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CHAPTER I

INTRODUCTION

I;;Purpése;- _
- To day we are confronted with un1vers1ty stadents
who eann@t speak English. Not only they are not in c@mtr@l
of thls sk111 1nspite of their learn1ng Engllﬁh f@r six
years, they eneonater many difficulties in reading even
the easiest Engllgh texts. The reasons for these @efects
lie in the teachers' lack of prbper training, the impraper
methods and materials and in the insufficient English
teaching hours =t the S.M.B. and the S.M;A. Aml we be-
lieve tt lack of maersmndmg of the objectives  of
teaching English as a secénd lr,~

ge is the core &f all

rm

these problems.

o This want of a clear understanding of wh#t should
be attained after six Years @f teaching English tegethei
with the awareness @f the close relationship between the

objectives aﬁd the trne and new concept of

the valne of knowing the ebjeetives in seeond lamgaagé
teacﬁing arcused our imterest to write on the | @bjee%ivés'
‘f English language teaching at the S.M.P. and the S.M.A.
This the31s attempts to expla;m and to comsider the cb;ec-
tlves already set forth in the syllabus f@r the S.M.P. and
the S.M.A» 1n‘the llghtﬁ@f the nature of language, +the pro-
eéss of seeeﬁd language ieﬁ&hing, the ideal set up of se-

cond 1a

alegnts

ge teachlng amﬁ the @bgeetlves of seeond lamgmﬂr
8ge teaching. It also effers some racommendations | whldb‘
might serve as ;uidepests and goals. f@r both the taachers
and the students.

The ideas and suggestions on which the thesis is




is weiked out are gathered from intervieWs, lectures on
Lingulstlcs and Secend Language Prineiples, a selected bi—i
,bllegrephy and our teachlmg experience at the undergraduap
te of the Eeenomles Department of Sanata Dharma. As far as
we kneﬁ; nobody has done any thesis enm the same topic.
TheyfﬁeSis'is:&i#ided into six chapters.Phe first
the ”Intr@duetlen” mentions the purpose of the thesﬁs and
explains the terns ”educa$1®nal objectives”. It also = re~

veals the‘valae‘ef teachers! elear mmderstamdimg of the ob

{

jeetives. The secind chapter tries‘te answef‘the‘queatiens
_“Whax‘isvlangaage“e ”what is second language", and “what
is secand 1angﬂage teaehlng“ The next ehapter dwells on
the eb;eetlves of second 1anguage teaching. It ‘deseriﬁes
the true as well as the false ebgectzves. The purpoge. is
to glve seme eriteria on making ebservaxlols on the eb;ee-
tives of English language teaching at the S. M.Pi and  the
S.M.A. 2nd to make those who aihere to the false objecti-
Vves aware tha$ they are on the wrong track., GhapterIV con-
sists of two partsf In the first part, the objectives  eof
 English language teaching, as they are outlined in he syl-
labus, are p:eseﬁted‘ The see@nd_gives some aenmenﬁe “and
recommendations on what the objectives shgﬁld be and on
how to arrive at them. The fifth chapter emtitled "English
Eangaage‘Skills.and beyond" piectures the inxerrelatielshiy
among the skills of understanding, speaklng, readlng, wri-
ting a:d eultural 1n51ghts. It gives a bird's eye view on
the importance of the English langaage._The‘eha@ter ends
up with a deseription on the value or the centributien_‘@f
the objectives as an integraxed whﬁle to the develepment

of the studenmts' minds, hearts, persomalities and ®o the

:0of understanding ameng nations in the world.




Since we think it neeessary f@r the readers to
have a clear idea of the subaect matter, we w111 devmte
the seconﬁ part of this chapter to the elaizfieatl@n - eof

the term “edueatlmnal ob;ectlves", We are going +to si@w

what is really meant by edneatlonal @haectxves, to een31der

them in their different f@cuses and to p@int out tﬁe va—
lue of hmowing them.

II. Glarlfleatlen -of-terms.

A..Whax are edueatlanal @b;%etlves ?

ijeetlves mean purposes, aims or goals. -Acéer—
dingly educatlanal @bjeetlves are the same as aims of  e-
dacation o Qr that the students are sapposed tm achieve.
These goals are cemm@nly set f@rth by either a carrlcuiﬁm
builder or aﬁ individual sehool and very much depend tﬁ
the philosophy or the policy of each of them. Thus, a cur-‘

riculum bullﬁer and a school wilch believe that edacati@n

is a training of staéents towards further self-devebopment

and maturity willprovide them with educatiomal objectives
whieh in a way will help their philesophy to come to con-
| eretion. Stated 1n other words, the eurrlcalum bullder |
and the school w111 take eare that what are -Ziven to  eéch
student amd waat he achieves in the comrse of e&ucatlmn
are imp@rtamx fer hls self—develepment and prepare ham f@r
a fall part;elpatlan as a member Qf soeciety. The ab;eetl-

ves and the philosophy ef education are so interrelated

with each other that we can trace back the reasan for fal- |

se @bgectlves to the wrong philosophy. Te be more econcrete,

false edueat1@mal objeetives, for example, are in fact the

result of a false coneeption on what education really is.

B. Kinds of educational objectives.

Apart from true_énd false-ebjectives, we also dis-
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timguish.generalfanﬁ speeific @bjeetiveg. As we have seen
in the previ@us\péragraph; the general eémeaxi@ﬁaifebjee;
tive is to train the student towards self;deVelepment.‘Pﬂﬁ
in é.mrg specific mammer, this will,be to form the mind
of the student, to develop his aesthetic feelings, to in-
ereésé his séeial\respénsibiiity, in shert, to develop h195
physical, his mental aﬁd'his s@cialyfacmlties; It is imme-
diatéiy-m@tiéeable that the differeﬁce betw§en_the - gene~
ral and the é§eéifie bbjéetiVes‘lié in'their seopes. fhé
f@rmer is wider 1ﬂ its seope, whereas the latter. belng 8pe-
eifie is mnne elear cut and as a e@nsequence more effec—
tive. _

~ ‘Comsidering the focus of the objectives, We can
sﬁéte them eiﬁher”in terMs‘@f "what the teacher aims ‘tg
‘teabh“ "what the sﬁﬂdent‘leérms“ or "the sub;eet maﬁter“
( 22 p. 20 ) TLooked a$ fr@m the p@lﬂ$ of view of = | the
teaeher, edueat1®nal @b;eetlve is $0 form the persenality
of the students by teach;ng any subject ‘matters which e@nr‘
trlbute to the stmdents' devel@pment. If the emph181s is
put on the sub;eet maxters, the statement @f the .b;eetlve‘
will mere or less run like thls Rany subgeet matter nsé
cessary for the &evélapmemt‘af the minds and the hearts‘ef‘
the students sueh as reading,‘matheiatiés, 1iteratﬁfe, so-
ciology and ethlcs, as f@r edueaxlamal @bjectlve whleh 1s
focused on the. stuﬁents is "o acqulre any suh;ect matter
whieh is necessary”. There is in fact no basie dlffe:enee
among them, but if we investigate them farther, we will
aame.to know that the third way of stating the objeétiveé.
is the most effective. A teacher, for Instance, might have
ecovered his ebjectlves, but thls does not guaramtee that
”.the student has alse %een able to attaln the goal. F@r the




stu&enﬁ's sa; :‘s,depends mot @mly on the fact that the .

teaeher 1s sueeessful 1n carry1ng out his j@b bat alS® on

the teacher‘s meth@d in carry1ng it ®ut and @n the student

_hlmself. Slnce 1t is the student wh@ is to- he educated,spe-

cial empha31s sh@uld be put @n hlm amd eiucatlenal @b;ec-

- $ives are best werded 1n terms cf him.

Ehere ts stlll amother lelSl@E @f eéuea$1onal ob-

the ] ‘rat 1ves we mean thﬂ aims tha$ sh@uld
be aitalmei at the end @f the study».The sh@rt range enes
are m@re 1mmed1a$e-amﬂ eomprlse what sh@uli be attalnea af

several stages in the study 1ike semester, trzmester, ete.

The sh@rt range and tle lnng range @b;ectlves are:‘ ?e;ré-'

laxei, Ehe attalnmemt @f the flrst 1eads t@ the attainment

- of the see@na.‘

@. The valme of teachers clear understamﬁlqg éf the o

@b‘eetlves.

I$ has heen sh@wn 1n the earller seetl@a that the
primary’ reason far tneffectlve Engllsh language tea&hlng
_at the S.M.P. 2nd the Sellehe is that some teachers are 1g—

n@:ant of the ehgeetlves-‘mhese teacher3~d@-n@t umdgrstamd _

what the aims éf‘edﬁeéﬁian-in general are. Besidés,' they
- do not have any elear idea as to what sh@uld be achleved
in English lamgnage teaehlng, not t@ menki@n amy awareness
of the ValHBSth the objectives. In consequenae, they fail
to choose proper methods, suitable materiéis,-an&-vﬂlid
tests; whleh failure flmally'brlngs about umsatlsfaetary
~results.

E@ueati@nal objectives play an impertant role inm

education. They are pertinent factors on which the success

of edueati@nai‘eanrses‘deyends,'Far a clear understanding

S S,
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 of the azims of edueaxien in gensial and of the preper ob-
jectives which a teacher should attain in tea@hing a sub-
jeeﬁ maxﬁer wiil‘énable him to see ¢1early~his place in
the total educational program. The knowledge of the objee-
jtiveé will also tell him what contribution he can make

- through the subject matter to the total development of the
students. The ebﬁeetivés.af the subject mabter will .élsa
guide him to choose and to prepare materials whie&age sait
able f@r‘the‘sﬁtégntS‘anﬂ which will make the attainment
of the objectives possible. Furthermors, the knowledge of
what should be achieved wiil ensble the §eacher e@ﬁcerned
to ehoose apprepriate and effective methods. Another value
of teachers'elear understanding of the objeetives is +that
he saves much time in making his lesson plans. For having |
the goals in mind,‘the‘teaeher‘will soon kngﬁ h@W’h4shamlé~
direct class activities towards the achievement Qf the
goals. _ | |
- Thare is another advantage of knowing the objec~
tives. This means that provided with an understanding of
the‘ébjeetives, the teacher ean use tests which are able
to tell him how near he is to the goals that he is aiming
at.. The knowledge will also help the teacher in giving
marks. For the goals can be ased‘as an indiecator as | to
which of the sﬁudem$s should be given high marks.

Finally, the awareness of the values of the objee-
tivés will be like an incentive for both the teacher  and
the students to work harder.
| To sum ap, the objectives funetion as motivations
and guideposts, therefore it is impertant for‘a‘teaiher to
know the objeetives of the subject matter that he is deal-

ing with.




CHAPTER II

SECOND LANGUAGE AND SECOND LANGUAGE TEACHING

I. Second 1anggag§_and the process of learning it.

45 hes been montioned in the introduction, the ob-
jectives of teaching & subject matter depend on the wnder-
standing of what the subjech matter is, therefore in order
to be able to grasp the objectives of teaching English as
a Seéomd language; wé ought to havé a clear ﬁhdefstanding

of second language, second language learning and teachlng.

For this reason, in this.chapter wec¢ w1ll deal with the n&- |

_ ture of language and w1th what second langaage is. Then 1 wie
will consider the. process ot second language learning as
eompared to the process af learnlng the mother tongue,' ex~

plaln what is ‘meant by second language ueaching and ;inal-

ly lay open te the readers the 1mpllcatlons of second lans"

guage teaching.

A. What iq _language ¢

There are diverse definiylons of language. For ex—l

-ample, accordlng to Edward Saplr‘

“language is a purely human and non instinctive‘
method of commnnicatlng ideas, ‘emotions and de~
sireg by méans of a system of voluntarily prodii-
¢ed symbols. ( These symbols aré... aualuory and
«oe produced by the organs of speech }."

