern o
\aetailaﬁ wwy.   S § - :

Th%f lmteratura sxgnxficﬁnxly ex@rﬁs infiuenaﬂ on
éﬁeaeh ond wrztmﬂg is‘unaenxﬁble.;‘Iﬁ_g@naralé enila;gn ha-
‘?gln tha;y ﬁxyerienee with lit@r bur&3by‘1'mrning ﬁursb?y‘ |
_‘rhymas &ndlf“iry E“Iﬁﬁt Lenﬁ hef@rn they go ts ach@cl they
115ten te Su&?lﬂﬁ und rhymes, z.rruted and cz“dted by thmlr
ald&rs._‘Qngangalguglyjaad gutamatmeally,'ﬁheﬁg ghil&ran
abﬁeéhlitgrﬁturé,;an e#ﬁg?iaﬁﬁe'ﬂhich‘thay have in their own
mether4t@ngue; ”ﬁct:ﬁli.ehilﬁrenfmﬁy have had thin experisnee
during their younger ?ear put o fnet is that such on expe~
' pisnes in chilunoed ﬂhﬂﬁlﬁ be ™ 112@& as &cméthing imnortant
’»far their furtner @evelagment eﬁyecially‘ for %he{ﬁ“educa-
tzanvl dovelophsnt. And cnildren who hﬁv"@ “&ﬁd‘sueh an
- ﬂxpnrianen gill have nﬂre nnjeyﬁﬁnu in good roadi ngZ.

As it has besn aﬂxd abovs 3, this is an sxperience in
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cno's ovn mﬁthsr-zgnhuh, ypt we Boy bﬂllﬂvu that ths canua~/
gusnt hﬁb&% in nngmyin@ gocd r@wﬂinm Will usunlily not 1limit
“ikn aif to one mnd the sams. 1 nwmare. Onee 2 child han ate
0 ned thﬁ intevest amd *ﬁja?mpnt in gmmd rﬂadxng in his
ﬂatnar~tcnﬁua, 1* W&31 mms» eart;znly 11k3 £ ro and matters

in anmtnar lanruag tow. Tnas, when he h=s fﬁ“ ima“ﬂ‘

"mnstarnd‘ the gﬂglimh lﬁngnare; ha wiTZ uﬁu,lly hé‘lee to
finﬁ @quwl nnj@ymant in English raaﬁingﬁ, and in dsing so ,
his EK&II in sp@eeh and W?itlﬁg in the .ngna%e cemcarnnd
w111 cananusntly bﬂ influeneed and immravnd ELKDWiSQ--
| ﬁ@xt it has baea,zt ted tﬂat lxterﬂture mﬂy ﬁnquain
leﬂrners uf anﬁumge w1th amdlaas v rinty af axper&enee fnd
v@xpr@sﬁian. This palﬁt ia‘obvxaus, fer, oy neing wiuhly
ﬁequﬁinﬁé&'with 1iter ature, or 1n sther warda, by Pemding
widely unﬂ mach; unﬂ will sﬁru@inly Maninva m@r& waried
knmwleaﬁa exﬁarlane@; (ﬁ p@nsaﬂ Whm»rm&da mneh‘abcuh hig~
- tory fs“ inst,nse, wiil suvely know . mmra wh¢t hﬁs bﬁppenﬂd
in ths pasﬁ}‘*ﬁawsush his speeah-and W?ltingfaxpreaaian ean
zlsc be impr vaﬁ..' o B __‘
“Then, 1% i;, mm thni: ntammz- ‘makes 1ife mors full
&n& raﬂl, Gf esaran thare ara peoﬁ = ﬁho would nﬂt justify
ftni- tement uﬁdfwna wnuld s&y ﬁhﬁt liters tura as 2, Fform
of art is juPt an ascape fram 1lfe.‘ Hownver, g haald i
“fraﬁllze,~th:t art does nob anly offﬂr us @n eamap@ from.life |
- buk #lse,ianueacay@¢mnta lzfe,_anﬂ,yha‘flrsp,mﬁnapﬁfzs;Of . |
iﬁpﬂrﬁﬁﬁae sniy1i£‘ityl@ﬁdaﬂﬁaftha sacaad. _if3f§£_iﬁs§anne,
thﬁﬁpcgﬁswsuld’Sfﬁerus,nsthing_mﬁre%hﬁnﬂanathgr(maxgr

‘bslieve werld, then, we would coritzinly be abls to compare

them with seollisrs of worthleoss things. The goddsof poetic
| imawinﬁtiaﬁ,hewmvmr, are not. just moke-bslisve, but roal-
'itY3‘fﬁP pOGts narmflly nxgrnsg in wcrds ﬁﬂht theg havml

QXpﬂriencaﬁ in resl lee. Eve@‘tﬂe»mmhafbwli Ve of pursn?y
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‘is fuadkmantalﬁy smugtning mors ta&n.make—balieve, it ia a -

trial flight af tmagimauion into- reality - uhe rnallty of
»thﬂ baauty and taa wcnéer of things. As a ecnﬁequ nee,
lataratura can meks Tire indsed mare fuil qnd roal, if

~ handled prcper Yoo

o Lastly, 1itar“ture h@lys %o form the imsgination., ' As
tavtnzr statamea%:we ean givs - hﬂ fullawing argumaat Y - S

e human b@imgs oftcn ﬁhink ‘that imggination doea aa“ h@ld

any truthu‘ Eut mhen we realizw tﬂe faet daener and better,

then, we will soe that sueh an 1daa eqnne% be justmfaada
Life withmut 1maginatisn wauld never ve. ucsslblb. It is
-imaginatien that cleaﬂs aur ﬂyes in srﬁer £o s G batte",dad
”aﬁpksns«ou? scnses ¢ the pﬁmljthlﬁgs that surrcund us.

For instance, we would not be able to study without eny ims
;agiﬂﬁtieng @r,tgvgﬁjcyfghejasﬁﬁﬁéf.ésiuging‘birdfdr:the
bozuty of a'résg,‘wi§h0ﬁ£ it. fFuttﬁarm@ze, wevcﬁnn@ﬁJﬁall]
in leva; sr'bacﬁmg.gusdveitizgnsvcdnScinus afanr'eiﬁiésné
‘ﬁhipiwiﬁhqu?}iﬁﬁginﬁtibﬂo;vﬁﬁyf?iéﬁﬁahi?;vﬂatﬁiﬂtiam,

love of parenta and ehildrek,,leva ¢f nature #:nﬂae‘cf
these wculd never exist witheut imagination. Thuq wﬁ see;

that 1maginat1en 15 ef‘the ntmcs* 1mpsrtancﬁ fsr 211, and
the 1ack af it wculd cﬂr n laad tﬂ thﬂ ncn-existﬂnaa ef
life.‘ And one way ta fonm aur ma ﬁlﬁﬂtlﬁn ia hy huving eon-
‘taet wita litaﬂature, .e.vimssznativr lltarﬂture t@ which
paetry daes belsng. L@t ug Lak» fsr exwmp e, the fcllawkmg
exesrpt frem tha apéninr 1ines ef %he beak ”Eing af the
&cldﬂn Elv@r“ by Jahn Ruskln, an Engﬁlgh assayis* who is
11-knawn fer his PlGh and alequeﬁt pruae sty7e. In thin

bock he narratas thn fallawing ;* ‘

"In ‘ seeluﬁe& and moun*ﬁiﬁmua paru o @g@rﬁa,

there wes, in old times, & valley of the mest sur-
prismng and luxnriant fer*iliﬁy. It wes surrcunded ,

oa.all sgdes, hy st@ep and rccky m@unt&ins,rlsing

S




into peﬂks «nd fram which a numher of & o?raﬁué

dasconded in constant eabarsets. One of these
fell wesbtward, over the face of & ersg so high,

that, when the sun had set Yo everything else,
and all balow was derknoss, his beams still
shone -full upon this waterfell, so that it
leoked 1ike u shower of gold. 1% wmas,therefore,
‘ iad by the people of the neighbsurhoaﬁ the
&aldnn River. ..............etc,etc,‘_-
ﬁany boys unﬁ girls would @avtaznly bﬁ suirred and &n-
chanted by such & beantiful and vivid ﬁ@SﬂrlptiF» narration.
ﬁnﬁ conseqneatly, thay wauld farm & further imagination in
their ninds- whea hey have lxstanad tm or raad this 1 terary
paswagég Bven a&ults wanlé nunmally aaﬁ uznzlarly. Wram
this example wa sh@uld see hcw 1iter&ture eﬁn aid us in fﬂrm—

ing our zmagin&ﬁian and at the sama time, it acqualqts us

with the endlessﬁ "igty mf expressisn of Which ‘the Kﬂgllﬁh

lunfuage 13 eapuble; Tharefore, 1t i= good *ﬁ € teachers of
Enﬁlzsh woul& brzng to thn s*uﬂenta tha best and 3uztable
literatnre, far, by &azng so, he would alsa acquaimt them

| with more vanieﬁ;es of expreaaion im the language. Uneon-
sczeualy, ‘the students wauld pick up hhe 1anguaga and bme
style of what uhey read ar hear. W‘th~a mind wal1-steeked
with preae and peetry uf 1iterﬁry wcrth tmey are better
ghle tﬂ exprcsa tﬂﬂms lvas wi*h true digniﬁy and b uty

when the aecasicﬁ ealls fer it. .‘.

Those than, are approximately the prine ﬁnd ehlef fanc»’

tzans of Iﬁtnr?ture warthwhzle Gisenﬁs;ng hare.«

C. The Forms of Literature.

Bagsd on the kinﬁ of discaur3° end the 5tyle.df eXPras.

sion, lite tnve mwy agpeur in several foerms. 'Gf all these

forms ths more geaeﬂal @nﬁ Wbll-hnmwn are @ pcétry aad'ﬁerse;

Sﬁmy, drqm&, neval noveletta, mnﬁ we mﬁy class;fy all Zater—

ary fermn intec ‘swo nig ﬁivisians, nqmaly | pestry end prese.

oo
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For oach and the same tarm mmﬁtianad éh@%a, various da-
‘finitians heve been given %y differen t wr&ters, anﬁ we mush
admit that it would b 1”%0w3&b19 to define emch of ﬁhmaa
terms with oxset prﬁaﬁs@nﬁﬂs, ﬁ@wevar, for a b@t%ar and
¢learer id@a of whﬁt thaze literary forms are, loi us monume
the following 'definitions' as given hy ocns or mnother ox-

pert in litorature or in longuage @

- poetry is to be deseribed as literature in the form
ef vorsg, and varae in furn, enn be defined ss diseourse in
which tha\speaker binds himgclf im‘a&vﬁacﬁ ﬁc follow earﬁyim
more or lesse cleaaly dafined pnt terns of rhythm, reghrdleﬁs ‘

of the topie @f,hﬁ@‘ﬁ&ﬁ@@ﬂa%&. {11, p.ﬁ@ﬁ}

- gssay, is gensrally, e compesition, usually in prose,
of mederate longth and an‘a rastricted topie, (18, p.145)

- drﬂu; iz, in i%s breoadest 3en$@;‘simp1y *pl&j’. it
im a fwvm @f literﬁtura espmaz*lly wrzttem f@* & uﬁaga por-

fﬂrﬁﬁﬂﬁﬂ. (18, ?. Qﬁ}

- the n@val im thn m@at es apricicus furm of litﬂrukura“
and the lﬂast amenable tc formal definition, (1&, p.?&&)
‘Thiw means ‘that the novel is the 1itaraxy,form whieh ean
assume & lot more different shapes thon any other form of
literaturs and which is the leost submissive to formel do-
einition. | | |
7e knew for instanes, the novel ‘Vﬁnity Fair' (or '
Hovel %itheoub A ﬁar@’) wpition by @.M. Thaekéray. A mcvel
1ike this is usun lly doseribed as @ roslistic novel, On
the other hand, Lo Tolstoy's 'Far and Pescs' is commonly
taken as o histerieal novel. ﬁamiéa %hasa'twa gxamples,
there are of course, mony more types of this partieular

literary form, suech an psycholegieal novel, seientific




e

~thor who hes written 'Decsmeron’. ﬁlﬁ,kﬁua&wi_f““

i

nevel, and so forth,

- neveletie is i shert prese nusrrative, s ~‘@%ﬁimpa‘marﬂz,

uauwlly “@xliwtza wmﬁ satirie. 4 grﬁ‘ﬁgﬁa¢nt smong noveloetie

writers is for ;ﬁﬁtmne@, &l@wﬁnmi ﬁ@ma&cain, ths Iﬁmllﬁn‘ﬁn—

o

Sc f&r; wa‘hmvﬁ givan‘asm@*exvﬂﬁnm lmn for gzeh of the

‘1i%erﬁry farna maqti@m@ﬂ hafar@, and sinee we are ﬁa&aly ¢on-

arned with p@aﬁyy, wa ‘will deel with this part uiar f@rm sf

literaturs in a.mnrﬁ da%ﬁized woy umtmr Of,

D. mmmﬁwa snd Longusgze

It has boon mﬁn%ionn& at th@ b@ginnlnr of this ghap%@r,

:thmﬂ y@atwy ix Pa r% of litoes wre whilb 1ﬁmgnmgew¢md 11@@?@»

‘tur‘~are el&aeTy e n@ated W&ﬁh aneh mﬁmew. W@w:we‘wizl ob=

serve how thla relat&mmahip mey uaeur mmn hew £z r‘it BEY £0.

% have alno ssen tﬁa& aaeerdmng tw tﬁg 'd@fini jong?
given by Rane‘%gllak and Austin Yarren or Charlss ¥, ﬁaakeﬁ%,

lmn@uﬁge imw*ha asﬂium or the material of iitarﬁ%ure.f Ag

aan&rqmﬂnaa, no lzta“&ﬁuye waald @xiau without ahe axﬁa»an@e
ﬂf-lﬁﬁgﬁﬁg&w And thxa 1&@& ia af egurae very ?agbe.l. %@?a

lies ons of %hm im@crtwuag @f Agnguage, namely, thab ip~ﬁ6?VGﬁ

o %ﬁa medivm - ar Mﬁtemaal fcm 1iterature.

5@ far, we have ason tavﬁ the %Kﬁ&w@ﬂﬂﬁ of 1its ra&ura

| ant iraly dopends en thwt ef Iunmuagu, Jowav»r, ﬁae ‘the ex-

ismeﬁe@ af andaﬁga nme@ﬁﬁiﬁata $hat of 1imer’ﬁure? And tﬁ
this qu@wﬁi@n, #e may w&l? anaswor: "Nol® - erg,ma’liﬁarmtum@
weuld ecme into b»mﬂg if the artists ., i.@. the litarmryk@x~
perLs waulm not be thaers b5 ﬁr@ﬁt% it. anﬁ‘aa deé“ﬁ %ﬂwir

GORYS, in hmﬂ &an unﬁa - Ay gntraﬁmatian o %mﬁ Eﬁghy of

ﬁgemch {1? m.?ul), i% in nnt haeﬂuaa the languwgﬁ is teo
woak for »hr making af A 11%3?&%&%?, bat, if ne Ilﬁarury

artist appears, tﬁen, i% iz beeguse ths caltﬂra mf thn p@@%la




15 not Pavorable o the growth of sueh parsenality who con
produee 2 truly inﬁiviﬁu&lrvarmml‘@xpwasai@m, And we nmay
aertﬂimly sustify %hiﬁ‘mrgmmamﬁ for, wa would neither have
fammua paintings, nor beauﬁafnl masieal piam s if wo did not
have bh@ artista to eroats thom. | | |

&naﬁh@r pmiﬁt wurﬁhwhilw dain eu%miwg is the quaﬁtiaﬁ:af ;

‘ﬁimilﬁrmtv b@twaan the Fhﬁme af Iﬁtar&kure of daifferent

lmngamgaﬁa It is amneraliy aekm@wlaﬁﬁaﬁ that evawy longuage
hos its ﬁeculiarikiesw 'ﬁ@nﬂﬁqﬂﬂﬂﬁly, %h@ inmate farmal 1im~

| itution and p@maibiliﬁiea of one . 15%??@%&?% are never quite

the aama‘aa;zh@aawqf.anmthaw, iﬂd@ﬁﬂslﬁﬁ literature f@% in-‘
stence, is aifferont from English literature, while in furn,

the latﬁaw maulﬂ net ba the same as any aﬁh r literaturs ,

say, the ?reneh or the § grww, and so f@?ﬁhs%

ind minee p@@try ie ons of ths laterewy f@rma, we m&y

valﬁm expaet azrmimilwwitmﬁs baﬁwmﬂn %ha peatyv @f ﬁna lu -'

guage anﬁ thﬁt af anaﬁh@f.

- So far we laarm, how ezasa lztaratura is rmlaka@ to

.%‘

, lqnmamga, mmﬁ a5 postry im a8 farm of langua@@, wm may sons

‘suﬁu@ntly s&y That pne%ry Mna lmn@uag@ ﬁ?@ eiﬁaaiy e@nnﬂekw
ol teo, '

lelawxm@ hors wa wlll vimw pm@%ry frﬂm it% gﬁnﬂrﬁl

‘aapeetﬁa\“‘




. arm&mra. e hava alaa learant @b@ut the alaaa velatianahﬁp

CHAPTER 1II
I

POBTRY AS PART OF LITERATURE AND THE RELATION
BETYEEN PORTRY AND LANGUAGS LEARNING

From &n@ feregaing chapber wa ‘have 1@arnt th&ﬁ pee%ry is
a form @f 1ikerature. In other wmrﬁa, yma%ry is ﬁart af litu

%atwwen litﬁr&tarm and 1?%@@&@9. ﬁanaaqumn*ly, in 3&&5 chap-
ter wo will desl wath
A. ?aatry 88 yart nf Extaraﬁuran

El %h@ rels tima betw@%m paatry %mﬁ lun&umga laarninv

In almwﬁt 311 1it3raturﬂ th A éﬁists, w3 fin@ pa;try
and proaa zs its maim divz&msn, iﬂ wthar warﬁ&, th@ p@etry
and the p@ms@ Qart fanm the whols liﬁeratura. |

Peetry, as ﬁart af li%er@tura, d@@ﬁ e@r%minly share the
eharactarimﬁiea @f liter@tura in gamaral. Eut thare ﬁnaulﬁ
8isco ba sp@ﬂiﬁl enﬁraetmriﬁtiaﬁ whiah di%ﬁimg&isﬁ pmﬂtry
frwm sy @%hmv lmﬁerarv fnvms, sthmrwiaa wo wmuld h@ ahlw
. B 3&3 that paetry is 1itarahura ﬁk@ at the sama t&me, 1iﬁ-
erature is poairy, 'ﬁmﬂ this last xdeﬁ is, of a@ura@, none
Sense, \ 5 5 : L |
Tﬁar afore, %ha falluwmmg &1aeuamimn wiil d@91 wi a th@
‘mmtnre of p@@kry, wi%h i%m ehﬁrﬁat@riwti@ famturaa, wi@h its
' aimmmmaa or esiimimilam%im to prose, end with tha len-

gumgm amplﬁvad im ymatry.
\

e Tha Baturs @fvpaeﬁrk.
‘ Wh@n W@ sye&k @uuﬁ the noture @f p&%n??, ww mighﬁ m@ll
*aﬁk, ”ﬂmw d@ we ﬁa?in& postry?® ” |
Variaaa pae%s anﬁ eratiea hﬂve mxprwﬂseﬂ &iff@rant idons
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abmuﬁ‘the s&mw.tamm. &mﬂng eth&ra, e have ‘the poet Willzam
Fordsworth whose statement is as Pollows: "Poetry is the
breath and fizor spirit of sll knowledge”, (8. p.19) and
Perey Bysshe Shelley has pun his 'definition’ in the fﬁllcw— |
ing way : ”FﬁetFY\ﬁﬁ'ﬁh&t which w@mpr@hanﬁs all\aei@nee,fénﬂ

that t6 whian gll saimn@a mnat b r@f@rred”‘. (6,@.1@}.

Thﬂ twm d@fiﬁiti@ﬁa of paaﬁry ﬁi?@ﬂ by ﬁhame tw@ Raman-v
tie poeta socm &0 ina&ude £he xaaa th@ﬁ pﬁetry eamprisea all

seienee ar knowledge; 'and in pmytacular, Williem W@rdsWQrth

| 3$‘$f the opinion that poetry iﬁ\kmawladge\axpreﬁﬁeﬁ in &

/

refined ﬁa?qﬁll"‘ . | e
Tﬁﬁ otnéé,iﬁafiniﬁiaﬁs*‘en@irely aiff@rant’im-egpr@a-'

sion and perhaps, also in ideas, sre thoss of Robert Lee

Prost and of 3.?.&6&@?&&@@, (8,p.1@) - Tha first, 1.@.

'nﬂabar% L@e Frost has de@evib&ﬁ poetry as fallawa | pmaury

iz a P@rfainwwﬁe of words® , while the secand has stateds
”pmeﬁry 15 th@ hawﬁ worda in ﬁh@ir best orﬂar“ s (8 p.lg).

In Eﬂhert hae Frast‘s, we fimﬂ th@ w@rd *p«rfarmmnc&’ - It

is as if he would eﬁmpar@ ymatry wiﬁh a%h@r pQPfﬁFMﬁﬁﬂﬁm, iiw

iike damee or pl&y whmeh ars atﬂ@r forms wf art.l Gnly, tha

a&ﬁ;; m.?.G@leridga 5 aﬁﬂtﬁmﬁﬂt nas the om-

mhasia on 'the eheiaa of words and how thay ars arrangad’

Baside thasa fmur-ﬁiffarmn* ’ﬁafini*xana’ we mmy @b-‘

| v‘ﬁnﬂly exp@et a‘lot mﬁr@¢ And iﬁ'isjaav,minlyggat‘aa@y2@@
'”sﬁy which one m@ wauld prafar. ﬁnyhowa e Rn@ﬁ thﬂ%'%o.the

one end the s&m@ temm ’p@atry s nnmﬁrmus and vari@ua ideas
f.anﬁ 1ntarpw@tat1ans ars &tt&ah&d and sugpliad.

Having f@nmmd an idos frum %noae '&efinitamns* lat Us,.

