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INTRODUCTIOR

Suecess in teaching and learning a Foreign  Lan-
guage depends for the greater pari upon several ITactors
soch as condition, method, material, objective, and per-
soniel. When each of these factors fulfils the regquired
standard, the learning is likely %o bring %o a sai
tory result.
The importance of materials in Foreign Language teaching
and leérning, especialliy for adults, who have mastered

at least one langwage, is shown by Charles C.  Fries in

his Teaching and Learning Enzlish ag a Foreign Ianguage.
Eé‘says that "If an aduwl% is 1o gain a satisfaciory pro-
ficienecy in-a foreign language wost guickly and easily
he mnust have satisfacliory materials upon which to work -
i.e. he must have the really imporbant items of the lan—
- gnage selecte? and arranged in a properly related se-
quence with special erphasis upon the chief trouble
spots.” (pe. 5). There Fries shows mhat the‘ggﬁgggggﬁg;z
materials must conbain.
The coming chapters resuls from the wriler's ex-
perience in using, as a source of materials,the Lwo vol-
umes produced by the English langwage Institute of the
University of Michigan under the directorship of Charles
€. Fries and Robert Ilado, that are called "English Sen-
tence Patterns™ énﬂ *English Pattern Practices”. Having
used the‘textbboks first in his pursuii of ﬁhe  massery
of English as a student, and then as s teacher for about
ﬁhree‘years in the Teachers' Training Institube, the

writer has become strongly convinced thait +the materials

1




can, to a great extent, satisfy the student'
Iherefore, he is interested in dealing with
that has ‘do do with those books, and thus he c
‘as a topic for his writing. The points that b

%o discuss ik the following chapiters are the I

Chapter I will bring forward a short a

)

what has been said about the conditions  of
teaching in the United States before 1940.

e e
237

give a picture of the background of the atitemp
tablish new teaching materials. In the second
this chapter there will be s short discassion
Bnglish Lahguage Institute of the University o
and its activities concerning Foreign language

The second Chapter will consist of an a

describe the modern views about languasse  and
i

learning; they form a great conbribution of &
guists, and constitubte a firm FToundation Tor %

ration of materials. It is followed by another

in which the writer tries to Find out and then

t

trate the basic assumptions that have bhecome
ples upon which the materisls have been based.

of principles will be mentioned in %his sectio

the linguistic principles and the principles o

(Foreign) langusge Learning.

2
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The next Chapter is devoted %o the discussion on the 4wo
vooks themselives, the "E iglish Sentence Fatbierns® and

the "English Pattern Practices™, with regard b
Ay ] Fars

pose, the development and organization of mate:

the procedures of preseniation.
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seribe the build-up of the materials, the orgasization,

and the approach. Similarly, Chapter VI will

present an

‘example of the technique for presenting a lesson unii of

Pattern: Practice to the class-room; whereas Chapier VII
will deal with some of the difficulties for

Indonesian

pupils in pardieular, and suggest some pattern praciices

‘particularly useful to0 them.

‘The last Chapter of this writing ( Chap

ter VIII )

-~ consists of the writer's own evaluation or Judzments on

the waterials and on Pattern: Drill Approach.
" like $0 show how the texibooks may be adopted

' Indonesian siudents and what the ideal setiing

~ for the proper pavtern-praciice class. Finmally

also point oub some possible dangers or defect

tern Practice as an approach %o language learn

for

]

He woula
%the
will be
ke will

of FPai-
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CHAPTER I

' BACEGROUFD PICTURE (F LANGUAGE TEACHING
| LANGUAGE LEARWING BEFORE 1940

' A. The condition of langzmage teachinz and

AND

Before discussing the textbooks publish

the direectorship of Robert Lado and Charles C.
mighy be good to illustrate in brief the backe

f*&;,»
uwation of teaching and leai*xiiré; Toreign langua
ticolarly in the United States.

Host of the ‘i;:éaéhers who formerly vaugh
eign lar;guage, a: 'i%hObgh 'aﬁl\ley m;;’m; have "studi
language vezéy ?-:ell, ﬂ_ul hoﬁ Inow ‘me na‘i;ﬁre O

and language learning as such. They aid not re

mafde up langnage and how language really operated

Tunctioned in society. Hardly anyone saw guil

what the most basic characteristic features o

3

e
¥ %

were that had

language, and

edge of language in the classroom they complel

so when: they tried to apply ithei:

languaze

ed under

iJ

(%)

Fries,

round sit-

zes., par—
t a for-

ed” the

£ language

alize what
and

=
)

clearly

£ language

©0 be mastered by one who was learning the

o
i

Enowl-

ely failed

©0 achieve the: desired resulis. Most of the school Hime

was §pen‘£; on ‘learnir;g ahpm: laré:uagea

One of the other defects was the idea

b o
2

process of learning a foreign langusge is the

that of learning a native iongue. This belief

the wrong approach

teaching, in which the learner was exposed {o

thai

guage like a chilad

4

that

to foreign language learning

P

is forced 10 undersiand

[ the

sSailie as

led %o
and
the - lan-

and %o
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get control of the mother Longue by means of |its soecial
environnment. |

The past trends of language teaching ‘anﬁ learn-
ing can best be understood throngh the typres of meihods

employed in the teaching.

1. "Grammar-itranslation” methods

These methods proved to be the oldest approach in

ot

the history of language teaching, and were adopied in

most schools all over the world. Even atb present their

remnants are still easy to find in many schools and plsc-

es~-

Until the eud of the ninetsenth sentury, . langusge
learning had become grammar recitation and dictiona~-
ry thumbing. The siudents defined  the parts  of
speech, memoOrized conjugations, declensions . , . and
 grammar 'rules’, and translated selections, using a
bilingual dictiomary or glossary.  ( Robers Lado's
lanzuage Tesching, p. 4 ) i 1 .
The metholls were based on Faculty Psychology, which as-
sumed that "appropriate training womld improve the fae-
nlies so that they would fanciion more efficiently when-
ever used thereafter®. In this case; "rational memory”
and "deductive reasoning" were stressed. lIanguage was
tanght as a "disciplinary subject", thas is, it was in-
tehded to exercise the mind. As a resuls, the| siudents
became "experts” in grammar analysis and  probably good
readers of easy as well as dAifficuli texts, but = very

- POOr Speakers of ithe langusge they stndied,

2. Direci ilethods

As g reaetion against the grammar-translation meth-
ods, there was a movement that emphasized | languag
learning by direct contact with the foreign language

in meaningful sitnations. This movement resulted in
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- various individunal methods wiith various names ., _such
- as new method, reform method, natural meihod, af.&!; e-
ven oral method, but they can all be referred o ?s
direct methods or the direct method. (Robert Lado's
languaze Teaching s Do 4) .

"The cenvral idea of this method is the association  of

words and sentences "1%;’:1 thelr meaning throogh dramati-

zaulon, a emons?;ra'inon, gxo:s.rouat,, she." G‘-ram*g is re-

a zxceﬁ 'i;o a m..m.mum, h‘nprea" '&,‘he lang;uage is tavght fune-

:;wnall‘ with lﬂ""le or HO rncon"se %o gramma#‘*ical riales.
On the one hand +the direct method deemphasiz la or elim-

inated ul"‘.’lﬂ.:l""‘ 3.011 and al..L 'E;}jpeu of conventional L,r:mu.aar

exer"z.‘ ses, and on the other hand it introduced, in  sowe

-

cases, phone ics and phonemic transcripiions. | Cm:versa-
tion, rllscuo ion.,‘ and .,.cadlr"vv..,h the . lar uam isself
form an lmpcr tand par"u of "he wbﬂa |

The direct meuhoﬂ is ureugf}ﬂ forward ay» ‘che ‘1Q'

psyc};ologisks : "e?ho believed, afier some laboratory  ex-

(

perimenss on 1Q, thal "learning does not improve the
mind in any general sense bud thai the things | legrned

may irafl;zemcé the learzzer later adjus umemv'“ : 23 shown
by the fact that one's IQ ‘remaijns‘ more or less| constant. |
With g beat'er,urﬁers‘:’;amiimg of the limitations | in ‘i:hé
i!:ay of transfer o “trai hkihg, these psychologisis advo~-
os5% éc‘.{ the s8¢ ealled "direct veaching®, i.e. the teaching
of anything in the #zay it is %o be used. (See| Robert S.
Eliis: f‘Fﬁ_uea‘a;imzalv I?s.ychologgr", Pe 158} 8
Although the me shod Aid not zain mu.ch is‘m.e ring :m

the United States, it certainly has thrown light on the
rodern study of foreign lam:azag;ea in ¥he 1930's, for a
ariety of reascn., s efne aﬂmeae,eg of i%  "drified into
the more limited ; Oal of 2 reaﬁ:mm norlem-e, this was

gy

a purely passive unriersi:anﬁirf;; of graded reaﬁ;i.mf:s with




dictionary help on @ifficult words."™ (lado's

Teaching, pe. 5)

3. Linguistic Approsch

T

lanzuagce

By 1938 people belonging %o the linguistics Soci-

ety of America had, in Their search for proper

attempted To apply the Tindings of Hodern scient

‘studies of langnage %o the practical teaching

fhis approach, like the Airect method, has goi

. 4ifferent names, like the ‘new approach’, the

ral' approach, and the ‘audio-lingual‘metheﬁ’@

It is marked by i%s objechives which are clearly defineds

- proficiency in languaze sikills that are %0 be.

™

mgierials,

fTic

fte

in schools,
several

'apral - o-

mastered

"in their proper order”, i.e., listening or Undersiand-

ing, Speaking, Reading, and Writing; 1o be aecompanied

by familiarity with the eculiure that the language repre-

 sents, as well as a larger view of life resulting from

the realization that there are many cultures sand valwe

- systems, some far different from the native sulture of

the learner, operating in the world of %oday.

I this

regard meodern linguists have insisted on the imitation
and memorization of basic converssiional sentences as

spoken by native speakers of the lanzusge in real life's

communication. (See W.H. Rivers' The Pgychologisis and

the Foreign zuagze Teacher, p. 12)

The method became popular during World

®ar 11,

when people who could speak foreign languages were badly

~keeded by the United States armed foreces. By then, the

method was still on the start, and, therefore,

’

it had no

been fully recognized by the majority of Yeachers and

textbock. writers. I3 is now being widely used

in schools




throughout the world. Further ﬂ_iseussi@n on this  sub-

Jject *=:111 be found in Chapter IIL
The year 1940 is taken in this
stone' in the course of langusge teaching and

a journing poini where the hard, old path give es

much s;moei;he-r and wider one that leads to a new

section ss a mz.le-

le:zrr;:«.n,r, s
way 0 a

direc—

Although many linguisis have Telt the imporiance of ap-

plying the results of lingnistics %o the teachi

izn languages since early in the beginning of

C"’

ng of for-

th 1 cen-—

oury, it was not until 1940 that any aonsi@.exable ~ body

of linguists assumed the roie of acsive langml,;;e\ “teach-

. ers and attempted the application. How and vhy

attempt was made can be understood by consideri

status of foreign langusge teaching in the Uni
during the two ilmmediately preceding decades.
Foreign language stvdy during the 1920's and 1

characterized by three feabtures:

such: an
ted Sﬁates

930%'s was

1. "First of all, there was very litile foreign langpage

learning

going on at the time." Hot many of the peo~-

ple in the Siates were inlteresied in foreign langusze

study. Relatively few of the High School -students
took the course in a foreigh language, bub even of
thet, only “"some wonld keep uwp for more than swo

years" vhile ’e}e rest dropped the language by the end

~of the second year of study. In 3 he cclleges usually

ored

there was only oue foreign langusge reguired of every

tudent for his graduation; and here again

the Enowl-

etge gained was not more thaun could be learned in two




3,

Hovhere in the efucational sysiem was. such a

genuinely useful_/ knowledge of one (Pz' more for-

e:.wu languages made a requiremen’: for anyone

says William G. Youlton in his repori. (See: "Irends

=

in Buropean and American Linguisties, 1930-19607, PPe

82 - 83).

becomly, the s% ufl,; was limited % o wery fe:; lah,g'mz

In the }12.,:,11 schools, the s‘Esuﬂy 1ncluﬂeﬂ Latin, Span-

‘is‘h, anﬂ French, vﬁzereas in "he celleg;es {wo or more .

‘mere added 0 these three. People cho.ae thos se partic-

ula” forelbh languages on the romaﬁ of, what they

believed %o be, their great usefulness or value: the

learning of Iatin was thought %o sharpen one’s logi

al powers and improve one's knowledge  of English
grammar; French was considered an adjunct of eculture;
Spanish was felt good for trade relations; and German

was helpful for the siudy of the seiences.
iy

The third 'fea*sure was the type of instrweiion given.
lu.,i.ruci::.on was offereﬂ by the * ’rammai-- ‘cﬁ:anslat ion"
::39‘&:}:.0&, s,-he most mrl-ely used method fycz- both ancient
and modern foréign languages. On_é of the aims 63‘.‘ the

foreign .Langua,g_;e i;eachlng was 0 teach the "f*rammar

“of the lang;uage, by which was mear the ;nflec’c ional

paradigms, %he parsing of ,;en‘sehce,; by class:.cal tech-

nical terms and the applying of e;he grammar 'rules' by

the student. Another aim was ©0 teach the siudent o

read the foreign language. The teaching met hoﬂ e
ployed here was thai of word-for-word i;l:-amla‘aion

from the forelgn language into English ( the native
. . - - . i
language of the student in this coun’ary) , and some-

times accompanleﬁ by the memorizing of l:f.s'i,f of words.




The‘teaching of foreign languages during that pe-
riod did not bring satisfactory regulﬁg;.roflclent rea&-
. ing skill was Sblll hard to achieve, ani very|few people
were ableﬂto_speak the languwage i hey had stu&ied, since
the speaking. gkill‘wasgneglecte@ in the lnﬁhrucﬁlona By
%he end of the 1930's  the pr roblem of 5eachi§g_‘vforeign

lauzuages got much more sttention from the langusge au-

thorities.

1
B. A word on ﬁhe 1naﬂqguacv of the trad ional LexEs
\

ﬁany‘;anguage scholars have,wrltten on | 'he inade-
gquacy of %raditional ﬁegt materials, as one f ‘the de-
' ;
termining facﬁoxs for success or failure in ﬁra gt lan~
gnage teaching.
Textbook writers resoried to literary works } by some
&reat authors or‘eminent persons of the_age, énﬁ had pas-

sages extracted from them Tor their si lj et mﬁﬁter. From
these passages‘hundreés of exérciées were hﬁxén:&w “ram
mar analysis,.anﬁ sentences were broken up into paris of
speech, or Gthe*‘teﬁhnical names were asaignedin "words"
in the santen@es; 0r'all ﬁypco of @Iepﬂglﬁlﬁﬂu 'foun&
wars &iseaés 1 in ureaﬁ lengiha |
lﬁe POEMGIﬁS of 5he pieees.ta“én weﬁe bftén re~
motﬁ frnm the learﬁev"‘ expeiience, iyl sd, héyoﬁﬂ their

g;ra 3 'i'.‘ne .L':zz"f"ua;_;e &S Ko lOLi{_,:f‘er 'he one 8¢ :,mall;y used

o

by‘ﬁhe native commahﬂby, i% was 130% rea¢1zeu shaﬁ th
Spokeu lax maga as used evory ﬁaJ bj she natvive speakers
‘was the only reli ﬁbl? source of uaber131°® Cdnséquenﬁly,
the actual wse of the idE“USUG by the learner Aid not

get any consideration.

laterials were noi properly graded, with regard
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%0 the presentation of grammstical stiruchtures, vocabula-
ry and ceuli uvaT conuezis in a lesson. (See Robert Lado%

*Criteria Tor the Inﬂroﬂx tion and Proper Orfering. of

SeuténcevPat%ernsa" Lqrrn ae Iesrning, Snpecial Issue,
June 1958). -
;Very‘Oftes,;$here‘were‘tco many grammatical patherns or
pfonuHCLaﬁwon n*oﬁlems and voeabalarv items ©0 be lecarned,
.at a %ime. In ol ther cases there were some lessons.  con-
taining %00 much culitural corhenh, 50 that i% was always

outside the learners' interest, and iranslation from ithe

, *argét langunage 4o bh@ rative lar"umge_afﬁhé‘%earﬁef§’be—
came almost inevltahleé Sometimes, there was % 1ot of
vocabulary in the form of word-lisis 'aatbe‘me%orizeﬁa
Loose and individual senbtences out cf's‘ﬁuaﬁiéﬁ - were
given for the sake of grammsticsl sxercises 3y éim ~which
the learner was forced %o name-parﬁs of  speech or. %0

diazram the sentences on the one hord, and %0 memorize

o

and appiy rules of “"ecorrectness™ based on tlogic®™ or the
"laws of thought™ on the other. Oral practice on the

part of the student in using the siruciures was kept a-

v,

ide from the lesson. This kind of formal grammetical

=

exercises was based on the assumpbion thai

if pupils learned the rules to be follo eﬂ in speak-
ing and writing correc: lj, these rules would be ap-
ﬂlled, and errors -—- would be eliminsied or great-

iy reduced . . . {(See Rober: S. Ellis: Eaucational
Ps cholegy, pe 69) | |

let, the facﬁu have shown qalbe the cmmtra*w: “@rammaﬁl-

. \
eal enerallaa ions ﬁlﬁ not **anufe* o any rﬁa exﬁent

t0 actual spesking and writing." i
”In‘short, iﬁ Can be said that 1 ra&lilohal Lram-
‘1mar~traIQIQu10- *eXbbocks began w1th uhe form ‘ classes

and eiaharateﬁ each ferm claq in a special chip%era




The construection of sentences often 4id n
the book at all or was relegated 4o a cha
end of the book.

(Robert Iado: "Criteria for % he'Introéuch
Proper Ordering of Sentence Patterns”
Learnlqg, Special Issume, June 1958)

-

The ﬂlrect—me thod sexthooks Were COnS

‘_better 'han ﬁhose elj menzloned, since the

ﬂuced acuuql ﬂlalo~neg, auﬁ presented geutehc
ln?ful real or uhoughe—un swhuatlons.‘ﬁoweve
still were no% properly gr@deéa

: dcme,lmprovemehu in *he apvroauh %0 b

eign la uabe materlalg‘be“’n *o develoy, in

le afherg were brought in the ﬁLrectlmh of act

‘vuage usage bh*augh 51buatlenﬂl COLVer gatlanm

laguess“

he

ion
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ot get into
pber at the

and
Laqgu@ge

idered much

] intro-
8S in mean—
T, those

L

witich the
1&1,‘ lan-
and  dia-

of %ich;gan anﬁ

its acﬁ‘vit'es.

Lhe,oacbrea? of

‘changes no% anly ©0 the political, soclal, as well as e-

conomical world, but also o the world of foreign lan-

guage studies in the United Siates.
¥ithin the armed forces it was realized That vast
numbers of Joung Anmerican soldiers would soon be
scattered 1 hrmug%ous a large proportion of the globe,

and that they would have need of many lang
very hame were unknown 30 mos: ﬂmerleans

Says William Go Maulﬁan in his arﬁicle

imnguage Leachlr" in the Dnlbeﬁ St aie“ 1940-19

World War 1i had broush

"Lirquistics and

P2

t radiecal

uﬂgestQse
?

60 ® » T}}.e

traaitlonal sehools

this need. Thus, new programs and technigues

designed, so as %o Pring a practiecal Speaking

in as shord time ag possibvle.

with {their mei: ha@ could noi

fulfil

r

g be

shoulﬁ,

jraters iledge




|

Putside the armed forces people haﬁ.al?o antici~
1 " ol 3 i ol s
pated the coming need for speakers of foreign languages.

|
In the beginning of 1941 +he Ameriean Council of bearned

- s = - . L . e | Ly ot =
Societies (ACLS) had, mosily through ithe foresight of

|
its Executive Secretary, iortimer Graves, esﬁ%bllsued an
]

Intensive Language Program (ILP). This man was of the

opinion that the first essenvial task was a _sound  lin-

guistic analysis of each langusze to be Haught, followed

by %he preparsbion of learning materials based on _this
apalysis. 'The Armed Forees found the needed |  languag

%raining in this LIP.  Then articles on a quick study of

‘foreign languages were wriiten, teaching manuals for the

Army were published, and foreign-language courses  were

‘established. The persons primarily involved inthe jeach-
ing program for the army were all members. of the Lin-

=

gulstics Socieky of Amerieca, a constibuent society of
the ACLS. |
| -When the war enﬂe@, the varioué activities con-
cerning fbfeign iangﬁage eoarséa were conbinued by the
Committee on the langmage Program (CIP), an organ of the
| ACLS. One of its activities -- which is of parvicular
importance %o the discussion -- was %o promote the  ap-
nlication of lingeisties o various fields of aetivity,
‘>iﬂglg¢ing langunage tesching. The CIP was slgso | actively

eﬁg&geﬁ‘inythe,gra&ggzggn of monvals for the teachingz of

‘Eﬁglish as_a second lsncpace, in the languasge *eaching

programs of the posi-war period the implications resuli-

o

[

ing from the vartime exXperiences began %o be adophted ¢

| g | . A C
civilian courses in schools and colleges.
Then there was another atberps 10 bring the lin-

grists and the language Ltachers into ™ closer under-
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|
sbanﬂlr? and cooperation". For this purpose, ?he Foreign
Lasguage Program of the Modern Langnage &ssoclaﬁlon(MLA)\
and the Center for Applied Ling ulstlca (CaL) Tere estab-
lished. =
Beside those activities concerning the ‘veaching

of foreign langmages o the Americass in the | United

States, there also grew an inte;est in ﬁhe; teachi@ﬁ of

 EBuglish as a second lanzuage, boﬁh‘at_homg.aﬁﬁ -abroad .)
In this field the CAL menbtioned above beeame‘%he pi@ﬂe¢£s
The Lingmistics Society of Ameriea, of which Charles C.
Fries was onece a President, began the sear rch. for proper

materlals_for_teaching nglish as a foreign langusge in

1938. (See Fries, Charles C., Linguistics and Resding,
LF20. Fries, tes C. ‘

Vew York, 1961, p.80 ). Two years later, in_i94l, the

Anglish langvage Institube of the University of iichizan
was founted. It was direcied successively by
Fries, Roberi ILado, and Alber: H. Markwardi.

Since its foanLatlon, the Lnutltune has ﬂevatga all its
resources ¥0 the application of the results of modern
liuga;stic science, and it has based thbrﬂCbgﬁﬂ o the
technigues of sirucktural linguisitics. (See  William Go
LMoultenfsyarﬁigle)g 1% has been doing a number of sctiv-

~ities, imeluding the following: (See Linguistics and

Reading, by Charles C. Fries, p.8F )

1. Eesearch wor», This work is Aone $o find any npossi-
ble means of improving teaching and learning a5 for-
eign langwage, and %o verlfj and check +the  theories

concerning laiz suage veaching.

2. Teachinz of Bnzlish as a fore" e.either car-

ried out in the Unifed Siates for those foreigsn shn-




i5

dents who came t0 the counitry, or done in other coun-

"

tries in which English is legrned as a foreign tongue

e

Eroduction of.ﬁexﬁs and other glassroom aﬁ& laborgﬁo—
Xy nmﬁérials@.ﬁy_adcpﬁing quéru lingnistig | tech-
niquesyﬁhe‘lnstitu3e‘has‘succeede& in @#oén,ing ﬁe&ﬁr{
ing‘matefials‘ﬁhat are best suited %o a particular
cultural bac??rquﬂﬁoxﬂefore ﬁge‘m&ﬁeri&lﬁ"mer9~‘gub4

lished into texitbooks, they had been experimented up-

on for a long bime, and tried oubt thousands of wimes,

. B . f t . ' ‘! N e
antil the resulis were shown o be valid and reliiable,

‘Eroduciion of languase iesis.. The Institvie  has pub
fcrwarau%he~%araetmajarmingredienﬁs.as the | material
%0 be tested, i.e., prononciation, structursl  pat-

“terns, and vocabulary.

Teacher-training

rogram. The oulcome of | langusge -

teaching, like any other teaching, depewds  ior  the
greater part upon the persons who are assighed %o
that task. Well4equippeé\teaehers are“greaﬁly needed
s0 that the materials, which have been inkensively
prepared, may render their fullest service. The feach
ers shonld understand the principles upon which %the
maberials are based and the implieations = | of 4hose
nrinciples for their meihod of teaching, begides a
. thorough knowledge of the lasguage itself.
The %rasining is intendad“eiﬁher»for‘Americausﬁeachefs
o want 0 teach English as a foreign langusge in.
their own country or abroad, or for those . | foreign
ﬁeaeﬁars‘mhose profession is teaching ﬁnglishﬁuaﬁheir

eountries, who come to the States io improve their

]

“eaching knowledge or %o zet more proficiency.