(21 p.8)
From that definition we can draw the conclusion
that langu&ge has some‘characteris*ics. The first of which

is thaz language is a aefinzng mark of manklnd. ﬁccording

:tc a Lypcthesis, 1n the beginning, before a child sPegka”

.. he learns to grasp the meaning of the objects around him.

An animal, say a”dog, does the siﬁé\t@iﬂg. The'chikdv_as

- well as the animal also learn to understand the meaningof:.

1




~ certaln concepts like eatiﬁg,‘drinking from_éxPerience.
But then tﬁepchiﬂd beglns to speak and th® animal is  ad
able té.wfhéépreasén,for this is that"man_ﬁalohe has gah_
‘inborn contrbl mechanism‘;vfor ?Qca;izationvin hiS‘cerebrd.
corteux“;‘(,aip.ﬁ )} Another dharagteristic of‘lgngugge,u
whiech ccmElementsithe one mentiomgd‘abové is thaf_langugge
is non—instinetive.‘This means 4“ha.‘i: despite the fact that
language ig pecullar to humean belngs, it~ isﬁnm, :lz:zhe:n:-en4
in us. Language 1is to be learned. This will ge elear to us
if we remember the story of a child‘brought up by szan ani-
mal in é forest. Tﬁe‘child”cannot speak, beeguse he ﬁever 
learns to recOgnise or fé produce any:lanégage. .

| Another characteristic that plctures the function
of langusge is that language is a means of commmiestion.
‘Language'is‘used‘tg‘gbnvey:ideas, emotions and‘ées;rgs. It
1s therefore a mirror of an individual. And since any indi-
vidual e@nnot be_separated from’andvis_vefy‘maeh infl#eny—

cgd‘by‘the‘commun;ty”iﬁ which he lives, we can say_that‘

langauage 1s also. a menifestation of the way of life of the

'people speakimg the language. In other words, ;gngﬁagev is
a culture-béarer. And because each community has its an
~culture, we can expect languages to differ from one ano---
ther. Finally, the main characteristic Gf language is that
1t 1s primerily spoken. Lenguage comsists of & system of &
?olun#arily prédgged‘sympols._Th§§e symbols are‘sﬁupds té-‘
gether with suprasegmental features produced by means  of
speech organs andlcan,be wraspéé by méans of audi*ery me;
chanism._mhe symbols are systematic.‘Beside that, tbey are
‘meaningful, because they refer either ©d concepts or te Ob-
.jecus. Simoe the relationship between the symbols and the |

things or the‘GOncepts is not logical or‘unprédlctable,

A




L , | | o
the use of 8ll those symbols are sald to be voluntary or

arbitrary. For example, Wwe Indonesian people, call & thing

‘on which we sit ”kursi“ but we do not*know why we use

such a symbol to denote that thing. It 1is as if it was al~-

ready agreed npon\tc.call the thing«?ku:si"g The English,

on the other hand, call "kursi" a "chair", still other peo
pie like French call if "la chaise". Just like us,those -
people do not understand tne‘reason‘fgr"naming thetthing ‘‘‘‘‘
either a "chakd" qi "la‘éhaise“, FofHas‘it has been stased
before, there is no logical relatiomship betweeh the sym-
bols and the refé?entg, | o _ o
| Some people are of the epigiqn‘thgt‘the peimary
form of langusge s written. This Ls,of course,not true.
For the written form is only a secondarf representation of
spewch. Just as wehgye}disqussed, ;aggﬁggequgsists of
‘sounds and suprasegmental features such as piteh, stress
and jubotures. The suprasegmental features do not stend by
themselves. Each of them accompanies any sound and cemnot
be separated from it. We can wrife.dowﬁ the sounds and sym-
‘bollze them by means ox alpha.ber.s.g,km‘L we fail to do the
same with the suprasegmental feauures. They cannot be writs
ten down._4heyvargﬂpotmembod;ed in written lgnguaget‘Accqp-
dingly, written language 1s not complebe. Apart from tha@
if we compare speech with writing, we would realize that
the former is older than the latter. Speech 1s as old as
man‘himself,-mhereas writing system was‘ju§? inventei‘in__
the end of the '3*‘564**“V7Finally, what 1s spoken iﬁ‘-every day 1i-
Te is puch more than what Is written. A child, f¢r ingtgn7
‘gg, learns_tdhépggk before he‘learns‘to W?it9f As a”consee
qqemgé,‘yhat ke speaks_in‘hisulife time is more ﬁhah what‘

he writes. Pheh in this modern world, there are still many
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1lliterate people. They do not know how to read and to

“~wrife sthersfore they communicaue wich other people only

_through speech. Another reason for the lact tha* langua-

ge 1s more spoken. *han wriften 1s development ox techno--

‘ logy. Due te‘tha invenylons of telephones, radlos ‘:land o
televisions,for example, man is able to_convey_his«idea
orally to people living in othervparts of the aorld. ’
Thus,‘thevHSe‘oz apoken language as a means of communi-
lcation'to people ; living in far away places is enhan-

ced. .

B.‘Whab‘is seeond langunage 2

ey K
e

o la_aealing'ﬁith aeoond‘language we have to ﬁake
the mother tongue into account For some of us, here in
Iﬁdonesia; Indoneaian i1s the mot her tongae, because i* is
.the language that we. 1earn from our parenzs at home. La-
ter at secomiary schools we lwarn ocher languages llke.
_English, German and French. They aare all second langua—

- ges for us. For by_the ime we learn themg we have fully L/
estab‘lis}&ed ‘the speech habits of‘ Imonesian. An Engl:.s}a :
or an. Amerlcan chlld of about five years old who is _
brought here,. ter some years might be able to speak In-
donesian as well as he does English, still the lazter 13
his mot her tongue and Indonesian is a seeond language for
| him. For second language is any language ﬂhich is learn-
ed after the ‘mother +ongue._ 5 - ” R
‘So far we haﬂe seeh what language is. We have al-v
‘50 gone through second language. In the next section we are
golng to illustrate how second language is learned by com
paring t@?lP?°c535§?f seeond-language learning with that

of the‘makker‘tongue.‘




" Ca The.proééss pf gecond.lgnguage IEarnigg.

l..Comparison between the proeessupf‘sécopd languake

1 earaing_and that“ef the mother tongug. H
The first word eve® spoken by =a chilﬁ‘is the ea--
slest énd the shortest menosyllable like[@ﬁﬁhnd‘the way he

pronounces it is far from being perfect. But as time goes d |

on the chilad learns to use 1onger words even combimations
of words and simultaneously is improving his pronunciation
until at the ‘age of six, the child fully establishes the

speech habits of the mother tongue. The vocabulary, howe-

ver, does net stop growing by the age of six. At first (it

exPands slowly, it is at 1ts Iastest beuw een the ages of
two and nine and lasts Ter theﬂchllde'life‘time.ﬂAn‘adult
learning a second language also needs time So be able to
produce the sound end the structure systems autcmabically,
specially te have;a‘fullléommand of the langua ge. This
proves that languégg learning, no matter whether it “is
learning a mother‘tongue or a second 1aﬁguage, is a pro-
cess ‘in that the acquisitlon of speech hablES and vocabu~
lary exPansion are carried out graaually.

__From,ghe process of learning a mother tongue, ﬁe
know that a child learns to understand and to speak belowe
he‘learns‘eithgr to read quto‘write. At‘fi:stuthere is‘ﬁq‘
indication at all that the child is going to have an_ablli—
ty of understagding, but from the very bgginning, the birth
cry, the_cppinglgnd the bgbblingMshqwmiheﬁchildfs~pQwer off
'vocélization;"mhe child begins to understand ﬁﬁét his mo-
ther is saylag when he is able to eestablish neuronal re--
cords of he conceptq and of the sounds aana to make - an aw
tomatic reflex connection betwean them.So after hearing

the word "bye for several *imes, the chlld is sucessful in
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grasping the sound and théuconcept of "bye" end after the -
autiomatic reflex connection between the sound and the con&ﬂh

cept is‘éstéblished, that is to say after he is_able»to é§;f.

socilate the coneept and the sound automatically, the child
begins‘to understand or begins to obtain the sound ﬁnits,”
Then due to frequent listening uO ‘the word, ke has what is
called a verbal motor image of the word i.e. a pattern in
his brain of how the sound should be produced. As soon as
he makes use of this 1mage to dicuate his verbal motor ex~
pygssfﬁgfwtgpgge{‘vgcal chords, etc., the child attains
the‘verbalxer the word ﬂormatiém units. He‘begins to spegk
The ehild learns to read and to w rite long arter the ae-
u151t10n of the sound ‘and the verbal units. For the visu-
al and the manual units ohat~are attained when the child
begins to read and uO write, are- esuablished in.hls speech
mechanism on che basis of the first two units.

In learning a foreign language”an adult\undergbes
the same procéss. It is only after hearing a wmora many ti-
| mes ﬁhgt he is_abié to grasp the concept and the sound of
the word and to build an a'ut‘omatﬂ;c connection betw eeh the
tw@;;Thepiéture’Qf how‘ the &ound‘shoul@ be‘produced‘also
‘depends on his iisﬁening ;o‘thé soung. The‘mpre‘per:ect‘ﬁe
is‘in his listening‘the more periect the image 1s and'és_a
result theW50un§‘w;hich heUproduces_also’begomes mére‘perf
fect.This is a proof Fhat ﬁpgaking‘is learned by ansalogy |

to listening and that the acquisition of the‘vgrbal units”

of the second 1anguaage‘comes‘af§er that of the sound u--“

nits. The visual and the manual ﬂhi s of the second langua;-

ge are established ‘as soon as the 1earner is able to read
and. to write 4‘]:19. language. The acqulrement of those two v

nits happens after tge establlshment of the sound and the
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verbal units. For jusﬁ as in the mother‘tongge; the latter
units are the basls of the“fbrmer ones. Ib is based on this
fact, that Bleomfielé‘set up a theory of second ianguage
learning which”is namgdu:‘pﬁoniq“meghqu and which seya
that learning té write and to read a second lahguagé shoﬁlﬂ
be preceede& by leéraing to speak. Finally, parallel to the
acquisition_ef the sound énd the verbal units, the ‘manual
units are acqulred after the visual units, because writing
is commonly learned by‘analégy‘to<reading.

In the course of secénd language lsarning, the
legrner@gra_@ua}ly‘iacrgasésfpis”mastery of the_sbund and
‘the strjcture systems within a limited vocabulary. This
means thet alemg the atteinment of the wnderstanding and
the vesding skills, the learner's understanding of the
streams of speech, of the festures of arrangement and of
the vocabulary enhances; Qp.the_o#her hand, the step by
step acquirement of the speaking and the writing skills
results in the increase of the learmer's ability to_'maké
am automatic use of the language elements 1n freeépommu-

niéation gsituations.

2§ Ehe_reasons_for the difficultiéé in sééond lan-

guawggmléarning,

Since second 1anguagégis learned after the pérson
‘knows his mother tongue, in the course of learniﬁg the for-
;mer, there is some interference from the latter. Thg‘degree
of whieh depends on the gharaéteristics of both languages.
The greatgr'the.differenqe between the twoc languages, the

more interference there 1s from the mother tongue. That im

terference makes second language learning slower than"lean&-

ing‘a‘moﬁher tongue. Besldes, the former is only an artili-

T
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eial process, because -an adult learnef is not‘in thé cul-
tural field of the second langﬁage. We can also‘call it a
painful prodess since in learning the sécondhlanguage ‘he
encounters many difficulties. The reaéons‘fOr whieh are
phys1ologlcal as well as psychologlcal.

The«phy31ological reasons have to do with the
‘brain endisthe spesch organs of the learnor. Becamss the
learner is getting‘91§ and_because the brain has been a--
djusted to the wnite of the mother tongue, it 1s no lomg-
erqﬁlasticf'The_learger_ﬁhgreforefinds it diffieult to‘
use 1t to acquire the wnite of the new languege. s for
bis organs of speech, they have become rigld and stiff for
the‘productibnwof‘ther§peech gcﬁnds of gnother‘language,
since they have been used to produce the sounds of the mo-
ther tbngue-fgr many years.

