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PART I
CHAPTER 1
INTRODUCTION

Most non-English Departments in Universities or
IKIP’s wani their students to acquire an adequate reading
abllity for various reasons. Most of the books used are
e8till written in English, On the part of the academiec world,
the business world, the military, and the publie at larze,
knowledge of another language - in this case English - ig
unguestionably approved of and sought after., Yet, strange
to say, students are reluctant to read books that are write
ten in English. The reason behind this is that they are not
able to handle the mechanism of reading properiy. As a ree
sult, university students seldom read other anthors, and
learn only from the lectures given, solely depending on
their lecturerspoint of view. At the end of their scadenm-
ic year these students then become mere " sardjana? diktat?
Lack of critical outlook is & prevalent phenomenon among
students at present, They tend to take in blindly whatever
is presented to tham withuux eritically " digesting * the
contents,

Teaahiﬁg English at the m@annglish Departments ip
a terribly diffieult task, especially if one wanits %o
create the right motivation so that the students are urged
%o proceed on their own and to practise for themselves.

So much depends on the teacher of English, ' The
teacher feels desperate at times when he looks at the re-
sult and finds that he has prepared twice as hard but only
gets half as much for his efforts. On the students™ paré
. they see no progress in their work., Students stumble cone
tinmally over difficulties, either siructurally or lexic~
ally. To them it is no fun spending foriy-five frustrating
minutes in doing an exercise in English and making migiakes
if not blunders in the process. Where then do the gotual
problems lie 7 |

They are

l. There is no graded material available in the

teaching of " Application Emglish ". '

2, The teachers themselves are not sure  what goal |

thay are azming at,
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3. Another reason is the vague and obscure ideas
about the right methad.

Iet us look at the prohlems mcre elaselyu

s8d. 1. B » g ﬁtﬁ i ""3 "‘ :"' "
S50 <far no £ixeﬁ programme is available to
aid the tmanhmr 1n.teaehing Emglmah & a" vak minor *
(= minﬁr " hmre means that Enslish does mat affect their
prmmotian ) at & ncmpﬁnglish Bepartment. Mmst af %he work
ﬂam@ at preaen$ hy atudants at various un&Veraitiee eon -
aiats ﬂf reading paasagaa mh&eh atructurally 28 well ss
lexically are ‘not suitable‘ The final result of this kind
-ef rea&ing with@ux mny insistenaa on. %he mastery of ‘the
basia patterna anﬁ - syﬂtematic axpmnsian of the veaukul-
ary, ia a blurra& and vague idea of the e@mten$s uf the
raméimg paasagn.
| Phe majerity of thm aﬁuﬁun$s auea nnt even a@mpre~'

hana th¢ general outline of the raaﬁmng gasaage. A light
of unﬁarstmnﬁing wwuld start aawning on them only afier re-
pumtedly rn»raading tha passage. This is the wrong atiitude,
Stu&ents ahaulﬁ nﬁt unﬂerstanﬁ & reading Passage oniy after
two ar threa t1mam reaﬁimg it. The amethod is tlmeneansuming
and mmat inefficient. What we &anguagu teachers are trying
%o do ia train these students to acquire a reading ability
to such an extanﬁ that they can eagily skim through s pas-
&age ana get the giat of it. Students should not feel tied
tn wumt %o know %he msaniug of each and every word in the
process of reading

| We have previcusly atateﬁ %hat there ig no rixed
pragramma in the teaching of " Application English *. Hate
erial for teaching is taken at random without much emphas~
i on whether the gtmus#uroa are graded, the vecabulary
syatematieally get up, Whan the students have the text in
front of then, they are eomfrnnteﬁ with numercus probe
lems at onee. ‘

Whia kinﬁ ok teaching ia no gﬁad, beeau&u very 11t~
tle progress if any will be made. The number of students
who succeed in getting some benefit from the lesson is very
small. There is no motivation for the students to go shead.

. In meat eaaea th@ teaehers themselves are
not sure what goal they are aimimg at. Beachers in genaral
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are not keeping up with new trends in the teaching of Eng~
lish ag a second langusge, while on the other hand we have
to admit that there seems to be a great opportunity for
English in Indonesia for commercial as well as social pur-
poses, Hence, it would benefit the {eacher %o reamain up-
to-date by aeqmainﬁing himself with the latest theoriaa on
langumge taaahxng from the magazmnea oxr 3eurnals he ecan
get h@lﬁ of, Tgaehing should never beeome & roubine though
there is a tendency for those teachers of long experience.
Routine in %eaehing is ﬂeﬁrimantal t0 the mxmoaphsre in
Qlaﬁsa |

‘ if we msk these teachers. w%at thgy are %eaching 9.
.%ha answew ie * English *, 'However, we feel that we need
to be more apecifia which skill of the language we are anm
&eavourﬁng to improve. The teaching of English as a whole
is too enormous @ task to undertske in such a limited pere
jod of time, Our aim is to Smprove their reading ability,
and thus we mhonl& plaee the greatest emphasis on this
akill by using tha other skills of uﬂﬂeratanﬂing spaaking,
and writing as contributing factors.

’ Very frequently teachers give the students exereia~‘
a8 nn how to build sentences in English, turning nouns in-
%o thmiw plural forms, explaining voeabulary items, ete.
Bmt they forget one important aspect : the systemstic pre-
aentatimn of basic structures so vitally needed for an un—
aurstanﬁing in readimgg .

msthﬂd.

. Hany teachers take the skill of reading for
granted‘ Rea&ing is sﬁill taught without the explanatian
and the mastery of the basic patterns. The prevalent meth-
04 of teaching reading is reading aloud, varied at times
by en explanation - in most cases it is & translation - of
4ifficult words. In the long run the reading lesson becomes
@ vocabulary lesson, while we know that mastering long
lists of vmcabulaxy items does not mean 1earning to read
oy lamrning to speak for that matter. ‘ |

~ On the part of the students, reading seems to be
very aiffieult, because most of them make the mistake of
reading words instead of readzng meaningful phreses.  The
meaning of each word in a sentenee will not guarnntee the
umdaxatanﬂing or the aumwtotal mmanang of that sentence.




whis is very obvious when we deal with Engllsh mdiams.

" . We hmva experienced that atudwnts are usumxly suf-
| fering from this defect i they mw books full of grammar,
rules, and thu like, but they are unfﬂrtunaﬁely nmt able
to put thase rules into useful praatice, 3pekan or written.
| - Hance, we ahunl& plaae the greaﬁeat emyhasis on
'trying to set up the proper mm%hmd of teaching Engliah for
~ these namvﬁngliah Departments. W@ will go intv fnrther de-
tail about this in ﬁhmp%er &

. First, hﬂwever, we wnnz 0 %race some defects in

~ the preliminamy education the atuﬁemﬁs have reeeived be-
fﬂte th@y enter tha !niversity or IKIP, i.2. the Senandary
Schools, and %o indicate a rewaﬁy far them. maramvar, we
want to give an secount of our own experience in teaehﬂng
English to students of the nmnpﬁngliah Departments.




| CHAPEER 2
DEPIGIERCIES OF SECONDARY HIGH SOHOOL GRAMMAR TEACHING

- COUPARED TO TEE ORAL APPROACH

| nigh.$ahmei atnaeﬁtﬁ aannnt read heaause thay 1mek
thm knﬂwledge of the basic patterns of the language, The
inability to aamprehenﬂ a reading passage is attributed %o
several raaaunﬁ, bat thg main reason is exactly +this lack
¢f the fvndamamﬁals that make up the language. ,

R Im the Iknowledge of thg baﬁia ratterns of a lmugw
uaga any useful ? How much daes it contribute towards the
learning process ? How efficient is it ? Does the result
compensate for the energy spent on the exerciges 2

- These are the gquestions teachers as well as learn~
ers ask before they underiake the study of the patterns.

- Let us look at these patierns and see what they
really are, Patterns form the skeleton of & langusge., In
the English language the patterns are of the uimost import-
snce sinee English has a very rigid and fixed word-order.
In ordinery language these basic patterns may either be mi~

nimum or expahded through modifications. When modified ,
these patterns then grow into larger utterances. It is one
iy by reading sentences constructed from the basic patterns
as the original framework, that ideas are sheped, new cone
cepts created, and the mind enlightened with new information

about the world around us. However, it seems that in Seeond-

axry education just this knmwladge of basic patterns is lack-
ing.»

‘ Whmt-is happanimg tn our SMA gtudents ? Our students

there are not siudying English, they are studying gbout Eng-
lish, about the mechanism of the langusge.
B  Let us clarify what we mean by Grummar to avoid any
confusion,.
What is aetﬁmlly Gwammar as it ia still taught ta»
day at so wany high schools % To contrast this Gragmar with
the new kind of Grammar which is propagated nowadays and is
sald to lay down a firm basis for the study of %he lmngumge.
let us look at the first kind of Grammar.
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The English Grammar Qlawstyle is an imitation of
- the Latin Crammar. Latin Grammzr was considered %o be a
necessary preliminary to the learning of ILatin, and from
this it was supposed that it could be applied to English
- @s well: Thus in Yhe old~-style teaching of English the main
 task of the learner consisted in the learning of grammate
iecal terms end concepis, and the acquiring of skill in
labelling words into their proper categories such &8 nouns,
verbg, adjectives, adverbs, prepositions, and the like,
This kind of Grammar may be usefpl for the study of Latin,
but that it should be useful for English as well does not
follow, )

It is admittedly unjusitified to label & word cor~
reetly, toc pick out the parts of speech, to analyze a sene
tence into ite perts without ‘gynthetizing all of thege
parts into one integral whole. Becsuse instead of inprove
ing comprehension the method umerely improves skill in de-
tecting grammatical relationships and functions. This would
surely not benefit anyone, éxeapt those few who have mage
tered the language already and now want to make s thorough
study of the mechaniss of the langusge., The result of this
kind of Gremmar is that students learn asbout the language
rather than learming to use the langusge in its pr@pew gi-
tuations, : |
- Hence, it is not exaggerated to admit that t@% BV~
- erage standard of English of high school students entering
universities is saddeningly low. The six years at bhigh
school are wasted in the useless learnming of rules and phra-
ses for the student’s benefit which later on are not used
anywore. The chief complaint of students is that during
thoge sgix years they seldom spﬂkm the Engiish languaga or
heard it spoken, :

The othér kind of Grammar iz & necessity for the
| learning of a language, but within certain limits, wa shamlﬁ
eantinually hamr in minﬁ the praatianl contrivution thie
second kind of Graumar is ta have sm.thm students of %he
non-English Bepawtmentsu

 What then is Gramwar ? " Grammsr is a deseription
aﬂ the forme, structurea, ana grammetical funetions of
common Qceurrence in the use of a language, and of the way
these play their part in various situatiana in real life v,
{ burrey, Psy Teaching English &rgmmar, PRe 44 - 45 )

| Oks




T
o %hiﬁ Grammar will be %he cornerstone on which tha
. th@@ries of bow to devise an Eaglish Appliaati@n ﬁ@nrae w
._far the nmnnmngliah ﬂupartments will be based, Chapter 4
aﬁ this thﬂﬁiﬁ will deal with this brammar extensxvely.

gha ﬂra; Agmreagha

w In the Oral Approach the main foeu3 is on oral pracu‘
w‘tice. Fo matter ig tha final result desired is only to read
 the fcreign language, the mastery of the fundsmentals of
~ the 1mnguage - the structure and the sound system with a
‘limited vocabulary - must be through speech. The speech ig
the language. " To ‘master’ a language it is not necessary
- %o read 1%, but it is exiremely doubiful whether one can
really read the. 1anyumge without firat maaterzng it orally".
{ Fries, ﬂharleﬂ, Cay @&&ehl#a & Lew ing Enclish @5 .a Fore

mh@ra aeama o0 be a miaunderatanﬁing ammng teachmra
of English, if not deliberate ignorance to the real method
- behind the Oral Approach. When this new method was propag -
ted teachers of English were not very enthusisstic about

. i%s Some read i% briefly but put it aside again to forget

about it entirely afterwards. Others simply ignored it,
and atiributed the method to some newfangled idea sprung |

- from some silly groups of men.

