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PHEFACE

The Sominer of Langusge Tenching helad iﬁ 1564 by the
Fuglish Deporizent I.K.I.P. Sancto Dhormn, inspired‘the writer
te try help ienchers of English i the S.H.?. oud u.m.ﬁ., solve

tbe so muny problems of tezching English os o second longunge
brought forwnrd during cbove nendioned meeting. In lrying to

find the ocezsion for this, the writer fouué o very good oppor -
tuniiy when, in choosing = topic for the thesis 2t hed to be:
gubzmitted in portisz) felifilment of the reguiremcnts of the sor -
djnue degree, Revercnd Fether JosZ C. Blones 8.J., fbrmer Besd
of the English Depnriment T.X.I.P. Sannic Thorms whé Cheirmen of
cbove mentioned Seminor, gove her his permission io write o fho-
sis on the principles of second lougune z teaching, In doing this
however, the writer does not pretond thet nll the idess she preo-
secnls in this thesis cre originnlly her omn. Bor work is  rather
5 sei&ection of those idecs which have & dircet bearing on  the
probleme of tenchiug Buglish ce o second lengeege, from 21l the
ideas thet she collected from the leetures given in the Grodunte
Division of the Buglish Deportment XIZ.I.P. Sanoie nrma, from
obove nmentioned seminar, from her teo ehing @xperieuce und from
: selected bibllcgr"phy.

Iun writing this work, the writer is deeply  iudebicd io
Rev. Fother Jeséf. Bluneo 8.J., who zlso leetured on seeond
lenguoge principles zud methods =i the Groducie ﬁiviSion of  the
Englieh Deporiment IX.I.P. Sonote Phorme, for his Mﬂny volanble
gsuggestions, correelions ond potiont guidonceo.

£ word of ithanks goes 2lso 16 Prs. Fed. Heudfc wrsito ,
§~ﬂé'uf the Grodunte Bivision of the Hnglishh ﬁepﬂrtﬁenﬁ T.EI.P
ganntn Dharme for his cncourn xgement in the .ccomplisﬁmcﬂt of thisg

work .-
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CHAPTER I
INTRODUCTIOR

It cm%uot be denied thot the u~ﬁch1hg of gngiish ne o
gsecond lﬂngu“é@ in Iundouesirs bns nol produced the éatisf&cﬁcry
2t the S.X.
P. ond U.M.ﬁ., students hove hordly lenrned to usc ﬁhe lenguan

resulis d031r"&° After studying Eunglish for 6 yezr

£1thovgh they oy pss the finel cxominotions, yoi &hclr zbili-
ty to czrry on o simple conversation in Ewnglish thh o nf -
tive gspenker 13 clmost nil. Beyond o knowledge of some hmadreds
of Euglish words, some rules of grammar, ound o vcryi pocr rend-
ing wbility, they hove zlmost cehieved nothing, Hui#arsity pro-
fessors compl#in that B.H.A. grodunies entering the HulVQTSlLy,
ore nob prepaﬁ&& to rend textboocks in English snd Lh , COLSC~—
guently ihey s1311 need oue yeor or more furiher stu&y of  Eng-
iich, | ‘
Xost taﬁchars of Euglish who teoeh ot the S.Y.P. zné S.
HA. feel th&t teaeching English is one of the most ; difficult
tagks to pyrfcrue It is vory hard for them to got thc students
to use the ‘"ﬂguaga, to noke thom wnderstond, ¢peuk, rond ond
write EhQIIShu They often conploin thet the effort znd time

they spoud in tecching Evglish arve uot in prcnortlcu to the ree-

. suli obtuined.

O thc{other hand, there is zlso o gerﬂral complﬁlnt
mong SH.P. asfwell as S.E.A. students Lhot Ehﬁlluh,‘ﬁSPQClwILy
English grﬁmmar, is onc of the most difficuli suh;ccbs to be
mustered. hglzsh, which is ecnsidered zs onc of tha reguired
and importaut sebjeets, is felt to be very &ifficulth if no¥ bo-
ring ond an91eﬁsaut.

Fron the writer's expordence when she wus studying Eng-
lish ot the S.ﬁ.?. ond S.Hl.ie herself ond from hor ohscrvation
os o teacher af English ot the 8.2.4., it con be suid thet the

above problom: iara prizerily the resull of itouckling the teache

ing of English from the wrong cn@. ¥opy teochers izke it for

sh

|
gronted that #.ch-ug # foreign luungange is the same ns  tench-
ing ony other euhjccﬁ. They are wol ownre thot fOTClEh longnnge
{enching cah51‘bs chiefly of the formsiion of new laygua,* hiie
bits, while tcwching higtory or mothomntics, for insfinuce, is
contont fenching. Aecordingly, the Tnglish clogses usunlly zinm

ot givise informeiion nbout the 1 lungange, robbor thon ot tench-

ing to speck it. That %ctumlly heppenus in 80 meny dnstauces is
thot the teccher begiue by tenching gromony rules z2ad by havin
&

the siudenis do exereiscs brsed on those reles. Thisg idg doue




from olimest the firsi doy. Yocobulary is ﬁ&nght by heving  the
sludents memorise poges of lexienl words logeiber wilh their

meeomprnying Indounesinn equivalenis. The reeding elnss which
mestly consisls of clumsy orzl rooding of uncontected senleuces

or pussuges token from elzssical literature, wsuzlly becomes

the only opperiundiiy for the students Lo hon «nd pﬁoémee the
langunge. Besides doing excerses, the sivents zre ste& ie do
the routine work of trcusiction, shich is felt to be very  bo-
ring by the students. It is nol surprising, tharefaﬁe, that Bug
lish becomes o very bering subjeet, that the process of Baglish
leorning o very.&iscour"*im@ ouc ond, worst of 2ll, that the re
suli of lapngunge tenchiug is nol very satisfactery.}

The above problems ezn be overcome nnd the ﬂe&ching of
Tuglish ot the S.E.P. ond S.M.A, secordingly jmproved if the
tezcher of English hes the right insight into langu@ga cnd -
kiows the right primeiples of tonching it. Honee, ﬁh@ writer
hopes, thet this work, which is nn sttempt to give tb&chers of
English who teach ot the $.H.P. 2nd S.4.4., the righ& Tiew ond
principles of {emehing Fuglish as o second 1&nrwage,§may give a
contribution, nc metler how smell, to the in ravcman& of the
teacking of English in Indonesis, poriienlariy oi the S E.P.zné
S.¥.A, |

The point of view underlying the prineiples i vresented
here is thc’meéarn lingmistic point of wicw, ilhe i&e#s of which
ore obinined from the fallowiﬁg-seurces s 1. lectnres o ling-
wistics, sceond lﬁnguage priveiples snd methods ﬁhaﬁ%ths writer
hos stiended during the course of her graduste sﬁnﬁi?s ot the
I.EK.I.P. Snunts Dhorme, 2. discussions zund lectures éiven during
ithe Seminor of.%anguag@ Teaching, held in 1964 by th% English
Teperiment of the I.¥.I.P. Bounte Dhorme. 3. reoding of & sclee-
ted bibliogrnphy. Apart frem this, some beaching experience &t
the S.¥.4,. olsc holped te contribute io the crystali#aticm of
the writor's idens concorning sceond lengusge te&ehi#g.

The digcuesion of the Lopic will be sioried #y L PYresen-
totion of o theory of lunguoge ~nd sgcond langusnge 1%&ruiug. The
following chaplers will trxy to chneswer ithe wonrious qu%stions oh
second lunguege tecching pul forwnrd by S.E.P. zud $;E.:. tench-
ers ¢f English during above neutioned seminor, by upblyiug the
thoory of langunge upd sgecond longuoge lecruing te a&ch_ nspeei
¢t second luugunge becching. Thus, lhe disewssion wiil be ceu-

. |

tered on the followiup peints |

A. The objoctives of loenehbing Iuglish zs o secoud lungunge: what
they nre and whoi they conmsist of,




B, The linguisiic zotbdd of ioeccehing Fuglish vs o second lonug-
uage: whnt it is and bhow it coan be coucrceliized.

0. Teonching oelericlis; whoi they nre ond the principlies under -

Clying their eonsiruetion and evaluntion.
P. Teeis ond ozuminntionss whot they ore, the princiiples of fest
ing cnd the ceriterin for the cvaluniion of tesis %:.n.& exeninn-
Lions. 1 ) » |
E. Prepurction of the Fnglish langunge fenchers ithe 2:11;.6. of pre-
poration uccded for the ¥nglish laongenge foccher %t;c perform
hig tnsk, |
Finnlly , the lzsi chopter, which will be the c-cncluiding chap-
tor, will preosent = shorl sommo of whet hove beon %ﬂiscuss-ed_ in
the preeceding choplers, nud offer some procticnl suggczshm&
which might be of somc use for touching of English of the S.E.P.
&g It hos been is.zczﬁsioued before, the cliscusslion of the
topic will b ‘

T
cond lengange locrning, sinec it is sasentinl for 1:‘1‘11@’.::.@:9
|

nnd 6.4,

storted by presentin

(8}

& theory of lougtage oud soe-

toachers Yo have the correet informution tbeuil zud the right ate-

titufe towrds longurge ond sccond l:,‘.zigmge lecriing.

This will
be given in the feollowing chupber. And it will azlsc surve ns the
storiing point and bosis for ihe discussion of the obher points

mentioned sbove.




CHAPTFR II |
THEORY OF LANGUAGE AND SECOND LANGUAGY LEARNING

I.

Ho intelligeni discussion of = theory of secbh& langeage
leoruing is poseible, unless there is =zm rgrecmenk coucerning
the idez of whai lmngenge nud seccond longunge is.%%e gousider
il necessory, therefore, io give somwr deseription iaf langunge
nu& sceond langunge in this chopter, before cening %down to the

cussion of seccoud lungunge lecrning.
&, Pefinition of longuree.

Everybody uses longusge, babl uoh ev&rybod& knows what
onguege reclly is. If ocie is asked whot lenguege i%, ocue might
give the znswor thet lzugunge mecus *bohesat, ﬁn& mighi cveun
give its couivelents in other lougenges, “fanliv , ”iangue",etc.
But usunlly one will f2il to give = definition of liu&gx'

thet is langucge renlly? Vaorious definitious oﬁ 1&ngnﬁge
the one more tecurntc thek the other, bub most of thqm sgrecing
essentinlly, have been given by linguists zund ctharsi The fol=-
lewing dofinition will serve to give = piclure of 1o nga”ge

“Lar_ oge is 2 structured system of overt, 1e”ruad and
therefore non~instinetive, sequentizlly praﬁuced,voxuh -

tﬁrv, humen, synbel-cnrrying vecnl sounds by which com~

(hhlc chion 1§ exwrriced on bhoiween two or more wﬂrsohs.“
28, p. 29 }.

B. therscteristics of lopgunge.

To give = cleorer iden of whet lnngunge is, [the followe
ing pord will desl with o furthor deseriplion of the churmeteris-
tics of laugumge‘as mentioned in the cbove definition ond in the
definitions given by other lingmists.

1. Longuoee is 2 siructurnl sysiom of symbol- CATTYiLg Vo=
ezl sounds.

The first cherncleristicsd of lon ege is that it is mede
up of vocnl sounds and is therefore primsrily spoken ondd nesnd
to be spoken. ¥ritien lenguzge is only o representation ond re-
flection of specech. It is speech ihet is of orimnry 1uportance ’
sud thel has o wider dictribution. This con be yrave& by the fol
lowing cvidoncos
- 4 child con speak his mother itongue long before it has any i-
der of how o write = single syllable in the langunge,
- Iu doily lifc more melivily is dome in speceh thon | in wri-

ting. 1
- Before writing wns invented, hamen beings nlvendy ueeé speech
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|
Lo communiecnte. %
~ Beuy primitive tribes do not posses any writien fbrm ef the
langunge, yet they con use their lungunge Lo comm#nicatc with
oneh other. ‘ |
The vecul gouuds used in languoge ore not jﬁst “ny
sounds that come oul of the voezl ecpporatus. Out affthe millione
of sounds thei the humon voenl zpporatms is capoble of producing,
longenge sclects only ibose sounds, which have Eeaﬁings, which
ore syxzbol arfyimg. ®ith vegard to mcaning,'acrimaﬁiuos argu-
wents huove token place among linguists onpd phil@scphers.‘Thereis
even o broneh of seience enlled sementics, which.is%sclely COoNi~
cerned with the siudy of meunings. However, this isincﬁ the
ploce Lo discuss zboud menping in detzil. It is sufficient io
szy that the voenl sounds used in losngunge shouid convey symbols.
The symbol-corrying voesl souuds are arr&ng#ﬁ oecording
to o corizin system.” 4 sysiem is = coherent arr&ngémeut of inde
terrelated porls inte o uuificd whole the nokes poésible.{he
repetition of the same eovents or cctioms ". é@, p+§g } Lzng -
unge is o gystem; lhe voenl sounds produced by the voenl zppora-
tus wre not produced sl romdom, They are produced im on organi -
zed and sysiemotic way, following cericin poiterns of SITLLEC -
went. This systen of crrangement is ezlled ihe sﬁruéﬁure of
longunge. In this strueture, there z2re two bosic uﬂits, the pho-
nemes ond the morphemes. A4 phoneme is » clogs of sounds, while o
rorphene is the smollest meaningful wnit of sou&ds.??he struetu-
re of lopgunge is the orgmuisniion of these phenemeé and Bor-
phomes into lnrger unils, os words, phroses and senieﬂces.

¥ith regord to the stroeture of longunge, cach  longunge

fode
mn
[¢]

giffervent sysiem. & different longunge hos = ﬁiffﬁrent sel
of phoucmes and morphomes znd hos clso z different %ysﬁcm of or-
genizing these inte larger wnits. ‘

Z. Lonsuore ig o commeniestion systom.

The second chorzetoristic of lunguege is thot it is used

g o neens of communicstion. Mon is by moture o sceizl humen boe

|
ing and g such , he hus o need Lo communienie wiﬁh%athﬂr hunag

beings. o enn do this ihrough vorious memns. One w%y of comzue -
nicztion is the use of geslures. ¥ith his hond he aé" nsk  sone-
body Lo come or to go Awey. Be con olso nod or ﬁhak& his hend to
show his oprecacnt or discgrecment. Even his fxeiml?exgressiOﬂ

can show vmrious kinds of cmolionss griof, love, holred, ote.Butb
211 these ere not ndequnie i cxpress cue's idecs zund omotious .
& betier cnd ot the some time nore orguuized znd systenatie woy

of fronspitiing one's thoughts, idecs, desires or cmotious is




the use of louguoge. i

The fumetion of langusge, bolb spokeu nuné w#itﬁen, ig
ehiefly for ccmmﬁnicatiane Hun's purposc in using l&n*ariﬁ is to
comrunicotle whal he thinks, what he feels, whai he %ants,etc.
Someonc oalling "John!” or "Jone!® wanls Jobn or Jone to come.If
gvery yeor on the 17th of Augusi, President Sockarﬁé delivers
his speeck Lo the pecple of Iudonesin, his purpose ié {0 commu -

niecte hie thoughts, idess, cmolions =nd desires to lhe Indone

sizn people. If = persou wmrifes 2 leiler o ome of his friends
his intention is not to demonsirnie how becutiful his hondwri -
bing is, bul, usunlly, in normel situntion, to camzﬁmicﬁte bis
idens, desires, or cmolious. Any use of lankunge hes nlwoys o
correnicative purpose, wholher askiung for = rasyousé - be it a2n
oral pespouse, netion reépcnse or respouse of att@nﬁion -or 1ok.
Iven lhe use of lunguzge in literature, though pcrhépe ﬁaré oy
listiecnlly and nesthetically felt, is not less in&egcndenﬁ vfihe
erdincry uses of langunge for bosic commumicetion. |

Sinece language is used to communicate, it is o soeial
bebavicur. It is used tc conlrol the enviroumentb, jtc preserve
2nd prolong patierus of relntiouship nuoug inéividudls.

2o Longurwe ig 2 sel of hobits for oral pro&uctinﬁh and

recertion. |
¥nn uses lomgusge so frequently, proetieslly zi every

momorit iu his 1ife, thet it hee beeome o set of hebite for him,
fc produces lunguzge withoul beiug sware of it.‘ﬁheﬁ he waots to
soy soxelhing, be does not think first whoel sounds and words to
use, uncr how to arrange or proucuuce these, 411 theisou&&a end
words ond the sirweture he wonis to preduce, coume oﬁi automati‘-'
ally. Just o8 wolking has  become = hobit for him,fthe uge of
lengeege hos zlse become o hebit for omnl pro&uctioﬁ ond recep -
tiocu,. According‘to Indo, these hobits ore so duaply}sat, that it
is diffienlt to chunge them or o sel up o ucw seb of hubits.(15
p. 13 ) |
4, Lomgeepe ig conmplelo din itself.

In =ddition to the three mesi imporicni cbﬁﬁ&ctaristios
of lenguoge meulioncd obove, it is olso good Lo addisamc other
choroeteristics, in order to glve = vaiy glecy pictﬁra of what
lengunge ig ond whot it does. Ome of these is thot %ﬂnguage i%
cozplete in itself. Any speech-cpommunily has ils owﬂ languoge os
the mosi imporieuni mezngs of communiection. And justiba BUBE it
gerves ilie communicntive purpose 80 wéll ené is so 4911~a&jus£ed
Lo the culiuvre of ibe speceh -~ commumnily, louguoge éan therefore

be czlled completc. Boenuse of ithig foet, there is ﬁo such aX=-



pression like su inferior or = superior langusge. O

might have = epeller numbor of phouomes than miothel

lnnucge & might heve o simpler system of orgenizing

nud morphemes into lorger lupginge units then langu:

o gmeller lexicon, yel the one iz not inferior CORPLIE

i | |
other, os cach longunge is adjusted te its own ecultuve.

5. Longusge is arbitrery.

ie  longusge
* langunge,
its phonemes
g2 Byor have
to the |

fe.0]

Another cherzcteristic of langusge ie thet it i nrbitre-

ry. lasgunge is o humen iovention nkd therefore it is crbitrary. ‘

It is bmsed on ngreement cmong the people spenking the lungunge.

A ecerinin specch -~ community ogrecs to czll o thing

exd sit = vehmir®, whercas onobher specch-community

same thing, “kursi® . Agreement does net ounly bseome ih

on which oneé
czlls  the

[
=8
N
0
5.}

i
of the voezbulary, bub lungunge is nlso arbitrary with regsard to

the other clements, os ihe sound systen, strvciure,

6. Lougonge is hunsi.

The next characteristic of longuoge is thot

¥ot 211 sounds that can be profuced is lengounge. Porhnps o cer -

tzin onimel can prodece o certain sound which ig significant in

o cerizin langunge; it &s podsible thotl once dey, whon visiting o

frieud, one is groeted by ::"imil—t oined dog suying

"How de  you

do?" or a porrol ean imitsie iie omner und say "Selowel pogd v

The dog produccs souuds whiech cre significmnt in the Fngslish
& _ &L

langunge, whercas the sounds produced by the parrot nrye mecning-

wege, becnuse the sounds preduced by the dog or the

ful in Indoucsicn. Bui neither of those sounds belong to  long-

perrot ore

ouly renctions to certain stimali. Both rnimels do not hove a
' |

- , . - , ‘ : . PR
zind to think =ud to form coucepls. Only huson beings zre eops -

ble of thinking end of conceptunlizing, and thereforc, only hu-

man beings con produce longunge.

7. Losgusse is veolvobory.

The sbove mentioned definition of languzge 2lso says thot longes

unge is volunlory. lenguoge differs from brecthing,

Every hunun

boing, whether be likes it or uoct, bos o necessity to brecthe.Je

|
counot goy that ke is tired of the zelivity of inhaling und ox -

|
heling air and wonis Lo stop breathing for o weok. On the con-

trary, he con retzim himself from tuiking for yeors

sing his humen neidure.

without To-

In every person lumgucge exists in o potentinl sinte. It

cousisls of the impressious produced by the souwnds, which inprog-
gions nre kepi in the memory. Ouly when the porson wonbs to speck

becnuse of o stimulus, dees the lungunge ppernte. Speech produce
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tion will notl inke place, if the person does not want to  speak

cven if the stimulus is very siroug.

8. Langunpe is non-iustinctive.

¥hen oo baby is brought up swmoug wolves, combletely isola-
ted from humen beings, it will howl 1like them nud i@ will not be
oble 1o spesk the laongunge of his paronls. Bub if t?e saIe cIpeP-
rinent is applied to n little puppy, = very differeht resuld
comes ouls the little dog will not howl like = welfg it vwill baxrk
like other dogs. The &ifferénea is ccused by the differcuce found
in the neture of the child's lmngunge ond the dog's}"l&nguage??he
lzngunge of the humon boing must bo learned and is not instince =~
tiveli given ot ils birth, whilc the sounds mede byfthc dog ore
ingtinctive. They ore nlrendy put indo its mouth.th& very moment
it comes iunto the world., ?