- before wo f@rmm&ﬁt@ our nwn ’ﬂefinxtimm', g0 baek B0 the
“ﬁefinitimn"mf zzﬁeratura‘by ﬁaaé.ﬁgllak,an@,&mgt@m_%grran‘




‘ﬁswataﬁaéuinvthmapraviﬁusﬁahapt@r,u;W@ have seen that liter-
aﬁwwa3i¢uanua&t;ﬁummfefgwhieh“tﬁw;me&ium~igale@gu§ga§_ xﬁ;

”fé11¢W3“§h%?ﬂfﬁr@i%ﬁhatwpﬁ&try«ﬁlﬂﬂ@fia,@ﬂ;&mﬁ-gg whieh the =
mﬁ&ﬂrﬁﬁl‘ﬁ? mBﬁ§ﬁﬁ'§$'1&@@&3&@§4*§§w mhﬁ1§gwe,ggérhalaigg R
‘this“i&aalﬁn'minﬁ;‘lat nﬁ*se@‘WHaﬁ*Elizamatﬁ n?aw!g“iﬁga‘§é17
cwaemrmim@ ar% in e@mneatimm with the pcetieal am&ticiam

-mtaﬁuq«. .ﬁ% iﬁ Rﬁ‘t lifﬁ as ﬁt iﬁ liV‘Bﬁ ﬂﬁﬂ aétad,
4% ip, 1ife seen in the mede of eontemplation,re~
ercated into = now kind of 1ife under the power
- of e new kind . of drive, the aectivity of re-ecl- . .
. .leeting, ccmbining, =mplifying and amimatimg 1% -
fwwby g@ttiﬁg it imta an; arganxa @rﬁa&. S e
{8, p.EE)

“'r'A‘“w o
% e"--u‘ ’

- Thus, whan L a4@$ine uhiﬂ ides of hers wmth tncsa of
‘thﬁ ﬁﬁfimiﬁienﬁ ﬂm have been bearing in min&a w@ m&y cama 3
$o- tha eancluaian ﬁhat in the proesss of craat&ng pa‘ ‘J:
the y@at& n@@essarily noed their imagimatiaﬂs, for ﬁhay,*wf

_ shauld wua ?ife ”1n the m@de af eanﬁamplatian’. M@r@-ver.“‘
im @rdar %o reaeh an argania @rdar, %h@y have ta g0’ thrnugh =
\saveral eumplax p@aeaas@ﬁ or actiwitias 1iks . 'ran@alleating,

) e@mbinima, amplifwing and.amimatxmg' . as Elizahath 5r@w-haa
 eaidy {8, p.28). Gt e T e e

u 50 far we. have psrhaps, more o laga a s@ffieiant iﬂea
'aheux peetryian&-thus, wa may a@m& ha aur eameluaian &nd

. ranmnla%e %h& t&ﬂm ’yaenry' as f@llama o
ﬁﬁi"%ﬁéﬁﬁiﬁé&?ﬁiﬁi@ﬁ?ﬂiﬁ?@;ﬁ’ﬁ?ﬁﬁ%

imﬁginﬁtiVP 1anguage in motrica 11y pattarnaﬁ
IHM$~QM‘f"‘ B RO

Aad with thia reﬁumvtivw formniatien tha wrzter wauld :

@ithem Glﬂiﬁ nar pre%anﬂ %a th@ axact esrraetm@ss ar 3usti- }
fieati@n 0? it f@r ha raﬁlizea bha* é ’&efiﬁmticn‘ iike -

thia is qmita liable to vari@us erit¢eiams. Besiﬁes, & for-
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""mmlati@n such as this e&n nardly hﬂ ealled & definitzaﬁ, at
besﬁ we migh% eall it but &n explanatiaa sf 2 certein temm.-

?he ﬂharacteristic Features af Foat?‘.

Ve have 1earnt o far, t at beside pé@a&, paetry 25 one
cf the main divisians of literakure Amﬂ as & fomm of lxt-
eratura, pnezry is ﬁisﬁingnished frcm any a%har liteaary
form by Vﬁriﬂﬂs eharaeteriati@ features.

A thorough and eomplots treatmont of svary possibls fea-
ture waula eertﬁiniy bz idezl, but at th@ scme tima it would
‘alsa ve suparflu@us, or we wnuld even mmke & 'side-leap!,for
the main eaneerm of this thesis“not ’pae»ry,;viewad from ite
@vary posaible aspect‘  Therefore, we will only denl with"
‘thmsa ehmrasﬁevistie fe#turaa which ney pessihly wpgear in
p@ama we would liksly 9raaeat e the hxgh-saheel studente.
Those featurea ary ¢

1.

the speaker, i.e. the speaker iﬁkﬁhewpﬁﬁm, Very of -
ten ths spéakmr is %he peot himself., For instanea,iiﬁ ”Tﬁé‘
Daffodils? by willzam Werﬁswarth it is ¥r. ﬁsrdswsrth him-~
self who aets as thﬁ spa@k»r.

2. the g@rsun.a&ﬂrasnad or the persen spaken u@, i.é.

th@ person wham $hs paat is spesking bte. Somctimes we may
find s poem addrosscd %0 a partieular persen or to a grouy

of pwraana or an audience.

' 3, the subject, i.e. what the poem is sbout. It is

alae ealled ths subjeet-matter, anﬁ very often, the subjeat
has aama aomnaeti@n with the titla af the poem. An exempls
of the subjeet is for instence, g p@racnal.experiama¢ ef‘

“the poct. ' «

4. tho themo,i.c. tho genersl 1&eﬂ of ths poem. The
thema of a.poem im nmt to be aﬁentzfiad with the mesning &
of it, fmr in tha iz ttar the ideas of the yeat are mneluded,

¥
i




C1s
For instance, in Robsrt Horrick's "To Daffodils® (15, p.116)
'%ha'yaet‘is dealing with the deffedils, but the theme is: de-
sirs. It iz n@ﬁ the 3desa ﬁf the pomm,ihmmely\th@ idea about
this;particulaé~f1QWar7tﬁﬁt‘aénnts; In other waras, in the
theme the idee af the poet is exeludeﬁ. FER

5. the. ﬂ@t%inz, 1.@. tha aattiﬁ@ elthor in place or in

time, or in plaee end time. Thia featura refers to the‘
plaea or tima whare or wheu tha spe@kar is uttering the psem.

Very af&eu th@ setting ia givan pmrt by p rt.‘

| 6. the tane, i.e. th@ feaiings anﬂ idva% whiah go alang_,
sﬁv‘wiﬁh the subsect. Tha tone af a p@em is sama%imas diffienlt ,
te ntimn mut af th@ whale peem. In that eas@ the tene may b@
_ stmtad ﬁivismanally ar aeetionally. | A fe@ling of 'cmns@la?
is t@ &ateeﬁ in ﬁilliam wgraswmrth’ ”The Daffadila .

7. tha struetur@, i.00 the way in which the pesm is or-
ganized. ﬂﬁruatnra ﬁtﬂﬂdﬁ in aannaetian with division,which
in turn, is divided into axternal anﬁ 1ntarnml atruetura or
division. -The first refers to a division in accordanes with
tﬁa étanzas,‘or gr@ﬂp éf 1iﬂea; the saeand with tha‘mnanin@
in tha poem, - Ia ataﬁing th@ divisisa of thmﬁ@ht, 1t 13,‘

gm@d t@ mak@ &.aummmry and add mhat it ax&ctly aenﬁains. Th@u.

divisian is eftem fanmﬁ cn gnn@ral tm particular. &nother
@xylamati@n @f ﬁha strueturé is: the stream of the poet' |
thought, cor the apprwaeh thﬂ peat has tak@n.

Thase are eharmﬁteriﬂtius which wa may find in prasa

litarature tao. Mare speemfiﬁ ar@ th@ f011awing.

,  a. th@ dietian, i.e. ‘the ehaice af words, Wary mften |
th@ peet’s v@eﬁbulary items arm typia&lly his own, or in
othor words. tmosﬁ itema ars his. favaariﬁ@ words. And i¢ is
mat anldmm that paats amplay wmrds witn amnnotativa‘ﬁaaninge;
Thua, thﬁ paets dm m@t mxplieitly atqte tﬂn maaninga ef tha




| T
werda‘. For instance, the word ‘ehima' which meens 'the
squnds or tunes mmda by | ehnroh-bazla' would carry tha eon-
nat&tiom of say, ’pleaﬁnre' "brightness’, Thappinesst?, if
it is used by paéts. o u |
| Ancther @hanﬂmsnam whiah eumm@nly nccurs in paetry is_
8 aequmnee of words with similar initial eonsanants, guch
as 'slawly, silantly .....Q.' f@uﬁd in th@ baginwing line
“of Walter de la Mare's poem "Silver®, Le.:“ “slwly,ﬁilam-
1y now hha mmwn“ ‘Werds used in ﬁuch & ssguence are said
!te be alli%eﬁated. Alliter&tiaﬁ usually stramgehaaa *he
widea pieturad in the paem. R

v‘” still aﬁhwr m@¢@s eammanly or very oftan used by peets

| ars repetitiens or ehnrua, pers@nifieati@n, rhyme end rhythm.
“ It 1s nct sal&am that pm@ts employ a wor& nr words or ‘
evwn lxnas in repetiuism which are uaually meant t@ ‘empha-
size a cortain ides. | "
| ?arémnifieatiea 1s maraly,aansiderinw thinga &s humen
beings. | ‘ “ |
EhYMB is a swumﬁ-pattern in wniah the last aceenteﬁ

‘vawel amﬁ all smunda f@llowing it ars idant;cal. Rhymﬂ/am-
':playm@nﬁ a&rvea a8 an aid to the effeet of %he sounda in s
 pa@m. Amd rﬂythm.is the natural 'swing',er irrawular altor-
~ nation Qf.straaa,-duratian,“amﬁ;giteh‘that_aeammyanies all
‘flcﬁ of,ﬁéﬁn&ngfu& SQﬁnds;  Rh&m@.anﬁ,rhyﬁhm.mak@;a-pﬁma
sing. Tharafa#é; iﬁ‘ia*natﬁral that\nn?aery rhyméslér |
posms for younger syes are usually, rich with rhymas and
'-rnythm. f“fM ﬁ ” -
| 9~réﬂﬁﬁﬁﬁl » i.e. the use ef xmagea.\lm zmagery, warda
H,‘are umea in pmems ta eraata aamsthing in tha miﬁd af thn

 ?@$@@?. where are varieus kinds af 1mmgﬂry. Amang others,

3‘thavu are thﬁ imegory based on ewmpﬂriﬁan, ﬂhe dnseriptivh
. immgery and ;he symh@lie imagery, respectively, with the
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fmlzaming'exmmplasz‘ - |
| "Lika . thuzadarwrk.... wa® = token fma 2 line of Mfmd

JERES T Tamnyaen' “tna Eagla" o In this 1mﬂgery,Lthe-gamparzsap

is expliaitly stateﬂ, ‘end the word 'as' or 'like' is used

‘w~!a1ter ativaly,v Sueh an immgery is. eaTIQd 'a&milﬁ’, while

'm@tayhar' is alsa an immgewy based on aam@ariamn in whieh
tha ae% af eamparzng 13 impliaiﬁly danm, and tﬁe ward ’aa'
| or ‘11%@‘ is laft sut.‘v | , e
- ”5%. &gnes' Eve - Ah! haw bi%tar ehill 1% Wﬂs” ; tvk@n

b

 £1fram Jahm Kaats' "?hg Evm of st. Agnaa“ The expreasian

'_,ah@wm an axamyle wf &ssuriptive imagary whieh partieularly

‘Hteuchas our aens@ af f@aling. e

T ”Tha R@s@ @f th@ wgrld” whiah is the txtla of one af
‘William Butlar Yeaﬁs' pmams, ineiudea th@ wmrﬁ 'rmsa' that

iz used aymbalieally, and uaﬁally, thm m@aning mf ‘baauty'

H_via implim& ia thla particuiar ward, ﬁnd W wonld aay that

in thi& axpressi@n abava, -1 symbilic immg@ry is emylayaﬁ.

' ”\ﬁwbbaé“ﬁrefaaﬁraximatwly-th¢~ehabaet@ristic~féatuvas wo
o mﬁy“ﬁxypet“in 1ittle poamﬁ‘ar‘pﬁ@mﬁﬁp&rtiaulariy;suitmhlé

" fﬁrfyoﬁnge#‘éyﬂsfﬂﬁdﬁhighéaahéalMstﬁaanta;<;Anﬂu&s~wemhave

e stated bofore, ‘we would not treat all of the possible fea-

"~tures‘ef'paaﬁry.‘ On ths other hand, we will rather deal
“with a eamparigen baﬁwaan poatry and ﬁraae.~.,.iw

R e. Pam%ry veraus Preaa.‘ o

| ﬁ@&t @f ua w@ula pr@bably a@rae, thgt'when wa think of
‘  pcatry wu wauld asamziate it wiﬁh the iﬂ@a ef rhyme and -
Mrrhythm, fur, tha littla paema, vers@a and nuraery rhymas we
laarn# in @ur ehildhm@d ara almmst always rhyﬁhmieal and
full mf rhymea. ﬂowaver, we know. that not all paakic picees
da aampriaa rﬁym@ rhytﬂm, or rnpetitzan.' A Iet of posms ,
fﬁither Bngliah ar Indsneaian er thmsa expr@aaad in any otn&r

‘langua@e, ara writtan in what we. usua&ly call ’blank verse',
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' & orm whieh is explained bvailliam Rose Bendt as ‘rhymsless
_Yerse' , (2, p.l},ﬁ) - How i;hen should we distinguish poetry
-farm prose?

L2t us by uay of comparing p@etry to prose, t&xn the
fellowing poem written by R@herﬁvbae Frogt,,x.e. “ﬁumt\ﬂf‘ |

Snow” and Alfrsd Lard‘?&mnysan's,‘theyﬁggle” ,“

Dust Of Smow
The Way @ Gro®
Shock down on me
The dust of sncw

| Fram.a hemloek treh

Eas given my hcaru
A change of mood
And savsd some purd
Of a day I had xuad

{Rovert La@_?tnst) - (Eﬁ,.p.84ﬁ}

The Begle

He eiﬁspa the erag with ereokeﬁ he hds,
Close to the sun in lonely lemd,
<Ring'd with the azure world, he ataaﬁs.
The wrinkled soa benesth hinm crawls;
He wobtehes from his mountain walls,
Anﬂ like = thunderbolt he falls,

(ﬁlfred Lo“d ?enﬁvaen) (15,@.36?).

Fram these two ahsrt poamﬁ we aa~ that s whole axpe- _

rience and a wasle scane are pleturam reapectively. In thﬁ

fzrsﬁ poem we fxnd thlrty-fcur wardu and 1n Lhn seeond, anly

‘ thzrty-nlna.' ﬁhen w2 wculé ﬁres nt thoae expérzence end scens
.in prose, then, we would need & 1is t msra ‘words to givs the
'.Sﬁme pzctures. Tnus, where prase wsuld teke mEny words to
‘deﬁcribe or rel te, gﬂaﬂ verss oy p@eﬁry mlli ina fmw woprds
_portray or suggast 2 wnnla scena cr exp@ﬂienee.' Ganaﬁ-
;quently, we Bay say tnﬁt Po etry is mcre eampvct or eansen-
~tr&ted thaﬁ wrobe.‘ - | | |
- ¥s mmy equklly @bserve fram th» p@&ms we hﬂve 3ust taken
«ththth,ra ara,amu&aal arrengoments of Words.“zn prose we

would mot £ind such unusuel orders, These 'irregularities’
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are very often found im poetry and wexcemmanly s@e&k'af-'yﬁe
etie licenee' ,le. the fresdon ef posts to srrange the words
cmployed in pqaarys‘ Thusfyseusamay'enjay‘a ap@cidl feecdom
thatkproge‘writers‘mﬁy not.  On the cther hand; with poetry
whichuia mich more csﬁylexﬂﬁhan prbse, the poet has to be
extremely ca reful in ahmosing his wordss This mesns he has
& rﬁspoasihllity to earry, ouhﬂrwiae, he would not be able
to write good §a&ms.ﬂ  ‘; o

%e heve lezrnt f?cm th@ pravmous seetion in this chaps
tor, that ons” of the eharaetnrlsties of poetry is: the use. |
of words with cannetative mﬁaniﬂgs, aﬁd tn1s~eharac+eristie’
is often employsd by poetss It fallams_ﬁu&e very ofta“,f;,,
poets do not explicitly sﬁﬂta‘the‘faéas they want to dwnv@y;
In proas, uowever, we norm&11y finﬁ faaﬁs clea ly s*ated¢

Prevxcusly, m@’haye spoxen ﬁbout thn 'irragular' ar~"
,rangemgnt of w@rds &n pse%ry, zrragnlar namnly, in the
sense of not a8 we usnally fimd in praae wrzting. H@wever,
we Sy simﬂl%aneeusly say that‘%he‘arpangament‘ef words in
poetry is always eomsistent, for we can never alter it, or
alse, we wculé‘eﬁaﬁée the idea.qr‘mﬁaningQf,th@gpgem,-ar )
&t least, zts ariglnaliﬁy.‘ In sthﬂr~wcrés,*the arFQ ggmﬂnt
‘af vaa&aulary atema in poetry. is oft@n mﬂusugl but ?lﬁayﬁw;- g
eensistemt.‘” ‘ ‘  | | IR |

i Fnrtherécre, we may ehserve,ghuﬁ in %ﬂe earlles ?it~

re?ure kngwn to us, poeﬁze form is renerally employed;
and the usa of hi& nﬂrticular form of literature is fra~
‘quantly f@unﬁ in tba f@lk 1; erﬁtﬁre of balia&s and pspu-_m
lar»epics teo.  It follmws tharefsre, tnﬁt pcetry aﬁ marn
prlmmtzve and n&tural thap prase. (3,‘p.?553

?han, we mzy alse n@tiea that 1n verae ar peet”y ﬁer-
tain pat erns af rhyma aad rhytum %e ﬁsuﬁllv (nﬁt alw&ys?)

employ@d. Such & formal &rrangeaent is normally sasder To
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‘mémbrizé‘andftéfhblé in the mind ﬁhéﬁ;ﬁh@éﬁﬁéfﬁéé'prsgﬁ -a
‘faet that‘mﬁny‘taaehers'mﬁﬁhﬁ ofton fségéﬁ.- Poetrﬁ iz aven
| ﬂefinea as ‘Eamsraula speacﬁ’ -5 &Efiﬂiti@ﬂ mv&r thed hy
‘§iH.Adden end Jahﬂ ﬁarr@tt in their introdua*iam far th@ir
‘book caﬂlgd ”“he Poat's’ Tengae“ ﬁnd ir verss,mr mmmsrable
speech, ‘is more memorable th.n,pras %haﬁf; géetry~wmnld‘
certainiy‘aﬁﬁach itsaifum@re‘finmiy £@ us ~ s@matimas mmre-
firmly than ‘% mﬁ, {3, ;ap.zsﬁ-easazs?} An& from expori-
gnesa wa knaw that we sometines remﬁmher nurs&ry Ph és‘or
little verses we learnt in cur ehildhoods
“ Aﬁdxtzohmily, we may obaﬂrve thﬁb with P&ﬁﬁw&ﬁ ts the
Vﬂﬁﬁﬂﬁla?? $tems used in paetry end prss&, herdly any dif!
ference 13‘th@?ﬁwxhlﬁmmﬁﬁﬁﬁ‘ﬁhﬂﬁ.ﬁh&;ﬁamB\WQPdﬁny'& certamﬁ_
‘languagevarafuaeﬁ‘in itsxyraﬁe‘as‘éell as-in,itS'ycekrj,.an&
the only excantian is that 8one. partAGQT ar words ¢ pe nore.
often emplay@d by poets thaﬁ by yrese ﬁratebs.\‘ﬁaeasi@nﬁlly,
we may cone aerass words which are cgnsxn@red '3’tﬁe~fa?oupﬁ~
its werds af avga*tala p@gt - 8 poxnt we have alrﬂa&y nemr
tian zd in our dlscussion ahauﬁ the eheiee mf words @r tﬂe‘
| ietian af pae%ry.~‘ | ‘ | . ' '
Wew,‘fram ‘the variaus inataneaﬂ we have a¢seusaed we,‘
may eome ¢ uhe fsllawing eanelusi”ns, ipﬁo o | |
- p@c%ry is mﬁra ecmp&ct ﬁhan pruse. |
{) uo- aﬂllke ia prsme, The arﬂangmment gf Wcrds in peetry is
” oftan unusﬁal but &1way$ consast nb.
of v = 1n poetry, faets are aftcﬁ not explic*tly stased.

| j}f- postry is mor~‘§a$ura1 and prim¢%1Vﬂ than proaa,

4

ul . paatry ean hatter bn m@marizaﬂ than prose.
- with cert tain @xceptxcas, wards useﬁ lﬂ yuetry are a?ss
- usad zn prasea g o
: Ayparemtly, these are‘pointa of simii&rity anﬁ ﬁissimi—

iarisy we may eomacnly d&&ﬂ@ *n When we eomparé‘paatry‘with‘
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prose, and herssfier, we will prééeed to o discussion on the

kind oef language employed in paatry.

d. Tha Lgﬁgﬂ@ga of Poatry.

Having eonsidsrad som»tmiag about the) d;nt&cn of postry
and & certain eampdrisan ‘betwesn poatry and pr@se, we laarn

- Ehat poets somstines m&k* use of what we 63ll 'poetic licence's
- They mny arrmmge wcrds 1n an unusual w&y whleh we wsuTL une-
llkmly finm in‘gr@se~aritzng. ﬁesmﬁea, cart in paets aftﬂn
‘grafar o usa partieular mards we waulﬂ seldﬁnacﬂmv aer@ss

in wr@wa.; To exemalify these points we may r?apﬂctiv 1y,

tﬁk& the - fal?awing.

