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Kata Pengantar 
 
 
 

Salam sastra! 
Dengan penuh rasa syukur kepada Tuhan yang Maha Esa, kami menerbitkan 

buku Sastra dan Solidaritas Bangsa yang merupakan kumpulan tulisan yang telah 
dipresentasikan dalam Konferensi Internasional Kesusastraan Hiski XXIV sekaligus 
Musyawarah Nasional Hiski ke-10, Tahun 2015 yang bertempat di Universitas 
Pattimura Ambon dengan tema “Sastra dan Solidaritas Bangsa”. 

Menjadi penyelenggara kegiatan ilmiah dengan tema yang sungguh terasa amat 
luhur ini merupakan suatu kehormatan besar bagi kami. Hal itu disebabkan denyut 
sastra di sini telah semakin terasa menggetarkan generasi baru kami dalam suatu 
perarakan nilai dan makna, kembali kepada akar budaya, dan identitas yang Maluku 
sejati, yang berbalut persaudaraan, persatuan, dan tentu saja solidaritas dalam hidup 
yang damai dan saling menerima. 

Penyelenggaraan Konferensi serta terbitnya buku ini merupakan hasil kerja sama 
panita dengan Pemerintah Provinsi Maluku, Pemerintah Kota Ambon, Universitas 
Pattimura, dan dukungan Pengurus Pusat Hiski, maupun pihak-pihak lain yang turut 
memberikan kontribusi baik material maupun moral. Atas kerja bersama yang luar 
biasa, kami merasa perlu mengucapkan banyak terima kasih kepada Pemerintah 
Provinsi Maluku, Rektor Universitas Pattimura, Walikota Ambon, Dinas Pariwisata, 
Pemuda dan Olahraga Kota Ambon, Dekan FKIP Universitas Pattimura, Pengurus Hiski 
Pusat, dan segenap kerabat, rekan kerja, dan pihak mana pun yang telah meluangkan 
waktu dan tenaganya untuk bersama-sama memikirkan maupun mengerjakan berbagai 
hal terkait pelaksanaan konferensi ini. 

Akhir kata, kami menyampaikan permohonan maaf atas segala kekurangan yang 
mungkin ditemukan. Semoga apa yang kami lakukan bisa memberi arti penting bagi 
dinamika kesusastraan di Maluku, di Indonesia, maupun di dunia, bagi kelangsungan 
hidup dalam persatuan, kesatuan, dan perdamaian antarsesama manusia, antarsesama 
anak bangsa. 
    
      Ambon, Desember 2015 
        

Penerbit 
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ENHANCING STUDENTS’ AWARENESS OF LISTENING TO OTHERS 
THROUGH TEACHING THEM 

 ON THE FIVE WAYS OF READING LITERATURE 

WEDHOWERTI 
(Universitas Sanata Dharma Yogyakarta – Indonesia) 

Abstract: Reading is a bridge to cross to arrive at the field of practice of understanding 
literature. Reading as the initial process must be addressed carefully. Reading literature 
is not as easy as reading other types of texts with “everyday language”. There are five 
ways of reading literature namely reading for realism, reading as experience, reading for 
structure, reading suspiciously, and reading for culture. The five ways of reading see 
literature as telling about human condition or human nature, as the form of experience 
the students have while reading, as something carefully structured, as hiding things, and 
as something playing an important role in culture. Teaching the five ways of reading 
means realizing the know-how in the level of students. Through different ways of 
reading, the search for meaning including the awareness of listening to others as the 
objective of reading can be achieved.  
Keywords: ways of reading, reading, reading literature, and search for meaning 

Introduction 
Why teaching, studying, and caring for literature after all? This question needs 

thorough answers. We shall begin answering the question by remembering an 
interesting statement given by Freeman (as cited in Barry, 1995: 14) as follows 

We are told that the study of literature cultivates the taste, educates the sympathies and 
enlarges the mind. These are all excellent things, only we cannot examine tastes and 
sympathies. Examiners must have technical and positive information to examine. 

Freeman mentions about the technical and positive information to examine. This shows 
us that there should be awareness about teaching and studying literature. It also reveals 
that the teaching and studying of literature is essential in nature. 