Some pecple 2re of the opinion that lznguagé is instine -
iive beezuse of the prescuce of eries of poin, verhél zenifesin =
tions of Joy, interjections 2nd onomnotopncic words in the lornige-
unge. Bul these eries of poin znd verbzl manifcstations of joy
arepot memningful in lesguoge: they nre only an ovefflcw of ono -
tion. Interjeelicus, though they ere instinelive, ale ot the some

tine comvenbionsl nnd their sources cre nobursl souﬁés, while o©-

|

nozetopueic words are jusl creations of the humen minds in imite-
tion of the sounds. There sre languopes vhat do uol posses zny o-
nountopneic words.

9. Lawgunre cheuges constoutly.

In diseussing the charuzeleristics of langunge, we ennnot
|

-omit the fael thai langenge chonges constantly. 411 lopgunges

excepl the dend longunges, chunge conbinuously. ﬁllitheir clener
wenbs, Their sounds, iheir siruveture znd their‘vacuﬁulary,ehange
so continuvously, ithat it is sonctimes herd for us, éspcci&lly
when there are no writien records, Lo recoguize the}kiuship be-
tween two lopgmeges of ithe scme origin. %

Aecording to Brum, these chobges in langu&gé con bo ezuse

ed by en individusl spesker, socizl chznges in society, delibernie

lingvistic reforms or interculiural influences. { 33, P. 27-33 )

17. Longusse i vork.

Out of the 7 cherselerisiics mentioned in @Jrfcl‘s defi -
nition of longunge given before, we hnve not yet ﬁi%cusscd‘two of
thes. O2ue of these is thet longuege is overt. L&ngu@ge iz produ -
ced by the voeal apparafus in such o way bbat it coﬁes out of the
mouih 2nd can be cbserved =28 an seoustic mmnifestation.

11, _ ‘

Phe last charscierisiic of language thotwe will mention

ange is sequentizlly produced.




here is thet lengugge is scequentially produced. This meons - that
lapgunge is produced =os ¢ sequence of sounds. The hu...mn vocal op-
poratus nokes only cue sound ot o time. In proéueing o word or o
senbenee, o poreon produces ibe sounéds thnt mske up the word or

the sentceuce, one by one using the correct scquence.

From these chornctoristics we cmn sum up tkef:t lasgunge is
v set of hablites for orul produciion sud receplion, consisting of
o glructural system of symbol-coarrying voeal sc:smm,s,,j is ocomplete
in itgell, arbitrory, constonily chauging, humon, m*@luutary; 1O%-
iunetinctive, overt, seguentizlly produced =ud is }Sﬁécd %8 o Donhs
of comrunicetion nmoug bumsn beings. Now thet the iéj,cz:'. of leng -
ucge ig clear, we come to our unext gquestion : What ia o seceeoné
langusge?

C. Beeond longosgo. 1

we will &efixw the term “"secoud lungusge” :.s Yony lmaguage
that is learned after the molher tongue”. Thus, wo #ssweﬁ that a
person who wanbs to lewrn o second longunge hus :zlrc.%-:*.dy naslered
his mother tongnc. |

In this theeis we hove token Fuglish 2s zn cxnzple of o
seeond longuege. I the definiiion given =bove is adcepﬁsd, then

it is clear, thet English eun be o second languzge in Indonesin .
|

Hol ouly for the Menczdonese who gpesks Indonesisn ot honmo, but
nleo for the Jovouese, Modurese, Suudonese, Baliuese, cle. who

have different langnopges nos their mother tougues, Ez#glish ean be
bused on the given definiiion, o secoud longusge. Bowever, sonme
people prefer do enll Puglish o foreign longunge rzr.ﬁher than z
second longumnge beenuse of some political rousons. ?E‘ihis is  Just
suother term. Whatever tovm is used, it is clenr thot English in
Indbuesin is o foreisgn longunge thot is in genersl %:.:rhcc? aefter

the mastery of the mother tonguwe.
L%

it. Secoud longonge locrniug.

Hoving moede eleny in our ninds whet o sccoud lsngumege is
we uow comc to the discussion of sccond language learuing. ohis
enn best be done by giving o deseripiion of what = person zotunl-
ly docs when be lecrns his mother tengue and by eomporing this
with “the process of second lougunge lecruing ond by =so doing find
ing the differcuces botwesn ihe tmo processes.

4. Lezrping the mother bongue.

L clear descripiion Qf whai o person sctonlly doeg  when

he is lecrning his nother foungue, con be given by expleiuning the
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process of laongusge learning. Sinee o lougunge evenb involves
nauy differcut bronches of kuowledge, we ¢ouvld {olk of ﬁhe pricy B
chologienl, the physiologicsl, the linguistic znd other possible
processes of lungevege lenrning. However, it is sefficieni here
to discuss the physiologicnl process to show what is happening

in the brzin meehouism of the langusge leorner nud to diseuss in

relotion with this, the linguistice process teo deseribe the ling-
wigtic dcvelnpmant os the result of the physiolagicdl cdvance -
nent $het the lengunge learner bos made. ¥ith regarikto the phy-
gioclogienl process of langunge lecrning, we can fin@ mony éiffo-
rent theorics. For our purpose we will just follow ike fheory
found in one of I.K.I.P, Sonotc Dhermnts sleseil naﬁcs entitled
"Epiloque - The Lonrning of Louguages” {23, p. 6-12 ).

According to this theory, the child suys hié first word
cround the time of ifs first birthdoy. In the seccndﬁyear he be-
gins to learn the skill of undersizuding and speﬁkiﬁg.‘?his is
developed and porfected until the szge of-4. But before the child
can wndersizud or spesk, B must first form neurcnml%units in
B%s speech zach&ﬁisme

Hon hns o speech mechouism which is found in the domi -
nont hepisphere of his brein. In this specch mechounisn there exre
four seis of ucurouw pobierns: the sound mnits of woids‘amployed

when listening $o specch, the verbel uniis which én&bleé him fo
speak, the visuel uwnits which noke him 2blc o read,sznd the mo -
ununl enits uvsed in writing. P ceguire the obility of mnderstand
inLg, spezking, reading and writing.zon bhns to establish these
four neumrone vnils in his speech mechnnism, j

The forpotion of the sound wnuits is precedeh by the es-
teblishment of the concept wnits. Before the child cﬁn mder -
stond the word "boucke® for instanec, Bb musi first wndersiand
‘the concept of "honeka”. To be able to enderstnné o per%aiu COli=
gept unit, the ckild must noke o gemernlizaiion fron o number of
poriiculer expericncceg. If onc doy his mother bringsﬁhim o doll
cud soys “pounckny the child conuot yet understend the coneeps of

tho objeet shown: to him. For hinm the concept of "boigks" is au%§

restrieted to onc iype of doll, the once browghi o hinm by his
mother. But shen ot cmolher Uime his mother gives him o Fegro -
doll and colls this snlso "boneka", znd whon he sees his sister
ploying with o Juponess - éoll ond enlling it alsco “%on@kﬁ“, his
iden of "bongks"beoeoones clesrer, Aftcy severszl more pxperieﬁces
like this, groadunlly he beging to form the concopt uhit of ihe
sbjdet cnd to undersinnd lhe comeepl of ”bcncka".‘if%er he has
estbeblished the concept wnii of the paxticular‘cbjec&, e then
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forzs the sound unii of the'wnrd, 8o thet he con not only under-
zid Lhe cahe*pt of "boucke”, bul ecan nlso rémQMBEr the sound
of its word. In nddition to thig, he musi zlso csin bllsh oL Su-
tomntic c@nnecfiaﬁ between these two units; 80 thatyev&ry tine
¢ child hosnrs the sound "bemekn", he will relste ihis sowsd to
.8 corresponding douceyt,‘& person begius to unqcrgi :ndgwhen he

o
e
*

Jode
:nh

bos csioblished the genernl comeept wiits, their correspcndiug
sornid units, ond has formed zun zutomeiic commection between
thenm,

The next step is the formaiion of the verbal units.These
units will tell hin whot museles to use in produclhg o cericin
word. When the child hes done this, he is able to speo

It hos been mentioned thob cround the firatﬁbirthé?y the
child begins to produce communicative wbtiorcnces. Bﬁt before he
coi do this, he first lecins to understond and then to imitate
the speeeh of his envirsﬁment. Be firet lenrns 1o imitcte once
syllzble words, Caf. /m"w o Sradonlly the onc-syllzble ultorsn -
cos becone nono-gyllobie &n& he lenrns to produce ﬁhe scunds
/ ouma / end / pupe / using the suprosegmentel vhonenes of his
lnnguege. | |

The process of lenrning the sounds involves the process
of lecrning {o distinguish the phonemes. Then the ¢hild begins
to sponk, he dove not promcunce the worde zccurately nnd consis-
tently. He promownces / mom / or / mosm / instead of [ weken /,
He might pronounce /’nuxﬁg / instend of / puleg /3 /391%3 /  or
/ gleny / instend of / orng / o Bul graduslly , thrcﬁgh imitation
ond ”epetitlcu he learns Lo distinguish the phuuemcs of hig
lengucge. He con distinguish between / 1/ o /5y / ,3/ r/ , and
/v / |

The child docs not osnly improve his pr@nuﬁcﬁation ¢ bub
progress comes a2lso in potiern lezrniug. The mono-syl; :bic werds
beceme poly-syllubies / mom / is weplueed by / zooz / The oue
werd uwiterances are replaced by phinses ond ﬁeﬂt&ncpa. He soon
lenrus to produce simple subjoci-prediente sﬁmﬁemantb like [§§§5
magm /, / popo woswm /, clc. followed by the more compllc ited on-
es. He olso leoyus to produce gquesiions ond regquesits ond  lecrns
to distinguigh the subject from the object. Little% by 1litile
whilc he is s4ill lenrning new sounds, he nmokes pregress in his
zmestery of the strueture , wntlil finelly he hes learued =11 the
petterns of his lungunge. } |

Bat whiie he is 1earuing the patteruns nud sgnﬂd—ﬁystam,
the child docs not siop lesrnisg new words. ivery doy he  lesrns

new words ond increcses his voeabulzry. Fven after he hes lenrne
‘ \
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ed =1l the sounds and the streectures, he does uot Eteip learning

now words, ond koeps

From this description we cun scy then, thot Frigs is

buildiug his vocnbulory 4ill hoe dies.

. lenrning the mother lougut consists nmostly

of 10::1*1&113@: the voerbulary { 9,:5.3 ). %hen the chili!. is cld o=

nough to go Yo school, znd lenrns bis zother tonmpue 'w school,

{ which ¥rics hne in mindg whoen czpressing the above

gy A . - - "
ciement ) he need

ra

.
his longuonge

mentioncd
ot lezru the souunds mnd the sirecture of

My nore. ¥het be nesds is the ﬂyp';.;siou of hig vo-

enbulnry. I be stadies ITudonosingn gsrommer or sirue ture ob the

BV, o 8.H.F., it
bits, but rather to

Tewelly one

sut onn wndersinnd

gkills, thoro ave

-3 1
eiil
Eal £
i £

or wonding nnd writ
¢

h oro oigo

7 & - T
Hlighed. The for=abi

1s of reunding ond wriling. Fhon the chils

ending ond Lhe moovsl ou

is nol for the soke of forming ‘} ot bern-ha
nbinin o knowledge in lzuag,\mgc ..; viyeis

ie cougidered o huve lonrmed o lz;.;;gurga if
nd spenk i, Bul beyond these two  langunge
twe othor skills in langunge lemrning, the

heg come Lo nn nge
ing his longange 2,b%0 now seie of uonrone wu-
Toand in the apwch néehouisn,  Lhe viens
for writing, ore csine

o of thesc Lwo uniis, howover, cccurs only

witer the first two uniis, the sound wiits nud the v"rb' 1 unuits

have been - csioblishe

.
b
i

d.

2o L '.rm.w . socold Ioneungst.

Isn the cosge

son cgiebiishes cone

bl uuits te sponk,
#rile. This proocoss
the scecond loangunge

end nithoush the soc

the luugunge by producing ono- sydluobde wlberanccs 1ik

of cue leoyuing the notker tongue, the por-

cpt unites ond sownd wiits to \Ll....ﬁﬂur brud ,vor-

vigunl wuids Lo reod end monuel o wuits to

Lgo inbes plzee in the broin mechanism  of

lenrner, New seis of wnitls have to be formed

l.a

ond lungunge lenrner docs uot begin to spenk

\
o
bea
[+]
t7
o
=
P

L

who is lesrning iis mother fonpus, ved iho process 'fo uelt 4if-

o

lenruner hog Lo -lonryn new concoples, now scunds, now wor

L:m,wz'us. He nmusi fo

. . ~ N EAE A T TR 3
ankes seeond longunge lenruning very different from the

of the moiher tongue

or zuch from the lenruing process of the mother tcn*u; R The
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1 o now selb of lonkuoge hobiis. Tub whei
1

iz the feet thed the lemyuer is fiz.a r diffo-

rent condition, psychologicenlly, physioclogienlly, cu Ilarelly os
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TOCYLNE YRt gloond

hebids olrendy wreill

cussed nnder o sopnrate hending in the moxl purt of his chupicr.
\

-

1ly. The ¢hild lezrniug his f.zo‘t}*wr “i;msaua is

ibing Lo be filled with enucopis cnd iden
engunge lenrnor Lrings with hin r;oncap’ca rnd
en in bis brain,. This differoncc §wi11 bo dis

gsecond lragunges there is one L"*.w which is
|
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-

worth neting, viz. thot those who leorn more thon one longucges

in curly childhood, find the learning of loter odditicnnl long--—

&

ngee ensier, especinlly if these langunges zre porsllel with

[xd

she longusges mosbored iu childhood. The explunntion bohind thig
is thut the child who hoe studicd more theon ome lengusnge  will
unturally cnrry in his spoech mechanism o lorger varicty of
souudd cloments ond speech-units which will be of grenik help in
the formation of new speech—uniis whon lecrning o new langunge.

C. Probloms of secoud lupgunge lecrning.

is we hove mentioned beforce, the differones between the
process of lenruing the mother fongue mnd that of leoruiug o se-
coud &nnguoge ig couscd by the different conditions which the
lenrner is in. This diffevence couses lecraing prohﬁems, which,
Afor the suke of clarity, we will be distinguisbed in physieldgi-
octl, psycholegicnl, culiurzl ond linguistic problems.

1. Physioloziecsl problems,.

It bos becen snid enrlier in this ehapler thot the person
who lenrus o seeond languoge hos bto lonrn new seis of wuits. The

formniion of these uvuits do not preseut =ny difficuliies in  the

ense of the nutive longucge leosrner beenuse the dbrodn of the
child is s{ill plastic. Bubl with sceond longunge lenrnors the

formntion ¢f the speech wnils ihemselves con become o problem

siunce for the purposcs of lecruing langunges, the broin becomes

Seuct

stiff =fier the oge of niue . { 23,p.1
Hot cuily doeos the problen come from the new specch-units,
bul the old wdis of his mothor tongue cun olso heecome = hin -
dronee for the formation of now anits. The second langunge lenrn-
ey nlwnys tends to use the uuits of his mother taﬁgﬁe in henring
gpenking, rending, ond writing, Thus , iustecd of férming LOW 0=

nits, he tronsfors the vnits of his moiber Longue ie the oW

Ancther problenm is found in the speech orw&#sq The pro -
i%ctioﬁ of specch oxists , whenever the verbol wnit fells the
porson, whnt muscloes of his speech crgnus bhe must s ¢« iu order
to produce & corinin sound. Howoever, ithe muscles of the speech
orgeue of the sccoond longunge lenrner ore no longerias flexible
ng thot of the child lecrning his pothoer fongue.T 31 hove boen
wdjusted to the souuds of the nothoer bongue., so thu£ it ig Gif -
ficult for him 1o move the zmuscles of his voenl =p ﬁr&tus in =
wey differcnt from thoi uvsed iﬁ%ﬁﬁﬁ%i%ﬁﬁkﬁﬁﬁﬁlﬁﬂlﬁﬂiﬁi& whan
produeing the sounds of his mother tougue. The difficﬁlty ine-
eronsos whon phe sound to be produced in the new luﬁgu&ge does

not exizt in the molher bonguc.
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decording te Lodo, the valtes in The spoeeh ﬁech:nism ol
the musenlor hobits of the zpeech orgnuns hove boen ée deeply setb
5n the lonrner thot he tonds Lo iwansfor the whole éeund gystexn
of hig nntive longunge o thoe sccond lonkunge. Ho t?ausfcrs the
bhoucnmes, the nllophones, their distribution, the paiicrus of
gyllubles, of words, of scnlonces oud ovem the mc&mings, from
the molber tongme to the sccond lengunge. { 15, p. 14 )

2. Pavechological problems,.

Por the child oi home, the learuing of the mother tougue
ig o mothed of lecrning nboul life, o meous of goliiug what  he
wintg, o woy of suiisfying his curiosity. The child ie not cven
cwere thoet he is lecrning o langunge. fHe lecrus th&ilmﬁ@nuge unot
us ou oond in itself, bub ns o moons to come to on oond, 25 o wny
to gel hie basic nceds. |

The odali sccond lungunge lourucr locks thie psychologi-

cel urge. He dees nol ueced the now longunge Lo get his boeic
nedds. His mother tongue is cdegunie mnd conplole cncugh 4o scr-

d
ve him, He con lezrn nbeuwlb life throuwgh his mother iougue:he crl
vxpress his freliugs, desirvos, idess znd thoughis ﬁﬁrough the o~
g¢ of his motker touguc. ' , :
This fretor of motivaiion, no maiter how trivial it zmay
sgon, is vory imporiant in lengusge learning. & sirong motive -

tion iun longunge lecrning ie very bhelpful for fhe cchicvement

<
Yy
[N

is success. & perscn whe goes tc Americn withoul kunowing ony
¥uglish will lceurn the langunge nmore guickly ocad suécessfully
thasn & person who learns Yaglish ol the S.H.4, The ﬁctivmﬁieu of
the first -is very powexful: he has o groeat noed Lo know English
in order Lo cemmunicotbe with the poople oroend hin,?whcraa the
motiveiion of the second lesrner bo study Fuglish ig peThops on-
1y to pnss the finnl exnminniion. |

The next psychologiczl problez is the feet thet odull
second lungunge learper is very sclf-couseicus zud ﬁesﬁraineﬁ in
trying t& prodace the souuds of the unew lungunge. He is conti -
nuously pessessed with the iden thet he is deiung scﬁmthiug fanoy
rznd moving his mouth in an exngpgornted woy. Unloss ﬁc Chi  OVeT=

come this problez of self-conscicusuess oud restreind, he will
|

hove o groot difficuliy in mustering the now lmﬁgunya»

Zuother problex appesrs bgscouse the adult Gécoué langonge
lonruer is oo enger iu lecrning the ucw words of the second
longunge., He has the mislaken iden thei the 1na-uing ef = second
longunge is similnr to the lenruing of his mother %éngue, which
for the grecter pord counsists of voenbulnry @xp&ﬂsi@ﬁ. The learn-

ing of o sccond laugucge is chiefly the lemrning of iis sound
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sys nnd structure, while the 1 ruing of the worua is only

')

beidinry o the lenrning of the first twe longunge clemenbs.If

3“"'

¢ lecrner is too obseesed with the 1earn1n@ of %h@ new words
of the seceoud langunge, be will not coucentynic hlﬁ ndiention on
ihe obhor clemente ond will conscguently heve greut difficnliyin
pestering the lungnnge.

3. Culinral probloms.

Sinek heolds thal loangunge nnd eculiure ennnol be  seporo-

ted.{ 27,p.% }. Thig iz true if Lodo's definition of euliure ne
"woye of o people” { 16,p.110 ) is zecepled. The wiys of o ppople

ig best shown nnd cxpressdd Lhroarn longeage, sinee longunge is

the woy of spechking provailing in o given socicly. |A the other
houd, culiwre is closely reloted o Inmgmuge since coch longunge
ig ndjustcé to the culiure of the people. Longonge is the  nmost
typienl mid the most wepreseniztive clement of nny bulture. How
o corinin iden is oxpressed, how o curiein word or expr&ssiou is
used in o longunge , depends on the ewlture of the poople. There

fore, an wnderstounding of culiurce ie uecessury for on understand

ing of luugunge ond the sipdy of longunge ie not complete withe
cut o kuowledge of ihe culbursc.

Thiz boeonmes exnelly ouc of the prcbleﬁs cféschﬁﬁ long-
usge lecruing. Besides the individunl nnd 1inguis£id neenings
auguege olse conveys cuother kind of merudng which is not  less
important,viz. the culiural meuning. Stodents find the lenrning
of = sceond langunge often difficueltl beenuse they comnnot  grosp
the culturnl neanings nttﬁchcd to the lnuguoge.