, These people mentioned ahwva are harmliess as far as
- their attitude towards the Oral Approach is cenaernaﬁ. The

. Oral Approach is @ new methﬁd of teaching a language, and

1% is not surprising that aﬂnnmhgr of people a&opt a scept~
ie attitude towards i%. People want to see proofs, evidemme.

But there is snother group of 9enp1e that cauae
 more harm after they had got scquainted with this new meth-
od. These are the teachers who try the new method but who
- after gsome time fall back %@,th@ix‘mwn proven methods sime
. ply because they have not fully comprehended the real nate
‘ure of the Oral Approach, In doing so, these teachers have
used the students as guinea pigs for their experiments.
 They forget that the mind of the students is then twisted
and confused due to this mixture of different methods they
were exposed to., 4nd it wwul& he downright ridiculous +o
expect something goed from these stuﬁents.

- What then ig the Oral &pprnach ?

In the Gwal Approach thﬁ main emphasis lies on the
basic drill, the repeated r@p&t;tiona of the patternes Prod-
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uced by preferably a native apenker of the fﬂreign langumge‘
Phis is the most eemnmmxeal way of tharaugh learning, that
can be used even.in rea&ing, the struatural methed of @
lmnguagea it is only when one has such & thorouwgh control
of the fundamentals of = language, that one can almost
,amtama%iaally produece u&teranaaa in aceordance with %ha -
usual patierns of that language, that one can proceed to
the process of reaﬁzng. ¥ith suck a control of the fuaﬂam».
entels of the 1anguage, and the graded expansion of vaaab«'
ulary itens, reading will be FrﬁfltRWIEi

B0 we onece sgain stress that even if one wishaa t@
lesrn the foreign languasge golely for reading, the most
egon@mieal and most effective way of beginning is the Oral
~Approach. This method should be thoroughly implanted in
| the stuﬁ&ht's minﬂ, it is the initial stege where the stud-

ent can within a limited vocabulary manipulate the struct-
ural devices of the language, and has grasyud the snun&
syatem. -

B The Oral Approach does not ecompletely ahanﬁﬁn-tha
uge of the student’s language. When necessary, ¢ as %o
make sure words understood, " occasiomal translation " is
_pexrmitted. The frequency of translating for the sake of
understanding of words or phrases is ieft to the teachar "8
fﬂzac&etian. -




CHAPRER 3
AN ACCOURT OF EEE WRITER 'S EXPERIEHCE IN TEACHING ENGLISH
AS & ”‘Elﬂﬁﬁ SUBJECE ® ( VAK MINOR )

To give th e reader a background idea of the English
courses, thé follnwing p@in%s are worth noting:

‘These courses are given fo the first year students
of %the Economics Department of Atma Jaya University in
Jdogjakarta, and 4o the graduste students of the Eduecational
Department of the IKIP Sanata Pharme in Jogjakerta. The
Econowlce Department get these “application courses"™ twice
e week, one and a hslf hour each time, while the Educational
Department once a week for one and a half hour with a brek
of fifteen minutew in between,

The materials are taken from the School Journals,
published by the School Publications Branch, Dept.of Edue-
ation, New Zealand, |

The Haterial

"Hegro Slaves in America® (School Journal Part 4
Summer 1960, Volume 54, School Publigations Braneh, Dept.
of Education, New Zesland, pp. 23 - 29) |

Some time before we dealt with "Negro Slaves in
America®, we tried another article from School Journal
fart 3, entitled "The adventures of Ruatara™. The latter
did not seenm %o hold the interest of the students. Bost
probably this was due %o the unfemiliar places and people
oceurring in the story. The lesson dragged on.

"iegro Slaves in America® is different. The story
centerg around a very controvergial issue, whieh is about
the negroes in America at present, and how they were shipped
by slave traders from Africa a couple of centuries ago.

The kind of Class.
I
. The Economiecs Deparident numbers about 70 students.
We divided this class into twe smaller groups of about 35
students each, so that we could give the studenis more indive

idual twrns during the lesson. Each zroup was taken sepaxately.‘
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Eafore the lesasn we stressed the ismportance @f
reading to get the general umﬁaratandnng of the text, The
atuﬁantm are nct required to transiate the text into their
own language, since trenslation is & difZerent skill alto-
gether., However, the students will have to be able %o give
the contents of a paragraph in their own words.

In reading the text it is not an absolute necessie
ty for the students %o know the meshing of each and every
word. This kind of reading will eventuslly lead to a fruge-
trating search of the meanings of ﬁiffieul% words in the
dictionary. '

~ Un the contrary, we are aoneern@ﬁ wainly with ime~
@roving ease and flueney of silent reading. Another reason
for encouraging rapid silent reading ie that we want our
students to acquire the habit of resding, so that %hey will
continue to learn and gain knowledge, and @ﬂpmcially 0 Do
£it from all that a literature of the new 1anguage offers
them. If they can read with ease without having %o plough
- through books alowly, they will enjoy r@&ding more. If these
students can read rapidly, they can read more books, and
eventually find other sources for further reading o gather
information. .

The aim of reading in our case is to obtain a gen-
eral understanding of the passage gquickly. For this purpose
- one thing is of the uimost importance: the passsges selecte
ed must be fairly easy and interesting,

The Nethod.

We will content @urgalvas with -utlinimg in brief
fashion the procedure of the reading lesson.

After reading one or two paragraphs, we wuuld stop
and allow the studenis to re-read the same paragraph(a}
silently for themselves., asfter abreak of three mimutes, one
of the students is asked to give the essence of the para-
graph in the Indonesian language. If the student fails to
do so, another is asked %o help him, and thus in the course
of giving these turns, a lively discussion arises. It is
true that voecabulary items st%ill form an inherent part of
reeding. Students struggle continuously in trying to un -
ravel the mamnmng behind those seemingly irrelevant atring
of words.
After two or three paragraphs have been treated in
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this way, one student is then asked to tell the class what
they have read so far. In & way this method is to force the
students to see a coherent unity in the story, and also ®
" 4rain them %o observe that one parasraph is not 3uat laasum

[ly eanneateﬁ with the others preceding it, ‘

One unfortunate facior arises which f@rms & hauai~,

eap on the part of %the students. Affer the lesson is over,
we would have liked %o lend the books %o the students so
that they have zn opportunity to read the story for them-
' selves at home., However, due to & lack of books this cannot
up@msibly-ba done. The drawback of this is that the forty -
five minutes intensive work in class is no% reinforced Giute
side, |

Th& Frocedure,

After having read one or two paragraphs, we would
tell the class to remd the same pavagzraph(s) szain for them-
selves, Three minutes are allowed for this. Silence would
then fall on the classroom while the students go over the
passage agein.

- When the three minutes are over, we give them the
smgnal t0 stop reading. Here sre some gquestions whieh we
have asked. '

1. Europeans had heem capturing African Negroes and
using them as slaves. When did this hsppen 7
2+ Why were the slaves wanted most in Americs 7
3« Where did these slaves work ? _
4+ Did all the captured slaves reach Awmerica ? Why ?
5. Fow, tell me cnce again what these two paragraphs
~ are about. Use your own words. Don’t lock in your
. books as you might be tempited to iransiste,

The questions above merely serve as & sample., How -
ever, we hope that we have given the reader aeme idea abouﬂ
ﬁha @ra@eﬂure of the laason¢ S

““ Far too mgf@ieﬂlt‘";

The first time we taught English to the same gtud~ .

ents we had made the mistake of overestimating the knowledge
of English they possessed. We started with a reading passage
given toc us by the Head of the Ecomomics Department, He was
of the opinion that the article would be interesting inm
that it was ml@gely related with their suhjeet, being Econe
omﬂaau The passage wma not difficult as far as the ideas
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were ewncernaéa It wag entitled * Tha anutionﬂ of Nonw-
‘W" .
, Wﬁ taak ﬁhﬁ material hame, read it earefully, mnde
| n@ paaaibla qneatiana about the text, ete. Kn short, we
were hopeful it would become an inxaresting lesson. The
. naﬁual day of teaehing came, . Each student was proviﬁeﬂ
with a mimeographed copy of the material, The procedure
of the 1asson.wmnt on as follows:

@, The teacher read the taxﬁ slawly at eunversatiamw
al speed, pausing after each paragraph.

ba A% the same time the students read from their
own Hext.

| - A%t the end of the reading by the teacher, we put
the questions in English. The studenis, hnwever, Weres pepe
mitted Yo answer them in.Inﬁoneaianu )

Tha questions were golely about the text and alm@at
all were comprehensive in nature. To illustrate the descript-
ion, here are some of the questions:

1, What is the text about ?
2. Is there a clear definition of " money Ll ¢ Prova
‘your anawer from the text, .

.5« State the important functions of Monmy. |

4+ What is the contentis nf the first paragraph 7

55‘@&?& an example of how money used 0 be @ meas~

ure of uxahanga.

6, Is i% alwmys safe for p&ople to keep a great deal

‘af money fﬂr 1atar ume Why 7

?hc Rosn1ﬁ~

. What was the result of this first lesson about "%he
Fanctions of Honey * ? Ve were literally perplexed to see
the blank faces gaping at us as if we had just read to them’
& repory on the finﬁingm of the 1ateat paaaibilmties of
space flight to ﬂiatant planeta. We aeulé not balieve thip
was true. Or were the studenxs just play“fw the fool ? oOr
was it the bare reality that the students eould not make
head or tail of what they had juat read 7

Fatienzly we asked them how much they had mc&ually
understood from reading it only once. The answers we got
varied from " Oh, i%’s so @ifficult "., " There are 80 many
diffieult words in this g%ory %., ® We don’t have the time
" to think *., tﬁ " We don"t understand anything
The truth is thnt these atud@nxs haa never been
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trained how %o read properly. Hence, we could not blame
them for their lack - if not absence altogether - of read-
ing ability. All our preparatiana for the reading lesson
hsd gone down the drain. :

“However, we did give it a seeonﬂ try. Ye tala the
atuﬂents to make & summary of it for their home assignument.
They were permitted to do it in Indonesisn, the length of
the summary wes to be not more than half 8 page of an ore
dinary exercise book, . ‘

Ihe result of this summary businuas wWas e@ually ﬁaﬁ¢
We realised to our dismay that the students had not been
making & summary as was required, but they had blindly and
foolishly transiated every sentence, every word. Thia T
sulted in a conglomeration and a jig-saw puszzle of atrange
words and ineomyrehensihle words thmy had picked out of
- their dictionary at random without realzsing in the least
thaet a word has more than one meaning.