 CHAPTER II

.sﬁdDEEi‘} VIEWS ABOUT LANGUAGE, LEARWING,
ARD LME‘&-UAGB LEAFLHIH.TG

For bhe sa ‘b'e of easy ¢ :s_scn.ss'c on, it-wonld

be help-

fulito splz.‘c; '%.he sa.bdec'a ingo uv’e .;ec%ioz;s: aj m@ern

views ai, mrg;aage, and D) dodern views about learn—
ing am uage Leaxn

A, Hodern Vle%'r“ about la rg";u&_f«;e-
‘“"‘he ob Jeculveg, ma’i;erz.als and ez'lpha
as the 1 ectm:.qazeg and preeeﬂure., of lahgua.g;e

and lang uage learx;wg afe 0 a '-rea'i,er exwm.,

much iﬁflueﬁéeﬁ by the prople'<' Phlles ophy abou'iﬁ

goaze”. Fachs have proveﬂ that a change  in

view about language is followed by a change in

as "Iell
ea w}lln‘\; >
very

¥ lan-
people's

roach %0 and objective of lansuage teaching: or, %o put
D ag

it the other way round, _lar"aa,;e teaching -- iis methods

and procedures, as well as goals -— of a sertsin  time

porirayed what people thoughi about langvage.

In the earlier days of the history of

language

teaching people viewed language as 'a direct gifts of

God'. They believed that langnage had been there since

the existence of mankind, and that ‘everyone ms endowed

|

with an inborn potentisl for o certain l:m"xm ?

parents. Huch of the learning was devoted more

search of the nature and orizin of lax;{‘ma( & than %0 the

of his

%6 the

mechanieal process of itg oneration; and languaze prob-

lewms were setilea by & kind of philos anhical or

log ical

reasoning. language was considered as one of the “hard

16




LSS
r)

la m:e:nage known

‘ '“her the Romans established ILat in

ceeded through speculation or ithe princi;;les of

ub;ecu
challenge one’s mind and improve his wits.
| Two géll known languages, that beeame
alent subjecis iﬁ ancient studies in

those of the Ancient Greeks and

’lhﬂ .Le fcs.n regpec'&wvelyo Fhese tWo nab sions, wiw

\rer,; po rerful and haﬁ couque*et_ other nati 0115;,[ nake

throughou’e; Burope.

The Ancient Greeks studied no other
their own; and 'i.hey consiructed & Srammsy

langua,ge, and $00k i% for graubted that 'hlw

tures of their 1&5{;;%‘9 embee.le@ the ‘univer

|
of human hcmbhu or of %he cosmic order. |

field's iaLgusaze, Pe 5)e

oiel, ahﬂ many otlier nations followed
aopting

In the meant ime Hi
-{.Senf}_éntly of those Zuropeans. They baild op a
that was hage(.. on the deseriphion of
is, Sanskrii,
and more European sehola-rs, who had so far ne
observe

after the 18th century people

that language was direct 61y given by &0&. They|

ered language as an

“y

else the product of a

s beside Arithmetic and Logics, that

the Gcn inent

grammars on

ndu scholars had worke

’f’h:.u phenomenon began $0 in ‘Le"“est

5

the charaeteristics of their own tongue

10 longer

”invem ion of ancieno heroe

i7

could

the prev-

were

the Romans, called Greek

vfere once

their

lang "‘ma:"ef‘ bt

of . their

struc—
sal forms
{ Bloom-

the Greelk

the example, a-

Lai‘.in’ g*l-“amaa'e;lcal names in 'E;he:'..r own languages

a inde-

grammar

their language, that

more
lected %0
Se

believed
consid-

"
5

. o

"mystical Spirit of the Folk". Some

educated persons belonging to this period discussed and

studied language in terms of "eorrectness”, and

s

sually appealed o0 the avthority of learred men

>

cislly authors of grammers and diction saries o

they u-

»  €spe~

i pro-

logic.

The Hodern Viewpoint of what language really is
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is the resultd of decades of a deep and thorough sﬁu&y of
languages, carried out by a great number of | linguistic
achola s in Eu*anp from the Tirst quarier of |the nine-
ieehih cantury orﬁa“ﬁwa Theﬁr approach %0 ghase Buropean
lang sunges hlr*orlcal—ecmparasivé, as hell‘as  de-
Scrf?tivé;f%hfoﬁgh WhiCh they built ap a #réméficuﬁ‘ a-
‘mount of new knawleﬂ@e PQHCP”nlnb the natufe an&n fuﬁc-
+ioning of'humsh langusg m; ﬁhich haﬁ nb%wyét been in-
Ve ‘i gated bJ or even "nown %0 bbe "euerai pumliea_ The
work has rodaeeﬁ <""E—;n,eﬁusain tS abauﬁ fQEUo bha cén be ob-

served and ﬁe"erlaeﬂ in *he lar uage 1kuelf, anﬁ couclu-

sions %thai can be verif i a. Ihl mcaern stu&y of lap-
guage began 10 be rcajt eﬁ pub?lcly afte the publica~"

%ion in 1818 of Erasmus Rasb'ﬂ invest a%;_“au bhe Lxr-

rizin of the 013 Norse or icelanﬂlc Langua;e one of the

prominent works onvthe problems of languahe diversity
“and relationship. (See Charles C Fries: = lLinguistics

and heading, p.g3% )‘
In the Uni%ed States a similar mcvempr . of modern

linguistics, workine along the llnes of hqi in Burope,

started off vigorously 1n uhe vear 1323 hrc @h the work

of %wo eminent Amerlcan 111 uist e pvonee¢g, ﬁum rd Sa~
rir and Leonard Bleomfiel&ﬁ 'The former was  the con-
B

ceiver, and the latier car*leﬁ ot ‘in ﬁe'a11 *% e princi~

ples of.analysisa From their SJsﬁema+1e, o des scriptive

stody on some of he languages of $he aihababhaa family
|
|

of American Indian Langua?as, they conclmﬁem in o worlk-

mxﬂ humbev"

of phonemes of its own. ﬂlfferlag from hy aﬁhcr lap~-

able theory thai every ldn~uaye has a _system

guag eu; anid that every lanvva;e is a s% acuuréa syssenm

of commnication. Since these twmo Faroﬂﬁu éeserlbeﬂ lap-
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guages in'ﬁermsyef their structures, the study is then

commonly called structural linguisties. Th? theory

caused a radical change in the nsual thinking sbout lan-

i
1
ey : . i
suage —-— }

language is not a sbring of words with the individu~
al lexical meanings of each word fused into a mean-
ing whole. Rather, it is a sysihem of structural n-
nits having meanings that are signalled by formal
matters, and these formal matiers can be describped
in terms of the contrastive arrangemenis and forms.

(Charles C. Fries: linguisiics and Readiug, p.70-1).

One of the modern language scholars, G{L» Irager,

has defined lanzuage as
. ‘ |
. | ‘
a system of arbitrary voeal symbols by means of
which the members of a society imteract 1in terms of
their $otal culture. (See Rivers' book, p. 24).

By this definition it is obviows that langmagé is a sys—
‘ !
|

tem, i.e., that it opera%es in an orderly way

guence; its material consisits of arbii

which means that the symbels used sre made up of sounds
that sre produced by human voeal apparatné, and that the
sounds are conventionally chosen. I% is also Qlear‘ that
‘ﬁhe fmusticn of language is %0 be a means of éocial in-
‘teraction, or 2 %ool of ebmmunicationa Or, as another

scholar points out, language se

3

2]

es as "a sywbolic com-
manication sysiem, or in one word --- g 'gcode'," (Hartin

Joos's definition as guoted by Wilga H. Rivers in her

bock The Psycholozisy and the Fg;gggg-Lagggﬁggjﬁggﬂgz;,
Ps 23). Among the various means of communicating one's
ideas, feelings, and thoughts, language‘is vy far  the
rmost effeciive and satisfactory.‘

‘ﬁs linguistic scientists have beern working on %the
- spoken 1angaage_as-actually used by the native speakers,

they ecan-also point oul the importance of the  spoken




language as @& source of materials for lang;;uage

or learning. For modern linguists uhe er iox; for “cqr‘f

recthess™ shonld be based on the aec-,ual asage‘
Jority of educated native speakers.

The lingu

tha x'uk.e up langua,,._,e, feauure- sua e@. ny any

.

tha

s have 4 1sc¢v<weﬂ ‘che s:.én:.f:.cant .

at mqu reee:.ve z}.rm emphas:.s and’ enout,h ai:{em;lon

2C

by the ma-

langaage ’

langn age lea:n 52 Theae Teatures are as the fnllowlr'-'

1. pho;;e;ae S, Segmental and supr a——,.:eg;mental, “thal

constitute he sound system of the langua.g;em

\
2. gv et mal pa*' tterns of _arrangement S: the char-

. rae"‘e.e 3.e

orc‘f,s occur in the language.

3. voeabulary, i.e. the lexical items of the lan-

guage.

These characteristic features constitute the main basie

orders 1.:1 which mﬂis ar ,_frmzp of

ingredients for building up materials for language teach-

ing or sasguage learning.

B. Hodern Views aboui Learnir

1. Theories of isarning

bearning :uz rerseral is marked by a chan.m in per-

formance or behav:.oar or a‘i;i,z.uudeg. is i@li‘es\

and l'i;

talkes glaee whenever an individuval finds

& situation to which he ecannot ad just throt
tilization of customary modes of response,
- ever he must overcome obstacles that dinie

Lactivity,

himself in
g the u-
oY wWhen-
rfere with

desired activities. (Crow, Lester D. and Crow,Alice,

Human Development and Learnir'?, Pe 211).

Learning is complex, :.rvolv:.ng several areas

ins errelaue&. AL one and the same s.uae a.n :.né.

1) learnz_ng rnew skills or improving those al:é ealdy at

teaching

features

in

w dvual ig
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work, 2) building a siore of information or knowledge,

aad 3] developing interesis, attitudes, and ways = of
’ ! .
S e 2T 3 ;

thinking. Learning can=proceed»only:%hrcaghf%ke‘-experle

ence of sensation and percepiion. o

. |
il Co P ' . : |

2. ITheoxy of dlansuage/Foreisn language Learnifv

'Laﬁg} ze le&rﬁiQﬁa Hodern thearies“og, 1&&3&@3@
1earnimg‘sﬁré35“ﬁhe‘soaealleﬁ Tlanguage in us%“gsﬁhaﬁ is,
the manipulstion of the languagé in speaking ai  normal
conversational speed under a spesch seb. the speaking
skill assumes an imporiani place between the‘uﬁﬁersﬁand~
ing (or Listening}fskill-and the cther %iwo skillsgjﬁeadf
ing and Writing, in ths proper order in ﬁhich the skills
are %0 be mastered, |
In the speaking process, some motivation '_[fﬁime. some
stimulus, either externml or internal / malkes the per-

soL speak, and "some content is broughs under attention”.

in listening, the process is parily reversed, stari-
igg with expression as heard in context, followed by
recall of eontent through associations between ex-
pression and content.

Reading and writing are parallel processes to lis-
tening and speaking, with the writing system associ-
ated with units of expression . « + (See Bobert Is-
@o's iangusge Teaching, pp. 32-33).
The speaking and listening process involves simplta-
- neously these factors: memory, facility, fluency, units
and patterns, and some others.
Language learning is complex and cannot, aacbrding e

language -scholsrs, be explained through "trial-and- er-

ror”, "gestalt", "association”, or "funetioning" alone.

LY

T

b requires a wmore comprehensive explanmation, because i%
‘involves a% one and the same %ime %the widest raunge = of

human activity; i% involves the wmhole personaliﬁy of man,
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\
such as his nmind, emotion, and his nervous y$ ten. The

spoken a-

_ 6’34‘

fact that children learn the lang:uage that ig

roand them conflrms ube ldea ih%* all langaa é learnlng

‘ |
‘cccu S throu@h experzence, excepu for analo gic creatloua

which comh1ﬁes @reVleuﬁ experlencea in%o ‘hew sequenceua

ﬂo all of he Iawv of bearnlr are appl uable %0

language learn nhn Wl oh sone moﬂlfleakloi of Lhose laws
gresenied abeve, Robert Lado puu formarﬂ oome Lavs of

Co ‘
1ahguage ¢eurnlnu, ﬁhvch a s*11¢ bype he e@l :‘Qaw of

' S
Lxerelse, csnﬁzg¢1' T Jnﬁ Latenb, Law of £ ﬂ; iarluy of
. ' ' \

res nonse,‘ #aw of recall unﬁe sim i Ty Se%; ‘anﬁ Law of
‘ | . \
mo€1vaalon tbrcu;h urse o comuunlcatee |

.

Theory of foré‘bhrlar%uaée'iearnifv.w‘

‘ready said about language learnlr in general applies %0

foreign-language learning or beachlng as well“‘ Thorn—
‘élke‘s\theory ef seLectlnm and conneebing®, or the

1al-an ~error learnlng, is rejected by the common

assumpbion thai “fOre gh—language habi%s are formed most
i Fuag : .

effectively by giving the right response. oot | by making

mistakes." The basis for this rejeetion. as | Rilga W

Rivers puts i%, is

the valid premise that the foreigner has | no way of

knowing the arbitrary system of the new | langaage‘

without g demonsiration by someone who does know
(pe "76} (dn zrbmm}ass added b,j’ the writer) v

Af.

Seconﬁ—langua?e learning is specifically defined

bj Fobert dado as

|

| |

the acquisition of the abiliiy %o use, in| gpea% ing,
expressicn of the second language associated with
the units and patiterns of content that togeiher esn
stitute the laxfuage and . . . the acquisition of
the ability %o grasp the uniis and patiesrss of con—
tent when listening to a second lﬂnguagea { Bobert
lado: lLamguage Teaching, ‘T 38). ) ‘

learning of the exgress&ons,and contents can be facili-

¥hat is al-
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tated by indireect “"props™, i.e. any physieal weans  for
- better 111us»raulon, such as arilcalatory ﬂescr;pﬁlon ’
nhonetic as mell as phonemla branacrlpulon, c ‘synommma
-AsSOGia%i nhoof a parﬁ icular wnid or paﬁtern of ‘BXpres -
‘sionwﬁith'a arﬁiculav vnit of conuent can hest be

learned in the ﬂm»uahlonal environment in*whiﬂh they oc-

cur in sie first experience. It is learzeﬁ through ex-—.

ercise.

Hative languaze as a factor. ZIearning a foreign

language‘means learning %o establish a new set of lan-

‘ - ‘ o
gusge hahltsg in ps dhaimgy, when something iew S is

learned, there will be a probabili%y of Iaellﬂtaalou or

ichibition; the 0ld and the new experlences‘m@yk, 1nflu—
1

ence each other. in foreign-language 1earnin§, iv is

wost likely thai the native-language habit E interfere

with or hinder the establishing of habiis of 'i'.}hé foreign

langusge. ' ' ST : N

Facilitation and interference are determined by the De-

gree of similarity or difference between featu&em of %the
) \

two languages. Tha% is, the more units or paﬁ%ern» that

|
function similarly in both languages, the gr ? the
‘ o S |
~Tacilivation will be; and Ok the contrary, the more

i
]
Nsﬁructural Teatures that function differently . in  both
the natlve language and the foreign lang age, ﬁhe Ereat-
\

er the inverference may be.

Personal factors of the learner. U 11?@ in learn-

&

ing a tive 1angua ‘‘‘‘ ce, the leﬂrner'ﬂ em0uwan, will and
1nuenu10n, and interest form very important facitors that
can determine suecess in foreign-language learning. There

Tore, tuey have to be taken into sccount in order  that

B
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‘ ‘ S . _
the learning will be fruitful and may bring satisfactory

_results. In connection with these factors, motivations

_in foreign-language learning may be different forv.each

. individusl,




CHAPTER ITI

 PRINCIPLES USDERIYING THE MATERIALS FOR LAR-
GUAGE TEACHING ARD IANGUAGE LEARNING OF THE
* ENGLISH IANGUAGE INSTITUTE "

In the following discussion on the principles un-

derlying the materials prepared by Rober: lado and
Charles C. Fries and the Siaff of the Ins: 1‘:;111:9 . two

bases, which are different bus clearly relai en% to each
other, are worthwhile mentioning. They are | linguistic
pri rclple k secont or foreign language learning

. and principles .
teaching,

1. Liggz uistic Principles
ith the development of modern linguis qie sciengce

and its promising results, more and more‘language sehol—
ars have turned their eyes to the findings oﬁ this sei-
ence and found the significance of the new ingights into
langaége in language teaching and lan: nage-learulng, es-
pecially in the preparation of materials. |
4 new movement %0 a beiter approach o lar"uage teaehlnb
has- begun Yo start, a well- devised plan has been con~
ucted, and new techniques or methods have peen pro-
posed. |
| The iguistic principles™ on which th? new lan-
guage teaehlug is based, as William dMoulion 1hﬁleates in
rw’e‘T‘e.atzz'}ag1.1‘?""

United Siates 1940-1960%" are thai !

his arvicles “"Linguistics and Iangs

langnage is Speech, not writing. . . . 4 .L Zuage is
a set of habits. . . . Teach %he langnage, mot aboul

25
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the language. « « « & langnage is what :L‘a.a na‘é:ive
speskers say, hot whait someone thinks they ought <o
SaY¥. = « o Jlanguages are different. (Seg Mohrmann,
C.; Sommerfelt, A.; and Whatmongh, Joshnas Trenﬁu in
‘Euro ean and American Lin guistics, 19350 - \1960,

The preparation of teaching ma‘i‘.erlal aiﬂ the Er.u -

lish Languat,e Institute of the University of Tilwh igan is

based wvpon the Tundamental assmﬂp‘cimx that

the most efficient materials are those thai are based
opon a seientific deseripticn of the .Lar@.mﬂ@ to be
learned, carefuliy compared with a pam,l.l.el descrip-
tilon of the native language of the learneqa ( See
 Charles C. Fries: Teachinz and learnihs English as a
i’orels“n -hal””" g8y Do G !

 With this principle ithe preparation t-';:i.ll procée&ar’c least
. , S l

through four steps: (bee C.Cu Fries: " Prepa aration of

Teaching daterials, Prac’i.:.eal (:vammars, and um‘i: ionaries,

Especislly for Foreign J.‘angua sesy . Lar'-‘ age .bea‘rm.r"

am

Vol, IX, Humbers 1 and 2, 1959). | o

First, the making of a satisfactory descripiive
structural analysis of the language %o be learned. This
is a description of the '«-poven lar@maf—-e', i.e. the
‘speech. form of the lang uag;e used by uhe ma,;o u,j of edu-

cated native speakers in carrying on their ﬂ.?..aifly vasks

R

in society. |

Second, 'i;lxe making of & parallel desc}:rz.y
structural ajx_zalysis of the 1aza¢,'fua;ge of the 1&&}7:11@1‘, This
) analysi whz.eh ha,; proveé‘. 11Llspenuable, was| commonly
neglected by former language ieachers and ma‘%:erial build-
ers. o | |

Third, the making of a careful, systematic com-
rarison of the ﬂ_escriptive structural analysis in step 1
with that similar anslysis in step 2 as a means of find-

isg ouk poz‘.n#i;s of similarity as well as points of aif-
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ference. Scholars have founﬂ amyl@ evidence for showing
that similar festures 111 be lesrned with great esse,
‘ﬁheiéaé"&i“férénﬁ”aneS“willvbecome«special; centres of
‘ﬁlfflcuity in learuln&a' The comparison in #his  $§3§3
will bring out the basic corirasts of patﬁew&$,thgt\m&st

oy

”belmHStereé“hoth'f01 produetion and for recognition.

The fourth st ep will be the organizins§of”ma£eri-
. ‘ |
alg bagea on he fesulua of the comparison mne in “*ep
3, wiﬁh sPecial emyh&sis‘on exercises that ﬂé ba1£E a-

© round he ceittre of p:ou¢emgg This 169& of - em@haalzlnb

hhe pvoblemable parvs of the language stems‘sfram “the

bellex that “learnlr“ the problems is learﬁlnh the lan-
guage"

‘31““

1
|
R &Y

People have also come %o realize that

It

of

very great imporbtance o have graded ma?exlqlé that is

materials should be so organized thab bhe ﬁ&fflculuy pre-

-

Vsen$5'iﬁselflstepwi se, and that they suitl hewage level
aﬁd the espacity of the learner, aﬂﬁ.alse’the; time a-
vailable.
'in'any-éne iesson the subject maiter musi be. 1caraf&lly

- w, . - . 3 ‘ - LSy ‘
graded iu terms of the pronuncisiion, the structures,

oand the'vocabaiarya‘This means that every'part}has to be
deae Aigestable for the learner, and the prob]gms are
leax rned cumala xveLy,‘ranglng from the s:rmle - to  the
"stt.gomplica?e&‘ﬂnesf  Thus, the buﬂent &fuer a cer-
%ain period 6f‘time; has done a lot without feellng the

pressing burden of the e study.

‘2é Princinles of Seeond Iape ge learnins

inz. S

& First of all it can be said that learning a sec-

.




ond 1anguage, after one hag ﬂevelepeﬁ ¢?1lls
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i the moth-

er ﬁongue, 1s~a very @1ffereno mat er from l@arniag the

native languame.

A child learning the mother tongue feels guite

TN

at ease

because he has‘almnst‘nothing'to‘hin&er’the‘efforts. He

learns the language in a direct way of emmmunicating his

needs and wants with people around him in *he

or famlly. he is con»tan&ly proaacvng sounds

‘commuRivy

that = he

hlhks o be the exacu imitation of what he hears from

- his parents or brothers, and trylng to follow the . -pat-

terns as he catches them.

The child learns to ialk because through language he can

~acquire whai he desires, wanis, and needs. His motiva-
tion is comparaﬁively great. Horeover, he learns the

language in an environment in which it is constantly

3

spoken.

Psychologically speaking, the chil;'s'min@ is still like

"a *abulﬂ rasa™, upon which new habiis of sounds  and

.patternu are eaumly 1mpre sea‘ Also, the speech organs

of the child are still flexible to adjust %o anJ produc-

tion, unless he has some physieal defec»s.

The time that the child spends in learning +the languag

is qui%e large; he learns %0 listen or %o unﬁe%stanﬁ.and

+0 npea? the langnage several hours every day

four oxr five years, ab least, in his infancy.

On the contrary, an adult, who has mastere@”~ at.

least one languabe, flﬁma learning another langua 2e Very

diffienlt, 1n¢e his first language habits -pzevenﬁ~‘him

from forming another set of habi%s in the new

Very often, the two systems of langusge habits |

(language.

re never

rarallel, but, in most cases, the system of the new lan-
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zuage habits is dominated by he? of the flrst ~language
hablus. Beﬂzﬁes, for the adult, lar uage is naﬁ learned
in he actual language erverRMPnt, thaﬁ is, he is no%
le ;1ng ameng the nat*ve syea?eru, The moﬁivaﬁion of

the aﬂuli may rot be as freat as the ehll@'" 1n 1earnlnb

the mcther tonguE» The new language is not he only me-
Aium to ;ulfll hle‘needa %o commuhlcate, “;ﬁ% fanetlong
only °eeonﬁar11ya“ | | “‘ “ o
The aﬁul“'s mlnd auﬁ his speech apparauus | have bacome
more rﬁmlﬁ, anﬂ‘ o, lesu senulnlve han an 1nfani Sa
Anbther factor that constltute« the alfference between
tﬁesezléérﬁings‘ s‘ the tzme éevoter o each of ‘hemf AR
a@hiﬁ usually has only %wo or ﬁhree nerzoﬂ a aeek “for
two or three Jears in h;gh schools. What W F Twaﬂﬂell
says mlﬁk ouppor% this prlnclple of second 4 langnat

learning.

Hew ﬂloturblnbly different our procedure has %o be
in learning a new language. Everything atiracts oub

attention, aspecis of habits as well as aspects of

weaningful choice. (iwaddell, W. Freeman,"deanings,

Habits and Rules". language learning, VolJ Ii , 1,

1949} .

B. The second prineinle that is basie %o foreign lan-

zuage learning and teaching is that “1anguageb,learﬁing

is a process of habit formation". This pri clple _zuns
,parallel wuth the assumg»io* %o which lzngulsts and lan-
mentioned above, that "Language‘ls a set of habits“a

(See Will;am‘G.‘ﬁbulton‘s)a

Ihe habits that a learner of a foreign languag

?
tablish consis* of habl,s concerning the siz iural mat-
o \

ters and he oounL system of dha% langua e, anﬁ tot hab- .

‘\
.