Cultural problems do net preseut themmﬂlvesf’“ the cuse
of the child lenyning his untive lungucge, sinec thc child is in
the culinral fizid. He is leorniung in o sitention cf which  the
lengnonge ie o reflection of the {otnl Iife.Heither do theste proe
bloms ecccur in the cuse of the porson lesraing o s&cond langunge
in the ecoumutyy of iis origiﬁ. & Javouese boy whoe QPG”LE JLVRLESE
ot home lenrus both Fnglish ond Indonesion ce o saapn& LRENET o
But he will not hove pony cuwilurenl probloms with ragxrd to lndo-
nesicn, sineche is living in Indonesic. Howsver, Lhﬁs is not the
case with English. The learner will be faced with cultu el pro -

blezms which cnn beecome one of the serious lowruing prabl&ms iz

seeond lungunge lenruing.

The foet thet culburcl meonings existé in lnngange  and
thet these ecunltural seaniugs ore guite differcut frpm the culia-
rol mennings fouud in the mother lompue of the siv d@nts heg been
cfien neglecied in the tenching of sceound auguﬁgas} Tenchorsnre

|

ofton too obsessed with icnching their students the linguistic
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menrdngs of the now longunge , thoat L“ﬂy forgel the culiurnl
mennings. |

A. Idagristic probloems.,

The 1inguistic probleme in secomd lougunpe leorning  in-

1=

clude phounclogienl, structurnl ond voenbulary prablems znd they
consist of wnkts nnd patierns of the second 1.nguagé which arc
different from those of the mothor tonguz,.

Fhiech longvege units zud potterns will conetitube lenrn-
ing problems? Langunge is 2 set of habits. “hen an‘inﬁivi&ual
speoks Iudonesinu, his citention is focuscd on the oversll-menii-
ing of ihe nmessoge that he wants to convey. He does not think e
LY noIo whot sounds, words or siructures to usc. FefuMCﬁusciou@~
1y uwses them 211 ns = hoebit. Fheu he bries io s aPCuk Fuglish, he
tokes the same linguistie posture. He conecentratosg ¢n the noan -
thet he wonts to comwunicnte =ud irics to uge the a$glish long -
vage unils 2s o hehit. I he knows ﬁﬂglish well he will have uno
diffieunltics in doing this. But if he luows the foreign longunge
only particlly, he will be using his notive longuage hobits o
conplement the prrtinl Eunglish iong wge habite Lhat‘h rossesges
Should ihis tronsfor toko ploce, there will then b Arouefored
unils ond potlerns of Indenesiza fouctioning sntlsfactcrilv in
Fuglish , bul other trausfered uniis ond potierns udt functioning
thus: thesc constiiubc the lecrning probloas,

To knew these lcoruing problons, we nesd to hove & stroc-
burnl undersionding of 1@&5 wge. By moking o eysic m&iie linguis-
tic comporison beiweon bolh 1o gusie struetuares, Wﬂ‘}ﬂﬁ predict
and deseribe the lemrning problexs from the differc ?b»g that oe-
cur. %o cum prediet whethor the problem will o o '”00£u1L10h
rrobleom or one of preoduciion. If it is = problem of k rometicnl
gbructure we con sinle, for cxsmmple, thai ihe prohleu which oo-
curs is coused by = difference in form, nenning or mlstributien,

or « combinction of them. Or we con nlsc goy thot 1&‘1u oopro -

Blon enused by loek of o porellel form or foature 1h‘1ndunc51au.
If it ie o problem on the segmountel phonomss we onn s wy thet,for

exenmple, the iniltizl scund in "ghow” boeomes o grﬂblﬁm gound for
Indbnesion students becnuse this porticulor sound 1s uol found
in our languange. O cgein thet the initinl sound in pmt’ is gif
ficull sinec in Indouesian,the "p* is ue "epi“utc&. Aeccording
ndo, o lesrning problem oceurs wheme the native langunge of
the student ond the inrget loongunge differ stracturaliy. On  thh

octher hobd, where the two lungenges de nof differ stracturnlily ,

e

there is uo purticuler lenyning problem. ( 15,p.17 )




17

From the chove discussion we cnn uu&urstmn‘§, why sta -
dents complnin thot secend lmngunge lecruing is extﬁcmaly aiffi-
calt. 211 the problems discussed ubove, physi&l@gic&l, psycholo-
giezl o evlturel o well ne linguisiic, meke the ncéuisiticn of
the spocch hobéls necessory in longunge lenruing hg#d ud the
lezening of o sceoud longunge neeordingly difficuli. Unless the
langunge foencher kuows how Lo teckle this problen in the right
woy, the lenrning and tenching of o second lungunge will dbecome
& millstone for boih students =nd tenchors. Therefore, the fol-
lowing chaplers will diseuss how this problen cou be solved, by
presenting soxe principles of gecoud langeage ftenching derived
from ithe theory of langunge and sscond langunge laa#ning Propo -
sed in thie chnpier. And since the freter of objectives ie & de-
eisive fnetor in o seeond langungo tenching mctivitj, we will

discwss this firel in the next chapior.




CHAPTER IIX |
BJECTIVES OF TEACHING EKGLISH AS &4 SECOND LaNGUAGE

In the preceding chopler we hove soid thatjthc frotor
of objectives is o deeisive faocior in second lamguaéa tenching,
However, moany toochors do nod renlize this. They °ré uet  awnre
that there zre such thiugs ns objectives in tenching o sceond
languoge. Beezuse of thig fact and beeocuse we belicve that o
right hncwle&ge of the cbjeetives is one of the imperiant requi-
sites for = sutigfreicry resulit in second lzugunge taachihg, TT
consider il important to spend this chaopter on the discussion of
the objeclives of teaching Tuplish as 2 secunﬁ‘lﬂngu%ge before
storting witkh the discussion of methods, materico 8, &ests, ele.

I. The nced of seliing up rud defining the objcctives.

Een is @ifferont from o w'"'}.s. Anizels do nol nceéd itosect
up objeclives, They nre inevitobly foreed io move sawﬁrﬂs ihe
s &

8 pur ive; he does not bose his netions con imsiinéts zlonc,
hr~ on intclligence ond 2 will which cunble him té sct up obe
Jeetives nnd judge thom iﬂtalligeutly. Begnnse of ihlv, in 21l

&}

[9€)
=3

R

i

| -
cir instinets will lecd them. Bub pen is differefnt. He

his netiens , mnn should seb up his objeetives. And since chjec-

tives imply gosls, therefors, by ithe objeetives of téﬂehi?v Enge-

lish wo mean the gosl, the cim or the purpose of Lv“chihg Eng-
1lish. ‘
we heve mentioned thal beenuse non is purpssivc and  hes

an iutelligence and o will, he needs to set wup objecﬁivcs. Bai
this is only one of the prinory rensons. Another remson why pon

weds Lo set vp his objectived is the fzet thot o ciearly stoicd
nnd well-go fined one will help hinm systemalize his zctieus snd
28 o resull of this, give hin o saiiefzetory rﬁsalt.‘Besiﬁes’
this, i% will zlso help hin moke the right choices: ga do whet
he should do omud to iguor whet is uol necesscry.in éhor%, it
will help hin dirveet his offorts to the purdiculszy us to he
neecouplished. :
In tecehing o seeond langunge, séttiug-up ané defining

the objectives is of prinmsry considerciion ond should do donc bow

fore deciding what zmotheds to use oond whoet mntericle to choose,

The methods nud tochugues of ionehing, the meterinls o be used,
even the kind of exnminction to be given depend for the greater
el ek the objcetives of the lungunge progrom. If we kuow whoi

the gbjoetives of tenching Fnglish of Lhe S.M.4. QTT, wWe con




lock for the devices znd means 15 azchieve them. We

whi:t metericls to wee nnd whal melhods te choose, ¥e cnn

con think of
also

|
deeide on whot kind of tenchers to employ ond whal kind of

treining will be most switoble for ikem. We can decide how nony

hours we need for the wholc coursc, how mony we will give in the

first, second ond third yeor.
objectives set up whoel fo uzamine ond whet kind of

to give.

Pinally, we con olso know from the

exominstion

The setiing up of objeclives of o secoud lungunge teach-

ing progrom is not completely independent of the philosophy of

Lo I )

‘.\-

need of the country ond the religious aspirciions o
Besides this, other frotors ns politien
very ofien o

of seconé lnugunge teseching.

Aftexr seltin uwp the objeectives the

next sie

ducntion held. In general it ez be szié , thet on cethentie

hilesophy of educniion should toke threc things into considorne

;ion: the tolel personcl development of the 1 arncr@ the socinl
a

£ the.lecrner.

and socizl ones hove

rreat influence in the setting wp of tﬁe shicetives

»

ep is to de -

fine thex znd o work ihem ouml fo the smnllesit deinil, becnuse
the success of o feoching progrom depends porily on clear and

exeet objectives. It is therefore not sdogunte to sinte thai the

objective of the English coursc is o genernl mestery of Fuglish.

It should be further defincd. Whot mostery of Fnglish are the

atudenis cxpected to asechieve? The orzl or the writtbn

zegtery?

That level should they veneh 7 It is likewise nol euough to say'

ithut the objeetive of the English course is to zeguire the skill

of writing in Fnglish. Por whot wriling ekill is zecnt ? The ba-

gic writing skill or the writing sEill which prodﬁcﬁs the abili-

1y to write cremiively 7

®

Setiing up zud defining the objectives of the sceond

languoge benching progran is usunlly the work of those in charge

of building the curriculum. But it is the dutly of ihe clossroom

teccher to work out these objcetives.

in such oo woy that the dcocher mows whot to do in

They should be worked out

%very English

clngs thot he conducts. Fe dovs not come to elass just "to fill

the timetable® or “lo pess the tize”, bul he will come with 42

definite purposc. He will know excetly whot to do in the first

ten minutes or in the
nutcs given to him to leneh BEuglish. Thig preosuppoes
1. worked oul the gonern

the moterinl he ig gpoiug to teceh zecording to The

ogtb fiftcen minulbos of the fourly-£five ni-

ee thoi he

objeetives set up nnud hug crranged

nuzber of pe-

riods given. I the objeeiive of the English course is the zns -

tery of roending texibecks of techuolopy in Euglish,

the Leacher




should kuow whol othor skilies ore invelved in this pbjcctiva.ﬂe-
pending on his oublook and nttitude townrds sceond iangumge
tchching he should cuswer thuse guestioms: What ether ebjeetives
ore invelved in this big objeetive 7 ¥hal skills should b
Lought 7 How should they be toughi 7 In what ordexr T Thel kind

¢f voezbulary should the students kuow ? Is it necesseyy Lo

lteach the struclure 8ud the sound systex ? If i% is , whot ztruve-

turnl pntterns should be tought ? Should the sound sysion be

"y

trought as accurately os possible or ss ¥ichnel Yest in his nr -
ticle "Foetual ¥nglish® { 29,p.122 ) suggesied, should promwan =
os

on be imuaght ng 1itdlc possible T In whni order  should
they be toughlt ? Fow should he loenie 211 these in ihe number of

periods given ?

iI. The objeectives of benching ZEnglish 2.8 o sccoud longnnge.
Basing own observalions on the chorncieristies of

longucge mentioned in the preceding chepler, espcciﬁlly on the
firet ithree of these characleristics, viz. thot language is =
structurcl sysiem of symbol-corrying veecl sounds, ﬁhat longunge

s o communiention sysiem nud thot longucge is o seﬁ of white
for ornl production wmnd veeepiion, we cun suy thot ﬁhe ohjoeekives
of tcuehing o sceond losgusge is bo trnin the studcéts to negui-
ro the obility to wse the longunge clements - seun&?eystem, grom
meticnl structure ond voenbulury - ce oé sei of habﬂts for oral
production znd roceplion in free communiestion situstious. This
w11l be furiher cxplodsned in the following part uﬁddr the head -
ings of short-ronge and long-ronge objechives,

Ao Thori-runge objiecctives.

This involves the mostery of ihe busic elosents ol
skills of English.

. The magtery of the boeie clemente of Engligh.

i

In the celuzl proctice of lmngunge lecruing %ha breic e-
lements- the sounﬁ‘syst@m, structure ond voenbulary & nre lenryn-
ed simnltancously. The division given here iz culy done for the
sukcﬁof elority ond cnse of discussion. |

e The mastory of the besic sound sysiom.

The mastery cf the eound systen is accawéing}to Fries,
the reeogniticn of the distinetive sounds thoat cccur in the ze-
tunl speech of noiive speskers of Euglish, and tha_abcuratc Pro~-
duction of thesc scunde so thoi they enn be recopndized by nobive

English speskers. { 9,p.14 ). %o ore therefore speaking of pho -

nenes ond their nllorzhonic roclizations. Thus the studeonds




should be uble {o distinguish sounds which nre phonenic ond
souﬂﬁs which cre nob phonemic in Buglish, not ouly %ﬁ the recog-
uition level, but ss@acially oz the production levci, Since the
wEtizote gocl ie the neeurnt ¢ produciion of the sbun&s.

The obility Lo produce the sounds accurmtely iavolves
the nbility to produce the scgmontnl sounds ond the%combinations

of scuuds s found in words, phrasces and senbonecs. The lest pro-

supposes that the studenis know how to wsc the correet intonction

slress, rhyibs ond Jusclure.
The musiery of the begie sownd system of English is in

the first ploce the phomemic countrol both on the recognblion 2nd
on the preduction level, of 211 the sounds in Znglish, Phonetic

tecuracey, though desirndble is not yot LEeCosSaTY,

b. The mesiery of dhe busie sireeture.

Lado defines siracturce os the orrangement of worés into
sentences cnd of ports of words inde words. ( 15,p.142 ) Hosbery
of the siructure of fnglish is the 2bility to arrange correctly
worde into senicnccs ond parts of words inubo words.i&cccrdiﬁg to
Frice, it is ncoking nulomntic the use of ithe deviccé of nrronge-
neut of forms ( 9,p.2 ).

Unglish hns ils own wny of siguclling liugufstic medning
through {he corrcet orrangement of forms. ?hereforc}the point 4in

Leaching structere is to Urain the studenis 0 rocoguize and

2]
[y
1
h

te produce the putierns of arrompoment of form
Frics oxpresscs, “ o meke culomabic the essentizl fo
vrrongencnt of forms and function words ¥ { 9,p.%4 )L

Iz the euse of o musbory of the basic structure of FEnge
lish, therc skould be = selecction of the putierus. F&ies IRYS
th ot for the produclion level the pabicrus bought sheuld need
iwo erileriz { 9,p.3% ). The first eritcrion is ruugﬁ of ngeful-
nessy petieris which nre widely used should be yrcfajea {o pot -
terue which ore rorely ueed. The seeond oriterion 's%rcgnl:rity
of form. I ihere sre two pubterus or two woys of exbressiﬁg a
cerinin thing then the most regular onc should be chﬁsc&, s om
cxrmple we con boke the forn of the verdh "o dr¢am“¢§It has  the
preterite nnd the ponst porticiple “"dreomed™ or “dreu&t".:?a meet
the lost eriferion the form "drocmed” should be pref%rcd.?or the
recognition lével the poilerus chosen shohdd be those whieh hove

the most frgucncy of ococurence.

¢. The zmastery of the besic voenbulary.

By voecubulapy we nean the words of the langusnge counsider-—
cd ng lexiexl umils stlached to the eunlivrnl menninge of = speceh '
commonity. E&&si’;ery of the vocnbulaory of English ig the obility

o




to grosp iloxicnl wnits < words, phrases and 1L10muulc gxpres -~

siong - in Fnglish, in lheir correct meaniugs, nnd prcﬂucing

i

them in the same woy. This involves the s nbility to s"“ the dis =
tinclive characioristics of the situction in which iho unid is
put. It nleo presupposes thet lhe sindents kuow somc thing obout

.

Eig aliure, zboul the moy Buglish peodlc thlrwg tulk ohd
|

&
~et, beenuse = unii can have o different meaning in o different

culixu
The voenbulary thol we cousider baosie includes those e
zite which are weed in the carlier sboges of learning Znglish

und which con beeome the busis for o widger vocobulary oxXpuousion
in the loter sioges.Fries holds thot Lhis voen sbulory should con-
sist chiefly of the fodlowing vocszbulsn ry itoms 3 fuﬁctio& words
subsiituic words ond words with negetive sud offirsaiive distri-

bulicn. The eontent words shoulad inelude those items thot nre

1

:ot in the immediate onvircument in which the lwu“"age is Dbeing

¥

iemrucd. This voecbulory could thon be expended to th guieral
crens of experience and in o later sizge to the speeinl nresp of
xpericuce cousisting of {ypicnl voctbulery itowms of the speecizl

fields in which the studenis will bo zetive. { 9,p.44-51 )

R

2. ¥Yastery of the bzeic skills of Znzlish.

fhcre ore four busic skills in lengunge lenrniug, nursl-
comprohonsion, spenking, recding and writing., They e enlled
bosic skills beenuge they form the bosiz for the lﬁarxl*g of owy
cther skill in longuege learning. However, the mesitc ry of {hese
skills presupposcs thot the students huve mogtered | pc wigie e-
lements of lougunge , the bagie sound system, strustvre and vo-
cnbul

B. The mostery of the basie skill of aural—cbmprehcnsion—
zhat is the busic skill of zurnl-comprehension or unéor-
standing ? This gquestion cun be suswerced in oo iu&irécﬁ woy by
gnying thotl there iz on wnderstunding when there is ﬁ Lroper ro-
cetion or respouse bo the sigucl. |
Languoge has o dyndic noeturz. It tokes fwo pﬁrtics o o=
percie. ¥hon one purly produces o signcl, he muuble to clicid n
spouse from the sceend puriy. FThen the second pnrly gives o
propoer reaclion becsuse of the grosp of the o Lss“<c, WC efdn B
thot there is wndersionding. HAowever, it shomld be L'l F131 into
coungidernation Lhal o proper renotion docs unol ouly ﬂ"*“nq o the
‘anabr=L"nalnL of the liuguistic symbols. Sometinmes, yl%ho-gh the
linguistic syumbols hove been wudersbood yoi of uthcr% netors
1ik dlffcrehcc of emdlbiocus, utiitude, philosophy, e%c. the o -

cetion given might noil be ns cxpected.
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To uuderstand is o have o grosp of all L”"Ul“”“nﬁﬁ of

lnnguoge os nn integrated whole. I presapposces th:.:'ﬁ; the students

systen, siructure ond voccbuloxy
- .

whele. However, Just

n @gifference in the magliery of the vccwhﬂ_mrv bod
a

heve grosped the bosic sound
wud ey wuse them togother as on integrniod

g there iz

n

Lwesn the clemeninry student and ibe sdvanced oue, chre ig alée
nogprend of proérz:ss in wederstonding., The ““Dﬂ’“l‘&‘b :zﬁdi # in  the
first your of Fuglish lcarning is different from that in the
third yeor,

-

Y. The mastery of Lhe bogic skil 1 of spend iag.

Tho seccnd Dbosic skill of 2 isngnage lonrniug - ig Lhe bosic
gkill of spouking. Spenking is the ornl s.pplic::.tien;cf the long-

unge clemente. In m;d:srst‘..zd_uu the student should 'be able te

grasp the lungeege eleomenis os on integroted whole. 1But in speck-

ing ne should unet only bo able to ¢o this, he J.cfé also be sble
Lo produce them ns on inlegroted whele. Since longa '; 2 is o

oY

senus of communicuiion znd thevefore specking has the purpose to
comnunicnie ideas, it clso iuvolves the omgnn ta_o% of the i~
dens to be communicntoed to the henrer. Thisz comaw ic%:i.iozz of i-
dens should be deme in o free commumicobion situcliou. Therefore
the objective of teoching spenking is to troin the s%l. denis 1o

i

bove the o2bility $o commumicnte their ideus in o fruc« communicne

tion situntion, using the longuwr e clements they hove alvendy
lenyned.
Compnred with tho skill of undersinuding, syc:zm.ng is

for more diffieult, since production is nlwnys more !cufficult

-

thon recogniticon. & person who can cosily wadersiz: é o book ox
nopoen, conngt ~lways widde o beok or o pooen hims:z}_fi. In the
ST WY, & porson otn easily uwnderslond o cericisn word or sen -
bence without being aoble o use it in his owu spoceh. "

- As the loengucge clements, so zre understouding nng
specking lenrned simalticuncously in the nelunl procesk of loug -
uitge lesrniug. Practiee in undersicuding will counbribuic to  the
developnent of specking and, on the other hond, the nbilily  ito
spenk nleo helps one o iucrense onc's wndersionding. The divi -

s

gion given here is ounly doune for the sake of clurityl in discuss-

c. The mustery of the basic skill of rending,

Ledo defince reuding in o foreign longunge nE grosping
meaning in the longunge throegh its writien repvreseniztion (15,
5.22% ). This conuclt be done withoul om oxnd mustory of the
lungunge.

