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Preface 
  

The Organizing Committee are delighted to present the proceedings of the Language and 

Language Teaching Conference (LLTC) 2014, which is to be organized by the English Language 

Education Study Program of Sanata Dharma University or Prodi Studi Pendidikan Bahasa Inggris 

(Prodi PBI) Universitas Sanata Dharma (USD) on 20 June 2014. There are around 40 full papers 

in the proceedings, covering various topics in language learning-teaching, linguistics and 

literature. 
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Abstract 

Speaking in public using a foreign language as a medium can be a stressor for many foreign 

language learners. This condition was also found among the 24 Public Speaking students 
(semester 5) of class A at Sanata Dharma University, Yogyakarta. From the preliminary 

observations, it was found that the belief that unpreparedness was the source of anxiety and 

failure and opportunities to do self-reflections were not sufficient. In other words, self- 

regulation was not applied much in the class activities although self regulation has the 
dominant role in creating successful learners (Zimmerman, 2001). Therefore, this research 

aimed to reveal two things: the students' self regulative strategies and the benefits of self 

regulation to help the students map their learning process in Public Speaking class. The data 
were collected from 2 journals, i.e. 1 journal on their planned strategies and 1 self-reflection 

based on their video recorded performances. The result showed that these students indeed 

had unconsciously used self-regulative strategies in enhancing their public speaking skills. 
The research also showed that the students' comprehension on their self-regulation helped 

them in becoming better speakers of English. Benefits of doing self-regulation were also 

suggested in this research. 

Keywords: self-regulation, self-reflection, speaking skills 
 

Introduction 

After performing a one-minute speech about her family background, this student 
said, ―I knew that I should not have said that, but I don‘t know why I keep doing the same 

mistakes over and over again. I just can‘t seem to say what I wanted to say!‖  The feeling of 

always doing the same mistakes numerous times is very common among the English 
language learners. For them, this is like de ja vu. The fear of making mistakes, be it the 

mistakes in grammar, word choice, or pronunciation, haunts many of the learners at many 

different levels and thus the errors and anxiety can vary. Many of these learners have another 

commonality however, i.e. they did not spend much time reflecting back on their speaking 
performances. Of course, this can be one of the hindrances for them to find possible solutions 

to their problems because they do not have a clear mapping of their learning process. Thus 

this research aims to: (1) provide an insight on how self-regulatory processes may help 
English language learners to discover their learning styles to enhance their speaking ability 

and (2) provide benefits of self-regulation in speaking classes.  

 Speech production is an on-going process that all speakers experience. The speech 

itself is so complex that it takes a large amount of time to breakdown it into several elements. 
Douglas (1997) provides an illustration of what a speaker is going through when he/she is 

producing a speech: 

 
[S]peech production is one of the most complex processes. The speaker must 

monitor what she has just said to determine whether it matches her intention 

mailto:chrisanda@gmail.com


262 
 

Language and Language Teaching Conference 

while she is uttering her current phrase and monitoring that simultaneously 

planning her next utterance and fitting that into the overall pattern of what she 

wants to say, and monitoring as well the reception of her performance on a 

listener. (p. 3) 
 

For English language learners, this complex process becomes more complex and challenging 

because they have to produce the English language elements such as structure, vocabulary 
and pronunciation. They also need to combine English words into meaningful sentences and 

to ensure the audience understands them. As a result, due to these complexities, many of 

these learners fail to produce a good speech in English language and unfortunately, the blame 

is put on their nervousness. Although it is true that at some point of the learning process 
nervousness is a source of complexities, learners do not come to the realization that 

nervousness happen for a reason. As such, learners were not given the sufficient amount of 

time to conduct in-depth reflective activities which can help them evaluate their learning 
process.   

 Erdogan and Yurdabakan (2011) provide a concept that self-reflection provides a 

great and meaningful activity for the students to evaluate their own speaking performances. 
In their investigation, the students feel that by knowing their weaknesses and strengths, they 

are enabled to set goals and steps that they need to do to become better speakers. Boud 

(1999) in Özdemir-Çatagay, (2012) reveals a similar result in that through the self-reflection 

the students are able to map their goals and potentials. Unlike in literacy skills, in speaking 
skill, self-reflection can be done through recording their own performances. The video 

recording can be a powerful source because it shows their real time performance. Nguyen 

(2012) discovers that there are many benefits of doing self-reflections based on the recorded 
performances. The students feel that by watching themselves perform enable them to provide 

a more detailed and significant reflections. Tsiplakides and Keramida (2009) also provides a 

significant information in that through self-reflections, the students are ―accepting the need 

for self worth protection‖ (p. 42). This means that the students gain much information since 
they can identify their weaknesses and strengths and thus can minimize mistakes. 