 Literature is able to give its readers deep impact. Readers are significantly 
enriched by great books they read. Reading literature brings readers into a broader life. 
The significance of literature is also stated by Hudson saying that 

Literature is a vital record of what human beings have seen in life, what they have 
experienced of it, what they have thought and felt about those aspects of it which have the 
most immediate and enduring interest for all of us. It is thus fundamentally and expression 
of life through the medium of language (1958: 10). 

Considering the two previous statements, we then can conclude how important it is to 
care for literature.  

Where and how it starts? We shall start it by combining the know-what (the 
theory, what we know about literature) and know-how or the field of practice. According 
to Pope, we shall engage in activities of theorizing practice and practicing theory as 
continuing process where theory informs practice (2002: 76). In addition, he suggests 
that the continuing and reciprocal practice makes teachers, students, and practitioners 



479 

reflective, creative, and critical (2002: 76). Practice in the classroom is manifested on 
how students or readers perceive and understand works of literature through some 
means e.g. approaches, methods, strategies, and techniques.  

The initial step of manifestation in the student’s level is reading. There are 
matters to note down, however. As an initial step, reading must be carefully addressed. 
Reading literature is different from reading texts written with “everyday language”. 
How could it be? Robert Frost (as cited in Barnet et al, 2005: 1) mentions that literature 
is a performance in words. People have to think deeper in order to understand the 
performance. They might watch it again and again in order to understand what messages 
it is to give. Seeing the analogy, now it’s obvious that it is not easy then to understand 
literature.  

Understanding literature entails a long process. There is an “intimacy” between 
readers, in this case, students and literature. Reading, according to Montgomery et al, 
consists not just of passive assimilation but of active engagement in inference and 
problem-solving (2007: 8). Moreover, Bartholomae and Petrosky describe the activity of 
reading as follows 

Reading is not simply a matter of hanging back and waiting for a piece, or its author, to 
tell us what the writing has to say. In fact, one of the difficult things about reading is that 
the pages before you will begin to speak only when the authors are silent and you begin to 
speak in their place, sometimes for them, doing their work, continuing their projects, and 
sometimes for yourself, following your own agenda (1987: 1). 

Students, as mentioned by Montgomery et al, ascribe meanings to text on the 
basis of interaction between textual meaning (language structures) and contextual 
meaning (various kinds of background, social knowledge, belief, and attitude students 
bring to the text) (2007: 8). The background mentioned before truly reflects who the 
students are. In addition, Montgomery et al state that factors such as the place and 
period in which students are reading, their gender, ethnicity, age, and social class will 
encourage them towards certain interpretation of the text (2007: 8). There is strong 
relationship between the text and the students where students are not there in vacuum. 
They are to respond to the text. In responding to the text, they are bringing with them 
the factors mentioned before.  

In reading where there is engagement between students and text, there are two 
more important matters to note down namely the relations to the rest of the world and 
the author of the text. Pope (2002: 77) draws a working model to show the relation 
among the four mentioned before (students, text, author, and relations to the rest of the 
world) as follows.  

RELATIONS TO THE REST OF THE WORLD 
(Everything else the text refers or relates to) 

    P 
  R 
  O 
  C 
  E 

      S  
      S 

  PROCESS     TEXT   PROCESS 

AUTHOR   STUDENTS 
(producer) (receiver) 
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Text is produced by the author. In producing a text, there is a process. This 
process is represented by the double-headed arrow. It is understood as something that is 
exchangeable. It means that it is not something fixed. In the future, it may be 
reproduced.  

The text is then responded by the students. They respond it by actively searching 
for meaning out of it. The process of searching for meaning will result in a new text. In 
other words, the text produced by the author will be reproduced by the students.  

Text, in a way or another, has relations to the world. It represents or refers to 
people, places, events, ideas, beliefs, in the worlds behind or beyond it (Pope, 2002: 77). 
This is worth noting down. In addition, the working model proposed by Pope is also a 
summary of the two previously mentioned matters. First, the intimacy or engagement 
between the text and students, and second, the searching for meaning by the students 
based on the interaction between textual meaning (language structures) and contextual 
meaning (various kinds of background, social knowledge, belief, and attitude students 
bring to the text).  