The@péyghélogica; reasons comprlse personal pride,
sdme‘iqterfgrence ffqm‘the‘mother.tqngue aﬁﬂ‘aﬁ.lagk qf &
cukﬁﬁrgl fié;d,/timg and;mqtivayion. In‘@&e firsthplace,
there 1is personal pride which makes the adult leafner less
curious than a.child. Despite his ignorance of tue elements
of the language, the learner does not want to stoep to ask
‘about them. Aside from that, the unlts and the paaterns of

the mother tongue, whlcb are deeply embedded in the learner

usually interfere with the acqu131tion of those of the se-

cond le nguege. Another thihg which makes second language

learning diffieunlt is that the 1¢arner is‘not‘in the cultw

ral field. He is not inm the enviroﬁment"of the people spesk—

ing‘thg language,‘ﬂendges‘not-meet~WVhat has been given by
the ueacher, outside “he class, cha 1s uWhy it is hard far
him to keep the second 1anguage 1in his memory. Then he also
lacks time. For he hears,gheflanguage pnly for short perid

V

*r
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ahd ‘this is reelly not e&ough to attain the sound mnits of
‘the lenguage, let alene to sPeak it. The learner also lacks
'nobivation. He does not see the need and 4‘he obgectives of
leaenlng the language. Sometimes unsa*isfactory results of
second language learning, whiclj are brought about by impro-
per methods, unsuitable materials, en@ ineapeble“_teechers
even make the learner'shrink ffom‘learnipg ﬁhem;amguage.m
Up to now we have explained whst is meant by  se
cqnd language. We have‘also seen Fhe_process“oflseeend lan-
guage learning in the light of that of thewmoﬁﬁerutongue,
The purpose of all this 1s to give some idea as to how se-
cond language teaching should be carried out and as to whet

appropriate objectives should be achieved.

II. Second Language Teaching.

4. What it is. .
 In the foregoing section 1t was shown that inleam-.
ing a second language a student encounters some &iffic%Qr
‘ties which are mostly due To the interference from the mo-
ther t"-’n@?e"‘ For this reason, teaching a second language
ﬁeans helping the suudent‘tqeoverepmelﬁhose dif:ieq;ties n
| °;I°fts to acquire the speech habits of the language. |
| The interferchce thal 1s found ln learming a . se-
~cond language makes second language teaching strikingly -
different from teaching a mother tongue. In the latter the
teacher 1s more concerned with giving the stmdents ideas
Percelgtions__. velues sbout the language, because accor-
ﬁingetowﬂelsen_B;eokg_"the‘mnseelar habits have been fully‘
Tformed in the first five years of life“ (z p.‘él ) In se-
cond language teachlng, however, first of all the teacher 

1is supposed,bo gquote Nelson Brooks again, "to develop in




his pupils eomplicated patterns of musceular coordination

- and habilt formgtibn" (2 p.61 ) This means that what 1is

foremost 1is the students*”atta;nmenpmpfwthe\speeqh‘ habi;s
of the second languege. It is only after the habits  sre
fully established in the students that the teacher begins
to give them ideas and values ofméhe‘secéndﬂlanguage, such

as theoriss on gfémmai and literature.

B. The implicationsiof second language teaching.,

Tt has been stated before that in second langnage
teaching the teacher is helping the students to overcoms
the qifficulties which resuly from the inberference from
the mother vongue. To be successful in carrying thls outy
a second language teacher should know: the students’' diffi-
culties and to cope wwith those difficulties should  use
- the Oral Approach, sultable and graded materials, crea?e
gultaral‘engironﬁent, provide'ample motivations and  give:

suffieient time.

_ In accordance with the fact that language is pri-

marilEWSPPE?n:_themm?thodwapﬁroaﬁhes“%w?e°9ﬁﬂm¥angu%8? in

its oral aspect. Tais does not mean that the 8ral Approach

ignores reading and writing; it does mean that the skills

of reading end writing are postponed untilthe learners are

acquainted w ith the spoken language. The Oral Approach in-

troduces the language skills to the students in the same.

order in which they are;supppsed‘to‘pemlea?ngég ‘;iStgaing
speaking, reading and writing. The students are made Iirst
ﬂave grasped'the yeanings,kthey are trained to preducethosa

tems. The items are introduced in their written forms to

the students, soon after they are able to pronounce those i~
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tems. This is importans. For ethorulse the students  will
‘make use of the verbal units of the mother bodgus,in resd
ing those items aloud. Giveh a written_phrase ?madeHin in-
donesia”, for ezample, an Indonesian student who has not

attalned the verbal units of the phrase, that 1s to say who

does not know to pronounce pt, will 1ikely read 1tl"mda (nin

doﬂeSl&] -For Indonesian spelling is phonetieal and he 1s a-
customed to solwe any pronunciation problems in Indonesian
by naming and combining the letters.‘It 1is true that aslong

as vhe relationship between the sounds and the words of the

second language is not erratic, there Wlll not be any grawe .

“Any how';
denger.” it 1s safer to introduce reading after the students
have the verbal mnits of the materials. For the visual w
nits in reading are established on the basis of the wverbal
units, as Fries says.’im o N _ -

- "Unless oné hag mastered the fundamentals of the
neW'language as language- that 1s as a set of ha
bits for oral’ production and reception, the pro-
cess of reading is a process of seekin§ words e-
quivalents in his ownnnative language. (9 p.6 )

Similarly the skill_oI writing is introduced after  the

tudents have obtpined”the visual umits_of the @aterials.

Another aspecy of the Oral Approach which makeSfui"

the method effective isvthe'dfills, They‘are‘uee& to :make
the stgdeﬁts_obtaip the units of the second language within
a short time. In faet they”make second langaage learning
not natural. B ut when they are put in meaningful situa
tions, and are handled in an iotereeting way, they become
a real help for the students to mesber the language.
For‘thatbeginnerswofiseooqd lapguage iearning, the_methbd‘
functions as‘“a“means of_initiationuiato_the‘elemeots of a

| | . ‘
language of which the students are entirely ignoremt"( 16
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andras.a siort cut:te'thé”ﬁltinate end,7Wﬁhi¢h is‘the‘mas-

tery of the language. It is a method of‘cerreétion when it

is used to teach the inLermedlate studen‘s Who are already

acqualnked with the language, but due to seme wrong teach—
ing methqu,”have‘fo;med‘wrong habits. And for_the _advanf
ced studeﬁts, i# ;s_a method of intensificatiqn, becanse

it makés them speak, read and write_the language more in-
tengiveij‘anﬁ extgnaﬁvelyg‘In brief,mthe.Ora;;Approgch 1s
an effective method of second‘language teaching at all le-
 Vels. » ‘
| From the Tact that language learning is a process

we come to knaw that a learner starts wi th the easiest i-

ugms“an@‘graﬁual;ywdealg with the“mqrgﬂand mere difficult :

ones. That 1s why to fit ih fhe progess!‘the‘materials fTor
second language tesching should be graded from the easiest
tcwﬁhe«mos#ﬂéiffigu;t. Wﬁét‘iglmeah? by this_is that _ih
teaéhiﬁgustrugturés, fgr ingtanee,;the_teachérﬁsta:tg with
simple-patterﬁélthat are frequently.used an@ are regular
in ferms and on whmuh the more complicated pa*terns are be-

sed. In the teachihg of vocabulary, concret eythlngg ‘that

‘are in tl_‘ie‘immedigte_ envirolmgnt of the students are inﬁro— "

duced first. It 1s only after they are fully grasped bythe
students'that things in the;chief,‘thewgeﬁeral and the spe-
cial'areas:af living such as:'house, ‘market, engine and so-

me abstract ideas like ‘wisdom, knowleage are dealt wiuh. A~

part from being graded, the materials shoulé& also be sults-"

ble for ﬁhe“levels of the legrqgrsr‘ln othe: Worﬁs thg ma~
terialsﬂghoulQ be”such‘thgt_they‘ape_in gqgérdénqe'with
‘ the_capacity aa& the interests of the students‘to - whom

they are given.




One of the stu&ents’ dlfilcul+ies in 1earning a
second language is tnat ‘the students are noy 1n the cultu-
ral fleld of the language. To ellmlnate thls dllficalty,in
secohd language teaching the teacher creates the cultural
environmefih of the language.

We know 1that one of the keys to a suecessful
learnlng of. Jhe ‘mother tongue is that the children see the
need of learning it;\So to bring about the same satisfacto
ry result in second language ueachlng, the teacher makel
the students aware of the use;ullness oI learnlng 1t.‘ The
’ueaeher gives’tne studehts enough motlvations which will
encoﬁrage’them‘te s?ﬁdy_?he lapguage well.

As a process second lenguage’learning‘needs time
Ineteeching a”seeond language the teaehefthefefore glves
his students suffieient time to get into acquaintance with .
‘the items of the language. and in the long run to attain
 the langﬁage skills.; | |

The nature of language in geﬁeral,“ﬁhe process of
second language learning snd the implications of second
1anguage teachiing which have been presented in thﬁs chapter
are the principles on whlch the obgectlves of second langmn—

ge: teachlng are based and on Which the *hesis is worked oub.




CHAPTER TITI

THE CBJECTIVES OF SECOND LANGUAGE TEACHING

‘I. True objectives -- establishing a coordinate system.

There are many ways of expressing the proper obge&—
tives of seconé langnage teachlng. de B. Garroil _' in his

book "Phe Study of Language" seys that there ave three

grbups of objgctivesf”In the first group the teacher's go~

al"in.teaching a second‘language is to maké the students
have the command of the langﬁage; This means thattsecond
language,teachiﬁg helés the‘students to éequire theeﬁabits
and the patterns pf the second language. J. B. Carroll;be-
lievesnthaF"eagh”lgngpage carrles humanlstic values. 4s a'
consequence, he states that ﬁhe‘Sgcond g;oup.of_second lan-
guage teacﬁing is that the teapher'éims at the students'at-

taimment of the humanistig values from the languege which

they are étudying,_so that the students’ experience of wheb

1s humen about other peop}le 1s enriched. The last group of
objective is to give ;hé‘students ?a‘sense 6f app;eciation
and kgowledgevof the fo;e of‘lgnguagé aSé;_cultura}‘insti-
tution? ( 4 p. 169 ) These three objectives presuppése
hlgn proflciency in the language and this is what aeshould
strive fo give BO the students.

On the basis of the fact that language 1s primarr-
1y spoke? and that secenﬁ language teachlng means helplng
the studeggsmto agqg;re the”hab;bs‘of the ;anguage, Helson
Brookg‘maintains_thgb the‘t:ue‘cbjec?ivgs ?f'second:languar
ge toaching is to make the students able to thimk in amd to
use themlagggége in a‘way“thé ngtive‘SPeaker_uses it. Qr

stated in a scientifie expression, it 1s to establish a co-

\
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ordinate system of the mother tongue and the second 1angua-'

ge within the learner.\For_though'thg learne? has’the men-
tel processes and theroukert_patterns of Eghavioug of the
new language as well as those of the mother tomgue,  he
keeps them separate in that he is able to use each of them
in a proper situation. Thus an Tndonesien learning English
is said to‘have‘had‘é coordinate system‘of‘thg_two languaf
ges, if he think§ igwIndeesignHWhilgmhe_is‘spéaking Indo-
nesian and in a gitnﬁiiop, where he is sppp¢$ed te  speak
English, he cen switch to 1t, think in it, uses its cor
rect expressions and accents. Nelson Brooks f“f?hgr says
thst the coordinate system is obtained by giving the stu-
dents language skills such as understanding, speaking, resd:
ing and writing.‘ln the coming paragraphs Wéeare gging‘ to

enlarge on each of these skills.