 In the effort to conduct a meaningful self-reflection and successful learning, self-

regulatory processes is one means to apply. In self-regulation, self-awareness, self-
motivation, and behavioral skill are very important to achieve a successful learning. 

Therefore, Zimmerman constructs three phases of learning, i.e., the forethought phase, 

performance phase, and self-reflection phase (2002: 67). The first phase enables the learners 
to map their planned strategies to achieve the goals. The second phase, i.e. the performance 

phase, is the moment where learners practice by using their planned strategies which was 

developed in the forethought phase to obtain control of the learning process. In this phase, 

learners are also given the opportunity to check whether or not their planned strategies help 
them achieve the goals. In the final phase (self-reflection phase), learners conduct a self-

reflection on their performances. During a learning process, a learner ideally should already 

have a specific goal of what he or she wish to achieve. However, this condition can alter 
every now and then due to many factors, such as emotional condition, changing mindsets, 

high-level of discipline, and vigilance.  
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Research Methods 

Participants and Setting 

 The research was done from August – December, 2013 at the English Language 

Education Study Program Sanata Dharma University. The participants were 24 Public 
Speaking students from the English Language Education Study Program. The students aged 

between 18-25 years old. There were 5 male students and 19 female students. Four of the 

students were in their mid-twenties because they were Brothers and Nuns who were sent by 
their congregations to pursue a bachelor‘s degree in English Education.  

 At the time the research was done, these students were in their fifth semester and had 

passed speaking classes in the previous semesters. The nature of the Public Speaking class 

was to help them speak and explain their notions and opinions on certain topics related to the 
theories of education. In one semester, each student should perform three speeches with three 

different genres, i.e. argumentative, persuasive, and demonstrative. Although each 

performance was assessed and evaluated for their mid tests and final scores, the three self-
regulatory phases (forethought, performance, and self-reflection phases) were not applied for 

each performance.  

The students conducted the forethought phase in the first 4 meetings in order to 
achieve a strong ground on their comprehension of public speaking. The second phase, i.e. 

the performance phase, was conducted in meetings 5, 6 and 7 after they self-record their 

performance and discussed their performances in pairs. The last phase was conducted in the 

last meeting of the semester. It should be noted that after each of their performance, students 
conducted whole-class reflections. The purpose of these was to assist the students to focus 

and to refresh their memories of the lecturer‘s expectations and classroom standards.  

Findings and Discussion  
 The first phase to increase the students‘ level of awareness on what they were 

learning was the forethought phase. This stage was conducted in the first 4 meetings in which 

it was the appropriate time for the students to set their goals for their first performance. In 

order to identify the students‘ awareness on what it took to be a good public speaker, the 
provided reflective questions mainly focused on the students‘ effort to achieve the goal.  

 The question for the first journal before the performance was as follows: Describe 

your planned learning strategies. The students‘ answers were analyzed in order to identify 
whether their forethought phase contained the sub-elements of forethought phase, i.e. task 

analysis and self-motivation beliefs.  

 Strategic planning in task analysis was evident in the students‘ answers. All of the 24 
students stated that they would practice before the presentation, and the major purpose of the 

practice was to polish their grammar, pronunciation, organization of ideas, and to control 

their gestures, facial expressions, and eye contact. The answers were basically based on their 

previous experiences before presenting in the speaking classes in the previous semesters. 
However, in order to polish those elements, it was found that 12 of the students would choose 

to practice alone and 12 others prefer to start to practice alone and follow it with practicing in 

front of their classmates and friends outside the class.  
 The 12 students who planned to practice alone had similar reasons, i.e. they were not 

comfortable having people watch and assess them during their practice sessions. These 

students described that they need not add more stress during their exercise sessions by having 
other people watch them in the practice sessions. In other words, having other people 

watching them practice would reduce their concentration. As an example, Student 14 stated 
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that ―[I] needed to be alone…[because]… I felt that being alone helped me to concentrate 

more.‖ Similar to Student 14, Student 11 chose to practice alone because by practicing alone, 

she would have the ability to focus more on the topic that she tried to present although in fact 

she felt that there would be some benefits in practicing with classmates. These students 
agreed that practicing with a group of people would give them the opportunity to receive 

feedback, however, based on their experiences in the previous speaking classes, they felt that 

they were more comfortable practicing alone. Thus, individual practice before presentations 
was the type of practice they would choose in this class. 