Longuoge is primepily specch. To undersiznd longunge is
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Lo grosp the mesgstge os coubnined in the sirean of speech utter-
ed by on individunl., Reading nlso o kind of wderstonding, how

m
{n
12
62}
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e
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foin
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o
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ever nol bhat of uﬂderchAéld& the zo
T

ihe grophic symbols which ropresent this sivens of épe"ch It ig
therefore more difficuli 2nd pres uppeses ihe zxcuuwg cf the opnl
skills. |
Fries stys thol unless one hus mzstered the
the new lungucge =8 o seit of hobits for orel produc ﬂ
ception, the process of rondi ing beeowes o proccss sf lcoring for
word cquivelents in the antive longuzgze. { 9,p.6 ) ﬁhiz is com -
s
the s vubols row

p!
is to grosp the menning of whoet he rends ih rough b

rrosenting the words and the wuy of arvangenennt of {he words .
“hen ho dooes iot megber thesc olemenis of longusge b irics to
fingd .Joshcr wiy we grasp the menning. The ensicsd wiy of doing
this ic o wse the hubits of kis nobher tongue. Thueg he ouly
Lrivs o get the menuning by using the precessos nnd yecnbuloryof

bis own languogc.

3

here is anoihor definition of rendin i thal soys that

reoding is  ibe net of ithinking wuder the stizmulus of writien or

printed symbeols. fecordiug to ihis dbf nition, vending shouldnim

to meke one thimk, oud therefore, the teaching of rendiug should

£ 1. -

wige moke the situdents cequire the abilily 4o think $nﬁ to grosp
the astunding of the lungange through its written ro PICE

de. The magtery of the bugic sikill of writing

itatieon,

~—4——4ea—4

The fourth busic skill is the dasic skill of writing.

This is not the sazme sos crective writing., The skill Qf erentive
P .|
wriiing 1 more sdvanoed gkill in louguoge lenrning.

Fhat is ithen meznt by the basie skill of writing ?ladeots
5

1N A 4
¢ GHhi

[t

definition of wriling will dYe o very good answor

GUSE-

tion. Adccordiug to him, writing o forcign sngenge is the abili-
3.

the languoge ond its geophic representotion : productive~

1y in ordinnry writing situntions. ( 15,5.248 ). Thowefore, ikb

ty o use

objeciive of ienching tho busic skill of writing is to troin the
wdents o hove the wbility {e produce the lupguzge which he

hos plrecdy mnstered orzlly, in ils written form., If in rocding

™

he is irnined (o rocogmize wriiten Lnglish, in writiig hoe is
tought to produce it. Sinec recegniiion comes before production,
reoding should be mesbered first before sioriing wiih writing.

Be Loug-runge objeciives,

Of the mony possidle leng-ronge ohjoctives twe of them

zerk out in izmporiance with regord o longunge lenrning. The




rory nppre -

1. The sticiucent of o cualdural insicshi,

To hame o culturel insight is lo have cn understonding

mud sympoihy for the culbure of ihe people whose longunge we ore
gtudying. It is ic upprecinte their woy of 1ife zud to shew our

-

in
cpprecintion through onr wililede townrds th cir culiure. To hove
nn insight iuieo someihing is wore thun just Lo bhove o knowledge
=

of it, iu anthropolegisi moy kuow much of ihe Rugligh Cultur» s

The eticinument of o culiursl iusight should bo get o
cug of the gonls 1o be sehieved in tho loug-runge o&j ctives, As
we have menbioned beforéd , langunge nud culture wovl together

{ 27,9.3 ). The refore, an wndersinnding of Yuplish nocds nn  un-
dersteading of English culdure.
In o witernnce there zre Vhree kinds of meruings sitache
vd, the liuguistiic, culiurnl cnd iundividunl ﬁaa&ingi The indivi-

iunl menpding depends upon the individuzl spocker, his belief,hig

vititude, his cherneler, his cumotious sud thoughis ot o norticu-
lor Pizme, Just is hunon cheructer is &ifficuli to sﬂuﬁy, S0 is

the individunl menndsng. Bt the linguisiie ond enltural meoning

i 2nd should be studied if o persen wonis io understond +he
witlerouce,. regychologlels zud culbropologists mighi siudy this |
infividual meoning but 1Y doss pot belomg to the ficld of
longunge tenchers. Thail shewld be the concern of langunge tench-

cre and longuoge leawrners ore the linguistic and the euvltural |

senpings. The liugeistic menning cun be otizined by [the mastery

of the clements ond skilis of lnngucge. To atiain ithe culturs !
zecuing we should stbudy und wpprecinie the euliure of the people.
dush ws lungunges nre different, so loo wre culiures,
Every group hos its own woy of thinking and of doiuy things
which fie different from thot of suothex » greup with onother eunl~
turel bockground. Thoy have alsgo their own woy of spoeohing , of

- - 2

expressing their thoughls and of compuunicenting their idons to o~
nother person. An Duglishnon who is thanked for his sorvices .
will usuclly give ou answer like, "Tou re welcome.”| or "Doh'i

nenbion 11" or PIt’s «ll zighi” or scezething else: but he wild ‘

is something

o0

nevey woent to *Hhzids Lhe person back?. Hewever, this

commen in the Indonesisn culluvre. I zu Indonesica ig bhonked
for scmething he hne done, 1t will bo anotural for hin to gszy “Te

o Aungiher exsmple ig the bypicel Indon: osien
i In -

change

K N

“ginn koret” which hos often irvitnted Festorners comin

2]
©
%

~
[

-

donesin for %hc first tizme. Tfforts hove hecn mnde t

[




thig tredition. However, bthe resulit is nol very sz
gipec it lies in the Indoucsion eultursl frodiition
siowly cué eclmly ond uot to be iu o hurry. Thoir

rother “Slowly buil surely" thon "Fime is money”. T
who cxperienecs this for the first time will Be ir
Indouesinn will thiunk thet Englishmen ore clwoys i
the Englishann cné the Indonesinn hzve neted corre
te itheir own cultural trcditions. Buit if thoy wont
such other fully, they hove to study coch other's

itry to mdjnsl thomselves to the situation. Tuless

widersinud ond oppreecinte each othert's enlivre, th

26

bisfociory »

toc do thiungs
siogon is xaws
he Huglishoon
ritnted ocnd the
i o hurry.Both
ctly cecording

1o wndersiong

euliare ond
vhey try ie
ere will Do,

us
{ 164p.5 ).

¥e have menlicned bthol for cullurszl ineigh

ing Lede's expression, "misinicrpreloiions ~eross cultures”
| _

L; o knowledge

or on understonding of the eculinre does nol suffice. IT we wont
|
to meke the longunge more thon just on cdequetbe menus of commm -

niention we should slso huve sympoi!

the culiure, cud cxpress this through our sititude

Beoplesls moy of 1ife. Iu our lost exaumple therc of

i

¢

iginterpreointion nceposs culiures if one only know
cther is doing witheoul hoving sympothy for it. 3ut
1ishnan not only
asrprecicic it
then ho will not

it he will rother zdopt himself to it. In the some

133 os gne of the Indouesinn culiurs

4]

donecsinn cnn cormunienic fully in Euglish when he

on insight inte its emltuwre. Therefore, misintorpr

eress cultures enn be elimimated if in teaching T

the objectives set up is to teach the students to
sight inte Fnglish eulture.

2. The asateimment of o literory

Wy with cud npp:

rderstonds the Indonesisn “djom )

feel irritoted ond iustend of ivys

”
et

opprecintid

of
Légnrds these
»n ekill be
whet dhe iIs

if the

recintion

o
]
Fng -
corel” but nl-
troditions
ing Lo change
way, the In -
tries to hove

ctotions Dl

riish, oue of

neguire on in-

Dlie

The second long-ronge objective
go-

ig the =tis

7
i
s

ninment of

liternyy apprecintion: Lo zeguire the 2bility to understnnd ond
enjoy the literaturc of the people. Bul what is the inporitcnce

of podiing litornry wppreciction os onc of the Iy

r-Punge objec-

tives Lo be sehieved in sceound languvoge teoching 7 %hy ig it uce
cessnyy thot advoueced sindents shonld uuderstond ond cujoy  the

iternture of the people whose lengunge they ore

L

P

>

Ladying

nim

Becrnuse, os we hove monbiounced in Choplor IT , loungumge
prizarily serves os & meons of communicantion, the primory

therefore of stmdying o lungesge is to neguire the

¢ it ©os o neous of communiention. The process of

‘does nol only depend upon the ecede, ithoat is, upon

ih

Lo

conmuniontion

obility

R
i

e urbitrary




27

precyranged sot of sigunls, bul it olso dopends 65 the enceder,
{ the person who performs the vrocess of encoding ) nnd o the
deecoder { ihe porson whe reeeives the cucoding } { 10,p.374 )The
more choroeloristies and interests the encoder znd the decodor
share, the better the yrﬁecss of communiention is. In the ense
of the ntizinzent of culburzl jusight, our zin is‘esséﬁtially‘ta
bring the lenwner cloacr.to the people whose langunge he is stu-
é¥ing by having him shorce the same cultural interests. In our se-
coud long-range cbjcctive now we oilexnpt to bring the longuage
lenrucr both closer {o the culiunrzl field, which is so speeizlly
found in its literature ireosures, ns well os closer to the une

speaker with his own understonding ond oppreeintion of the 1itg-

roture of his languoge. In the loter stuges of languspe learuing
cops . .
therefore the zpprecistiion of litcroturce serves this double pur-

DOSC.

The objectives discussed in this choplor hove mede it
clecr what zre to be zceomplished in second 1&&@u&g¢ locrningnnd
tezching. And hoving known what our fosk is in secwjiﬂ lnugunge
tenehing, we now come to the discussion of the methods o achip-

¥e the objectives.




CEAPTER IV .
THE LINGUISTIC METEOD A¥D TYACHING ¥NCLISE A% A SECOND LANOUAGE

Objeetives o be useful should be eomplenmcnfed with suit-
2ble menns and devieess to atizin them. In second languoge toach-
ing the most imporiout devices ore the methods, which zre trect-
¢d in this chapier ond the moterinls which will be irected in
Chepter V.

¥ith regord lo methods there are different opinions sad
points of view, Scme touchers ndhere 10 ome portienlor meihod %
like for exanmple, the diveci method, the trmnsiaiion ucthed, the

ral opproceh, ole. Clhers have the opinien that ony methed  is
21id nnd secepbable if it enn nchieve the objeetives in the most

efficicut way. According to Kelson Brooks, nlmest any method i

)

&

netificble i it is humnne, deoes not require too much bime 2nd
cffori aud remoine foithful to the ebjectives { 5,plld40 ). ¥ory

Fiuocchizre soys thot any zoethod or combinntion of methods which
will produce rosulis with the pupils in the porticclicr elssses
is the right zmethod { 8,p.115 ).
Althongh we adait the trutk of the two logi | nentioned
statonente, yol to give elecr-cut principles of secoud langunge
tvenching it will be good to present omne mothed hoere | ihot we con-
-icaer to be in cecord with the objectives deseribed |in Chepter
I1Y znd wilth the lingeistic point of vicw which this werls. tokes

zg ils bosic prineiple.

T. whed ig the linseistic mothod ?

In order to noke it more in zecordunce with the bosie
principle underiging ibhis work, we will call the mothed thot we

weul to propose, the "linguistic method® . Bul ac‘uuﬁlly it ecan
be ezlled by muny other nomes, the orsl approcch, ﬂ%e potlern -

Wz;ci.:r. e noctkod, the methed, the nodern method, the scienti-

fic method, the orsl-curcl opprocch, the sudio-lingunl npproceh,

ota. : .

whet is this liugeistic moethod ? The moast inporitont cho-
rzeteristic of this wethc& ig thet it is besed ou th‘.e"scienee of
linkuistics ané its 4} wm‘y concerning langunge and secoud long -
ange lenruning, which hosg beou denli with in Choptor IT.

Ag kmg e is primorily spoken and writing bub o graphie

2

TOPrLse iation the :reol, so undersionding ond specking shonld bd
tought first, renfing ond writing being kept 1o o Iloter stzge.

Thig implies thel lecrning o rend bofore kuowing how to wnder -
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stond nnd sperk is inefficient. Iodo enlls this kind of rending
"deeiphering®. e holds thoti even when the gozl is only ito resnd
il should be through speecch , sinec if the student bos mostered
e busic constructions of the lamgunge orslly, he leon expond his
reading enpoeity to o higher lovel of nchiovemoni thon i © he
sticks to deciphering sexipt { 14,3.50 ). Boeouse vriting i =
reprosenintion of speech, written louguemge should therefore be
besed on the spoken onc. \
Prics soys ihatl o person hue lecrned o foreign langunge
if within 2 limited vo ohulory he exn wnfersiznd ond produce the
sound sysiem and make the structurnl dovices motters of soutopne
tie hobits { 9,p.3 ). This meons thet in ieochiug o sceond lmng-
unge the tencher should leneh the sound systcm for use ond esice
bilish the pnlioerns ms hebits through paticrn proetice. It slso
inplies thut second longvoge leorning is ehicfly o motter of cee
teblishing new sels of langunge habits, which mre formed through
proctice, rother then giving informntion nbowd thoe lnngunge . Cop-
uneliuvs, for cxuaple, is of the opinien thot 75 4 of | clzss time

should be dovobed Lo preciice znd ne more thun 25 % to explons -

tion und eomuentary { 6,p.27 }. Since hebits ocre ﬁa?uire& glowly
the teoching of thoe patlicrus should be graded. Tho ?tatemﬂnt £l

so. iuplics thel in tezching o seeond lingunge the stvess shenld

e pal ou pablern pruetice rother thau on voesbulury cxpousion .

The linguistie method mokes 21lso use of ihe findings of

Hiunguistics to find ovi the uniis znd pottorns of ﬁ%w szceond
longenge which coustitude lenrniug problens for ihe\laﬂguage

corner. It is bosed on oo structurnl comporison betﬁaen the loag
wge systems of the tnrget lunguoge osd the mother #omgn . By
covpering the two lungunge sysiems strueturslly, Lh# strotursl
differences will become opporent cnd the learning pﬁmhimms LOCOT-

Hodern linguiste held thot culiure is iunsepcrzble  from

longunge and thet teonehing o second longumge includes lherefore,
tenching the studenia to buve an attitude of idenitificotion with
cr gympothetie wnderstanding of the people who speck the langunge.
In short we cmn soy ithet the mothod proposed here is bo-
sed ou the seicnce of modern linguisiies nnd its thdory concer -
ning longuege and longuesge lecruiung withowl ueglecting the psy -
chclogicel fuolors imvelved in longuoge learning. In the unoxt
porl of ihis chopler we will see how this gethed oniy be mnde con-
creve for tenehing purposes in the elnssroon,

~

1%, Ceneretization of the linguisiie method.




£. Teaching the sound svstem.

Since loanguage is primorily spokon, the soutd system of
& longunge should be tought for use in specking  and listening.
This kiné of use of the socund systen is ecllcd " pronvncintion

{ 14,p.70 ). Boczuge of the foet thoi promuncinction hes 4o be

lenrned, =ll laugucge tenching iuvolves the tenching of prouun -
cintion. However, it should be unoted, thuai pronunci%ticu is hor-
der e moster for odelts thon for children. This m1£&s thet
whoere wncouscious imiintion is odequgie for yeuﬂgerétudcnts,sye-
cific guidoico ond couscious nworencss of probloms &igﬁt be nee-
~cessary for older siwdente. Foeinl dingrors, articalatory deg -
criptions nund other devices which mey help the students produce

o understand o problem sound, zny be very uscful. Somelimes it
is even necessary to uwse the notive langunge of the sludents o
cxploin = problem sound, This is possible if it con help the
students understnnd the problem better. However, mderstanding
ihe prodlem is not the chicf purposc: the main purpose of the
prouunciction lesson is to develop in the siudents the  obility
to henr the sounﬁs cceurntely nnd o produes then correctly and
catematienlly ( 14,p.196 ). Explenniions enn be given if they |
help the students to csinblish the hobiis desired.
¥odern experis in second luugunge tocching like Lode, for
cxanple, hold that in tecching o sceond lungunge we should tcoch
ﬁhc problems, since hnowing the problems is knowing the langunge
mﬁdbthosc unils and potlcrns that do not constitule 1earniﬁg

-

problems will be lecrned ensily throwgh irzusfer. This priuciple
X & B! P

.1s0 opplies (o the teoching of promuneiciion. However, oven if
the lenruing problems have boen known, we still nced io deeide
|

; . |
on the order of presentalion , since the sound sysien  of o

langunge comprises the scgmental phonemes, the suprosegmentsl
phoucmes, the syllable patterns, the sound paiterns ond the phro
se putterns permitied in the langucge. The tradiitionsl procedurc

followed is to teach the scpmontel phounemes first oud to defer

lhe suprsegneninl oncs wntil 2 loter slage or ie negleced them
completely. Modern linguisis, however, belicve thoet sinee the

suproseguenial phoncnes anffect cousonsuts xexzxersisss nnd vo-
wels more or less henvily, the teaching of theme former  should
be incorporzied in the tenching of the initer.
After the problem sounds hove been known by zonus of o
comprrative linguistic snnlysis of Fuglish and Indcunesion, the
next slep is to select ons probdlem bo be prescuted cnd procticed.
This scleetion should follow the primcidple of groding, from the

cngy ond more fomilicr gownds to the difficult oud uwnfonilicr




OHES.
During the presentotion the siudonts lecrn

-3
by

for the use of the new sound in eonvezt in which
1y used. This will cousisig of the introduction of

31

the oceonsions
it is normnl-

the problem -

sound in econtoxt controstied with zrother similor sound, by nmenns
of & mindmel peir { o peir of words which differ onply in onge
phoucme J. This is followed by o recoguition cnd finelly o pro -
dection of the preblem sound by the stedonils. '

The preseu“ﬁtion is followed by cxcercises}and drilis .

WA,

Trills 2re “Yrope

uew scund znd to integroic them with the growing bo
: _ |
vicusly lecdrucd sounds" { 7,p.$7 ). They cre of vor
|

mentions 3 types of promunciciion drills

s @

- N
Doenuny :

drilis, pattcrn drills and compnrison drills. Contr
are Qesigned o illustrote o specific contrnst beté
seguenis, by meons of minimel prirs. Pottern drills
tion ou features of intonntion zud siress: ond comp
cre mennt to moke the sbudents cwore of the speeifi

between his untive speech somnds ond sinilsr sowids

cond luugunge. L11 thesc types of drills nre cecomp

o
ot

tronsition cxercises ent te sel prouunciciion prr

turelly meoningful coutext { 7,p.196-239 ).

B. Tecching struciure.

Assuming thol = linguistic comporison of (he no

the second lungucge huas pointed oul the problem sir

zre two things lefi thet cre important in the discw

ititions with undersianding to internnlize

the
¢y of pre

2.7

ious kinds.Fe
countregt

ost drilig
cen the sound

Tfocus ation-

wrrigson drills

¢ difforences

in the se-
nuicd by

ctice in eul-

tive =ond

wectures,there

seion of the

he
.coching of siruclure : the prescutation and the psitern pro -
tice or siructure drill.

Prescuiniion is purt of o lesson znd mesut ko noke the
studenie uuderstond the menning of the problem struciures ond

kunow the occusiong in which it is unormnlly used. 1d
senbinlly of

(1)

on introdueiion of the problem strueiure by

tention polnter or cu identificniion cxercise. 4n

.
=]

tion pointer is o senteonce which culls the s

tention Lo the problem discussed { 14,p.214

4
bk

Zxoumples of the problem structure in context

{27,
o diclogue, slory, letter, zic. Lo zmcke the
dersiand the meaniug of the strueture , ond

gecasiong in which it is used.