1 $ concerning icems as items. Ik order %o haﬁe a thox-

Fuage teschers have agreed, and ﬁhlch has alre q&yuﬂ been -

mast. es-
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ough coniral ef vhe lan@ua e anﬂ te be able tﬂ speak as
a nﬁtlve wpea?er ef he lang age, he mast ﬁewelop %h0¢e
hab 6s %0 oﬂﬁh a @e ree tha* “hey operaﬁe below aware—

negs, or 1n other wnrdo, dha hhey beeome auhgmatic hah»

- ’uh

ss \
the fact that language operates la?”ely on the basis
of habit should be 0&V10u9 bO everyone, }} 3 S

Robert L&LO says and to show the importance af habit in

it is only through habi% that the uhousand-aﬁﬁ—-ane
rules of grammar, pronunciation, and vocabular" are
ased by. every fluent speaker of the language at HoY-—
mal speed. (Lar"h e Teachlr", Pe '105). R

1ar age learning he goes an,

B T
ﬂa erlals, herefore, ghoulﬁ be eqrefully uele cted  and
‘ .

pregent 3 so. as o be eaolly iearneﬂ and}to ‘ai%e‘amvle'
prov1ulon far habi+ formahlone o |
C. The third principle is the 1mporﬁanee gf learning
through "Pai bterns pI&cblGe or "oral use". 5- ”fpatf
ternrprac“lee ylays a very important part ~'“h1 fgieeé
of writing as a whole, 1t might be good to illus%raté
the method ox praceﬁure in detail. :
dost language i eacheru and lll zuists have come to‘
an agreement that the habits of the sound gyuuem and »oﬁ
‘the St rncture are acgunired mosh effectively ?} ﬁhf@ﬁgh

rac31094”05ly,throggh patternrpraetice are the patﬁerns

of’a_language‘esﬁa&lished‘as habits.  Robert! Politzer
- says thay ;
|

Languafe is 'behaviocur' and . . . behavior| can _be
learned only by inducing the si sudent to "behave'.
(Wilga M. Rivers, T ogist  and the Foreign

Lar"uaﬂe Teacher, The Unlver31 vty of bhlcayo Press,
Chicago, 1964, p. 20).. .

Another scholar says,
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» « o if the mechanisms of a language constitute a
set of habits, then learning a new language consists
of learning these habits, and the learning of habits
is best accomplished, the lingnisis reasoned , by
constant imitation, repetition, practice, and drill.
(See Irends in Furopesn and American Lingmistics
1930-1960, p. 87 ‘ i

The idea of_patﬁern-praetice and its r&le in lap-
guége teaching and learning has developed ﬁ?ring the
years of World War II in America. It has been advoecated
bylingdists and modern language-teachers in %heir fpro—
posal of the new method of language teaching m‘ learning,
the'so-éalleﬁ "audio-lingual” mgthod. 'Sever%l hours of
drill per day / with a native speaker . . .d7€' was one
of the most éharacteristic features of lamguaée insﬁzuc-
tidn during the wartime period. | |
"The main procedures advocated by proponents éf ﬁhe au-
dio-lingual method are," as Wilga #. Eivers pdints out,
"of t};is type: pattern-arill » dialogue mémarigation, di-
rected dialogue, and recombination narraﬁiveaﬂ (See her
book on page 62). In the pattern-drill sﬁep,%ﬁhére the
structural patterns are learned mostly throuaﬂ\imitation
5 might

not illustrate a meaningful situation; whereas in %he

and memorization, the senitences beine rractice
‘ ‘ 2 P i

“dialogue-memorizaﬁion", several or a number of sentences

together make up a real everyday situation. In the "di-

‘rected dialogue", "the %teacher suggests exactly what the
i

students should say in both guesvion and answe%“. { See

#.4. Rivers', pe 41). What Rivers means by recombina—

tion narrative is the step of eombinirz‘”vocabélary and

|
variations and some new wordis which are easy %o recog-

structures of rreceding units in a new form with some

nize as cognates or by context". (See P. 62).

in order to make clear What is meant by pattern-
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practice, a definition by Robert Iado might b% helpful,
Patcern-practice is rapid oral drill on problem pak-

terns with atiention on something other t%an . %the
problem itself. {Robert Iado's Lanzusze  Teaching

p. 105} .

Rapid oxal ﬁgillz Af%er the teacher has pre#enﬂeﬁ the
paﬁﬁern,;thé.sﬁu&ent'is asked %o imitate and ﬁepeat ,ﬁhe
samge sentences; with exactly the same speed, intonation
and rhyﬁhm.aé‘;he teacher says them. Then the?resﬁ‘ of
the time will be spent on the practice by the studenis;
the teacher giving the cues and the students responding

%0 them as rapidly as possible, keeping %o the normal
conversational speed. The teacher attempis to make %he
class produce as mwany recitations as possible | within s

- classroom period. Thus, the stulents are given enough

opportunity for constani practice in the use of the lan-

Suafe.

. . ;i. '
Attention on something other than the problem iiself :

Bach patiern drills one problem or a set of broblems ’

but while it is being practiced, minimal changes are

e G

made everywhere except at the problem part, sogthaﬁ the
o . . | -
students® attention will be focused on those changes. in

doing so, the erucisl poindt of the pattern beinz learned

will gradually become a habiﬁ.‘The student is hot awaré
of this habit formation, because his attentionzis drawn
away.from.it, atd cen%ereﬁ‘upan something othérg i;e;,
the "message™ as br@ﬁ@ﬁt by the cues.

: Paﬁtern_practice is characherized by fim‘tation
and reyetitibn; but it is much more than either of themn.

Simple repebition and conseious-choice arill on lingpig-

————.

tic problems are not rattern practice in +he technieal

sense of Robert lado's definition. Very little or no
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learning occurs after an accurate imitation, | and even

afper the third correct repetition of fixed s?nﬁemces

without warisiion. . . AR N

Repetition alone will not develop the kind of habits
necessary te speak and understand a language,

|
]
Fries says in his Foundsbions for FEnglish Tesching, pag

” . ﬁ .
"341. Then he also poinis out, on the same page of his
book, that in order %o atiain the highest degree of ef-

L ‘ T . i e .
fectiveness, pattern dArill mus: proceed Lhrough ot least

three important sieps as the following: |

1. an "accurate imitation of the patiern in 4he sentence

as presented by %he‘teaéher“,‘and‘fglloweﬁﬁ then, by

' "enough répetition of the ccmpletE”seﬁteﬁa%“ “$o fa-

cilitate the student's oral production proficiently.

'This”Step is known as the "minm-mem' stage,  a' short
‘form of "mimicry-memorization'.

20‘;The second stép mnéﬁ ??oviﬁe for péaeﬁiée E bj‘. the

pupil in choosing the proper i%em of a contrastive

9
P

pair in accordance with significan’ lexicsl or struc—

tural clues within the utterance of which 3%hat item

.

Lo T3
0 e

b

is a pa

3. The ﬁhirn‘sﬁép is practice thai "wusit lead Lo the an-
- tomatic unconscious use of the appropriate item or
‘sﬁruetare", ﬁ&ile.%he_att@nxiom iz focused ﬁot on the
“necessity of making a seleetion", but on”ﬁﬁe "mean-
ing of %he Whole utterance”. Thig is su@peaéd 0 be
the @egree,é‘ mastery that constibules %ﬁe‘;real free

use of patterns in meaningful langusgze situsticns.

The functien of patitern nraciice. According %o

Eobert iado, teachingz s seecond langnage comprises four




stagess ‘'mimicry-memorization, corscious choice, pat-

sern practice, and free selesctior'. If we follow  this

crder of stages, it is clear that patiern pragtice nlays
. i
an important role %o link the stage of practice with

gonscions choice with thas of free seleckion. Pubtiing it

4
in another way, Fries says that pattern practice has a

: . . s
function $0 bridge the gop bebween the introduciion  of

the new i ﬁerial'ahﬂ.the~gggil~nqg;l dialognes, whiech

use it in comaunicabtion situaiions. He might  incorpo-

rate the 'mim-men' stage and the practice wiﬁﬁ couscious
]

choice in what he ealls 'inbroduciion of the new materi-

al'; vhile the ‘pupil-pupil dialogs® might paiallel‘ Ia-

do's stage of free gelection. @

in the introduchion of the new patitern | wsterial

the teacher presents sentences that belonz %o ihe same

strnctural pattern. The pupils are asked %o  imitate

j
them sentence by senbtence and o memorize the structure.

£y
i

his is the ‘mim-mem' stage, in which %the pupils Jjust

imitate and memorize the pattern, probably witﬁoak Enow-

[

ng iis meaning oz functiouQ Then ﬁhe teaahér exglains
or shows the structural meaﬁihg ﬁhat all of’th% sentenc-
es alrea&y\préseuteé and imitsted have in eomm?ne He may
add a few more examples for illustrabing the 3meaning‘¢

Ihe pupils are supposed to see and then %o undersiand

the meaning.

!
w
so far, although the pupils have understood the psitern

and been able to distinguish it from the o’g;heré in the
o | |
utferances, they have not made it a habift ——- the choice

of its wsage in the pupils' sentences has not ﬁeeome au-

-tematica\lt is the Tunction of patiern— raetieé_ o make

the new patitern itransform into a new habi%; and it is
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achleved through a variety of exercises, such;as subsﬁi-

tution Arill, conversion or txansfarmaﬁian,_"questicn‘—

and-answer Arill, and expansion. After pattern-practice,

. |
there comes the stage where the pupils manipulate  all

the patierns that they have learned to expres#' a larger
contextual weaning, like the real communicati@n“as done

by %he unasive speakers. 1If we compare What,_F%ies, means

by pupil-pupil Aialogs with what Lado means by Zfree se-

lection, it is gquite clear thai they are two = different

terms for one and the same thing.
Fupil-pupil dialogs are designed o take the sentenc-
es that have been masiered in detail through patiern
practice and to use them in a: larger econtext, -

=3

says Fries in his Foundations for Enzlish Teaching

s P
343. On the following page he contiﬁues,rsaying’thaffin
she pupil;pupil'ﬁiélegs the‘pnpils'aremgiven‘ﬂfactice in
using the language "in the conbext of_a-sociaﬁ situation

in which both the questions and the answers mre signifi-

cant parts". "In these dialogs,” he goes on, "Hhe effort

is to center the atiention on the socisl situation  in

which langmage is being used ravher than on the z;e;{}e‘i:ié

%ion of‘liﬁgﬁiSﬁie‘iﬁems and isalateﬂ‘senﬁence§o" As %o

free selection Iado says that the stadenss mus% practice

using the patierns thai have become habiis “%ith full
!

o

attention on purposeful communication®. (Eobert Iado:

’ iaqﬁuége Zfeaching, p. 113).
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CHAPIER IV

"ENGLISH SENTEHCE PATTERNS" AND "ERGLISE
| PATTERN PRACTICES": THE ORGARIZATION
OF MATERTAIS

‘A. Objectives of the texthooks

The texts beinz discussed here together with
their companions, "English Pronunciation” and "lessons

‘in Vocabulary", constituie the set of 4 Inbengive

Course in Enzlish for latin American students, built up
by the English language Institute Staff of the Universie

ty of wichigan, first published in 1942 zna ﬁemiy‘””re¥

vised and completed in 1958. {See Robert Iadg's  Fore-

e

mord in Enzlish Sentence Patierns). The "grommar” les-
sons which make up the materisls consist of exercises %o
develop habits, snd no% explanstions or %alk about  the

language. Therein the wora "grammar” is chosen 0 mean

the particular sysiem of devices vhich a lasguage
uses to signal one of its various layers of meanings
o o= siructural meaning. (Charles G. Frieg: FPreface
o Bnzlish Sentence Patterns)

The ﬁhole material aims a% orsl mastery of theilang&agea
o, if other words, it attempis to teach the gﬂlangua@e
for ugse, of which normal conversational speed is the nl-
timaﬁe‘goa;,‘ :

"English Sentence FPatterns" aims at conscious under—

|
saanﬁ;ng and producing of correct Srammatical struoctures
on the student's part. In the initial sitage of learning
the student is first made awmare of the problems he is

facing and then of the choice of the proper reﬁponses 0

36




a grammatical cue in learning situations.
The final parpose of "English Pattern Praetice
éomtraryg iS‘tb;esﬁabliSh, by means of oral P
patterns.of ﬁhéwlanguage‘as subeconsciouns hahi%
‘dicaﬁed‘in Chapter iii, Roberﬁ‘Laéo_&ivides |

of e
3

learning in%o four

scious choice, praciice with aubomatic choice,

oS
v

s”, on the

ractice, the

$. As in-

langunage

. R
ages: umimiery-memorization, eon~

and free

conwversation (selection). Patiern practice t@kes up the

3
SLY

third siage, where the grammatical uctures |

e made

to operate as habits below the learners' awarénesa,

S0 that the mind aund personality may be Tz
dwell in their proper realm, that is, on %
of the communieastion rather than the mech
the grammar. (See Robert Iado's Introduc

"English Pstiern Practices™)

The "English Patiern Practices"™ provides Mmore |

practices or drills on patterns that have

duced in the first book, and it

rial with several conversations or dialogues.

The director of the Staff of the Euglish Langu

roef

‘been

also furnishes

0
he meaning
anics of
tion %o

intro-

. the mate-

age insti-

tute has declared that the ewphasis of the materials is

laid more on phonrenically and structurally sﬁgnifieant
“grammaﬁical\paﬁterns, which contribute Tundamentally to
communicaticn, than on other mavters, which éonﬁrihuﬁe
primarily‘to the student behaving like a native speaker.
(Rohert Lado: Annotated Bibliography for Teaéhazg of
Ineslish ag o Foreisn Lar@ué?e, P 55} '
| |
B,_Qrganizaﬁion‘ogmmgﬁgggals of ihe "Enﬁiigh sen—
tégge'ﬁgﬁﬁegggf
The whole pattern material is divided wp  into
%hirﬁy—five lessoms? The first ten lessons ccnsiét‘rof
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"simple but importani™ patierns (Lesson I - X}, the sec—
ond ten present what might be labelled - ® ix‘ﬁ;ermed:«.ate
patterns”, and the rest eomplete the mak 91’2!.‘&1% with*more
advanced patierns”. Lessons X, XX, snd XXX ére SuAmaTy.
lessons, each one of which reviews the 1mmeﬂla ;ely pre-
coding nine lessons.  Lesson XXXI Ho lessonwL%XIV‘ are,
in %urn, bammar of Quéstion Patvterns,  Summary of Subh=
7jéc€'ahﬁ‘$abjee% M@ﬁificatiaﬁ,Summaryof-GlasS:Ek-EX*
preg51onsanﬂ Claas 2 Moalflcatlon, and. Smmmarj_af Objeect
Sty cuares.; | |

It is worth mentioning that s "Lesson® &u fonnﬂ\,in the

text is acuua¢ly a uniy of lessons, made up of several

patterns.

The aiscussion on the material build-uﬁ will be
carried out in the light of such as pecﬁu as Vbace,Tenge,
‘Type of Sentent ce, Number, Genﬁer, anﬂ Parcg of‘ Speech‘.
Amor the va:laug Tenqes in Engllsh, the Pzeaenﬁ Tense
(blrwle) is chosern to b Zin uhe pregerbauLOMtﬂ§paﬁﬁerngg
This p::esen‘i;a‘i;ion si:ar‘z;ss off with pa‘i:’sernf' usw@, the

h tc BE as a 'llh?lﬁ? veﬁb' The rery Ilrs 'pattérn
}Ls a p031u1ve or afflrmaﬁxve SBagemer rapregenﬁéﬁ: by
uentences like ”The le son is i ‘inﬁ . anﬁ “Johh‘ié
a siuﬁer“”, anﬂ IOll@F@ﬁ by the iraﬁa¢ormeﬁ @uestioh -

aaaaa

patiern lik _“is she iesson interesting?* lu ; ﬂ11blon,
the cont sracted formu ISH'T, and ARER'T are iﬁﬁroéuced
through “hori answers such as "Yes, he is anﬁ; "Ho, he
isn't".  S%ill belongingz o the firs: Lesson is 2 pat-
tern making use of the artiecle A with Sinpular Cla l
word and the plural infleedion %-S% of Glass l worﬁ

The lasy pattern consists of the invariable forms of the

atd of Glasa'E words GGGD; LuPORTANT, etc., which ecase
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‘right become a problem for Spanish speaking fs tudents .

- e s
R

The lesson moves ok So patterns that uze the fD@“ verbs,

like BEGIN, S1UDY, HAVE, with the same iypes and  Tense

as‘ﬁhase‘of'BE—verhsgiﬁelm&*r@“the hort forms DOE'T ana

DCESE'T in nebatlve shozrt answers. Those pat%efno are

then expanded by means of Adverbs or eXp&'aol@ﬁn shat
|

are most charac veristically used %o signal h&%iﬁuﬁl ac—

bilons, ALWAXS, USUALL

¥, SOUBTIMES, and the 111‘:@ For ex-
awple, Hary is ALWAYS busy, sdary

morning. Horeover, there is a part of the_le$$on dealing

USUALLY g% u&lea i the

parsicularly with expressions of Place and ¢3§réSSions
of Time swch as EERE, AT A RESTAURAET, EVERY ﬁax, AT 10

A,y ete., in which attention is &iven to their respec-

:

e position in "ordinary" sentences.

The next‘meagu‘chat is’intro@uce@"is ﬁhe’ sigple
Pasﬁ‘Tensee i% i@ ﬁresenueﬂ hhroubh atterﬂsilwiah BE-
Verbs and DO-Verbs, =zhere Fast Time'exprasSions are con-

trasied with present %ime expressious. Lefore going %o

the nexit Tense, however, the Siaff must have fel* the
GeCess ity of offering another type of quegilong, that 10;
the guestion-word questions, beginning with wﬂai WEEﬂ

WHERE, WHO(H), and WHO.  “WHAT does John sﬁnd,y?“, "WHER
- 4id he arrive he*pv“, stc.

- With the presentation of the Present Continnous

B4

C
. | N ) |
Tense, one more Time Adverb is inkrodveed, #hat is, RO¥.
L i
Exercises are, then, developed by contrasting ;the three

different Tenses by substituting the time expx @s ionsHOW -

-~ BVERY DAY,'IESEERB&Y. etc. The next part is “coucerneL”

w the blmple Fubure Tense which is ‘expres se@ by

- foxm of BE + GOING 70 + a Class2 word. Exam§lis: "He're
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going to study tomorrow", "Are you going %o study tomor-
> St q >

rom?“, "®hat. is he going to study tomorrow?“°§ The mate-

rial has,‘sO‘far, concentrated on Affirmaﬁive%aﬁﬁ Inter—
roga’::ive éént‘emes; and | i‘e‘; is only i.heu | 't;}a,ai; Hegative
aentenceg (patterna), thac have been uousheL £ apon‘ ‘iﬁ
uho:t aﬁouefq, are nractlced more 1nuer 1¢e1y5
4nother part of ﬁhe'flrsc group of’maﬁér‘ is con-~
sists of paﬁte rns which 1heluue the age of ! counuaule *
and 'uncountable’ Class 1 vds, an@. expres.;wn : clra’f
way. be used wmth *hema The pregenxatlon is so! wo;keﬂ ouu
bha* *he*e is a conﬁ’asﬁ of usage beﬁween ch@ followir"
expressions: SOHE and AWY; ariicle A, AW, mﬂﬂ and ﬁbe
absence of each one of them; HANWY, A FEW, ahﬂ MU%H, A
LITTLE; THIS, THAT, and THESE, THOSE-. MY anﬂ YOUR or
HIS, etc. The “1fregular plural forms of Class 1 rorﬁs
re given special atiention in a new patterne?
the last rart of the group, in general, adds Qome elaue-
'raﬁion #0 patierns that have already been @1ver previ-
ously; foz 155uance, the use of three Llfferew' formsd
of "Inﬂlreet Objeet™ such as HE, TC #HE, FOR ﬁEﬁ af%er‘ a
'ransitive’ Class 2 word the past tense forms of ”1r—
regﬁlar“ Class 2 words: +the use and position ;f Class 4
ords RAPIDLY, CORRECTLY, and the 11?@, pooltlen of Sub-
gect modifiers in sentences like "The TALL man‘ WITH

BIQﬂD HAIR is a doector®. The group is cemple%e@ by pat-

. . . | |
terns thad desecribe a Adifference in structure  between
"WHO d4id you see last Bight?" ard "WHO saw you | las$

night?" (The first sentence exemplifies quesﬁioﬁ - woxrd
R : ‘

guestions having questicn word - orﬁez. mhile he qeconﬁ
represents those using statement word - o?ﬁer}o

The second part of the %extbaey offer"i compound




sentenees anﬁ ﬂomplex sen%ences, in a@aition fto . those

\
"1mple ones fouhﬁ 1n the flrmh part. It begins ‘wiﬁh‘ a

paubern tha 1lluouraue» uhe use of the Auxiilary Verbs
ﬁAh M&Y bHALL WILL bE@HID, eﬁc._ Examples of Cmm°
pouua‘geumeﬁcea mlght be 1" be chosen from ﬂhé gaﬁ%exn
with AND --- TGO; Anm --- EITHER; BUT: | |
o uohn is o ﬂext ﬂﬁD Ma 10 TGQ. .H‘

dohn cah.@l N *he plano Aﬂ' Mary can TQG

“Jﬁhn,plays eve*y day AﬂB Hary does T@Q‘

.dohn aaqn*t a teavhe¢ AﬂB ﬂarJ was n't E’M‘HER0

donn ean’t go AND Mary &1ﬂn‘t EETHERO‘

dohh is a eadhe Ber Mar; isn't.
The Bexh nau%ern uskes vse of the so called | * verb -

phrase’, n?lch cousists of a Verd and a preyo#iticn like

CALL OF, 100K LIEE, BRIL\IG uP, PIT OF, and so on. After

that there comes anoﬁher pasbera of qaesﬁionsﬁusiag WHY

or HOW euut thelr ypleal answers wis h Yy OhDER I0, ¥OR,

b

o BY ﬁimﬂ, ox Ju t a C¢a s 4 word llke LLE&h&m DOET

i¥, sic. Ano her *jpe of ‘verb phrase is made up of g

Class S5 2+ Tﬂ *_another Class 2, for example, fLEARH TO

SPEAE, HAVE TO WRITE, PI&H HOT TO SPEAK, and TRY HOT 0
DO. |

: . | !
'lupersonal" Subjects IT in IB's nine o?clmck HOwW

and THERE‘ln THERE is 2 baok on the tabla mabe op anoth-

er palb tarn to be four in ﬁhe seeonﬁ group. Thly ﬁa ‘ern

leads %o bhe “reueabaulon of"possessiv casa‘ gncwn by
='S and uF. and mmrﬁ llke MIfE GUF iS &AR~‘S 2tCe
A — >

Exarzmleé: Tty .ﬂ_ARY' air, ID's *Lhe cover OF the book,

If's hﬂuena '
Ihe degrﬁe of eomparzsoh af ﬂLJeCﬁIVGu aid  ad-

verbs Ialls uh&er the flf th lesson of the second group.
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The first patisrn of this lesson shows the us%ge of LIEE,
THE SABE AS, and DIFFERERT FROH; the second deals with

; \ |
forms like IHE SANE + Woun + AS (e.g. “the ‘same  color

‘ i . X ‘ - . e N
as‘f) , and AS + Ad gecit«;ye/&&verh + AS (e.g."asw,lack as" .

"as rapidly as"); the third presents the ¢omparative

degree of Adjectives and Adverbs (with HORE, |lor ‘suffix

~ER); and the last part is coneerned with tne Superla~
tive degree.

, o | . . | -
Pgiterns of complex sentences begin to be pre-

 sented in the.second half of the group. One of these
paﬁﬁe:nsfhas‘an‘inaluﬁe&,sen;gnee (ealled an "Adjechival
Clanse’ by traditionsl grammarians) that is introduced

by a Relative Pronoun THAT, WHICH, WHO, or WHERE. For

instance, The nrofessor WHO teaches your elass  is  my

friend, The stndent TPAT you visited is feelins fine now, .

The room WHERE I usually study is near here. The other
patiern counsisis of a main clavse and an ineluded clause

beginning with WAEN, WAILE, BEFORE, UNEIL, or sFLER. ——-

He studied WHEN the conrse begen, He arrived BEFORE %the

sehool began, He stayed UNEIL we washed ithe dishes. The

_included senierces of the other pasttern siand for the
o S o o | |
Cbhjects of the sentences, for example, "I ¥now WHC sees

dazy’, "Do you kuow WHAT happened here vesterdsy?"

%
"Flease repeat HOW HUCH they will cost™. Huch more simi-

1ar %o the pasvern just mentioned is the one $hs% has an

included glause‘like‘an‘iﬁﬁepenﬂemﬁ.staﬁement,ie.g.-, i

koow (THAT) John sees HWary, I know (THAT) Hary is look -

(inz 8% Hr. Bing, I think he's intereshing. (Fote : In

the mean—

the first two examples‘“?ﬂ?‘may be onitted and
ing remains the same).