A. Understanding skill.

To begin with, auditory comprehension or under-
standing of a foreign lamguage is defined as “"resognition

control of the signalling elgmemts of the language in com-

manication situation” (13 p.206 ) In order to arrive  at

such reqqgnitionlcqntrqlg the‘studentﬁ areﬂtréined to ;is-
ten to and to grasp the language elements which consist of
sounds, struetwre and vocabulary, graded from the easliest

to the most difficult.

B. Spoeking skill.

_ The definition of a speaking ability in a foreign
language is an oral application of the langusge elements
in & frec commnication situstion. Therefore to make the

students‘acquire speaking ability‘is the same as to traln
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their organs of speech, so_that they can convey their idess

u31ng the langaage elements that they have already learned.

“Slnce language is dyadlo, the two skills: undersuandingﬁnﬁ

sPeaking shoulé be mastered in language learning. For un-

-less one is”ablevto understand and to use the language, he

does not know it.

C.aReaﬁlngfsklll.
| It is generally known that there are numerous de-
finitiqns“®f read1ng,_each‘depends on“the_level>1g_k‘wh1ch

reading is given. In tThe beginning_stage oﬁ‘laﬁguage learn

ing, reading is the same as recognising the elements which

have been orally learned, through their written represente

tions. Here, there iﬁua‘tranéfer of ?é?anitiOH'ff°m some-
thing au@itorialmto:somethingmvisual;‘and the“learpgrg are.
concerned with the symbols than w:ilth the ideas behind the

symbols. The second stage of language learning presupposes

the students' ebility to recognise the graphie symbols au-

tomatically. By this time to quote Fries "the symbols are
sinking below the threshold of attention".(10 p. 205 ) The

‘students! minds are BO longer concentrated on the symbols

as symbols but on the accumulated meanings of the symbols.
In consequence, the students ean supply themselves what 1s
not given in the representations like intqngtion; sﬁreés,

&nd reading injthis‘stage_is“gett;ng the meaning or find-

ing information. Reading in the last stagewis”idenﬁical'

with "stimulating the vivid imaginative realization of vi-

carious experience." (10 p. 208 ) Rgadigg in this stage is

the same as an act of thinking and an aet of'identifying ‘
et hona Bl gk c o iorcs S - R TSR TEEERIAS NS

what is written with one's own experience. As a result of

that thinklng, the reader ismfirst of all able to  grasp
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the impliC&*ions of the readlng passage and the ‘act of
' 1dentify1ng makes hlm able to understanﬁ the feelimgs ssd
the emotlons, which are conveyed by means of the language.

In his book ”Improvement of Basic Reading Abilities“, Do-

nald D Durrell says that reading in the last stage of lanp

Sﬁase_1?ar?i?8;iswthewsame as aSSQ¢lat1°nal reading an is
essentially a ereabiye;srt_in which the wriser’s words re-
coive meaning and imagery from the reader's backgrownd.®
(7 p. 252 ) Tis 1s perfectly true for during  resding,
ﬁhe resder's‘migd'is active in interprsting_ﬁhae;ihe reads

by associating it with his oﬁn_exPerience.-

Another skill *hat is necessary to glve, 1n or=-
~der to make the students have a coordinate system is wri-
ting. Tals is an ability bo meke a ‘productive use of the
lenguage in its graphlc representavion in ordinary W ri-
ting situatlons: written examinstions, soclel emd bussi--
~ ness lefters.vThis is not the same as crea*ive writing.For
kwha? is ~emphasized here is the clariuy and the correctness
4‘I:ae structure and uhe expresslens, ne* the B beautiful

‘style, nelither the intrlnsic value of the contents.,‘_ The

purpose of glVlng this skill to 4‘he students of the first .

Jear of second language learning is to make them ‘able <o,

wrlte short and correct sentence patferns Whlch have beep
orally learned.‘In the secdnd stage of learnlng it is  to

make the students able to produce sequences of sentences‘l
in grapble representatlons, whereas 1n the last stage ‘is
to make them able to wrlte free compos1t10ns either in the
forms of narratlve, descriptlve, or in *he iorm of explan&-

tory and-lettens -- business as well as‘social.




The rirst and bho third skills belong to the e~
ceptive lével of language 1eafniné. For in listening and
reading the learner is just a receplent. His actiyity ‘“E?
lipi*ed to the rece1v1hg and to the dlgesting of the ideas
tﬂaﬁ arewaonveyed to him.either by sound symbols or by gre-
phic synhols. The cher sklllq are called expressive,  be-

cause using uhe language elemenxs which have been learnr

‘ed, the learner communicaues hls 1deas to other peoPle.

" De Gultafal insig@ts.

Beside the ngeetlves mentloned abcve, Nelson
Brooks Spesks of still another‘obgective of second languap
ge ueaching, which is to give the students eultural in-

§ights‘°§mthﬁ‘EeePlewspeak%ngw#h?wlang?%séeﬁfh%.reasonufpr‘

it is that ?‘,‘?-"?8’_‘??%65 and culture are inseparasble. — Culture

as Roberu Lado hasmdescrlbed i§, 1is "ways @f.a peoPle“ ¢r
“struetured systems of paLterned behaviour” (14 p.hv) “;t
| is k- compilatien of meaningful hablts and doings of a cer-
uain pe0ple. As for language i is one of the expressigns

of culﬁure. There are many things which mirror culuure,li-

ke dancing; musie, painting and wedding ceremonies,” | bgt

uhe most powerful expressions om them all 1is language. For

it is through language that we can understand the Ways _ofk

'life of certain people. And it 1is also +hrough. their lan-
guage that Wee_&aﬂ-pene#rate into the soul of . the peoPle.
?he relati@nshipubetween 1anguage and culuure is unique.

For language is a cultural phenomenon; it belomgs to cultw

-re and at the same tlme rexlects the culture. ;nhaggordanr

ce with the assumption that we can understand & part well

only by understanding the whole to which the part bélongs,

a thorough grasp of languagc can be gotten by understan—

— J
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1ing the culture. And since. every culture is well ezpressed
only by its language, the culture of a people speaking 2 %
secehd'langﬁage can enly.be,well'understoed through the
language itself.‘ L
. ‘ For Bhls Teason, to round up the c@npleteness _ef
‘second lamguage teaching,‘that 1s to make the studentséa;n
twan 1n51gh* inzo the culture, the cultural patt erns should

be glven tegether with the skills.‘The patterns sugh ~as
the wag peeple gaye thelr ‘meals, ~greetl one aneuher,j spend
f*heir holidays etc., should be ineorporated wzth tne akllls

Or staﬁed in other Words, 4‘he nauerials for understanding,
_speaking, retilng and writlng should refleet the way Qf 1i-

fe ef the people speaklng the language. In the long Pun,

that 13 af er the st udenvs are fully acqua1n ed w1th | 4'1:1e
language, the cultural 1nsighb of the students can be en-
haneed, for example by making culture a speelal ~subject
which sLands by iuseli. rilhe prvnclple behind it 1s to aeep~‘
en still more the students' knowledge of the second “lan~
guage by giving some perspectlve of Lhe culture of whlch

the language is a part. - .

From the ebjectlves of seecond language teachlng gr‘
ven by J B.Carroll amd Nelson Brooks, ‘We' can draw ‘the con-
elusion Lhat although the ways of exPressing the obgectl-‘
ves are differenL, those authors have somethlng in cammon
They,and witk Bhem still o*her authors like Mary Finoochi&-
| ro and Fries agree that ‘the goals of secena language teach— v
ing are the studenzs* attalnmen of the skills and culturﬂ.

1n31ghts.
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;:sdmevﬁeaehefs‘who"dofnbi‘know the proper‘ebjecﬁives of se-
| cond langaage teaching.‘lnstead‘of givingthe_stﬂdents lan-
gﬁage”skills, they aim at making the students translate the
second language into the mother tongve.$hls, of course,‘ is
a false obJeculve, because it ignores the nature ef langu&-
gee It does noz enable~the SUuden S fo read in the secmnd
language, let glome to apeak it. It only pncreases the
learner s knowledge of the mother tongue, because in trane
slatlng the learner looks for word equivalents in the “mo-
ther tongue and puts them in proper srrangements, regerd-
less of the original ﬁeanings.hﬁranslatioﬁ ean be given on
ly to advanced students. For 1b presupposes the ‘stﬁden*
mastery of beth the mother tongue and the second language.
In the advanced stage of language learning, uranslatlon is
very useful ‘because 1t helps to develop the suudents' far
culty of thlnk’ng. As we know, except for hlghly technical
words e. -8 redio and telev151on, *here are no words in the
'wmether_eqngae\and in the second:language having exactly the
same meaninge.: herefore in order to get sultable words in

ene lamguage and to pub them.ln such a conzact so as to

o

ylela meaning whleh is 51mllar to the original, the stu-

aents have -to cadgel their bralns for 1t flrSt'hi
tha

Some other teachers are of the opinion thelr _@b-hg

Ijjective in teaching a second language is to meke the ,St“*m g

dents know as many words as possible. And to arrive ab*heﬁ?
"iqeallstle‘objective”,.they give the students lists  of
‘ﬁords to memorise. Ifuwe%flookvupen éhis_objee@iye in- the

light‘of;the nature 6f language and of the characteristic

of second langnage teachlng we will agree tLat to make the

i students'know the womis is a wrbng objective.In fact, it is




simply impossible to give the students a mastery of the

“words of a second language, since the lexical items of any

" language are uncountable. !‘E’hey are always growing along
"with the develepment of the people speaking the language,
not only in the cultural, the economical, the social and
the political flelds, but also in the technical field. And
if it ever'happensJ?hat there is a teacher who is suecessf
jful_in.mekingee very gifted etudent kéoww all tﬁe_words of
the second language, thls does nob mean that the student
hes the_cennan@“oflthe‘language; Eor languege eonsiets of
words as welliae_eoggdsﬂandufeetures‘of ar:angements,"fhe
three slements are sb imtervoven with one another that o
‘master ‘the language ene has to kﬁetﬂthe-elements in the
sense of being able to use the three of ‘them. |

| Still some other people thlnk that the ob;ectlves

of second language teachlng are to flnish the teztbookand

to prepare the stydents for ‘an_examﬂl_n_atm- It is clearly
seen that the first is an illegitimate objective, For it
does mot concern the students' attalmment of the skills.Ths
textbooks only give the students the knowledge sbout  the
language, for instance, rules of grammar. At the ond of tle
coursevthe-students might know all the rules by heart, but

they certalnly do no+ know the language, sinee they are ne-

‘ver trained to apply the rules in actual speech.‘As long as‘

the examinations do ‘._n?#_take_\the n?t“re of language and tie
characteristic of secéni language teaching into sccount, to
preparelthe"studenﬁs”for‘suchueg examinéﬁiep_ieue wrong Qb-
Jective. During the examinations the stydents ave ususlly
askedkto‘give the correct forms of some verbs,‘to‘indicete
the parts of speech, to fill in correct prepositions and

to answer some questions about.a‘reading'piece. The stu-
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dents might be able to do those instructions well and pass

theflir exams. But it is certain that they are not. able to

- understand, to‘épeék, to read and to write the $e¢6néi1ahe

guage, since what is impdrtant in second language teaching
is noj the knowledge about the 1anguage but tLe trainlng d’
the ski 1ls; It is not the knowledge about the second lan-
guage which makeguonemfknow" the language but the skills.

The false objectives mentioned sbove have  some-

Shing in common. They make the students have a compound sys-

tem. This meens that the students know some aspects of tie
second language, but in producing them, the students use

thg mental ?rqcesseé_and the Quygrt‘pa?yern bghéviour”‘ @f
the mother tongue. The items produced aré those of the se-

cond language, but they are flavomred with the sounds and

the ‘meanings of the mother tongue.