The grey 563 ‘and uh; lnng blﬁ ek laznds

~And the yellew half-moon large and low

.q‘u :.qa‘ono‘q.p\‘.-ccno | (15‘ @3,575)

in tﬁﬂsﬂ maginn;ng linsce of Rebert Browning's Mosting
A% %ignt“ ws sae that the djeetiVﬁa Tiarge and 1ow' @ro

plmcﬁd ‘dehind the>n@mn ’halfqmamu’ - poaitions of mﬂjectzvea

w2 would r“thPP sxnced in Inﬁaﬁ,saﬁn such oB ’r4mbu1;n zwng
rendab dan besmr*’, "rondah den besar! being the adjsctives
which mean ‘low and 1s rga',mssp:«.ctimly. And ins |
ulumbar dxd my spirit s@%l' SR )
‘ff‘f"' f..a..‘ E (s, 9,2@7};

whieh iz ths bﬁgxnning linu of Willi&m warﬁ$WGrth‘s “Ludy%4u
the words slumher’ sﬂ' al! are vee%huiqry 1toms we would
u#llkrly find in mﬂdlnary spsoch or pross wrm%ing. |

8o fTar we have 1&&?&& about ecpiz 1n particular anos
~znd unuﬁuﬁl arrmng&mﬁnba of words mften found in poetry
wﬁich may‘diffnrautiate posiry Trom pross. ﬁnd’fallowimg
hrre we w111 proegsd to sho éi~ unsion of ’thﬁ‘ianguﬂga‘af‘
' pegtry which forms the heading of thixz :sactign.’

%han ws spesk ﬁhﬁut tthe Ilonguag e~af'?ea%f?‘, we would
autamﬁtieally ask whother ta re is ?lmﬁ ‘th~ lang @ga of

prose’ 3 and cur snpwer would eoriuzinly, be ‘yent, for bas-
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isiﬁe the litersry form exlled 'postry’, thsrs is alsc another
‘ fsﬂm aal*ed ’praﬂe’; and in some respecis thesc two fo?mﬁ Arg
&ifferen* frem esch Gmh@?.‘ Hewgver, it would not be gnsy tm
mke & cla&? dis inction botween the iangusge of pan*ry and
that of prose. @nn BYEH @illiﬁm Lewdawmrth, una of ths prcmr‘
~ insnt English P@etm, hoe aver held ths idc (theugh in ﬁia
aarliar Iif@) thut th4r5 is no nqmrntial d&ffaraneﬂ hetwa@n
Ths 1angumga sf prose and That of pa*try,‘igz, p.176). In
soma way we y ﬂarfretly jugﬁify thlm idea, especially whem
we haﬁd the ?weauﬁptiVﬂ fmrmuiaticﬂ’ w3 have st sbad brfare, .
{i.c. in ocur dxseuﬁslmn of "Ths m tﬁrﬂ mf Fohtry'), qmd thﬂre-

by alac talkis s aeh an exceryt as thr folTGW1ﬂg $

snssne o THE winﬁs sucsp ovaer tho with‘rfd eorn-
ficlds with ¢ hersh,chilly whistls, and ths surfaes
 of .the 1litile poels by the rondsids are tossed up
- inte eold,blue wrinkies of waber,. Hers and thers ;
& floek of gquail with their feathers ruffisd in the
sukumn gusts, tread through the hard dry sbubble of
en patfisld,or starlsd... whir sway down tha ecld
. eurrent of th@ wind. The blusjays serean Trom the
- romdside oaks, and ths last of the dlue and purplﬂ
amters shlvnr aleng th wall. scessason ,

“{ en axearpt takan fr@m .

fRevsries of a Bachslop”

by Donsld ¥itehsll ) 5
for, preaumﬁhly, vybaéy w%uld aw¥ée that in this'passér@
we find a h@autxful aﬁd*v1V1d deser&ptxam of nature whxch
elaarly expresses %ha wrzter'& artistie- im@rea ien threugh
hlghly lmagmnativc lunguag but e@rtaznly, W* would nsver
exll this picce of WEiting5 'peetry‘, fqr‘an factvxﬁ@iﬁvngt!
| ﬂﬁ %hev0ther;hand;rwe wauld‘rﬁthgriéaéeribéfit as a giéce‘ﬁf
pruﬁe,writténvin « poetie lenguegs, @riin~a‘1aﬂguﬁge we
weuld expeet ta find in'yaatﬂy, bﬂcauaa'ef‘thé pﬁas@nbafaf
 such vnvzd and hﬂ&utiful imngary, for, ”P@@tig/lﬁnguagn is
| pﬂmmeatad wiﬁh 1m@gsry, bwgmnnlng with the: smmylﬁat figuresv
and eulmaa&tlng in the tetal a11°iﬁelﬁﬁlv“ myth@iagieal sSys~
tems of Blake or Yoats. .....se-..” (21, p.26) as Rend
Weliek‘aﬁdfﬁﬁétinfﬁafran ﬁﬁée statsd in tnezr book “Thaory mf 
Litoraturs®. | - e
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Th@refare, wa ‘Bay aonclude that by comparlng the lanv
guage of p@atry with that of preoss, we would aot easily gst
a clear distinetion, end consegquently, we sheuld Tind an-~
"cth@éamomparissa,in‘arﬁarvtc.have'a'bet%&r and elaarér idsa
of what we eall '¢hs langusge of p@etry .- 3

“In faet we ars ganerally aequalnteﬂ wath sevaral’kinﬁs’
of»lﬁnguage»heslﬁn %hose of paetyy»and mprraae. for in-

1stane¢, the . 1¢nguagm of dxplomaey, the 1anguagw of flawers,

" ‘the f:ngar-language, the tnehnaeal 1ahaﬂagvs“‘hﬁ'$cieﬁtif13

'*Ianguage, atc.,etc.,‘but for: th@ sake efhour.purpdse‘hére;
let us 36@@%?9 ‘the . laaguaga of pootry with that of scismes
mr’the seaantifzc languag®' an& telte, by way of axam@le, the

'fallaW1ng passaga :{;

: A glacier is E:3 vast bedy of ice in slow motion
., over land, This motion,unliks that of a solid
- body sliding on its bed, 'is ‘the motion of a
, glu%imsas,ﬁemiaaalid mass. Under @ guickly ap-
,plied fores the iee bresks up like & sclid,but
in & lgrge mass and undér ths- pawerful,steaﬁy
‘pressere of gravity It flows 1ike ¢ viscous
‘1iguid. It is like & rivsr of piteh or other
~.  gubstanes which is on tha paznt of hacaming
ER 1 salid. SR
‘ (tgkhﬂ fram, Easlﬁy S. Jomas's
"ppactieal Bmglish Gamg@sitiom“
‘ t&iré sﬁibzcm - p.é@) ,

Pc»aibly, thern are reﬂdﬂrs wha say that %h" I“npuage nssd

' 3in the deserzytlan of & fglaeigr abcve eannat be ca11 d

~..scientifie, aad th writnr wwulﬂ not hava any abjeetiﬂn to

.such a eritxezsm, Baﬁaver, whnn we eompare this Wrating-
l:piece thh*tﬁ“ pr&vi@us exceryt fsam “R@vari%s of & E&cha?er“
{pags 23}, m@ mxll aﬁﬁﬁﬂ&&t@ly ‘notice eertain differsnt way
of descr;ptlan, In ﬁescr&hzﬁg nature, ths auth@r Donald
.‘Mltﬁhﬁll haa use& wnrda, phr&a@s, or @xpr sa;ans\fhat.n@r-
mally eall u@ earhaLn rmageﬁ 1n the ?WQMQP'S MLﬁﬂ.' on tha

’ @thhr‘hanﬁ‘ the desaripklen af a glaclar ia 3ust exprasaa&f

in sueh a way ‘that th% roader wi11 instﬁnt iy and exaeily

' know what and how ths substenes called glacior is. So, an

-
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absolute elear precision without putting in any kind of

| subjeetive TBeling of the writer has beon reached. Horeever;

ﬁd'gﬁecialu%i“ﬁ“cf*thé“wfitérvﬁé‘ﬁade“kﬁcwn, amﬁ‘ganéfally,
we would never aall aueh descrxpzzon p@etlc. Rﬁtﬁérnwﬁ |
' wﬁulﬁ‘sby"ﬁ&et*it“is‘an“ﬂxact-explana‘ion~afra eertain thing.
 And, on ﬁccnunt of ths use of words lzka *go0lid?, ‘glutinoug
'sami-selid’ **gravity', etc., wazﬁh are ‘eormonl v usod in -
salane@, Wﬁ ﬁauld e@nnaqunﬁtly, Tend te say tﬂa% this d@m
seription iw scxeatﬁfie,\aﬁﬁ thﬁ«ldnguage bmpleynd for thie
_‘purpose, ’aezﬁntifye lanuumg”‘”“'
Thua, savz fsr scma a&ditiena’ rthrkﬁ we will also,

iétat@ t tha snd af thls discusszen, we nay- eharactarize

 3@93&1va1y, &s folloW3 :'

e is pnrmeatgd with 4magary anﬂ.figuratlvz prrﬁﬁwiﬁﬂﬁ.
N 1nc1&dem ‘the p@et's or au%her s feellmhs»anﬂ smotion.
| - is: marked by thw ua» cf . es rtain wcrds gﬂnerally en-

- ployed in poetzaal wmrks.;~;gyf;‘~v‘ et
- is psculiar to the Writer-and 13 6ftﬁﬁ pictnring the
‘ atyle of +h@ writer. ‘ “ ‘ : ‘

The 1anguaga of geiencs is @ kinﬁ af 1anwuaga whieh

-’is mﬁstly uﬁed in aeirntific writings,‘
- does not. iﬁcluue eny mmugery or other figurativa ex-
1 “pressian. / - ‘
- excludss the writerls foell ngé ﬁﬁd”ﬁm@tﬁ@m.“ |
- is often marksd hyzuha use’ @f cerﬁain werds or terms .
'halanginm to seiencﬂ.a : o ‘ -
- is nevsr peculiar tc the wrlt“r and nevar Sﬂbj@ﬂtl?ﬂ.
'~'i$ emylayed for the pﬁrpase of pragnnting 3n ahsa’uﬁe
‘clear end exact dascriytion er 11fnrmat;an af SQEBthlnF.

ﬁoresver, we mﬁy pegitlvely arnume that bath kinﬁs af

language hﬁve their ewﬁ use. &nﬂ if we faallze, that ﬁhera

are in life, material &nd m@thad Wh¢ch do not fall unu T the
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scientifie eategary, ‘then, wn‘wmn1d cer%axnly ba ‘opent! GO |
‘V{hoth - So much the more when we have learnt thet poatry «1lso
gives trath in car life, “nﬂ that ihs lunguaga of peetry of-
t8n raflaets tha writer’s peeulzar style. And ﬁe bz faml?iar
gwith this partieular 1anguage wauld eertﬂinly mean t@ g&ln
_mﬂrﬂ kasw dg@ abau* certain differenﬁ styles that may mccur'
in liter&ry writings af a.language. L cE o

N Se f‘ar for. emr dmmssmn ef the i‘irst pmvz; of tms

chapter, anﬁ 1et us now proceed ta the secaﬁd paru, 1.9. H

- B. Tha R@latiaa between Paetry anﬁ Langggge Laarning. :

S Sinea se ar@ dealing wzﬁh Englxsh paetry and Engllsh

qunguage,‘it 13 abviaus that whan we' spaak abeu% the re”ff 
| timn b@tﬁéﬂn pae*ry ann langu&ge learn*ng we particularlﬁ

' m@an tha relauian betwean English ?Qnt?? anﬁ English lan-
guage 1aarn1ng at ﬁhﬁ high-achaal 1@#@1 ;n Indcn&s&a.‘«

| In sonsaquenee wf whaﬁ wa nave just explaiaed we will
sse whﬁthar th@?ﬂ is inﬂ@nd any rel&t&@n betweea Emglxsh .
peetpy and Engliah Tanguage s‘uﬁy, or, ts hn mﬂ?ﬁ partie— |

ular, wheﬁher zn stu&ylng Englzﬁh en@ 1aﬂneceagxta c& tc

wstudy English poetry,ta@.

;  a. Peatrg Blasses 25 Part af Langnagg Le&rning._
. , Fr&m mar ﬂiscuasﬁmm 1n tha pravinus ehapter (ehapter
.\‘ 11) and thd feregezmg parts ef tﬂis ehaptnr we know that
 1anguage and Ii»aratnre ara very 31e8ﬂ1y related and tn&t,
 :pcetry gcnarally forms an impartant paru of the liﬁmrature
,iaf a 1angaage. Zt fbllﬁwa tnerbfare, thaz 1a learning a
,'-langu ge, we wauld h@ wise if wa takn zta poetry inta eon-
”*s;dar&tzcn,tae.- B&t shsuid we: alss presunt paetry,ngmely
‘_hﬁngliah pcatry ta our high—sehael Suudeats while we are
 i»aaehing thea Englxsh? The writsr raalzzau parfecﬁly,
.*that thﬁrﬁ will be ﬁzve ae opinaans ecmsﬂrning thﬂ &eees-

.;Qszty of including-rnglish p@ﬁtry in tﬂr tnacnlng mf Emgirqh'
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at the highwsehcals._H
_ sama_pﬁqp 8 will aﬁy that Englzsh p@ﬂtry is sam@uhlng
”‘ﬁﬂpﬁrflﬁﬂuS fGP atuﬁants of & pre-univeraity edueation. 3@,.
the tosehers hmy negloet it in the teaching of English.
.‘.This'ié‘pérhéps‘aRIQX%rﬁmé idaa;'bﬁ£ wa may'wail &elieva'
‘that SRCHE the high-&dhoul teﬁehers @f.ﬁnglxsh tnare nP&
certainly'maug wh@ mﬁy mhaxe thim OplﬂLan‘ anu yﬁrhapa n@t
anly emsag highraehool te&ehers, b&t alaﬂ, amﬂng teaehars
~of: athar edueatienal institutxaaarlike uaiversz%ias, aca&-
amies, ar any ethcr~esurses.‘f" o m_"‘ ’ \  |
Aaaﬁher eatecary af £ aehers wlll admlt thﬁt in tne |
teashlﬁg ef Englisa at uha high-schools ws should QIEG in-
Welnde Englmsh poatry he&iﬂs the ather snb-subjeets lika -
structur@-érmll eanvarsat¢an,writang, ate., atherwise, we

l ‘waulﬁ dﬁyrive the 5%&& nﬁa cf ﬁamething valuahle uﬂd advan»

E.,t&gaausq, ﬁnﬁ we ﬁay hﬁ sure th&t ﬁh@r@ are aaveral reﬂaanﬁ

why we shuuid net hanish pantry frem thﬁ Eﬂgliah lgnguage |

elassas. o _ . | |
| apart frum what we h&v@ léarnt mamely, uh&t pﬂ@try is
part @f litaratnra and th&t Ilﬁcratura anﬁ len-

::"_&ﬁ Ampertsn
suEs are two inseparahlﬁ elemﬁnts, we have alsa sean that
,,peatry ean bettar b& E@mnraze& thﬁn preae. As a eansequanae,
-ﬂtudenta whn have eajayed pseﬁry uall in samﬂ way, be able $o
‘-‘stere up ea?tain lumsuagﬁ patterns beszda thase they have

"H?eﬁrnt in: paﬁt:rﬁrdrzlls. “In cther words, thay are enablnd,

ﬁa-rm@WMﬂer'mﬁre and m@ma uaeful pattaras ef th& laagnﬁge

- they are studying, (10, p.lls}. Fﬁrthﬁr, tnay wxll be made
familiar with‘variaﬂs dszeremt styles which %elcng te ﬁhe |
;pc@ts ﬁannaynad . for, as @8 kﬁﬁw, almost every paet usually
‘_writes in his own &*yle. Iﬁ fsllcnﬁ thﬁrefare, that poskry
will acquaimt tha ‘students with an aﬁﬁlass varzety f 1&59
‘gﬁ&ge ezpari@nne aad expr@ssian and: likﬁwis@, their speeﬁh
and wrihing;ahilitiaa would be influcneed and improved, o0,
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Te kave alsa 1e&rnt that poetry 15 ﬂxnremseﬂ thrvngh highly
| imaginaﬁive language anﬂ is aften put éemn in rﬂythmia expres-.

sions. Rhythmia exprasaions iﬁ *ura, depemd am stres 3& an&,

unstresaad syllahlas, aﬂd to kaew that English is a f
language, we may draw thm ccncluaiem that thraugh Enaliéh
poetry "o mmy algo help tnﬂ stnﬁamxs to fcrm thelr xmamxnatlon,_
and at tha sama tima, praviﬂe them w;th th« praetice of uh@l?

manﬁs uﬂﬁ mnssles to work %cgeﬁhﬁr sm@athly and skxllfully, in

in th» natterns and sanﬂritias @f thﬁ.l&naﬁaea s {3, 9.23?)

.Genseq&antly, their fluaney wnuld be xmpravad.d,v

Those thnn are eertain acinﬁﬁ of explanatz@& whxch sh@w
haw naeful anﬂ imyertant paetry m@y serv& 1n thﬁ laarnlﬂ_ af
a lﬂngu&ga. ?hsrefare, 15 Le&ehlng ﬁngllsh ta uhf hlgh-schaol
studamta wa eam yarfectly ineluda p@atry &3 .e. Englxgh p@atvﬁ

' in our English 1anguaga ulaases‘ o




‘~fanm ef lxteraturu. Ml  f

CEAPTER IV e

~ OBJECTIVES OF STUDYING POETRY

In the 1ast part @f the grevxaus chapter we have mﬁnu

“:‘tiaued save?al reasons why the 1nc1nsion of p@etry 1n a
”~.Jlaagaage coarse is usﬂful and zmparﬁan . Iﬂ or&er te Gb-
,“tain 8 mors ecncretn idea af wn&t ths purposa 15, let us :

”_msw diseﬁsc the ebjactiv&s ef studyang th:s y&rticular  ;~

We hﬁ?t knawn that poetry zs yart sf 11teratur 23 and

| ftnat litera%ure im turn, p 2rt. of 1&3@&&%@._ A% saah po-

 etry may‘be VIQWQd fram twm sides, i.b. thc aiée of laﬂ’
 !guage anﬂ that of lltarature. Anﬂ in aecerdance with this,
8 faet we may elassify the abjaetivas of stadyzng poatry

_,into two ya s, i.e._.]_

A. Tha 1ncreﬁﬁn ef eertuin lntnllectual abxlities.

B. The en;aymaﬁt sf th& aesthetie aspeets.'”

'TA;”§§a Inersa£é cf“aertéiﬁ:Inteliééﬁual‘Ahiliﬁiss.

_ Tha ebjectives whieh may belong to thia cat@gery are:

L & To stors up cortain pattern-senuences tn ‘the mind. -

o Lines af poetry whhch are read “md re-rnad wlll auta-w

:“matically stiek mors, firmly in tﬂﬁ miﬁds ef the read-.

- ‘ ers er. thﬂ learn,rs.f Thersfwre, they will ram,mber k
uj;varlsus pat%ermrseateneaa faund in the llﬂes 0? the

| pocms they heve becn familier with, (3, P.257).

“ b. To lesrn the metursl speech rhythms of the lsngusge.-
w‘5‘Espééia1i§}*ﬁhﬁﬁ %$é“§¢;ms are rich and full of rhythm

" gnd saunﬁs thet are wellliked, the lssrnors may,
o thz-wﬁg‘n repested ‘readings, train their minds snd tms-

eles to work smoothly and akzilfully together. iﬁ7“
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c.

| ad

1##:‘;@#-‘ |

To iaereaﬁa famtuaﬁ knem1adga. |

in peﬂt"y, v&rzsus facts wh;eh wmﬁld na* ba absepved by
eommsn peapla, are m@re cften axp?@ssed. Thus, through
paetry tha leatners manld he ahlﬁ to gain mora knawl-

gdge abaut varians facts.

Tﬁ gamn intalﬁee?ual diseiplxne. _
Pwetry 15, as wa knaw, a form of lﬁeraaﬁre whicn @ftan
1nc1udcs v&rious im@?ie&+xans ﬁnd to gaia 1ntel1ee-

tuaﬁ &isazplina is for iﬁsﬁance, ta finﬁ au% khe 1m@1i~

: aatiuns in tha 1ines or warﬁs.

To get aequﬁzntea with variaus styies in whieh a lan-
gﬂag@ is expr ssad. - 7

Het @nly'pr@ﬁe wrxters, bui ulso pegts very oftsn em-
ploy tb@ip.pecn1+gr‘g$ylas. mhus, stud@nts-whc havg
sver hed p@atyyféiaéség will gét acquainted with vari-

ous possibls styles in whieh a‘langagge @am.ﬁe usad.

Yhﬂsﬁ are uk@ princ1pa1 ahjeetzves af stnﬁfing poetry,

uaﬁ particuls rly, it pﬂzt ry is ccnslﬁsrnﬁ as part cf lan-

guage. Of e@ursa, not 21l these cbj&ctzye& may he schieved

. simltanecusly, and any successful aehie%@mbnt in sduea-

tional matters wzll very mueh dapand on the ﬁ%&&hﬂ?‘&ﬁ well

as the 1earn@?¢

. ‘bﬁlang %o tha f@lluw¢ng %&rt, i.e. .; '

Tnh naxt ahjﬁatlvas sf studyxng ysatwy are th@sa that

i’

B. Th& Enjﬂymaﬁt af the &asthetic Aspects. :

Yo kuow that paetry s EEIﬂE QQPE of 11tﬂrature, iz also

g form af«avt 2@@‘Wl€h uﬂ% eass @f any‘akhar-kiﬁd @f,art,

this llteraﬂy fuﬁm. mﬁy bg apprmclaxad and enj@y .v?hare-

fere, tc stady peﬂtry is a’se




5

| a. Te gat pleqsura @ut of 1&.