Perfect Tenses, excent the Fubure Perfect Tenses,
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are dealt with in lesson AVIIi, covering the y whole of
their &iffereuu meanlngs. some examples mmnhy clarify

the pattern P"eoext Ierfe"* Tense, e.u. i have lived

in. he Gnlteﬁ States far several Vears now; Present Pro-

-

gressive Perfec Tpnse e Ee has been "o ulqg:&m three
| ‘
houvs ow; Pasm Pe:ﬂeet fenge (Lonrpragres¢1Ve) - X

HaD ;TUDIED erch before I be an £0 stuﬂv Engllgh faﬂ*

Pfogre ve Perfee Te ise —-— ﬂAD Mary BEER bTUDYIR&AQew

)b

fcre Vou came° The pa X partle;ple forms efb Class:

words (Veﬂhs} zhaq are iry gular are paﬂ*poneﬂ ulitil the

.“\‘

lea*ue* has mastereﬁ bhe pauoerhu ahﬂ been ablp tc sup-
‘ply u.th correct shor: angweroo

Ep to hlg polnﬁ the Active Volce was uged in all
‘\
the ma evlal. ﬁhe Passive Voice canssracuion 'is %o be

‘Ipun& in the lgst lesson of the second group,f in which
those everal Tenses alreaﬂ; nrese nued in ﬁﬂe earlier
pa;? .‘ro bznur% o e+he into one paﬁﬁern. Lesson.XIX
_éiso deals wnﬂh @a*ﬁvcula: lexiesl words bTILL,AfY ﬁGRE
ALRE&DY anﬁ IE& (as "sentence modlfwers"), gnd with

mpaulrﬁ“ ﬂlfferehcﬂ snowu in the coniras te@ fb ms TIRED

‘and TIRI“ EG‘- IﬂTEHESTED and IﬂTEhEbT.L&b, that fanc’c:mn as
Aﬁg@ﬁﬁlVEu or Gla 3 wovﬂ | o

The ﬁhlrﬂ gronp of lessona begins with !z pattern

like "I LET them READ the newspaper“ as aiffeﬁlmt from

tHe ASKED me TO &0 to Florida®™. With thaﬁ }thé lesson

moves oh %0 paﬁterns that indicate 1tuahloﬁu,§ ranging

e

’from he pr Obable Q*‘Leﬂueklve to the "°upn9 eﬁ“ or Mi-

ma 1neﬂ? ones, for lngtance° flrablm, a8 pat%érn with

WIbH,‘inﬁica ving present sitvations like I WISH I was in

Hew York now, I WISH he‘could drive o car; tﬁen, sec—

ondly, there are patierns having the form of Perfect




:0@4
cs

| 44

Tenses, %o hom *specific® or “particularly eﬁagen mean—

ings, e.g. ¥We shoul& have g*acolceﬁ English ﬁyesﬁer&aza

The stuﬁeﬂﬁs must_ have writtan‘this-exergisé iasﬁ‘ week,
PJe should have bser prac*"clr The eorversaﬁimt | "last
night; and thirdly there coméﬂ th “WI:E“ matberm’ for

nash sitnatiens - "I wish wy frlenﬁ haﬂ Jgo@e‘ to the

=N .

-dockor aiher‘ the accvé nb"

‘infiesson.lXIi; atiention is given to the uae ‘of she
sonjunctions WHENL WER, IF, HHLESS , A.u }:LOUGB Lﬂi;.alab tb and
FHETHER OR HOT. This paﬁﬁern‘énﬁs iﬁaaeq a sﬁep uowarﬁs
thie next maﬁezial, that iz, the “IF—Clamses" ?wiﬁh their

.fr*ebable s

ﬁh:ee‘&iffe:enﬁ_mﬁaniu?v: Pr‘"ent'or Fuﬁuré
FPr "eut‘ﬂnreal or ‘Gonﬁrary 1s Iac%, ahﬂ Pamﬁ Cohirary o
faet or Past bureal or Pasi Imyrnuablea Gompﬂrﬂ | the
following sentences “L Wlll nelp you if yom neeﬂ help®,

“i‘woul&,help”yon if you needed help naw“, ﬂ "y would
have helped you yesterdsy if you haﬁ neeﬂ&ﬂ help thenr”,

Lnother patitern of cowmlex sezteneeo 1llastraae$fhe cor-

relation between "included clauses™ ﬁha@‘ﬂré nreee&e@ by

30 or SUCH ... THAT and ihe Hain Qlauseug ﬂxaﬂﬁl& - "The

=

professor is S0 busy THAT he ean't Leave his mffice%%ﬁis

gecred afy was SUCH a n189 PaYsen Tﬁﬁm I eni vqﬁ the vig-

M"“

it"., The following se etion éeal with ﬂegatwv gues-
 sions and Quesﬁ ons maﬁe wp of 5% aentm a&ﬁ their

~

Yuestio ;~tags.or &ﬁtache&fqu@sﬁionso Examylwm of-qnes-
tlon-tags: 3 @
Thgyprofessqr is very biisy, ISH*? HE?

He has a lot of work, DOESH'T HE? |
You haver’* salke? 4o his secretary, HﬁWEiYBU?
Lesson XXV gommrises wo kinds of patterns, oﬁe’dealing

mirror")

with "Reflexive Pronouns” ("I see MYSELF in th

TR
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and with "Emphatic Pronouns™ (like ™You see %the‘@;rror

I0URSEIF") and the other working on the usage

of Torms

like "I enjoyed SINGING", or %I REpT QGA} blﬁ@lﬁ@“e‘ﬁhe

gucceeélnu pari is concerned wlﬁh sone ;1m11ar eonstruc-

-

these sentences S
1. We elected TOM SECRETARY.
2. @e want ihe hOHmP PAINTED WHITEa

tions buﬁ hav1ng ﬂlfferen% "meanlngs » 8S represenﬁe& in

3, e wateheé the boys PLAYING. f

The iallow‘vnu congtruc ions have an Ik&-form ‘
the beg sinning, e.g LIVIHG can be élffzeul“
ALL DAY made hlm,tlred” “&OLE& ?J THE LIBRARY

Professor Brown"a in the first two example"

01 Verb at
“w@hﬁla&
we med

'i,he - IHG

form functions as a Subject, whereas in the las - sen-

tence it sexrves as s moulfler of the Subjeect d

f the fol-

lowing sentence (elause). The las part of the third

group of materials is specified for s provisio
complex sentences or longer sequences of senje
using sequence "1 gnals. These signals asre gzo

three types, and presented in separate paris.

group consists of iﬂﬁ&ﬂﬁ&hﬂ ﬂOWEVER Ad50, dnﬁ manJ oth-

i of more
nees , by
uped into

fThe first

ers; the second is made up of THEN, LATER i

BT, FAR-

THER WEST, ON THE RIGHT, etc.; and the last ¢z§up com-

prises all %summarizing“ woxrds such as IN OT"

IN SUMMARY, or BRIEFLY,

As has already been pelr ted out above 'y

!
ER WORDS,

Les ons

XXXT $o AXZIV are summary pat%erng w1th some ad i ional

eXercises.

in Lesson LXXV‘ which is bhe last wast of the

material, the writers of ﬁhe text want to 1r“roﬁuee the

learner %0 various styles in a language as uueﬂ in  ve-

‘ie? situations, for example, in conversations

|
ﬁ in let—
i
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texrs, in scientific and basiuess reperﬁs, ini newspaper
*eporﬁs, 1n shart utorwes, anﬂ ln poeury.

Ihese are the strueturea tha ma;e qp the whole material

in q;llgh Sehﬁence Pa oerns“

C. The Ormanization of the "Enslish Patiern Prsc-
: -~ i
tices™

Foy

This book con is cf thirty-four l&%a@hw, and

these lessono fallor exac,lv the o*@e* of shose given in

-

‘key - sen-

the_ﬁqgllsh Senﬁence Paﬁternua Moreovez. the

tences ouullnlr” the eonaer““ of each lesson, {some les-—

SoLS do 10t be’lﬁ mlﬁn FeJ»senueneeg}, aré ta en from
ihat bookHdise&sse& abave. :

T} baai is 1ean$ to Olve agﬂltlcual pzaeuwce ma-
terlal, ahﬂ exercl es are always glven‘after nhe patiern
uau heen pvesenﬁed 1n he other textbhook. I% LM intended
primarily to be a sourc for ﬁﬁe-o*aﬂenﬁ;, from which
theyhgeﬁ_w re praculceg or eterexsew ﬂo be ﬁon@ outside

the class perloé s

‘Use of piectures. There are some le%een charﬁs

"aﬁtached at the end of - he book, anﬂ every ome‘e¢ them

consists of a number of varied pleuure Almoﬂ* all of/
the practices are carrleﬂ out by meaho of %hege charis;
that is, when =z parsicular patier a is beﬁng 1e&rned, the

relevant Chart may be used o help ° h° leax nlﬁgq For ex-
ample, in Chart VI there is‘a pieture of a bns! aRa a
bank, which might be helpful 1n sehtpuceg ll?e‘ | ”fiohn
- went %o the bank by bus®, or Are bhey Uo zg 3] %he Eank
by ggg?”, 0r even in a quegtlon-ahsver exerclge “Hdw did

“you go %o the bank?" -- "By bus", or "Are yoa‘ going to

€

30 to ﬁhe‘bark by bike?" -- "Ho, I'm going %o &0 %o the
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bank by bus.”™

This pzoce&ure has soune a@vantagev' l) The* student
“'1earnu to cpe:aue the lar"uage ulthlh a llml ed vocabu-

lary, vhile using the sama uharts *epeateﬂly,;z)_The ob-
"ject anﬂ ac?lonu plc ureL prov1ﬂe a challe ?“to him

”1tb0u$ placlng on hlm a heavy load of vocabuLary mate-

rial, 3) bach Charc eovern at lea © one deiinite prob-
‘lem in connection with which it is first ‘1trqﬁuce&a 4)
‘To most stu&eﬁts the s 1»ua910hal meanlng cf a parﬁicular

seuntence is en ily gragpeﬂ *hrouﬁh 2] nlcuu?e or a se-

“gquence of pictures.

Uae of Blalcvueﬂa Most ractices in the %ext are
HO0ST pract:

.fframeﬂ into. dlaLe s0e forms, that is, uessticohs and al-
’ : ' H

"swer"ﬁétaeen she students. The.30ﬁversaﬁions§% incozrpo-
rate patierus thait have so far been p*acaxcer ﬂhromgh in-
“dividual senieuces, and hey may brlng be stuﬁer*g clos-
er to the actual languame uoage in ‘eal situat 10h~ as far
as possible. :

- -There are, in all, eight dislogues in the buoh, three of

which are elosely related %o each other.




CHAPTER V

A SAHPIR OF LESSCHR ORGANIZATION IN|
"ERGLISH SERTEHCE PATTERNS"
»In 0rﬁe3 to urderstand the oxrg ahlzatloz
lessons prepared by Robert Isdo and the S% aff‘
English langusge Ins
a particnlar,lesson‘anﬂ %0 show how it is worl

presented %o the learners. For the sske of thi

esson LVILI is chosen here %o illmstrate the
tion of "Perfect Tenses”.

Fow vefore ggir? %0 the subject itgelf it is

=

LY

e

the
It

bo cloar f*em *hp he@zn about whai

;e Tns 1hute S aff calls”a "Lesson". is

E08S

the ssme as most people or %eachers think;

equivalenﬁ %0 thei portion of material thatb

pregen,v to his class in a period of fifiy or

minotes. One may ‘probably call it a unit of

utch nsisﬁs ef several lessano.

The leﬂvon %o be ﬁloeu gsed hewe 1g made

f;ve bla ﬂ1v151ons¢ The first pars ﬁe&lﬁ
p

tern indiceating Present Perfect Tense {(Fon-pzro;

tute, it will bewhel;}ful

Br

nei

i‘i:h

2 of  %he
of the
o tak

ced out and
LS purpose,
presenta~
helpful %o
zlish lap-

by no means

ther is it

a  teacher

forty-five

materisls
I )
; up  of

the pat-

5res“ive);

the second part

feet Tense; and the third part consists of pa

Past Perfect Terses, both simple or non-prozre

rrogressive. The Tourth division supplies short

%o gquestions with those Tenses.

ple forms of Class 2 worés (i.e@ the Verbs)

one of the major compohents sig gnalling Perfe

48

cﬁ

is a pattern of Present Pros TGEQIV? Per-

m%uu

“t s of

‘\

§ sive and
angsy GTS .

SBinee the kaﬂ“ Partlcl-

eonstlﬁuﬁe

- ¥enses,
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1

and since there are a number of Verbs whose pg ;parti—
ciples are guite 51ffevenu in form from ﬁhelr‘ infini -
tives, learnlng tho r$;b1cular Lorms will rbeeome“ a
spéciél,prmklemjfﬂr:she learners. Therefﬁre, % TAS coh-
sidered wise fto insert a separate parﬁ for hé presenta-
tion of‘ﬁhe”ﬁfre”ula*" nash parti ciple, and 3 hat is tﬁa

material of the £ifth Aivision of the Lesson Hnlua
| *The‘material é0es1n0t'incluae the Fu ure kerfect
TenseSg'ﬁhereaS“such ser”ehceg as the foliﬂw1mg can be

expectad: “doﬁu dlll have completed the ¢0ursav by nexit

year®, and "He will huve been living in Hew York ~  for
five years next wmonth®™. . The onﬁﬁﬂ@n of those ! ienne

wizh% be caused by 4he assammtion that, haviwg“masﬁereﬂ
the other Perfect Temses and the struchtures illustras sihg

Future Tense, the learuners will sransfer easily and nat-~

ureliy *o Futnre Perfect, if situstions Gemand 1t or
shat the Fubure Perfect Tenses are easily predictable
an? can easily be derived Trom the obther Tar*eko . How—

ever, i% is probable that it has ar sen ous of The au~

C

shors' opinion that such Tenses are not found @very fre-

quently in daily situations. If the last ppagltlcr is

right, then we uﬂﬁerwganﬂ why Robert Lado has $aiﬁ in

cne of his books thal

the Hichigan materisls give more ennhdSL 0 ¢ 5 o
structurally algnlficanb srammatical paﬁte*ns thak
contbrivute fundamenially +o communication + . .
(Robert Lado's Annotated Bibliography for Teachers
of #ng llsh a8 g Eorel 2n laqgm&gei o

Zet, ﬁha fu%uxe ?ezfecﬁ T iSEeS are, 10r us, au\necessary

and significant as the other Tenses 3, as far as ﬁ.n,g;llsh

laﬁguag is cmneernedu |
The unlﬁ starts off with an aatilﬁe wwlch pre-




sents in brief the contenis of the lesson, i.e.
* | |

es illustrating the patierns, accompanied by s

50

sentenc—

ome notes
I

on the grammatical forms. The ouiline is follq@ed by a

%ﬁle

frame in which the materials are presenied %o stu-
dents. #0W 1% would be betﬁez}tu go step~w‘$a pait ‘bﬁ
parb. | C -

| Pars I; oi we may call‘iﬁ lesson I,’ is§ exempli-
fied by a samplé sénﬁence‘ "1 EEVE‘LIVED in‘thé Uﬁité&

States for several years FOW". In this Simple

progressive Present Perfect Tense stiention sh:

paid to the correlated siructural forms signal

or Hon-
opld  be

ling the

pattern, like HAVE STUDIED, EHAS STUDIED, efc., and 4o
such exnressions of time as FOR 4 YEAR ou, FOR  T®O

YEARS, THIS WEEK, SIFCE 1960, NOW. Sentences
‘resent the Sﬁrucﬁﬁre follow in a seqnﬁnee’of f
between the positive ard the negative and the i
tive forums. For example: o

1 BAVE STUDIED mathematics FOR 4 YEAR HO

John HASH'E PRACTICED his speech TODAY.

| that rep-

&

contrasts
J.’ P~
Lse 1'1‘0.:; (:‘_Jn,;‘q\“m‘
i 1N N o f
w. N5 2 5 i
Tk 3

HAVE you STUDIED maﬁﬁematics?
ZThen there aré somé comments on the Torms of the sirue-
ﬁare and on the Adverbs of Time given afier the presen-
tation. the different shades of "meanings" thaé the pat-
tern can carry are ﬁeseribed in the illustrative exam-
rles. On %the oﬁe hand the strucihure may_inﬁieaﬁé "a sit-

wation that began in the past and continues in

the pres-

ent”, as shown by the adverbs FOR, SINCE, and af-expreo-

sion like ALL DAY, for instance "Tomas HAS LIVEP in the

United states FOR THREE MORTHS®, "He'S ATTEMDED

school SIRCE TAST HOWTH", *They'VE STUDIED ALL

On the other hand, especially when there are

1

| this
HIGHE®

cime ex-

S,
“Grigay

ﬁﬁ
O I
5y

&
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pressions like SO FAR and RECENTLY, it indieates "an ac-
tion that is completed at the present time", e.ﬂo Ye'VE

FRACTICED all the exercises SC FAR, Hary's STUDIED Les—

.8oB AVIY RECEWFIN, - With the expres Jﬁb% bet?u@& the
HAVE-foris and ihe —ED form {the past par l@) of the

Class 2 worﬁ, the senﬁemee,showﬁ "an acslo* *n@b was com=

. pleted only a very shori iime ago", for 1nuﬁazbe, uqhn‘S

<UST OPENED the window.

. In the exercise s‘for the studenis, the patiern is con-
trasted with that of simple Past Tense {ihe latter hav-
ing been presented in Lesson III) by sub ti?azlan of the

-appropriate Adverbs of Time HOW, LAST WEEE, 'BEFORE I

CAHE HERE, RECENTLY, YESTERDAY, SINCE THEY aRR*VEU FOR
THREE WEEES NOW, and LAST WEDNESDAY. Thus, 5h§ new,pa%¥
tern is not learned in isolation, hutfin a reai or gsitu-
ational conbext, so that its "meanings®, both éﬁructural
and lexical, ean ve easily ﬂl"*lﬁbulshe@ ang c@eﬁ grasped
by the sta&enssa nother type of exereise &emén&# - the
learners %o restate in senbences using the paﬁ%e:r being
leaineﬁ‘a number of situational statements; fof example,
the sentence "I began %o live in the dormitory in Janua-
ry and I live he*e now" is to be changed ino " iI'VE
LIVED in the dormitory SINCE JANUARY®. @he‘tﬂirﬁ’exer—

cise, which is more advanced than the others, ma%es the

students sopply * the sentence or the stnhemer 1 ith - HAVE

4+ the —ED‘form that gives informstion or a baekgromnd

_relaﬁeﬂ ua a given alsaatlcn in the presen: tmme, This

is a half-way free exercise. For exarple: P
"She is 2 &ood leader”. ‘"organize® —

She HAS QRGAEIZEB‘many aetivities,an,tﬁe'campas.

‘ ‘ h ‘

: ' . . . !
"Tom has good pronuneiation”. "practice” --—-




52

HE HAS PRACTICED WANY HOURS IN THE LAB.

@

‘Lesson 2, or the second part of thi lesson unit,
deals with a shruchure of the Present Progreséive Per-
. fect Tense,‘mhidh‘is aharacterized\by %he‘for% HAVE O:
HAS + BEEN + the -ING form of a Class 2 word. The struc-
tural.meaniﬁg*ef.%his paﬁﬁernuﬁiffers from *those .mean-
‘ings‘earrieﬁ‘hy the first patiern in that it "emphasizes
the continuation of an section from some time in the past
until the present time“.;ﬁoﬁever; the paﬁtern_has'er us-

es the same Adverbs of Time as the Present Perfect Tenuse

non-progressive. The procedure of presentation is also

the same as that of the previous paltern. The first
‘technique of exercise consisis of giving a.cue and  fol-

lowed by the studeni's resnomse, in quesﬁioa‘a#swer Type.
“Foxr example, the teacher gives the eue %alks -% student
?roﬁu&es-a sernbence {(i.e. a guestion) imuoryor%ting that
word —- WHAT HAS‘ﬁﬁE‘TEAGHER‘BEEH TAZKIEG ABOUT? and
ancther studend réspon&s to his fellawfs_seﬁtaﬁce, HE'S

. BEEN TALZING ABOUT GRAMMAR.
In the seeond techmigue of exereise the rattern is asso-
ciated ﬁith the Present Progressive Tense and the Hon~
progressive Present Perfect Tense. Fvery . "Present Pro-

gressive” sentence supplied by the %eacher in the text

eliciis from the students wo sentences using HAVE ¢ %he

{ade

-BD form and HAVE BEEW + the -IXG form. Tor in%taﬁce:

"John is talking %o the teacher® ———-
1 HAVE TALRED TO THE TEACHER TODAY.

. I EoVE BEEN TALLING £0 THE CRACHER SINCE TWO o
CICCE. O " o

the corresponding Perfeet Tenses in the past ——--
i
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both Simple and Progressive --- constituoie the main task

of the third part of the wnit. These Perfec: Tenses in-

dicate "occurrences in a portion of time vwhich ended in

 %he past®, but their different shructural forms also

pr=m—_os

make a &ifferenee in meaning: One, having HADWBEEE’% the
-iG feém, expresses a situwabtion in progress | and com-
pleted before another acthion in the past, while the oth-
er, using the structure HAD + the -ED form, does not em—
phasize the eonbtinuation or duration of the process do-

ring

()

portion of %ime in the past. Examples HWight show

%his distinetion: "I HAD STUDTED French before I began

Eo_study Fnglish®, "John HAD BEEN WRITING letters when

vou entered™.

For rapid pronuncistion's sake, the Qoﬁﬂractiohs, such
as I'D, YOU'D, HE'D, THEY'D, etc., are zeaomme%ﬁeﬁo
The exercise on the first structure s 1.2, ﬂc%fprogreo-
sive Past Perfect Tense, that Tollows the pr%sentation
ﬂ
is done by way of dislogme. For example: ”Whe$ had you
prepared‘your‘clothes?"‘-~-- "I HaD PREPAHED THEY A FEW
DAYS BEFORE I LEFTI". 4 very brief note fourd ia the in-
struction makes the siudent see the mearing oﬁ the pat-
vern, which is i& this case "ank asction ecwpleﬁéd in %he
past and which occured previocus 4o ancther sitwation” ,
anﬁfmakms4him krow what %o do in the exercise. |
In ﬁhe other exercise the Tense is drawn cut of sentene-
es using the Past Progressive Tense, and i% is also ear-
ried ocut through question-and-answer preeednres%
. Q(mestion}a .Whaﬁ.mere you doing when John Eaﬁﬁ?
A{nswer). I WASH'® DUING ANYIHIRG, BUT I HAD BEEN
w WRITING LECTERS EBEFORE.

Part 4 is devoted %o a preseniation of the shory
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Answers, which is ehiefly'a matter of proper wch01ce out
of the varlety of THAVE" —-—v HAVE, HAS, BAD,} ﬂAVEﬂ'T

HASHYEZ, and HADHT. Example |

Questlong | | | Ans Wer“
Have Jou vzslteﬂ the ﬁeﬁ hospl al” fes, I ﬁﬂVE»‘ |
| Have 'he 'E:m.entv been "50"'3 Yo, 'I:i%ey'HAVEE"T.
Ha& you stuﬁ ed Frenah (nefore you |

‘-eams here) | oy 4 ﬂADﬁ’T

The choice, however, is largely determined by' the form
ocecurring in the qaestion, since the answer mgs% inclaﬁe
the same form, with ox w1ohouu -RY, | |

| The las® part of the wunit completes the material
ﬁiﬁh a supply of "irregwlar® Class 2 words, §ahac is ,
verbs that do unoi take the suffix - for ﬁheir_ pasiy

participle forms. There are about eighty of he se verbs

'-J
lJt
o

3158

. ‘Js

s

n this parﬁ, and they are arranged smﬂe.by side

with the Infinitives and the Preterites. Wheﬁsentences

accompanying the list show the usage of the Fah“ Parci-
ciple forms. ‘

~#h3s part is made up of two seetions. | The first
Sectlon deals with the Class 2 words thai haveithe saue.
form for the preterite and the past participle. To this
group belong verbs like HEEL, SPEND, BUY, SIT,? and many
others. The seconl embraces sll Class 2 mowds %hese past
tense forms are @mité different from their nast partici-
ples. For exgmple: the verb BEGIN has BEGAN fo?‘iﬁs rret—

erite form and BEGUE for the past narﬁlclnl ?*he verb

*0 GC becomes WENT in the Past Tense, and GOEE in Per-

fec? Tenses; DG becomes DID and DOEE, and so mh;
‘\
The preterite azﬁ the past participle forms are prac~
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ticed in contrast in the exercises, in order &0 have the

students learn the two forms with h e:u: a 1i'fe=:fLer meam-

ings most profitably. On the one hand, Past Tﬁ‘euse sen-
1\
ehees are eortra.:teﬂ with Pre..ert Perfec" "‘emse sen-

o

tences, while oxn.the other hand the Simple Pws“'i; is eon-
trasted Wi‘izh‘.,'i;hse Fast Ferfect Tense. Maﬂ@l‘egz-
1. I me‘i;"Féed‘ 3 las'i:' year. ~——-=
I MET FRED LAST YEAR, BUT 1 HAVEW T"’l‘ HET HIM
SIKCE.
-1 sat in the f:i.rst Tow "’:wo weelks a,m.. -f~——
I SaT IN THE FIRST ROW. TWG WEBES A@O, BUT I
HAVER'T SAT THERE SIHCE. -

2. I gave him five dollars., ———-

I GAVE HId FIVE DOLLARS AFTER HE HAD GIVEN ME
THE BOOK. = o

Some additionsl notes:

Ehe ‘{per:eeet itenses, for the most park, are used
e} imlica‘i:e ime relat :e.onghlp.a with regard %o othex
times expressed or ,ispli d. Examples:.
l. I BAVE STUDIED ERGLISH FOR 6 YEARS IOW.
2. HE HAD STUDIED FRENCH BEFORE HE CaAME HEE%E
rst sen’i_;ex;ce, HAVE S’TEUBIED‘ imlica‘i:esa time re-

lation between the expressed "HOW" and that Whm}t is im-

in 'i;he: f

~ ol

plied in "FOR 6 YEARS®. Similarly, HAD blUDI.%L’EW in  the
second example shows thai the action of STUDY 1\.& is prw—
or %o the action of bﬁiﬂﬂe BEREO_

The difference between Pasi Tense and the Perfect
Tex;ses [ Eresen‘h and Past) can be seen in the [following

sumimary of their meanings: (See Handy Grammar Referenc

A Guide %o Betiter Enzlish ‘(_- Pp. 12 - 13 _7 by Robert Il.o
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shurter, Ph.D.).