”he purpose of mentionlng *Le Talse pbgeeulves is
to make +helr aduerents aware tnat 1's:.ey are not on the roai
of_success. And we‘é1scuss the proper pbjeqtives in this
chaptef with the hope that the teachers might use those ob-
jegtivegvﬁo sabstitut? the wrong opes which tpey_have been

foblowing. Another dealing significance of our dealing with

the proper objectives pf Secqnd‘lgnguage'teaghing"is that -

we are golng to use them as criteria in making our observe

tions on the objectives of English language teachihg as set

ﬁp in the S.M.P, and the S.M.d. curriculum.




' CHAPTER IV

OBSERVATIONS ON THE CURRICULUM FOR ENGLISH LANGUAGE TEACEING

‘AT THE S.M.P. AND THE S.M.A.

- Before we look at the“objectives of Englieh len-b
guage teaching‘atbthe.SfM.P. and the S.M.A. in the light o
the true objectives of second language teacbing‘in gener&L,
in the flrst part of +Lls czapter we are going to present

the obgectlves as they are outlined im uhe syllabas.

« The _‘_»b,bjectives: of Bnglish ;;Iénguag’e éiféaching ab the S.M.FP |

and the S.M.A.

Before 1962 whet was done in most English classes
was only training theestudenﬁs to\traﬁslate a reading piece
from.English i,to{Indonesianf For at‘that ﬁime many bteaeh-
ers were imbued with thewrong»idea}thaﬁ tranelatien would
make ﬁhe the students able to read.and the objecfive ofiEngﬁ
lish langﬁage teachiﬁg was enly passivevcomprehensien.With
the develepment”of‘Linguistics,.however, some English tewib
ers in Indonesia began tonrealise that language is primari-
iy speken'and‘that the best way to attain reading ability

is through speaking. This realization constitutes a turning

‘ point of English language teaching. The setting out of the

i

objectives bybtne Deparﬁmenb of‘Basic Education and?ulture
will aleo enhance the English language teaching at theS;MJ’
and the S.M.As3 also because‘of the fact‘that-there are u-
niform objectives ef’English language teaching at theS.M.P.
and % the S.M.A. phro%%ﬁeut Tndonesia. Another 31gn1flcance-
of - the obJectlves is’ they give the Engllsh language teach-

ers some idea as to how they should teach and as to what

materials and tests they should use.
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With the beginning offthe;new school year 1962,

the obgectlves have been 1mplemented at some S. M Ps a@i'

S.M«sAs. ,but not 1n all. On the basis of the scope, they

are_classified_into two klnds,_the general and the speeci-

fic.‘ﬁhe_general educatiohal‘principles underlying both of

them ares

1.

2.

edugation‘shpuld make the‘students adherents as well

éupporters‘of Pant ja Sila, the gﬁiding prineiples &

~ the Indonesian state and nation. In other words, e

ducation should help the students te be really aware
of the universal and the‘national significances of

Pant;a Sila, to llve up to Belief in God, Interna-

- ulonallsm, Natlenallsm, Democracy and Seocial Justice

and to have Ingone31an‘1dentlty.
the S.M.P. -and #he S.Mdﬁ. should prepare the studemts
fof higher_sﬁudies‘and~full particlpation in ﬁhe In-
dohesian'saciety. -
what thé‘students_gqt.at the S.M.P. and the S.M.A;‘
#hguld form“gnﬁ‘devélop”thgir sense of beauty so
thet. they can appréciate beautiful and artistic
thlngs. ( Pranslation is mine ) ( 14 {aéﬁ ~79)

The Engllih language teachlng at the S.M.P. and

that at *he SeM.k. are considered a_unified six yeaqcourse.‘

And they have two general objeq@ives‘in commons

a. Since many scientific books are written in English,

‘the general purpose of English langunage teaching at
the S.M.P. and the S.M.A. is to provide the  stu-

dents with a tool which will help them to increase
their knowledge and their modern technical skills

that are necessary in the attalmment of a just and

- prosperous society.




31

b. English is a world language. Bnglish is therefors
taaght with the purpdse~éf‘giving the students. a
means to come into contact with aether people, to
:khowvgnd tawappreciate_their culfure; ( Transla-
tien'is nine‘) (19 p. 0 )_‘

mhe speclfic ob;ectives of Engllsh language teach-
ing at *he SeMePe are slightly distingulshed from those at
the S,,.A. The fq:mer is divided into two partss The first
of which 1s concerned wi*h the . skills, wheréas the second
has something to do with the elements. Stated expllcitly,
the objectives are.” o |

1. to give the stg&enﬁs the skills of the English lané:
guage: reading, listening, writing and speaking;

2e gqnmake the stgdents_master the basie structural peb-
tefns_:Hstatements--questions and requests and able
to use about 1000 English wgrds‘actively.

?hoge‘objectiVes areﬂworked out fu?ther; What should be‘ a
chieved py”thgws§ud§pt$ of the first, the second and  the
fhi?@_yéars_grg‘cl§a3ly”shown. For detailed information a-
béut“theMobjéctivés of each year, the readers can refer to
the syllabﬁs_of the‘S.MfP: entitled‘”Rentjaha Pelad jaran
dan Pendidiken S.M.P. Gaja Baru" pp. 73-98. .
- | 4s has been mertloned, Engllsh language teaching
at tne S.M.P. and the S.M. A. is a unlty in the sense that
the latter is Jjust a contlnuaulon of the former.‘According«
ly, the objectives of teaching English at the S. M.ﬂ. are
almost the same as those of .the S.M.P. whey are:
- 1. readlng abll;uy
2 uﬁderstanding skill
3. writing ability.

4. speaking skill
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In addition, in the third year of the S.M:A. there is a-
nother objective‘of teaching English namely translation.
Especially in the third year of the Literary section and
the éection of‘SociallSciences, where the oral skill is ve
ry much needéd? the point of emphasis of the objectives ié
on speaking ability and the knowledge about the English

language.

~II. Comments and Recommendations.

If we compare the objectives of English language

.:teaghing_at the S.M.P. and the S.M.4. as set.fbrt& in the

curriculum with the proper objectives of sécond‘languagg“

‘teaching in genéral, wéewill realize thatthe former is le-
B :gitimate. For they are in acconiance With‘the nature of

| language and ﬁhe‘purpose of secbnd language teaching. They
| emphaéizé the sﬁudents' attainment of the‘skills rather |

 than the knowledge about the_English language.

The Wérding,‘however, might gi?e.rise‘to misunder¥
standing on the part 6f‘tb§.English language teachers. We
knowhffom the :irst_Chapter that educational objectives'aze
better siated in terms of the Students thap of the'teachers
or of the subject matters. For_thpugh a teacher has coverel
his¢objectives,this dees.not guaréntee the studeﬁts' attain
ment off the goals. In the case of an English teachér, he
| might‘as'Well say that he has given his students reading &
bility while the‘atﬁéeﬁﬁsrare still not abie to read. Ehe
.reversé, on the other hamd,‘is always‘trug. We can always

be sure that whenever the students have obtained their go-

als, the teacher must also have achieved his. On the basis

- 6f this assumption, it would be better if the objectives -

[}

L

of English language teaching at the S.M.P. and the S.M.A.




‘are worded ih‘ﬁerms;df the stﬁdéhf;. Sg‘iﬁstead of giving
réa&;ng ébility or'jﬁst reading ability,ete., they should
run-as;foliows: | | o
1. to atﬁain the ability to read

2. to achieve the listening skill

3. to attain7therwrifing ability

4. to achieve the speaking ability

:'lOr they may alsé.be‘stated in terms of the teachers,on con-

~dition that a spedial emphasis is put on the students e. g

o to make the students at*aln the readlng, *he listenlng,ube‘

'  erulng and the speaklng skills.

The order in which the objectives are listed miglt
also cause some misunderstanding. Some teachers are noﬁ‘yd;
convinced that lgnguage is primari;y §p0ken, therefore Whena
‘ever they see the skills,put‘in the order of reading, 1lis
'tening,vwriting”and speaking, they will readily aSsumevth:

_fhe_firsﬁ_anduforemost objective ié_fo'achieve is”reading.
i vOf coufse, this‘is noﬁmnha£ the curriculum planner means. -
It is true that among the skills, reading is the
i"most_impcptant._Egpgcially here in Indonesia, where  the
students haﬁe to read English books, reading occupies the

- flrst piaee. But this does not mean that speaking is slight-

""ed. mhe importance of reading even brings about the value

‘OI 5peakino. For reading abllity is only well achleved
through speaking. In order to ayoid‘the danger that some
téachers might belittle speaking ability, the_objectiﬁes
shguld be put in the.usual order of listening, speaking,
reading and Wriﬁihg with further information that reading
is the most important.

As Tar as clarlty 1s concerneﬁ, the objectives of

English language teachlng at the S M.P. are all right. For

5
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‘thbugh[reading is pﬁt in the first pigce, the objeétive

which says thkat the students should master the basic sen=

tence patterns and able to use sbout 1000 English words
actively, comﬁlements it. That objective explains that
despite the impoftance of reading, speaking should be paid
‘tfentidn to. Besideé, from what is supposed to be ‘achie-
ved in each year of the S.M.P., it is also clear that af-
ter_a certain proficiency in the oral skill, the students
s%art meeting the patterns which they have orally learned
inmgraphiq.reyresentations and thus are started in the
reading skill. o ‘ ‘

The objectives of English language teaching at the
S.M.A., on the other hand, are'not clear cut. Readiﬁg is
thevfirst in the 1list and there is no explanafion at all
that‘readingushould bevgiven after speaking. At pfesent
when there are no materials iﬁ Which the attainment‘of‘the
objectives is taken care of, the omdem in which the obgec-
tives are listed in the curriculum might confuse some
S.M.A. teacherg. Aside from that there are no fixed and mo-
re speqifiédvbbjectives for‘the Tirst, the segond and the
fhird years of the S.M.4.

To iﬁclade translation, putting a passage from Erg

| lish into Indonesian or the reverse, as one of the objectig N
ves of English language teaching in the third year of the -
‘S M.A. 1s wrong. As Nelson rooks has told us, translaﬁia;,

. should not be given to beglnners and to inbermedlate stu

dent s, because uranslatlon demands the students! thoroqgh

knowledge of the two languages. From observation we  kmow
: R ‘ it SEEEE "

that the result of English language teaching at the S.M.P.

and the S.M.A. is far from what it should be; the English




of the third year students is relatively poor. For this
reason we can well understand that it is inadequate to giwe
-translation to %he third year students of the S.M.A. |
’Considered from the point of view of language in
its totality,tﬁe objeeti?es of the English language teach-
ing at the S.M;P..and the S.M.A. are not cempleﬁe. .~ Fer
though it is stated that the general purpose of Eﬁglish lan-
guage feaching.is to give a means to understand cultures o
other countries{‘the specifie objectives do not say any-
thing aboﬁt'giy%ng the students anlinsig@tiinto English cul~
ture. As we have fecurringly mentioned,;aagmage;is'an“asf‘
peet BT qul@ureQ Lagguage andicu;ture are inextricably wo-
ven. Language eXpresses the way eﬁ‘life of a people. A
’real andftrﬁe understanding of the English language theref
fore presupposés‘unﬁersyanding of the culture of the Eng-
lish people. 4nd to mk_e the students wnderstand English
culture, they should’be placed in contacy With‘English'ahd
thréugh\the léhguage‘ should be given a cultural insight.
it'is true that\?erspective Of_Eﬁglish cuiﬁure is best é@n-
‘Veyed‘by means of English. Anyhéw‘this doeé not mean that
| as long as the studentsleicéﬁgﬁS’M.P. and the S.M.A. do nd:
know much English, we have to put a bar between them and
the English culture. On the other hangxuzgugfke onr Engliéa
language teaching effective, we should” Engllsh culture to
the students.‘Along with %the develbpment of the skills,_the
cultural insightsshould be given. They shoula be graaed ao-
cordlng to the levels -and the interests of the suudents.