K Peetry are written in p@@tleal lungnag and s we havs

leamnn, this part;eul &r kinﬁ pf langusge differs in some

ggsygeta,,frqmrﬁha‘arﬂﬁﬂqu‘zagggage qfwspeﬁah”er‘fgum;

thﬂ scientific Tanguagﬂ. Tﬁe pleaaurﬁ @gt:af;pgsﬁigf
language mzy ha 1mm@dzatn or nard-wan. An‘immﬁdi?te,
pleasure &s far 1nat nca cbt&xn@d while mnr is reading

ths liwes cf a pmem, while a harﬁ-wan mlea sure mﬁy be

achzcved after rea ing ﬁﬁd re~rn&dlﬁg ‘ t&zn pa@m‘h

aﬁd then, _aying hcl& ef 1ts 1mpiied meanmngs mnd 1ﬁeas,

T@ incraaas thp rﬁnce @f felt prrcepuians abcut humar

life,

"Postic lengusgs, unlike: seientific langusge for instanecs,

‘ap@é@iﬁant”bﬁi#°téftﬁw intsllset bus m139, to n@rsonzl

f@ﬁiiﬁg§; So, in rauuing paetpy oaﬂ will ent in new:”

fealxngs und 3»@ i&e«a, for we usua lly +hink that all

\_peayle mave thn E&Mﬁ f@ﬂlinm, but act&ally, pcets cftan

giva anathe“ attlﬂudﬂ cr view.

Far 1nstanee, wa eﬁmnnz pr@claﬂly s&y whnth@r llfe is

‘really a jest ar fun.‘ Wzth “@spect te this questlaa,we

o mﬂy’meil q&ete Jehn.ﬁay s famaus lxnas, 1.9. T

Llfe is & jest and ﬁ11 *hings shaw 1t .
I tacnght sa enca, hut uuw I kncw it. | )

,Fgam@ﬁhﬂsé~liﬁe$ w2 zes haw the posid's attitude is to-

ward lifa,waﬂdgeertainly,)ﬁmtfaverywhummn'bning“dGQS“‘

»3sshara *his‘#ﬁm@fideﬁ. Thwr@que, study;nr poet ¥y @lso |

ﬂcns tn ircreasr cnn'* rar ~‘0f fﬁlt pcreep na”about

‘  @?§”¥&§&?? 4r lmfc. e

~u&ndke@uw1uEEVQlyf$e may sey that in svery metter of .

tgaehina‘wswaraﬁrespcnsihld'fsr~the~Eﬁl#raun&”aévelﬁpmgnt“éf

th@ wholg garsanal;ty et t}a studants."ﬁe do not teach them
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omly fo“ the. aakr af ineruasing thezr intellicet, but alsc,
for thalr whols perﬁonal éavelapmants, (5 p.231) etherwise,_
we would ja&t makﬂ nur stu&ﬁnts %ntrllecFual g»r%@ﬂs Wibhﬂﬁw
any feeling @r &mauien whleh/sneuld no"mally baicng t@ n&m&n

ba;ﬁgs._ &nd an ideal Wey 703 pravz&a them.with thoae al ments

of hamanl*y iﬂ thrcugh te &chima QGEer., Wlth thaw‘PﬁuliZdtlﬂﬂ’

in m*md. &nd also, thb urdarmtan&iﬁg of %he ohjectivas af

sﬁudyzn@ p@@u“y, e would be ab1a o, z@ dew 1t WQ?thhll@ :

tsaching. ulkewiss, wa shuuld kncw haw bavt uG u@ﬁﬂh 1t to.

the ﬁuﬁants ac thﬁﬁ u?G?Y paeury class ean hﬁ apprnel?ted

and valaed acesﬂdlngly.




e —— T T o R S e s Y T e e Ty T IR S R A T T T

CHAPTER ¥

PROBLEMS IN STUDYING POBTRY AND
HOW TO OVERCOME THEH

Every teaching-‘and laarning aekividy i= cammmﬁ1y~

aecompanied by esriain pr@hiemﬁ that the teacher sz well as

the learner have to fzeo and to solva. Thnsg in_ﬁtuaying
Qaetry;g@ mzy alse sxpset various prﬂhlems;f gnd for an.
effeetiéé te&éhing‘af this su&jeet it is nacassary that
the tasecher knﬂﬁs and understsnds thasa p@ablema w&ll.

We are €% encernad hers, with the teanching and laﬂrnlng
af p@etry in English. This‘ moGns thwt #s are agually con-
earned wi*h farexgﬂ language study, fer, Engliah ;s for us,
& non-nativn 1ungusgs. ﬁeearding to ﬁasert,hada,‘”baarnlng '
ths pruhlamatis learning the fsréigm kﬁﬁguaga.ﬁ (12,:?;1?)
5@, he is of the opinion that if ons hus a mastery af the
learning problems he hes s mestery of the subjset lsarnt.
Th&s‘&lsa‘ecuntg f¢r pmetryo B

Emliaﬁiﬁg hers, we aprs gaiﬁg to doal with the prabléma

that may bs fzesd by lzarnsrs whoss na%ive'language'igfaﬁt‘

‘nglish, for ws are cnly conesrned with the tsaching of

yeetry in’&nglish te Indconesian studeﬂ*s. “hﬂn; we will

shc how we con hﬁlp them tc ovareome thess @?ﬁblmn .

A, Yhat are the P“oblams iﬂ 3tudy1ng__aetry9

Frmm ths prﬂvioum discunsions wo Know taat pmetry is
part of literaturs, &hus, poatry emnaistﬁ,cf werda, Very
oftsn, it comsists of words in unususl order. ¥ have z2ls0

Iaarnt that postry im ponerslly cxupresssd in a pﬁrtieulgr

' Yﬁneuaae ususlly ea11~d parhie langusge. Accordingly, ths

principal aifficultiss Ln < ayproaahxﬂg & pocm may be sitaiasd

in torms of 3
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h, 1ts unnsual ordar of w&rﬁs.

Cow 1#8 18REURES.

e Problems in postry that sre comnscted with tha |
voeabulaggit@ms, - = : \ \

It has be@a.mﬁnticned before hﬁ%‘ﬁbatry aaauzsta af o

:'uvrds, thus, English naakry nm%urally censiﬁus af Enylzsh |

_i mnrﬁa;' T@wa'aa ivsvgyaak@r the ﬁ wcvas m&y act caus@ any

. diffiaul?y at all for thay are useﬁ almoat eva y&ay. ﬂ@W?

Bver, to & f@reigner lzkn an Indan@sxan lenrﬁer, »hmse

wnrda Mﬁy‘causasmﬁny:prcblams, thoy m&y b secms 'phantamﬁ‘

fcr ths ordl naf?’féaéérlv And even with the azﬁ of & dlctlan-
‘;ary thn 1~arnar-m&y nut cﬁtazn t&w nae@%sarg lnformatzen or

F ~exp1anﬂt1an, wsaeeial1y, mhan he is eanfrontaﬁ thh eampli»

5: ested ?&Es@gﬂﬁ ar ambzgucus phraaes,‘ {4 pasg) '

'“fﬁueh a 1iknly tha first pr@hlams for an Indonrsian |

-‘ 1aavn@r whe shn&z@s Englz sh pa@try.

3 thaL have tm do W1ﬁn,
ﬁnﬁsual crﬁer of wards.

Very afken we eamr aeross paetical 1inau in whiun tha
mards are m@t arranged ascording ‘o tha ushﬁi sentanee nat-
%3rns. Snen aﬁ ar“ungemﬁnt w;ll ea r&avnﬁy m@ka thc 1aawner
sﬂmgwhat @Gﬁfﬂ%ﬁé, or, h@ may even becemr emtirwly confusea

when those limss ﬁre lanb and d;fficult._ This kind of

pr@blema muy Mnt srly be faeaéwétudtnts ﬁhﬂ mava nst guffi-
giwatly 1@3rﬁg thﬁahﬁSic kamwledge of Engllah p&tterﬁs, but

quite Gft@ﬁ alsc, by thoae whe h&vﬁ ‘mmsta ed‘ the usu&l
sﬁntnne@ pﬁttarns in ﬁngli*h for, 1t is not sglﬁsm that
eertﬁin poa*s ar“unge thnlr werdﬁ in an almost Lmnessible

Qrﬁar. And such an arrangmmen* is u&uﬁ1ly ﬂccsm@&nieé hy

‘difficu1t imylieaxlans Whlch make thﬂ 1ine msre acmpTQX.

‘‘‘‘‘‘

e
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iThiﬁ is annther kind of problems which may nat\chlﬁ'ha

shareﬁ by Inﬁengsian stu&ﬁnts who stu&y Engiish posiry, but

‘1a135 by ratxv& learners. ;

Cao Prdhiéms in @aetry beesuse of the particular
langggge employed. -

The‘unnsuﬁl emyleym@nﬁ\af‘pogtic lsnguage may also

cansa~diffieulties tﬁileﬁrm@rs of poetry whose native tongue

- is not the ssme s the langusge in which the peams ave writ-

ten, For as we learnt pae?ie 1anguage dxf?ers in certain

reapeeta fp&m tha ardimary speaen or eny ctber k 1nd of lan-
wu&ge, such as seientifzc lhngaage.-

Pootic languaga is full wf vacahulary iuems whi eh'shﬁulﬁ

be explaznad esnnatatngly.‘ Thﬁﬂ, vary‘efsen_tha learners
~ of peeiry mey not find the satigfactary‘éxgianétiaﬁ“éﬁ mean-

y ing Tor ecorizin ‘words fsunﬂ in the lines of a paem. They

are usually aecuatﬂm@d ta denohativa maanin@s, ana cmnﬂaqu@n%—

‘ ly, th@ use af GQ&PQ%&&IV” maanings in poatry m&y causa vari-

pus~&;ff;cu1ties.  For inataace, ths lsarners may nat~fznd

“any»eaneat@natiaﬁ:af maanings,'a"\%hﬂ'pﬂem isself would never

amorge for sham unlass anethe? ﬁ@rsan whe understands thﬁ
poon, 7ill zivs the naeﬂssary ?xplﬁnatzans.J B
Imwl;cg‘ions.@f;me&mzng nay oftsn ba‘wxpeﬁted in postie
lamguagg;,‘&n6 ¥97isV§ust these impl&ed mwaningé‘thﬁt may
make ‘& peam very aiffieult to comprehend, With sueh diffie
cultxns thc 1&&?&3?5 may often baeonme emharraganﬁ.;
Thoas are the;mﬁin pr@hlems whieh thg‘learﬁ@?s of poeiry

eemmcnly have to face becmuse of the use of poobic langusge.
However, in apits of all those possible diffieculiiss in

studying poctry, we should not discourzage the studsnts by
telling them thai ﬁontry is & diffieult ﬁubjﬂct. Bguelly,
it ia uﬁﬂﬂﬂﬁnﬁhry 0 say tﬂhb noSms _are qulte 298y te un&er-

sband. Por in fack, e&rtaln poclas ﬁrﬂ vevy complex, but-not
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all of tham are impsssible o c@mprehenﬁ.
E@m that we nave _ﬂarmt wmat problams may csnfrsnt tha

‘1earners cf paetry,‘lﬂt us eansiﬁwr ths passibilaties cf how
a temehor of this suhjeet m@y alﬁ the students tc cvnwccme
their diffiemlties. = o -

-

B Haw tm avercamﬂ the problems in studying peetry.

1% has baen atateﬁ bafore, that in the study @f poetry .

vﬁr@aus ‘problems. may “be. sxpee ted by both the teacher and the

‘learner, ami th&t f@r an effectm teuching ef this subjeat

tha teaeher uhﬂﬁld knaw and nn&*rstand thase prablams well.

Of eourse, hn apeds nat ae& ‘may not ‘masuer’ all the diffi- -

” 3&1@153 that ' feunﬂ in. paetry, especially.wheﬁ‘tﬁa.gaemsg‘

| treated are expresﬁed in a l.nguage wh;ch nﬁt hmB mokher

tangue.' ﬁawaver, to sama extent ha has tc knnw thﬁ gcn@ al

| nﬂﬁractarls*iﬂs af thﬂ yaetry ha LE gezng *e tb?eh anﬂ alsﬁ,

)'th« 3@rtzeu1ar prablems in the poemﬁ s wan$g to ﬁresgnt in

clﬁss"atnerwise, has t@acnin; mauld os;y annay ann din@ﬂﬁ%'n

 $m¢ studgmﬁs, er, it woald evnn lead to,a,aamplat@ fazlure. ‘

In relatian to the yassihlﬁ pr@hlaﬁs fcr thﬂ lemrners‘;;'

 af;poetry, th@re‘xaaana BT f&ctmr whleh the teaehe" should

baar in_ﬁin&, i.e. ﬁhﬁ~ch@1ce ef suxtabls paems . HBe should

“no* tﬁﬁeh wc whieh are toe élfficﬁlt zcr th averagé )

-stud@ﬁt. Thus, thg baachar shauld knmw haw te selcet ths

psems hﬂ is gahﬁg te tﬂaen to th studants. é In the f@l-‘

1owing ch&p ar, wa E111 ha ve & fur*har“d¢scuﬁszan absnt the

matters af Euitublllt? and sl ecblan of psems..WN _ BT
S*all annthar anﬁ mors i“pﬁftuﬂt faeter is the abiiity'

ef the te eher 3 tggch thw pa « 4B Inﬁenbs¢a§ teﬁﬁh@r _3
for imstanc - may have a perfnet’mastery' ef ﬁhﬁ poams in

Knglish- emd may equany mve the aaility to. sal:.wt them,

but if- hﬁ émes nﬁt have tha c&pabilLty to taueh tna aubjaat,
a gaod anﬂ effeetivn teachimg ef t&s particuWar posm w111
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'n@ver taka plaee.

Thus we se% ﬁhat the suﬂe&ss of 2 peetry clesg depenﬂs
very saeh on the te&eher, and with th@ aid. cf & good 3eaehsr,
various prcblams in stuﬁying thn snhject ey satlsfactarxly
be avareamn by the students.

We u¢g~alsa essume thet border 111u39ratlcns {i.,e. pie-

tures.whach‘suit\ﬁemthestax% and drawn on ths horder\af ig)
Bnay vary-gftengsarvétag good aids to tha unﬁ@ﬁéﬁ?ﬁﬁingraf«u
'egétginyﬁbémﬁ;fpafﬁieu1a31Y‘cf‘thﬁse~th&%;afefsﬁitﬁb&effar‘:

younger learners.




"*ha selaetion ef paetry “that- appeals' s anﬁ seconn, Yihe

 CHAPTER VI
' SELECTION OF POETRY

. With regard %@ §hé;ée1éetiéﬁ of poetry, it*W@ﬁla'néf
good &0 aiviég‘bur*disénsaien«iht@-tw@'parts,*nagaljgjfifst,
eholen of sultakle pmams‘ SRR o

‘In the first p&rﬁ aur~diseussien wi11 ehxefiy deal
with ‘soms ‘sugsestions eoncsrning’ tha chaie@ of pi@&es of
varaa or pﬂetry'ﬂh& wnuzd m@sﬁ prabably appeal tm the stu-
dents 1n gﬁneral. Eﬁrther, we wall consider some’ eraterza ’
‘for indglng paetry as et ﬁp or suggested ﬂY smmg wellkncwn

wrlters, und ce“taxn aspects whlch m&y 1mf1&eneﬁ aur cholce.

;f1< bv way sf gzving axamy as, wa will taka soms pmams ‘and
ﬁiseuss them.accardimgly.ﬂ;”'” ”f‘ "',L | ”v" ', o
= The see@nd p«rt w111 deal WItﬁ thﬁ reasans aad the fm-

| parﬁanea 0f making eheiee cf‘suitable peems. s

A. The S&lﬁetian of, Pcetxy thﬂt App&als._fhﬁhi

It ia e@rta;nly not an eaay task for taa taaehar to

'ehoeae gocd end’ sumtablﬁ neeﬁs fcr hxs atudents. Thﬁ nore saf

J‘fﬂhan WS raalize how many p@ema thﬁra are wr:ttan in Emglxah o

snd. it ¢r ef&en v@ry d‘fficult %c state whleh p@ems are good

“and whzéh are n@t. ?ur th@t reaman, B teaehar wha ia gazng

to. present poetry in elass shsuld firﬂt cf all h@ mﬁre or

less f&m;izar‘wzth a eertain numbnr of gesd poems wrztten in

- the languaga ceneerneﬁ. Apd it mnulﬁlba idsal if he eould’

possess twWe’ or m@r@ anthalcgias of ehaldrﬂn‘s ‘YOPEe, Or if "
at least, he could. borrsw eertain untha?cgies anﬂ make a
cmllve%ien of his oWn. o

SQGeaﬁly, he has ts acquain$ himself wzth hia elaas,

—wnich maans that h« aheuld knaw i lndivi&nsl eharaaﬁnr ef |
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his students and alse, the ganeral eharaatar ef the elass.

He should ba able te see th3 things his atudants‘like ®r“f

‘d1$1iken

And lastly, it is eertQEnly gaod to taks inte cGBSIder-
ation the ideas of sama ‘prominent ur;tcrs cnncaraine the |
eriterza far juﬁg‘ng naﬁtry.Jff/ ?OIIGWIﬁg nere, we w;ll
eenai&@r fzrat uhat K&y Eill Arhnthnmt hﬂn stazaﬁ 1n‘hnr

; baok “Ghildren and Eaaks“ '_ Sha says

;wh@nlmﬁ ehgasﬁ & p@@m far ehilﬁren,wa may wall
- kest it by agklng ourselves these gusstions 3
«Fzrst, does it sing with good rhythm, ¥rus unforeed
rhymas,anﬁ a happy aempafibilaty of scunds and
‘subject - whether 1%t is NONSENSe V2rse Or Rarras
tive cor lyrie pcetry? Ssgeond, is the dietiom = .
\“dzstznguishad - with words that are rich in sen-
sory -end assaeiative'meanzngs, werds unhacknoyad,
- precise,and momorsble? Third, does. the subject
mabber of tho posm invest th hhe strangs or the ‘
‘gverydey sxpsoricnces of life with now importanes
. richer mosning? When a poem 8oss thess thres.
© thingg, it is indeed good poetry - it may add to
the child's day ons brief moment of laughter, or
givs him & new dresm %o dreem over in solitude,
or lsave him with & sharpanaﬁ 2Waransss of life..

S eenedecscses 5 {1, pp-lﬁﬁ - 1513

'From this statGMﬁﬁt we m@y draﬁ tha aanc1usinn ﬁhaa a gead
“‘Npoam f@r childraa mnst eﬁntain ea“tazm alemenis of & song,‘
RET muet eontain warﬁs %hat m@y influeﬁce thﬂ‘chzldreﬂ‘

'aen$ms, espeeially the senses of hearin@ “n& feellng lika
l”‘the warﬁs tha% snﬁgest ﬁha smnnds they represent or onamat--
B  spee1a Herda, and it must h?ve hﬂ suajeet;matta: that:is

‘within tha children'n pr enee. f'"

RN

Annthnr notable statemant abaut *ha sama matter is that

of Eamey Lar»iek. In hee ”A ng_“t*s guids To ﬁhildren'

MSR udlng“'; ahe says #:f

~~; .....§&¢§ ﬁnd 1111' illus*rates thrae require“W
‘ments of poetry for children : (1) it mumst sldg,
- {2) i% mﬁst have vivid,sxaet words end (3} it

f‘fmnst be rel&ﬁad to +hings th ehxld 13 fqulla? o
‘;#wita-~w:;. S (13,\@.121) TR
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cuummriuz thgse twe atat@msnﬁs, we may ewu; $o the can-

elumiaa that the eriterza set up by hmth wr;ters c@mtazn .
smllar i&eam. I .

We ean perfactly 3astify th@se ariterla, f@r wa all‘
knnw that nsrmal ehildraﬁ delight 1n rhyma rhyt u, metar,
an@matapoeie werds, a&literatimn, tcne ealeur, ca&anee, all-

that gﬁas into m@l@dy af varae.' B@Bidzﬁ, a”ﬂ} tne pcetwy is

‘witnin ﬁhﬂ ahzl&r@ﬁﬂs experienea, khen, thay e&n find tha
‘:maaning and f@el the mmaﬁ.  ‘* o
Thus, pogms w&ich aaﬁtain tha e‘ame&ﬁ@ we. d¢scussed

| ree%ntly, ar@ lzkaly the @n&s th@t m&y appeal m@st ta ehil-

“' dreu or Yﬁﬁﬁ&ﬁ? s‘uﬁenta. &nd ahudants af ﬁhﬁ 3.&.?. in _

‘  vpartieu1ar, ear“ainly hsiong t@ tnxs en ﬁagsry @f eh¢1éran. -

‘ In sur selnetzﬂn wf paetﬂy f@r s%udents @f ha 5,M ?.
ané s M.ﬁ., we' may r@mmm@er thax naaﬂ paetry haa otnﬁr

”‘sharma far ehlldren, tea.- ir 1t is mar“atxve - mﬂd ehil-

. dren prafar marratlva tc descrlptive paa%PY _ ath”n, aur

| ehaLee ahﬁulﬁ nutnrally suit %o the preferemee af tham.
g ?ﬁsszbly, frgm auy emn bxgeriﬂneea au“ing our yaunger

‘\‘yaara we know that yeunge“ gxr1sAand bsys like hﬁmmar @f the‘

¢ more ahvinus typa - the inceng?ueus, the ﬁnexpected.; Th@

“isuhjeets that appeal ts tham are varieé' for gxampla,_ 
Ny “animais, ehildren anﬁ grnwnnps, play and games, waather. And,
.'whiie ye unger ehxidren ef the s.ﬁ.P. maght care litﬁla for
.fnature paﬂms sf a deserzptzvc %ype, thezr olﬁar broth nsaﬁd
H:Ealsters such as studen%s of thr s.ﬁ.A., m&y enj@y ﬁrtzstle
and graphic duse?iptlan.  Equally ponulur are baﬂlﬂda and the
, 103§&? nerrativs. @aams  ‘ o _ - ,,   ‘ "
: Ghildpﬂn ar atu&aﬁts of differeﬁL 2% cern&lnlv hava
. ,&iffﬁrant tastas._ Gﬂﬂsequgntly, thh rag rﬁ ta thui ehoie;s,
'we can say, h@% piecas af pae“ry which m&y sai% th@ ﬁaata

and 1ntrresﬁ ef bﬁya wzl?v nnt neaessarizy be agpealzn@ to
girls. ‘ ' | L ‘
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¥e may bs sure thut boys would prefor for instance, posms

that eontein things adventurous or hercic. On the other :

“hand,

girls are Ilk sly toc be f@h& of V@?ﬁﬁﬁ whlch contein

slsments of tendarm&sa‘ea even santimantﬁlitg, ef‘beauty‘amﬂ‘

econsi

T | sorenity. - Thersfore, in sclscting pooms which may ﬁppgﬁlf

to the students; we have to teks ths difference of sex into

ﬁar&tisn;tcs, S

Summarizimg the whols, we mry coms o this c@neluSE@n,

' nomely, th £ in tha salgctxan af pc@try that anne“as ts the

miﬁd,

‘B
De
Ce

d.

studenis, thn teachar mmy W311 kasp ths faiTGW1ng paxnts in

i.e. > -

vTha neaﬁ cf hav*AQ f:1 g@ea ealleetism of peums, and of
bsing fmmxlz&r #with them, '

The xm@ertancﬂ of knsw1ng ths mtud,nts individamlly
‘aa wcll as: the elass in gsnﬂrﬁl. '
?ma dvantage e takiu@ into eansidmrqtion thg crxte-
ria fa&‘ju&ging pe,twy by wall—kncwn wrxtzrs., o

The nﬂeessity of kﬁ&ﬂiﬂg tha diffarﬂnem and similarv

fity of the t&ste&*aﬁﬁ 1nuarestﬁvaf thﬁ”ﬁiﬁﬁﬂﬂtﬂg ﬁ10Eg

’ with'?éﬁl‘ ng the zspects. af a:e and 5ex th&t fffer-

~ entiabe- un@se tﬂﬁt@s and intnrﬁsts.- o

| Tbaaa tham ar& #hp poxnts that faam the aummary of aur

whulﬂ ﬁiaeussian in thf first yﬁrt of the ssetion ceneerneﬁ ‘

and auhsequ@nt gp‘it, iet u@ktﬁkﬂ.SGMﬁ pigean of postry

which would alarifyféur“chaieﬁs ﬁnd‘iilustrate thﬁm,'ﬁaa.;'"

1.