Action begun and completed injﬁhe_pasﬁs

(13

Past Tense
Example: 1 WROTE TC HIM YESTHRDAY. .
Past Perfect : Action begun and completed in the past

prior %o some other sioted or implied

.

time.

Exawple: I HAD HEZARD (past perfect) FROM

. HI4 BEFORE I WROTE (past) HIM
YESTERDAY, o

Present Perfeet: Action begun in the past and | completed
at any moment wp to the présent.

Example: UP UNTIL TODAY, I HAVE WRITF

HI% EVERY DAY THIS MONTH,




CHAPTER VI
AN EXAMPLE OF THE PROCEDURE OF COFDUCTI
A LESSON PRESENTATION TO THE CLASS

‘The following section will show how a

ni% is %o be presented To the class. Out of %

- lesson units found in the fextboolk "Erglish |
Patterns”, Lesson IV was chosen Tor thai pUTPO

the hope that i might provide a good source f
lustration of lesson presendation in the follo
T

This lesson material consists mainly of

L]

G

lesson u-

he so many

sentenece

Se with

or an il-
wing pari.
%

the Pres-

ent Progressive Tense, of which the pattern ha

lowing strucitural formuls:

s’ the fol-

o

form of a Class 2 word.

rattern will inelude 1} the choice of one fo

verb fo BE with regard %o the Subject of %he

anl 2} the addition of sunffix -ING to the

(AM, IS, ARE) + tho - ikg
The problems involved this

in
rm of the
senbence,

main verb,

like STUDYIﬁG; WRITIHG, and SITTING, The linﬁ between

e

the Subject and the Predicate has been deald

with and

lesrned in Lesson I, in which he students are “Hrained

10 select among the three varietlies of the pre

of 8E. In this case it can be assumed thai

ﬂ
genﬁ tenge

|
i -
now  this

Teature dces no% cauvse s serious problsem any mdrae fore-

over, the "Full® Verbs or Class 2 wmwords cther

"BE" - Verbs have already been prachiced in the

o

x.

3

terns nre

ented in the second Lesson. And, 1

%0 those pati
EVERY DAY, EVERY WEEK, EVERY HORNING, and

FOOH, and several expreasions thai sre relsbed

tterns, a number of Adverbs of Time |

twhanr the

pag-

o

1 addition

such as

I¥ THE AFTER-

0  %he

"meaning® of repeated actions, like ALWAYS, USUALLY, CF-

57
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TEN, anﬁ SOMETIWES, are élse &iven in the presentation
as well as ia the exaicises that follow. Therefore, the
students have, until then, learned the "meanings" of the
patierns.

. The problem of ab staching the -ING ehﬂlnv“to the
' Class 2 word will be encountered in writing 'oﬂly. since
‘iHISpeech the ‘addition of the suffix does nob make any
change in the pronunciation of the Verb-stom as well as
the gu¢f_x itself; or, in other words 8, the derived form
“’will be pronounce&‘like”the‘sﬁém + the -ING suffix ().
If %the lea rrer goes from‘syeech‘to writing, h¢  has %0

o |  are |
bear in mind that PhereYsome changes made in the stems

' whenever they are combined with the -ING enﬁlhua ' The

following examglea will show both forms with cbange“ and

forms without changes:

1. READ + ING -——- READING (simple additi n)
G0 + IHG -—-- GOING idem
WALE + ING -—- WALEKING . idem
2. WRITE  + ING ---- WRITING (loss of he silent
GIVE  + ING ———- GIVING | il & —)

COFTINUE + ING ~-—— CONTINUING

3. SIT. + IWNG —-——- SITTING {Goubling of ithe final

' . : g Pl Fa 1
PLAR  + ING —-—- PLANHING consonant of the stem)

TRAVEL + IHG ~—~- TRAVELLING
QCCUR  + I ---- OCCURBING

4. DIE + ING -—— DYIRG  (IE --> (becomes) ¥ )

LIE + 186 -—— LYING

‘Thls problem may be tackled in a speeial way much

laﬁer after the student has”mastereﬁ the:paﬁtern orally,

both, rpcepu ively and proﬂucblvely. in i%s meaulhgfml con~
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aeits. 1% has to aa.withMene of %he_orthovraﬁhis sys—
tems,_i.e.,ﬁae systems of symbolizing oz vmsu%lxz;mnamat
has already been learned through listening aﬂﬁ vpeakingg

The lesson unit wnder discussion here é nsists of
three parts. The first part deals wmith ao qaesh;or - pat-
tern using the Inberrogative words = VHAT, WﬂEﬁ, - WHERE ,
WHO(M}, anﬁ ‘BEO. 4% is an introduction on guesiion-word
questions, wiich are Jlsaussau in ma:e elaborate details
in another‘hesson,‘“Emphasis.is placed oun @h@‘queéﬁions

that use the ordinary Quesiiosn Wor& - order. Exsmpless.

WHAT  DOES JOHF STUDY® d
#HERE DOES HE STUDY EVERY DAY?
WHEN DID YOU ARRIVE HERE?
WHO(M) DOES HE UsSUALLY VISIT?
the presentation is then folioweﬂ by various %ynes of

exerciges on the part of the studenis.

The second parﬁ presents patterns of the Preseni

Progressive Tense, Where two of the patterns are %o be

learned, that 1», the positive statement patﬁerh and the

question pa{:i;ern. ihe J:asi, parfi; is spent on patierns
that‘illustrate *he'éifferent "meanings® of glfvle—‘worﬂ
moﬂliwerg preeeﬂl 2 Class 1 wnrﬁs, as they afe ‘brought
about by dlflerem Paris ef bpeech of the modifiers. In
hlo caoe, the moalfle*s consist of adjectives| or Class

3 wnrdu, ahﬂ ﬁouns or Class 1 wmords. For example:

1 WE EAVE A GGSD Diﬁkﬁp - WE HAVE A STRAYZ DINKER

EEERY DAY, EVERY DAY.
2. IS A'Swﬁzz czass, . -- IT'S A GRAMEAR CIass.

Fot only are the mcélfi r$ -- GOOD, SHALL, STEARK, GRAHN-

g

& - ﬂlffe*en» in meanings buu also %hey have a marked




; :
\
a..uference in mtona's.mu in phrases vheze the}j oceur. The

ph:ase 00D DIMIER ha*‘ 1.}19 phrase—-stresu on uII\'.fxﬁ;“ER and
\\
19 mtoxa ,:z.on .;Lar‘i;w from level 2 on the fi m word
riges 'Oi "'he syllal;le DIN %o level 3 s and hen drops
‘\

into level 1 on the second syllsble of DE‘N@ vhereas

H

in tlm ph:caoe STEAZ DINNER the stress falls oxﬁ the firs:t
o ’ \\

*forr"%., 5TE.AK, and the Fhrase intonation mzee.ma‘be ly staris

off with pitch-level 3 and drops at the end o:i:}' the Tirst

v-so:fd 1;0 pri;eh level 1. C}o;:zpare the intonation maris

D

3 - . 3 i
~ 3 —— |
GOOD | STHEAZ | DINKER

the following discussion will be limited %o the
second part of Hhe unid only, that part that illustrates
the presentation of the Present Progressive Tense. In
the f.i:f;i; pl ace 'Z*’t e ma ,e:f'la.f. deals with pafi;"cerins of the

Affirmative senitences, and secondly i% is concerned with

the Question ma‘i:'i:ernm

4. Pattern of the Affirmetive Sentences

The :pz-ec*ezd,':f sion of Hh is struchure can ‘En,w sev-
eral S‘i}GP as shown in the following:
I. Beview

Beforsa Presenting the pati tern the teacher males

the c.i.a.;s review °“he previous lesson "E;l‘ 5 lz,asa; clése re-
lai;m;z to this one; mamaly, the .kre.,er" i"erse Sezmeﬂces;
it may be done by means of a suhsi:i"i;m:,icm exeréiae, foxr
ekaﬁmle:

1 GO PO SCHOOL EVERY DAY. (¥E)

¥E GO TG SCHOOL EVERY DAY.  (ALWAYS)

WE ALWAYS GO %G SCHOOL. (sTuuy EHGUISH)
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WE ALWAYS STUDY ENGLISH.,  (HE)
HE ALWAYS STUDIES ENGLISH, (THE STUDERTS)
THE STBDEPTS —— ste.

Or, by ques‘i;:i.oxzs aml answers {(Teacher asks, |individusl

- student answers) . Examples:

1. WHAT DO YOU USUALLY M) i -- I USUALLY IPBAGTICE ENG-

mHE MOREI&G” | . LISH IN mf"moaﬂlﬁ&
5. WHEN DOES JOHHE USUALLY " —— HE USUALLY bTGDLhS IH
SIUDY EVERY DAY? “THEWMGﬁﬁIﬂGaEVERY”DAxe

3. WHERE DO THEY PIAY TENNIS? ;-"THEY PIAY T”\hLS HERE,

ii. Iransition to Hew Development (E

in the next exereiSe the 'beae}}.er rerfafm a se-

ries of rela‘n:eﬂ ae‘i::.ons in front of the cla.,s, by which
he frames his senuences. Be asks the c¢lass to \be silent
v":u.le lz.sten:.ng to him, and ﬂ;en he begins:

"How listen %o "y sem;ences c-arefully.“ | LVHE SPEAK—
| ING TO YOU HOW. I'ﬁ,dTaﬁﬁiﬂh 1i FROFT OF THE LLAhb HOW.
WYOB?RE‘IQGKIRG.AE 4E HOW. JUDY IS SITTING BhSIDE MAEY
. HOW. Anil, now loo}': here: (wal]'mg towaxds "she door the
teacher says) I' WALEING TO THE DOOR HOW. (Theh, pub-
ting his rz.g}-ri; haml oL ‘i;hé door handle) Ity PQTEIJL\IG uy
HAND OF THE HANDIE., I'a HOIDING If HOW. (Openlni the
door siowly he éon‘i::iuues} Iy OPENING THE D{}GR How '.
(Then) I'é CIOSING IT. (Back %o the class a{;;au,,) 18
RALLING TO ZAE CIASS AGAIN HOW." | §

#ith :.hose examples in such a given ol‘La.ac.lon the
Js‘e;urlem..a are expecteﬁ to be able %o "ra.m the ‘Suruetzxre
nanr! its appropriaie meaning. A

~Iil. Statement of Aim

The next step is that the teacher tells the siu-
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dents that they are goingz to practiee, in thas particu-

lar lesson, sénﬁenees which indicate actions ?r‘ S tuaf

Hions that aﬁe,still inrggogxess at_ﬁhe‘presgnﬁ momenRs,

0T most commmonly called in gﬁamma: the:?@reseﬁt Contihnu~
. o

ous Eenue" oxr the "Pr esent Fro ogres i € Tehme"+

IV.. Developnent

After that, the teacher turis %o the = sentences
that are pfinted in the texiboolk, reads or :s%‘%es them
“$wice to the eglass, first in normal c@nyersational speed
anl then a bit more slowly. then he reads again sentence
by sentence, the students llsuem and repeat tbe sen$enee

in chorus immedistely after vhe teacher ‘,haSj‘ finisheé

~each sentence. iow he asis an. 1nﬂ1v1ﬁual "*uaen» uo .éay
it after him, and he writes the sentence on the - black-
voard. It is followed by another individual 10r @e‘sec-
- ond s enuenee, anﬂ so forth, until some. of ﬁge Sample
sentences are put on the blackboard. This timé the stu-
dents see in printed form whai they have alrea 'y  heard
Trom thévteacher.

‘the teacher may add his own made-up senteuces?§ to  this

- mimicry-memorization step.

V. Generaiization/Comments

ey

How i% is +time for the Leacher 0. show {“he class

the meaning of the structuore. All Lho exaiana%xcn Ziven
are induvctive conclusions drawn from h senﬁepeeu that
- %he students have heard and repeaied. in this base the

teacher can divide the eonclusions in terms efw the fol-

lowing points: Form, Heaning, and Digstyr iﬁutloua

A
S
tg)

orm: Present Progressive Tense s entences ﬁ have a

|
structural form consisting of the FPresent Tense of BE




b)

(NG HARD HOW, shows the fact that until then

- goiikg ok at the present woment.

Vi.

such a way that the class keeps

1.

* ~ING Form of a Class 2 word.

deaning: (AH, ARE, ox iS) + the ~ING form

Verb is ngsed to indicate "actions” or"situations®

progress ai the present Hime. For instance,

tence PETER IS WALKING DOWF THE STREET, or

tion of wallinz or the

&oes on. Comparing the above sentences wilh

tence PETER USUALLY WALZS DOWN THE STREET i

of  the
in
ﬁhe‘ seii-
IT'S RATW-

the  ac—

the sen-

THE AF-

TERHOON it might become clear that in the latier the

is done repcatedly or’l&a}ﬂ
Distiribution: The patitern is most frequens

with $ime expression HCW. The choice of %h

itually.
1y | uged
e  prop er

form of BE (4Ad, A-RE, 18) is wholly determined by the

Subject of the senitence.
This affirmetive patiern, like any oiher po
P ,

tern, is used %o indicate a statement of fa

Pragtice

1% is the teacher's bask

Substitubion drill: (subject position).
1's WORKIHG HARD HOW (You)

YOU'RE WORKING HARD FOW (HE)

HE'S WORKING HARD HOW  (THEY)
THEY'RE ~-—- |
ete.

Fote: this practice is carried oust first in

and then individually.

sitive pat-

ct that is

%o vary the exerc

in a lively aimosphere.

unison ,
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e

Lransformation exercises:

at home

Sentenees of AifT

es are ﬁransformeé into Present Gonﬁinnou"

64
erent Tens—

sensences.

i STUDY JMGLESE HERE WVERY DAY ~~ T A8 ST?“YIRG ERG~-

JISE PFBF AGW

THEY vzanm} mx m;@mm -- THFY ARE VIS
HOW.

JUOHN WOREZS THERE EVERY DAY -~ JOHN IS W@Rﬁl

HOW,

SHE WASHES THE CLCTHES ON FRIDAY,

2o

26Cae

zlﬁlﬂb MARY

(G  THERE

Tranuformatloh ~ substituvion Drills a combination of

way Y, wde o
SUDSH i

#4RY IS WATCHIFG THE PLAY. (EE)
HE IS WATCHING THE PLAY. (YESTERDAY)

HE WATCHED THF PLAY YESTERDAY.

tutlon exercise and a change in the Yenses.

(EVER" SATURDAY)

HE WATCHES THE PLAY EVERY SATURDAY. (THEY)

THEY WATCE THE PLAY EVERY SATURDAY. (HOW)

PAEY ARE WATCHING $HE PLAY NOW. (ADWAYS)

8%Ca |

Supplementary Praciices: 4s an ass ignment to be done

the teacher tells the siudents o

use theix

Pr culcc<BeoL, i.e. {hﬂ "English Pattern Praciices” ,

I and

and the Gharug, e»geclally Charis ifi. For ex-
anple, oh@*e are praciices twhe follnm;rni
a) (Gharﬁ_ I)o Ity LQGKIE@ FOR 4 COHB,
1'8 LOOKING FOR 4 WATC&a
i*y LOCZING FOR Aﬁ'UMBREL °
b) (Chart D). THE BOYS (THEY) ARE WALEING DOWNTOWE.

THE GIRLS (THEY) ARE

WOREING AT HOME.




THE BOY (HE) IS ATTESDING TI

B,

egtion Pattern

The presentation of the Inkerrogative

in this patiern goes along ‘e:he same procedure

statements. This pattern cons i s of 1;?}0 strug
dealing with the "Yes-Iip"

ean be ans vereﬂ by 1ES or ﬂ{}) am?. the os;hez- px

"Qu-.ev"' mn-ﬂsr&" ques*i;m (1.3. questions

"

"comple‘i;e

from them). The practices on

so done in chorus first and then thro ug,h indis
BUTHS,

The steps of proecedure:

I. Review Ebcercise. The lesgon is began by

the que"“"lon forms that the s

previous lessons. It moves onh %o the FPresent

tense statemenis that have been practic

iil. Izausition to dew Development.

Bhe
answer, or *t-!:hase answers have a aif

vhe ‘i.uc_er:.s pc

udents have lear

ed very

The teache

65

15 CONCERT.

sentences
as the

sbures, one

que.;‘i;z.o.u., (1.e¢ ques‘i;z.ong that

i.f‘:;h the
s demand a
ferent form

e

176 are al-

vidual

recalling
ned in the
Continuous

recently.

r reads
1 sentenc-
ot pattern

ve Tense.

2

(or, if possible, recites) %o the class secvera
es that involve ’a eon‘i:rasﬂ; between the stateme

and the ques"wn pattern of Present Progress

Examples:

WE ARE $T‘EDYIRG GRANMAR NOW,

JOHN IS LEARWING ENGLISH.
ARE YOU STUDYING GRAMBIAR HNOWe?

iS5 JOHN LEARNTNG ENGLISH?

WHAT ARE YOU STUDYING?

WEERE IS JOHE LEARNING ENGLISH?

e o

i

Iit. Suaizeme

of Aim. The teacher 'i.ellf' the

s
~d

sutdents




that they are going %o p‘.’?:actice the quesiion
cf the Present Continuous Tense; and he asks +

cus their atiention especially on the splitiit

Eredieate by the interruption of the Subjech.

iV. Develooment. Now, the teacher presenis 1%
— — 2 2

sentences s found in the Gextbook. It is e
choral and individaal repetition of the class.
feelé‘tha"‘iﬁ; on the Whole, the students have &0
"feeling" about the pattern, the teacher mig

‘.!-

somme of %

he sentences on the blackboard, by

pattern will be more si:z"oﬁglj and vividly leaz

students. It may be helpfil to adopt the quesi

technigue in the presentation.
V. Generalizstion/Comments.

A. Form: The forms of BE (AH, ARE, IS) is s

a class 1 word (the Subject of the senience

-IRG form of the class 2 word. Question—wo

o g

i

€
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sentences

hem o fo-

of +the

:he sample

llowed by

' 'When he
% some
i wrike

which the
ued by the

ion—-answer

parated by

} from the

rds WHAT,
WAERE, WHO(4) and the like, are placed before the

form of BE. See the examples:

ARE | THEY | WAITING FOR THE DOCGTOR?
WHERE ARE | THEY | WAITING FOR THE DOCTOR?

B. Heaning: Like the other guestions with other Tenses,
this patiern demands an oral response from the second
rerson (that is, the person o whom the first speaker
speaks).

C. Distribution: ' (Also see the stabement pattern!)
Forms of BE + the -IHG in guestion ratierns specifies
the pattern for "situations" and "actions® that con-

tinue uatil the present moment. The Adverh

of time




VIl

AL

 HE IS TEACHING uﬁm AR

B.

%0 Inﬁer?gﬁaﬁive)

‘Jomx IS WORKING IN HIS OFFICE -

"HOW® is also another expliciti indication o

ternus.
Practice

Transformation or Conversion exereise

. e

{(From P

67

T the pat-

IS JOHH WnR?IﬂG IN HIS CFFICE?

i

SHE IS OPENING THE WINDOW

it . e

ey HE f}maiﬁeix leA.&MAR"

' IS SHE OPEFING THE WINDOW?
 THE BOYS ARE PLAYING FOOTBALL HOW —-———
ARE THE‘BGYﬁ PLAYIRG FPOOTBALL |ROW?
sSubstitubion exercise
ARE YOU STUDYING GRAMMAR?  (HE)
iS HE STUDXIEG:GEAM%AR? (TEAGHIEG)
IS HE TEACHING GRAMMAR? ( ENGLISH)
IS HE TEACHING ENGLISH? (THEY)
ARE THEY -—-—-
irassiormation (A&vance )ﬁ From statewments about
PalL  the students are requlred %o produce | the coz-

responding questions

For example:

.concerning HIS BROTHER,

PAUL IS DRINKING COFFEE ~- WHAT IS HIS BROTHER DRINE-

- IHG?
PAUL IS LIVING IN ¥EW YORK — WHERE IS
e | LIVING?
PAUL IS VISITIHG A FRIEND — VHC IS HIS BRO
TPING?

RIS

BROTHER

THER VIS-

PADL Ib TELEPH@ﬂIﬂG JGHN -- WEC IS HIS BBGTHEH TELE-




1. i

2a

3e

68
PHONING?

f}o'e prac,‘i;:n.ct. may be given by means of 1h G}'z,a:c"c:s

c;hae;‘ ure gﬂrovu?eﬂ in the accompany.e. pr&cz,_ce-hoo,ﬁ

Resoureefulx iess and willingness of the wae}wer will

contribute great 137 2 suceess in the lesson.

Eobert lado and some of he\r aﬁvoca ;es of Pa "::ern Prac-
tice Approa\,h suggest that g;};e presem;atim of eaeh
pavtern should not take more than 15 per cent of the
alotted $ime. The remaining 85 per een'i;‘ will be for
praci;iees by the studenis. :;m ther it can be applied
in practice or not still needs o be proved by the

eacher concerned.




CHAPTER VIl

L ¥ ¥

PROBLEMS FOR THE INDOWESTAN STUDERTE
N LEARNING ERGLISH -

In this chapier the writer wanis to P

oint out

scme major problems which; according 1:(;‘ him, most Indo-

nesian students will generally experience . in learning

shglish.  What is presented here has been taken from the

writer’'s own analysis of the sirnctural difference - and

siwmilarity bebtween Indonesian and English, together with

his teaching experience for some ysars. Each|

problem is

illustrated in close connection with the material found

in the English Sentence Patterns.

A. Problems in

in Enzglish

Students will find a great deal of trouble in

learning the BEnglish Tenses, because in Englis

are a lo% of different strmetural units called

causing changes in the meaning of a sentence,
nomenon is not fownd in Indonesian. A4s a resu

make mistakes in recognlzing the meaning of

spoken %o them, and also in producing the corr

in their own English sentences.
Unlike English, Indonesian does not have any o
of Verbs nor has it any tenses or concord bet

Subject and the Predicsie. The forms of Verb

h there
tenses
which phe-

1% .,  they

senbences

et Tense

chijugation

ween the

S remaln

the same in all Teanses or circumsiances regardless of

the Swbjeets. Look at ihe following examples:

69

—
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a) l. Saja mennlis surai. g There is only one fornm
2. A1% menulis surst. ) of the Vezrb menplis ,
3 )

3. Eamu pennlis surat. though the Subjects are

different Persons.

v} l. Saja menulis surat %isp hari.(Simple Present ---
Habitual jaction}.

2. Saja gedang menulis surat selarans. (Present Pro-

gressive Tense).
3. Saja telsh menulis surat sekaranz. (Present Per-
feect Tense).

or, Saja sudah menulis surat sekaranz.

Past Tense).

o
o

4. Saja menulis surat kemarin. {(Simpl

5. Ssja sedany menulis surat Zemarin. {(Past Progres-

(ketika hari mulsi bodjen) sive Tense).

6. Saja belah (sulah) menulis surat kemarin ( ketiks

@
&

ngkau menelpon). {Past Perfec: Tense):

7. Saja akan menulis surat panti sore. (Simple Fubuzre

fense).

8. Saja gken gpdsh menulis surat besok. (kalau engkam

B

datang kemari djam 8 pagi besokle (Fubure Perfect

ag
Tense).

If we compare English with Indonesian in terms of
the gignalling devices for different Tenses, |it will be
clear that an indonesian sentence d&iffers fzom other sen-
tences by way of Adverbs of ?ime like gekaranz, Liap pa-
&L, kemarin, and/or Function Words ("Struciure® Words )
such as sa&aqg,‘s&dah,‘gggg,.eﬁcw; The point | will be

. Pl

clearer if the comparison proceeds step by siep from one

()]

lenge to another.

L. in the gimple Present Temse the Verdh undergoes a
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change in form by conjngation if the Subject of the sen-

tence is a Thizd Person Singular. Compare th
ples: I play tennis. ---—— He p lgzs "i;emz‘isa

nesi aliy h.m'iever, the Ve*b is never congugateﬂ

ese - eXam-
in Indo~-

s Calle Saja

’berma‘m 'i;em...,, B:.a berm:*.n tenls, .ﬂere!:a berma:.r tenis.