% }. Bepetition by the siudentis. Afler they hove

ey

the problem, we tench thenm'to produce ithe si

reetly Dy repotition of the cxnuples oud by

of sizilnr once,

cousisls og-

using o al-
eiten -
tadentsY ot -~

.

s by menns of

students wo-
to kunow the
tnderstood

raciure cor -

production




of similar onos.
{4).Comments or gencralizniions. Por sduli learners, o presentn-

tion £lso ineludes commenits or gonernliszolious concoTning

the problez sirueture wider conciderciiou, o helip them o8-

toblish the desived hobils with o fuller wndorstonding of

the »roblem. ind since ithese

[+

ommenls only serve os 2 Hip
for the lenrners, thoey con be given , when nco%ssaz*, iz the
nother tongue of the students. :

It hes becn monbtioned thdt the problenm strﬁcﬁurc cnn be
rresented by meons of o dinlogue, o short stery, a%leﬁter, o 6i-
“EYye T poenm, nn zdvertiscment,cte. contoining ezmmfles of ihe
problen under comnsideration. Siumce the studouls un&arstan& the
problen ond thus understond the longunge through t#c dinlogue
slorvy,cte., in which the problem sirveiure is Qreséuﬂcﬁ, it is
necessary theréfore, that these prescenitotion davic%s reflact the
longunge thot is used for doly commuunicniion. Ia ﬁﬁis case  the
giclegue ig the best presentation dévico, sinee iﬁiclcscly o~

3
sgudles renl life. It uses sentonces nnd words which nre menuing-

ful zud ezn be found in renl life situsiious. |
But no meiter how imperioni the presentetion is, it is

unot the metunal practice to csiublisk the desirced langunpe b

The rewl procticc is done ihrough bhe drills ond oxercises which |

follow the prescutation. Struclure drills or poitewn prociice is

i

defined by Lude ns follows : " Pabtern praetice iglrupid cxnl
drill oun problem pailerus with aticution ocu someibing other then
the problem itself” { 14,p.185 }. The use of this dun 1l is bosed.
on the following assunpiicus 3 ,
{1).The ensicsi woy Lo form specch hobils is throwgh regular imie
wotion nnd repeiition.
{2}.The ehild in his lenruius of laﬁggﬂge dous not ginply imitote
whtt be heors.He con moke his own sletements oud produce
then cwtomatlicenlly, zol 2s the resuli of mere imiintion but

beezuse he hos wiegnscicusly grosped the peiterus of srrange-

53

ment by whieh the words of his lnngunge nye pul together.
By wmoking wsce of potiern deills in clzss the siudenis ore expec—

ted, within o shorl time nnd in o sysicualie woy, Yo grosp  the

©

pelbierne of arrangement by which the werdes of the seecud longonge

ore put bogother and muke these some oubomolic hebils. It is oge
ssumed thoi the stadents ofter imiiciting ond repecling = sepide
of exnmples of o gropuneticnl fenlure will cetnblish the poticrn

end will he zble te moke his owmn statcﬁenhs'fclluwing the cstn - ‘
blished form. And it is zlso nssumed thot the paticrne that hove i

beeu groeped and produced conscicusly will be zode unconscious




-

subonoiic u;alﬁé;
If ihe presenboiion cime 4o peke the studosnls endersiond
the problem , bdik on the recogunition ne well ns on the produc -
tion level regneding its form, menning oe well ze distribuiion ,
the drills heve ihe purposc of muking the studenls ecsinblish the
gromecticnl strueture thoi hos bee ‘understasd, oe on nubomatic
hebit. Thue if during the @reﬁe.‘,ii 5 the sﬁuﬁﬂntﬁ moke oocol -
cice of the sim cturc being denli with, ﬁurlu vetiorn
Grill ithey wwe cucourcged o produce ihis s n hobit by mennes of
dynwi g their attention from the potiern. This cun be doue ir

P

the cluss is net {0ld what thc prociice is nboul und if the cues
\

e 1n coeh snecoeding rospor §¢ are not ot
|
I

To test shether the studenis hove astahlis%*ﬁ the pot-
iorn os o hebid, overy ornl @rili for teaching ie supplomeuted

thel coniroel tho

2
]
F
i

b

the prodlex poiut { 740105 J.

with « tesbing phose. The tosting phusce which £ AW& the teach-

ing phose imeoedindely ond withouwt anunounecing tha %L is o gpe -

cicl prrt of the drill is simply o soopling in rondom order of

the putlorus of ibe tooching phosc.{ 27,p.33 ). Sinek rccommends
vhal the lengih cf this f'r‘ of the drill is from one-third $o
eno-foeurih the 10’ #ih of the tcue ehing phuge { 274033 Yo

%e hove s&iﬁ that one of the principles held by the ling
uistic method is to itenek @&e longenge in groded stops. Thie
princinle zlgse applies Lo the ienching of gremmoticnl slracturc.
The palierues shau%d b Ltu"h* grodunlly by the adapiniion of the
lenyning problemg, which ¢ zecording to Dronm zy ore delormined by
the type of @il 1,kuL“ peitern being drilled or tha senlenecs
seleeted o ﬂrmll the pottern{ 7.p.109 ), o the enpocities of
tho studengs. Iu ad@ition to this, the eouteut of the drill
ghould be képﬁ ﬁa,dne context so thoi the whole will become more
neaningfal,

¥ith regurd to the iypes of siruwcturc drills, there ig o
rory wide vgfi&ﬁy of which the most commen iypes nye the eubsti-
tution drills, the caaylcﬂiOM drills ound the trﬁﬁaf rzation
arills, onch of which hos ils vem verdieiiss.

fo fzy we h&ﬁ& digcussed the presonbotion and ﬂrills.ﬂu%
this is mot the ond of ihe g'ﬂmm“r igsgon. 2% the end of the
pubtiern ?racticc ﬂkc shudcnis cnn wse the patierns mulonmntiezlly
vul they are nod ?at roddy Lo use thoem for eoomusicniion., Thus
they buve Lo p retico aging then with full ﬂﬁtenﬁioﬁ ChH PUTBOSE=-
ful commanicntion by mOTHE of discusgion foples, ﬁtcries, pie -~
tures, films, cbe. Lodo cmlls $his sioge "free sceloetig®. {( 14,
p.113 }. '




€. Tonching bulny

Fehove soid thal the iraditionsd wuy of tewching voenbie
igry is thoeowgh fronsins lion, cither of individonl words or of =2
peescge conteining new words. This is i ithe| nss ‘mpnou

thaet foenching voeabulory ig chiefliy o siudenis under -
stond the menning of the words nnd ithot this eon besi be done
throvgh ircusiction.

This ngsumpiion is of course not truc. Tu O hrpter IIT we
hove soid thot the mosiory of veenbulnry is the o ‘1 1ily io grosp
lexiecnl wnils - words, phroscs or idiomedic exnre: .ls ioung -~  with
their eorreet mesniugs wnd to produce them likewiss.  Thorefors
the teaching of veenbulary should nol merely moke {he studenis
wnderstnnd the menuing of the lexienl uwmits bul s‘u‘:x 21d o eim

ot noking them szequire the

obility of preduciug 'hhz;z

words with

oy v , A ‘ ’
Trouslotbion is not the besl woy either

their correct neonings.
of muking the studenls ceqiire zu wndersisuding or|of helping
then produce the lexicsl units, sinee it uever lei":f. the acen -
rote mecning, oxeepl perhops of highly ifechuicnl m‘aras, uor the
azeant of praciice nceded to moke rospouses cnrly gveilnble.
In Chapler IIT we bove nlso stated thod {,h“ unstery ths
.of the bosic vocobulary includes those uniis Which ore nesd in
the eorlicr stoges of lewrning the seeoud longunge and which ezn

beocome the foundotion of o wider voeobulnry exp

to Iado, thi 4

-

QLS

Il

a~

vey stuges. sdceording & mey be

three levels

{1).voenbulary 4o operste the potierns znd illustrs
ciction of the inngunge.

icezl voenbulnrics.

thotic nnéd ftocluy

OB

Breed oun the noture of {these voenbulury lov

LER x.l.i.

vocobulary for cewmzac hion in nrens of wide ¢

ELZ}.SiC}Ei iu the lo-

ed

sh in

ste the pronvi-
TWITLCRCY o
roels

rné

O

the curriculum of The S.8.P. 2ud SH.ie { 24,p.59=8; 25,p.119-
1203 1373 62-643 T9-80 ) we cun soy thoi the firvel iwo levels ze
re guiloble for the 2.M.P. clusses cud the fivsi closs of the &,
Haleyg while the luost stlige, which presupposes thot |the twe le-

-

¢d, cni boe toughl in the scoa

Jre
fate

e been
the

vels BOSLC

closs of

thus thoe zesthelie vecobulury for the Budnje scetie

teebnicnl mnd scientific voctbulory for the Pugti,
sinl seclbiouns.
On the

we hove mentioned th
tonch

-
21

-

Bie

habipd of thenniure

wan

t lu.

he prodblems. This prineiple opplies slisc o
A

voeobulioy 1 the cose of Indouesiocu o

S he 1n ceocordinee with the porticul

of secoud iongy

1d Englis

ad b third

Loy seclions

2
3 cnd the
Alonm ond 8o -

nge booching,

c}.lng & secoud longuoge we should

the
h

L

touching




gunges so compleicly different, the existence of problome O
form, menning ond distribuiion, iz obvicus. Thet o cerinis Iimi-
ted puznber of words, us “radic”, "president’, "ropu whiic”, ciC.,

seen bo diffor only in form, wo eubh prodiet aiffereut cuscs of
coge nud comicxily in lecrning nnd coscguently the primeiple of

ing of the seloclion, gix

o1 Sim1

954

%h
cies from the first longusge shouwld wnls

grod bosed piloriiies
bo npplied
vocabulory.

#Hith regord to the Cl”ctlﬂh, lode soys iin

g differon-

i ieaching

in the first

stage of veoesbulory for spesking tho chief criaﬁrié should be
range of unscefuliess oud regulority of form while in the sceond
stoge Lhe chisf eriterion should be range of usefulucss. Por

hicf
st

reeding ond listendng on the olher hand, the o

should be froqueney of occurence. In the ihird singe

tic ase of ihe words, the sclection hos to teke ind
gtyle thot is invelved, { 14,p.119,120 ).
Conceruing the procedure of iecching voenbu
noet differ mach from the tonching of the sound syet
%iro, Tsgentinlly it cousisis of & pruetice to noko
undersinnd the form, menning and digiribubion of th
cnd proetice Lo weke therm oble to use the now word

rect form, meoning nud disirvibution.
izndo recoumends the followiug sieps:

7

Hearing the word.

SLdroucuncing the word.

LEd Sy

criterdion
s the oosihe-
o neeownd the

iory, it does

o a

1id glroc
e students

&)
st

W wOTE

with ils cor-

3} «Crosping the meaning., The teochor shoeld give the mennd ng of
ithe new word without muking use of tenusiciien. This enn be
doue through vurious dovices..C. by.me&us of the  coutext,

e
kit

dzing it.
{4} .Civing illustraiive sentences to nuke the stade
th

diatvributicn.

¢ word, nob only iu iivs Torm cud moeoning bul

{5).Practice from cxpression. In this si

x

piclures, ehducu s by giving its op: weito,synonys or by dro-

uls undersinnd
nigo in ibs

ey the siudends

nre praciiced Lo use the word with iis cerrcet Torm, ”“&hl"”
ané diglribaetion os o hubit. This con be doue in mony ways
depending on the giimulus by which ihe meaniung is suggesied
to elicit the expression. Picvares, reslis, drootizeiieon
cnn be used.
(6) Bending the word
{7} ¥riting the word. Ronding nud writing help io reinforce the

new-forned hebit,

{8).Using the word more frecly

D




(9).Using the word for some commumii et
L

.

will meke thom use tho word in o mon

In the lost port of this chopt

bion of how Lo iench the sound syshenm, gromonticnl
vocobuleney Lo show thoeit the :ne‘thud which we hove

be unde councrote in the zebunl tooching

npplied fo the teaching of the other lmn

s’ obicnition will mol bo on the word i

LLgZUsEe. By dolug this we nlso nesume thatl

ieon purpose iun which  ihe

given n descripe

struciare and

proposed  ean

1 ag o osecond

Lhod enn be

L3




CHAPTER V
TEECEIRG RKaTERIALS
- It is mniversally cdnitted thot improperly
tericls bove become o grent preblom for the toncher
endes. On the olher hond, switedle neterisls, whiel

r for

i3

i

designced

me
Bl

ny do-

are well-

fitted to the coucepis of objectives nnd meihods held, will give

the tencker fur grealer returns for his offoris.

In the previouns two chapiers we have proposcd o

of the objectives ond cuc of the methods of tonchil

E. 1

. seeond lungunge bused on our theory of langnoge
1nz,
they zoy be will mel bring much results if they ore

gucge lenryning. HBowever, thosce coucepls, n

med

e Y
m

zmended with the suitable moterinls. In foet good mo

oy o4
ey

more imporinnt thoen good methods. From good ierin
pext ouch, espeeinlly , if thoe tecehoer is olso full
bout methods. Bub good nethods without boing supplc
the cppropricic asterinis will nol give the desired

It ig 2lso o foet {hot the tomcher oftien f£31
foeced with o probloms though it is not his reeponsi
Prepore moterizls, the inadeguote wnd onsuniinble to
veilable compel him either to adnpt ihese or make ¢
BUE .

Therefore, beecnuse of those fuels we woulé

sont in this choplor some prineiples for the cevolun

4

ey
P

concapt

ig Taglish os

1l gcoond

er how good

: nob supyle -

terisls ore

18 we enn ox—

¥ informed o-

onted with

L resulis.

nds hipscelf

bility Lo
xtbooke Thew

ompletely now

Y

e

1i
tion znd pre-

T ITC -

poradion of moterisls desipned for the too

ching oflﬁuglish 43

L34
pes

secong longusge , which ore in necord with the linguistic theory

concerning lougunge and sccond longasige lenrning, s
langunge T

nre suitsble ond which cre not, bub will slso be b

his own mntcrisls in ecuse of ncesssity.
I. The monlierizls of looehing Tuglish s o seco

To't‘n::.t

fihe

ctcher will not only be oble to kuow shich materinls

1z to prepore

nd longange.

Before moking any stsiements how the moteri
in order to-fit the objeclives zud methods discusse

whry

ceding choplors, il ig betier to find oul first
and whol they counsist of.

"The cdvouced lenrucer's dicliounyy of curre

gives the fellowing definition of moterinls: "tihings

% plece of work®. ¥We ¢on therefore soy thot the uzel
%

the toncher nceds to tozeh the longusge. Thoese cous

coching English as o second longunge inclade o1l i

vy Py
Blw

books,nudio-vi

1 nids und the longucge laborsitory

nls should be
d in the pre-
t they cre
1t Eugligh®
cded for
ericls for

je¥a

he things thai

et of texte
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o £ these three, the Vexibooks moy be regorded s the
zost bosic ond imperiont leoching melerinls, Audiorviennl  2ids
ond the longunge inborotory mny indscd be holpful e oids to the
siudents, bul they cre only =dditionnl moterinls to  supplemcnt
the dextibooks. The texbbooks reunin ot pressat the zost bogic
zud imporéont molericis is ony tesching situntion.| ¥ichoel West
in ont of his criieles sintes that texibooks zve renlly uccesst-
ry in langusge tecching, sinee pob only ome eznnol lecrn to rond
. lomgange witbhoul o beok, but alse bectuse withoul = book  one
will forgel much of =whai one has lemrmed the dey before.{ 35, p.
64 )

The texibevks ore clse the most widely u&a@ of the throe
kinds of muterisls mentioucd nbove. They are mscd %n aiversi -
lizs os well os in clezenlnry schools. They nre aléa used teo
seoeh childroen ne woil ug odelis. Thoy have hecame}a popular
thel in telking obould lenching moterinls we will i%mwdia%ely
thisk of toxbbooks. |

g
In wddition to textsz, we hovs olse the &ud%o—visn& nidés

ng the seeoud lype of ieunching wmotlericls. iudio-wiswel nids com
Be exploined e {hinge which help the sludonis l&m%u the 25 -

gusge, vy fmnetioning os visuzl or cwdic stimali. %h@y psunlly
\

include suck muterizls ue objoeks, pickures, chaorts, flosheneyds,

slides, tapes, film sirips, prejeciors, meoiion pictures, telewi-

gigus, ¢itc. Audio-visunl zids 285 supplomeninry motericls to the
{oxtbooks, hrve beeome very useful govices in bumcﬂin@ longaage
aud enltural conbont. However, thelir usefulness wifl depend  en-
tirely on how they ore used. They will decenc affictive devices
for vitaolizing leorning ond for creating the utmasghare of o fo-
reign country when used in the right woy. On the oiher hond,uscd
iz thoe wrong woy., ithey ene nlso be mislocding. Therefore, in so-

- ‘

leeting ond using cadio-visunl zids the fencher shourld foke enre
that those moberisls in some woy countridbuie tawarﬂé the ottein -
ment of ithe objeciives.

Besides sudic-visuxl zides , we huove anothag kind of tguch-
ing moterinle, the loungunge loborotory, which has éaeamﬂ popule
beennge of the development of modern methods in seéam& longunge
tenching. & longunge loborobory is o speeinl roox éqnippad wilh
individunl beotbs cloung wiibh the necessory tachnelégi~ml instra-
zonke in which room the studenis enxn proctiee the sccond 1ng-
gusnge they ore lenrning. The langosge luboralory bis boon oek -
knowledged s one of the mosi uwseful ond effcelive |tenching nids,
However, gince clposi no S.¥.P. or £.4.4. ip our ceundry is pro-

vided with & lonposge lzhorstory, there will not be nmy uwse dig-




-

cugsing il in detoil hore.

ii. Prineipies for the evelusiion or preporation of materizis,

In the introduction of thie chapier me have indicnted ,
that principles of lungutge oid secoud lungucge tenching will
not be condueive uuless Lhey ore nlso upplicd to the tenechiug
anterizls to be used in the clmssroom. ¥e have mlgo snid that

the matorizls of temching Buglish ng o second longunge zre  the
ra

things thoi the lauguoge tencher needs in perfornming his insk
and that they consist of textbooks, sudio-vigwal nids sud the

longunge loboralory. How we would like o show how the thuory of
longonge nnd second lampmnge lecrning thot we hove propescd in
Chnplexr IT ond which we howe applied to the objeclives nud ned -
theds, euzn olse be opplied to the moterinls used lo tezeh  Eng-

lish ns o secound lnugunge.

Lo Teoching motoricls sbould be designed o tonch the

The first priseiple bhzs two impliczlions
{1).tenching nolerials should feach the longunge reiher then
teach ohout it,.
{2}.icoehing moderinls should teseh ihe luongmage vether ibon lest
ihe lougetge.
Tecching sbout the langunge or testing the luongunge  is

churncieristic of most textbooks used ot our SH.P.'s nud S.E.A's

Ag nn cxample we will toke “Sondi-sendi ioiao~bohase Ingeris" by

_ . . ) \
S. Bormors Koeoni snd Alie Almusentic ( 26 ) which Ts meunt 4o be

used ol tho S.H.Tabo 5.8 .,5.8.4,08¢, The first lesson situeis

with = deseripiion of the seulence zceompnunied by ¢ number of
‘ .
cxcercises designed to muke the siudents uwble do idontify the

subjeet nud the prediecte of ihe senlonee. The following lossons
denl with the deseriplion of subjeci, verb, objeet 2nd 21l the
other clenents of groomor. 413 the end of the beck there is o sed
ef gquestions of ibe fellowing lype: ¥het is o sentence? Thet is
the difforevnes bolweon o onliiple nnd o complex seilonec? Teg -
cribe the six different forms thet o subjeel mo Bg cxprogged

with. obe. Ancther exapple is "Yunglish Exercises™ by Achnmud Bnod,
S T Eusumnhk, znd M.v. Delden { 2 ), which conizins|itesi drills

of the fYollowiug iypes Chunge into ihe pussive volces Fab into
the roported speech: FAll in wiih the correct prep‘siﬁion; Give
the corrced forms of the verbs ﬁetﬁecﬁ broackets, cie. Such tezle

boocks moy of course be useful iu themselves ns refercuce or test
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niericls. Bul asuelly they ore not used for sveh puryposes. In

1%

£

cst coses thoy nye mennt {o be used we tocching notericzls,

de boave montioncd bofore thot lenching o langenge doss
net aens glving explonctions cbout it. The objeclive of longuege
tenching is Yo seguire the obilily to use the lengusge for com -
vunicabion. To ceguire this skill the studenis pust Torm now
scls of 1&&@&&@@ habits which cnn be oehicved through praciice .
In the formetion of these hobite, explonstions muy‘ba helpful.
Put explonations should never become the zizm of losgunge toneh -
ing. Thoy are only good s long os they serve oe of 2id in ike
Tormotion of the habits desired. Thercfore, the explanciory sec-
tion should only tokeo o smzll porticn of fthe losson. Bosed on

experinenial basis Corncliuve sictes that the preoporiion botween

e

auguoge coulben zud explzustion conieni shoulé be 3 te 1; 75% of
ihe lessou should be devoled to longusge content ond not DO
than 25% given to explanntion conbent. { 6,p.27 ) -
Oun the busis of this principle 2nd omr previous discuss-
sicus of moilbeds, we enn soy  thot 2 textbook Gesigned for
tonehing the orsl skills of fnglish should coninin thoe following
clemoentse:

{1}.s presentotion consisliing of o lurse body of materinls loken
from the spoken lungunge, contuining o probles |streciure. o
problom seound or o problem veeabulary. This moy icke the form
of o dinlogue, n shors story, o disry, = lotier , cic.