*Fack: %nd Fili® - g m@am thut bel@ngs to ths eategory

of paums h«vimv th~-31$ments of mmleay, It is a good

 :@xmmp1e of 2 poem that uings,

'Ahea%‘ﬁhi paem, N&ncy Lﬁrrzek has- stdted a8 fol-

lows (13, p.121) |
'“D@nsidarijaek anﬁ Jill' H




s e e e rmeyt T 7 20 2 T R T T S S S R, T e T T T BN T T R

Jack amﬁ Jill ﬁ@mﬁ up the hzl’
. To foteh = pail of wotsr.. : :
. - Jack fell down and broks his crmwn,
t T And Ji11 coms bumbling afber. |

c e

j_Tha ?@gular be&t mukes tnis rhyme slng. Therw arﬂ,
" only twonty-fivs words, but they nressat a wivid.
. glctnre to the child, Finally, tﬂ@ thems is of
‘the child’s world. & boy ahd & girl ars sanb on
., .an errsnd. One tumhlﬁs, the othsr goss down too.
"Iu*s ag sinple &s that. Yot thers iz a boginning,
‘ mmmﬁnt ef aamyense and & &aeia:v& QRﬂiﬁg....-.é'

€l3 p.lzl)

‘«xﬁhia}p@gm ﬁsackmaad Jill“ acab indred Lllﬁﬁtrﬁﬁe nob

, mmly\ﬁn@ rgquiremant af gaetry-faw eﬂilﬁ?uﬂ, bﬂt‘u1$0,wthﬁ

athar twe r@qnir@mapts, namﬁly, tﬂgb it is r‘latad hG ‘things

the chiid i= fﬂmiliar wx»h an& that Et has vivid @xaat words

a8 szid by Whﬂﬁy Larriek, £33 p.lﬂl).‘-.w.ﬁm

Such o p@am may wall bg prsasnted tc youngsr atudﬁnts
11&& Jghose ef the s.ﬂ.?., sspecially . in the bﬁalnniag s&aga
of te aﬁiug;pqe%;,ggg

‘y!\

2, Wﬁi%ﬁm“-ﬁﬁaﬁmhyﬁaﬂ Sfmdhurg, e

“ﬁiagara“ -

‘The tumblcrﬁ ef the rapid £0 wh;te,go green,
o changing over the gray, the broun,the rock.
. The fight of the waler, ths sbones,
‘”‘{tnn fight molkes @ foum laughter, g
.. . before the last Iook cver the laﬁg ﬁliﬁ@ :
- dow¥ a%& spread of a shaem in tae sﬁ*aight
2
" “Phgn " the growl, ths cnutter, SR
. down under the baum and tha mnffle,
' the nec hoi deap, :
~ the hec hoi dowmmn,
. . thia 13 Mi gwra

(16, p.44)

Thia varse, illuatrmtaa 3cvhr$1 of thr qualitzﬂs th&t ;
giva gaetry %3 appaal.' Thﬂ word-pﬁctures ars. v vid %era
is sgnﬁery a@n@ﬁl in th@ﬁf ina“eﬂe% Bo the eye &8d ear._: .
Fords 1ach as’ %hﬁ ’gr@wl‘ and ’ehnttnr' af th& falls suggest
the aaunds uhey rap?esent - they ﬂre @n&m&tﬁpnmxc. A p@em

suech o8 this should be read thwt www tnat the sounds &nd

42
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sights may vividly be iaagined.‘,ﬂ gocd exzmple of s deserip-

tive pisce of'pcetry which we may well prasent to S;M‘A. stu~

dents. Another good example of des seriptivs poetry is preswmr

ebly, Walter de la Here's 7"Silver” of shich we will teks the
‘firstﬁ%aar‘iin@s‘farlthé’sak£ of‘Qnrfgxample and iliustra-

. %ion,

3. "Silver” (14, p.56)

- "gilver®

“slaﬁly,salsntly,now »hﬂ noohK
¥21lks the night in her silver shoon;
This way, and that, she peers, end szes
8ilver fruit upon 811V2P trees, .

.......‘.'l.ﬂ.

In this]ycem ﬁe‘may’find'ﬁn exzmple of & good deserip-
tibn;[ih}thiayzﬁsa,,a deéeripti@n of the mocn in particular.

There is alliteratian aé in the *s' beginnings of the words

‘“iﬁ“siliér’“l The- stylu sui 8 thﬂ'maed of the varse' and to
bﬁ anueﬁ a_sa, is tn@ stlliaars or 311enca cf thr maon1it
.night.‘ ?articul rly apﬁealinv ars. tmn rhym,, rhythm, *nd
‘tsne cal@ur Qf the 1lﬂns. A p@em«we muy well enesﬁa for
.tne stﬁdwnts ef the 8.H, &, ,tﬁﬁ. &nﬁ‘wé may beiiéve:that

~ such s paem as ”silvqr* wealﬁ appoal, to oldsr girl studente

mest, fer-tnare is g/c riein tenﬁernasg and beanty which

eppeals to tho ‘senses.

4o ”Framlé Railwmy Gar“z ge" A“a*paém‘ﬁy Ecbaft Louis~

| tﬂvansen, whicn plctures cleﬁriy,"ﬁw1ng ana ‘speﬂd’ aleng

| thn tne presence of alliter&*ions, gcﬂ& ”hym@a,‘&nﬁ parfaet

rhythm. ‘Whﬁt-cnlld would noi ba thrillad by 211 those ele-

‘m@ﬁzs whzeh aeecmpany thls pieee of poatry, ‘(staﬁza 1):

Faster than f“i?l”s, fa nt“? thaa witeches,
. ‘Bridges 2nd houses, hedges and dltehes,
- And chorging © along 1iks trocps in e batile,
- A1l threugh ths mesdows ths horses and eattle:
' '_All of thn s;ghts of th“ hill end the plain

. ...9#‘.0"@..0....!..‘.
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Fly a8 thiak as ériving rain,

‘And sver sgain, in the wink of en eye,
Painsed stations whistle by. '

“"Q"-‘..OI.. (19, p-&lﬂﬁ)

,;;ﬁﬁly appeal to

‘youngerustudgnts,yggch‘ﬁs‘thpse_ef ha Q.ﬁ.P.

5. “Tﬁﬁd%r"ﬁaarﬁédﬁdss“ e a_puém.By Harry Grﬁh&m,which

simnltuﬁasnsly conta N the Glements 8t mar*atzcn qnd hnmnur.

1 A p;ece of pcatry $hat mmy well br e u@ht 1n elaa&cs of thﬂ i

\ s.ﬁ.P. , The Ilaes go as. tallsws

‘Billy,iu one of ais nieﬂ now ﬁﬁhhﬂs,
. Pell in the Tire and was burnt to ashes;

" How, slthough the room grows chilly,
1 haVﬁn't tha heart tc poke poor Billy.

(8, p.91)

h=er~excerpts we: ‘have dlacussmd reeantly are

about thﬂ examplﬁﬁ thewwrztar wonld.suggbst fop tna selﬁetisn :

1ef p@ﬁtry ta thr students of ‘the S.M.?. &nﬁ the S.K.A. - Gf

ccurse, th@r are numercus ether poams whlch.mmg b@ preferred

by others. Ana n@ving dealt wzhh tnr matter canaﬁrﬂing Tthe

sﬁl&c*idn*of=yoetry‘thatvappeﬁl' Iet us go over to the see-

- ond- sectian uf tﬂis ehapter,‘nﬁmsly

 5,{$he'chc;se‘af snitahleV?oems.;  :

It is 2 matter of common knowledgs that not all chil-

dren,‘inclﬁding stuﬁﬂnta,\lov& moetry,‘qnﬁ thﬁt‘y@uﬂger stu-

_dents ars. ueually mﬁre avid of all thdt ig offerad whlle

theLr oldar brothars anﬁ sisters are mnre cr¢ticﬁ1. mcre-

'ever, we all knsw that the taste ef ﬁ ca"taln humen. bﬁing

dxffars frsm that of &netnar. Ge“ﬂyqu&nuly, it wgu1d be
wise for tha teachers t°'seﬁ the importsnes of the ehoice

of suitﬁble”poams fér %h@iv'studéntag Fallawira hﬂfe are_,

gome suggestions ﬁnd idaas that RRYy be usﬁful ta teachers

®who are cmnchrneﬁ w1th ths ta chxng af poetry, an p&r%zcul
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English pomtry, at :he S.E ?. or S.M.A.‘

First, as it hes beem stated aaove, not 11 children or

,atudants, isve paatry. Therefsra, it 13 thu primvry task of

the twaehers eaﬁcerned to arcuss a genﬁrﬂ? iﬁ%crasu in
thelr claas 50 that mﬁst, &f not all would like and 1cv
pceﬁry. A good. qnd car ful choies of ?v@ti@ materﬁal wculd

esrtzinly help the teachers mnchgin;pagfgrmmng\thair,taaksg,_

‘ ef arensing uhe 1n%ar§su. é‘goedfchaic» acaumpanisé‘by‘an
eguwlly ao@d yrﬂparatian and &n. interwsting prssantatian aff

| the material wlll aarmally result 1n & uice peetry cl&ss,

sncend ﬁS yaunwar childrcn,usuelly are mare sv;d of

all that is offarad than olider ones,-una ba«chers whe w&uld ,

prossnt paetvy 1n class shoulﬁ ba able £0 @sc the character

of saech grcup‘fram ths psyehﬁlﬁgieal poznﬁ ‘of view. This
means tﬁﬂﬁftﬁe”ﬁe hﬂra should know ‘the normel charaetar of
th: Jtﬂﬁﬁﬂ s 'in aacer& aa w;th Ehei r.mge, sex, anﬂ 1ntel-‘
ligepea.‘ Being “vxd 1@ rnarg, ycung@r ﬁaud”ﬁt’ Qxll dsuale
1y ba vig@rcus partie;yun s in thb explozt ‘of the ﬁﬁrra-‘ )
tive; they will nérmally be guick: ﬁs sense the mood of the

iyrie and will evﬁn'enter-in%o:thg'sﬁbtleti@éVéf the sim-

pler philosepnic pa@ms.‘.swgw tims to tims they may enjoy

pcetry of the humareua @ypa. thevar“wé'mugﬁ‘ﬁdmit that

it is oftﬁn dxfficalt-tﬂ‘ nd a 'postr th at ‘nay ﬁmuﬁe the -

»»»»»

\jualistic.y'

‘Third, wa have tc reallza thu high-senasl stndents do

not nsually enjcy the s«htlment*I typ" of ’poxma for chil-

dr n"; egpecimlly, ths hsys! Sucn 0orns may ‘muke a@paal
to evnrsnntxm@ntal adnlts, bub nhildrﬂn "ftnn sense the

1asxneer¢ty.‘ Chilar:ﬁ a8 w 11 ns high-seh@ol sﬁhﬂwﬁtﬁ al-

most. aIWﬁys striva ua appear grawnup ‘and 1m@ertant' *hﬁy

. resant thermfere, ﬁll implzc bions of thﬂ cemtrary.




Ty

45
Henee, in taking the ehoics of pogms, ths teschers should
rwaii?e the Lndiviﬁual 1iking-and‘interast the different
taste, and semga ef ‘humsur of uﬁeir ﬂl&sses beside some psy-

ehologieal aap&ct& which hg?ﬂ to bs p&lﬂ atiention to. Im

this way, We may llkely‘expget.am intareat;ng and useful post-

ry elmss, and aaasequsnt1y5 & success in siding our studsnts

‘to gain improvsments in their language sbtudy, +00. -

‘Bsfors we proessd Lo ocur next discussion in the follow-

‘ ing‘chuytar;‘Vﬂ mey inf@ﬁm %h@ readsr that a list of sug-

Mgested posns . wiil be feuna in Apppndzx I, and u collection

of poams in &ppaud;x II. -

T SR pp s T P T T




CHAPTER VII

PROCEDURER IN TEBACRING POTRY

So far, we heve considsred ond discusssd varions es-

peects sf‘yaetry How we will ﬁ“ﬁl with the prmeeﬁn*@s far

teaehiag th@ ﬁnhﬁast.

E@f@m% ﬁiﬁEWﬁﬂing the tesa ehing'pr@cﬁﬁures, howsver, lat

»

ue ?1?&% consider several factors which are, in some r&apa#ts}

pelated to %hase,pr@@e&nres. These factors ars, nemsly

Be Tho aﬁpraeiati@n and onjoyuent of poetry by th@
learnors.

| ?. The time f@r pras@n&ing‘pa@€ry,

¢. The memorization of poatry.
d. The eopyling of postry by ths learnsrs.

‘ﬁg.mhﬁ preparation of the itsscher bsfore teaching
:1p@a%yy.

A, Yﬁri@na_@auterﬁ Releted To the Proeecdurss in‘?@méhi@g

P@%tw »

8, The Apprseclaticn gnd E&gmymﬁnt of Psetrg by She
| Loarners. : |

S may gensrally aexpect that not ﬁveryha&y 1ikes y@@try.

\ﬁsnaagﬁ&mtly, wo may come aercss ntudents who nay ned or can-
not sppraciats and snjoy 1%, Thus, a toscher who wants to
teaen pogtry $h@miﬁ know how €o make his studsnts 1ike ths

mu%daet.

Probably, the kgy o their appr*eim?i@n end continusd

& jaymgnt is often o lizten to pooms @r vorses, road by &

persen ﬁhﬂ likes poetey, reads it well, end rovels in an

‘Gﬁyﬂ?hﬁ&lﬁy to shars his enjoyzwnk with eﬁh@rﬂ.

Yo r@&ii?e that we con a*vev Tarces cothar peopis to ap-
precicts thipgs we liks, and we may fssume thnﬁ aypr@@i&*ian
is eaumh%, not baughi. %@, if o teachor gets & ﬁ%a?-d@ﬁﬁ
plessure cut of resding postry, if he reacts ssnpitlvely te
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- its mocd and its msanxng, his love of poetry is 1%} ely to

b2 aemvey@d to those who listen %o him. 2 szmnle and sin-
eare mann&r, nataral va;¢g,_and a gghuiﬁﬂ,rgspansexta the

sltuatien partrayaé in'tha péem,wiZI help,thaazearnars¢tq.

Vsha:a the teaeheg’a an&@ymﬁnt.

Tharefare, the teacher should know hnw k1 induce his
studsnts ta lzke tne @ubjﬁet' Fnrth r, he $nculd be able to

izt ethars ﬁharr hiu aa;o;ment &md meraavﬁa, he ahqul&,tﬂke

' bhﬂ grcpar en& eorrect atii*nde whi*e he is te xehing the
_subject' etheerse, h- mmy &xpnct varzeua anWanted effscis,

ammng sthers, uhu students might flﬁd pa@try classas unin-

teresting, ar parh ps nven oring.

‘ m. The Tims for *Pwiesmtmg;?eatr&;

3

ﬁhﬂn & langusge teather has "enlzznd the neceaslay and

~&aﬂfulnasa sf inelading peetry inso’ th@ 1&%@&& s elass&s,

then ha mnay qua%;ian himsalf whﬁm to st&rt wita pmatry teﬁch-‘
ing. For, cbvimusly, psatry cﬁnmat ba @?aaantad at the very ‘
b@ginning of a lﬁnguage caursa, par»ieularTy, if i‘ is pﬂatry
ins farﬂign laﬂeuuge..\ .  ' /
Eansarazug this qusstium, Beherd H&ll Jr. hes stated |
thﬁ\failoa;gg‘ |
Literary material, provided its st uétﬁral;i
- patterns and vocabulary sre simple snough,
' ean be intreoduesd from o very early sbage;

;’Th@ra is absclutely no negd of restricting .
one’s rosding to ssmantically thin or empty

mﬁterza? e (EG, p.llé) |
in sﬁhe# wor& he says tnam we may b 5» atnrt taachzng postry
whan the learrer% have attalnﬁd & Gu?ﬁﬂln kncwladge of the o
lsﬁgﬁége in whleh the RO: me ]ra exp?ass -
o Eall’ﬂ stﬂtem&nt Gﬂﬂ best b v¢§ifz@d if ws rﬁﬁlize ,

that pOEary is = farm of lit»ruture Mnd th&b litcratar@ By

'exart a sxgnxficaa» lnf n@naa on thﬂ 5neﬂeh.~ ﬂhd ﬁrltzng~

o

SRR
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skill af a 1anguaga lnarnnr, as we hava sasn in th@ praviuus
chapter$, (chap«ers I, III). | “ |

@1th *3spaet t@ thr teﬁcﬁing sf Englimn ah th* high- :

jschaels in Indﬁaeslﬁ, 1.,. thg s.ﬁ.?. ‘and the S,ﬁ.A.,' >

nay gan@ra?ly agsume unaﬁ &t ths end of'uhé»ééeénﬁ;gfadé-
S.HM.P.y thf students ahanld have aﬁtainsﬂ a8 suf?ieient kmowl-
édge of the baaic patterns and vaeahulary of th@ language

Te&rnt. Therefare,\th@ twaehers ef fwrlish may @tart with

- the peesam%&tian af s;mple Englzsh panmﬁ qt the b@ginming
_ef %hu thirﬁ-gr&d@, and gra&u&l1y, thay m“y taks mare amﬁ

Jmore dszlcult enss.. &hﬂ in 2 eeardanc@ WLsh the amount of

t@aehing-pﬂrlaﬂs flxe& f@r tne aaanhlng of Englzsh the

te@uhars ean ee*tainly ﬁgeldﬂ fov thamsnlvas, how often

‘they may eamdact p@et?y elasaes.

'e.~The Hemsrizﬁtian ef ?matk&.‘

W hove previeusly laarnt that puﬂhry is mure mﬁmora-

- ble uhmn prose. 8o, waat about memarizzng peems? Shoald
 we-axpact the luarnars to ln B pogms by heart? These ar@
- gquestions whieh will cert&inly be mst with diverse answera«

. Soms uﬂ&ﬂh@“ﬁ will s&y that m@marizxng psams 1s usaful and

imporisnt; mthsrs ﬁill think it Lninmertant. :

| Indme& sScme caurs s of study rsquzr@ memarizyﬁion«
¥ith math&mat;c@ for 1nstﬁnee, tnc mﬁmmrzzatiaa ef ce“tain
formules 1sfpftan~a.must. But we knaw tha“ paetry is o
quits diffarent sﬁbje¢£" And requxred‘mamoriza ion of
poems slmost surely kills tha dﬂﬁlrw far even the mﬁst

a@pﬂ“llﬂﬁ kané af poatvy.( %hax memgrlz tion hara ia,

'“*sﬁculd be volumtary, shauld eoms et the learnar’s cwn sug-
‘gestiom. sinae some lnarners will likﬂ emu poﬂm while th&ir
‘ elasamates prefer athars,‘the *e&eﬂarrgheuld ka@w thair

_ differant tastes, and shculd nﬂt expect a‘l tha ﬁ“udgnts
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in 2 class to mﬁ&mrize,any ons #o@m@ Let the ehoice be
pade by the individual person. o

| Hemorization should come without eomseious effort aﬁ
the part of the students, and s may bs certsin that best-
Ifkad.pﬂamsrwhich<&m& r@adragain'and‘agaim mili an%amatical-
ly bafrﬁmambéred. Thus, wzthaut intuading to de so, the‘

,ﬁtuﬁgnts memorize thess DCRImS.

d. The Gegying @f'Peetry by the_ Laarners.

It ls quite n&tural that teauhers whc nrereﬂt peetry

to thair elass should writ@ down %the poema on the blaekboard

i when no eﬂpies af p@etry books are availsble for the class.

Howaver, this uilﬁ mmly be dona after an eral presnntation. 