Fur’i;her;«;f-'a examples of‘ the eo.nguga‘i;mn of 'L
- BB and of that of 'E:he DO-Verbs can be fourﬂ
lish Sentence Pabterns Lesson I and Lesson Ii
t.ively.
a. The lesson ig interesting
- John isg busy.
Yon are busy.

i am busy.

b I study in the morming. (Lesson II la,
You  stud in the morning. . 12)

The classes begin  in the morning.

John sipdies here.

dary studies here.

sShe practices English.

t BE becomes Al with I, or IS wi%)
he or ghe, or .&&E with you, me, they, ebc.; al
DO-Verbs always have two forms in Present Tens
the infinitive form snd the one with ithe suf?f
d.ica'i;iro;--i;hirrl—pez'sen-singalar), will be one ¢
damenvar problems ’cha" the Indonesian studesnt
countver as
is nmo% surprising if 'i;‘héj make sentences like
or He flon'i; g;d home.

This ia tion can be remedied by sufficient

practice exei'cise-s like the following:

he Ve'v'b 'Lo

in the Bng-

respec—

(Lesson LJ.P, D4}

A dJohn  OF

A that the

3e ( ieea

ix =B in-

bf the fun-

g will en-

SOOE Aas ::h.e;y begin their study of English. 1%

He siud

pattern -




.4, i go hone. C‘, Iamill.
He —mm——m  You ‘---‘-f--—_‘
gy il o o
dohn am‘t Mary [— She k-—.--f---‘-‘ :
We mmmemm The students
The teacher ——-—— ‘:_Jn}:m ————

B. i do not like hinm. D, I'm not hung
R You ~————-

Sheg =——=—- He ~——e——
e ——=——— ‘3}16 -------
They ——=——- They =———=-
Yary —=-—---

]
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N ]

+

1i. in learning % Tense, atvention should
be focused on the inflectional I‘oms of the Verbs, 150 st
of which have =-ED as the ézzc’iiﬁ,g; while the yest 'Eal:e
special forms that are not predictable. {Verbs belong-

%o the second group are what is commohly
regular Verbsj.
In Indonesian the signalling unit for this Te

presence of an Adverb of Time {Expression of

aEu_jang

such as kemarin, min

The lesrner may produee 2 Simple Present

1alu, itszhun jsngz

called Ix-

nse is the
 Pagt Time)

lslu, she.

he intends %o express it in the Pasi

Tense, e

work in the leboratory yeshterdav." (Translaie

sentence when.

" They

e
S e

A from - the

indonesian Mereka bekerdjs dilaborstorium Xewmarin,

which bekerdjs indicabes & past azction only

the occurrence of the sdjunct kemmzinl.

Exerc

ises %o %each the use of the Simple Past

in
|

pecauss ' of

4. He is in Djakaria now. {Yesterday)

Tense.




@

e

3.

4.
5.
1.

2s

3s

5,

X g@fhnngry LOW. (Jesterﬂay mo*hlng}

I mas not hangry yes er@ay morm. Lgs

She is happy now. (last Honday)

He was in Djskarta yesterday. (They)

They were in Djakarta yegherdsy. (Iow)

- - - 4_“.“._' - .. - — (We)
e e m e m o (D)

S e e e e e e - -~ (Tast
¢ . T

S — - ----- oo (om)

We are bu J BO¥ o r(la % nig ht)

We were not busy laQL night.

Tono is tired now. (%wo hours ago)
They are absent now. (lasi week)

weelz)

ﬂ en't )

e et e — e e — ooy father)

We practice lish every da (last night
practice English every day.

#e praciiced Enzlish lagi night.
He works iﬁ the garden every afiernoohn.

73

(yesterday

afternoon)

He morked in the garden yesterday afiernoon.

diother cooks meat every day. (yesterday)

- i e em e e ae we e e

ey g0 to the movies every‘ﬁatuf&ayo (last Satur-

- e . eme e wae s ww e e wm

day)

I see the professor every morning. {last week




D 1. %They waited for the bus there.

-Did they wait for the bus there?

74

2. The gifls drank ice-cream in the restaurant.

Did the girls drink ice-cream in the  restau-
rant?
3. He rode a bicycle tc Prambanan.
4. I lost my wateh last month.
5. We walked past his house last Sunday.
III. The struchural signal tha% indieates Prozressive

Ienses in English consists of one form of BE

-ING form of the Hain Verb. In Indonesian,

and  the

Progressive

fenses are marked by a "Funetionr Word" gsedanz or lagi,

which is placed in front of the Verb. If we

| ook at

the following examples, it seems that the structural de-—

vices of the Erglish senitences and the Indone

look alike; but as we analyze further, it is

sian ones

clear that

the English devices are more complex, since the Verb 1o

8E alone varies from one form o another %o show differ-

eut Tenses.

41 2. I am going to the door now. (Lesson IV 2 a, pn33)

be Saja sedang pergi kepintu sekarang.
2 a. - You are stwdying sramsar,

‘b. Xamu gedang belad jar teatabshasa.

-3 a. Peter is walkinz dowmn the sireelb.
b.  Petrus sedang berdjslan-djalan did jal
4 a. He is cominz %o class now.

be Dia sedanz mosuk kekelas sekarang.

alitilie




B 1 a. UWhat mpere you doing when John came %
 {Lesson XVIII 3, pp. 17

b;
ngund jungi kama?

doing

- I.wasn't
letters before..

Saja gedarg tidak melalukan apa-apa,

baru sadja telsh sedang menulis surd

Lj8..

¢ 1 a.

night.

telah
£ita gebarusnjaVsedanz latihan habas
kemarin malam.

John might have been resting in bhis

Lesson XXII 2, p. 216)
be Johmrgmunzkin telah sedang isﬁirahat

This time Yomorrow I ghall be flving

(

Ty e
ERE
Ha

.13

L)

Hote: This is not included in the

tence Patterns)

b. Saat ini besok pagi saja aksnh sedang

Sepanjol.

Kotes

s -~ The English and the Indonesian sent

sre %o be resd ik pairs.

- Tenses exemplified by senibences under

C2b, an1 D %

C1lb, are not

used in Indonesisn.

27 o

Some exercises %o enforce Lthe pge of Pro

4 1. Hy friend attends classes every day.

Yy friend is atiending classes now.

0 see you
1

Apa jang gedang ¥amw kerdjakan kebika John

We should have been practicing English

75

L2

- 172)

e~

anything, bot 1 had been writing

tapi saja

t sebelun -

room. {(See

dikamarnja.

terbang ke

enees shove

nuwmbers

fregquently

sressive Tenses

“_Mﬁzgngx
o

A o
4 \Nr-
D & 4
X
Gg-_é’SrAKM\},
J«QK* ?‘-

o
:”dj
S




2.

3.

5.

1.

20
3.
4.
5s

1.

3
4.
5.
6.

3.

He is drawing a picture Row.

Sidin's father is selling several Yindg

The students play badminiton every day.

Siti eats a banana every day.

iy sister washes %the clothes every morning.

B

Usman listens to the radio every nighi.

- e o dm e e e am v e e e s o e e

They were walking in the street when it

yesterday. (He - read a book)

rained

He was reading a book when it rained vesterday.

(she - sleep) _

- - ===-===--- (I - cycle home)
~---------- (% - sat lunch)
........ - - - :(Sidiﬁ_ - irom his clothes)

(My,bre%hex -

work in the

gaxden)

Had John been doing his homework when you called?

(They ' - study). Had they been studying when you

called?

(8is brother - 1lie in bed). - il

(His father - <read a magezine) — — = = = - =~ - -

(gis_mgther - sew).

(The waid - dust the floor)

(She - write letters) - = = = — = - =

— ey wie e daee

- o s e

- e ww s -

He has been drawingz a picture for an houxr now.

I am writing a composition.

of fruits.




4. We are waiting for you now.

5. It is raining now.

- me e e s s mm s e e e

v, Eﬂhllgh Peffecﬁ Tehseg axre ﬂ‘?nalleﬁ ‘by a form of

the Aux;llar; Verb HﬁVE and the past parilcl le of the
Hain Verb., In Indonesian, sentences thai ari equivalent
ssed by means

of a Fuuc%zon Wora" “aﬂah or telah, vﬁleh does not vary

%0 English Perfecﬁ Tenre sentences are expre

in :i':‘orm° bonsequer iy, he varlouo formu of VE" cause
&ifficulty in 1eérning, because the students have %o
learn more gtrucbural forms than what hey have mashered

in their natlve 1ar"uage° The difficuliy arises not only

in rncovnwzirq theﬂe forms Fith regard o ithe bub;ect '

bua also in graoplnu he meaning of the Teﬁseso More-
over, the learning of the Bast Pariiciple form af the
Verbs iiself constituie a separate problem. in most cas-
es the Perfect Tenses are confused with the other Tens-
es, for ins®tance, such aﬁ'errar‘as this may | freguently
be found in the siudent exercise or conversation: - I

festerd

have seen the movies

Remeﬂlnl exercl es:

4. (Simple. Pasi Tenge contrasted with Present | Perfect
Tenge)
©1e I lived in Magelang last vear. (since uanmarv)
I have lived in Jo""akar%a since uauuafz

2. He borrowsd. the book two days ago.'(for‘%wn days

s lnistvead of i_saw the




‘35

4

.

(Present Progressive Tense is contrasied

two ¥inds of Pregent Perfect
1. He is gleaning the blackboards now.

3o

1.

2.

:.né.  (ow)

ihey are staying ait this hotel now.

The boy is resting on 2 sofa.

18

The teacher lent him the money last week. (for a

weel now)

The Jaunitor opened the windows at five %his morn-—

Saleh wrote two leviers last might. (7T

e me e . e e e mas gmh e e

mlay)' .

with the

a. He has elsesned the blackboards now.

b. He has been glesning the blackio
five minutes now.
Sumardi is returning the book to the 1i
Dy = = = = = = =~ = - - - -

Be = = = == = = == =~ -~

Is father smoking a cigar now?

b“ - e o am e S e em e e e -

a‘ - . —— e e - LY — - -

Do = = =% = = = - - - - =

., = = me me S a am e e e e
=

Vo = = = = = i ot e e e -

Telephione ~——- Had you telephoned befor
here?

Tell them -~-- Hal you told them befor

ards fTor

brary now.

e you came

e you came




here?
3. Write her a letiey ——== - = = = = = =
4, Ask permission -~~~ - - - - - - - -

5. EReceive the money --~--

D. 1. I mwas angwering the questions when you
bell last night.

4 had been answering the queshtions

rang the bell last nighi.

79

- gem Em e e e
-— . . e ame e

P .

rang the

when you

2. He was listening to the zadio when you rasg %he

bell.

- e e e e e e e ew  wm e e we e

3. #x brothers were playing chess when you rang %he

4. Were ihey going for a walk when you rang the bell?

5. He was not repairing his bicycle when you rang the

hell.

V. To show something thai is going %o happen

. in the fa-

ture, Zngligh makes use of Yo BE GOIRG TC and the Auxil-

iary Verbs SHALL and WILl in front of the

infinitive

Torm of the Verb, whereas Indonesian uses the " Function

fords™ mau and gkan before the Verb. 4djuncts of Time

such as nanti, besek £i, mingsw depan, bulan Jjang akan

datang, etC.; are 2lgc imporiant indications

3]

{~de

Texr

in the Siwple Fresent Tense will be changed 3

of foture

onis or gituations. It can be gaid that any sentence

into a Fuo-

ture-tense sentence if an expression of Future time  is

added to it. For instance, 2248 bermain gepal bolas will
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be changed into Future Tense in Sajs bermain sepak bole

panti sore.

The problem concerning the Fukure Tense lies

choice of the proper forms of Auxiliary %o BE in

GOING TO in agreement with the Subjects, and
choice of SHALL and WILL together with the

form of the Verb. In this esse, the student

20 in front of the Verb or add an B-ending %o it,

in
v B
in  the
Infinitive
might put
like

the

in these two "sentences™: I shall %o zo, and He will

Some remedial pattern-practice exercises:

4. l. Sudjono is going %o talk to the teacher this

ternocn. (She)

2. She is going to talk %o the teacher this afternooh.

(tomorrow)
2. She is going %o talk to the teacher tomorrow. (¥We)

fo = = = = === == o= o - (They)
S e T
Bo ~ = = = = = = = = = =~ = - (%onight)
,.78_‘__1'_',___....'.‘..-—‘--—-‘(Mari&)‘

8o = = = = = = = = - = = - — - {maria and

B. 1. The cameraman is taking a picture of them now. {io-

HOTTOW)

An

i)

)
F

The cameramar is going to take a picture of them

LOMOTTOTe

2. They are swimming now. (this afternoon)

3. The doctor is coming %0 see ns how.
HMOTning)

hadE R R R OV

{(tomorrow




4. She is buying me some sweets. (next %ime)

W1

weel)

A e A M. S uan W e e e WS e e

C. 1, I shall ecome by bus; (We)
2. We shall come by bus. (:’E}iey)
3. They - — = = = — — - (He)
4. He = = - =~ = = = - (irs. snliia)

5. firs. #ulias - - - - - (The professor)

6. The professor - - - (We)

81

« . We arve riding in s texi o Sursbaya now. {next

Be-si@.es the problems listed above, there  is a

difficulsy when, ag every English %eacher will have ob-

served in the elassroom, the learner jumps

| from one

Tense o another without being sure of himself, This

happens when he is made to use the langusge actively and

freely, either in wxiting or in conversation. Noreover,

within a single complex or compound senience|

there might not be agreement in Hime. Look, |

itself

for example,

at the following incorrect "sentences™: "When I saw him
i , sSaw

yesterday he is working in the garden™, and|

friends bought the tickeis and the rest wpait

HMore =nd more practices of the various Yenses

situations, like those given sbove, may assu

"One of ouxr
by the door?
3 in varied

e the situ—-

dents of the usage of Tenses in English. See also the

other two exercisss %0 rewedy the sibuation. |

e

A. (Use Chart IIT in the English Patiern Practices)

l. The boys are walking down town and the

working at home.

womern - axe

2. The women are working at home and the boy is ab-




3
4.

5.

Lo

2.

4.
5.
6.:

tending the concert.

The boy

. etbe.

B. (Using the

v

is attending the concert and th
opening the window.

-— e omer am e ewm em mm e e e

e T =Y e L L

same Chart)
The boys gglké& &oéhﬁown while the
wcrkigg at homéa -
The wonen wnfkea at home while the man
;gg,the coﬁcerﬁa
The mah attended the concert ahile the

pening the window.

—— . G s ama ST m | A - —-— - — — -— - -‘- —
- - . — - - - o e e - o - o - e
________ R
ete.

82

e girl is

womel  Here

zas abtend—

E. Problems in masterinz the Interrogsiive Consiruc-

Disregarding intonation as one of the

sentence-

signalling features, Word Orxder in English forms aa im-

porvant criteriOm to differentiate bebween T

and a Question. The simple sentence The man

(which is a stetement) is different in meaniég from s

the man ¥all? (i.e. a Question) althoungh the

Statement
is $tall

[— %

words sre

the same in both of them. The only difference is marked

by the word-order, tha% is, the Predicate Is|
the Subject the man in the second sentence.
Statements with the linking Verb (or Copula) |

the following word-order:

Subject €-» Predicate ,

Precedes

A

to BE have

T




Houn «—> Verb + Adjective or Houn «—» Verb| ( Linking

Verb} + Houwn. {Gf. Paul Roberis® Understondi
" pp. 176 - 178).

 Hote: the symbol <-»> is used tc indicate Jﬁhe coneord
between the Subject and the Predicate.
- The 1me:ro sative forms of these Statements Lave the re-

verse order Verb <-=> Houn (or Predicaie <

Chserve the :Eollow1r" sentences:

Statements Questiohs
l. Gra is sreen. Is grass green?
2; The p*ofes.,or is buaya Is the graf%sor busy?
3« That man ig my broi hera is that nman| my brother?

4. They are lawyers. _ Are i’;hey la?ryers

The Auxiliary Verbs BE, DO, and HAVE, likewise, precede

the Subjects in Interrogative sentences. Observe these

examples:

1. The professor is working Is the professor working
in hig office. in his office?

2. They play tennis in the Do they play tennis in
park. S X . +the park?

3. He has gone %o the doe- Has he gome o the doc-
tox. . , boxr? |

@sz@nu and a

c-:-

in Imlenesia‘n the difference belween 2 Sta
Question is not signalled by a contrast in word —order.

There are no &Auxilisry verbs tha% ars equlvdlem +0 the

fnglish BE, DO, HAVE and their variaiions, :fu‘%; there is

& "struecture word" or a "funeltion moral apakah as a gig-

ralling device for Questions thab have, in Wr%llsh » the
verb to BE or the Linking-Verb %o £E or any other auxil-

“iary Verb. This word apakah is used for all | ies - Mo
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Questions. See the seutences below, which | are almosd

the exaci equnivalentsof the lasi three above.

1, Pfdfééof'sé&ang bekerdja ””'Agakﬁh‘pfbfésof“ sedang
@;ucam;omga,‘ o " bekerdja ai;émcmja?
2. Hereka bermain tenis Ai- Apaksh mereké bermain te-

halaman. ~ nis ﬂihalamaﬁ?“‘"
" 3. Dia telah pergi kedol-  Agakah dia ﬁaiah ﬂe rgi -
ter. o o . kedokiex? |

The following are examples of sentences that have, in

English, the Linking-Verb to BE.

1. Dia (adalah) seorang Apakah dia seorang peda-—
pedagang. gang?
2. siereks (adalsh) teman Apaksh merek za teman Hor-

Hardi. aiv
Learning Werd-Urder is learning something n&m for the
indonesian stu@enﬁs, that 1a, ha+ *hey have %o shift

the habit of mefely daﬁlng 2 Functlon Wcrﬁ a

* @kxﬁhw
uhelr‘omn Langmage into the habit of reversing the order

of worﬂ s, from Subject ¢—» Predicate (loun €-» Verb; oz

Roun;@-eféuxiliAE + Yerb) %o Freuleaﬁe 4—¢-aubiec {Verh

"-—é‘ﬁaun;'er'ﬁﬂxiliary <—> Houn + Verb) in EngliSEa

Indonesian alsc has a number of Interrog au1v ‘wbr&s thab

are eqalvaleac vo-those of Engligh: Siaga,

an, Beraps, Apsbila, ‘Beraga banjalk,

ecedeﬂ by lnterrog gavive woruo, whiech: are

'”quana, Ka-

n hat are

emwmmh'

ca‘llesl J w0

'QQStiO“’§°rﬁ uestions, can be divided

groups: ﬁhe first group cqngistsyof those ‘qfestions in

| o
‘kmﬁlch the lnherrﬂ atzve words Tunetion as the  Subjscis
or parts of them, and the second group includes those in

which uhe Inxerrugatoro stand in the position of Cbject
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of the sentences. The two groups differ from each ‘qthe?

in word-ordexr, the first having the word-order of State-

ments (i.e. doun €—» Verb) and the second having the or-
der of the Yes-Fo guestions (i.e. Verb <-» FHoun or Aux-

iliary «-»> Woun + Verb). Compare the following sentenc-

es:
A, ¥ho visited Mr. Smith last week?

B. Who 43id #r. Smith visit last meek?

4 learner usually has trouble with ithe first  construc-

tion, and he will confuse it with the constrnelion  of

sentence B, So, he will say Who did visit Mr Smith last

|

week? for sentence A, or Howy much coffee does gzrow _ in

Brazil? insteed of How much coffee grows in Brazil?

L

in indonesian, the difference between the two construc-

tions is signalled no% by Word-order bub by the forms of
the Verb; the Predicaie of sentence A is in ?h@ Active

B ) . ) | ( .
form, whereas the Verb of sentence B is in %*he Pasgsive

form. Observe these equivalenis of the +%wo Questions a-

A. Siaps (jang) pen

lalu?

75 ¢

gund junzd Tuan Swpith mingsu jang

%

B. Siapa (Jjang) dilowdjungi Tuan Swmith | mingzu jang

izlu?

Sispa in the first sentence fumebions as the. performer
of the aetion, like‘ﬂgg in senbence A; mhereés in  the
second sentence, Sispa, like Who or Fhom in sentence B
abo#e;‘is the undergoer of “he action. | |

| Both Indonssian and Enzlish have a type of Claus-

es (or "Included Sentences") %4that are introduced by In-




terrogative Words.

These Clauses, if we may
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call them

"Dependent ques%ion-wcm questions", are of the two types

parailelirw the

*eaﬁy menk 3.0.1:3(.. above. Eet, they have 'Lhe sa

der.
lowing the subjiecth.

examples: (See Ezml sh Sen

tm‘ ‘I:iw'ié of Quest io'n—zziom {

i.e. 'E;he'bua'i:emem: word-order -—-

Cbserve each pair of "Gh

the Pr

p. 157},

A. 1. I ¥now mho was here.

2. I know mhat happened

here.

3. Do you know which an~

swer is cer*ec“' 74
4. 1 will ask him how

studehts went on

the p ienic.

I remember whom I

talked %o.

2. I believed uhat he
t0ld me.

3. Do you know what ‘i;imé
it is?

4. 1 can'i remember when
the 4rain leaves.

shand

5. I can’t anders

why vou wans L0 o

Tahulzah Yamn

uestions al-

e Wd‘ ra - Or-

@a:-.eate fol-

e following

Saga

e*lnﬁ;ai;

ence Patierns, iessan XVIi,
Saja tahu 8 jgang ada
disini.

Saja taha gpé jang = texr—
 &§&&' a's'ﬁ“;* : : - .
ahukah karm d inwaban ma-
-
.Saja akan mm:ianja}:an' pa-
| banjaknia

sa;a bi’i;jaraa;
Saja pertjaja opa

jang

Adio katabkan B! aﬂa Tt

gselarang?

Saja talk iﬁﬁa‘

reta ani bers

Saja kurang

nzapa Yamp ake

2

:  lmanan ke-—
nekat .
xLenge._ E1 me-

m rve rzl ke-




there. salis.

It is hard for the learner To realize that

dhen did he arrxive? becomes When he arxived

a7

e guestion

Cif it is

inclvded in a larger sentence lik%e "Dgo you ¥now vhen he

arrived??  Waat he has been accusiomed fo in

- language is that a question does not underso

his native

s change in

the word-order whenever it is included in a larger con-

“ gtroction. See once again the examples above)

ads disgini? (a Question standing by itself) |

s Siap

remaing  the

same in “Saja %ahu gispa jans ads disini” (4 1.) ; and

Kopan kereta api berangkat? (an independent

-

sentence )

also remains the same in "Tahulah kami kapan kereta api

beranskst?" {(a ﬁepenelén‘%: sentence in B 4). (}4
he is inclined o treat all the Bnglish rlepeé
tion~-word Juestions in the same way &s he a}_o;
- pendent gquestion-word quest ic_ms, agcording '%;4

“ice in his own language.

onsequently,
ndent Ques-

es the inde-~

¢ the prae-

-~ Another thiug that is worthwhile noticing con-

cerning the lsarning of the English Interrog:

- tences is The bringing back of the dagin Verb| into its

Infinitive form when the guestion demands a

form of aux-

‘ilisry DO. The following affirnaitive sentences may in~

correctly be transformed by the student inbo those In-

terrogatives as shown ok the right hand side:

l. They went to school by

bus. ‘ ‘ bus?

~or Do they meu

by bus?

2. He opens the windows

- every morning.

every morning?!

Bid they went %o school by

0 sechool

1
g

Does he opens the windows




- Soise remedial exerciges

A, {Exercise %0 eunforce the Word-order)

B,

2.

5.

4.
S

"6.0
e
8.

(Praciice to induse the proper Word-crder
word Quesvions)

i,

!
[l
[ )

You will be here tomorrow.

or Do he gpens the win-

dows every|

1. Bardi can go now. --» Can Bardi go now?

88

morning?

Siti is ten years old. --» Is Siti ten vears ola?
J !

o

She might come tonight, ——-» HHghi she come tonight?

They are ill. --2  Are they 1117

-h-—é

The teacher has bought a wohor-scoobez.

You wust practice constanily. -—»

We maw hin recently. --»

ehc.

1., #ho came here yesterday? (What)

2. What came here yesterday? (Which

>

in Ques“i: ion

studenis)

¢ {¥hich)

stodents)

3. Which siudents came here yes?er@.aj
4 mm == == = == =~ (How many) |
Be = = = = = == = - - - (How many s
6s == = - = -~ - - - - {Uhose father)

To = = m = == = = =~ =~ (Phose)

8 = == === = = - - (Wnich)

1. ¥hat 4id you see last night?

2. Wacm --» Whom did you see last night?

3. @hich ook --+ Whieh book did you
night?
4. Bhieh —=> = = = = = = o o — = -

5. How much money —-» - — -

see
- e s e
i T T S




6. How many people -~% - - - - - -7 - = - - -

8. ﬁﬁwr‘e-——»“--‘-‘—-—---'-—e-—.j—-f—---‘-
9. How mugh -—% - - - - - -"'“‘fj"’"""'
10. Which Zivl == = = = = = = - k- - -~ o

III. 1. We met them in Surabaya two wee‘ksi a‘go‘o
2. #¥ho --? Vho met them iu ?Sur‘abﬁaya two weeks
Bg()?.f | |
be Bhom —--> Fhom did we mest in ;Sumbaya Two
weeks ago?¥
c. Where ——> Jhere did we meet Them wwo
weeks ago?

d. Fhen ——> J¥hen did we meet them in Suvraba-

ya?