We felt we could not contimue with this method, nor
with the former where aamprehmnﬁive guestions were given o
. check how much they had understoocd from their reading. s
was time and energy consuming on both our part and on the
gtudents” + To put it bluaily, the result of this method
riand the previaum one was a big Zero .




PAR? II
CHAPTER 4

A THEORY OF HOW TO DEVISE A aomsﬁ

General Principies, ,

S0 far we have touched on the first part of our work
which is our experienee in the teaching of English t0 the
non-English Departments. low we come to the heart of the -
matter, How can the teaching of English %o these non-English
Departments be improved ? What are the concrete gteps to
teke ? What are the fbunﬁatmums upon which these conerete
steps ave based 7 .

The principles which we will relate presently and
the observations we have made from various sources will be
relevant to our problems, However, we feel a word of caution
is in i%s place here before we present the subjeet in full
ﬁetail. ,

It is generally kmown that there does not exist any
method yet of teaching which is so good that it has univer-
sal approval or application. A method that may prﬁvevnaeful
in one certain area may fall flat in another, The main
point worth noting is that & method is good when it is adapt-
ed to the local situations, the background, and the 1amguage
of the learner.

a1

What is Reading ? |

Before we venture to set up a theory on how to de =
vige a course for non-English Departments with speciel em -
phasls on improving the reading abilily of the students,
let us examine what actually the nature of the reading pro-
cess is. In doing 80y we will have a much clearer back -
ground and much firmer basis upon which we ‘can base our
theories,

~ The " nature of reading " is a subject which haa

. caused a great deal of controversy smong experts., For the
sake of better judgement after a survey of the various Op=-
inions by seversl scholars, we here present some of their
opinions: |

In the Second Report in 1957, W.S. Gray in ‘gefining
reading bruadly insisted :

" A broader view of the nature of reading is that




anﬁ thar@uwhnebs in e@mpmahemﬁi@n. wnia &efinitiomg while
implying & thorough mastery of word recognition, attaches
maanr‘imyertam@@ 0 thfﬁﬁhﬁ#;ettfﬁﬁ

Similarly in snother article in 1940 Gwmy said:

"ase reading is a highly complex sehbivity imeluding
‘varions important aspects, such as recognizing symbols |
quickly and aceurately, apprehending clearly end wiih dige
erimation the meanings implied by the author, reacting to
and using the ideas secured through reading in harmony with
the reader‘’s purposes, and integrating them into definite
thou-ht and sction patterns .o ® { 2 )

_ And it was in 1956 where Ggray furnished a e@nﬂenae@
sunnary as follows:

* In harmony with the foregoing statemenis, reading
is conceived today as m complex activity of four dimensions:
the perception of words, a clear grasp of mesning, thouglhe

ful reaction, and integration. All four steps are essentisl

in varying combinations if sdults are to secure through
reading an adequate understanding of the conflicting issues
that current life presents, to choose wisely between alter-
natives, to find valid solutions to the challenging person-
al and social problems faced, and to develop richer and
more stable pera@mmlmtiea. ( 3 )

Another person, Arthur I, Gates expreﬁsed his view
ag follows: f

" .4 Indeed, it is believed that reading is one of
the best media for cultivating many techniques involved in
understanding, thinking, reflecting, imagining, judging,
evaluating, anslyzing, anﬂ reasoning :ta" { 4 )

L@@king at the vmrimua"@pinimns expressed above, we
notice a thread of similarity through all of them. Reading
is a very active skill because the mind is trained, discip-

lined gnd ahapad as it gathers information from the printed
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page. And this skill is exactly what the majority of our
students do not possess. They read words but the meaning
of these words remains scattered, it does not blend into
one coherent unity out of which ideas sre shaped.

Pries, however, in " Linguistics and Resding ®
does not agree that this use of reading in stimulating and
cultivating the techniques of thinking, evaluating, and so
on gonstitutes the reading process. Pries is of the opinion
that everyone of the abilities listed sbove may be devel -
oped and has been schieved by persons whe could not read.
In Fries’ opinion they are all matiers of the uses of lang-
usge and are not limited to the uses of resding. Im saying
80, Fries is concerned with and focuses his attention on
the lesrning to read in one’s native language. Our mein
work here centres around the learning %o read in a foreign
language. However, the opinions of the various pecplie menw
tioned previously have been presented to zive the reader
an idea about the different viewa on the process of read-
ing in one’s native langusge contrasted to the process of
reading in a foreign langusge.

Let us now lock at what Fries has to say about resd-

ing in a foreign language. In " Foundations for Engliah
Taaehing " on pps 373 - 375, we read:

* Reading a foreign language has been apprwachad
from four different points of view. It is necessaery to sep-
arate these purposes clearly and to select the materials
and the proe&durea aprropriate to each one.

e Reaaing ean be used to support and su@plament
oral procedures. In the epproach used here it is
assumed thst most of the classroom setivities
‘will conmsist of oral teacher-pupil dialogues to
introduce the new structures and vocabulary ,
oral pattern practice to gain thorough econtrel

over the oral production of the separate patienns...

Reading and writing exercises, that also usge
‘exactly these same gtructures end voeabulary ,

can help ithe pupil to achieve the thorough learn.

- ing that is the goal of @il his orsl practice.
be Some have attempted to teach s foreign language
by means of reading - by using resding as the

only or the basic tool of learning, Host frequente

iy such reading has been accompanied by grammar
drills and translations into the native lanzusge
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of the learner. Sometimes the tezcher has done
most of the translating end, using the native
language { not the foreign langusge ) has exe
plained the meanings and the structures through
which the meamlngs have been expressed., This
practice has been defended on the ground that,
sinece the wltimate sim was to have the pupil
read the foreign langusge, it was not necessary

%o have the pupil take the time to learn the
pronunciation in order %o spesk it. This prace
~ %ice has not been successiul. The evidence seems
toc. be avarwhelm&ng for the conclusion that whate
‘ever the ultimate aim in the teaching of a for=
‘eign langusge - whether limited to reading or
- to tramslation ~ the most efficient praaeﬁure
for the first stage of that teaching is the "Oral
Appraaeh ® as ﬁafina& in this book. Even far
g : NERGS iznals must  be

This * Oral Apprmaah ' has as its first goal such
& complete mastery of the basic langusge sigznals
that they can be produced orally with the sp&ad
requirea in spemking. Only when the languag
‘pignels sre 50 mastered can satiafactory inﬁepend-
ent reading be done by the learner.®

The same thing is emphasized by R, Dixson in * Prace
tical Guxde to the Teaching of Znglish *, where he stresses
that since language is primarily speech, oral work should
still be the basis for the students’ learning of the lang-
uage, no matter if the final aim is %o read.

It is this paxt of Fries in " Poundations for ..l
English Teaching * and of K. Dixson in * Practical Guide %o
the Teaching of Engliah “,‘araumﬁ which the presemt thesis
revolves, Qur ginm Will be ta‘pr@vide the students with a
rua@iﬁg‘ability‘ And basing our work on what have been stated
previously, we will confine ourselves to the application
of this " Oral Approsch ¥, with certain modifications.

¥e will bave %o mmdify this ® Oral Approach © alightu
1y due to the few hours a week that are allotted for these
" English Application " courses. | -
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The " Hew % rammar. -

in chapter 2 of this thesis we have made & brief
anslysis of the old %tg&& Grammar. Now we will relate in
detall about the “ new * (rammar and the @wrﬁﬁ ‘that are
useful for setting up our A@pli@utmmn Courses,

If we take s book written in the English mnmw
ané if we were %0 count the number of sentences in the whole
book, we would come t0 @ frighteningly infinite number, Howe
ever, froaw this seemingly infinite number of seniences cone-
‘fained in the book, the variety of the sentences is finite,
meaning that 1% hes i%s liswits. The direect implication is
that students need to master these basic sentences which
" will oocur again and agein in their reading, Since English
consists of z very limited pumber of pattern which form the
basis of what we call sentences, the learning of ﬁhemm péle
terns would be relatively less complicated. '

In® ﬁmﬁ&ratﬂm&xng %mglxan " by Ps Fnberta, the hamin
patieras are listed as follows:

PATIERK 1. B €omenep ¥

This first pattern is composed of a noun ( § ) tied
to @ verb { ¥ ). The double srrow ( €—=» ) shows the
close tie that exists between the noun and the verd in any
sentence, :

Actually this pmttmrn otcurs rather 1n£raguent1y in
this uinimum form, but there is ususlly some kind of eXpEe
‘sioms This expsnsion is in the form of modifiers that eith-
er modify the moun ( § )} or the verb { V ), but these mod-
ifiers would basically not influence nor change the origine
al basic patiern. | |

An @xampla of FATTERK 1 in ite mtﬂiﬁﬂw form:
| H(—w@ v
Birds - 11y
| Bogs | bark
An example of PATTERE 1 in i%s expanded form:
D B ey AuXs ¥ Adv.
- The two men will eail to Europe |
My - brother cannod$ come this afterncon
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E&ﬂmLaﬁ 2 5 € ¥ A&j.

The 3aconﬂ pattern is & noun tied to a verb with.
an adjective ( Adj. ) following. Verbs which belong to this
pattern are but a few, and by far the most common verb is:
be , or its equivalenis, &s we will see in the examples..
Again, expansion of this paitern may ocour wmthaut b&simw
ally sltering the original pattern. ‘

An example of E&?TER% 2 in its mﬁn&mum forms

H <—-—m--> ¥ Adje

Grass "‘ - is gresn
- Bloed = is red
 George  looks foolish

An example of BATTERN 2 in its expanded forms

D N = Aox. ¥V 483. - Adv.

The - boys were  unhappy
George will look foolish later
The wmilk has tﬂrﬂéd' souy after two days
This cake ' smells good indeed '
PATTERN 3. B > ¥ 5

@he third pattern menﬁists of a noun tied %o a -
'var% with a aaeauﬁ nourn fallawing. This second noun in
thms pat%ern is what is traditionally ealled an ebject,
or & direct object, Verbs belonging to this pattern are
called transitive verbs, Expansions of:thia‘pattern slso
oeeur. .

An exsmple of PATTERN 3 in its minioum form:

¥ «—>» ¥ N

Lions ‘eat meat
Bill plays football

An example of PATTERN 3 in its expanded form:

D Adje  H—paux. .V D N Adv,
The hungry llana were eating %the meat |
¥y  brother’s friend ' 1likes " spaghetti

Somebody has  lefd his  umbrella outside
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The fourth patiern also consists of a noun %ied to
@ verb with another noun following, The difference is that
in Pattern 3 the two nouns refer to two different people
 or two different things; whereas in PATTERN 4 the %wo nouns
refer to the same person or‘the same thing. The verb of
PATTERE 4 is what is called: a linking verb ( L Vv ). By
far the most couwmon linking verb is: be , though become
and remain occur in this pattern someitiumes. '

An example of PATTERN 4 in its minimum form:

H e LV N
They | are teachers

He are students

An example of PATTERN 4 in its ezpanded form:

o B ey LV D ® ~ Adv,
That man is  my = brother

He - became @ lawyer then
PATTERN 5. B  Goowwwy T N E

The fifth pattern consists of a noun tied to a
verb with two other nouns { or noun eguivalents ) follow-
ing. In traditional terms, the first and the second noun
following the verb are called the indireaﬁ object and the
direct @bjeet respaativaly |

in example of PATTERN 5 in its winimum form:

§ > ¥ & N
Henry ' told us lies
She ~ @agked me mohey

An ezample of EA&@E&% 5 in its expanded form:

P § &——>iux. ¥V D K » W
By father gave my Dbrother a beating
The girl has = sent my Dbrother her picture
| 1 will by = youw some candy
PAZTERE 6. H w3 07 N B

The sixzth pattern also consists of & noun tied %o
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8 verb with two nouns following. However, in Pattern 5,

the two vouns refer o aifferant people or different thinga,

whereas in PATTERN 6 they refer to the sawe person or

the same thing. =
In Pattern 5, the twa nouns follcwing %he verb ‘

are called indirect object anﬁ direct whject respemtively.