 The other group had a different opinion towards individual practice. These students 

would prefer to practice alone first and then continue practice session by practicing with their 

classmates in and outside the Public Speaking class. In their opinion, to start the practice 
individually would help them in gaining self-confidence. Also, they believed that individual 

practice would help them in memorizing the speech content, the outline, and the important 

sentences that would help emphasize the speech content. 
 Student 7 planned to practice in two manners, individual and group. She had the 

intention to start her practice individually because she felt that she would need the time to 

perfect her speaking performance before performing in front of her friends. In her opinion, 
individual practice would be the best time for her to check her speech content, grammar, 

pronunciation, and body language. She then would continue her practice by asking a group of 

friends to watch her performance.  

 One other student, student 9, had a similar idea with Student 7. Student 9 believed 
that she would have a great opportunity to gain her self-confidence if she practiced 

individually before practicing in groups. Her reason for doing this was because she wanted to 

polish her speech performance so that when she performed in front of her friends she could 
show them her current ability. Afterwards, she would practice with her friends so that they 

could give her meaningful feedback on her performance.  

 Performance phase is the second phase of Zimmerman‘s self-regulatory process. This 

second phase was conducted in the 5
th

, 6
th
, and 7

th
 meetings. The purpose of doing the second 

phase in the middle of the semester was to give the students the opportunity to have a 

sufficient amount of time to be comfortable with their choice of learning strategies and 

conducting self-observations.  
 The main focus of this research was on self-observation. At the beginning of the 

semester, the students were asked to prepare a speech, practice it, and record it before they 

approach the 8
th
 week of the semester. During the 5

th
-7

th
 weeks, the students were asked to 

practice their speech as many times as possible by using their planned strategies from the 

forethought phase. They were also encouraged to note down any other techniques that they 

had not mentioned in the planned strategies so that by the end of the performance phase, each 

student would have a new insight on their learning process.  
 Throughout the process of conducting the second phase, students were told to 

constantly monitor their planned strategies in the forethought phase. They were expected to 

try to practice as many times as possible, be it individually or in groups. Although there were 
two different groups of students (individual practice and group practice), all came to a 

realization that their strength was memorization. In their opinion, they were not aware of this 

strength when they were asked to list their planned strategies in the forethought phase. Thus, 
they added memorization in addition to the existing planned strategies. As an example, 

Sudent 11 described it as follows, ―Based on my experience, my strength in speaking is…I 
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have a long term memory [to] remember all of my concept[s]‖. Some other students, Student 

2, Student 12, and Student 24, simply stated that they realized that memorization was one of 

the keys to their success in speaking. Besides the planned strategies in the forethought phase, 

they came to the conclusion that memorizing the sentences helped them in their speaking 
performance. 

 Another beneficial finding from the students‘ practice was that doing imageries or 

visualization and practicing in front of the mirror were the activities done by both students 
who preferred to practice alone and those who preferred to practice in groups. Visualization 

and the use of mirror apparently helped them in controlling their gestures, facial expression, 

and eye contact. As an example, Student 2 who was more comfortable practicing alone, 

stated that in his effort to prepare for the performance, he somehow realized that visualizing 
the classroom settings, his friends, where he would stand, and how he would deliver his 

message would help him in his effort to gain confidence. Thus, besides the planned strategies 

that he chose before he began practicing, he added the visualizing technique as one of his 
learning strategies. The use of mirror for Student 2 was also helpful in controlling his 

gestures, facial expressions, and eye contact. 

 Student 10 who preferred to practice in groups described that unconsciously she 
always tried to visualize the classroom condition whenever she practiced her speech when 

she was alone in her room. This technique was not mentioned in her forethought phase 

because she did not realize that this was actually one of the effective techniques to help 

herself to calm down and be confident. Similar to Student 2, the use of mirror gave her 
tremendous information on her facial expressions, gestures and eye contact. 

 After practicing for 7 meetings, each student was to record their performance outside 

the class. In order to challenge them more, the students were to make a different speech from 
the previous speeches that they had done in the performance phase. The idea was to help the 

students realize that their planned strategies could be helpful in any circumstances. Once 

again, each student was encouraged to constantly monitor their speaking practice with the 

help of their planned strategies. 
 The last phase was done in the 8

th
 meeting. In this last phase, i.e. the self-reflection 

phase, students were asked to bring their laptops and their recording to class. They were to sit 

in groups of 2 or 3 and watch each other‘s performances. In this activity, each student was 
asked to give their personal reflection about his/her performance first so that the partner(s) 

would know what he/she felt about the result of the recording. After everyone in the group 

had the opportunity play the recording and gave their opinions on their own performances, 
they were to discuss the points that they would need to reconstruct. Afterwards, they were to 

write a journal about how they felt and what they had learned from this activity. 