2, Mother usually buys meat in the buicher's shop.

Se W}io e I e L S
be That — = = = = = = = = = = = - -
cs Hhere - - = = = = =~ - « - o=

3. He should iake the medicine jhree times a day.
e WO = = = = = = = = = = =~~~
be VWhat = = = = = = = = = ~ -~~~

¢c. How often =— - = - = =~ = = - =/ =

C. (Practice Lo enforee the use of the Auxiliary verb %o

D0)

i. He likes choeolate, -—» Uoes he like chocolate?

2., We &riunk milk every day. --» Do we drink milk ev-

ery day?

i
®

The lazy boy came late this morning, > - - - -

o
[ 3

4y brother repaired my biecycle. -~ |- - - - - -
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5. Djomo took: your books. ——> = - - - - - ==
6. He taught them %0 swim. ——% - - - - - = - = - =
7. They aid their homework until ten lash nighi. --»

R

8. This wateh costs a lok of money. —=» |- - = - = -
9. She kuows the shortest way to the station. —
10. Columbus discovered aAmerica. --® - - - - = - - =

D

b

ractice to induce Word Order in the Dependent ques-—

tion~-word questions)

1 Hao

. Tho came late yvesterday? -3 I don't know ho

came labe yvesierday.

2. ¥hat 4id you eat yes- ~»> I remember ghad I
texrday? - ate yesterday.

3. How many of you need new books? -> Tell me - - -
4. et time will the parbty begin? - Whe can tell

me - - - - 2

6. dhich is better, this one or that one? -» I ean'd

L

ell = = = == = = = = -

7. Where is he going? ~» Can you %ell me - ~ - - ~ 2

8. Where d4id he go last month? -» I know - - - - = -

"

9. Thy 4idn't he come? -» Who knows - — - - - - -
10. How much buiter dces she need? -+ Ask/ her - - - -
C. Problems in Hastering the Construchion of FHegmative

Wi — —
i

Senitences
There are two negative words in Indokesian - $i-
dak and buken. When the Predicate of the sentence is a-—

dalzh. the negative word bulkan or tidak follows it and




thus the order of the words ig parallel wlih
English negative Statements. TFor example:
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that of the

1o Sumardi gdalah bukan seorang Guri.
Sumardi i" not a teacher.
2. durid-murid i u adalah tidak tjerdas.
The pupils are 1ot intelligent.
As shown in these examples, it is clear that the distri-

bution of hnkan and tidal is the fellow1r"‘
Phor*ened inko gggj is used Whenever the Sub
ment ‘of the senience cons
ﬁorﬂ},'dhlle bu. tan is used

when the Subject

ists of an A&jee%iﬁe

Tidalk (orx

Sublject Comple—

3

Complement

(Class

-

is o Noun (Class 1 word).

With the other type of Predicate (ox )

negative word %idak, which the only one,
(= pED L

Awxiliary, or, if the sentence does not have

5

Verb, it precedes the Hain Verb, There a
Ty P

t0 notice here: one of them is taa* the Wbrﬂ
the Indonesian Hegative Statements is exaetk
verse of that of the English ounes; and the 0ﬁ
"$idak” can be used whether the sentence has%
Ty O li0t, whereas the Er~119h Regative ?forﬁ.3

occur in a Negative Statement only when *here

v

v

y

=

erh) the

precedes the

an auxilis~

re two things

Order of
the re-

oo

her is tha
an auxilis-
"not" ecan

is an Aux-

iliary preceding the Full Verb. Compare the following

pairs of examples

1. Dia gidak depat berenang. He can not SﬁiMm

2. Ibu tidsk sedang membuag sother is _gﬁsmaking (an-
kueh-Kueh. ¥) cakes.

3. $aja $ida¥ menulis surat I aid ot wriﬁe a letier
kemarin, 'yesﬁérdéya |

4. Hereka %idak pergi seko- EheJ do not gﬁ %0 school
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- lah pada sore hari. . in the afternoon,_

In number 3 and number 4 (the Indonesian ﬁﬁ %ements) we

see that there is nn‘word:inxervaging beﬁweeﬁ tidsl and

the Vexb. Ihe ﬁr“Ll"! “not”, however, is alrays preced-

el by au.ﬁuTTIlWIJ in all fmur‘“euﬁence auovea

1f the Indonesian student 1« io trahgform an Ai:l mative

sentence into a tegative one, he almos* aiwayq ﬁ_ll sim-

ol3 ﬁﬁ ng% o it, like ﬁe roﬁ st ?ies maﬂhemaulc or I
piy a : HALROWRLICS

r

0ot wend £Q he cluema last h;”;? Moreevek, the sﬁuﬂez
freqaenﬁly m S5 the Ve ,o BE, “lHGe uhe Predicate a-
dalab in Inﬂ05931an vs usuallj omiLt eﬂ w1thout any ef-

oo

fect on the meahlng of the senience.

One need not be surprised at finding that *me learner
makes sentences like He not clever. and You not a doeﬁor

because of the tz anufer from hlu owh sehience Dla ulLa?

andal, auﬂ fomu bukan seorans dolkber.
E.,__._,__—---——-.-..___.__.___‘m_________

Another problem in lea:hwsu the struc.ure oi ﬁem-

Y . S

OnLS, i %o

lve bﬁatem9h$u, 11y e in learnvnu %he Quést
‘be found 1n_brlﬁglng baek the Verb %o ibs N Infinitive
farme As shown earl1er 1n thu cbapeer, Inﬁchesian éoeé
no% have a varlety of fo:mg for a Verb‘ anﬁ as é‘res&lt,
yhe s»uﬂenﬁ tehﬁv to neg leet the verh—lo”mo 1n Engliéh;
Such caﬂmmn_errozs as the foliovlr" nemtences may be

‘foauﬂ in ?he s uﬂer*’s exerciseg:
1. My brot her does noﬁ works in a factory.

2. dohn &HL Ma:y dlﬁn’ﬁ attended the concert last

ht

3s Jgﬁny doesn't gpeals English well.




Exercises to rewedv the situastion

A. (Practice %o enforce the use of the Linki

8, She is alwa;ys proud of herself, ~- -

=B

1. This penez.l :1..; Zl.a.x:..‘t,a - ‘1‘1

4. "hese Glsare'i;teo are expemslvee ‘-‘--->‘1-‘v

10, 'i‘ha"i; buz‘.lda.n,g is very‘ "-i:all.*\—-a - —

‘1. He has boggh‘&. a new pair of shoes. --
2. I gan drive a car.

3. You may ,_g_
4. Th\ey i

Inf:a.n:t.‘i,:r.vre fo oy ) 01

to BE)

-

nt'- verh

pem::.l :4.,., ncu. long.

2. The 's,liy, is blue. =--2 Fhe sky is no‘i; h:l.w.ea

3. They are enginesrs -4--> They are ho‘*‘

5 '.i.he Illl’.l was interesting. ——+ - - - -~
‘t" i

BT S R Pl o )

6. I ama buhﬁ.anegea-

. -He is’ talier than Sidik, --» = = - -

9. They were a‘i; ﬁalax;g last week. --» - -

eng_uleers@

« (Practice %o a.asure the st uﬂer"ﬁ; of the position of

HOT

0&",}1&: a8 x;ew palr
-5 I gan pot drive
the cinema tonight. ——»

ght arrive'iaté;”;-é' - - ==

2. She 1@ v"earlr"- a new ha’s, e -

6. @ie should - ‘rac’a:_ ce every day. --» - -

He has no%

of shoes.
8 cara.

(Pfac ice %o u.lplan'i; '*1e hahr&, of h:z.r m;, baeck the

the Verb)

--» He does noth

l. He al":a,fo :z;orl S hart?

always wozrk

hard.

2. You have %o write in ink, --+ You do no% have %o

wrih
3a ﬂl!e ehgoyeﬁ the pmulc very much. —— —

4. S}m f:.m.she( aee!.u 1

the ass ...g:x.me 156 la

e in ink.

— eE e e e e




5. They wroie a lot of poems. --» = - —
6. The worker earns a lot of money. —-—> -
7. The boy smoked a packet of cigareit S.|.

8. He freguently plays fooitball. -—> - -

D. Problems in Meintasining the Agreement| between the

uestions and their Answers .

In answering questions, the Indonesian

. student

might produce sentences that 46 not show ag

the Questions, in terms of Tense, Humber, as|

ecment with

well as Gen—

der. When there is no Hrouble in substitubing the ap-

———

propriate Prouounsg for the Subjects, there is probably

great difficulty in keeping the answers in the same Tense

)

as that of the Questions, or there might not

[}

at all between the Subject and the Predicsiel

find the examples in Robert D. Wilsom's English Sentence

Patterns foxr Filipinos

the following:

L. Did the teacher give a lot of assignume
. Yes, he do. (p. 24} n |

2. Does your instructor teach well?

_ ) Yes, she did or Yes she do: .

3. Did you finish the projech? | |

. ) Yes, I mas finishipg it ik two ho

4. Were you mritihs your theme? : |

be concord

" One may

s (pp. 24, 145, 197 and 228) , as

(p. 145)
nrs. (P 9197) '

Ho, bub I am writinz a lebter. (p. 228)

Likewise, when atiention is focused on the Te

1nse, there

‘might be an error in choosing the proper Pronoun for ihe

Subject. See the followingz sentences, which |

are . . glso

+aken from the same book as the sentences above:

ls Pid the stndents enjoy the party?
les, he did. {(p. 24}

2. Did Teresa bring the flowers?
Yesy he did. (n. 24)

3. Pid the plan work? Yes, they did. (p

b 34

4. Did %he planes f1y? Yes, ik did. {(p. 344




in the *e»ponse o the aeCOh@ senbehce abave,

mlsta?e in ihe Pron@un "tb re”a 0 Genner

Ld o

OROULS sho*a no cohecord in ﬂu,mbere

lu

(Hotes

in the original seni;ence"‘ R

£xesa mus 5 beeome she), ar(_ :'.n he 0 her re

The underlining in those sentences  is

is a@ﬂ;eﬁ.

95

>

(1.9.» bha

sponses ‘she

‘uot fo t:mﬂ

there of

the writer's own accor ﬂ in order "'0 elarify the

The Pronouns he and ghe are equivalent %o 1,11

dis or ia, but %

Ul

-distinetion. Therefore, it demands the

conscicus underst an@;u‘” to see that Teresa or

.

Brown becomes he. The Pronoun mereks is not \

=

qual to they, because its nsage is limited
only. Yet, the stvdent n
since it

this English Pronoun, an be a subs

inauimate.

any plwml Houh, either animate ox

he Indonesian Pronouns do nofi: :

S. Smith becomes ghe, whereas Jdohn or 'Eei;eic

~Indonesian
indicate

learner ‘s

exact ly e-

for  Persons
might not find 'i:roublj in wsing

Litute for
1

{(In this

case THEY has a .Lar,:;;_er‘ seope of usage than MERES

The fact

mostly of Ja ox T'ﬂ.ﬁak causes a fum?ameutal
the student in acqulz- ing the habit of & aaking
short answers in English. The iypical shord

nglish are mad

(38

e up of Yes or Heo plus a very

shor®

that ohor'i; an.ﬁ:ers in J.m}.oneﬁin consist
@rﬁhlelﬂ‘ for
‘«,he proper

answers  in

con-

struction having o Subject snd a Predicate, c.g. Les, he
is, Yes, we do, Ho, she didn't, o, 'E;szlev‘éan”c, etca

Great care must be given Lo this lesrning poi

the stvdent will not develop the wrong habii
a very short answer Yes or Ho otly. Probably

so the case with the Spanish~speaking sm(_em.

5t , so thai

of  giving
this is al-

s in learn—

he is &

dayry - OF
o ,'i”r“
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35 Bnglish, becaase, as we cah see, the managing Staff

ks

of the En llsh Lar" ge Ir tdtute of the University of

1; u h&g &Bml“lﬂa

*wp §horﬁ Auswefa from %he very first lesson|

SP! bence Pnﬁ%e s (be~ g 6 of %he bo@%

| lately)

Hepedial Bxercises:

(E:acblee o drill ihe agreement or the Qanco"d CAin

- Fenges)
answer all of these questions, Tirst with

then wiith Ho.

rk in the Shipping Company?

i. Does he wo i
a} Yes, he dges. b} I

2. Do they live with your parenuu.

a) Yes they do.

5he rroblem, and thus presenﬁea

in Envllgh

Npﬁutheﬁ

eg o ang

ﬁb, he doesn't.

b) ﬂb, *hey &or*“

3. Was she driving a car when ycu gaV'%er? a)--b)--—-

4, Dia tne; plan *o make a Srip awamn? &)

5a Is‘ he Shlll in the hosplaal row? ‘a)?‘  5);

6. Are hay waiting Tor me? :' &j“"-- 'y pu—
7. Was she sorry for that? S aj | lb)

8. Will i% begin eayly »onlt *9. B ’a} b)‘

9. Has he received the money?  a)e——- b)e——m

| L e ¥ e
10. Doeés she pend her clothes herself? &}

{Praculce for grqper E‘oﬁouns)
1. Dées’
‘Yes;‘gg'ﬁoesa‘ ﬂo, he ﬁee “'*a

2. Do the men ofien walk fownbown?

s, they do. Ho, they don't.
30 the women worlk ait home?

4. Does the gentleman attend the concert?

e B)mee

the boy play foot Ldll in the af%e*neen?




7.
s

9.
1C.

C. (& combination exercise)

Lo

2

30

4.

Do the ladies usually wait for the bus

Do _the children go %o school in the

Did your friend meei you at the station?
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(3]

Does the maid alwsys open the windows

there? : o S | ——

——— s

Does %the mother wash the dishes?

Do the studends stuvdy in the library?
ad

Does the professor listen to the radipg?----

—— —— —

worning?

a) Yes, he (ghe) did. b) ;iii“o,,“}_ig(sw}

Are the boys going %o do it again later?
a) Yes, they are. b) o, %I
Do you want %o go %o town sgain this

week? - ‘ o —_—

Does your father nsually have coffee

- Tor dinner? ‘ ‘ , ———

S5a

6‘0
Te
8.
9.

0.

ing this par: of discussion, tha% is
 the response %0 a Hes

Questions prineipally elicit the same respons

o

dad the students taken the examina-

didn':

ey aren't.

B

"%

Live

es  as

o2

“vion befd:ce?‘ L RO
isa fl(}@&:f always busy? | -

May the %ickeis be sold now? o ——
Does ihe waitress sexve good zéieals?' [
liere 'i;he "-;eachm discussing ‘i;he‘

problem here? ——— ————
vid uhe traiu arrive early this |
moThing? | m——— e
There is still ome thing to mention before clos-

» the recogniition of

question. IEnglish  Fegative

the




Positive ones. 111 In@;one@lau, oL “E.he con‘kra.

tive Yes—ﬂo wues‘cmn can ﬁraw 1orﬂ: x,wo !f:.nzl:
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ry, a Hega-

(¥

of asnswers

:;hm are a 1'«. ,le ﬂ:w.fferen‘i: :-.n farm bus, ean mean "%;}19
saue r.,h‘r ng-; Loolf a 'i.he fallmm ng examples. _ |
(Questiqn}:y ”Apai:ah ﬂiaji:iﬂa‘l" datang hari ini?"
| | (Da.c-m"i; ‘he come today?)
(Answers) i a. da. Dia tidak datanz hari ini.
b Tz.t..alce Dia tidak d#bang hari ini.
c0 aa. Dl{-l clai:ar@ har:f. ini. o
2. (Question): "Anakah I'mm '1:15.!: senang me-l:ihé;#ﬁ })i‘.‘qs-
I:QI; .
(Answers} s a. ;g_w‘ ‘Sa;a 'L:.fial: senang melma'is bloskopa
b ‘I“rl z ‘Sa.]a tidak senar" m@lxha% bios-
 kop. B
e. Jsgo Saja senang melihat bioskop.
AnSWers nméber ia airul noamber 1 b sre the| same in

meaning, though different in form. Similarly,

and 2b mean iﬁie same thing. In 'I;h-e 'i:wo answe
‘a abbve there s{sgm.; to be a ecr"‘mﬁleﬁ:'.ou,
and Tlﬂ_'ﬂ: éi‘;e_ uée& e"u;her, bk "*he Indonesi
does allow‘ such a eoustruction. ‘F_or pumber 1|
ant 2 g anriﬂz. b he-e-e are only two equi valer‘a

w

lish, i.e., "o

nubers 2a

TS nnmbered
because da

an langbage
a and 1b,
in

s Eng-

he didn't come todav™ and 1\! . I don't
llke ko see films”. respectively. (There is no sentence
like "Yes he didn't come today” or "Yes, i don's like

o _see films").

Responses number ¢ are equi

English positive answers, that is, Yes. he o

valent to the

(1c) ant Yes, I 1ike %o see films (2 o).

Then, in Iiir‘ionesian, the answer to a Negative

ame _ today
Question
thax




:.,learuer ua,,r., consequemly, ‘i;re ‘_

R 3 £ 1=

the secokd person (i.e.
. give .’m.s agreemenu '5,0 ‘E:}!e :E‘:L.fs s;;ea}:ez,
Que""mu z_n *’e:he same way as 'he ﬁoes to. the

S -

-Zﬂuxs, th,e.xfrwh« say, "Ye

"Isn't the pmfes o busgy

today?", or

the person addressed,

‘ne 131"“"“ as

*Yes,

‘he Enul_mh

W‘

j

ah
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wants o

indonesian

. gmy S oY
negstive

Indonesian

an answer 1o

he doesn'i®

~for the Question "Doesn't he have a lot of

?Ji

izlish Sentence Fatberns by Fobert lado

. Fries, p.

242).
Enough praetices can confirm the usage of

-Torms. For exar qple-

1. Didn't he come by bike? {(Yes) -

by bike.

L 2

2. igu®t he playing the piano now? (io) - i
He isn'i | the

1

b:fk‘? *

the

Charles C.

- proper

Yes, he did. He came

Ho, he isn's.

| pianc now.

3e Aren”a:-i you very fond of football games? ?[-I\Io.)., —————
‘45 Won't they send him +0 prison? (Y¥es) - -
5. Wasn't it you who shouted at me? (o) --t-————————mo
6. Doesn't he like mangoes? (Yes) - } -
w‘"{« Arex;"ﬁi; we golng to be 1af£:é‘ii {if0) -
8e -ﬂamn"{. we ot another bcoi*;? ,(E{_;) ‘ -
9. Don's i;}-;_ey think him an old fo_c)i? (Yes) -
10. Wouldn': she rather go out with lono 'than. with Toni?
(Fo) --
E. Pmblems in lizs te%ﬁ- the English &;jg.releg angd

; LW

somea o-&;}w er Dea ;_:mir

ves ( foun Determiners)

Bo th lrﬂonefsz.an atd English have a number cf worﬂs

that asre calleﬂ Letermm.nauv«ss, ‘:m’z;

age e:ﬁ' "he .!.w_.onesz_an De':;erxvlna'i;lve are not,

'fmll see 1:; 'Mae follﬂm.ng discussion,

he d1$

exachly

:;r:r_bm;mn or

as  we

~w

T the sapme




‘as that of the English ones.
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I. The gse of A or Aﬁaﬁ‘fhe ln&efihiﬁe article & or &n

‘can.be‘use&,to,meaufﬁon@?g_fgr eXamgle, in the sentence

i have a pencil or I see an aeroplsne. Lesides, it is

generally used %o mean ofie in general, nob idenpified —

"One of these things that we ¢all, any one of those

things that are called, it doesn't matter which one".

(Palmer, Harold ., The Hew Hethod Gz&mmar,

Green and Co., london - Hew York - Toronko,

Foxr example, if we say This is s ¢car, we meah "This is

one of those things that people call 'cars'".

Longmans ,

1958, p. 28).

This Indefinite Article has various equivalents in In-

donesian, such as segrang, seekor, sebual, sebatang, se-

putjul, sehelsai, ete., although these words also belong

%0 what people eall Partitive Houns (like %

e English

a_sheet, g bunch, a.crowd, a piece, etc. -— See Palmer's

~book, p. 21). However, a singular Countable

‘donesian might not be preceded by an Article,

English it must be. Observe these examples:

i _sebush buks kemarin. (I bought a book yesk

Noun in in-
whereas in

Saja‘membe-

exday), oOr

Sgja membeli buim kemarin (Which is eguivalent %o -1

Din sdalsh seorans dokber. (He is a doctozr), |

dish dokter (which is also Be is a doctor). Co

the students might omit 4 or 4 in their sent

or I bought books yesierday)

wa

or Dig gda~

nseguently,

lerices, where

i%s presence is indispensable. He will, quite frequently,

make sentences like She is teacher, I am sﬁu&ent, and

Ihis is spple.

II. The Uge of THE. This is probably a  word whose
- grammatical usage (as well as whose meanings) is  %he
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Lo

most difficult o learn by the Ilndonesian students. iz
is more‘difficulﬁ‘than 4 or&ﬂ0 FPrineipally, the defi-

nite Artlcle THE is used bO fmean uﬁeﬂiﬁlc ol identified.

fo: example, The new Suuﬁer is frmmuhaakawsm, The gof-

fee from Brazil is good. & variety of its usages has

been indicated by Harold E. Palmér”in his book already

s>

1. THE is useﬂ @1th eez%aln rcréﬂ to muaa "*he onlg
" oke that there is", e.g. the uan,ghe sity, the

wordid, the hishest meunbain, eto. |
2. THE is . useﬁ to mean "the one you: kuow

menﬁwoneﬂ abnve as the follow1nw. (ypg 27 -

asbout, or I

need not Hell you which one becaaae TOw Cal
b

whe

guess". For instanee, Open

: ‘he Relia ,

. 3., THE 1is wsed %o show thait we mean "thls, the one
i spoke about Jjust unow, the onke i question,
ete.” For ezample, he use of Tﬁ% in a story
uiyle, vhen it is the second or the uex» men—

%ioning of the same person or anlmal 0 8EY

other objeeh: "Once I saw a very b’ac caﬁ

uith only one £yee The cat was b _

2Ly oizh, ex_one ihatb I have ever seém in . my
o life.” T oo j -

4, THE is qsmeﬁlm,s used 4o mesn "all hé things thst

‘are of this sort". Examples: "FBdison invenied

the gramo hmne“, “The hnclear hamh. is  _ vVery
disastrous” [

ammf, Give me

‘Besidesthese usages, THE is alsa'useﬁ +h hje ﬁames of
a mountain (e.g. Ixe Alps), a river (The isgi ppl Biv-

er, Thet&mazon), a Sea or an oceau (ihe kaexxi ucean K
The Re& Sea),:;f few eountries, u ‘sually eonslsting of
two words or hav;ng =5 enﬂlqg (Zhe Unzteé Suﬁﬁes;  The
~‘Dom1iwcan Republlcy The metherlanﬁs;all | »
"To‘learn a“51ngle word with such a 1otfﬁfﬁifferent wean-
ings reguires a speeiél'effori aﬁﬁ grest per evorauce¢
The student may'no% flnﬁ it so confusi ing in.the recoghni-
,“tion“levelg‘buﬁ he ﬁill; perhaps,jnﬂﬁ bhe éble uo us e’ it

GBTTGOhly and yrﬁperly in his production exercise ( in

writing o or gpea?lng}e

Ih Indonesian there are two words equivalent %o THE, thai




is, the words ITU and TERSEBUE, but they are
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nsed only

for the meanings indicated in numbers 2 and 3 above. With

the obher meanihgs, THE has no equivalent, since in In-

donesian people just say matshaxi for the sun,

for the sky, zramapon TFor the hohe, pes

pen for the Alps, sungai Amozon for the Amazc

SIasn

iangit

hungan Ale

derian for the Hetherlands. etec. In additiox

11U is also a Demonstrative 4djective that hs

meaning as IHaT .a‘z& THOSE in Erglish. see %}

. examples:

THAT book is expensive.

.= Buku ITE‘ adalsh

5, and  He~
., the ‘ébzd
s the same
e f@llOwing

mohal.

THOSE books are expensive. - DBuku-buku TPY sdalsh mahal,

Remedial exercises on the use of A or AN and

A, I. ine Use of A or all. (See Allen. . .-b“'i;ém:ﬂa’d, Liv—

mens, 1959, p. 1}

ey

=

log is Al animal,

o
®
I

L

2. = potaio i

€
]

E-

- vegetable.

5. - student is not always good.
4a - ch/m.r is wmade of wood.

5 = husband is - man,

6. - péneil is like - peh.,

T. - eye is blue or brown.

8. - fish can swim.

9. - eow gives milk,

0. - pieture is pretiy.

€ .