In PATTERK 6, the two nouns fellawing the verb are called

object and object complement. Po differentiste the v&rbs

in PATTERN 6 from the verbs in Pattern 5, the verbs in

PATTERN 6 are called object-complement verbs ( w;w Ve

An example of PATTERN 6 in its minimum fofm:
¥ <-=> 0V ¥ B
Albert Dade me chairmen
4n example of PATTERN 6 in its expamded form:
N > OV § D Adj. N adv.

Bill thought m# @ big fomlv

Nobody considered him a coward

I \ consider her an honest girl now
PATTERE 7.  There V €e——-3> X adv,

PATTERE 7 is different in many respects from the
other six patterns preceding it. The main ﬁifferense lies
im the order of the noun and the verb that is reversed. The
wnrd there is not an adverb, but a strngture word, the
function of which is %o get the sentence started. In Bngliah,
this pattern occurs fairly often. The pronunciation of the
word there in this pmmm is [59} , and not [553 ]
which is an adverb.

An example of PATTERE 7 in its minjmum form:

There ¥ G N Adv.
Fhere  is  John outside

There is - ink on the table

An example of PATTERE 7 in iis expended form:

There v D B Adv,

There are”“"ﬁhmy _‘snakgs‘ - in the garden
There  is a - spoom here
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In this pattern the verb that is used is alweys:
be. However, there are few other patterns where the verd
is different, such as:
‘There goes umy sister

‘But the warﬁa there in the senience above is an
‘aéver%, and not & structure word.
\ Other patterns in which the subject fﬂllaws the
verb are those where g special adverb such as aelﬁum 9
never , nob gnge starts thm aemtenee.
| ' Examples:

Seldom was the wan on time.
 Hever would he listen io me.
Not onee were they together.

To ﬁummariae the haaze patterns discussed sa far,
they are as follmww: o

(13
]

PATTERE 1 v
PATTERN / 23 N Cuenei» ¥ Adje
PATTERE 3 : N €——3 ¥ W

 PATTERN 4t N €em—w> LV N
PAPTERE 5 : N €——> ¥ N K

" PAPPERE 6 N > OV § 5

. PATTERE 7 : There V G-=——> X Adv.

These seven basic patterns will have to be explain-
ed to the students. In the next chapter we will desl with
the modifications of these patterns and their parts. We will
also discuss in greatl &etaﬁl the oral exercises that precede
these basic patiterns.

Ve feel eamwine@d that these seven basic patterns
will be the solution t¢ the m&stery of the student’s ability
in rea&img.‘zn reading, students need merely have a recog-
nition imowledge of these basic pattern and their modifice
ations, and the meanings that are expressed by them.
Students will not be in a quendary about how long sentences
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are actuslly structurally mede up, Because students have
'mastéredEﬁhe&e‘patﬁerms,,they will much more easily derive
the meaning frow what they read. Or, as Lester D. Crow and
Alice Crow say in their book ¥ Bducational Psychology * @

‘@age % oeae &aacriptimn of reading power is that of

- putting thought into what is read - the symbols to whmeh
one respands visually“a ‘

‘ Hence, we have no right te introduce reading as long

as students still strugzle with these basic patterns.




CHAPTER 5
EXPANSION OF PHE BASIC PATTERNS

%ha Fermg.

We have seen in the previous chapier a smrvey of
the bapic patterns that exiet in the English language. Howe
ever, we all know that these patterns do not always appear
in their minimmm forms., Very fregquently they are modified
in & number of ways so as to form longer utterances,

Before proceeding with our discussion on the ezpan-
sion of the basic patterns we had better first get scquaint-
ed with some terms.

Ume is modific tian gtructure., This means a word
that is mwodified plus its modifier or modifiers. The word
that is modified is called the Headword, The modifiers of
a Headword are called Hodifiers. Henmce, a modification
gtructure consists of a Hemdword plus one or more modifiers
of the Headword. »

In English, the head of a modification structure
is in most cases a noun or a verb. Unlike adjectives and
adverbs, nouns and verbs are modified in a great variety
of ways, Hodification structures with adjectives or adverbs
for their headwords are simpler, |

All of the formclaoses - nouns, verbs, adjectives,
and adverbs - and some structure words occyr as modifiers,
which means that a noun may be modified by another noun, a
verbk, and adjective, or an adverb. It may also be modified
by a determiner - the, some, a, an, few, efc. - or & certain
word group Or word groups.

- Similarly a verb as the headword may be modified
by aluﬂum, ancther verb, an a&jeutive, an adverb, an auxile
iary, or word groups.

For convenience” sake, instead of a noun modificat«
ion siructure - that is a modification sitructure with a noun
as the headword - the term Noun-—cluster is used., Thus a ndd-
ification structure with a verb as the headword is then _
called a Verb-cluster. Of all the clusters in Engligh, the
_ noun-clusters and the verb-clusters are the most aigmificant.

To make clear what we mean we present one example
of a noun-cluster apd a verb-cluster in one sentences

The young taxi &river behind the wheel was shouting at the
top of his voice. :
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‘This sentence consists af two parts, a noun-cluster
and o verecluster.
The noun—cluster is:

The young taxi driwerwbehinﬂ the wheel

‘The Headword in this noun-cluster is the noun driver.
This is wodified on one side by a determiner { the ), an
adjective { young ), another noun ( taxi ). On the other
side the noun driver is modified by a prepositiomsl group
{ behind the wheel ), Since a prepositicn is a word that
comes before & noun or a noun equivalent, this preposition-
al group - or P group - contains snother noun-cluster the .
‘wheel, with the word wheel as the headword,

The verb-cluster is:

was shouting at the top of his voice

The Headword of this verb-cluster is the verb ghouti
modified on one side by an asuxiliary ( was ), and on the
other side by a prepositional group ( at the $op of his voice),
This P group contains a noun-cluster with top as the head-
~word and a determiner ( the ) as @ modifier on the left side
and another P group ( of his voice ) as anather modifier
on the right side,

Houn-clusters.
, 0f all the noun modifiers the aetermamwr is the most
common one,

examples: - Hodifier " Headword
o D (=determiner) N (=noun)
‘the | classes
our  house
a8 ~ safe
some ‘ | weeks
every day

Hext, nouns are alsc frequently modified by agdjectives.

axamples.- | %ﬂdﬁfiﬂr Headworéd
a Adj. (=adjective) o

yellow roses
rainy ' days
fresh milk
dirty footsteps

old mnabsions
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If & noun a8 & headword is modified by a determine
ey and an adjective at the same time, the order is
Determiner - Adjective ~ Houn.

examples: Hodifier Hodifier Headword
D adje
some L brave men
that - smart ‘student
his o sad story

Houns may‘alao‘be meﬂifieﬁ by other nouns.

examples: ¥odifier Headword
- | ‘B . 4

taxi driver
ocean | liner
‘bank o - gecount
space o ship
fountain-pen = ink
lighter : fael
‘structure o drills
patiern practice

it a dmtermin@r, an aﬁjeetiva,‘anﬁ‘a noun all mod-
ify a noun headword, the order is Deferminer - Adjective -
Houn - !ioun (=headword).

examples: Hodifier Hodifier Hodifiexr Headword

B Adj. N N
a reckless = tram  conductor
ell dilefidated  country houses
his xmli&  bank account
- the  extraordinary wood sculiptor

 Houns may also be modified by verbs. There are two
types of verbs that mwﬁify nouns. One is the iype ending

in the spelling -ing, such as ginging, hasiﬁatinw, ‘laughins,
This type is called the present participle. We shall write

it ¥V ~ing for convenience "sake.

The @ther‘tyye is the past partieciple form, the
same form that is used after the amxiliary have, such as
have invited, have shunned, have resented, have written.

Most of these past ‘partiecipie forms end in the spellimg -ed,

Some, however, those belonging to the irregular verbs, end
otherwise, such as gpoken, wmritten, told, put.




The latter we shall indicate by the symbol V —ed.
Here are some nouns moddfied by ¥ —ing verbs.

‘examples:  Hodifier - Headword
- V ~-ing o H
sereaming " children
-~ @ripping . - elothes
burning . rooum
working - gtudents
decreasing value

And here are pome nouns modified by ¥V _-ed verbs,

examples: Hodifier Headword
: V ~-ed ¥
suggested ‘ ‘ improvements
writiten - statement
repaired .- roads
renovated - buildings

reclaimed ~ land

o&iﬁiers after the Headword.

So far we have been concerned with those noun maaw
ifiers that come before the noun headword. However, there.
are also noun modifiers that occur after the headword. This,
for instanae, iz the usual position for advarbs mmaxfying
an ‘

examples:  Hodifier . Headword Hodifier

D » " Adv, (=adverd)
the students there
our  car | outside
the party = afterwards
the office upstairs

Another construction serving as noun modifier sc-
curring after the noun headword is a P group. A preposition
group may be defined as a word patterning like with in the
construction’the boy with the bike! Substituting for with
in the consiruction we would get words such a&s behind, over,
under, by, in front of, ahead of, of, isside. A preposition
is regularly followed by & noun or a noun equivalent, somee
times called the object of the preposition. The preposition
and the noun work together as a tight word group, and this
word group may be referred t0 ws @ preposition group, or
P group. Thus in ’tha boy with the bike”, the P ﬁraup is
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‘with the bike, consisting of the preposition with and the
noun-cluster $he obike. R |

 Here are P groups wodifying nouns,

examples: lodifier Headword  HModifier

oy "5 P group
i | the man . in the streetear
i 2 ~ toy in the shopwindow
o the lake - beyond the hills
the patient on the operating table

8 mechanie under the tractor

MMunw mny alsa be m@dified by s@n&@nee patterns,

ag in the noun-cluster the people who left early, Here,
the word group who left eargx is abviaualy"similar to &
~ regular sentence pattern like He left eerly, the only dif-
ference being that the word who stands in place of the sube
ject he, Who in this sentence group is called a subardindﬂm;
since it serves to subordinate the sentence pattern %o _
which it belongs, to meke it a part of a larger comstruction,
. the noun-clusiter. The group of words who left éarlx may
' be called @ subordinate sentence, or for canvenzence, an
S-group. |

~ The su%arﬁiantora antraﬁncing § -groups that wodify
nouns are who, whom, ygggg, wgga » and thet., We shall enw
ﬂount@r other suhurﬂanatara when we take up verb-clusters.
' Here are some examples of S~groups as noun modifiers.
Eﬂtmee that the ‘subordinator sometimes takes the place of
t@e subject of the sentence pattern, sametmmes of the object,
and sometimes of the aeﬁaxminer.

examples: Modifier Headword  Modifier

P ‘B . Segroup (=sentenee group)

the girl who went away (=subject)
‘the.  howse that had been renovated (=subjeect)
“the gife *wﬁiah he had given his mother
T RN " (=objeect)

a  child whose parents were in trouble |

( aetermlner)

A subordinator is sometimes left out. Hbﬁever,‘pa-
sition of the S-group shows its relation %o the noun-cluster.
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exsmples: Modifier Headword  Hodifier
SR D : . E ~ S-group
the guests we had iﬁvi%e&
the girl he left behind
a | . pigeon I had-wante& to buy

- Whgn 8 ymgrau@ and an S-group moﬁify the Same nmmn
henéwmrﬁ, the order is rigid: the $~grmup comes first and
the S-group second,

exampless MHodifier Headword = Hodifier Hodifier
- b K P=group S-group
the sen in the pit who were wiking
& child _of spix that came yesterday
Yerb-ciusters.