For axample, to make the flrst and the sscond year

students of the S.M.P. gain an insight into the range'of &~

perience of the English»people, they should be given somé

e e L T

S —
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eultural‘aspecté iike:‘#he places and time of play, some
games, stories, songs, formulas bf address used by kchild4
ren to their parents, friends,‘teachers and strangers. The
Students of the third year of the S.M.P. and the first yeer
of the S.M.A. begin to be interested in social liIe. The
cultural aSpects which are sultable for them are therefore
modes of recreation, songslsumg_on special Qccasions such
as love affairs, birtheday,‘sports and games8, school aéti-
vities, the social\relgtidns between the sexes among youth,
conventions of modesty, courtship and marriage, relations
between yduth‘and adults, introductions and leave-takings.
In the second and the third year of the S.M.A. Literary
section, special emphasis 1s on Qulturé. Consequently; the
students should be given many aspects of the English cﬁltu—
re, especially thoée which have some bearing on the Engliil
language e.g. language ormulas in various situations, ver-
bal uaboos, ‘tones and gestures ~accompanying various ejacu~
latlons,‘religlous ceremonlals, and several works of arts
sueh‘as‘palntlng, music,and_dancing, The second and the‘thi
third year studentswof‘tpe section on Socal Sciences are
concerned with social and economic activies. The cultural
aspectss types of employment,vagriculture, soeial distinct‘
iop,"funerals, the meals and ciothing‘are appropriate forv
them._Finally,‘for‘ﬁhe students of‘the sectidns on Mathema-
tigs and Natural Sciences who have to concentrate on tthe
experiments in the laboratory, modern inventions, seciencesz
and architecture are ipteresting.‘

| Someupeopie are of the opinion that it is not godl
‘to give perspective of the:Engligh culture th the S.M;P.”

and the S.M.A. students. The reason for it is that they are
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af raid that the students might adopt the Engl%sh culture
and lose their national identity, sinee they are still
young, easily'influeneed and not mature enough to appreeie—
te the_cultureeﬁhich are presented to themf Notwithstand—
ing whether the S.M.P. and the S.M.A. students are mature
or not; we think that‘it is geod“to give them an insighﬁ in-
to English culture. For a seanse of appreciatien of another
culture is\easily and . best implamted in the students when‘
ﬁhey are still at their teens. Moreover;‘the sense of appre-—
cistion that has been inculeated in them, since their youit:
will help to shape ‘their attitudes and to me.ke theﬁa brod-
minded and tolerant people iﬁ the future. In fact there is
no éanger‘of;lesing the national idenfity. For understand;
ing and appreclatlon of anothef culturewill, in tufn, pro-
mote ene‘sunderstap@ing_an&uappreeiation of one's culture.
Coming acressfahstemyﬁﬁThe Rabbit and theHCrocodile”,for
example, an English teacher eah_tell the students that IQ‘
donesian peeple also have such a story, the one Which“is
called "Pelenduk dengan Buaja". In this way the English
teacher is increasing the insights of the students both in-
to Eﬁglishvand‘inteulndonesian‘cultures. The teachers of
Indenesian, Hiétory, Geography and Civies also play an im-

pertanL role . For through the subﬁect matLers which they

; are teachlng, each of them can give some perspective ofLIn

PR

donesian culture to the students. Besides, the danger of
the students' adopting Engllsh calture w1ll not llkely oe=-
curli the English language ueachers give the students a
goed example, ‘that is, by sticklng to the Indonesian  wsay
of life. Our last answer to the argument of those who are

agalnst the presentation of cultural instghts to the SeM.P.
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and the S.M.A. students is that to teach a language with-

out its eulture is in¢omplete. Language is a culture-bear- \u/

er., It éannoy‘be-separated frbm“the culture. The relation~
ship between language and culture is justvlike that be-

tween body and soul. It is the soul which makes‘the body

meaningful and it is the culture which makes the. language

meaningful. To understand a language fully, we have to knw
the culture of the people speakihg the 1anguage._Therefore
whether we will or not, to maké the S.M.P. and the S.M.A.
students master the‘Eﬁgliéh lgnguage, we have to give them
an insight intoiEngiish‘culture. |

Now thatiwe have the proper objectives of Englishi
language teaching at the S.M.P. and the S.M.A. which com-
prise thé students! attainment of the skills and cultural
insights, we have to consider the materials, the methods
and the teaching periods and the examinations used here‘in
the light of those objectives.

‘_Due to the cooperation of the Ford‘qundation amd
of‘the_Institute of‘InternatiQnal BEducation, the Pilot Pro-
Ject has been“succgssful in making teaching materials Tfor
the English language at the S.M.P.‘Firsﬁ of all the Pilot
Project compared the elements‘of Indomesian with those ‘of
English.‘The‘Englishuand the Indonesian sounds which seem
fo differ from each other like the sound [1] in "tiny"[zggu]
ﬁgggzgﬂ[&%;zkre.compared;.The results are the'findings orf
the problems which the Indonesian students encounter in |
learning English. In.the casé of the sound [Il the différ—
ence betweaﬁ‘the English and the Indonesian.[Ijlies in the
distribution. The former is used in all eﬁvironuents: ini

open and cloéed syllables, berfore and arter all kinds of

L e
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~consonants. The distribution~df the latter, however,is res
tricted to closed syllables. Accordingly, in pronouncing
the English words "quiekly" ang ”pin"[ﬁwzkh]_,[fln],where
the_soupd_[?}écéurs in an open syllable and before a hasal
eonsonant, the Indonesian students have a tendency to.say
hwfkb] and [Pl%]. Thus, the problems of the Indonesian stu-
denfs_in learning the English.sound system consist of all
-sounds that do not have any counterparts in Indonesian or
~ that have counterparts bﬁt with different distribution. |
There are syill‘other elemental differences between‘Englidi
and Iﬁdonesi&n\e,g. differences in structufe, vocabulary
and eulture. Those differences either in their forms, mean
iﬁgs or distribution constitute probleﬁs.

Having this as an assumption, the Pilot Project built ‘the
feaching materials, where the problems wifh a special em-
phasis én them, are incofporated into the other elements
 of the English language. |

The Materials which are contained in "Students

~ Book" and”GomprehensionﬂDrills",etpg,‘are‘gpod. For they_a-
re prepared on the baéﬁs of linguistic comparisonﬁbétween
Indonesian and Engiish,‘presenﬁed in sequence and‘_contrad:
and graded in_difficulty. Fhey comprise the @aﬁefiéls for
understanding, speaking, reading and writing; Phey also ca-~
tain éome cultural aspects_which are stiitable for the S.M.P
students éuch as songs;‘“Are'Yﬁu Sleeping®, "My Eyes, My
Ears“, "I Have 4 Goek”-and "Welcome Song"; greetings ~ and
formnlag of address ¢ good morning, good afternoon,  good
‘evening, good bye and‘hello; and stories: ”Hoﬁ the Bizard
Lost His Tail" and "The Rabbit and the Crocodile”.

,Considering the Faect that the materials are effec-
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ive for the 'attainment of the 'objeétives‘, we suggest to the
government to provide the S.M.Ps. with these materials,
that there is uwniformity in English language teaching  at

the S.M.P. throughout Indonesia. Up to now due to the lack

" of uniform materials, many English lan’guage teaélleré at the

s.m.P. have to stick to tije old teaching materials, to mem

tion some of them are: _“‘A Progressive English Conrse" by MK
‘fén ‘D_elden, and "The OpenRoad to Excellent Engl‘ish” by G. B
/pa-?“"" L’_"‘ and DJ-“‘_‘,)”’ . If the new and linguistically based me
terials are a*raiﬂ;éble, the teachers will s_g._rely lea‘ve‘ th_ej
old ones. Fo‘:.(-.“ch‘e-n tl%ey have something to substitute tﬁe
ineffective ~vmate’rialvs with. |

There are no uniform materials for Eﬁglish languae
ge teaching at tthe S.M.A. Some schools use ”Tesﬁ Your Eng
lish I, II, III." by W.N. Vest and Tjiook Tik Djoe and "Li-
ving Bnglish Structure™ by W.S. Allen. Some others make use
of"English Passages :E‘or 'l‘ranslation" by Dr. H.G. de Maar
and E. Pino. Tl;osel material’s do not take the comparison be-
tween Indoneéia:a é.né. ‘Englis};; into zccount. Some of. them'a_‘xve
z;ot intended at all for Indonesian students an@ _a's a conse-
qﬁence, do not pay any attention to the problems of Indone-

sian students in learning English. They are also not graded.

' Neither are they presented in sequence and contrast. Cultw

ral patterns are hardky found there. In short, they are im
efficient and do not make the attainment of the objectives

possible. Anyhow, _with the impetus given by the Ford Founda-

~tion,some of the more competemt graduates may continue to

produce materials for the S.—M.AQ which will bw a real help
to S.M.A. teachers. |

The methods that are used to teach English at the
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S.M.P. and ﬁhe S;M.A. are“bf‘varibus kinds,~Some teachers

retain the traditional method of tranélation. chéfs still
use another inerfective method which is to give the sti-
dents prescriptive rules‘of‘Engiish grammar, without being

aware that knowing the rules by heart is not the same as

the ability to speak the language. We have seen-in the se-

cond chapter thé@ in order to.obtéin_the proper objectives
of second 1anguége teaqﬂing,,the teézher should use the 0=
fal.Approach; For it‘is‘qnly‘by means of this method can-
the teacher makés the Students'achieve‘Eﬁglish language
skills and some insight into English cultufe. This method
of second language teaching is also recommended by the
Ford Foundation and it is also on bhe basis of the Oral A~

pproach that the materials are made.

tives, the téaching hours at the S.M.P. and the S.M.A, negi
sbme récommendation. At present English islgiven Tour hours.
per week at the S.M.P., Wgereas.the teaching periodrat the
S.M.A.vi; tWo;té thrée hours perweek. Since the. process of

second language learning takes time, a period of two, three

ectives that is to make the students attain the skills of

Cote

understanding, speaking, reading and writing within  six
years, Bnglish should be given every day or at least four

to five hours per week, The more hours are-devoted to Eng-

have much. opportungty to develop their skilds and to incres
setheir insight into BEnglish culture.
{ ) : '

The tests and the finsal examinations which are u-

sed at‘pfeseﬂ%, for the most part do not bother whether the

With regards to the attainment of the proper objec—

or four hours per week i1s not enough. To arrive at the ob-

1lish language teac@ing the better, because the students will
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the étudents have'EEEEE?EE‘Ehe skills or not. They do not

chside? either‘whgther the students have gained an insigﬂt
into Ehglish cultﬁre..For.the students are only asked some-
thing about English grammar.such as to fill in =mome correct

prepositions and to choose the correct forms of some verbs

Sometimes the students are given a reading piece to read si-

, lentiy and some que#tions about theipagsage to answer.TPhose
kindé Qf'eXams are_Qf no good for the attaimnment of the ob-
'jectiﬁes“f Accor@iﬁgly, they should be reformed. fhe exams
-must be\hgl@ ;n angﬁhgr way,.There_should be oral as weli
.as written exams, Whiqh,measure the students? skills of‘uﬁ;
derstanding, speakiﬁg, feading and writing. Farthermore,
~the exaﬁg should also bé able To measure the cultural in-
sight that ﬁhe s#udents‘have-absqrbed.