, But should we sxpeet thesstuﬁants to eccpy ths poems? In
ths wfitar’s epinian, we cannot say, “Absalutely, yea.

| c@neapnzag thia qu@stian we can assﬁmﬁ that the nﬁeas-

sity dgpeads mneh on tna xjal opinion of th@ teacher
a8 wall a8 %ha learnera. And surely, the teacher wauld let
his stﬂdants capy thg peems if he waﬁts tnem o raaﬁ uhﬁ

materlal m&#&@&&% over aﬁﬁ over ﬁgﬂlﬂ after elass.;_ |

Vary aftem we may eome aeross studants who really 1ike“'

poetry, mmst;af'thammara girls. ?hms is egrtainly natnral,
) ; ‘ | T o ™
for in gensral women ere more recsptive to besutiful spesch

_ than men, *Sueh $tndants'usually‘like to calleet\poeﬁs‘thev

pﬁrtienlarly enjcy, and teachars should eneeurage *h&m ta
do s0. 5 , | |
. Almost =ny dtudsat oecasionelly wilz‘finﬁfa‘@nem that

has a speeial E@peal 0 him, and hs will gladly capy it

‘aspeciaﬁly if he is allowad ta drew ecloured bcwdar 111&@-‘

trations. Thi$ eaa cften be @xpeeted of younger staﬂenta ;
like those of the.s,m,?. ‘
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. The Preglpﬁtion @f thm T@acher Befara raaching‘_‘
Pertvx '

ﬂa geua temaher wanla ccme tﬁ elass witnout the nﬁe@s-

sary praparatzcns. Lihemlsﬁ, a teachaa of_ynetry,_ar a

teacnar ef 1anguage wha wenta té‘nr@seﬁﬁ §@ﬁﬁfy tc his stu-

dunts, shoqu eqnlp himself WJ*h tne raquiraﬁ BPE?RP&tlﬂn%.
Whgt are thcsn nraparatlcﬁs ? , , ‘ ‘
| First h' sheuld hava 2 gccd anthalamy or t least a
good eollecuiﬂn of sultable ‘poams o“‘salacaad poems. Amd |
oub cf “hls eellectlan n» should tha made hl& chsiee of
pmrtieular pcﬂn.he is g01ng tc traat in elasu.
Se canﬁ wh@n he has ehcae“ a aui anlw paem, he hﬁ& tm
read it f@ hlmaelf naverml tlmps unt 511 he foels that his o
reﬁding is gamd nncugh “accﬂwaz&g te thﬂ gt t pztch, the,
proper acaa\ggﬁ the rzght mood. " N ~‘ ‘ m o
X Tﬁird; Eﬁ shoulé knsw end und =stand exact1y, a11 the
mﬂaningﬁ ¢f thn words as weTI =8 thr 1mplze tiens which may
be found in ths @egﬁ., m B - |
Eﬂurtb ha sheulu bc ablﬁ tu 51 PG the cxpevlenc« of -
the po@t i.a._tha exparlmne@ tha latuar has had vﬁen he

-

(she) hes 33{*71‘335%@1 his (her) poem. : Thi is rt’icu rly

-1m@artant but alme v*ry difficula to h

Those.&re‘abaut the neees ry und “nquvrud pr@par&-~
‘Gns w1th wh ch &  eﬂch? @f partry qhﬁuld @quip h;msaif
1? ne wamtﬂ to eeaéuct & goed anﬁ affective baﬁeaing.
In short ha shﬂuld possess the r@qulraﬁ matarlal‘and
aqually, the required 'mastfry of it.,‘ . |

| &rd hmv1ng dlseuused 21l thcse fﬂcbors we w¢17 nmw

prseeﬁd tm thr dlaeu331en of ¢ thr pvocedure 1n teaching

ga@try, iﬁﬁ tnr pwccas& of teachlng yoem.‘
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B. Ths Procedurés in Teﬁching Postry.

It is wsrthmhila %o Imow tn 1t postry should be pre-
snted thrcugh speeﬁh, fsr paetry is;a‘kind of lunguses
maberial and 1iks 11 othsr langaﬁge‘mmterial, it must be

introduesd orally. And thers ars certain reasons alsa;“why

. , I PO \
ws have Lo pressnt it thzﬂ WEY. Thgsa regs ems arg ace@rd-

-1ng %o Blll@ws, (3 pp. 238 - 245)

a. “Spnaeh is tha Traditonnl Vehxcle Tor Poﬁﬁry

Almost 1* sf us know that folk songs hﬁs\alway@ besh

‘ paséea3cngera11yﬂ‘ ‘Human beings, sspacizlly children seom to
‘have=ﬁn;in-%arnjdglight in lisktening %o pnatryg‘iﬁgpp;238 -
239) SRR L |

Thna we may t&k@ that n iurmally,'ﬁa preférltéJliSt@n
to pae»ry rather than to read ‘i%t. And the faet that chil-

dron usually show thair‘dalxghtrln‘lisﬁnniﬁﬁft0 p0etry is

"alscféjaoﬂﬁ fe asch why we can intreducs this. subjeet at

aarly stages of their 1 apnlng.“:

'b,wgﬁhymejapajﬁSgcnance,ﬁiliteratiqn,&nd Rhythm, appsal
primarily to the Ber." - |
N It is neh @a&y'fe? & 1earnev ﬁ@ raaﬁ a new poem cor-

rectly.‘ He. ﬂ@&d& 50 hear it read by a G@m@wt&ﬁu porson who

"eﬂn r sad it flﬁgnuly and ﬁﬁmlly, accavd ng tm thﬁ correa%

?rhymﬁﬁ ﬁmdﬁthe rhyuhm.pattarnxag, és,mpp,2396440}‘k

ao, Whﬁﬁ mhn le“ﬂnar has haard ths Pwmdzng af a eem-

p@tﬁnt t@ cae“ hﬁ mRy 1m1tat@ th;s raaﬁlng ?ﬂﬁ through the.

Lﬂeunda of i% zhesr f-utureﬁ n@ntlon@ﬁ uhavn can be fnlt

perceived. 4s o eaﬁs*qunﬂce, the new poem mﬁy ba bEhtﬁF

. understocd.

Ui,
:u\\
W

‘e, “Postry is ‘Besier to understand whon Read Aloud by a

,ﬁcad Readﬂr“'o (3, y.?éu} Tﬂlm st teﬁgnt has b an mamtian-"

'aﬁﬁgrevzaasiy, Gm@ mﬁy-bgg;n hy'1¢ uﬁﬁing3$qfﬁ_pa@m‘gr‘by'

N




reading it. %h@h‘he bagins by listening, his éar,m&y saléét

the femiliar form patterns it lmmediately pereeives in the

‘mind end disexrd the rest. On tho other hand, wWhen be

bogins by pseding the poem, he ean ssc the whole befors him,
but a pésaihie eanaaqﬁanee'is thet he may got dishesrtened

kol

*:it ?She Wtﬂﬁt (3, » p}).ﬁéﬁ-ﬁ{{,}a q‘h@l’ﬂfer&, J.t lﬁ b@{it

prﬂﬁﬂﬁt @ n@w pc@m arnlly g0 thet o betier foﬁgt on uhn

'pant”@f‘th@’learn@r may be axp@eteé‘

- de "The ‘Enthusizem of the c&char ean bz communicatsd
through his Voice.” - Enthusiesen is'&mp rtamt fmetor in
the writing of & paam, for o poem wruld come inta being

wh@gfthe~§©@u‘han‘mst.h&d‘any en’ thusiasm st &ll. ﬁaﬂ it a

¢parti¢ﬁlar»featmﬁg_iﬁ‘th@ paamishwﬁlﬂ De nxaagﬂt.aut,then

1% ean best bs donme by en act of reading, (3, pp.242-243).

It s iﬂﬁ@fd\tfﬁe'ﬁhﬁ% Wﬁ'@ﬁnnat‘aanvey our snpthu-
sia aa %hraugh any other msans tmar our volices, ard s we.
have sesn, ent m&siﬁﬁm.iﬁ an,mmp@r%ant fmct9r inMpaétryg_
Thrrefare, the te&char ﬂhﬁ&ld k,aw how o eemmmnacﬂ“n it

to ﬁiﬁ Iaarners.

-

”Thg.ktznnﬁien of the Stﬂd’ﬂtﬁ ean be eocnesnirsied

on the Reading and on thm_&au@ral Effact of the Posm.” -

 Ths %tndamt wha haa his hmak‘cpﬂn'befdr%“hiﬁ whils the

yﬁ ch@r i» re&azng tﬂﬁ poen would pewsiblg not be -hléy&o

ay hia whmlr attanticn o thﬂ thnchar‘~ fos @ding. His

' eanea&tr tiam may b& dlviﬁed ﬁnﬂ as the P@nult, h@ may

- not rapiﬁly get 2 g”naral ideﬂ of the poem Bp@alally, .

it wculd nm& b% @aay fsr him.ﬁs eateh ths gannval idsa if

- ths ?QQm‘lﬁ @xpraawau in & fsra;gﬂ langunge, (5,9p.243 -

| 243),

f;_“ Ths Pa@il‘ﬁiil comne to hia own Silent Reading of
the p@&m'ﬁlraaéy fﬁmiliar»wi%h~th@iaaunds}uf i, % -
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When ths lbarﬁgr has heard the poen read by a camyeﬁanﬁ
teacher often cnough, sﬁa conssquence could be, that thia
learnsr would eome o ail&ﬁt_re&ﬂing of his own,4_1n‘ethar

words, he would he ahla'ta-rea& ths ?aﬁmfsileﬁtiy‘ahd'eér-‘l‘

réctiy,;and'thia ravding met baeomes an ascom@animant to the

printed matsrial, (3, pa.544-245}. —_

The Procass af muahzﬂg A Paem.

Wh&n th@ taﬂehﬁr wmc wmnt% ta tsach pa@»py has ma G th@ 
neceasary prnparaiicﬁs for h*mself tnea, h“_can ga cvcr to
the qetu&l preﬁanta tion of tha ﬁubject 1n class

The process of % tenchi ing W111 ba éiv yﬁ‘zng¢ threa
atagas,,namaly,_h | R
- the prﬁpuautlon.

b ﬁhﬂuﬂresantaticﬁ‘
@ the«discussicn,l

~ &, Th& P epﬂrat1sn.,

En tnih flrsi u%ﬁ?@, the teaehﬂr = ~im is ta let the

s;hd;=, h@?@ the sk;ll t@ grﬂay ahw mﬁin eut1$nn m? th@
paam fram hzs first res 2ding of it. {3, pe. 253)‘

- First {13 zads tnﬂ pemm ranu throuua sﬁee, th n he
 rr&ds it verse by verse with the p&“pas of b 1nging out
foeusing. and mstabl ahing.ti uﬁﬁﬁ;ﬂ@ af‘hng sgggﬁsﬁiva~s@n»
;tenees in *he miads af the ‘tudents; ?Ih atherjwor@s,”ﬁeF |
- doss. nct explwzn the meﬂ4¢mg of the‘sm nte ncha o %ha llnes,
(3, p.283). | o

Fhen hs hae read the poem %hﬁt'wéy; ha‘may begin

with asking quesziens."mhis is dsaw to sse whsther he stu-
dﬂnt‘ huvs unﬁerstocd the ma ning of ths linss. ?1s quuatian
‘1$ fLrs? ef 211 addr%saré L@ ths wnﬁla class, aﬁd 1f nc cne
glve? an.aﬂﬁwwr, uhen'hﬁ may aﬂk iﬁ&i#iﬁual.stu&eﬁta. These

.quastienzngs shoulﬁ b&%u be daﬁe_sﬁép by,stép.“&ﬁd eertainly,
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he mey not expeet zil the students to undsrstund the meaning
of‘the #ars@s at onecs.
At cert&in mamant, the teacher ﬁay not zeid a"amsmer to
his guestion, for the student he asks may not yet have undar-
stocd the line. In this eaﬁe“tha‘taﬁcﬁer rapsats the varse,
‘(3,‘p. 253).; Afger thwﬁ hﬁ may ask the same ques on and it
Tguld be aaviz sble tg fermul zte the qu%stacn in = diff@ranﬁ
- WRY pwaferably inz $lmp73P wﬁy.
I% aheuld be rﬂmnmher&d that until new, tha studnnts are
 supp0s9d.ﬁa wave nothing hafar@ them. Thﬁs, they are not
suppcsed #&>u$e their ey@ﬁ, put mnly, their esrs.

aAna té‘sﬁm‘up‘this aﬁage we woul& hqve thﬁ fellcwina
steps:- | | | | ‘

1. Reading the poem right thrsugh.‘

2. Reading it verse by verse.

Se %ueati cning the eclagss in genoral, then, thé Etudentg‘

ind 1V1d ualiy. | | | |

4, Decasionzl ropsating the verse.

. o S Lo ' ~ ;
During this stage the studsnts have only tc listen o

‘the reading of the tszcher and his guestioning. Oceasicnslly,

they have tc answer the questions askad. Thus, the most

portant thing %o do is %o listen cmrefully and ntsens ivaly.

Fﬁllﬁwiﬂﬁ h@?e, Werwil?‘tzke”%xamyla ta show how the
first stzge of ta&cning may bhe coﬁduebed.‘ ”nd-thlg ax&mnl@‘
is for an s.%,?. claas' the whole verss supposad to be rasad

by the temcher is as follors :

Tha M@Gﬁ has o foee 1; & the elcek in the hall;
she shines en %hiﬂvws on ths garden wall, .

on strsets ond fislds and harbour guays, ‘
And birdies usleep in the forks of ths irses.

{token from R.L.Stsvenson'’s "The Yoon®)-
' (19, p.97}
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The msthed sf gueati@ning and anewsring may run like the

- following P

The meon hue o faes like the eloek in the halls

(taachor) - The hzs a foee like the elock? ﬁhd +if no one
answer - ¥Yhat do you sse in the sky et night,A?

{(a) - I see ths stars and the moe .

‘How is the moon on « bright nighs, B ?

(B) - 1% is round, sir.

]

Right, sc we know that the moon is round, don't
- we? And ws know that ths moon has =z faes like &
clmek. Thus, how is the clcek in the hall, € ?

(teachsr)

(0)' - Ths clsek in the hall is also round, sir.

{ta ichar) Geﬁd!

Whe shines on thisves on gardsn wall D7

Posambly, "Ls unahln te answer. Then, ths teacher ms ney
re pﬁat %he 1¢nns, askzng nha s*uﬂanta to 113tcn nors earg-
fully. |

Ths moon hae a Face like the eclock in the hall;
She shines on thieves on the gardsn wall,

(teaehar) - Then do ge asuﬂlly have thieves D3
(D) - We have thieves ot night, sir.

(teacnmr) - Right! Thus, we hava thisves at ni izhi, and 4 has
said that be sssz the stars and the moon at
night. .Mistan;etvgfully noew

The moon hus o faes like th' elcek in ths hull.
She shines on thicvss én th@ gardsn wall,

- How, who shinee on the %hﬁw@s en the gz rdén wall,

BT
(B) - Oht The'mmcn,fsi?. |
{ tazehar) - That's right. Se, the moon shines on thisves and
‘ @g‘.....q..u? (painﬁing at aﬂoth@r student).
(F) - On the gorden wall.

(temchsr) - Right! Wherse clise doss the moon shine, G 7

{3) - {whc has probably remembered the whols verss POP-
feetly, may immediuztely answer the t's guostion).




BT
Sueh is & way %o eonduet the first stage of the te xch-

ing preesss of a‘ya@m‘ 4nd we way bast agsums that by re-

‘peatin& thﬂ“znas sf . poem ag“in and agal z, thn stn& ts

will autmmatiea -y momorize it, and pr&sum&bly, rmmambsr it 
long af&ér;th&y,hava\learnﬁ amd-mﬁﬁsrxzad i€ |

Aédi%ianaliy,”wa h&#é'*@ raalize that ths “e&e@ar hﬁ5
£0 femmulat@ “the qnashxons 1n such a way thet the ver.gﬂ
student of ths elass will bz able te ancwer them. ‘Thﬁs; ha
should know hsw ts formalabs his qu sstions. For 1néﬁance |
hs should not meks sueh quastions as would be thought ehild-
ish by ths sm&sﬁtsaf-th# S ﬂmm,'m , they are mére erit-
ical than ysuﬁg@r S.ﬁ.?.‘studan Se '

Alaa, we may rﬂm ;bar‘wh&t F L.Blllaws he: s'séid namely

thet ne time ahgulﬁ bz lost on unnecessa Ty qn*s*lcns. (3

‘bLESSj‘-"Eﬁwé%ér;3ﬁ893heﬁid squally romombar thet we' na@u

not go over too scon ¢ ths next stags of the taaehing pro-
essg, for it is betisr te teachhnne‘paem corrsetly ﬁhan,twd

poceng wrongly.

h. Tha Prﬂsaﬁﬁatlen.

EﬁVi& carri d su *hs firaﬁ s*aga we A.y tnﬂq £O over
Lc this ﬁ&eﬁﬁd stagg.l | o :

In tth Buﬁﬁ& ; r€aainr uﬁd raers ﬁiﬁr fcrﬁ tha gr@&t-
sst part of the prbcasa;j*fhéa@ cﬁa of ?3&&1&? are aﬁeempﬂ;
nigd by aall&nr fer 1nt@nsm ecncauu _t on Gr‘th& wor ds of
the posm, uﬁd tﬁﬂy mnst bg dean ralﬁtlvaly quxeke# thaa tn@‘

first r#ading, (3. p.?ﬁs). o

Fs mﬁy fiﬁa gms .masnns‘ fer %e-“a%dint thﬁ 5oem,

for 1nst%ncJ, ﬁhiﬁh wcrds 3aagest saands and whzen ones

suggest ﬁhinES t@ be raun, wnxch pe Pﬁ% Gf the - stxmz& *ha

studsnts gould like tovr&p@at~ﬂith ths ﬁeachar,~&nﬂ 50 cn;‘
1hus,4bh , wchar mﬁy rn&u tnﬂ poem svar two o ﬁhrm&~

times, and wh;Te ho is dsinw se hn may p ﬁsa tc give the

students opportunity to fill in words snd phrasss, pg‘haps'
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the rhyming words atfthe\and cf the lines and other key

g war&s. “{3‘ P.SBR)  We may sxzpset thaa,‘that by and by the

stadents m@y be. ahle £ repeat altarn&te Tin@s, slngly or 1n ‘

chorus and fiaally whole vnrsgs. (3, p. 252)

Ea will note tmt during this 5tage, the studeuts are tc .

lastwn earefully, and eecaszcnally, to r@ge&t 11n@s read out

‘by the u@acher. Bften we will re& hew stué@nts eamp@ te with

their elasﬁm&t%s, in the sffort ta lgarn qnxck y and to

‘speak out with due rwspanae tc the fenliﬁgs conveynd by the

poets, @qpec*ally 1f the paatry clasa Ls found iﬂt@restlng.

In thi& w&y thay may wamsrlze th* paem unconsc;ougly and W1th-

sut effert.

‘ Af r tho$» aGtiv y of rm-"raaimg ﬁnd regeat¢ng, the

tine h&@ eama fer ta& studmntz to. ppen hh@i“ bomks, or Af

“hmy dc noct have them, thm tmachmr may wr&te tha PG&% an the~

blaekboard so that +ha class may copy 1t aut. Then, the
»aacnar ﬂay reaﬁ thr pcen through alcud eﬂce or twice or evan

more times, acee»ﬁing to ite diffiethy, mnd afser that he

he may‘lﬁt the students road it threu&h thres or fnar tlm@ﬁ,

atfhama.

Ina iater leaacn\tne class may raview tha ravzaus GEG,

the stuﬁents may rnad the poem.alcud s&ve”al times eztner

, individua1ly or in eharus, ( 3, p. 252) ihc rav;ew ‘may not

take tso mueh taﬁ@' parhapﬁ a caupTg of minutss is enaugh,

"@therwisa, the lasgsn might beecome unintersesting and then the

‘ class mﬁy“gaévﬁééﬁd; 0@0&3&?&&11?, ths poem may be practlsaa

‘for ape&king mr&mmtlcally zn chorur; nowa@r, such an exercxse

mlshx be tas diffzeuit for tha S.M.P. classas sr even for

the S. M. sl *ﬁ that cass tne d“ﬂnatxzauien can be lefs aut;

Sc the ravz&w 1@ssan may be fg11oweﬂ by ﬁ =3 th rd s»&ge of

 the t&&ehiﬂg Prse@as .' %md *hxa s@cord stavm m.y hm aummmﬁ

 up into the- ‘Pollowing st@ps :

1. Rﬁ-r&aﬁzag +hr pcem twajaﬁ‘théée'ti@ﬁﬁ*ah&fgiving‘the

i
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"stuﬁents ths eppartnnlty to chims in when a pause im
made by the teachgr; '

2. Gecaszemally, ths stuﬁ@ntﬂ rapsst th %aﬂing.

3. Re-reading two or thrse tim&s while the students
have their boocks open, or: th@ puam is W“Lttﬁn on the
blackboard. . :

4. Ra-raaﬂzng thran ar four tlmﬁs outsids elass or ab
‘home - This step doss mot 3x&ct1y balong to the pro-
7 cess Gf te&eh;ng sxne« 1& aﬁ done by the studsnts
‘ 1n&1vidua11y and =% home. It is s»ated here enl; ‘
~ for thes &z ke of eentznuatzon._k

‘5mfﬂev1ewing the Iﬁssan‘- vae"al txmes ra-rnad ing by
- the at&dan@gq

6. Oceasicmal drametizabtion - This may befyasseﬂ~overw
‘: Sﬁ far we ‘have cons to the snd of ths sscond suage dis-
ﬁsieﬁ, and it wculd d?waya bs rem&mbaved thet every sct of

roading and rafr@ading sh@uld.be dons aloud. P@»try sheuld
%o read sloud; posiry is mesnt for the ears, not fer the

weé’ 1

¢. The Discussion..

~ In %his ﬁtagé»the‘teaeher.ﬂissusa@s‘tha‘poamxéﬁcofﬁing
to‘thﬁﬂprﬁsencpfefWEsp@cﬁsJfoumdwin it;iﬂTha\téﬂcher”mﬁy fcr'
_1ﬁstaﬁea-harin wlth diaausszﬂs parﬂllel ineidents within the
knowledge or axpar ricnes of studentz of ths c1aﬁs.

1§iphwregpa¢t_t¢_uh53dlﬁﬁusa;oa,_uh@,taac@ergshould
ﬁaar,inimigﬁ, th;ffo;lawia@,grincipla‘: 'f@c\mnéh.explaﬂ‘-
tion should be avoided' - otherwiss, he might spcii‘tha\peﬁm.>

7
4

Ard @s ﬁilloﬁsfhas_statad in his boock, "The T@@;ﬁi@&éé of

Lan

rungs Teaching®, (3, p.246), ths thrss rulss of presenta-
tion are.

1. Toe mueh »xplamatlen iz e mistaks. ,
2. Varbal peeulxariti@s sheuld be passsd evrr.
3. Good art ‘ean bm allowsd %o make 1ts cwn 1mpact.