Like nouns, verbs may alsoc be modified in a variaty
of waye. As nouns may be modified by determiners, so verbs
mey be modified by auxiliaries, The determiner signals thet
@ noun is coming, the auxilisry signals that a verd is coming.
The auxiliary adds to the verb such meanings as tense and
mo@d. Note that the form of the verb depends on the partic-
ular auxlliary that oceurs.

examples: Hodifier | Hemdword
Aux, (=suxiliary) " ¥{=verk)
- may o go
heve SO gone
was B going
should ‘ g0
can ' take
must |  take
have to ~ take

Verbs may be modified by other verbs., The verb hesd-
word in such ciusters has either the form -ing or the simple
form preceded by the structure word "to’, depending on the
particular modifier that occurs.

examples: Modifier ~ Eeadword
v ¥ |
kept going
started = driving
wanted | to leave

ordered | to stay
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_ Verb headwords sre also mmaifie&'by‘a&verhs. Ye
know that there nre adverbs of place ( there, outside,
here ), aﬁVerba of manner ( thns, $0, hurriedly ), =znd
‘adverbs of time ( tomorrow, afortuight azo, now ).

examples: ~ Hesdword Hodifier
¥ Adv, (=adverh)
cane R S
went | outgide
- drove reckliessly
wrote |  slowly

arpived “yesterﬂay

Verbs ‘may also be modified by _ﬂggg Notiece that
these nouns uﬁually'ae@nr with @ determiner or with a spe-
eial time word 1ika'1aﬁt or ‘next.,

examplna. Eea&wurﬁ T mmﬁifler
. | o b 3
came . T this~mnrning
worked - last week
leaves this month

returned every mon¥h

Pugraups mmdify verba as well as nmuna. When they
wodify verbs, they cccur after the verb heamdword.

examples:  Headword = HModifier
» | v o P-group
. eame " in 8 hurry
_grrived ‘ in & betja
walked | by the river
~ worked in the office
left hefara dawn
mmea ~ uhder ‘%he table

A verb haa&warﬁ may ulﬁ@ be modified by more thanf

one P—group.

examples: Readword M@&ifiar Medifi@r
: ¥ Pwgroup ~ P=group
cane in a car Wiﬁh,his\ﬁather

walked by the river before sunset
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Verb headwords may alse be modified by subordinate
sentencea ( Sngroups }s+ These Segroups are slightly differ-
ent from th@aa that occur in noun-clusters, In verb-clusters
the S-group is introduced by a subordinator of the type
because, if, although, when, These words signal that the
sentence pattern that follows is not a separate sentence
but is part of anathhr sentence, it is dependent on anather
eanatrumtiamm |

Hcre are verh headwords modified by S-groups:

axmmglas. Headword ‘ Hodifiex
| ¥ S=-group
©coBes when he has time
left before the party was over
‘hurried because it was already late
‘worked until he collepsed
- ppeaks if he is asked

it a Pugrau@ and an Swgroup m@dxfy the same verb
hza&wora, the P-group comes fzrwt, and them comes the S-group.

examples: Headword Hodifier “Muﬁxfier
¥ Pmgroup | Begroup
cane ~ on his bike = because it was not reining

spoke - %o me ' whenever he had time

Adﬁeetivea and aﬁverba may alsa be modified by &
variety of othex wur&s, %hough in these clusiers we do not
usually find more than one or iwo modifiers at a bime.

- Adjectives are more cammonly modified by intensifiers,
. eecurring before the adjective headword,

exanples: Mo@ifier Hezdword
. Intensifier Adje (=adjective)
very dull
rather S %21l
somewhat bigger

| pretiy skinny

Adjectives can sometimes be modified by nouns.

. examples: . Modifier ‘ﬁeadwar&
“ : | 1 o - Adj.
knee : ‘deep

skin ‘ deep
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Hodifier  Headword
S L Adje
iee = cold
a yard | © wide
: wm&ex R | rupallamﬁ

A few adjectives are mmﬁifiea by other mdaecyiveg,
or by Yerbs.

examples: MNodifier “ Headword
iey cold
bluish green
pale blue . )
MQﬁifiew - Headword
“boiling o hot
freezing . gold

Adjectives are also modified by P-groups, these Pw
groups, however, come after the adjective headword.

examples:  Headword | Hodifier
33, Pegrowp
L uraaﬁy Lo for anything
- strong - like a bull
. elever - with kis bands

raﬁ‘ ” R in hia\faee‘

And in some cases, aﬁj@etivaa are also modified hy

B £LOUDS. |
exanmpless: Headword Modifier
Adje ... Segroup
young ag he wasg
silent when he came home

About this last part, not all Segroups modify the
adjectives that precede. And it is wise to leave this part
out, or if it is ueed st all, to itske those instances where
we are sure that the S-groupy really modifies the adjective,

hdverbs are most commonly modified by Intensifiers,
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examples: Mﬂﬁif&@r 'Headword
Intensifier - Adve{=adverd)
. very o unhappily

rather o haautifully”

Ory adverbs uay ala@ be mﬂﬁifleﬁ by othmr advurha.

examples: M@dmfﬁ@r N Hmadword
| Adv. - Adve
extirenely well
unusually |  gquickly

Theae are the various m&ﬁmfﬂaatien sﬂmme%ures that

 peceur in English, However, th@sa are not the only ones,

With thege mﬂ&ifieatiana, the students will get @
clearer picture of how the various words in & aentenme are
imterrelated to each other, how one wurﬂ is d&penﬁenm wpon
~ another. Students will no langar gaze a% e sentence aeeing
only a string of smemingly anrslated warﬁa. :

The techunigue of graﬁamtmnu this theoreiieal part
should be closely integrated into the Pattern Practices,
which we will deal with extensively in the next chapter.
Care should be taken to explain one item at = time, and
to integrate the theoretical explanations into the Pattern
 Practices, This is to prevent the students from knowing
~ how certain words are modified but not being able %o really
'dig them up when they encounter them in their reading,

%e need to mention here that most of the material
and sei-up of the expansion of the hasic patterns have
been itaken from ¥ Bnﬁerstanﬂlng English " by P. Eoberis,
with certsin aligh% ehangea and omiaaiana-‘ ‘




CHAPTER 6

READING VIA PATTERN PRACTICE

Speech as a Start. ;

Quite a lot of people suppose that a reading skill
¢an be attained by having students read passages in order
of difficulty. We are convinced that these people are making
an erroneous supposition., When we have g passage that is
" graded * we £ind that most of these so-called simplified
versions are still difficult from the point of view of
strueture. Now, why is that so ?

Partly vecause these books or passages are mostly
chosen by people who have never itsught at all in classes
where the standard of EZnglish of the gtudentes ig far below
average. These people know what vocabulary items are to be
introduced at the initial stages of language learning,what
structures are to be explained, However, they are not aware
of the faet that most of the iteaching at universities or
faculties consists of remedisl work. Passages that may be
regarded very simple in theory, are very complicated in
actual praectice, so that they go beyond the average student’s
comprehension. Thus, these books or reading pascages - if
they are used at all - will have %o be subjected by the
teacher to another re-simplification, in so far as these
books or passages are %0 be presented systematically in
their order of airueiure and vocabulary.

There ghould be, and there is, a firmer basis une
derlying the reading skill, which is the speaking skill.
Speaking is the groundwork upon which all the other skills
of reading and of writing are pyramidally built up. To &
considerable extent spoken English cught to be integrated
into the English Application Courses. It goes without saye
ing that the amount of oral practice should not be as great
a8 the oral practice that forms an integral part for studw
ents studying at an English Depariment.

- Why is the speaking skill so important, even if
the final aim 0f the course is just to read ? We will give
the reader clear evidence of the importance of speech as
the basiec skill of any language. For this purpese we need
to look into the nature and charscteristice of langumge in
greater detmil.
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¥hat is Ianguage ?
Edgar Sturtevant an Section I - Language: By
Way of Definition’in * Perspectives on language - an Ane
thology " by John A. Rycenga and Joseph Schwariz, p. 3 ,
says:

" A language is a system of arbitrary vocal symbds
by whieh.memhara of s social group cooperate and inkerasct ?,

In this ﬁefinition the main emphasis lies in By -
bols which are voeal, Ianguage is a system of vocal $3Mh@1$m
These symbols are voiced, produced by the speech organs and
these symbols refer to something else. So, 1auguage is
- primarily spoken.

Barbaras H. H. Strang in her book " lodern English
" Structure *, in Chapter 1, paragraph 4, pp« 3 - 4 , says:

b Strugtﬁrally,‘language is an articulated system
of signs, primarily realised in the medium of speech *,

Amﬂ sam@what far%her, on p» 9 of the sasme book, Barbara M.
H. Strang declares:

% Danguage has two aspecis, it is the mental system ...
and i% is the body of utterances fraumed in terms of these
‘systems. The primary medium for that framing is speech -
primary in that it came first and is still most wide-spread
in the experience of mankind, and in the sense that for ale
most 2ll human beings it is the first linguistiec medium
they learn to use ( except for few exeaptioma like Helen
Keller ) B

, Laanard Elnamfxelﬂ in his beok * Language ", Chap-
ter 2, Ps 21, says: '

* All languages were spoken through nearly 311 of
their history by people who did not read or write ves "
Here is another view on what language iss:

% In the Tfirst place language is primarily & systea
of phonetic symbols for the expression of communicable
thought and feeling ", ( 5 )

From the above definitions we can draw the conclugion
that speech is an indispensable part of language. And whab
is wmore, not only that it is indispensable but the fact that
speech oceupies the primary position in the nature of lagng-
uage.
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ﬁww that we hmvs seen that in l&ngnage, ﬂpeeeh is
the primary part, let us see how certain authors ithink
 about the teaching of spaech, aveﬁ if the final aim of the
- course is %o read«

-Felson Br@mka in v Langmage and Lanﬁuag@ Learning ”,

on pu 165, aaym:

® ses that the stuﬁent be asked ta read and write
@nly that which he bas lesrned to understand when spoken
~and whieh he himself can sctively pr@@ﬂ@ﬁk If this procede
- ure is not followed, and the learner is suddenly presente
ed with & text he has not already 1earnad, he will obvious-
- 1y tend to pronounce the written aymh@la &ﬂ he w&ulﬂ Prone
ammee thea in his nother tmmgme.

Charles C. Eriea in " Teaching and ﬁearnang Enge
llah aa a @oreign Language ", on ps« 3, says:.