.-Figally, we_re¢ommgnd to hold refnesher‘courses
for_soyewEngiish language teachers. The reason-for this is

that many teééhers have;not héﬁ the benefit of Engliéh lan~

guage téaching cgurSés as offered by the Eﬁglish Departﬁeﬁ:
of the I.K,I,P.-and:tﬂe P.G.S.L.P. They have not got_any’
specigl training'onéhOW‘to teach EngliSh and have nb elear
idea as to what lanéuage is. They do not have much_insight
into English culture, that is why it is difficult for them
to imparélamy cultu#al_insighﬁ to the students. In the
hands of sgch;fea¢hérs,.we are afraid thak the effective
teaéhiﬁg materials_%pd the good method,might be of no use
and lay dormant. Toiavoid sueh an unfavoaréble situation

and dn order to attain thepbjecﬁives, the teachers should

bqglven refresher courses, where they are enriched with an
“ . ‘ Y ‘ ‘ ‘ N y
" \

insight into English culture and are trained to hahdle the

methods, the teachiﬁg materials, to spend the  teaching hows
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effectively and to give the stﬁdents‘ample motivations.
Having the proper objectiwes in #iew, the effect-
ive ﬁethod and appropriate materials, the sufficient teachr
ing kours, the proper examinations and the capable‘ﬁeacheis
‘we can expest the English 1anguage‘taaching at the S.M.P.
and the S.M.4. to bring absut satisfactory results. After
six years of gorrect instruction on English the students
will certainly be able to understand, to speak, to read am
to write~Engli$h. And ﬁo borrew Fries's expressiom the stw
dents will also be able "to enter into the whole range of
experience that the native speakers of the foreign language
have grown up with -- the experiences that give content ami

meaning to their'words® ".( 11 p.38 3




CHAPTER V

ENGLISH LANGUAGE SKILLS AND EBEYOND

I. Zhe relationships emong the skills an@uculturaieinsighte

' Tt has been mentioned in the foregoing  chapter

that the proper objectives of English lenguege teaching e

the S.M.P. and the S.M.A. should comprise the students! at-
taiiment of the skills and cultural insights. Up £0 now wee
_Laﬂéebean speaklmg or *he obgectlves as separate entities.
In the first part of this chapte;,‘hewever, we are going
- to dealjwith the relationshipeeamOng the skills and cultu-
ral-insighté and to see them as an integrated whole.
Where is a close relatlonship between understan -
‘ing and speaking. Fpr speaking is learned by analogy to
liqtenlng or understandlng.‘¢o 1llustra+e it more clearly,
before learnlng to produce a stream of Engl;sh‘sonnds, say
[Zé:__s 12. 3 m3en ] s an 'Ind:onesie_}_:t‘stude;lt ‘has to llsten, to it
carefully. For it is only after he has a clear picture of
how the seunds are produced that he cankvtter them eorreeb
ly. Observat ion proves that here in Indonesla, part of- the
students’ failure to pronounce English sounaq correc*ly,ie
that they do no* llsten to the sounds well, before thev a+
uempt to produce uhem. The sounds are diffiecult enough for
the students to utter and yet +hey are made more - alfxlcult
because tne students do not give uhe necessary attention.
Therexore”one ef the el:orts,‘whlch has been carrled out
in the Oral Approach, to eliminate this problem is to give
the suudeni.q sound drills, in whlch the st udents have much
opportunity to hear the‘sounds; to have a clear picture of
how the sounds should be produced and from thid avditory m-

mage of these sounds to dictate to the organs of speech haw
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is a mutual contribution between speaking

n the beginning‘stége of language learning
recognising What_haé been Q?al}y learned
aphic symbols. For this reason, the more able
in the orsl skill, the move able he will s
in recognising what has;begn‘givgn_tg him o

me through its gréphic reprgseﬁtation.wﬁead—

ing also gnﬁanges_t@a”stpdents' speaking abiiity; Por the

English_langnage elements which have been Qrally learned by

the students,
in the student
and ageain in t

lastistages‘al

will‘be reinforced and more deeply embedded |
s! memory, if they meet the elements again
meir regding. Reading in the second and the ..

so contributes much to the students'! speakirg

ability..Wé knfw_thatin order to be able to speak Well,one

has to have ié

municate them.,

eas to communicate and must know how to com-~

The oral skill that is the ability to ex-

!

pres%@neself by means of the language elements is develop-

ed by drills and the reading as 1t is given in the first

sﬁage. And the

is raadigg”in

In th
and reading ab

it is stated 1

one which enriches the students with ideas

the second and the last Stéges. For in i%

the students are exposed to information and experience.

T first stage of language learning,speaking

Tlities he1p_to develop writing ability.As

. Chapter II, in the proeess of second lan-

guag§ learning, verbal gnd visual ﬁnitsuare;the basis for
the attainmentuof #he manual uﬁiﬁs‘in wwriting. Consider- -
ing this, we can take it fgr:granted that a student - who
is'goqdmat the oral skill and is able to recognize what
has‘beeh orally learned,_through ité graphic symbqlslwell

is quite likely to produce it in its graphic representa -




‘tion correctly, In‘the_laper_stgges, on the cher hand,wr&-

ting ability develops apeakimg ability. To be able to spesk
clearly and to the point, one usually neéds Whaﬁmis called
mental discipline;vAnd‘it is writigg that develops the menr

teal diseipline of the students. For in writing the students

are supposed to write well ordered, organised and united pa-

ragfaphs and stories. As for reading in the further stages,
it introduces new. ideas. It lays open to the students se-
veral techniques of organlsing ideas and some ways of ex=
pressing them effeqfivély, Thus, its contribution to Wri;
ting lies in the fact that itiprovides the students  with
ideas and models to organise and to express thejr ideas
clearly'in ordinary writing situations.

In the later stages“gf”languagg‘learning, the in-

glght into the English culture which the students ‘have

‘ga;ned‘contributes to‘the“development of their speaking a-

bility. The insight enables the students tovuse‘correct‘ex-

pressions 1m appropriate situations and makes the students!

_8peech better understood. An Indonesian student who lives

with a New Zealand family, for”examplg, will_get'same idea
of New Zealand's way of life.He will‘be”aqquainted wiﬁh

their‘colléquial"egp;essions‘and will know that New Zea-

landers are accustomed to say "a wee bit" instead of a

‘little bit¥. In‘this_way his stock of vocabulary isvenrich-

ed and his speaking ability is for this reason enhanced.

' On the other hand, there 1s a two way contributiam
bgtween reading and culbture. This meahs that the more deve-
loped the students' reading skill, the more capable the y
are of interpreting and of appreciating the _cultufal pat-
ﬁefns which are ihcorpqratedwwith the_reading_mgterials@f

and that the more insight the students have obiained, the
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" more their understanding*and thefr-enjoyment in reading "
will be. In the case of the S.M.A. students, they will £im
more joy in reading "A Walf", "The Secret Aeroplane” = am
"In Strange Compamy”; if they have some perspective of Enk-

ish culture. This joy in raadiné will in turn urges the
students td read more and more other simplified novels like
“Jane‘ﬁyre", VOliver‘Twist”, “Christmas‘Carolﬂ and‘?The In-

visible Nan'. Thgs‘the“stgdents“are dgveldping their read

ing abllity and simultaneously are inereasing their insight"

into Englishlculturgf-

| There ié glsd_some-rglatipnship‘bétweén listening
ability and cultural insights, listening and reading, wri-
ting and culture, etc.,But sinée the relationship is vague
and not direct, we do not dea} with it.

We have seen that the Bbilities to understand, to

'speak, to rea&,@to write and cultural insights are close-
1y interrelated. They complete one another and ;ogether
_ fofm an integrated whole. We have éiso seen.that cultural
insigbts_p;ay an_impoftant role in the devélopment of Eng-
lish langnage skills eSpeQially_reading andﬁspeaking‘ and
that the development of those skills in return promotes

the ‘studeﬁt"s' perspegtive pf Engliska__culturé. The“c‘onc;lu‘-‘

sion is thgﬁ\besi&es develéping thelSkills,EngliSH langua-

ge teachers should also glve the students eultural‘insighﬁ&
For one's mastery of the English language is_détermined_by
how.much insight into English culture he gains and how

well his skills are developed.

IT. A bird's Bye view on the importance of the English lan-

g uag CSe

Before we show the valuesﬂof‘the mastery of Eng-
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‘lish, in this section Weeéggwgaing to deal with the‘impOI%-
ance of the English language.
_ It cannot be denied that English is the most im

portant world langusage. About 250 millions people have Eng
lish as theirmother.tongue.With.regards_to the number'Qf
“i" the péople who speak theulanguage, in féc? Chinese‘is_ahéai
- of English, but communication in the former is more restrﬁ%~
ed than_;nktheulatter, Fo: theHEnglish speakers are very
;idespreaa. English‘is spoken'aa;a_native language in four
continents of the Wworld: America: the States, Europe: Eng-
lend, Australie and South Africs. Besides, Baglish is most
widely spoken as a second languag§ in many non English
spegking quntrieg‘like‘lndia,hyhe Philipines, Burma, Gan&-
da and Sudan. It is also the most widely tamght forelgn lm-
guage 1n many other countries. Notwithstanding the mumber
of its speskers, the importance of the English language Ls
clearly geen_iﬁ the fields of trade, indusiry, finance,
S§iénce and general culture". ( 17 p. éoﬂ)‘Trade_among na-
tions ié cé;ried_out in‘English._And_a;most all,sgientifiC'
books ére‘ﬁritten_in‘Egglisﬂer trénsleied‘inﬁouEnglish,‘
Then, as a phenomenon pf‘culture,lthap is as a manifesta-
tiqn_ofﬂtme lifg of pgopleg,”their‘thqughts,'their ‘6at-
looks, and their actlons,English is ome of the richest.
Finally, English is also used in the politicel and the so-
cial fields, as itpis shown by the fact that English is al-
ways used as the primary officlal 1anguage ab world confe-
rences like the Bandung conference, in April 1955.

| ‘We”can advance several rgasons for the”impgrtance
of the English language:‘;n‘t@e first place there‘is‘ what

is ealled a linguistic reason. English is a composite lan~




_.guage which grew up from the Germanic Anglo Saxon and the

Latin-ﬁo:man French and "this uniting of the Germanic and
Roman bfanchee of ‘the European family of languages gives
English the richest and most expressive vocabulary of any
language" ( 5 p. 87 ) ‘This means that its vocabulary  ig
for the mostmpart‘compeeed of‘wordsvwhich‘areacomprehensi-
ble-to’milliCns of speakers‘of ether languages like: Dutch

Germaa, French, Italian and Suanish. Another aspect whicb

adds to the richness and to che universality of English is

- that 1t is open to other languages.‘There are many loan

W'rds such as: kimono ( Japanese), hurricane ( Indian }s
coffee . ( Afv ican ), tea (Chinese ), bungalow,( India ), -
balleu ( French ), ﬁiano ( It alian ), cargo ( Spain ), deck
( Dutch ) and poker { German ) in its vocabulary Apart
from that, the qther elements of the English language make
it coﬁvenient as an inyerﬁationai language. For though it
is true that the relation betweeh #he‘Engiisn spelling 8y s

tem ang the English'sound‘syStem is erratie and that fo-

reigners find it diffieult‘ﬁo_pronounqe English-wo;de;:yet

the simplicity of the structure acts as a counterbalance

to thisidrawbacku,For when compared to‘the~etructures of o -

ther languages_derived‘from the;Indo‘European”family, the

structure of English is the simplest. It is not burdened

: with complicated cases and tenses the way German and Frend:

struetures are. Another thing which can be subsumed wunder
the linguistic reason is that English makes use of alpha-
betic writing, the most efficient and the most widely dis
tributed Wr_*it ing system.

that 1t is the native language of two of the most 1nfluenm:

tial and powerful nations namely;'The States and England.

Another reason for the importance off English is u;'




in the course of the past four centuries. It is obvious
that the léadership that was achieved by those two coun-
trles in the flelds of pollLlcs,‘economy, 301ence and cul-
'ture cont ributes to the popularity of the English language
nowadays,

| ‘Finally there is still a geographicgi_reason‘ for
the signiﬁiqanee of_English,VDue-to the colbnializatio#
and the expansion carried‘out.by”thewEnglish, ?he_migfa-m
ﬁidn of the Engliéh people to America gn@_the spreading of.
the G_os.pels‘_by._bpth Catholic and Protestant mis;s_i‘or_l‘éries,‘
English is widely distributed. Bécaﬁse of which distribu-

tion English is used all over the world.