(33 P»Eéﬁ}
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'T fcre a voesbuls ry item in =« posm should a?ways be

@xpl&iﬂwd in and accorﬂing to th" csﬁt@xt. Ho word should bs

,expiainmd ind v;duelly. Besl&es, words that dc nat ad& ta the

c@aprﬁhensicﬁ of ths pa =@ nﬂed net be expTalnad (5, p.247)
Next, waude nct havﬁ e gxplaim\varb&lrpﬁcullariti@ﬁ

such‘aS“hath‘\'dath’ s 'yon' , or 'thou! Pnd ’théﬁ'.

Equslly, we nzad net explaana%’uhusually spellsd words, unless

soms studsnts Wﬂﬂlﬁ ask abeut Thoses kinds of words, but thén,

we would only tgll\them-that.those unusually spelled words

are variants af»thg.menmally"sﬁelledwenes. J”(E; pp.248-249)

Thﬁn, i annuld alsc be realizad that pgutry is. an ard
and lxk@ eny ethar art; it may makp ;tg own im@&ct.' Tha
taacher necds Eﬂt ﬁrﬂ&t aad axp?ain @V@ry we“ds in the po&mi
;n sueh a: way,th&“ h@wmgy posaibly‘ﬁhlak‘he‘hasxmade‘evgry-
thiﬁngery lear.; suéh_au ides would only b: met with disap-
pointment. For we know that saveral implié&tiona mey often
cceur in poetry snd an xnplicatian esn always be intsrpretéd
in various ways.' Bven @ native S?ﬁuk@? may oftan Tind 4if-
fieultiss in axpiaining & posm written in n;s cwR msther
toaguu.‘ How tﬁﬁh with & fargign&“ who Wﬂn+r 0 explaLn thht
same poem?

A teacher of poetry should in faet, be,satisfiea if he

. ean araus@ the int*r@st ef the studants, can mnke ths om Lo like

thg psetry siassas, and can 1=t thcm furtnar de the r&si

vthamsalves . (3 p.‘249-2503

We may perfectly gceﬂpt the 3uat¢a idess by F.L. Billews,

~

. end. apply thwm to our tesch i.g proecess, u,éaially, it we
"'realize %haﬁ pegtry i$ parsl knéﬁlédge“ﬁn&,pérély‘art.

;Gennrally spnmkzng, ons would ?&thPP apprecictes art than‘@x-

sin ito

Thas, 1zt aa te BORS eXuﬁat explain uh@‘pcemu WE Pr a&aﬁt,“
but lat us al&c gzve uhﬁ atudents thr freadﬂm o app*eci&te
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the pisces of p@ﬂtry in 'theif”GWR'W?fé.
How *h&u we have eocme apppexim&tely tc the end of our
discussion, 1et ug swm. np the preeﬂsa of teashxng a posm,

gnd wa.may~draw the eencluai@n,¢

in teﬁeniqg a new powm ths t@a@h@? firat begin ¢ ra ad :

‘the poem aloud right through ones Whlib ths skudonts are

llstenlag and do wct have ths writtem materx 1 bﬁfﬁ?§ ﬁh&ﬁ§
| S@ecnﬁTy, he reads it Verse by Verss. o
Thirdly, he alternstely reads a line and auks a8 quese

tion about i%. He puts his question and addﬁessas it first
- %o ths students in genoral, then to the 1ndlv1dua1 students.

Those quaatlsns ar@ mean* fsr a test on ths caneral under-
standlng of the s*udents.' And eccaszwn&TIy, he may repeat

“Ehs whalw verse.

Then th@ ssebnd- stagﬁ starts with the teacher 8 e~
reading of thae poem twice or more. Fhile he doss so he may
cccasionzslly teke & pans@ and give the students the oppcrtu-

‘nity %o chime in. At -times ecaritain students mey repeat the

aet of re-raadzag. ch the timg has come for the students
to epaw their books in whzcn the poeh may be feund or elss,
the teachsr will write it on the blackboard. ‘After that, he
re-reads the pcen. twice or thres times whils the studsnts
ars listzning to hims By BQW‘the,sueand stage is supposed tow5
ecms to an end end in the next lnssmn the_ class may have a
review of the prav1aas 1ﬂss9n, which us ually t“kes‘nsu Bors
than & couple of minubes, ‘ . R |

In ths revisw lesson the 3&&&@%&5 m 3y re~rnad the poem

al@uﬁ several nimas, and tnen the third stage wxli start.

During the last stage ths teacher discusses the necﬂs—

" sary points or aspects, and “hen‘ﬁha‘Whale‘di cussion is

aupposed to bs flnishad, ﬁnd the teacher lsaves th» rest of
the work on ths poer to ths students, for, ‘having undergona‘
the whols p?Gcﬁss of b@ﬁﬁﬂ&ﬂ?, the pofm may be cen51dered asg
1@&1"}1@-’ : ) ' o C —

And, in order thet the studemts msy reslly incorporate
thexyaéms into their thought and that they may meke an impor-

tant eontrzbutlen to their aduc ition end aonssqunntly mey

holp bo'giv farm aﬁd caﬁcidanass to thn atudents' @xpressiaa,

thes poams lga“nt $hmu1d &Tways be referred. ana rﬂpaaaed. -

,,,,,

(3, p.254). Else, we wauld not be able to speak.af an effee-yr/




tive aehiavémmt,_ -_ and we m:‘iggm | even say thed the postry

| elassos we hﬁva had before wers just wesbing tim. Wimi‘
thi% statememt ws will conelude this eheptsr, but befﬁm we
- would d&%@ ¥2 may add ‘!:ha** ens of the l=pertant mesns t@

- conduet 1 pmtt‘y nlass o»side& maéing and m-machng, is
chorsl apaakmg. _, And ewing to its immrmmm, wa win have
& %mmm &ismw.tm on, ahaml spem:mg which we are going -
30 premnt in ﬁh—s follswing ehaptﬂr.




~ POETEY AND CHORAL SPEAKING

Possibly, of ell the expsriences studsnts may have wlth
poatry, thet of speaking chorally is ths most rewarding.-
' Tha %enﬂfzts ‘end rewards cf engaging in ‘ehoral spesking

we can m&ntlcn are_‘4j .  ,

Lo - the jay of makiag oral reapeus@ tc ths lilt “nd mﬁledy
L ‘sf mspg@.ww LR el EEECLIT T IR FRREEE S
- & grcwzag sensi%ivity t@ the beauty ané @mmtxcual ap- :
. pesk of - I;terama e ’ ¥ T L
= the: ‘pleasure of mmking an “ndiviﬁnaﬂ wd nnsélfesn-
~scious auntr;bu»ian %o -3 grgnp enterprxss.;~\ ~
ﬂtewthg resultaat feeling of group solidarity snd. rappert.
‘%N%uthﬂ peraeptzbzlity of ;mprevea eantrsl avar voliee: and
.. related spssch skills.. . . oo |

7 Ghoral speuking ep char&¢ sp&ech is %he 1mterprﬂtatlcn

af V&Pﬁ& GP rhythmxc PFQﬁw &ﬂ 3everaT er many vaices speak

‘"ia p@rfaet unlaa“.g 1% may invalva spseeh by &n emtire greup,
hy subgrcups ia turn, or by s¢ng1@ pgrsoﬁa ﬁhose parts alters
‘nate thh thcaa spakan by graups.wff fj | “'  ‘ ] 'u__w
Any classraom.uaacher whn Tiﬁea powtry ang unﬁerstands‘
‘ ch11dren cen 139& hisg’ 3tuﬁents fruzufully and with pieasure
in chorie spe@eh.: While speclal trainiﬁg is i éfie‘el ”t’e
teaahaw‘nnsxpc 1@53@& ia dxraeting ch@ral “p@&klﬂg may ﬁo
c“aditable pzﬁc cf work if be hesds ths przncip}as that
'unaerlle such gctivlty.‘ “: B  ”‘ ‘1  o o
_In,chara% upeaking, %hﬁré iz often an antiphonal effect
a8 gfeﬁﬁs‘rgsyond‘té eﬁe:anbihﬁr”im;turn..Hsﬁally the indi-
dugl‘voigefisﬁlgs;}aélit bzen&s’w=th the‘sﬁaar~§ei¢es,7yet
eachchlld“is_cpnsciaus and preud cf the cnntrlhutzom it is

m&ximg G.the‘tet‘l haﬂmnnious @ffect. Tﬁns, charal sp@aking

has bObh pavsaaal amd soezal values._ Ana te nave samw further

‘1deh$ aaout chara1 sy@aklng, it ﬁsu1d ba worthﬂhile to diseuas




Cin group sndﬂavsars in wn;eh h@ has no chance t6 be con-
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th& fcllaving asyaeﬁs, i‘@',

‘A. The Positive sideg of aharﬁl $§@&k£m@. :
. The Esgabtive sides of choral spasking.

G How to initiste e ehoral speaking P@agr&m .
?hﬂ sa?&atian of varss far choral spaﬁkiﬁg.

A ?ha Pemit ¥5 Sid@s of ehcra1 Spvﬁkzag.

It has heen mﬁntisnnd befcre tha% cheral spaakimg haa

poth’ paraen&l and aaeiﬁl valuas. In other werds ehaﬂai
"~ spesking is benafieial fcr aaeh atudant individmally ax

" well as far tha whole graup.

It ia g@naﬂaIYy anknswladg@d that & elasa is usually

hatermg%nca&. Sama of the @tudruts erg tzmid and shy,

- while othere ere hr&v@»er ﬁ?@m.llkﬁ to shew aff %hnngh,the

"majérity‘amvmﬁilyfcéﬁ$ists of thoss who ara‘mmd@rétél

The timid &tﬁd@mt, ﬁhen enrag@d in ghoral spaakxng,
taads to loss his $@lf‘caaseiouanaa$ and to ha insreasing*y
T3 iy

ready with aﬂzgestians for arrangiag BO: for gr@up work.

on the cthor hend ﬁh@ exhihitiﬁaiz% learns 6 find plsasur

”spieuouﬁ‘aaﬁ %m mhau‘@ff. Ye EQGQMus one of his clﬁﬁsmates;

vn@am@efatzzakian of thg claasramm atmasyher@, aneialization

of the atadenzs and ceaperatiaa are prmmgted. Thls axplaims

- ‘ths personsl ?n& aaaial velaas of charal apeaking.

There are, besid&s, values gaiaed thrmugh tha studsnts®

| wrawing ﬁpprnaiatian af 1i+era*ur&, thn wxﬁaning rangs of
‘litaary exparianee,‘ nrieﬂmant sf vaeahulary, -1 &evelsping

‘ flaxibili%y mﬂ veiag,»rhythm in.sp&eeh, and impravea‘artieo

ulatiwn end aﬁﬁmciatian. In £a¢t;‘many:ngpeﬁJQrﬂﬂe teadh—

ers, wh@ae stﬂdests hﬁve 1ﬁarnaﬁ %o ﬁialikﬁ paetry bee&u&e

’af earliar inept teamching, may be able to mak@wpgetry pop-

ular egain by intra&n@ing churml specking. For chorsl

‘spaaklng ir handaed p?@p@rly, is indaeﬁ worthwhile.-




R

*:ik Thﬁ ﬁe‘akiva Sides of Ghnral Spesking.

%9 have 3@@3 that axparxances in Gﬂﬂ-“l spﬂaking are

1avalnab1@.m Eﬁﬁever, 1t is qulae pa%sxblﬂ o ao harm .a he-

er. than,gosd if the pvegramm@ is- unw;sely Plenned end earried
aut. |
| h In the f;?&o plqce, teaene#s whc de nct unﬁsrﬁtaﬁd the
~rich edneaticnal va -uea £ bﬂ gﬂinaﬁ Bay’ achieve anﬁy & mo-
| netoncua, varbatzm racitat-an af p@ﬁury. Authenﬁie”ehoral‘
‘spaak;ng sh@uld hﬁ Lhe 1nterpra*a on cf padms and rhythmie
| prmaa, each perfaﬂMﬁr aeziv~1y sans;wg the m@an¢ng swimg |
of the wards and trying ta emnv&y his 1&&1?1&&&1 cancepticm
anﬂ appreeiatlsn as he speaks ;n.unlsom with nia g aup or
p@rhaps take ovsr é se‘e part.f Thﬁ teaeher of choral ap@ak- _
ing mhoulﬁ neven. arcuse an exhlbitlonary 4im in his ‘students,
= They shculd snarm wzth their liateﬁers a p1aaﬂur¢ they g@n-
_uinaly f@el.fu‘ T SR o e
Sacoadly, th%rﬁ is ™ danga ‘we shsuld aVﬂld namﬁly,-
| th@ snlactlen ef 1@ﬂ8 su;tabie paﬁms oF v@“sea fc“ GhGP&I
speaking. In seakiag a satisfaetary ar?angament for sny ons _
‘pmem, the t&aeha” anﬁ the studnnts eft@n oy ane achem& after
ansther, thu suggestians eaminz larga y frem the stﬁdents
themﬂelvaa. ﬂnly ra@lly meriterinus or @raiﬁaworthy verse
eaa be. anjayad and ayyreexatmﬁ aftﬂr ‘such 1@ﬂg~euntznnsﬁ
attmntion. i”i T “”“‘“' B "_ | ‘
Thirdly, ue Eﬁy aften.ccmn seposs ‘the szud:nts' taﬁdaacy
wta sgngsang their vnrae.‘ in tha ear*y stages of Isar nlng %o
do cnsral speahing, ‘thns ﬁtﬂd@ﬁts' affart re 11k aly 6 bs
“cruda 1n varlouz ways, inclu&ing th. ‘sidqﬁcﬁg“effecﬁ;”“
Thmrafare, they ﬁa@d to work wxun Ln« ﬁéaéhar'gc‘gat”at‘the
deﬂysr maan1ng of %hr peem, ﬁﬂd to try to sbeak in such &

.3

arwng elnar.\ Tagathar with their

g

% way o8 tm ‘make the e

. taacaer, %hey ahsu1d bﬁ ahla ts éae&&e which words: eontrib-
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ute most %o that meaning, ‘The‘matho& @f,syeﬁking evsn in

vzrse should be 1ikﬁ‘*ﬁat‘ef caﬁvers&tiﬂﬁél’899%0h~ Th@"

' maanxn_ mnat cut aeross thse hytnmg or tha singssng patisra
of the yagm‘s mﬁtar wil1 ‘be sC atrsng thhh the poam~w111 be

 $&&§1§@1&$$ to ﬁbw rnaﬁera ﬁnd o the‘liatengrs. Tith scme

-

'aema groups af stuﬁents tne uﬂaeher Wi11 na d to cenvey the
‘thoughts 1n tha ﬁaem with.*he eorreet nmphsais (-i:hrh cor"aet
| vac 21 empﬁ&sis) untxl th@ ~tud@nus beccmf &ccugtomed to

| wa&uing v@rse with m@aninﬁ.‘

| Las«ly, thﬂre may aften be a dﬂngnr which 11@5 in the
s»udmmta uﬁa sf thuir voiees. Thﬂ? mﬁy b@ struined and -
frequeatly tea laad. &s in singzng, 1t is the ﬂall-madu-
1 ted tomes th?t giva plea&xnp effect.r Se, the te&cher
ﬁhﬁﬂlﬁ help tha students ts raalize tﬁis. R

Thua we aaﬂ that chafal speﬁkzna has ﬁesxae 1ts pasz-

“tive s¢das ﬁls@ its argativa siﬁes. And traahera who eanp

duct e cherfl spaak¢ng class shaulé thﬁrefore be familiar

”dwith eheea fﬁe»s. —f

R Co Iﬁltiating a cheral Sp g gggrw —

b Tharn aru maay ways tc bagin a prmgram of cacr&l spaak~

Vlﬁg thh“$tud@nta,‘ A nataral Eethcﬂ with the ysupgar stu-
-  dem£a is ta lat uhnm ehimm in e the tegcher reaéa egain and
‘ ‘agaln b;ts af verse %hat are nigh f=vaurztes,‘ Iﬁ ﬁhxs umi-
| L,_.:,.mn work thair vo;e%s smauld be light and their articuiatzen
;; preci$e 50 that tha wholn effact is nét 2 b1u?red ona. Thﬁ
._paem should bs sacrt far th@ﬁ it 1s eae;er fo*\wTI te ‘keep.
A 'togethmr.‘ Althauﬁh unlsoﬂ spwak g i Y ﬂiff;cu?t phasr of

.cﬂcraT syeﬁk&ng, Earry A. Gra@a@ and ?altﬁv T Fetty shnw

thau, in simple fe"m, ﬂﬁ*ﬁuﬁ spaaeh ha ‘value rsr ¥0uag &Rd o

~uﬁurWin@a chzldren, { 9, p. 209) .

Yeung childrea anjey repeating poetry in-
uniaon, ﬁraup-reading and choral spaaking
help teo irpr@va voice qmﬁlaty and elaar o
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gpeech. It also provides opportunity fer
- the =hy to psrtiecipubs without embarrass-
- ment. A teacher has 1o resd or repeat
 posm to primary ehildran only once op
 twiee, allowing them o szy o= much a8
;gey een after sach reading, and they wil1\
- know it. B

iﬂFram the @bnve stat&mpmt we see that ehz?drep aowmally

1ike o perfczm ensral speakzng and that sueh an ¢ etivity

‘wculd imprave thalr ﬁpeeeh akxll. ﬁowecvar, nral speaking
_‘qet1vitias w;l‘ be & great help. Por. tha ahy stuﬁents or

ehildrem in partieular. and stuﬁvnts who h&ve b@en ﬂccustamad
{5 eharal speﬁkznn 1& %h@lr earlxer sﬁage& cf study will pre-
sum&bly 11ke uhis activity.toc, espaa;ally, whan they see ita
advantages. o R | )
Furhhenm@ra, in ecnﬁucﬁing a chnral speakzng eiass 2he

teacnwr eaa eaﬁtrel t&mpa and rhythm w‘uh mnticns ef his

“hands, &a xf dkrnzting th& awinging cf a melcdy.a Far, is
 mot s&ﬁgzng a aong ‘more er lﬂss like chnrul sp@ak4ng? And in

faeu, the studeﬁts may learn ts fell@w tha met¢oas of the

right h&nn far these purpcses ahlla wa&chlng the teaeher 8

1t hﬁﬁd to &atgrmine ehamgea in.vslmme - again, Just in
mnﬁic._f : | | o

Sm far, we hava dﬁalt wath th@ ma*tﬂr @f inltiating a

'chnral spﬁuking pregram, and 1t is uarthwn1la rﬂmambarlng

that to avai& & s;mgscﬁg praductian, thw impsrtaaca of the

m&&ﬁlﬂg shoaid hﬂ strassed. -

B. Sel@ction cf Verse for Gharal spaaking.uf

It hus alseady heen pointad out that thn‘Quaﬂity of the
varae shaalﬂ be hign sc that the plnasurﬁ af wo»k¢ﬁg with 1t

wxll @ndure*‘ Its mﬂoﬁ an be 11gho and g5y, dvhmatic, or

: humsrsua, stlll it shau;d ba of supsricr quality.?_“iﬁees af ‘

ve r;a or puetry tnat are gaaa amd int@ve tima o teacn.mﬁy

m@ﬁ‘a e@ss&ry suztabin‘fsv ehuraJ peaking clusses.},
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Fer eharﬁi spaakims, a taﬁehar shonld sslect versas |

itn daelda& rhgthm aﬁd p@aszbly & refrain or repetitive ,

“ limes - pasﬁry that r&aumhles simpls mmaieal eampoaitioaa.

Tha theme ﬁhnuld be so clearly stated thﬂ* the stnd&nus ean,

follow it wzth eass and imter@&t. -Also, there should be ‘ﬂ
true arﬁ*stry -a eo1onrfu1 and grapﬂie pertrayal of 1ifa,; 
- with an imag@ry 80 vxvid that it will appeal tc ths 1mag- _

| inati&n of the learnars.

Thara shmul& pr@ferably, be eantrast teo, so as Lo per-

- mit shawing sffsel in th@ renﬁitien af the varﬁa.‘ Eo matter

:haw livﬁly %hﬁ rhyﬁhm, & chenge 0f t&mpa halpm t@ bring out
 meeming.  This variatma in tempo may r@ﬂect a chenge of
- mood. " nhar@ m&y a.s@ h@ v“riaty tarnugh the partr&yﬁl of

' dxffarant pe?saﬁaliti@s or & ceﬁtrast in idsas. Far, ulth-

aut eantrast Gf samﬁ sart eh@rﬂl speaeh.may senﬁﬂ mﬁnota-
nnus." | _ : | _ i | _
Tharafarﬁ, in taaahzng p@atry ahr@ugh cn@ral speaking
w& shsulﬁ aear in min& %hat the selactioa cf suitabla peems
iﬁ of mnmﬁ imp&rﬁaﬁﬁe for galning 5atisfacte?y resu1ts.5'

Eaviﬁgf”eaﬁsiﬁared ﬁh@-&ﬂl&eﬁian‘cf verse ferweheral

| "spgmking whzeh ia +h@ Iast “3paet e be dlscusaed in thzs P
cﬁapts ' ‘\cam@ to tha final pars the discusslﬂn.‘ Thera--
“‘fera, the . fsileﬂiﬁg ahaptar will béhiaat chaptar uf this

wPiZ@ what aas bean :

‘deqlt with prwviously, and to conelude %he ﬁzscus&1on ef

paetry 1n rela*zoa te the Englzsh language prcgrammﬂ at the

3 ﬁoPo‘ ﬁnd Scﬂcﬁtv‘: - 7




~ﬁe£ln@d. what its ahﬁm%am@miawimﬂ e

CHAPTER IX

aaxa&waxam«

aa hﬁﬁ baen.atmted aﬁ th@ end mf the pr@e@ﬁing ﬂhﬁ@kar,

this aha@tar will h@ the 1ast ehaptar @f ﬁh@ mhula trm&%ment..
"anﬁ‘failmwﬁng h@r@ we will have 2 ghnrt rmw&ew @r WM&%»M&%

hﬁ@m dealt wﬁth or ﬁiﬁeaaaaﬂ in this W&ﬁku '
. The intreﬁn&ﬁawy ﬁhaytam brings f@mwara the imfm%Matim&

of how the whole wurk mey be ﬂivﬁﬂ@d, how the gmnamﬁa attiknda
and ides of most teachors ore eoncorning postry, and how thia :

sub jest mmy a@wtrabuwe towards wffmativ@ I@nguaga laarniag‘
It alaa intv&éueas the purposse of this W@Pka _
 Chepter II dosls with the diseussion of litara%uwa in '

‘gsﬁaﬁal, i.a. u%ax liﬁaratnae ia, what its fﬁnetiuna ama and

wh&t f%mma iﬁ mmy t&k@.‘ Furth@r, it aia@ &aala ﬁi%h the

@uaatimm of hau alaae litarﬁtnrm and I@mgwaga ara rela&mﬁ.