® In laarnimg a new language,th@n, the ch&@f probu
lem is not at first that of learning voaabulary items, It
is, first, the mastery of the sound systen ~ %o understand
the stream of speech, to hear the distinetive sonm& features
and to approximate their pwaductxam.“

On @. 6 af the aam@ book, ‘hﬂwles Ce Fries goes @n‘saying.

® The pracﬁiea whxeh the studenﬁ cuntrihuﬁes must
be oral practi&e. No matter if the finel result desired is
mnly %0 read the foreign language, the mastery of the fune
damentals of the language - the structure and the sound
system with a limited vocabulary - must be thraugh speech,
The spgech is the langnage T :

To ‘master’ a language it is not neceasary %0 read
it, but it is extremely @mubtful whether one can really
~read the languagze without fir&t maataring it orally.”

&fter viewimg thmae variaus opﬂniana hy these autors

we now have avery reason to demand that oral practice be
inecorporated intc the knglish‘&pplication.@mursea. And since
oral pra@%iee - Or speech as it is - is the cornersione

- of language proper, we see no Justification to substitute
it for any other kind of practice, let alone leave it out
altogether, Thus we strougly adhere %o the concept that the
reading skill needs spoken English for its foundation,
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In our disauaaion below we will use the térm ?attern
Fractiae for the oral aspect of English, since it teflects
much more vividly the nmature of the learning of language ,
nanely ithe acquiring of habit in the fundamentals of lang-
uage through constant oral practice. And the direct implic~
ation of this is that speech needs training or practice of
the patterns underlying the language to express our ideas
and feelings %o other people., These patterns have to be
practised to s stage where automatic production is achieved,

: We hope that no sentimental urge would exist to
abandon or diminish the spoken part of English because of
the unfounded supposition that the mastery of the patterns
of English would be deirimental to the language of the stud.
ent, Some people are of the opinion that the mother tongue
will suffer because of the study of a second language,

We think that studying a second language has The
opposite effect. It brings the student toward a much better
perspective of this new language sgainst the vast back «
ground of his mother tongue. From the point of view of the
structure of the second language, there is no reason to
bali&ve that it will endanger the student’s ability in
apeaking his mother tongue. The wother tongue which he has
lesrned from early childhood, will always remain deeply
imprinted and engraved in the student’s mind. The advan-
tage of learning a second langusge, however, is that the
student will uwsually adopt a more criticsl attitude towards
his own lenguage. This fact is stated in * Basis " - Madje-
izh Kebudajsan Umum, XV -~ 5, Desember 1365, in an article
* Bahsea Indonesia para peladjar " by DIrs. Th. Koendjono,
ps 81 @ ﬂ '

“ Gedjala jang kerap kemi alami ialah bahwa banjak
orang jeng menguasai satu bahasa asing, baik bahasa Belan-
da maupun bahasa Inggris atau bahass asing lain, babase
Indonesianja tjukup terpelibara djuga. Sebabnja karena me=
reka mempunjai " %aaldiscipline #, disiplin bahasa. Dalam
menggunakan bahasa asing mereka harus mentaati kaidah ba -
hasa asing dengan sebaik«baiknja. Hereka berusaha wembuat
kalimat jeng lurus dan memilih ke%a2 jang tepat. Usahe
ini mendjadi kebiassan, jang djuga dilandjutksn delam ba=
hasa Indonesia.®

?ram‘the.psychmiagiaal @aint of view, learning a




38

second language is getiing to know more of the world around
us, the people who speak the language, their works of art
and 1itaratnre. Thus it enriches the experience of the laarnw
er, widens his intellectual horizons, which will eveniual-
1y lead him towards a better forming of his persomality and
broadminded spirit as a mature person in society. -

After we have ceen the position that speech occupies
in the teaching of & langusge, and the contribution it wmakes
towards the mother tongue of the student, we sincerely hope
this proven truth will always be borme in mind by all lang-
uage teachers.

We will be very realistic in omr approach and view
concerning Pattern Practice, &lthough Pattern FPractice.
should be conducted as realistically as possible, the fact
remains that it is to a zreat extent artificial. However,
this artificiality is no reason for disregarding its inese
timable value. And what is more, inspite of its artificigle
ity, the Paz:arn Practice takes the learner through the
4ypes of behaviour that must be sutomatic when he wants %0
communicate, or when he recognizes the patterna again on
Paper.

In the Pettern Practice classes, it reguires great
skill to get the students to practise the spoken English.
This undertaking is not simple. It is not enoughk to have
good intenti@na, one must also have cunning, one must -
Enow hew to carwy out one’ ‘s intenﬁiens aneeessfully.
ﬂnflagging effort on the part of the teacher plus the
proper motivation on the part of the student will in the
end convince each one of them that it is nnﬁ'heneath'hia
dignity to praciise these seemingly uniuportant funddm-
entals of language. \ |

As Jobn Amos Comenius said, 350 years ago in
" The Great Didactie® : ; ,

" All languages are easier to learn by practice
than from rules, But rules strengthen tha hu@wleﬁga dew~
rived from practice.” { 6 )

?aﬁtern Practice ana Eeadi~
we will now consider tha c&mtrihu%ien.af Pattern
Praetice o Reaﬁing in greater detaile
1. One more quickly understands what one reads
when one has previcusly used the patterns and
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ﬁﬁrueturea orally. Reading is a process of reu
eognizing again the various ﬂtructur@a.‘_

- The reaﬁimg skill has to be aehxevad
ﬁhraugh ‘the oral method, though the pr@gresa o
may seem slow at the beginning stages. . e K¢
Ealliday says that:

® osse 1% ma easier to acquire an effeutiva

reading knowledze of a farelgn language after
gaining soue command of the spakan language -

in the learning of a foreign language a reading

knowledgze most readily follows a speaking kaow-
lﬁﬁg@ soe® ( T }

‘The progress during the beginning stages
- may be slow, but as the student proceeds, the
speed of reading becomes greater, it is aceceler-
ated, and the student will eventually read wmore
quiekiy. In so doing, the field is now open for
~ the student %o deal with more difficult reading
material without being handicapped by the funde
amentals of the language which he already mas—
ters., This reader will acquire a full grasp af
the contents of the reading passage. ‘
It is &ifferent when actual reading iﬁ

introduced from the very start without the mase
{texry af the funﬁamentals of the language, The
progreas of the student may seem quicker at the
begimnimg stagae, but as he proceeds to mmxu
difficult material he is constantly hampere&
and handicapped because he encounters structe
ural problems which he has never solved pre -
viously. As Charles C, Pries puits it in his
book " Teaching and memrming English as a Poye .
aign Language ® p. 63 -

™ Unless one has mastered the funﬁam‘-
entals of the new language as & language -
_that is, as a set of habits for orsl production
and recepiion - the process of reading is a
process off seeking word equivalents in his own
native language. ‘Translation’ on an exceed-
ingly low level is 211 that such ‘reading”’
- really amounis %o, :

 Such a reader never enters into the
precise particular way the foreign language
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.grasps experience, he is still using as a means
~of grasping meaning orx umﬂerat@nﬁiﬂg only the
processes and vocabulary of his own language
with the sdded difficulty of seeing @ differemx
set of symbols on the printed page which must .
act as clues from which he must guess the COT-
rect words of his own language to be substit&teﬂ
in order to make some kind of sense. He never
really enters into the "thought’{ the full meam~
ing ) expressed by the foreign language.”

S0, the progress of this reader slows
down, and if he ever reached any stage in his
reading, i% is a limited stage, which ie far
behind the wnlimited stage of reading ability
of the reader who has mastered the fundamentala
of the language first, We now can conclude that
teaching reading thrangh reaaing nay at first
seem 40 save time but it is actually longer an&
ineffeutive, whereas teaching reading thr@ugh
speech « which at first seens slow - ig aetmally
mnving at a greater speed and it is norse effeet-
ive as the student proceeds to more difficult x
material. '

24 Paychologically, it gives the student a certain
auount of confidence and satisfaction %o. be able |
to wanipulate the various atruntures orally. The
vocabulary he uses is no doubt still very limited.
However, he feels content with his achievement ,
and this is a areat stimalus towerds his further
progress,

After the initial stage - the mastery of the fund-
amentals of the language - actual reading may be introduced.
However, it is imperative that the student be asked to read
only that which he can previously produce actively himself,
In this way the patterns he has already mastered are re -
inforced, but now on print. The reading passages nust be
easy in terms of vocabulary and of atruatmrm to prevent
any confugsion and gumss»wnrk¢

liary Finocehiaro sugzests in her book Weaching
English as a Second Language ", p. 148:

* Reading, garticularly in the begimning atages of
learnang, should not be from textbooks. Hor is it imperative
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that reading for more advanced students be from formal texts.
Teacher-prepared materials, particularly suited %o ithe pu =
pils for whom they are writtem, may be used for as long as
needed, $unh materials~&ra essenﬁial‘when‘nﬂ others are
available.” |

Far this puryese, sSome samples of easy reamlng paéw
sages have been provided, The reaéar will find %hem in %he
Appendix of this thﬁﬁiﬁu |

Vocabulary in Pattern Practice. ,
. The patterns that are praciised must also contain
a8 very gr&ﬂaﬁ vacabulary. The words and phrases ahauld ale
50 comehow be in concordanee with the subjeet the students
are taking. Say, at the Lconomics Department the teacher
~ has to endeavour using words or phrases connecied %o Econ-
emics, si that these students will identify their auhjaa% ,
in these patiern practices.

it is true that wmuch is demanded from the teacher
in preparing his materialw but this approach provides a
better motivation for the student’s progress. If what is
to be practised is too difficult in terms of vwcahulary
or of structure, the natural tendency for students will
be %0 recode the target language into their mother tongue
and thus withhold atiempts at c@mpr@henslon until this re~
coding hes been sccomplished.

Vocabulary in Initial Readi
. Kext we will look at voeabulary items in a reading
pessage. It should be pointed out o the students that mean-
ing relates to an isolated word only when he is réa&ing a
dictionary or & vocabulary list. In all other cases, in
fiction or non-fictlion - be it dislogue, nerrative, explan-
atory or descriptive ~ meaning is no longer related solely
%0 a single word but to clusters of words as they ave inxaru
related in phrases, aentencas, and paragraphs.

_ Hence, the uatier of voeabulary in the initigl atﬁges
of reading is an important sspect worth considering. Hew
vocabulary items gradually introduced in every new lesson
will need sone explanation if not oceasional translation
for that matier. A long-winded and elaborate explanation

'in English of a word or a phrase will fregquently end up
in an even vaguey or more distoited picture of what thet
word or that phrase actually means. On the other band, an
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equivalent in the mother tongue for a certain word or a
certain phrase would be more effective and mare tmme~savimg
‘whara is nnthing &iaaﬂv&nﬁagamua whataeaver about “occasion-
‘@l translation". The teacher should use this tranﬁlatian
technigue with a discrete attituﬁeq\
| “ Ocegsional translation * is the translation of
kmy~warﬁa in a paragrsph, It must be remenbered that this
is not a woramferuwnrﬁ twanslatman. There iz no necessity
for the student to know the meaning of every word, however,
The reader may not know the meaning of a single word en -
countered by itself - indeed may never have heard or seenm
it before - but when he comes upon it embedded in sn environ-

- ment of other wmrds that are familzar, the context ofien

‘prnvidaa it with meaning for him. Zhere is a certain amount
of intelligent guessing.® A word will heeame el&ar in a
gartiaular_cant@xt.