{2} .0enernlizntiions or comzenisries nbout the lungunge feciure
that beg been lecrned. This section will provide the stn -
dente withy o kﬁcwledge of the wny the langunge sysien fune-
tiong. I necessory the explanstory seclion cnn be given in
tho meiher tongue of ihe sivdents.

{X)}.Prill materizcls for reinforecing luongunge hobite. This seetion
ghould consisi of twou poris, o tegching poxit nnd o testing
pert, which should Loke ose~ihird to one~fourith the  lengih
of the tecching port { 27,p.33 ). |

{4).Excreises desigued to moke the students aequive the obility
to use the mew~formed hobid in free communicuntion situniion.

{5}.£x&rcisms o preporve the siudents o roeod and write the lon-

gange, ofior he hos nequircé the skills of omeal-comprehen -

sion ond specking. %Then the siuvdenis hove renched o zmore nd~

voanced level in langunge lesyning so thot they ore ronéy 1o

stort with rending nnd wriﬁiﬂg, these oxerecizses e be re -

pluced by epecinl oricnintion, reoding ond writing wmalerinls,
steoording o Finoechinre, orientoiion materinls should bo

ceulored unpon the sccic-culiunrsnl pubierns or cxpeviences of




the Tnglish sponking countries { 8,p.19 ).

Ba Pooching motorials should be bosed on o sysiemetic lin -

seistic compuryison belween the seeond longsuoge oud the

mothor tongwe of the siudents.

This principle is bnsged on Lhe nesgumpiion ihot in lecrn-
ing o sceond lnnguege the leorner will irmnefor units sud prié -
torus of his motheor tongue 0 Lhe sceond louguoige. Unibs ond
paticrus thail ore similor will be lesynt oosily oud whore siruc-

vercl differcuces cceur, lewrning probloms will existi.

It ig also bused oun the fuel thol o systemoiic linguistic

cempnrison bolween the scecond lungmnge aud the mother fongue of
B |

the students will bring into 1ight the structurcl similoritics

and differences of both langunges,

42,
&

The nctunl npplication of this prineiple to the lenching
3 — o 3 ' » ‘ - - - 3
mneterisls is found in the consiawelion of moloricls desigued for
\

reiufeoreing prommnciciion, siructuve oond woecobulary. Units ond
\
i

iterns which ore similor nre not poid much atlention to while

A
units which sre differcnt ond cceordingly coustiiuie learning

come habiis.

problems, wre procticed by meuns of drills 2ud excerciscs to bee-
‘1
The some priveiple is nlso opplied 4o the @mt&rials used

. . !
for itcuching culiurnl contcout, by reloting the second longusnge
to the mother tonguc of ithe studentis, not in the tﬁﬁﬁitienal WLy
through tronglation, bub by givisg identiesl situntions o show

hoew oh idon thot is expressed in o poriiculor woy in the nether

Longue, ie soid in cmother wiy in the second 1&&@’%@@ { 6,p.123}.

The grecting "Goed porning” when truusloted literslly into Indo-
‘ :

~1" ', which will of course aske no scuse.

Zut if ihe teocher goys "Goold porning” whon entoriug the eloss-

wndorsiond,

Pl

room ot T o'eloek in tho morning, the siudenits wil

vhet "Good morning” meons "Selomei poei™ beezusce of the identi-

enl gitantion in which thoe culiurzl combent is putd This iz o

simple exnumple but in ihe cese of more compliczicd enliural cone

{onts we uoed o systemntic linguistic compovison beiween the eunl
turel pobterns of the scceond longesge znd the nother tongue of
vhe studeuls, Lo know what is s2id in the mother itongue cnd what

zight be said in English in an identienl siﬁnutiaul

Since lungunges cre {ifferent ond no two lungueges 4if -
fer from PBuglish in the sume woy, the chove mentioned principle
implies thait the materizls for esch eibnic group should be spe -

gifically designed so ge to fuarnish longusge praciice to thai

othuie group, in the specific wspeeie of langonge in which prages




C. Touching mniorinis shounld be bused oun sy

42

oken longanyre

Since the ainm of lungunge tecching is o ‘L‘

genbs o neguire the o

tion oné sinec commamicuiion is chiefly donc throug
lazugusge benching our interest showld be co |
forn of the luugunge. It is thercfore leogiczl, that

”
i

terials nlso prescent the spoken form of the lone

zecns thel we shewld prefer metericls whiech use th
lzngunege rotheor then the litersry or clnssiczl 1:::1‘

fer cxpressions like
coxly” te expressions liko “Behold yonder flower®
tired ot zn corly hour'.

In diseussi

v g

ng eolloguinl luupguage we cnnuot

" g

quesiion of “corrcceiness” versus "incorrecincess” ri
vergus "nop-stonderd®. Coruclius suggests thot inst
sing whether o cerinin expression is correct, agtund

is betier to find owt whetherr o given fors is poxt

gunge sysiem or net, znd if it is, whether it ig i
w11l ottrnet lecet citoniion o fisclf ond

eonsequa

roin the @

Twadh

tu -

=bility to use the luugooge for communicn -

h speceh, in

ntored on the spokon

the ‘te::ching
2ge. This

- colloguind
ange and pre-

"Lock ot thot floweryY and »J mizz went to bed

-

“Johi re -

wroid th

4 Yesbondurg

-
ez’j‘

¢ of @discus-
nrd or nob.it
of tha

¢ Torm thot

Lt g

ibly will got

naximun cooperation from the grestesi mvmber of spenkers of ihe

longunge ( 6,p.115 ).

The prineciple zlso implies thot the fextbook dcsigned

Tor touching Fnglish os o second longumge should no
“book" forms or "classroom dinleei® { Bypall6 } By |
forme which hove been chosen gquite orbiirarily from
gysicn. Cornelius goye thoet overybhing $het is used
room must be purt of the foreign lauguage system, &
wid or would not be snid by uniive speckors
in cluss { 6,p.120 ).

is not

gunge must uwol be unaed

&
progenting

ihe languoge
in the clsas
that
1

!

contain

ny Lhing
of the

LeX g

Do Zesehing moterinls should be proded.
In our previcmes discussion of methods we have zlrondy
pointed out thaet lenpucge tesching should be dome in groded

sicps. This primeiple is bosed on two cseumpiions
{1}.longonge is o siructurzl system. As it is, =1l

'

fit «nd depend upon euch other. This mecns tind

stort texchiug ihe longuoge

*

ot ony point or wiih

ils clements
we eunnot

suything we

- like. There acre poris of the longasge thet showld be  tought
firgt beezuse thoy are simpler, more uscful and| fregquent,no-

re fecchnble or becouse they will nnke elonr oh

tooght next,.Other clemcnts shonld be postponed i

tnin element bos beon zmsbered.
{2).The lenrning of o second longunge should be mnd

poesible, Groding is now 2 mecns of simlificati

4t will be

o

kil o eor -

€& 08 ongy o8
on nnd mokisg
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progress cneicr o nitianin.
If groding is inporisnt in longunge tesching &6 is im -

porlent foo in the constzmetion of meterizls, not énly‘becmuse

meterizls dctermine ihe meihsd of ienching, bul nlso beczuse the

cnge ond complexity of o toxthoock depends lorgely oun how i is

greded. In the clussroom the tescher's volce, his_ﬁmy of expreg-
sing cund explaining ﬁay,help to noke o difficult lésssu bocone
ngy. Bub in faecing o texibook the siudents =re left to them-
selves to fiud oul the information that the texthejk gives.

How is this priuciple of grndiug spplicd t% the teazching
moterinle? In the firsy ylaee, groding invelves thé order of ar-
rongencnt of the luongunge clemend$d cecording to th%ir cose and
complexiiy. Regrrding this, ¥znckey mentions 5§ kiuﬁé of graﬂiﬁg
{ 18,p.46 ) : | |
{1).Strvciurel grading, which ineludes the gra&ingiaf most of

the clemeunis thaet nake up the siructure of Eanzlish from  the
nore sinple, morc useful, move freguent, more #@scbﬁhle,ﬂere
cxprusible nnd clemf@r to theylcss sinple, less useful, less
froquent, lese tonehoble, less exponsible oud Eass cleny,
{2).Lexical grodiug, which for the gronter part inéluﬂes the
grocing of nouns, ndjectives cud verbs. Domerelec nomns oxd
wéjeeiives are uosier to teach thau sbatrcet ones und vorbs
that are more regulur, casicr {o denoustrnie, #m& mOTC  vEC-
ful should coze before those ihnibare less regmler, more
difficult fto demonstrnic znd less noefuwl, |
(3).semmntic grading, which involves the groding of mennings
both struetursl and lexienl. Since some siructures and lexi-
el items howve more than once mesning, theres ghould clso be
grofing. in meonings. In doing this we should izke ecnre thet
besie strueturnl oud lexienl mennings which will make the
secondnry menuings of The some siruciure aud lexiczl item
clewr ore inirodeced before those luoiler.

{4).Phonetic greding, which involves the grading of the sound
gyoten from the moroe useful nnd cugier to lenrn gounds to

the lose uscefel oné complex cues.
{5).5ystenntic groding, which invelves the groding jof the groded
clements, Sveding o longucge is not merely scleciing from £
selection. It is the bEdlding up of the sclec@dﬁ elemculs in-
to & system in the best order possible { 18,p.58 ). Therz -

fore ofter greding the structpres, the lexiecal iiens, the
mezunings oad the sound fextures, we still hove (le grode =131

these groded elemecuts. This menne thot the words sheould fit

into thesms phrzees, the phruses into sentences, the soulsn -




o
L

coherent composition.
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ges indo purngrophs ond finelly, the purogrophs indo o unified
i

Hatorinl grading nol only dnvelves the ovder of srrongpe-

zent of the lmngunge clemouts, but clse ineludes ,

ceeording o

Foackey, the gquestion how much the new clemonte showld de  intro-

duced of o Pime. The grenfer the pmaber of new clomonts
dueed ot & Lime, the nore Qiffievlt the noteris)

 Aceording o Leo, groding is not o purely

problen, sinec besides lznguage it olse involves the

intro-
will be

linguistic

circuzsinnces and the leormer. Thus it is mot  mexely o netler

of wshet we grade ond where, bul 2lso of whoe we grode for { 17,

P88 .

Fa Tonching muterinls should be  suited io the intorst

A %CH,

of the studenig.

Lecrning o foreigu langumge is not only &

sometines nlso boring. Boenuse of this faet, offort
mode by modorn cxperis in sceond lengwe ge iesching

process of second lungunge lenrning o cusy ond s

ifficuli, but
2 hnve beon
0 uske the

iutoresting

o5 poseible. Auvdio-visuul zids, gnmes, sonpa.elc. huve beon ine

{roduced iunto the classroom to muke lungmoge loorTnd

g moye  in-

teresting. Sinece the toxibook is the mest busic tzz:}chin? moler -

icl used in the classyeoen ond in some ®ty helps to create ekl

interest in the students, it is slso very ‘impur“i;:m -‘

bocks cud other tenching moterinls should be suile

thot text -

to the in -

terest of the sindents. This mesns thot te:mhiﬂg*m(tericz g

should be prepured for the different levels of lenmning. ’I‘hey

shauid be written specificzlly for the zge, iu*wllqctml CRpLei-

Lty cond schelnstic level of the siwdenis for whom ih
orc conslrucied, beenuse munterinis whieh sre inierd

cerinin nge level, intsllectunl level or scholusiic

felt very boring for cnoiher level. Thus, uniericls

lecrnere should be differcutly constructed from the
ike elemeniory schools nnd materisls mesnt for the
not bBe the some ng the oues designed feor the S.3.4,
S E.Koke |

In sddition to the facler of ogu, intellect
and scholnstic level, the fzetor of sex should zlse

to cousiderction. Things which zre intercsiing for g

Be interesting ot 2ll for boys. Girls, for cxomple,
siories butl boys do noi. O the olhor haud, boys 1i
bout cercplones, muchines, wors, clc. which ore nof

nt nll for givls.

materials
sbing for o
lovel moy be
for odult
se mecut for
SeF.0. ghould

o S‘J - ?ﬁ o‘ﬁ ‘ﬁ& - OE
unl copneily

he inken ine

ke storics o-

interesting

tenching



45

The principle mentioned sbove is ospoeinlily to be op~-

bt

o
1izd o the selecliion zpd ecousirwciion of recding|and wmriting

noeterinls. Howover, it doces nob moon that it showld not be ope
lied to the coustruciion of the othor nsierinls. Ix consbrueiiug

drilis nud oxcorcises we shonld olse poy os mach citeniion to

-fretow of iuberest zz o the other feclors.
Ip to uow we have been whot the lecching meterizles in

tenchiug TFnglish os o sccond lungusge #nd bthe principles under—
lying their cousilruciion cre. But not less importnut then lenche~

35
de A,

moterinls nre the testing moterinls which will be dizcussed
in the next cheplber,




CHAPPER

REANE

¥I
I

2 & TF
%Ji?

10ES

2l

In = second lomputge tesching progron, bthe meosi offi-
cicuk resulis nre altniused when the {eocher hns definiie objee -
fives townrd which fo wozrk rnd dependndble instrumoents for debere
mining progress, bocmuse with Lho first ho will be 2ble to die
reet his efforis townrd the poriieculer fusk to be zecomplished

ond tPhoe sceond will snndle him Lo know whot he 3

o
o~

Therefore, besides diseussiug the objectives in thi

Think it 2lso inmporiant to give some primeiplcs of

- PP I ! - .
lish o2s o gseeoud lnmgan

£Ca

I. Thet ore tesis ond exmminoiions?

Before we go Lo the disewssion of the prins

testing, it geould be best io give some desceription

tests mnd exnminad

Lenehing.
According to ¥elsou Brocks, the word “ieslr
Chrucer wefored to o process of verifying the purit

eation of heot

vl o

]

cinls by the appli Frookg further o
2,

o gituiece ot o roonful of prescut-doy students herd
tesi shows the spiness of the motophor { 5,p.199 ).
The term "fest” is very widely wsed. It is

reilal
SL

scientiste, paychelogiets, oducsiors, 1

The terz os used by btemchers in the elossroom wsanl

F)
Sk

get of

golve within the limited bire given, wesunlly wilh §

Ere

their progress or to 41

prebleoms in o cerinin subjeet thot the stud

~cconplished,
g theslig, wo

testivg Dug-

ef

maeg is in

og used by
of precious
that

ol work b

i

w
xpinins

&

uged by

chers =znd mony  others.

to
hove {o

iy yefers

o

ents

i £y
v o

purpese te

chief sorvi-

Donsure aguoge Ltheir elrougt
nesses within the shills oo clemeuits tested. 8o ihe
ce of Legts lies im their powuer Lo ned oz o nengure

03

[oX¥Ey

tenching, by revenliug the sir

-
b2

siudents or of the el

age of tests, vwriid 2nd relinhle Leste orn £lse oel

e and tonehing uotho

)

ing deviee il evalund

cies in wmotorials zud wenk spobs in poriiculer meth
peinied out through the eritiesl uec of Lesbs zud

setion of their ryeosulis.
nl

Howover, tesis ns o pedugogienl

e o measuring deviece, They cnn olso be used as o i
viee by givivg wuily te poritions of ithe malerizl be

in eless ot differont times. £ good test shonld be

device onnn

s w ‘w
ﬁunt AT

th nnd werknegses Pf individuzl

- [, . .
s o5 o whole. In conupeticn with this lust

nensur-

S .
18e ILNGEQU—-

sy
oot

c be

ne interpre -

oLt Only serve

crehing de~
iy gtudied
rhle to glive
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the students onintersroted pielwre of the pords stu

e

=i aifferent tinmes.

Anctiker by-product of the ude of tesis is i
of creating cerinin psyehologicnl effeeis fovoursbl
tive tenching and leorning sibtuntions.

mhe gxpericnee of ihe children while $oizis
end the feeling on the port of the tonehor

. . P . N T
is being cnrefully checked, zre Dotk moiiveting forees
moking for betler nud mowve effeebive tcach%ng aud loenrne

ing sitactions." { 11,p.5 )

a7

died in class

ts copubility

¢ for offec-

¢ the  test,
thet his work

s . " e | -
Fxepinations differ from fesis iun form&liﬁy and in  the

quantity of materinl to be lested. Exeminstions nre
formul in the wuny they are coustructed, administoré
Teste are less foranl. They enn be coustmucted, nd
groded by the classroom teachor himself. In on info
roox tesi the siudenis cnn evou sore thoir osn work
ing nore formnl, cxaminntions usuclly iunvolwve o gre
of muterizl to be tesied, e.g. the loorning seteriz
ring 3 yenrs, while in tesis the noterizl fto be led
ver oﬁly . sunll poriion of, for iustaouce, the E¥ngl
sysicem,. Beenuse of these differeunces, cxanincliions
cousidered to ploy o amore imporizpt role in the pub
conbzets of tﬁe schocl znd groater significzucc is
sxeminations by'the sehool ns well ns by the tenche
porents aﬁﬁfsociety. Acecording {o the zuthors of &
ond FTvelustion in the Secondary Scheol®, cxominotio

serve =s © znoans of revenling io both parent zud st

gig for o studenl's schelzslic rating, his promotions, foilures,

counditiong, owords cnd proporotion for furthor odue

while for tho loncher, they mokoe possible the setii

-2

cific ohjectives nnd help bhir in revesling over—on

1i
wrong caphesis in o corinin tenching method { 11,%.

&

usunlly more

¢ cud groded.

inistered ond
el clnss-

Besides boe

ator cumniity

1 giudicd du-

ore ugunlly

lic relotions

etinched Lo

rs, students,
engarenent
pg in pord

udent the bhow

~tionnl work,
iz up of spo-
phnsis  or

6 ).

However, nc moliier bhow importesnt examinatiocns sre, they

ghonld not be gver-velucd. Their sinm wewelly docs

on sitexmpt Lo evolunke subject mesiory. In snd of

uol go beyond

themselves

they are ineapnble of direelly improving iunsitruciion in nuy sub-

Joet, Therefore o there is o dunger thoé the runl nims of ezduen

tion will be corrupied if ihe results of exoninoiions gre  used

to nensare the toeacher's professiounn) sinius or the

schoal,

ronk of the

II. “Principles of testing English as o sccoud 1oL 0nEC .

After wo hove gob o cleny idern of whni jest

s =nd  cxore




dcseribing the techuiques of testing we would rmlber emphusize
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the desceription of whait is fo be tesied in besting|Tn

second lnngunge, siunce we cousider this lnst guestion more in -

pordgunt than the question of icvchiiigques.Penchers usunlly rnow

much obout lechniguces of testing, bat they aore less coucorned

with whet the modern vicw cousiders cgsentizl in tesiing,what is

to be tested,

P

2. Tegbing the lungunage,.

There ore people who would like {o best the loungunge ine

directly by tosting the situsntion in which the language

content

is Tound. & longuage test is volid if omong othoer things it

tosis luugwge coulent ond uses o velid sitasiion. [Bul whot is
zore imporinnt, ithe situotion or ithe lamugunge content? If we

wout Lo know whother on individunl kuows English, should we  pui

hiz inte vorious siluntions, the first doy nmoug siudents, the

geecnl doy anongy cooks, the third doy omeoung dectors, clc. g
fing cutl whethor he uanderstonds whet is going on 701 showld we

teot him to find oul whethoer ke hog

unoelered 21l the clenents of

Tuzlich? If we choose ithe firsgt sgtep, ihen we oro using the si -

tuetiounl approceh, while the gecond woy of {esting is the lnn -

gusge opprouch,

Lecording to Lndo, the gocond appronch is to be prefered

o the firse, beenusce Lhe situotionzl) wpprosch is more difficuld

to adzministor: situniious in which langunge is the

medinm of

communicntion ore poleniinlly infinite, while the lungunge wnils

cud pnticerns throegh which 21l the meonings musi be conveyed,nro
limitcd by the systom of tho lungunge { 14,p.164 ). Gesides this

if o person widersinuds o cericin situstien, it is

tce thet ke olse wudersimnds the longusge iuvolved

noL &

ORI -

2 >z A ’
in it. ¥eo enn

coeily find situctions in which one would wndersizud whot 153

speckor nmeans wilhoul wndersinnding the longunge. Zu the other

hond, we freguently find out thal we do nol uudersiand nnother

anbive sponker of Iudonesins, bectuse we are uot
the subject motier. From this covideuce wo cnh drow

ot
sion Lhot in testing Euglish ce o sccooud langange,

miliny with
Lthe couele -

it iz botier

te test the clegents of English direcily rapher bbhan testing the

situnlion.