ﬂh&pt@r IZI ézaanssea auﬁeaaw&vmly, ‘how pootry mey be

features ere, how it s to
bo ‘*‘ia,;‘“:

ﬁha& frmm prose, anﬁ wha@ kinﬁ ef langusge usually

is amplay@d in @eetieal wr&tingm. It alse diaensses how beaz

p@atry m&y bo g&rﬂ of & Eamgw%na study.
| @uapter I¥ is a aiﬁauﬂsien of what the purpaﬁaa af iy~
in@ @@a@ry a&a.

ﬂh&pﬁav ? ﬁemls with the prmhlamm of atmﬁyimg peatrw and

'_;tha mmyw the t@aahewa nay f&n& to mvaremme thws@ prwblwms for
 the laarnara,‘”

ah%pt@r vz aﬁﬂsiﬁers and diasusaew tw prablem”@f hﬁw te
selact p@atmy f@r tha learners and alae, whmt the ahaaee

'ipwabably may be..

ah&ykar VSI h@gima with tha &ia@uaaian of variaua faatarm

whﬁeh aw@ rolatod tu the pr@m@&uwa of %aaahimg pae%wy, wvamm@dm
to the proscedurs itsclf and onds with ths aiaauaaimnAmf‘tha‘-




fﬂhent this auh;eet.

T0
p»ueaaa wf teaehzma e pmam. Tn axwmylify the prwaasa af
t@aehimg, 8 prmetiaal tsaahimg axmmgle has alsu baen suyplied,
and finally, | :

@haptem ?III ﬁisenasma th@ ralati@nahip %atww@m paaﬁry

- and ehwrml apaakzmg whimh e@mpﬁmes the goed @id@ﬁ mf eharze

Lapea@h, the nagative aiﬂws of it, the mﬂy ha initiete a ehoral
‘ayeakimg yragtamma am& ﬁh@ amlaaﬁiwn of auitmbie verse far u%iﬁ
ﬂpurpasa. sm far, we hawe wamaxdevaﬁ and &iseuaaad &1l that

“aheulﬁ be ﬁiaeuasaﬁ &n the whwla work, And having done 8o we

 might still wonder whother the inelusion of puahry in the
: Eng1i$h 1@»@%&3@ eourses. aﬁ %he‘s M.P.rand S.¥.A. may re ally
be gnatifimé, for, it is gonoralily aﬁknawlwdg@d that paaﬁry

has nsver baan 9rafeareﬁ and likeﬁ by everyhaﬁy¢ Thmraf@sa,

‘ 1%@%@% maemam might etill have diffsrent meaa |

@pinicmm maAY diffar, yet, the raaﬁ romains that pcetry is

an ﬁmp@rﬁant p&rt of likaraﬁure, and 1&taratur@ in turn, is

- pert af a2 lamguage, and. 1? tha aﬁm @f g2 rmlng English,is tw
'haye 2 zam@lata aantrala of the 1&nﬁudge in all its. aﬁpaata,
;them. Wﬁ waal& not like %o say fhat p@aﬁry can. sagily be 1art
_mmt af thm iaaguﬂga course, aapaaiﬁlly when we hawa 1lsarnt

in amnalusiam. %he wsriter a&neerely hopes that thm&a whe

“ara aaﬁ will be e@maeraeﬁ with the teaching of English will
think twiee befere they say that in teaching tho lengusge one

n_‘_e_;eﬁ;is nob. ma poetry into wnamamtim. L
iy %hia hmpe ean be rwalizeﬁ. then, we may say that the
work hes raally aarve& ihs purposcs® - o

&
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| APPENDIX I

 SUGGESTED LIST OF POEMS

oy ‘Imﬁ‘w tivles esf"-p&ammhiéh*‘mv“ be suitable for use
iu paetwy elessos ‘of tha S HPi 2nd S.H.A, - ?ha“pmums~r@rerr®a
‘here are found. in 'the eallee*&aa of' g@amm' praamn%e& in the
fullswing appandiu. ‘ | |

Tim@ Ta Ris@ (14) o o
Shole ms;;: «sf amm»m cmﬁ} R
Rein {18} N TR B XS SR
I Hever Saw A Noor. (1)
&ymt&m (1&} L
&% The $aaaida (?@)
imfaa% -Innoesnes (ﬁﬂ)
?ha Eaiahnw (5}
ma&knﬁa$ (=
Twinkle, Twinkle, Little $tar (s)
| Wh@r& @6 The Bosts (19)
R ?@mﬂey Haartaﬂaass (%&)
. . = My Lend (29) |
' - The Rain (za)
< 'The Cow (1)

' _};o o .'u h‘:li |-’.1_ et

[

SRR AT Light (5}

= Trees {11)
B E@qniwm.feﬁ
“Phree Joviel ﬁuntamen (ﬁ%}
Hisfmrtunaa wevar Como ﬁingly (2@)
b@@kiﬂg Glass R;v&r (5@}
Fvimraae (27)
‘The Japanese (25)
Three Youns Rats (21)
Song (12)

A Smile (7)

.o rl‘ o-ﬁlo ’ o:;;.‘y




e B DA R 3w AR AR X MR fAR R = S -
- R e R S T e T o T e e e ey ™ o

¥ith Bue Hy Heart Is Leden (10)
On The Idle Hill Of Summer (13)
= Blagars (8)

8iiver (4)

t




BECE

() | 0 paREwE |
"‘”'f%hs migh% is 1&&@ an @1& mat |

; (3},T“ ”   AR
|  ,4;¥%@ nigh@ haa a thmﬂ%

(@

| aPPENDIX II

THE G@&WMI@E oF

E EE?ER 8A% 4 Mﬁiﬁ

o \I navar 85w o WOOr, .

I pover saw the ses}
Yo%t know 1 how the h@ath@r la@ka,
L Ané what & uavg must b@.‘,‘\

k x never ap@ka with @gd,
- Hor visited in Heavent '
Yot eortain =m I of the spot
,W‘As ifr th@ ﬂh&rt wars given,

Emﬁly ﬁiakina@m ;

out to hunt and kKill:

' gteslthy,black,gresdy,fat,
o he alg 3 * i

f_i?ha moon bis eys, the stars s tanﬁh,

ks a&ang ﬁhﬂ hil

with long tail curlsd,

k,he sesllows eity,fam snd haaﬁh,

hiavmwak the wﬁala world,
e ?eggy Baawn

LE&H@

nid @3’53,

And the day bub. am@"

Yot the light of &he mi@m mrm dies

Fith the dying sul. .

) mind hos 2 thousend ;ayw_. |

&nd the heort but onz

”Vf‘Yntbthe ligh% of » whole 11?@ &i@s-kv
. @&em.lawe is @mma. i

?.%.mummmn

ﬂIh?ER

‘” '51aw1y, mil@ntiy now the mman
" ¥Welke ths night in her silver shooni
Phis wey, ond thot, she poors, ond sees

8ilver Trult upon silver trecs;

' ‘Omo by ons the cascmonts eateh '
- Ber beams bongath the silvery thatch,
' @ouched in his kennel, 1liks @ lo
© with paws of silver slesps the é
. Prom their shadowy eote the whits breasﬁa pasp

of doves in o siivm»-f@mth@r@& glaa@,
A hervest mouss gocs scompering by,

77‘wzth @ilver alaw&.\ﬁad silver @vﬁ'

Q“Q sescernss e besdenee




(®

‘?'ﬂmﬁ mmwal&aﬂ fish in th@ wa&ar gleam, ..

By s&lvar rea&a ia a siiver stream.,
%ﬂ&tar d@ 1z @&P@

@ms Rﬁxﬂxwv,_.

':ww@45aﬁgg a&il an th@ riv&r, ‘\;;\‘~'¥
- 4nd ships sail on the secas)

. 'Bat elouds thad sail seress thé”aky

_,a prattﬁ@r far ﬁmu»s Maae. o

AL Thar@ are briﬁgﬁa am tha ?i?ﬁ?%
- As pretti es you plseser o
~ But the bow that bridges naﬂvem,\
- And .overiops the trecs,

and bullds s vesd from sarth o aky

:Q;g prﬁtﬁi@? f&w than %h@ﬂﬂoﬂ:-‘--

"1‘_. ﬂhrisﬁinﬁ &wsmﬁ%ﬁ

INKLES TWXﬁKLﬁ, LE?TLE s@aa

' gwinkle, ﬁminkla% 15t51s Start

CHow I mamﬁar whe

sz &2‘6 k. ‘

 Up sbove the world so high.

Like o diemond in the sky.

;jfiwh&m the blazing sun is @@ﬁé,
‘Fhen he nothing shines upen,

. Then you show your lithle light,
‘,ﬁﬁﬁwinkls, twimkie 8ll %h@ ﬁi@hﬁo  ,_ ‘

7 ‘gh@n_%h@ tmav'&ﬁp in the dark

s you for your 1itile spark,

“‘ if:'J W@Ed Kiﬁ'& 8BS Whi SO my to EQ.’ “ R IR
  I %eu 4id not bwinkle se, . . :
B

he durk blus sky you keﬂy“

. Often thre! my eurtains posp,

' For you nover shut your eye,

‘”“@111 the sun is in the sky.

' ,‘;p__  _‘ @lﬁ ﬁumsa?y ﬁh@me

& ﬁEILE

‘Whara‘s f@pﬁﬁﬁﬁ in e &mil@. _
. Therse's wisdom in conbent s

" ‘There's health and weslth ﬁnﬁ haw&imaﬁa :
In time that ds well spent,

~ There's joy in overy moment

© Youlrs helping othors on, .

- And smiles will f£it 1ika ﬁnnhaﬁma s
‘_,‘wmmm gri@f aﬁﬁ sare are g@mﬁ. o

Lﬁ@r&ine ﬂarvey (Auwtralia}

ﬁlﬁﬁﬁﬂﬁ

The tumbl ara af thm rmpias g@ whita,go gr@ﬂn,

go ehanging over the gray,the brown,ths r@eksa

H;Thﬁ fi@hﬁ of tha wawem,the skones,

Oh-.nauutkuod#lltn




T SR T B

(‘;%ﬁdﬁr ﬁhm wi&@ &ﬂﬁ‘mﬁﬂ?“y aky,
- Die the grove and lebt mo i,

the fight mikes & foam laughber
' befors ths last look evsr the long slide
~dewn ths spread of o shoon ia the steaighy fail.

Then the growl,the ehutter,
down under the boom and the mafils,
ghe heo hoi dzsp,

" the hoe hoi down

. this is ﬁi BEGIR
. Grrl wanﬁbarg

RE%HEEﬁ

Glad 4id T live end sladly dis,.
Ang I 1sid mﬁ ﬂawm with a will.“

This be ths verae ywu grave for e

. Here ho lisn shers he longod to be,

 -Home is the sailor,homs from sos,

(1)
| sWith s @y h@ﬁrﬁ in 1&@@%

ay

And %ha huntgm homs fyam th@ hill‘
3 R@bavﬂ L@uiﬁ &t&V@ﬁ$@ﬂ

WITﬁ RﬁE ﬁY Hﬁkﬂ? I Lﬁﬁﬁﬁ

Por geiden friends I had,

For many n rese~lipt mmiﬁan '

&mé many a 1igh$f@@t 1&&.-5‘

o ‘ﬁy hﬁaaﬁﬁ %@m br@aﬁ far lﬂﬁpiﬂ%

The lightfoot boys are laid) -
The ross-lipt girls are ﬁﬁ@gpin@

B En fzelﬂs whers ronss fa&a.

A.@.ﬁauamam |

‘“%ﬁ@ﬂ%
I ﬁh;nk thﬂt I ahall nover am@

R poom. as lovely as 3 tres.
& trse whesc hungry mmuth i praat

Against The &&?@h'ﬁ swaat flc%inr broasts

‘A tres thst looks at God ell day
CAng . liftu her. 1@*?&.

A Epsd’ thwt oy in svmmer wony
! l&f’}?%i‘: of

:ﬁpem wnma@ b@ﬁsm ancw haa 1@&&,1]‘
. ¥ho &mtamﬁﬁaly lives with rﬁam.,m

Posms ars made by fools like me,
- But mﬂly God eon maks 2 Tres.

apme Lo yray,

rahinm in her Mmar,‘ .

J@yed %ilmrr S !




(12)

(13}

(14)

(1s)

ae

 EORe

The yoork at the spring

ind day's at the morn;
¥orning'z ot soveny

The hill-sidsis éew—pnariad;;,-
The lark's on the wing)

The sncil's on the thorn:

. Ged's in his heaven -~ o
Ail‘s rigmt with the werldl

Qfﬁmm Pippa Passes) -
Rﬂhdpt Browning |
f‘ ﬁﬁ ?Hﬁ zmng HI&L 0? SUMMER

On thﬁ idla hill. @f summer,
Slopopy with ths flow of ﬁtr@am,

" Far I hear the steody drummsr

ﬁ?ﬁ%ﬁiﬁg 1&ka = asise im ﬁ?ﬁhﬂﬁa

v?ar Lﬂd weﬁr amﬂ lww wm& 1audar

- Om the resds of curth go by, .
Dear to frionds and food for p@ydsr,
Seldiors mameaiﬁh,aii te dig.

Bast and Fest on ficlds forgotton
Blacch the bonss of eompadss slsin,

- Lovsly lads ond dead snd robien)
Heone tha a@ ra%uvm ngexnw

War the eﬁliing bugies h@li@,

High the sersaming Tifs replies,
&my the fil”ﬁ of searist faliGW°

Weﬁmn hsrs me, I wil& risw. Y
i ﬁ.ﬁﬂﬁnuﬁman

?Iﬁﬁ ?@ WIS@

A hirﬁia with a.yall@w blll
Hopped upon ths window sill.
Coeksd his shining oye ond suid:

‘-“Aiﬁ'ﬁ yﬁu ’shmm@d,yeu ﬁl%@@y‘ﬁﬁd&?%

Rmbart L@uiw stnvannﬁm

WHOLZ BU?Y “F ﬂﬁlhﬁﬂﬁﬁ |
&.eﬁild mhﬁuld lwuys nmy Whﬁt*a true,

Apd’ apesk whan h@ is syﬂkwn to,
And dahova manﬁarly 3% Bablor

At lems% hﬁ e er.as he is wbla.

K@h@rt Lauzm Stovenson

w,: E&Zﬂ‘ﬁ

© fhe rain ix raining a1l o apound,

It falls on Fizld end tres,

It »zins on ths umbrellas h%r», -
Anﬂ on ?ha stha at 888e

ﬂmbart Luu _ﬁﬁevaaﬁaa~,_;‘
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(18)

(19)

(20)

’ %@h I ma 1T-m~§’: )
& wooden apa&m they gave to mn

THE CO¥

Ths frzemdly amw,mll rod znd white,
I lovs with 81l my h@qwt;

£ho gives ms ersem with all her might.,
Ro sat with apple-tart. | |

- 8ho wenders lowing here and thers,

And yot she e%nn@t »tray,

811 in the pleasant open air,

The pleasant 1aghﬁ of days

And blawm hy 2ll the winds that pass

‘And webt with gll the showars,

‘$he walks smong the meadow grass

2nd eats the mosdow flowers. |
~ Robert Louls Stevenson

ﬁﬁﬁ%ﬂﬁ

Evary aight mw Proyers x 50V,

ind got my dinner ovary day;
ind overy day that I've bosn good,

1 got an oronge ofter foode
The ehild th 't is not elosm =nd noat,

#ith lots of toys and thimgs to sat, .
e is 2 nmughty ehild,I'm sure --

-~ Or &lss hiz deor popo im DoCT, ,
Roberd Louls Stovenson

WHERE GO THE BOATS 7

%ark‘hr@wn'iﬁ %hﬂ‘r&var,
Gelden is the sond.

1% fieweo slong forsver,

ﬁit?%raea on sither hend.

Braosn isaves a=floating,
Castles of thoe foam,
Boats of mine a-beating -

~ Fhers will all eomo hum@?

. On goes the river

And out past the mill,

. Awsy down the vellay,

ﬁwuy down ﬁha h311.1

&aﬁy down tho river,

A hundrod miles or mers,
Dther 1ittlc ehildren
Shxll bring my boats aszhors.

Robor: &@Wiﬁ Stovensen

AT THE SEASIDE
beside the ses

Te dig the sandy shors.

¥y holos were ompbty like 2 aup,

In every hole the ses came up.
Till it could eome no morG.

Robert Louis $tavanﬁgn ‘




{21) | THREE YOUNG RATS

Thrse youns rabs @ith blaek fel% hats,
Thrse young dueks with white siraew flats,
Three young dogs with eurling toils,
?hreg young cats with demi-veils,
‘Fant cut o walk with two young pigs
Is satin vesis gnd scrrol wigss
Eut suddenly it ¢ h@n&@d b rain,
And so they a1l wan% bome again,

. Anohymous

(22)  mEsr INNOCSNCE

Th@ @wazzly E@&m iz huge and wxlﬁ
Bs has devoured ths infomt child.
The infuant shild is not awars

- He hos bocn aabon by the bear,

{23) AT THREE JOVIAL zmmgmma

Thors were thrao 3@via1 huntam@n,
4s 1 hsve heord them say,

And they would ga a-huntimg
ﬂll ona summor's. &my.u\“

811 the day they humﬁ%ﬁ , :
. And nothing could they finﬁ -

But & ship g-sailing,

ﬂ~mmiling wi%h the wﬁnﬁ.

tne said it mes a 5hiy,

The other said Neys
?ﬁa third soid it was @ house .
%ieh %ha ehimuay biswm amay.

ind all the might vhey hunted,
- Apd nothing eould thoy finﬁ,
Byt the moon s-gliding,

3 &ugliﬁing w&tﬁ the wznﬂ.

@ne ﬁﬁid 1% war the moon,
- The other said Hays
The third aaid it was o ehoosc,
am& h&if o't eut away.

' &ﬁﬂmﬁ%ﬂﬁ

{24) § 'fmmm ﬁmm’mwa%

S Billy in ohe of hie nia@ n@w aash ,
Foll in the Tirs 2nd wes burnt to aahas,
Bow, although the roonm grows chllly,

I kevon't the heort %o poks poor Billy.

Harry Opohan




(25

(26)

(27)

(28)

{&

9}

THS J&F&ﬁﬁﬁﬁ

How aaurt&aua is the Joponesos

He slways says,"ﬁxau 3% ib,ﬁlﬁﬁm&o

He elimbs intc his naighbour's gordon,
And smiles,and ssye, f beg your pmrd@n’*
Ho bows and grins 2 frisndly grin,

ind ealls hig hnng&y fomily ing

He grims,and bows o friendly hmw,

e $0?ry,ﬁhia my gordsn new, !

ﬂg&em M mh

:\fﬁiaﬁﬁﬁwﬁﬂ£$~ﬁﬂvﬁﬁ Gous SINGLY

Baking tosst ot the Cireside,
Hurse foll in the grabs and died;
and whot makes it ten timse worss,
311 the Zoost wns burnt with nurse.

ﬁa?vy G?ﬁa&m

‘.PRiMRﬂﬁﬁ R

. The ynllmw prinross. blaamﬁ in Spriﬁg
- Undornesth the chestnut tres.
The likttie birds thoy 211 do sing

Then the primvcse hzomms in lmvely Sp@&nm.

The little primrose blooms in Epriﬁg
- Undopnesth tho chesthub trac,

Of 211 the flowers it ¢ the king
The 1ittls flower thmt blocns in Spring.

,Thﬁ preﬁty nrkmrmma blooms in Spring
Yndornoath $hs eh@&tmﬁﬁ tres

¥ith the dlusbells i%'s the %ming
Te. ﬁﬁit the aalauw aehcnﬂ of Spring.

(é %ivl of Ton}

Tﬁﬁ Q&Iﬁ

X heay lemvaw arinking aa&n,
oY bhear rich lsaves on tap

‘&ivim@ the poor banssbh

‘Prop wfbsy drop)
'Tis o swest noiss %o hoar
?hﬂsa gr@an leﬂvam drinking nosr.

‘ﬂnﬂ wh@m ‘the aum comen out,

ﬁfﬁﬂv this roin shall stoy,

& wﬁnﬁarwuﬁ Light will £111.

Bash dark,round drop;

-1 heps the Sun shinos bright:

Twill be 2 IDV@ly sigmt.‘
: w H.Dovios

My LxﬂE O

sha 15 o rma% ond y& 3 1ﬁm&“ .
Oy shels o fresh ond falir 1%5&

She is & desr and rare long -~

This native lond of mine.
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¥o mon than hers arg bravep --
Bor wonsn's heard nelsr wuvor;
1'd frealy dis to savse her
And %ﬁimﬁ my 1ot divins.

 She's not & aull snd eold land;
. Het ahe’& a warm and bold 1and*
. oht she's tru@ and o1d land --

hE ' This patlve anﬂ of man@_

-:3‘

Oht sh&‘@ a fyeah and fﬁir lnmd,

. Oht sh@’a & sruc and rere ilandt

Yes, she's rars and folir lond,

‘?his na%&ve land of amins.

Tmamu @aﬂmr&n Davis

| Sﬁs@mm-&mm*mmm
ﬁmmgﬁh iﬁ Eliﬁ@ﬁ upmn iha ﬁrﬁval,

. Hers u wimysﬁ there & gl@am~»

O the elaam gravell
@ gha amm@ﬁh strecnt

w&ﬁ&liﬁg ‘blossems,silver fishes,

Pavon pools as smaar a8 fire-
. How z ehild wishes
T@ liva down there!

g ﬂmbﬁwt Lﬁﬁim Stavenaon