. M@difmad “ Pa%%eru @rautmee'

The pattern Practices in © English Pattern Practices ®
and * English Sentence Fatterna “ both by Robert Lado and
Charles C, Pries cover two voluminous books. It is not our
intention to deal with all those exercises completely, We
will omly take those exercises that are of direct use to
| our students. :

Pattern Practices come in a rich variety of ahapem
and sizes. With these practices we show the stuﬁentg, by
having them hear the utterances and them repeat thew, that
a certain segment of %he patterm can change in a consiste
ent wayu )

Patiern Practices cannot be invented effectmvely
on tha spur of the moment before a class. For the most part
they must be carefully prepared before the lesson, and this
preparation will be the major aspect t@warda an integzrated
whole in the msterials.

; To participate in Pattern Practiece, the student
must have two kinds of knowledge:

1s he must know what type of change is %o be made.

2. he must know how to make the change,

The first is a matter of technique, the seeﬁnﬁ of
languaga. The two, however, are elosely imterrelatedq it
there is confusion about the technique, the perfarmanﬂa
in the 1angnage will also suffer,
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{ from Brooks, Nelson, languege and Ianguaze Learne

ing, p. 156 )
;1.LRepetitian ‘,‘  ‘ . "?.~Expansien
’2~ Inflection ; - 8. tontraction
' 3. Replacement o 9 fransformation
é; Restatenent “ . - 10. Integration
5; Goﬁﬁlmtian ‘ . 1li Rejoinder
© 6. Tramsposition 12, Restoration

ad. 1, Repetitiom.
' The student repeats an uxteranee aloud as soon as

he has heard it., He does this without 1o@king at a printe
ed text. The utterance must be brief enough to be re%ainu
‘ed by the ear.

examplesz Thisg ié 8 class - @his is a class

The produetion is slack - The production is slack
He s my brother - - He’s my brother

After he has repested an utierance he may repeat
it again, and add a few words, then repeat the whale ux—
'taramﬂe and sdd more wmrdaa

examples: ‘
Ehis is & class a - This is a class |

This is a elass in the msrning ~ This is a clzss in ﬁhe norning
This is money - Thig is money o

This is money from the bank - This is woney from the bank
This is money from the bank _ This is uwoney from the bank
“at Ealioboers ‘ S ‘at maliohora |

ad. 2. Inflection. |
~ Cne word in an utterance appears in another form
when rapeaﬁgd;

exaupliess . o ‘ g .
I bauynt the box Wzth goods - I bought the box with goods
I baumh% the box with goods - I bought the boxes with goods

He works in an office | - He wwrks in an office
He works in an office ~ He worked in an office
He comes on Monday B - He coumes on Honday

He comes on ¥onday - He came on Honday
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Inflection of one word often requires inflection
of another, '

examples: :
She dropped her glove - He dropped his glove
We signed Egg“,nagag - We signed those papers

ad. 3. Replacement, -
Une word in an utierance is replaced by ancther,
examples:
He bought the house very cheap - He bought it very cheasp
Helen left early this morning - She left early this morning
They gave their boss a present - They gave him & present
Keplacement and Inflection are often combined.
exanples: ;
Hary leaves early tomorrow - She left early yesterday
mmwgww — — S

A progressive form of pattern praetice is aslso POG-
sible, invelving Replacement and Inflection. An utterance
is made, then one additional word is given which is then
fitted into the utterance last made, and so forth,

exauples:
‘She dropped her glove (watch) -~ She dropped her wateh
" (he)  « He dropped his watch

(lost) « He lost his watch
{they) « They lost their watches
{hat) -~ They lost their hats
(1) - I lost my hat
(found) - I found my hat

In snother useiul drill involving progressive change,
& Replacement is made alterﬂataly'176n$ of two worde in
tha sequence,

axamp&ea: ,

They find the restaurant - They find¢ the restaurant
(know) ~ They know the reataurant
{waiter) - They Inow the waiter
{ask) - They ssk the waiter
{price) - They ask the price
{pay) - They pay the price

{(bil1) - They pay the bill
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ad., 4. Restatement. |
The student rephrases an utterance and addresses it
to someone else, according Ho instructions,

exampless
- 2ell bim to wait for you. « Walt for ne.
~ Ask her how old she is. = How o0ld are you 7
Ask John when he began. -« Bhen did you begin, John ¢

Tell him you don’t believe him - I don’t believe you.
Tell him not to go without you - Don’t go withoui me,

The atuﬁemt hears an ubterance that is eumpleta
except for one word, then repeats the utteranee in completed
-form.

exauples:

111 go my way and you 20 .ess ~ I'11l g0 uy way and you go yours,
We all have ... own troubles « We all have our own troubles.
Her cooking is gaad but yours i8 ... =~ Her cooking is good but

yours is better.
The gtudents are diligent hmx John i8 sse
The students are diligent but John is the most diligent.

‘wwrge in word order ( ‘inversiocn ) ic necessary
whem a word is added, :

examples: ‘
I'm hungry (so) - S¢ am I.
I°11 never do it again (neither) - Heither will I.

8ds Ts Eg@&ﬁai@m . |
¥hen a word is added it tazkes @ certain place in the
seguence. '

exgmples:

I know him (wmrély) | = I bardiy know him.
I know him (well) - I know him well,

I am late (always) ~ I am glways late,

ad. 8. Contraction.
| 4 single word stands for a phrase or clapse,
examples:
Pat your hend on the iable - Put your hand there.
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They believe that the earth is flét.« They bellieve it,.
I hope they will remember us, "= I hope 20,

gds 9. mransformaﬁmen¢

A sentence is itransformed by b&ing made- nesative or
interragative, or through changes in tense, mood, voice,
aapeat, or maﬂality-

&xamplea- : .

He knows my aﬁdreaa - He doesn’t know my address.
~ Does he know my address 7
~ He used %o know my address.
~ If be had known my addvess.
- iy address is known to him,
- He may know my address.

I% goes without amying‘that such exercises are gce

companied by & cue that points to the degired transf@rm -
ation. |

ad, 10. Int@@ﬁtiﬂﬂn ‘
- Two separate utterances are integrated into one.
axamplwaz ‘
They must be hmme@ta This is impartant,
It is imporitant that they are honest.

I know the man, He is looking for you.
I know the man who is looking for you.

I saw ﬁhe girl. You were dancing with her last night.
1 saw the girl you were dancing with last niuhtu

ad. 11. ﬁeaminder./

~ The student makes an apprapriate rejoinder to a given
utterance, He is told in advance to respmnﬂ in one of the
following waya.

&« Be politm. ‘ - f. Express regret,

b. snswer the guestion. g. Disagree.

c. Azree. | he Eiﬁagr$e em@haticaliy.
de Agree.emphaﬁioally, ie Question what is said,
€. ﬁxpreaa purprise. j¢ Fail to unﬁerstanﬁﬁ

a. Be polite.
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exanples: S _
Zhank you. ‘ - You're walemme.

Hay I take one ¢ ~veertainly, help ymur&elf'

B Anawa‘ the uegt: anu.

ex&mples*

Vhat’s your name ? | = Hy neme is Widodo.

Where 4id i% happen ?  ~ In the middle of the Alun2 Utara.

Co Agree.
exauples:
He is following us. = I thipk you're right.
This is good coffee. - Yes, it’s very good.

d. Agree emphatically.

examples:

Pretty hot, isn’t it ? - Yes, it’s terribly hot.
That was stupid of her. = It ceriainly was.

examples: \
I"n leaving tonight, - Really ?
He passed hie finals. ~ He 4id %

He told the court sbout the document. - He did ?

examnpless
He says he can’$ come. «~ That’s too bads
Ye missed the bus. - = What a shame,

Hefter lost her pen again.- Oh, dear,

8« Disagree,

‘examples:

1 liked the film. -~ I didn"t like it.
I’m sure he is honest. ~ I don”t think so,

h. Disazree emphatically.

exampless - |

You are angry, - E'm not angry at all.
Some day yau.wxll ask ny h@lp, -~ NHevers

i« Question what is said.

examples: |

She is forty years olde = It’s impossible,
She suokes cigars now., - I ean’t believe it.
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Jo Fail to understand,

exampless:
He is a chip off the old block.- ¥hat d4id you say 7

That’s one for the book. ~ 1 don’t understand.

ad. 12, Restoration.

The student is given a sequence of words that have
been taken from & sentence, but still bearing its basie
meaning. He uses these words with a minimum of ehamvaa and
additions %o restore the sentence to its original forn. He
way be told whaﬁher the time is present, past, or fnkura.

examplesa |
s%udents / wait / bus
The students are waiting for the bus.

Bill / go / Sewmarang
Bill has gone %0 Semarang.

door / close / after / push / bution
The door will close after you have pushed the button.

These kinds of Patiern practice provide the +teacher
with enough materdial %o cover a whole semester. However $
these Pattern Practlees can be varied without limitation.
The ingenuity of the teacher is challenzed in invenxing ,
other kinds of @raetﬂeea. Robert Lado & Charles O, Prieg’

* Sentence Patierns % and * Pattern Practices " give a
mﬁseellamy of exercmsesu '

We have previausly ata&ed that these Pattern Prace
tices have Yo be wodified, adjusted %o the needs and environ-
ment of the studenis. If an exercise presents items of
eulture that have irrelevant bearing to the students’actual
applieability later on, the teacher had better substitute
the items with other more familiar ones.

One typiral axamwlm ist

Bid you have tomato 5&10@ for dinner ?

Indonesian staﬂemtﬁ would find i% atrange o h@ar‘that

tomato juiece ecan be a pert of dinner. Instead of arousing

any possible confusion and congequently unnecessary ex- .

rlanation, this sentence could be re-phrased as followss
bid ycu‘hawa~tea‘for dinner %

Since tea ia a favaured drink in Indonesisa, stuﬁeats will
nat see anything out-of-place in the sbove question.




- In this chapter we have tried to present to the
reader the core of our thesis. However, we have treated
the oral aspect of language - the Pattern Praciices -
after a thorough observation of the basic patterns.

That the treatment of the Pattern Practices comes after the

treatment of the Basic Patterns does not in the least come
vey the supposition that Pattera Practices are less im «
portant: In fact, both the treatment of the Basic Patterns
snd that of the Pattern Fractices ere so much interwoven
that they are mutually dependent upon one another,




 GHAPTER 7

CONCLUSION AND SUMMAR

b 4

Finally we will state very bdriefly the ﬂwmunjs.
thm preceding ehapterb 80 as to get a belter perspeetive
on the matzvatzan, the prace&ure,‘and the aim of our wark.

‘The reasons that have inspired us to devige g

methed for the teaeh&n@ af hmgliah ) 1) nonnEmgliah Eepartw
nents, are:

ie %hm inahility uf mmivwraity sﬁu&ents to read

~ even gimple passages im English, whereas most

of the reference~books they have %o read are
in the bngliah Rangmage.

2. The wrong method thet has been used and is
8%ill being used to teach reading %o university
" students without incorporating the spnken
language inz@ the course, :

Hext, we have traceﬁ back the fault to the Second-.
ary High School where students were not trained to know
the language, vut 0 know about the language., And this
fundamenial error repeats itself at the later stages of
language learning. Getting to the university level, thesa
students are constsnily hampered in their reading progress,

gince they déo not possess %he firm basis of language learne
ing proper. ‘ :
%hmn we gome to the procedure where we have sei
ep a methaﬁ that will help students to aecquire an aﬁequate
‘reading ability. The guintessence of the method lies in
the mastery of the fundamentals of langusge, that of ine
eorporating speech practice at the beginning stages .