B. Testinge the lements cud ekills sepnrolely.

Te hove ogreed thot in testing ¥uglish we should iast

the lungungs. Bub lonpucge is nonde vy of cloemouts,

the sound sys-—




tem, including the scgmenlael 2nd the suprseguenticl p

whizk consist of siress,intonntion,rhythr nud Juncture; ihe sirme-

turc, which cun be dislinguished belween morpholesy

49

houones

wug  svnboxy

nud the veeobulory with its lexieal and cultural mernings. Beg~

sides thisz we hove clso the four lnngunge skills: scurcl-compre -

henglion, specking, rondiig nnd wrilting. In loarning

the louguoge

the gliudenis connot mosier 211 these elemenbts ond skills with

hes
the anme specd ond ense.Some of the longunse clomond

cosicr and thus fastieor to nneler while olhors ore Fo

re dgifficull nud will thercefore be mastored slower.

w

this , it is more necurole ond profitcoble if in fosi

s will be
it {o be nmo-
Beenuge  of

ing English

we Lest ihe segmeninl phonemes, stress nnd 21l the olher ele -

menis nud skills of the languoge seporately. Lodo soys that this

is necessary nnd that the choice of oue or the other or o combi-

nction of them depeouds ou the purpese and eouditions
{ 15,p.28 ).
C. Teglting the probloenms.

The next principle is o very importait one i

testing. It is bused on the prineiple of ccoucny of|

o g ]
ing, ou lhe unture of lougunge zs o sysiem of babils
|

8

tructurnl undersiciding of langungo. i
|

. . . |

Although there is o clese relotiouship beiwe

teneching cud longunge testing, yet there is o grent

belween the with ropnrd to the itime given, Very ofte
test within one hour zll the metoerinls thei. hove to
during o whole yeour or even 3 yemrs. Thereferce, it i
for us to tast 211l that we have {ought in'class 3
necesgory ihel we shouwld select n sumple of the zote

gtudicd. Tu gencrsl we con make o randon seloction,

of the teel

i lungange
time in test

ond on n

on longuogoe
difference
i we howve Lo
be lecrned
g imposgsible
it bocones
rials Lo e

however, bo-

sed on Lodo's lheory thet knowing ithe problems is kuowing the

Izhgonge { 15,p.20 ) the scmple we seleet should cousist of

those uuits thot constitule the lenruisg problens.
tos

4]

Te Testing production is not the sone o

Ling yeopy -

nitiou.

Finnlly, in festing Euglish os o sccound lonposge we

should moke n distiuciion belween tegiing recogunitic
iy production.

We hove nenlioned before that in longunge 1o

:i ond test -

crning  the

lecruer uncousciously trzunsfers the units cnd potlerne of his now

tive longuoge to the sscond lungunge. But the offcct

g of this o~

re noy the same for the roecopnikiion 2nd produciion of the  lon-

guege { 16,3.59 ). ¥hen o porson spenks the sceond lungunge  he

Tocusses his nitention ou the messnge ithatl he woutls

o convey



¥ hig mobheor

Ctronsferring tneousciocusly thoe uwudts
would sigucl the messtoge be hos in mind, vhen he 13

econd longunge, ke hecrg bhe wnids of the scecond 1

o
en

gives meoriugs Lo Lbk

o

Althou
yel from poriicular cxanples we will sce that = di
exigte. An Indouceicn lemrﬁ@r of ¥
o difficulty im using the linking verd "be® in an u
"He is o doetor”, siunce in his languoge no linkiug
ed to cxprese the scme thoughd, Cousequently, the 2

teud Lo megleel the use of the linkisg verd in sped

ge. But in Iistening, be will hove Bo trovble to

-
gan

wbicranee “He is & doeclor” iz the equivelent of the

utlornnee "IMe dokiexv.

\
| - |
On the coutlrury, the phoneme / z / in final

is both o production nud o recoguition problem for

gicn students learning Fuglish, In Indonesizn we do

nbove mentioned phoneme used with the some distridb

Fuglish, Thus wsheu on Indoneesicn student heors the

in "hos", he aticches mecning to i1 zz it would hov
' |

cngunge. Bul since Indonesinn does not kuow this s

Honguee thot

stous {o the

T3

DLETILES é

o8 they would bove in his oW longusge.

R it moy scem theit the effcei shoald be the some
. !

fference

iglish, for axamgl@, will haove

tierunce iika
veyb is neced-
will
ring the lon-

see that the

gurier

Indonesion

posilion is
the Indoune -
ot hove the
wbion =8 in

sound / z /ns

¢ in his own

oaut e would

interprote it to be identienl with 2 similor oxisting sound in
Indoucsinn, the sound /s/. Conseguently, it will be difficwdi
for him to zee thoi the fincl sounde in Yhooks" and "hagh are

not gimiler. ¥hoen he sposks English, hoe will transt

sownd from his mother tongue to the second lzuguvoge

/ pins / iustecd of / pinz /.

er the sozmo

ond will so

From the aobove exumples we sge thelb the problems of re-

coguition oye not the same os thoseof production. 4
the tesiing of producticn problems should nlsc be 4
ly from the iesting of recogunition problems.

I1I. Criteric of o gocd tost.

¥e hove seen that tesls con be very inmpeorins

suring or disgunostic device. However, nol 21l
for this purpose. The seleclion or construvetiion of

excminotions of zuny type of testing situztion rcgui
congiderniion of the choragteristics of o good exom
1 S.¥M.P, or S.¥.A, &

which they feel to be nol guite wviilid or good, bul |

EE)

ofltcn teochers come neross fi

e

ment ig lorgely guided by their own perscunl opinie

if thoy kuow cxncily the eriteria for the cvoluntico

ceordingly ,

one differenl

nih ons &

i

ests nre good

tesls ond
res o careful

inntion. Very
aninations
their judg -
ns. However ,

1. of toests




ond exaninotions, they wiil melke o belbier judgenment| of the tests
and exeminctions thet they wre going o wiminisier.| Enowledge of

the criteric is egpecivlly impoviant sinee sinndoréized tusts

mude by experts cre not yot common in |ovy country nnd so the
clogsroon beccher is usuelly foreced io coustruct his own  tesis

aud exnmineliions. Therefore, wo wouwld like to syanﬁitﬁe rezoin -
der of this chupior for the discussion of ikhe eritcpic for the
vvaluation of tests cud cxominstions,

#ith repnrd LYo this, test speciﬂliets‘nsually hove thelr
owt woy of listing and clossifying ithe criteria. The cuthors of
"Hengurenent and Eveluntion in the Secondamy Echoolﬁ uention §
criteria for the coveluntion of tosts und exsminsotions in general
which we cousider nlso ggod neg creitezris to ovolunte sceond lone

gucge teets. { 11,p.52-71 ).

4. ¥olidity. |
The first criterion is velidity. & lest ie %ﬂ' a if iy

o,

mensures what it wnubs to messure, Thas o stru"turc\iest to hoe

r2lid, should only mensure stiruciure ond nothing elgé. ¥nlidity

!

i & specific rother thon o geoernl ervitericu. It i is specifie in
the senze thet it refers Lo o purticulnr test mennt for onc pore-
ticulur grovp of studeunbs. 4 volid strueture test nmey be mn ine
valid veenbulory bost beenuse it does not meosure vocnbplar
ind the sume sireclture test nmoy be velid for the first yeor stune
dente of the T.K.I.P. butl not for, for insinuce, the sceond
clege of the B.¥.4.
The vrlidity of on exominstion also depends|upon the ef—
ficie cy with which it mensures whol it wmuais to zecsure. Becord-
ing to Lado, iu o lﬂugu”gﬂ test this efficiency deponds on the
linguigiiec content of ithe test nud on the situstion used o test
this conbonif 15,9.30 ). & ilesi thot wses o velid techuique ‘hat

tegt sonmebhing other thon the clements| of loigumge is not wvolid.

Beither is o tesi valid if il tests the clemenbs of lmhgunge bat

Gocs nod uwse & comnanicoiion situclion. Cuestions like ¢ “"¥You -

\
tion the purds of speech in }hgllsh“ fGive o defim}tion of on
edverb" , “Give the oppesites of : $all; little; colds benutiful

cte.” ore nol velid sinee nlihough Lhuy test lﬁh&d"éu contoent

thoy do uot use velid silusiions. On bL@ alher ‘wnd‘ o gugsiion

cnn ~lego use o valid siteniion, bub does not test ouy longoege

conbont, v.g. "The cupiinl of INdACLCSIl 1Sescerescces’s

Velidity is wsunlly mensured siotisticnlly. iowever, 2on

wey Lo determing Lhe v"limlty of o test, Lhal cnu be used By the
clagsroon toncher ieg by ueing the currienlsy wvolidity method




whieh zecording to obove meniioned suthors con be o

the splectiion or counstmpelion of tosis wnd exanmins
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chioved if in

101G, the

types of cdu-

teacher nmokes corinin thot the test denls with the
cutlicnnl outcomes he wishes to mensure znd is zt {he proper le -
vel of difficuliy for his siudonis. Texibocks, con

s

the writing of subjeet moticr speeiniists can

to guide the teacher in cousidering test voalidis

4

standpeint { 11,p.59 ).
Be Eolinbility.

The second criteric is relisbility. 4 Llost

if it is consistent. Reli

rs)

to2 e

Ly beecnuse o test moy be relicble without boing v
connot be velid uuless it is relizble. But unlike v
1inbility is goeunercl. If z test ig relizble, it wil
liable regnrdless of whoi we test or for whon ithe
to be given.‘

51iity , Just like volidisy dete

. ne nethod commonly used is by correlni

is

res of two eguivelent forms of the same test given
mnd

th

eroup of siundenis. If the scores. of the first

teeb do mot differ =uch, then we coa soy thet the

|
rve

2Rility is in foel on nepd

i

ﬁirst tont

|
nyeilnble

rSUs of sivdy,

og ovidence

is relizhle
el of volidi-
id, but it

eelidity, re -
1l x

¢gt ig nmennt

rawaey
wddi,

in re-

rain gha

od -
ing the sco -~

Lo the snme

he sccond

ig

relioble. 7heu itwo forns of the ssae test croe unet o or
nunet be givoen convenicuily, the stime lest onn be |given  twice
Lo $he stme grovwp of glbudenis, provided thot neo ingirvelion is
siven belween the iwo lests.
Yalidity nnd relicbilily ore two imporicni ceriterin  in

tho evnluntion of tests cnd examinntions. Valididy

{ruth of ihe piclurc of the nbiliiy or achicvemeni
the test ond religbility refers io the congisteney

5
e

the tost rev

e Adeguncy.

¥e huve nmentioned before that in tesiing wo

l& this picture.

refers to the
rovorled

with which

uy

shopld select

stmples of the muiericl o be studicd. In doing this we hove 2e

greed to seleel the lenrning problens as semples. Bukl there is

8111l one Lhing thoet we should toke inlc comsidersiion in toking

sumples, thot ig, that the items selecled sheuld be udegunte.
videquncy is the degree Lo whieb n test sumploes gsuffi-
cicntly widoely shet the resuliing sceres ore roprosenice
tive of -cletive ftotal performunec in the arons non-
sared’. { 11,p.64 ) ‘

4 test lacks cdeguocy if it is to test the Znglich [souné sysien

«nd censists. of 50 items but spends 40 nunbers Lo Lesi the Eng -

ligh intcounn

tion ond spends only 1O uaombers

phouenes, stress znd vhythz., The seores resuliing

the scgmenial

"ron this best




Z

o

cuzmiot be soid to represcut the studenis? kn@wlﬂdgﬂ of thg !
lish gound syslom beenuse o gtudonl who hre ounly mrsior¢é the

tnglisk intonotion cnn get oo highor score that o sﬁu& ut who hog

nnstered the whole Euglish sound sysiconm @xc%pu lhb@hutlﬁn-

¥2lidity, relinbility and cdequney ore the most impor -

|

Tont eriteris for the cvoluntion of tests zud :xmmjuutions. Prox

these gooerel eriteriz we will deduce some specific chornclierig-
tics of o good test 4, in order to noke the crltarlé were COL=
cerele nnd the esveluntion morve exnct. |

Fe hove discussed relicbilily ze ocue of ihﬂ imporing
chorncteristice of o good {est. Bal the aliahzlxﬁy of o jest
~lso deopends mpon its objeetivity. & test is objective if the
Loacher's persounl judgemeni docs not affeel the scoring of the
test. Yince ueo {wo persous eonn hove the same personsit ju&gmeﬁt "
cver o cerinin pivce of work, ihe sthjecelive foetor in fhe mork-
ing of excminabicn popers cnn heve o great influence in the con-
sisteney of the scores. Therefore, the objectivity in = iest
helps o inmercese ile welinbility .

Sinee the volidity of = test or exomin .Biog depends on

ficivney with which it messures whaot it xﬁtaﬂpts Lo mensu~

the ef
re, it 3

4]

elso influcnced by the cdninistrobility, seornbility
conparcbility cad ceouomy of the test or cxominntion.

& tost should be cney to wdminister viowed from fwo ang-
less that of the studenls nnd thet of the teccher. The tesi
should be such thabh it enn be given under the couditions thai
yravai1 nnd by the teccher thet is availsble. From ffhe point of

aw of the siuvdonis, ithe iungbruciious cocompuying the test
showld be cleny and where ncecssnry, oxamples should boe given,

Seorubility menns thot the btest enn bo cnsily scored by
the tooehor or oven other personag wnet well zegquniunied wilk its
coentoent. Objoclive tosts cre weunlly mere scernble that subjee -
tive foests. Bal even objective teets vory in their—scur&hility .

Some nre se chioglive thnt they conh even be scored by

i1
¥
E:
3
[4:]
-

‘wnile obhers 2411l need some persound Judgment of the icocher.
xith regord Lo compnrabilily, there is o noed Lo dls -
cuss il horoe in fetoil, sinee oliboush o o chornoteristic in 1%
gelf it ie imporioni, yel it is nol very importont for {he nve -
roge longuonge tecchers in Indonesisn. Compornbility cnn usuwelly
oi:ly be found in standzrdized tesis by the aveilebility of dupli-
crte forzmg of ihe tesl by which resulis from testing before ond
after o unit of instrmebion eoun be mode comporable znd by the o-
veilability of sdegunte unorze by which individenl siwdonis or

closs groups onu be compured with nversro performance for siu -




gents of similur wge or grnde plucemchib.
Beomony. iz o praciicsl erilerion. £ iLosl is
it densures whol it wouls to moessure withoui depe

i
ch oun fineneinl outlny oud does not ftoke foc much

el
fert.

Finslly, besidoes Phe threo zain eritorin nad L
more specific charoeterisiics deduced from thenm, = |t

minotion shouwld pessce wlbility, which mernns thot id
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copnonicnl

nding too

g8l or exn -

satisfocto -

rily servee o definite need in the situntion in whieh it is used,

3
3

cgte should not be used ouly for the satisfzelion of curiocsity

or for cny other unimperlant purpeoses. Uuless they sre selecied

wnd coustructed for definiitoely comceived purposcs ond their re -

galte used in zn intelligent nitempt to bring nbouf
resulis, they ocre of litile valuwe.

Iv. Examples of tesis.

In the preceding port of this chapler we how
the principles of longunge testing bosed on the theo

By

oddition to ithis we hove nlso diseussed the genersl
which zre commonly found in good tests and cxnminsti
eoncrete illustrotions of 21} these we would like io
saple of = recopnition test on pronuncintion nud o

test on veczbulary, both zeent for the first closs po

Ao Promuneiction btest.

the desired

¢ discussod
vy of lop-

gusge ond sgeond lunpguoge lonrning mentioned in 8hnpter II.  In

reguirenents
ous. To give
give on ex-
produciion

f the S.X.P.

nocoguition test on the preblem souwsd /J /.

Inesiruction : "I oz going Yo rend o puir of words. ¥rite down

the letter'S' if they nre similer mud
ore diffexent.”

Tegt items:

1. mash - RE8
2. sOn - S

T. Driceo - price
4. Poris - porish
5. untion - notion .
f. snve - ghuve

T brush - brush

« Bige - nies
9. side - side
10, self - ghelf

11. show -~ show

ot if they



iZ.
13.
14,
15.

Tngbtraction: ©

18,
19.
20.

i,

e TDE

Russin - Bussio
SO - sﬁma
lgiguve - loisure
seot - gont
short - shoil
shoot - suit
shoot ~ ghoot
shord - sord
presenl - prosent

¥rite down the number 1Y if yor hoow

fbe

/ i / end wrile down the number '2¢

the sound / 8 /.7

sent

show
. DERSLIE

drces
meching
reddish
nice
shiue
SCW
progent
finish

nehion
plece

St ¥

1y

prrish
plonsure
brogh
hy
shile

&

80k

Yrodguction iss

sbulary test.
toon loxiesl unibs uweing o foreign 1o
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the sound

f you henr

LEOILEE OO

tentl.tochnigre

Iunstracktions ©
Test itens:

Fill in the blanks with the corroci

2 mon who writes books is enlled o..
& pon thot mokes clothee for uon is

You eut with Tsnssesesassnsssansesansse

word.”

L 3 B B AF I BL BN AN A N W % ]
Collod Deeees
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4. & poinler is o person WHO..cesseovens

S & poreon who omined 800 IC.icessrsenss

f. If you wont te buy = book you go Lo i
Te # buker is o porsol %ho DOECSeesss e

Be & doufl pCTSon CLINi0beeessvssncancsesd

Ge A plnes whore you cnu buy nnd sell
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The merit of lests like fthesc is thet thoy

give vory de-

finite infeoramotion oe to what the pubiles bove lenrucd, who  hoe

lecrned the probleme, nside fron the oelivoetion the

Y

to the stndoenits to lenrn thoelr lossons. Thoe resulils

b they give

rovenl how

frx the pupils hove céveuced, how good the melbod is, how  well
. ¥

the ternchor is sueceediug, cic. They ooy alse iudicnic how muloe-

rinls con be improved.




CHAPTFR VIIX

ARATION OF THE EHGLICH LAYGUACE THACHER

e

#e hove discussed the objectives of iouching Tnplish ons
the genl of cur efforis mud the fincl outeomes ihol we wound io

zehdove. %o hove zlso discussed the moihods ond mrjericls X

scme of the devices to ntinin these objectives. Bul methods and

zeferizls are not the ouly menns o achieve thom, The Lencher of
¥unplich ploys zlse o %@ry imporioni role in the sehicvement of
the objectives. To do him justice, therefore, we would like io
give some deseriplion of the Fuglish longuoge temchor in this

cheplor. Bul hoving in mind the purposc of this work ond conel -

dering Thol the qunlidy of o toncher lorguly depond

w

o his pro-
fessionnl prepurotion, our discussion will be meinly concorned

with the prepurntion of ithe Euglish lougunge toneheor who is going
Lo tench Zuglish ne o secoud lungunge in Indoucsin. |

re beceher: the porson ahb‘n his woxk,

[51

. The Eagligh lnpumn

In order to know ithe kind of troining the English longune
teoeher noeds, it is good for us to know first whel ke is nud '
whut he dooes.

The term ¥ English lungunge teacher ¥ slroady suspeshs

that he ies chiefly comncerned with the tezcking of the English

leugenge. Tenehing English heg ils own sigmifiennce, Fnglish is
o geconud 15:1#@:&:‘-.3@ in Indonesiza ond temching o sccond laugunge
necds o speeinl considerniion. 1

Bused on Ledo's defindtion of second longusge lecrning
{ 14,p.38 )} wc cau define sceond lnngunge tenching e “troining
the gtudents to neguire the obility to use its sﬁru%:‘tm'& within
n gouernl voeobulory under essentinlly the conc'titioixa of norme
copmunisation umong metive speckeors of cozwersz:tiam%zl speed.Y

In Chopler II we hove said thot lunguoge is{ o set of hoe
bite f‘ar-err-.l production snd recepiion. Troining the studonts fo
neguire ihe obility to use the langunge involves the trniniug to
form new lungunge hobiis, sud the fornntion of thmsz‘a‘ imbits is
beet done lhreugh imitation and repelition. ¥e howve zlso indico-
ted the role of the untive langunge fuctor in the formntion  of
these habile nud the learning problems it enumses.

In the sume chupicer, nnd nlse in the following one, we
hove poiunied out ihe reloticuship belween longunge sud sulture.
Elithough we ore nol gai:;g 1o repezt whal we hove snid, siuee we

will denl forther with this in the next poxi, yet wo would 1like




o stress here, Vhot in tenching Fuglish s o soeon

g longnog

the beccher must toueh uwpon the ouliursl eontent thot is conge
nicated through langucge: the languoge tencher nomely docs in
fuet tonck enlture when be teunches o langunge { 14,2.25 ).

dnder the same term menbicned in the sveond| purngroph of
ihis puri we zlso understend thot the English langunge teacher
is = teacher by profcesicn. s o tescher he is nlso on cduentior.
#1though this is nol o specinl ehormeterisiic of the longungo
vencher, yot it will be good if we cipaué thisg iden furiher hore

sinee there is so much thot the Fnglish languoge to

foreign luuguege toncher cnu nehicve inm the Ticld o

rzonious development of o

iy

.