III. The values of the objectives,

| _-mé‘viéw of the pcpularity of English throughuou#
the world, we wduldragree that 1t is worthwhile to_master
‘it. Yet”if we refléct upon the worth of the students’ mas-
tery of the language a bit deeper, we would realigze that‘
it does not stop only with the fact that English is’an im-
portant language. For there 1s a tremendous accumulation o
values in thé studentg'_mastery of English which contribur
tes to the development of the gtudents' physical abilities,

minds, hearts and personalities.

A. The development of he students! physical abili- et
Eigé, ‘ o
kThe students' command of Bnglish presupposés their
abilities to produce English sounds; This is quite an acgu&~
‘plishment and is really a devélopmgnt of the students! or-

gans of speech. For those which are only adjusted to the M-

‘donesian sound system are new also adjusted to thezgggﬁgng\r'

Q,J
gical system of English. In other words, the organ€/< ;
g

\ Jlas
. Y,
Q
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speech are more subtle and_more flexible. As a conséquencé;

this will make it easier for the students to learn The 
sound systems of other languages, especially those Which
belong to the Indo Eurcpean family like Dutch and German. -
brie;ly the command of the anllsh language helps to de-

velop the students! physical abilities.

B, The formation-éf the studgnts' mihds.

In his book "Linguistics and Reading"‘Fries sta-
tes that "language 1s the storehouse of all the knowledge
and"understanding that the experience of man has. accumula-

ted. ( 10 p. 208 ) That statement holds true especially ‘}

for English..For as-wé have gone‘fhrough, English plays an
| important role in the fields of vrade, ~economy and agrlcula‘, '

ture. English is used as a- lingua franca by traders of difr;

fergnt‘nag;onal;uigs in excnanglng‘their goods. It is used
by political leéders all over the world to understand each
other and to bulld Irlendshlp among the nations and it ié‘
also by means of Bnglish that new 1deas on econemy, techno-

logy and agriculture are introduced and displayed. To mas-

“ter the English’language is therefore To possess the store-

house of all knowleage. It is the same as having a tool by
‘means of which one can pursue the studies and develop his
faculty of thinking.

- | ”‘LHere in_Indonesia, the‘contribution of the mastery
of'Engliéh_to the development of the students' minds 1s e~
ven more conspicuuusf‘The chmand’offEnglish prepares the
students for higher studies, B¢ing.provided With’Engliéh
.the studénts of the sections of mathematics and of natural
sciences, for examplé, are able to read many scientificv
books ﬁwhich_are written in English.‘fhe_mastery‘of Engl

lish theat has been obtalned after a course of six years at
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the S.M.P. anﬁ the S.M.A. is‘aleowa realf@elp to the stu-

dents of theeeection of soclal sciences. For it enables
them to understand English books'on economics and sociolo~
gy and to solée the economical ané the mocial problems
which are still hauntlng the Indonesian people. As for the

command of Engllsh whlch the students of the literary sec-

- tion have, opens up the way to scientific study of languages
It enables the students to peruse English books on Linguis-
tics to compare Indonesian with English, th predict_uhe pro-

blems of Indone31an stuvdents in learning English and to |
build materialq for teachlng English to Indonesian students
The knowledge of Llngulqtics that the students gain by o
means of Engllsh‘nignt also kindle a desire in their hearts
to make Indonesian better known bylspeakers of other “lanQ
guages, by making‘a thorough study of the Indonesian langue-
ge, by“predicﬁing_the problems inllearning Indonesian and
by preparing materiels_forteaching_Indonesian to other peo-
ple. In short the mastery of English pleces the studehts in

contact with the knowleage and the technical know how which

_are‘presented in the books that they have read. With thisi

knowledge and wealth of information the students can go @
to help’in’the;development of the country in the fields of
technology, Sociology, economy, hygiene and second‘language

teaching.-

C. The formation of the students?! hearts.

I* 1s generally acknowledged that English culture

is very much a@vanceﬁ_and that English 1s well developed.

Furthermore as%a_language of llterature,:English is known
as one of the‘fichest and one of the most beautiful. Tts
vast vocabulary composed eleuer 1n poetic or in prose forms

reflects the liIe of the English peOple, their thoughts aml
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their tradition. We can take the works of D.H.Lawrence ami
William Wordsworth and see what cultural aspects are there.
Both D.H.Lawrence and Wordsworth are interested in man am

nature. Their works manifest the way a miner and a farmer

liﬁe and the kinship between them and nature. Thelr works
express the prevailing philosophy of the time. They‘alsp‘
picturé”tﬁevstruggie‘Qf‘man both agalnst him@elf and‘ggaimi
tﬁe outer w§rld. Thgnbeépty and the cruélty of nature, the
@eiiefs, the”prejudices and the way_gf‘life of the English
people that are conveyed by the authors by meané of atreams
of words, do ﬁot develqp the_students' minds‘as many scien-
tific books do. Insteed, theykstir the imaginat;onmand the:
hearts of the students. The Culture which is carried by
the floW;Of English refine thelgfudents’ "éctivity‘of
thought and receptiveness to_beaﬁty and humane feelings".
(23 p. 13 ) Thus the command of the English languagekthaf
the students have obtained at the SeM.P. and the SeMeA.
put them in touch with_English.culture which is there in_.;
and beyond the language. And the-understanding of the Eng-
iSh.cu;tgr§ in return makes the sfﬁdénts pore cultured.
This means that the_students”are more able to‘sympathize
With other people, to appreciate what is humah about.them
and what 1s beautiful about nature and arts, to develop
their human feellings, to enter into life more ffﬁlly and
to love more intensely. Besides, the meeting wiﬁh English
culture also_makes thelstuﬂents‘fully appreciate and under
stand Indopesian culture for just as Miss Dacanay says :
npu11 appfeciati9n often comes only gftep the Qpportunity -
ﬁo'kndw aﬁd understand another ¢ulture or 6ther‘cultures¥

(6 p.301 ) Accordingly thevcontribution of the mastery of

- English is not one-~sided for besides developipg the stu-
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A

dents minds, it als_o»_form‘s the hearts of the students.

D. The development of the students' personalifies.

- It goes without sayiné that in educatlion we deal
with living eubjects: each of them is creative and intelliz‘
gent. This intelligent.beigg is perflectable. He is moving:
to perfection and on hils way to it, he is gulded by two far
cee: the mind and the heart. Education nelps_hmm to arrive
at perfectien; by developing his min@”and heart,‘Education
Torms theﬁ so that they are well balanced. It malfes the
nind govern the heart and the heart refine the mind. There
fore education is nou_interested in one aspect, the heart
or *he mind only. It takes the developmenu of the two for-
ces of man into account. For it 1s the mind and the hear*

which make a man a man and the core of educa*ion is the

| formation of man into a person. Based on the philosophy of

education, Prof. Alfred Nerth Whitehead maintains that}in

education "what we should aim at producing is men who pos-

sess both culture and expert knowledge in some special di-
; gihivrabsiondh Al = X it _

rection.THelr expert‘knowledg%will give them the ground to
start from,‘andutheir eulture will lead them as deep as
philosophy and as high as art. " ( 23 p. 13 ) |

| | Ifanwae coneider‘the objectiyeséf English len-'
guage teaching at the S.M.P. and the S.M.Ai, we will come
to know_thet theyeare in acconiance_with the real‘aim'ef
education. For the attainment of the skills and cultural in-
sights participates.in the fermation of the stﬁﬁents' minds
and Learts. The mastery of the Engl*sh language is a tool
Whlch enables the students to grasp sciences, to develop
their faculty of thinking and to increase their knowledge.
Apart from that, the command of English makes the students

able to‘accept*endfﬁo“éppreciate freely their own culture




85

as well as the cultures of other people. Thus, the objee'-

tives-contribube.much to the development of the students’

personalities.iPut in other words, the mastery of the Eng-

lish language which is embodied in the at*ainment of the

qkills and Eultural 1nsights serves as a groundwork for
~ the formation of the students into intellectual persons

with human sympathetic attitude.

E. The increase of world understanding.

Lest but'not leasf the command of English and the

human sympa?hetiebattitude‘whiehuthe Tormer brings about

enable the students to understand people of other nations.

They‘makeuthe students attain theulanggege of tThe heart.

‘Tegether_they‘make ﬁhe.students,teleranﬁ an& open to the
ideas and cultures of ethervpeople and able to voice and
o pencil thelr owni ideas and views In a comprehensible
wayuto"thehspeakers of lgnguagesHether”thanwlndenesian.‘
Ipq?yisrway the maste;y of English helps towards the in-‘
crease of world understanding. |
o Tevsﬁm_up,_the‘accumulated_values of the objec-
tives of Ehgliéh ianguege"teaChing‘at the S8.M.P. and the

S.M.A. lie in their”contributien to the development‘ of

the students' physical abilities, to the formation oﬁ the

students’ minds and hearts, to the developmen of their

personalities and ¢ to the increase among nations in the

‘World. The attainmeng_of the objectives ig meaningfu}, be-

cause it places the students in a pesitien to help the gv

growth and the development of our country. And this ser-

vice to the countrg is certainly one of the aims of educa-

tion.
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SUMMARY AND CONCLUSION

~ We cannot speak of an_educational course without
consideration of its objectives. For it is the objectlves
which.makes the educational course meaningful and effecti-
Ve Thé objectives are specified by the sub;ect matter of
the course and they in’réturn, determine its-methqu, the
materials and the types of feachers which are helpful to
arrive at them; they set up the rest for their implimenta-
tion. The objectlves of second language]teaching are deters
mined by the nature of language. On the basls of the fact
that language 1s primarily spoken and consists of a set of
symbols for communication, the objective of second langua-
ge teaching is to make the students able to communicate in
the language, in its oral and written forms. And since lan
guage 1s nobk just a strétbh of sounds but also a manifesté;
tion of culture of the péople speaking the language, the
objective 1s also to give the students an insight into the
culture of these pebplé.
In cher words to arrive at the objectives of Eng
lisk language teaching at the S.M.P. and the S.M.A. the
teacher 1s supposed to develop the students' skiils of un-
derstanding, speaking, reading and writing. The teacher.
should also_make the students attain an Insight into Eng-
- 1lish culture;‘The studenté’doﬁtrol of the Engllish langua-
ge in all its skilhs and possession of cultural insight
is no other than *geir attainmen+ of the abiliﬁies to un-
derstand, to speak, to read and to write English and to

'appre01ate and to understand English culture. Andwhaskilis
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and insight into English culture énable the students to use

Englisk in its oral and written forms, as a means of commu-

nication.

The method ofttéaching English at the S.M.?. and

‘the S.M.A. 1s controlled by the objectives. Having the ob-

jectives in view,uwe would agree that there is no method
as effective as the Oral Approach toc make the students at-‘
tain the skills and an insight into English cuiture.

The sort éf materials which are to be used for
the S. M.P.and theS.M.A. are also deuermlned by the ob;ec-
uives, in that the materials should take care of the stu~
dents! attainment of the skills and cultural insight. In
this case, we are happy with the fact that *he materials
for the S.M.P. students, for example; udents Book - and
Comprehension.Drlils, made by the Salatlga PllOu Project
are efficient; thewm are helpful to arrive at the objectives,
The mgterials also specify the method whichh is the Oral |
Approach, because they introduce the skills to the students
in the order of understanding, speaking, reading and wri-
ting.

Finally, the objectives determine the type of

teachers. With respect to the English language teaching at

thet thiey should aim at making‘the studenﬁs achrieve Bnglid:
language skiils and cultural insight. They should know how
to put the Oral Approach and the linguistically based mate-
rials into practice in every clasé :oom‘performance. More- .
over, they should be able to use tests that measure the stw
dents' skills and cultural insights. In short, they should
be.able‘to implement the objectives.

A concerted move towards the implementation of tie 1
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objectives and the use of proﬁer method and materials by ca-
pable teachers wiil help to improve Engiish language teach-
ing in‘ouf Indonesian S.M.P.s andS.M.A.s. Consequently, tle
accumulated values in the mastery of the English language
as presentedvin the fifth chapter wiil be the students' pos-

sessione.
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