Only after these fundamentals of langusge have been mastere

ed, may the theoretical part - the expansion of the basic.
patterns, the modifiers - graduslly be introduced. Actusl
reading comes aftér the students are able to manipulate‘
the varions structures orally themselves.

if these steps are followed systematiecally ana
faithfully, the students will have a more adequate read-
ing abidity. .

later on, further readlng by the stuﬁ@nigw%@mﬁ-
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carried out with greater esse. The student is now like a
container into which outside knowledge and different views
of life can flow in. The student is now on his way %o
Progrese.




AFPENDIX

READING PASSAGES

In this appendix we will give the reader samples
of easy reading passages. These reading passages have been
taken from various samreea, congisting of miscellaneous
topies. : _
We feel we ought %o stress one very significant
factor., These reading passages may only be introduced after

the basic patterns have been thoroughly drilled in the Pate~

tern Fractices., The teacher is wise enough to find out
whether the proper time has come %o try actusl reading.
The procedure should be that, in the course of time, the
Pattern Practices grow less in frequemcy because of the
introduction of these eRsy DESS8ZesS.

Bozer Bacon,

Roger Bacon lived in England 700 years ago. He waa
a2 clever man. He asked mmny questions. He was never satige
fied. He was not willing just to talk. He wanted to do
many things. S0, one day he put some of this powder and
some of that powder into & pile, Then he set fire to the
black stuff, 4 flash. An exzplosion. Boom, He had invented
gun powder. Unfortunately Roger Bacon did mot know the use
of this powder,

Abvout 100 years later z man from Germany learned
about Roger Bacon’s invention. He now put some of the
powdef inte a %all tube. The tube was an iron tube. PThen
he dropped in a stone. He closed the tube at the bottom,
except for a %iny hole. He then set the powder on fire
through this hole. The powder exploded. The stone flew
out of the tube. The Geruman had now invented the prineiple
of 2 gun, The inventions of gun powder and guns made great
changes in the world.

{ English language Institute - University of %ellington,
Hew Zealand, wimeographed, Wovember 8, 1962, )

The Wonderful Ihing,.
The man was an invalid., The war had caused this.
War is very cruel indeed. War is sometimes more cruel than
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death, War can make a man crazy. Warean make a man crippled.
The ‘war was very cruel to this man,

The war was over. S0 the man returned home, But he
had an ugky face. It had many scars. People ran away from
him. Even children ran into their houses. Every was afraid
of him., The man was very sad. His friends now srew fewer
and fewer. The pooy man felt very 1onﬂ1y¢ But he bore this
alil very bravely.

Then one day & iriend called on him, This friemd
was hrimging hie little daughter with him. The poor man
@id not agree at Lirst. But his friend siill brought the
little girl with him. They came %o his house., The nan ene
tered the room, The girl followed her father, The litile
girl walked up o0 the ugly man. The man said to himself,
® This little girl will surely run away like the other
children., She will n@t like my face.® But this time he
was wrong. '

The young beautiful little girl did not run away,
She did not even stop. She walked on %0 him. Then she threw
her little arms sround the man’s neck. She ailently whige
pered * Poor man ", and then she kissed him on the cheek,

The Ass and His Burden,

One day an ass was returning home, He was very
tired with the heavy load of salt on his back. The trip
was very long. Presently he came %0 & river, He erossed
it. But unfortunately he stumbled. He Tell into the cold
water of the river. The ass then g0t up slowly. He noticed
something. His burden had become much lighter now. It was
not heavy any longer. He was very surprised,

' Salt dissolves in w&t@r, But the ass did not know
this. S0 he reached hmme vary pleased. He was really lucky
this time, : : . :

Somwe time later he crossed the same stream. But
this time he was earrying sponges om his back. And he
remembered his experience of a few days before, So he lay
down in the water again. He thought," Surely now my burden
will become lighter."” But the sponges filled themselves
with water. They now were very heavy., The ass was very
afraid. He was not able 0 get up now. And scon the stream
carrie@ the poor animal awayw

( Judd, do Oy Exereiaea in English for Foreign Stuﬂ@nﬂs, Do
107 )
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The structural yatterns in the three previous
reading passages are very easy. The sentenaes are all
gimple sentences. ‘

' Hext, we will give ‘reading passages where coue
plex sentences will occur. Hodification struetures will
also be integrated in the passages.

 Bark Twein,
 Mark Twain was a famous American writer of novels
and short stories. He was also famous in his day as a lect-
urer and a humorist, He liked very mueh to tell funny
stories, and he also liked %o play jokes on his friends.
One day a friend of his lost his wallet and asked Mark ,
Pwain %o pay his railroad fare for him. |

Herk Twain said, " I'm sorry but it happens ﬁhat
I have very little money with me. I don’t have enough
woney to pay for you and myself,®

The friend was very sad. ,

" Hawever, said ¥ark Twain, ® you can get on the
train with me and when the conductor comes through the
train for our tickeits, you can hide under my seat.”

- The friend had no other choice so he finally agreed
to this plan. Later, however, when the conductor came
through the train, Merk Twain gave him two tickets, one
for himself and one for his friend under the seat, | -

 Then in a loud voice, so that everybody in the train
could hear him easily, ¥ark Pwain explained, " My friend
here is a very strange fellow. When he rides on a train ,
he does not like to sit on the seat. He prefers to lie on
the floor under the seat.” |
| 0f course, everybedy then 1mokeﬁ at the p‘@r felw
low under the seat and laughad at him loudly.

( Dizson, R. J., Direct English G@nvarsatlon for @mreigg
Stuﬂenta, Book I , 22 110 - 111 )

AN

Labels.

Every word on a label that describes food, a drug,
a cosmetic, or a medical device, is very important. I% is
important because it protects you and your family from bug-
ing an inferior product, from using a good one in the wrong
way, from being cheated by dangerous people and propaganda,
and from not knowing a harmful substance.
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First of all, the label on a can or package of food
must be momyletely truthful, if a loaf of bread is made
with soy flaur the loaf of bread cannot be labelled as white
bread.

A label must not be mislaading. This restriction
is still rather vague and therefore there are still many
violations. Although the government tries to get rid of
all misleading labels, the consumer must always be very
careful. We must not immediately believe in the name on &
can or a package of food. A Foreign name does not mean @
foreign product. Manufacturers - the makers of the graduct -
must list their names and places of business en their lakels

Hanufacturers must use common names when they iden-
tify their produects, so that anyone can readily understand
them. Synthetic foods must be alearly labelled as artificial,
If foods consists of two or. more ingredients, the nanufact-
‘urers must list these ingredients in their proper order.

( English Language Institute - University of Wellingtom,
New Zealana, mimeagraphed, December 7, 1962, dRr.) |

bt&&la

 Steel is stronger than wrought iron ana cheaper,
Ships, briﬁgea, railways, guns are all made of steei. Steel
contains from 1 % %0 1.6 % of carbon,

There are many different kinds of ‘steel, When -
tain other metals are added when steel ig being nade, speeiai
quality steel is the result, for instance hardened steel,
Electrie furnaces are often used 4o make high-~quality steel
and special steels for special mea. When metals are mixeﬁ
they are called alloys.

( Pittman, G, A.,

\‘Firesv

When a fire burns very slowly we say it smoulders.
When the speed of combustion is qnieker, we say a fires
burns, and when the combustion takes place very guiekly,
indeed we say ‘it explodes’, it causes an explosion,

A smouldering fire makes no noise, a fire burns
without much noise, but an explosion always makes a noise,
Sometimes an expl@si@n can be heard many riles from its
source, o
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' Fhen we lighﬁ 8 cigmrette, the tahaec@ smoulders.
It m&ke& & iot of amoka, it praduaes smoke which we breathe
in, whicm we inhaleu ‘

The tobacco is consuned and a rasiﬂue of grey aah
is left. The uneanaume& part of the e&garette is ﬂalleﬂ
the eigarettie end or ‘the cigarette butt., We put the un -
consumed portion nf tha cigarette in an ssh-tray.

{ Pmttman, Geo Aey Praparatory Technical Engliﬁh, pp.ll? -~ 118 )

Lack of P&renx‘l Care.

‘ %he timiﬁity of little children comes from miatakea'
‘of loving parents. Jack’s shyness had other begmnningﬁ, it
cane from lack of parental care, Juck’s father died during
the great war in Korea., He had left jumt after Jack was
born. Jaek’s mother, who was young and irresponsible, had
put him in a boarding school. She got married again and
left Jack. She completely forget to pay f@r her son ’s care.
‘She finally disappesred. w

Jack moved from one place to another until he came
to &8 very good b@arﬁing school. The teachers triea very
hard to be friendly towards Jack. But Jack had become @
sad, little old man who had no friemds at all.

One day, the feacher, who wag Jack’s special frianﬁ,
talked o him about the situation at school before Jack came,
Then the teacher asked Jdack about his earlier life. The
teacher said, " When y@u like pecople, you want %o km@w a
lot about them," | : : \ |

* Well," Jack sxghe&, "girst x was bora and thmn sse
everything stopped.”

b Ietter to u Sweetheart,

One @ay & young man was writing a letter %o his
swee%h@art who lived just a few miles away in a nearby
town. Among other things, he was tellzng her how much he
loved her and how wonderful she was. The more he wr@t@,‘
the more poetical he bmcame. rim&lly, he aaid that 1n
order to be with her he would suffer the greatest @1£fie»
uities, he would face the greatest dangers that any@ne '
could 1magine,

In fact, %o spend only one minute with her, he
would climb the highest wountain in the world, he would
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swim across the widest river, he would enter the despest
forest and with hia bare hands fight Bg ainst'thm,fierceﬁﬁ
animals. \ S B
He finisneﬁ,the\letter,‘aigned his name, Then he
suddenly remembered that he had forgotten to uention some=
thing which was quite important. So in a postscript ( P.8. )
below his uname, he added, * By the way, I’11l be over to
see you on We&nes&ay night ~ if it does not rain.®

( Dixson, R. J., Direct Englich Conv
Students, Book II, pe 56 )

In these passages we find that the structure is
somewhat more advanced. The sentences sometimes oceur in
the Passive Volce, whereas in the first three resding page
sages all sentences are in the Active Voice., It goes withe
out saying that some vocabulary items need explaining opr
sometimes occasional trabslation. |

In selecting a reading passage the tescher hag ta
simplify the material according 4o what the students ale
ready know. It requires much effort and preparation on the
teacher’s par%, however, this is the only way for a smooth
progress in the studenis’ reading asptitude.

Ye waulﬂ hmra recommenﬁ some b@mks where teachers
can find fairly easy reading pieces, S%ill, the teachers
should be discrete in choosing the proper materials., If
- ‘they appear %to be structurally difficult, simglzf;catisn

of the saterial is the only solution. :

Dixson, R.d., Di

Dixson, Reduy

Intensive Course In Fnglish, Volume I, Intermediate, Washiﬁg»

tbn, DeCay 19604«

dudd, Je0ey E

-D’H&nry,‘@'ﬁev"*ﬁ Hew York, New York, 1962.
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Pittman, Gk zlish, London, 1961. |

Ereps xtq'-“,‘ Zechn] ea En

e, Jogjakarta.
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