Fduczdbion ig {the

nmeultics. In developing the complex foeultbics of =i

the cduentor cheoses o cerinin sysiom of educnbion |

i ind

brgsed on

wehery g o
 cduenricti.

oz in 0ll hig

ividunl,

his

own philesophy. The Catholic philosophy of cducniion belicves

thet
should be developed hermonicusly. Zoth the egoul nnd

~
.

10y
34

whick form o wnit, sre val
archy of value, educniion puls cnphasis on the devel
the

i

the

)
v

spiritonl fuculities, cousisting of the will, ihce

imngination, withoul donying the development of

education thnt the stwdents recoive ot

L&
P

of zu indellectunl eduecntion, niming
mind. By studyiug the vorious subjoeebs 21 school, oo

\
only obiein the knowledge thal ench individusl subje

bul they will clso got the intelleetunl skills which

nzong othoers to ithink freely, eonstruciively znd neg

ties, chemietry, physics, history, longungos,cic.,

i

Bul the langunge feccher cun do more lhon Ju

the intellcetunl eduentios of ihe situdenis. Bo

wind znd tke physiecl freulties there arce still the
noetion and emetiong thot should be developed s well
lopment of the will which coutbribebes to the charced

wnd personnlity-forming of the individunl, cnn be do

the stedy of religion, theology nué ethies, znd iz §

~yy
A Y

so much the concern of the ange toscher. Bowever

velepument of ihe imnginoition ondé the cmotiens. cspec

1
- " Se Y=
@‘.QS‘L.{}.\J

tic omes, © ficld where the study of laonguoge
tuere is so imporidnnt, the lengunpe tencher cun moke
contribuiion.

The foreign lougusge boacher crn even coutri
since learning 4o honr ond produce now sounds is 16

3 0

o woy 1o develop somc of the physienl freulties

men hes spivituel and physicnl  petentinl enpneitizg

which
the body

ble. However, siunce there is o hier-
]

oouent of
ond
the body.The

mind

school cousists princrily
{ the devclmpgcnt of ithe

. oolhens -
hey will not
el couveys

- ennble them

arately.

st conbtribud

sidocs the
will, inmogpi-
« The deve -

cr-troining
e Lhrough
herefore not
» iz the de~
ielly the
wd litoro-
positive
babe nere
icterates axtémt

auditory
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nnd n visanl process is involed in listening and rendi ing.while
in specking nnd  writing  there is o motor nracu§$ involved.

Te hoave seo far given o description of the work that the

Inglish lengusge tencher doos um a,sccané lnhgxu,mﬁucachar‘, rnd
in doing so we hope thet we he e also given o picture of the
POTE0N.

Iz. 2reporntion of the Fuslish lousunse thchcr.

Hoving wmode cloor in owr minds whel king of person tihe
English langunge icacher is zud whol kind of work he 008, Wo LOW

cone Lo o meore detniled discussion of his. profc~"10Lal DPrepnrn-

tion. With rognrd te this, Lnde soys thot the lung 1@@ teocher

zust hove the geunernl professiounl preparziion of # teacher onnd
special gunlifieniion inm the ficld of the forcigm languag@ he
tenchoes { 14,p.8 1o To meke thie clenr we will discuse these

poinis one by ocue.

&, General prefessicanl prepseroniion,

Since ithe profession of o clossroom tencher counot he se~
parated from his iosk ng on cduentor, woe sre of Lhﬂ opinicr iho
ander Lhe generel profesgionnl prepuaration of the lunguaye
venschor is nlso inelndeé thoe preparyniion to bceon 3 nn sGuentor

o

begides the preporntion o become o elussroon tﬂﬁchcr. Therefore
the geoucrnl professicncl preporation of the Fuglish longunge
tencher will congist of the siudy of worious sciﬂﬁcmﬂ, Caffe TE =
thedelogy, psychelogy, sociolegy, podngogy,cte. Fowevbr, we are
not going te oxpond oun these. ¥e but just montien L@Cﬂ.

Te Zpeeinl professionzl propurstion.

The

gpeeind professiconnl preporciion cc*swste of the sie~-

L

dy of voricus sciences whiech, beenuse of thoir inm part.hcb, will
be discusged individunlly.
1. Proficicncey in the Engligh lenganse

‘d-
9
G
£
€«
o
{2
(e

In the first poet of ihis chapler we hnve mynz
loorning o longunge is forming new scels of hobite, t 3¢ thet  the
fermution of these hubils con best be done through imitotion sud
repetition., This cun be done by nmetns of the live weiese of the
toncher, bupo-recorders or nuy other bechuolopienl iustrument.
Sines in most cnses in Indonesizn, students lenrn Fugligh by imi-

abing the elegeroom fcencher, ong repreling whoi bo has nodelled
it is

necosgary ihal the studoent {oczcher wﬁs wonbs

lish, kuows the Inngunge he ig going te lench wmell ﬂn ugh e
sorve ng o correci model for his stvdunts. Thig o #ht that he is



not only oble to use the languoge clesenits freely, but  that ke

ie nlso 2dble $o use, if nol oil, then cextninly o gumbor of pio-

nuneintion fenlures nnd idiomntie xpressiona. I l i3+ 1Mp11 g
ncoording to Lodo, ibot olibough it is sdeguaice Iwr hir o use
one stundord voriely of the lunpunge in gpeckdsng, sud one nccop-

teble style in writing, yet wecesgnry for hin  fo wnder

o
(44
[R2Y
]
[y

glond, in listeuing, the variouws mojor dinlects, nnd in resding

&
the voricus mujor forms juecluding litorciure genersily wndersiood

sinnding the various nejor disliceis is Yoo Afficu
meud Lo bo aitiniucd by the prospeciive Buplish lnuguage tenchors
in our couniry. For tho presont we must be pobd

izh langnage teacheor fenching ot the S.H.P. or S.Mdh e knows

the lenguoge well cuocugh thoat ke onn serve as o geod model for
his studenis. | '

2. Enowledee of linguisties.

Te hove digeusced the imporinuec for the student leocher
oing to Lench,Bol

h Imsgunge beonch-

ve o description of the sireveture of Eugl

cgeripiive liuguistics

[0

ro ihig nbiliiy bhe nusi hove giudied
which give o thorough kunowledge of the structure of lungunge ond
the suclysis of o lonpuoge in terme of iis ¥cnam0ﬂ' aorphonces
nnd siruclures. ‘

~

Gleonson Gescribos descripiive limpuisiics zs " the dis -

eipline which studics louoguoge in teras of thelr imterﬁal siruc-
Yo This interncl struciure of lauaungc e ho
ie phoncoes nud merzhoncs, m%' branch  of

s

liuguistios which is concerned with the nuelysis, descripbion
on of the phoucnmes is czlled yhmuslogy while nor
phology is concerned with the siudy of nerphomes. Some Iinguislbs
moke o digtincbion belweon moryhalcg' and gyninx in doscribiug
fhe bromeh of linguisbics which is concerued with the snnlysis

-

degcription nnd clngoificniion of norphenes. ﬁccerdﬁug bo them,
acrphology is ouly coucerned wiith the poiterns of ug'aghi end of
norphenes into words, whilc the arvungement of words iuto longoer
witernuness is Lhoe councern of &yﬁtax.

Wven o8 o model the English langunge ten weher nowds o

kuow the inicensl  slructure of the English longusge in order to

be nble Lo guide hl* studenis in Lthoir offoris to iziinie binm If
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he huows, for cztmele, nol ouly how io prouocunce the first sound
in the word “pen®, bul onn also give o dascrip%icn‘ef how to
pronovuee il, e will help hie studente belter in icuruiﬂg to
produce the sovnd.

From the contribubion it gives to longonge. i«acaz;g
ern dyrow bhe conelugion that o kuowledpe of desewiptive 11&@&13»
tics is inddsponsnble for the preporntion of lougmepe leachers.
Hewever, nol less importont is the soubridbution of conprrotive
linguigties. _

In Chopler IX we hove szid thot fo Fiud th the diffe -
rences betwmooen the siruebures of the second luugunge wnd the moe
ther tougee, we need the help of liugnisties.The kind of limg -
vigtics which comprnyres the siruelures of iwo l,duaaba& te doter

mine the poinive where thoy differ is enlled compnrntive 1inpnis-

In compnrative linguisiices the linguist mav eompure o sk

phonene in Fuglish with o ginilar phoucmc iu the molhor tongue.
In the sume woy, he muy alse compore o seguence of pﬁohem»s, o

sentence potiorn, cbe. From this comporison he mill thew be ehle
Lo give o descriptiocn coucerning the similorities nnd difforon -
ces. |

& knowledge of compursciive lingristics is very importesd
for the prospective longunge teocher , siuce “y knowing the aif-

crences beiween ErWI'vh ond the mother lomgue of Lha gtudonts

he lenrning preblems cnn be mubieipnbed. This hus the valuc
thgt the feschoer cun prepare his meberizls nnd tesi g hetter :n&
cun corrcel the slindente® mislokes in the right woy.

Tompering two l-hﬁuuyﬁ strueturcs cun be doune cnsily if
corplete linguistic anulyseés of beoth langonges are nvniisble.bow
cver, bdecouse of the luek of professionsl linguistsh in Indone -
sic ond beesuse of the grenl mumber of lnmgunges thob cre the
maﬁbér tougues of Indeucsinn studenbs lenrning Inglish, we con -
uot ¢ auﬂt to Tind o comploete linguistic aumlysis GE ol the
lnugusges gpoken in this counbry. To solve ithis prahlwu Gleouson
suggesls thul the longunge Leschey himself shaulﬁ o prrtinl o -
unlyses of the nother touguc{s) of his studonbsz, Me ~ddg thet
lunugunge beceh er nedd nol noke o complete whalyuis like thng of
o professionnl liuguisi. However, it showld be uucu‘ne o dizeest
pis silendion to the troudle spets { 10,p.351 ). This presuppo -
ses thot the procpective langunge toncher is ﬂlso nruu rod in
the nrt of cuslysing & longucge.

Teseriplive nud compurntive linguistics nre the lessi $h

thet the stedent icacher should kuow in the field of linguistics.
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Begideg these twe kinds of liuguisiics, Ludo 2lso suggests that
the prespective lougunge encher some hisloricnl liuguisiics im
order to wnderstond tbe prescnt sinte of the Imugunge bobler znd
therby porhaps perfect his lenching of the some { 14,p.9 ).

te Lo the nmouni of Yimguistics thnt the prispuctiv&

longonge toncher needs , frmoet Palgron stubes ihot the siudy of
linguistics is nol mennt o moke the prospoclive longunge totche
ers full-Ticdped profcssionnl linguviets, bul he akggcs bs that
ihe lewer the level =t which z Inugasge tencher is oxpocted %o
teneh, the more he must kuow of linguistics beonuse it is ot the
curlicr stopes of languopge lecrsing thoet the grentusi problems
zust be overcoze { 22,p.82 ).

Z. ¥unowledpe of priucinles of sccond longunae Losching,

Segides linguisiics, the prospeciive sceoud lhuy”ﬁ0°
Lo

iencher zmast zlso kuow thoe priuciples of second l”;“ﬁﬁg& tenech -

ing, siuce this will provide hinm with o knewledge of the true
anture of longunge, wheil lungwege is ond whoi it doos, zhet is
sigunificant in langunge, whai iz seperflucus ond whni ic indis-

pansablc.lt elso gives hin the infowmsuiion of the procoes of so-
cond langunge lenrning, how it differs from the proccss of lonyn
Lug vhe mether tongue, whot problems these differcuces bring nnd
pow Yhey enn be overcome. £11 these will provide his with the
right insight of lungunge ond loungunge lecrning. w“crtfora, in .
tenching the lungungs be will kunow whot he should Lﬁ" ch, in what
order of inmpericues, whoet the offect will be and it moy help hin
with ihe knowlicdge {o choose the npproprinte = Laed g, the guitn-

>

ericls ond the right toste for achiceving the?abjectivcs.

L—J
n B
€
13
o
r-ﬁ

cordingl T2 his tenehing will be mors offective nn& efficient .
The principles of sceond laopgmepe teoching “L tioned ¢

bove ure prociienliy coseguonces derived frou the spe culntions

.

of liunguisiic scieuce nnd ithe psychelogy of leorning. In foel it

~

on Be diseussed under the beoding of linguisties, dul to siress

thely sigpifienuer in the professiocunnl preparsiion éf the lop-

gunge tonebor, we put then wnder o gsepnyote dlug.

Toe the specinl professiounl properation of the louguog
temcher belenge olse the study of methods ond techuiques of
teanching the seceond luanguoge. The wathuds closs wil_ mnize the
giundeut toocher frmilizr with {he thoowetienl ond prmcticﬁl gide

f the techuigues mnd procodures of
1‘#4&'@&. Her buows the ﬁech&iques snd procedurce of tooching the

longenge clements, the languoge shills, euliuve, liL rubare,cle,
|

neecording o the priueiples givon, haos the skill ie use thesec

teonchiug Smglish o8 o sccond
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technigues and procedures in cluse ond kunows their effectivencss,
specinl girength and wenkuessese I 2lso nokes hi@ sequrinted
with the techuigues of prepuring benehing ond testi@g zaterinls,

The siudy of methods nlso involves m.kﬂcwlehge of the
neboricnle -~ textbocks, visunl nide and iechnological nids - uged
with cneh technigue or procedure, zud o skill e put them  inlo
use in the elassroon.

5. Zpowledre of the ITnelish culiure.

Frosm the nony discussions on culiure in  the preceding
chaplers, it should be clenr that ibeching » sccond langutge ine
velves the tenching of ils eulbure. This meons  thot the student
toncher who wanls to lemch Euglish s o second lnﬁgkage,musﬁ net
ouly have oo culturel ipsight inte the tzrgetl culturb, vl nust
also know whnt culiurcl content o teneh and how 1o $ench  thom.
For this puryosc, specicl leclures on Fuglish culivwe, culiural
sexiners ond the reading of books aboul English cul%ure, will
help him = grent donl.

6. Zuowledpo of lilernture.

Fhen discussing the objeclives of sceond languspe tenche-
ing we hove mentioned that one of the loug-ranze objeciives in.
teoching » sccond lungenge is the cticinment of o litcernyy oppro-
eiantion. Therefore, one of the subleets ihst the siundent bescher
needs in bis profesgiontl prepurniion is the study of literanture.

b

But the literaziurc clogs heve should not ouly ninm to fonch litee
rature n’ o fine art. Degides giving the sbudent lebcher infor -
mation cbout the literature of the sccoond lomguage, it should
‘alge cix to Broin the student iteccher to negquire ﬁhé ebility to
annlyze, expliecate ond oxploin o litercry piccs of werk.

Aport from the obove mentiocued roason, lilcrsiure is 2l-
so inmportoni in the preparstion of the langunge teccher. We have
mentioned that tho study of literniure is = good wugy of dovelop-
ing the imepinntion ond tho ccsihelic cmobious of au  individunl,
Congidering thié foet, nud bhoving in zmind ihet the study of Eng-
lish of the S.M.P. ond S.i.4. is parit of the toinl personnl de -
velopzent of the siudents rother ‘thnn pori of their treinding o8
literary critics or ivonsliciors , we cen  ssy that the sivdy of
literatire forms o good prepnrciion for the prospeciive laungeage

toncher in performing his tusk ns on eduecior, siunce the nOTe

Since seionces nre nol stalie, but grow ond develop, the

iencher should kecp nbrosst with develepmends in linguisiic nnd
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fields through mupguzines, books, belleling, coursce ond

on Lonching Suglish ne o secoud longunge. He will then

well-inforned nnd efficient lungunge toocher,



CEAPTER VIII

SUMMARY AND CONCLUSION

In ithe iuntroduciory chapier we hove sisted thoet our pur-
pose in writing thiz work is io give {teocheors of Fuglish who
tench ot the S.E.P. 2nd S.00.4. the right linguisiic view wnd
prineiples of teachiug Tuglish as o second longusge in Indonesis.
But principles will romein o sel of sbstrzetl idens uuless  they
cre opplizd o the celunl fenching netivity in the clossroom.ing
since our purpose is lo proposc o coucrete view of langunge ond
second longunge tooching rotber thon te present o sel of abstract
idens, we hove in writing this work, not only givon the genefil
prizeiples of laugunge and second longunge learning os o neis
ond steréing point for our discussions, but we have clso  shewn
how These prineiples con be opplicd to the netunld ﬁoaching aeli-
vity in the elznssroom , mné where nocessory we have given oxom -
ples io show how they eon be pui inlo concretizotion. In  doiug
this, it hoe been necessury for us o repent certain prineiples
throughoul The whole thesis, sometimes using the some words o
found before, somolimes phrosing them in o slightly differcnt
WiT e ‘

Although the title of this work is ¥ The linguistic op -
prozeh Lo sceoud lougonge ﬁéachirg ¥ ond the principles discws—
sed throughout the thesis cun be zpplied to the tomeching of oay
second langunge, yot to make it more cencrele, wo ﬁave teken
Tuglish ns $he secoud lunguoge to be toughit cnd we hove resiric-
ted cursclves to the discussion of teachiug Englich 2t the SH.P
zud S.¥.4. %o hove chosen English sinee this ie the lnugunge
thet is most widely tought of nll the foreign lumgunges lenrned
ne o sgeond lopgunge in our country. _

‘ Bused on the charncierigtics of laougpunge, we hove men -
tioned thnt focching o second lonpunge is to train the students
1o seguire the obility to use the lanpunge clomeunls 28 o sel  of
habiftes for ornl prodection onéd recepiion in fyec commanication
situntion.

To pehiceve (his, we bove proposed & mothod whielb we call
"the liunguistic method” which is bosed on the seisnce of modern
linguistice und its theory coucerniung longange nnd second  lone
gunge lenrning, withoul negleeiisg the psychologicnl foctors ine
volved in longucge lecrning. Te wnke it pore conercic, we bhove
given cxenmples of how Lo apply this methed to the tenching of
pronuncintion, strvelure nud veoenbulary.

Besides discussiug the zmethod we bhove nlso discussed the
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weberinlsg of lenchiung Fugligh ns o gecond lungunge nd we hove
ghown how iho genersl principlee thel we hove PTQPOS“% ob the
beginning of this work, oun be nprlied io ithe tcmcbing noterinls
In councetion with this, we hove menbioned thoat tcﬂching nolo-

rinls should be designed to tench the langungo, shdulﬂ be ‘boged

on & gysivenntic liunpuisiic compryison beiweesn the secand lon-
gange mud the mother tongwe of the giudents, should be rroded

nud showld be swited to ihe intercst of the students.

Principles of sccond longunoge ienchiug sh 116 e nppliecd
te the tests ond cxonminctions ns weli. Thercfore, h gle shonld
fest the lengunge, should test the clements nud skills sepurnic-
1y, sh@ulﬁ teel the probloms ond should nmoke o dig stinetion bg-
tween testing produciion ond testiing recognitiou. In néddition to
thig, Lhey shauld elso meel cerinin regiuremonts which cre com -

zouly found in good toslz.
Finel

1y, the preparation of the longunge ieacher 2ls0
decides the vesuli of the langunge course. Thus by opplying our
principles of langunge wnd second luuguage tonching to the pre -
poration of the langunge feacher; we cnn cxpeet Lhﬁt the teceh -
ing of Vnglish us o second longunge in Tudouesisn will hove  far
belter resultis.

As o coneclusion we can sny thoi the lingwistic view of
lonpunge ond sccond lengunge teoching is uot merely o soet of abe
straet idens or theoretienl concepls which sye only good ns dis-
cusgicn bopics for liupuisis and schelurs, bui thot they i
wlso be mtde couerele cnd opplicd to the neiunl b””chlhg of Bung-
ligh ng « sgeond lusgunge. By opplyiug the ccrrecﬁlpri&cipluﬁ of
langunge and geeond laungunge toesching in the right @&y ig 1l
the fucters invelved in the uetivily of tenching Fnglish os o
geecond lopgunge ot the S.M.P. and 8.¥.4. we ooy oxpeet thoi the
fenehing of Eupglish ot the 5.4.P. and S.M.A, will bring for
grocter resulis.

In wddition to ihis, cousidering thni lhe resulld of the
Euglish course ot the 5.M.P. znd $.M.A. nleo depends on the pre-
prrotion of ihe lamgungoe toenchers who tench Tunglish in cbove
mentbioned schools, we would like to suggest thot the idens con -
tzined in thie thosis shouwld be inscried 1dto the cury dculum  of

21l I.X.I.P. Fuglish Deporinents, FPoleBaloFe ,ubllsh Tepnrinenis

cud other froining colleges preporing Fuglish laougunge lonchers
for {the S.M.P. nndg D.MJA. And sexinare lo dessim '"Le these idens
should bo nude sveilable to tenchers of Tnglish ®ho hove nob b

the benefit of o good lungunge tenching course,
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