II. Use of A or AN (Chart I - English Pathern Prac-

tices)




B,

Use

2.
3,
4s
5.

8.

9,

10.

11,
120 '

4. peneil 00 - = - - - - e me e

young‘studehﬁ‘ - - - -‘--;;
South Ameriéa . e - -
story - - m - -
philosophy SR
philosophy of Aristotle - - - - - -
Z00 . R
airport | B R

etc.
» of A or AN and THE,

Once there was - king called Alfred.

1. comb - Do you want & comb?
2. watch - Do you want a waich?

5. key St

5. toothbrush - - - = = = - = =~ - -~
6. foxk A T e
7. apple mm T e
8. iron - A N -
9. vmbrells = - — = - = = = = = =

16. knife R,
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1l. spoon e N e

12. hairbrush - = = - - — = -~ - ~

IHE when necessary. (See also Erﬁlishfﬁentence
Patterns, ppa‘52153),

music - 4y brother likes music. |

film =~ By brother likes the filéu

Spein - &y brother‘likes Spaifi.

professor - s ==~ - - - -

professor Brown ‘ R R e i

lady e

o e e -
o ma e
— - -




2.
3 >

4o
5.
v6u.

-3
[

8.

- Palmer*s  The New llethod Grammar. on.
: _ ‘ 2 PP

v9.

i0.

D. (Chart V).

wountain. It is - pictire of -~ n

tain in - woxrld.

Le
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When - king saw this, he began to laugh.

|
- microseope was invented & lone;: time

Please give him - piece of bread.

This is - picture. It is -~ picture of -
S 13 P

ighest moun-

8F0.

#hat is that animel called? It is called - cap-
el,
Please shut- - window, .

- o | 4
i can see - man coming along - road. { See

= raercplane is flying in -~ shy.,

Ot

- Hile is in Egypt.

camers ~ on the %able. - The canmers

ble is no%

30-31}).

CE the %a-

expensive.

2. typewriter - on sy desin - The itypewriter on my

desk is no

S

; expensive.

!

3
"
5.
6.
7.
8s
9e
10.
11,
12.

11X, The Use of the other Determinatives. in
. " - ‘ .

be clear it is hetter %o show from the very

ik - in the inkpot. e

record-player - over there - - - - —

sesp ~ in the bathroon. e = e - -
nail-file - on the table - - < - -

toothpaste - in wy room - - - -

needle - in the box - R
thread - on the %table - i
pen - in my pocket T P
string - in the box AR R
wristwatch ~ .on the table - - - -'- L . _ _ _ _

oxrder %o

beginning
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what we mean by "Determinatives® {or; as they are called

by modern Grammarians, NHoun Deberminers). A Determina~-

tive is "a word which determines something | about  the

word which it modifies or for which i% standis, but does

not deseribe it." (See: Hornby, A.5., Gatenby, BE.V.,

‘Wakefield, H., The sdvenced Lesrner's Dictionaxy of Cur-

rent

English, iondon, Oxford University Press; 1958, p.
ix). The‘English Determinatives include such words as
A, AN, THE, THIS, THAT, THESE, THOSE, SOME, me, KO, HOFE,
HARY, WUCH, FIBRST, HIS, THEIRS, sic. Sone oI them, which
bring abvout difficulties %o the Indonesian stvdents will

"be discussed hers.

LHIS, THAT, THESE, and THOSE: The Indonesian word IKI

is eguivalent %o both THIS and THESE, whereas ITU is e-
qual to THAT and THOSE. These %wo Indonesiarn Demonstra-

tive Adjectives can Le used with either Countable Founs

(Singular and Plural) like orang ini, medis itu, buku -

buku itu, sepeda-sepeda itu, or Uncountable I%omls' such

inga ini, ‘gula itu, ete. In English, howsver, only

[

as

THIS and THAT can be used with both kinds of o uns, while

THESE and THOSE are only for Plursl Houns {iJe. Counta-

ble Houns). For example: fhis table, that chair, this

- ink, that su zary these gentlemen, and those girls. 4As a

conmseguent, the students will have irouble in‘k using these
LVeterminatives properly, but it is comparatively not so
serious as that caused by THE or A/AN above, land it can

he overcome SOQCH. .

A Patitern-practice exercise to induce ihe digtribution of

these Determinatives. (4lso see English Sentence Pag-

‘kezns, p. 54).
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The exercises are easy. There - Those exercises are.

The building is 1&1‘&;&.“ Here . - Ihis building is

large.
The Km@W are heavy. Here - These books are heavy.
The “e;ree is green. There - That '%;ree is green.

1, T}ze»ﬂtuﬁem.* come from *.:’utraba:;raa There - | -~ ~ == - =
2. The booi' has a "reeh e::nrer° Here - = = | = = = =
| 3. ihe genails are sh.arp“ There - - - = - - - e -
4. The ideas are new amT interesting. Here - = = = = =

5. The car is expensz.ve, There - = = = = =/« = = = = =
6. The women are waiting for the bus. There ro--—-

ete.

SOME and ANY: These two words only have one equivalent

in Indonesian, that is, bebera a2, but there is a differ-

ence in their distribuition of usage. Bebevoaps i., used
with Countable Nouns only, whereas SOME ana L?Y are nsed
either with Countable Houns or with Un comfkable oheS .

‘There is nuo word for SOHE and ANY that are mae@; with

Uncour table Houns. People say beberar 8 or bebe—

& _maliss
o

K ' | .

rapa _ﬁl;"er_w.k, but rot beberaps air or beberagé HOBLeZs .«

dloreover, bebe’ana, unlike .S__G@ and ﬁ;ﬂ}_f_ s ‘vmay occur im

any forms of senitences — Affirmative Statements, Hega-

tive Statenents, and Questions. Imonesian students will
__.fz.w._ soms difficulyy in mastering i,he distribution of

SOME and AﬂY, and thus they may confuse their prdp er us-
. ages.

An example of patiern-practice exercise on SOME and ARY:

By use of Chart V of the English Pattern Practices).

“ 1. camera. This store sells., -- This store sells some
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cameras.

‘2. typewriter. John doesn't have. - John doesn’t have

‘any typewriters.

3. ink, We need every dsy. — We need some ink every day.

4. record-player. Did you see? - = - - - -
5. soap, :h.e hou;;h - - - - - - - - - =
6. ‘n_a:.t.Zx“.--.f.:r‘.lea The tore has. - - - - - - -

T+ toothpaste. Do you need? - = - - - - -

8. needle. She always has in her bag. - ~|

9. thread. ka waxri;s. = T e e sm e - -

10. pen. He asked me o gebe = - = = ===

1l. string. The teacher doesn't need., -~ - -

12. wristwatch. He A4idn't buy. - =~ =« —= = -|.

- e o w e

MARY, #OCH, & IOT OF, FEW, LITTLE, A FEW, ag@ A LITTLE.

The Bex,erm:a.naa.lvee- HUCH, MANY ard A IOT GF
‘the Indonesian BARJAR, FEW and LITTLE are eqi
EIT, and A FEW is eguivalent "‘o I‘EBERAPA bu;;

no Indcunesian word for A LI’;T”IE, J.alke ;:Q.&*Lh.

re eqaal t0

l 1:0 SEDI—-
| "E;he're is

and ARY

'i;hesie words cause a problem concerning ithe dis ’ribuu:mn,

where HANY, FEW, an(l A FEW are useé mm plural Nouns

md.y, w}ule .sﬂUGI—l LITTm and A LITILE are us
ccwrtable Eouns. A IOE OF is‘liike the Im?.om
since 1% can precede either of the two types
Examples of the exercises on these Determinst
(By ase of Chart V)

4. 1. I dcn't have many eameres.

2 'I don't have many ivrewriiers.

3. I ﬂcm": have much inlk.

ed with Un-
sian BM.JAK

f E\B Em...; >

ives:



6.
To = = = % o = - - - ——— -

e%c.

1. The store a lot of comeras.

2. The store lﬁt
3

he - -

. 50

/55

2

of Typewriters.

The store lot of ink.

)

g

Cs Do you see man camerag

No, l &on’t.

Do jca ee Bman

2s ewrlbers

Eo, Idon™. I cnly see a few

3. Do you see L”E.?l?...l!.‘l.
o, X 53;011 t.
4.

5.

- e me e e Gl e e e g e

7.

uluhea 1nio Counbable anﬂ Uncountable Aoung,
obgerved so fa o they are_noo grammahlcallj

same a5 the El”ll“h ﬂbung. One can oay

rnti“ as well as :a;a membelw buku' (Boti,

is

hcouutable, buu bu?u is eounsab&e)ﬁ In En

e:ﬁhelesg, he ean oay =1 bought bread”,

bought*bookﬂa for the latter, he has o say

treated

"Saja

but npt
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I only see a_few eazeras,‘

enriters.
\

| ‘

\

\

I ehiy see a lltﬁle'inko‘

distin-
as we have
the

membeli

llke ulrta,

fllsh s hev-

R

i pought g



book, or I bought books. Therefore, it is no
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% surprising

if the Indonesien student makes o lot of 8rI0TS COLCeTL—

ing¥£he*asgfaffﬂauns‘-—— he might plgralize_
able Houns, ¢r miss the plural ending in Cou
- or omit the Foun DEtermiher when its ceccurre
significant. With all the exercises given 2
16t‘$oré of practiae,fwe”hopefally“expect‘th

$o have been solved, or ai leasty*reﬁucé&‘te

the Uncount-

ntable Nouns,
EQG‘ is very
bove, and a
e problems

&' minimusm.




CHAPIER VIII

EVALUATION OR JUDGHERTS

Fir;ally we feel that the discussion will not be
com@le’c;e without ulVlﬂf} an evaluation of the materials
anci the me"szizoci af présen‘té{;ion, | i.€., w.h,ei;}mr they are
proper 07 improper,‘sufficieﬁﬁ orinsufficiént, suitable
or not. To make it easy, the whole material | will be
viewed fi-om some c?i,iffei?exi’s ang—;iesa

. | .
A. The Saterials and the Indonesian Students

e —

A.é indicated ik %the earlier rart, +the materisls
have been carefully pré;:;areﬁ ‘Tor Latin - american  stu-
lents, ﬁhosé‘firs%‘lamguage*is Spanish. However s they
are also intended %o be unsed by ohher stulenis of aif-
fering ethuic groups aml‘ mother-tongues, with a  rear-
rangeent or a special shift of emphasis. it may not be
bad %o adopﬁ‘%he‘prbceﬁure of preseuntation of the pat~
terns as it is found in the textbook, in which patterns
of the "linking-verh" BE arse placed in the veginning ,
for in Indonesian. the auxiliary verb BE as the Predi-
cate of a given sem;en‘ce is usually no% expretsserl either.
For example, "SAJA (ADALAH) Sagiy® . "DIA (4ADalad) SEQ-
RANG DOKZER", "INl (ADALAH) BURU®, | |

Because of this phencmenon the Indoresian students will

- Bgve diffieulties in learning the patierns of %o BE
since they cause an interference in their established

“habits of patterning.
in the preceding Chapter we already saw sowe of

. the problems Particular %o Indonesian students; the books

110
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have of course %o be adapied to themn, and exitra pracf

tices o be inseried, in the way we have already  sug-
sested. Other practices are less relevant to Indonesian

‘students,‘fdr example, Exereise~4,37pp,{28~29, Exér@iS@‘
: |

.3 Situa-

2b.1 p. 35, Exereise 1lb.l p.
-tions‘l, 25 3. pp. 233-224 in * Bing ence Patiterns”
aud Practice 3 p. 2, Practice 37:7 p. 51, and Practice

5:5 p. 335 in "English Pattern Fractices", and they can

be left oud without wmuch loss.

The development of material proceeds in such
stages that the subject matter is presented cumulatively,

from the simplesi patterns through the intermediate o

the most complex ones. For example, the lessons stard
with a pattern of IT'S A CQuB or Hi STUDIES GRAMMAR EVE-

RY DAY, wove on %o patberns like I HAVE LEARNED ENGLISH

ECR _SEVERAL YHARS HOW and sentences consisting of more

~than one Clause —— 4E MUST JAVE LEFT Tul HOUSE WHEN YOU

TELEPHONED UI4 YRSTERDAY ——, and reach the patterns

with "IF-Clauses™ such as WE WOULD HAVE POID THE POLICE

4E A THIRF FAD BROKEW INTO OUR HOUSE, and seguences of

longer sentences that are linked by THEREFORE, ALSO, HOW-
EVER. etec. '
Those steps can also be followed by the Indonesian stu-

dents without causikg much trouble 0 theri.
i

%]

Be. Ideal setitin

21

‘The prevalent situation in the Indonesian sechools
~at present is that there are thirty to Fifty pupils in a
¢lass. For patiern practice, %his is too big a class

since continual praciice of the whole class as well as

of every individusl pupil demands much control from +the




1i2

teacher. A class of ten or fifteen studenis ab most will

be guite ideal, so that the pupils will get enough turns

i learning each new point. Every pupil needs %o

have

the two kinds of textbooks ("English Sentence Patierns "

and "English Pattern Practices®) for the sake of their

oWk praé‘i;ice_ in class and &% home. This too is impossi-

ble because of the secarcity of books available and the

s | .
consequent danger of losing books that are used in the

honme of stuvdents.

In addition, it might be preferable %o have

the classroom, large enough %0 be seen by the

class. available pictures hung ok the classroom

might facilitate the learning and undezsiandi

cultural contents and backzrounds of the lang

Chari;s in

whole
malls

Lo of the

is possible, the school should have a language laborato-

- Sultural Contents and Voeabular

It cannot be denied that the materials have been

80 carefully arranged that each pattern may

depict an aspect of the English usage. IT one

arzry  and

goes deep-

‘er into what is ineluded in the materials, he will fignd

now and then somethi i that has %o do with the people's

ways of iife, their daily activiiies, their
1l

anl gameés, and many other things — 511 of
* )

_Stitute the so-called "culture®.

The presemtation of euliural contenits is more or

related %o the development of the voecabulary

-sinee it is largely through vocab ulary item

5]

culture reveals itself. With this assuaption

feels that it is necessary %o deseribe how %h

recreation

L?hiﬁhy GO Li-

convents,
that  the
the wmriter

e voeabulsg~

wage. If it
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ry islworke& ouﬁ'and‘preseﬁteﬂ in the text. Mhat‘ﬁharles
G;‘Frieé points amﬁ,iﬁ_his‘book entitied | “Eeaehing‘an&
‘Learning English as o Foreign Language"ﬁﬁg SD‘anﬁ p% 51)
- has shed light on this_particular suhject concérhingythe
o vocabulary build-up. 7 |
~With‘regai& to sevexal‘sﬁageswof language‘leafﬁihg, the
presentation of Voeahularyfcgntenﬁs undergoes fo&: steps.
- In the first place the vocabulary items consisﬁ 6f ﬁbr@s
- that describe situations in the immediate »%environment
and of those expressions that are direetly connected with
the experience of the stuﬂgnts (Such as the Fames_of ob~
- jeets %o he found in\the\eiasérmdm,‘actions @rw‘_éctivi-
ties‘écﬁeuat schagl,‘etcb). | -
Secondly, the»voeaﬁulaxy is colicerned wiﬁh the chief -a-
reas of living of the student: the.home; tim% and weath-
er or seasOns;;food.aﬂﬂ ﬁecéésaiy ﬁﬁensils; %he parts of
the body and clothing; and physieal eharacteiistics like

.size, colour, weight, and flavour.
> - :

Thirély,‘the\vouabulary'material extends to %the moxre
general areas of experience, such as words coneerning

post-office, bank, hospital, booksiore, eclothing store,
,_@rugstore,-grocéries, railway station, and plages of in-
 terest (e.g. museum, ars galle;j,’zeo, ﬁheat;e, éinema}
and public sporis. . o | |
Fourthly, the voecabulary co#ers‘worﬁs illusﬁrating some
special areas of experience, for example,.eﬁﬁaa%ion,gov~

- ernment and polities, and music in the United States.

[41)

¥ith the supplementary exercises fostered by +the

use of Charts in the English Patiern Fractices, the cul-

#uxal Contents as well as %he vocabulary conteuls can be

presented very extensively and progressively. Yei expe-




rience has shown thai the students complain
-of the course that the two books do not supp
as much wvoecabulary as they need to use. (Th

case with the students of the I.E,I.E;,

is
S
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at the end

ly them with
is the

i

to whom the ma—

terial is given. Uutside this Institute, the textbooks
have never hepn t eﬁ cuu or 1ntro&uce@). fthe irouble
mz"ht be causeﬂ by the f&@b thau mﬂgh wmrﬁg_ here

e

o
8T

he*e :Ln ‘i.he

qn eﬁeh$aulcn of a Lew

lzl erna

D. A Word sbout the iethod

Peoyle are o” *hﬂ opwﬁvon that EO mat

rior %o any ohher in a rlboroua Selise. Every

it
i15a

able ahﬁ proper as well as valld and frm
certain oudectlve, a paxtlcular siabj ect, at

#ime and place, and with paz tlcular individ

uals.

TeoUr

Jure or pat-

wod 1s supe-

S

method

itful for =a

31 particular

"There

are 120

u

eoﬁ or bad el h S3

s

eachers,“ °ay“ Ma*v Fi ocehzaro in her e

lish as SGGEHL Lang nte“ Accorﬂln@ to he;
I

teacher;thaﬁ rlays an important role in any
unation.

From an experiment Underwood, a psyohalow

‘es as follows,

The superiority of one method o
found, has not been gZreat and
funetion of the S's tbab;ec

(quoted in Wilga M. Rivers,

Foreizn langt
1964, p. 105

's) previous

f5d

¢ Teacher, the Buiversity

Here he shows

affect or éeﬁermine uoc

es

in,ﬁhe next learx
ln mpltﬁ of hlu all xpe?ﬂmer

have groveﬂ the v1rﬁues ef

‘j,

over the. o‘he‘,
geems 0 b

The Psyecholog
that the learner’'s previous exp

ts and

he Anral-Oral Anp

there are only g@@d or bad

mchz. Lg  Eng-

r, it is the

Weachiagsﬁx—

summariz-

when
la:ggly a
exXperience.
zigt and the
of Chieago,

erience will

Iv‘rﬂ.\-,c

experience

roach as a




methold in language learning or language teaching.

by far the mosi profitable and the shortest
wastery of language, both
reading, and productively when speaking and

cat bring the learner nearer %o thai kind of

recepiively when listening

writing.

h is nsed in real communieaition among the

115
It is
way %o the

and

language

speakers: The superiority of Paltitern Practice over a

Grammar-Translation method is shown by Rober: Iado in a

way that is more or less methematical. In pattern-prac-

tice, the student

sationad speed after each cue is given to hirn

ma ro@luce twenty or thirty different sentences
gy P it

minnte following as many cues as supplied by

Thus within a class period of Fifty minutes
of reecitations will

grammar-translation class of the same period

there will be no more than 50 reciiations, since

student will take one minute o recite. If i%

range over 1,000 to‘1,5ome

prodpces a sentence at normal conver-

. & glass

" per

the‘teaehea;

the nomber

in a

of %ime-
each

is proved

shat learning increases with the number of reciistion in

which the game utterance is no% repeated more

- times, pattern practice must be far superior.

than three

With cho-

ral reecitation in pattern praciiee, the number of stu-

dents’ responses in a class of 10 students wmg
times 1,000, or 10,000. (See Robert lado's
Ieaching, p. 106).

Daring a pattern-practice class, the

uld be 10

lanzuace

studenis

learn not only how to embody ideas and t0o make a correct

respolise to a given cume, bubl also how to mainitain

right proaunciation, zhythm, and intonation,
aspects of language thait receive very litile

in a gramwar-translation class.

the

~ those

attention

native



B. Wealnesses of Patiern Practice as an

Approach

116

to

However good aud appropriate a meihod

might be it

is in no way free from defecis. Some weaknesses of pat-

tern practice will be pointed out in the fol

tiok.

Boringz. Continuous practice done ove

causes fatigue to the siudent;
makes him feel bored. Faﬁigue isg hsually fod
complished by decreasing atiention and demir
terest. If this happens, the class will come

more than just passing time.
|

With a well-prepared ieacher who has equipped

with a number of methods whieh he has at his
such a situation can easily be avoided. Thig
with all of his intelligence and rich experi

Jump from one techuique %o the other, which

guite useful. The teacher's sense of humour

the best ingredient %o prevent the class

bored;

danger of

400 mechanieal. The seecond
tern-praciice procedure is that the producti

students may become mere mechanical manipula

ingless words ig:substitation and conversion

The majority of objections %o patiern-practi

from psychologists and educationists, sho ¢

pattern drill does not challenge the student:

alone improve it. They say further that %he

LLowing

ishing

3

sec—

r and again

and to a great extent it

lowed or ac-

0]

B 745

Wimgelf
Tinger tips,

teacher

3

ence , can
he feels
is usually
from being

usiﬂg pat-
on bj vhe
tion of meat
exercises.
ce have come
onsider that

’s mind, let
|

learner is

treated as an animal that can be made %o 4o vhatever the

trainer likes, withont employing ?

his nersonsal

1ity. To
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that extent the instruction will lose its chief wvalue
i.e. improvement anrd help in the 0row*h of Lhe student's

mentality and pers onaliuy, ‘ :

Yet, one may } eep 1r mlhﬁ hat all practleej muv* be
vk

Aone immediately after,_anﬁ never before, the maberlal

has been introduced and afier the first iW13aﬁ10ns - and

keres uo " $he

_‘hrlh01ple bhqt "App:pelnﬁlcn (Er&erstan ﬁ preeeﬁes

‘ repeﬁiﬁions by the pupils Ehe PT rocedure aﬂ

“xecutlou {Prac 1@9}“ The cenLemcy to é chaﬂlcallsm

can be- av01ﬂ d by preserv;r s in Paﬁ*evn‘pv c%lee , %he

- -

situstion an& the‘ecn&raats w1th whleh the zmatevlal is

introdnced, for these contrasts and this siﬁuaﬁion are

definitely the clues to the meaning tbah‘ns‘o be rra°peﬂ
|
|

acd to be enforce& by the patiern praculce exereises .

(See Charles (. Fries, Fowndations for Eh?llsh Teaehlnmn

The Eeakyusha Press Ss, To}’:yo s .1961, pa 342)«: }
Ebn—ccmmunieatloun‘ Advocauec af Pu»#ern Practice

have realized that the technigue does nut geaﬂlly brlﬂg
the learner‘to real communication with he aﬁzve opeaP-
ers in society, and they have trleﬁ to ﬂefe&d it hrough
various argmmentaﬁions, melson.ﬁro ks, alkex &iscuésing
'the methoé a little blt broadly in oune of hls books,aaya

hat paiﬁern prac»lces make no Eresenee of bevnb - commm-

.nlcauloﬂ,‘but hey taPe the learner through the ﬁypes of
.behaviour tha» must be‘automatic when.he does communi-
cate. He also shows the 1mpartance of pattenn practice
through a CGmdelSﬂh with o1 her types of praeticés s DY
ass reing that patﬁerﬂ pruculce 1° to languwsge in aeﬁibn_
as practice exereises in any skill are to mdanimgful per-
formance iﬁ'that skill. In any ecase pat%eén rractices are

intended to give way to anbomaiic production of smooth,
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correet single sentences whenever a real qqmmunicaﬁion
situnation demsnds thelr use.
- A psychologist, Wertheimer, im his Productive

" Thigking gives his own opinion about patiern

"anﬂ-coheluées ?hat *ze@efi%ioﬁ is useful ‘bu
use of‘medhanieai‘repéﬁiti¢n§alsﬂ has harmfy
"It is dangerous,” he continmes, "because ii
‘ﬁuces'habiésjoffsheer machanizeé aaﬁi0n, bli
dencies to perform slavishly, instead Qf‘thi

‘stead of facing a problem freely." (See W.i,

ign langusze Teache

Rivers herself, as a language scholar, is of

that patiern praciices or patterh drills hav

auteratically o flueney in varied situatious.

Pattern practice, to be effective, should be
exercises in dialogue forms, raunging from +h

i i £ 7 4 : |
guided pupil-pupil dislogues To the more fre

where the puplils are trained %o maeke proper

Demah&igg‘%oo much. ‘&$ iast,iﬁ may b
Pattern-praciice approach demands
#¥ith this method, the characteristies and pe
the teacher bocome much more lmportant than
mar-translation or resding method. The stude
dentify himself‘ashelgsely as pqssiﬁle with
“his tone
even his
1y, when there happens %o be a student or a
disliikes

bly suffer,

7—\p:actiée
ﬁ‘gpﬁtinud&s
1 _éffectsa“
easily in-
ulness, ten-
nking , i
Rivers: The
ﬁ" Pa } 67 Je
the opinion
e not  led
followed by
e simple,

e dislogues,

selections.

¢ said +thait

a lot from the teachex,

rsonality of
with a gram—
ik

will i-

the teacher:

of voice, his prounanciation, his inbonation, and

gestures and his facial expressions. Consequent-

pupil who

the teacher, ii is the former Who will inevita-

E
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