 During the self-reflection phase, Student 4 mentioned that although he was not quite 

satisfied with his recorded performance, he realized that he was able to maintain eye contact, 
control his body gestures, and produce appropriate facial expressions. However, he also 

found some weaknesses to his performance, i.e. he made more fillers in his speech and he 

could see that despite the good control of his body gestures and facial expressions, anxiety 
was clearly seen in his expression. Some examples of the students‘ self-reflection result were 

as follows. 

 Student 5 apparently was not quite satisfied with her performance, mainly due to her 
discomfort in being recorded. Nevertheless, she realized that she needed to polish her 

pronunciation because she believed that ―…[she] [has] to pronounce each word correctly and 



266 
 

Language and Language Teaching Conference 

precisely.‖ She also realized that besides her pronunciation, she should be more aware of her 

head movements, facial expression and enthusiasm. In her opinion, showing enthusiasm in a 

speech was a difficult task because she rarely had the opportunity to do this activity. In her 

opinion, voice volume was also an extremely important element to assess. She stated that she 
did not realize that whenever she felt doubt, she would speak slower and use a low voice 

volume.  

 Similar to student 5, Student 13 and 14 was not comfortable to be recorded since she 
was not accustomed to doing so in her everyday life. However, after watching her own 

performance, Student 13 she realized that her gesture was more like a statue rather than like a 

public speaker. She said, ―I planned to walk around during the recording time so that my 

position will not stuck on a certain position. However…I did not walk at all.‖ She realized 
that posture is one of the most important elements in producing a successful speaking 

performance.  

Student 14 who also felt discomfort at being recorded was able to see that although 
she could finish her speech on time, she realized that she did not do well as she would hope. 

Low voice, unconvincing facial expression, and enthusiasm were some of her 

dissatisfactions. Student 19 focused his self-reflection more on his body gestures. He 
mentioned that in the video, he unconsciously did a somewhat provocative gesture during the 

speech. He was surprised and a bit embarrassed to see his own performance because he did 

not remember of doing such a gesture. From this video, he realized that gesture was a very 

important element in producing a successful speech. Similar to Student 19, Student 17 
realized that she did some unnecessary gestures in which they were annoying, such as 

nodding too much. She also realized that her facial expression was not enthusiastic enough.  

Another example, Student 22, felt that she was quite happy with the result of her 
performance. However, she found significant information related to her mimic, i.e. she felt 

that she had a flat expression. This finding was supported by her partners in the discussion 

who felt that they could not guess whether she was enthusiastic or not. She did not realize 

this before because she did not spend time recording her performances and reviewed them. 
 From the result of the journals, it was evident that students felt the benefits of self-

regulatory process in speaking. The first benefit is learning management. Speaking is one of 

the language skills that is challenging to be self-assessed. The major reason was speaking was 
focused more on the production and not the process to reach the production. The second 

benefit is increasing understanding of self. Understanding of self in speaking is an important 

element because one of the best ways to be a successful learner (in any subjects) is to have a 
good comprehension of his/her own learning process, strengths, and weaknesses. By applying 

the self-regulatory processes in the speaking class, students were taught to gain an 

understanding of their own learning preferences, strengths, and weaknesses. The third benefit 

is having a clear mapping of the learning process. It is a fact that these students were 
accustomed to having the idea that speaking is merely about production, and thus this concept 

influenced the way they learn in speaking class. By using the self-regulatory processes, 

students were taught to have a clear mapping on the strategies that they use in order to reach 
the goal. 

 

Conclusion 
 Based on the result, it was evident that although the public speaking students were 

not familiar with the theories of self-regulation, they indeed unconsciously applied the phases 
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in their effort to become better public speakers. The forethought phase assisted them in 

gaining a full understanding of what it took to become good public speakers. The 

performance phase enabled them to see their real-time performance in which it helped them 

to analyze and assess their weaknesses and strengths in speaking. The last phase, the self-
reflection phase, was the phase where the students had the opportunity to be honest about 

their setbacks and achievements during the learning process. The benefits were also evident 

in the result. This study has its limitations, however. Gender could give a certain amount of 
influence to the result of the self-regulation. Besides gender, personality and motivation can 

give a significant influence on the students‘ effort in conducting the self-regulation.  
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