Ways Of Reading 
Reading involving an active engagement has been mentioned in the Introduction. 

There are ways of reading. Montgomery et al point out that ways of reading are kinds of 
comprehension where comprehension consists of an active engagement (2007: 8). In the 
Introduction, again, there has been mentioned about the searching for meaning. Now, a 
question might come across waiting for an answer. How do students search for meaning 
of out a text? The answer is provided by Montgomery et al by stating that 

Looking for meaning or meanings of a text involves exploring many different sorts of 
question – or alternatively blocking off those different sorts of question in order to settle 
on a possibly more comfortable but significantly reduced, single interpretation (2007: 9). 

In interpreting the text, each reader has different process and track. There are 
factors influencing interpretation. The background of each student (age, gender, 
ethnicity, religion, social class, place of origin, local tradition, and family belief) 
enriches the process and result of interpretation. Montgomery et al believe that it does 
not make interpretation relative or pointless, but rather results in debates which later 
play an important role in social discussion of beliefs and values, especially for texts that 
engage with fundamental human concerns (2007: 9).  

The purpose and interest in reading a certain text determine how students read it. 
Students have different and hidden agenda in reading. Reading literature, however, is 
not an easy task to do. Wedhowerti says that students probably need more time to read 
the same literary work again and again because it demands a lot from its readers (2015: 
40). Therefore, different ways of reading with different sets of question are assigned to 
address the different situation.  

Five Ways Of Reading And Process Of Listening To Others 
Not only do students bring with them different and hidden agenda, but also their 

own values, beliefs, attitudes, and purposes. Every student is unique in a way that the 
same text might mean different for him or her. According to Montgomery et al, texts are 
suggestive and they connect with individual experiences, memories, and personal 
associations for words (2007: 11).   

Readerships are different. In the classroom, we, as lecturers, invite the students to 
give a response or responses to the text. They are encouraged to dig out the text in order 
to search for and understand meaning. As stated in the previous section, students 
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approach and engage with the text actively. The forms of response to give to the text are 
listening to the voice of the author and understanding the purpose of literature. We 
explain to the students about the nature of reading. Reading is an activity of listening to 
the author saying something to the readers as proposed by Bartholomae and Petrosky as 
follows 

Reading is not simply a matter of hanging back and waiting for a piece, or its author, to 
tell us what the writing has to say. In fact, one of the difficult things about reading is that 
the pages before you will begin to speak only when the authors are silent and you begin to 
speak in their place, sometimes for them, doing their work, continuing their projects, and 
sometimes for yourself, following your own agenda (1987: 1).  

When reading, students are listening to the author saying something (some things) to 
them. Then, they are in the position to speak back, to say something of their own in turn. 
In other words, as they read, they hear the author’s voice.  

We also introduce them to the purpose of literature. Barry suggests that the 
purpose of literature is essentially the enhancement of life and the propagation of 
humane values (1995: 19). The introduction to the nature of reading and purpose of 
literature is closely related to the five ways of reading. The five ways of reading as 
proposed by Campbell (retrieved on July 22nd 2015 from http://writing.colostate.edu/ 
guides/) truly reflect the reading activity as listening to the author as suggested by 
Bartholomae and Petrosky and the purpose of literature as suggested by Barry.  

The five ways of reading see literature as telling about human condition or 
human nature, as the form of experience the students have while reading, as something 
carefully structured, as hiding things, and as something playing an important role in 
culture. Each way of reading is equipped with guided questions to ask. Each of them is 
discussed in turn.  

1. Reading for Realism
Here the students focus on the plot, character, setting, point of view, and 
theme. They believe what the writer/author tells them about human condition 
or human nature. Some guided questions might be asked as follows. 
a. What is happening here? Why? How do we know about it?
b. What motivates the characters?
c. What is the reading about? Is it about feeling, family, loneliness, loss, or
gain?  

2. Reading as Experience
Literature is seen as the form of the experience the students have while reading. 
The experience might change as they are reading. The guided questions to ask 
are as follows.  
a. What does this piece of literature do?
b. How does this text manipulate you?
c. Does your experience parallel the characters’?
d. Do you feel that you learn at the same time as the characters do?
e. How does the experience of different kinds of readers differ?

3. Reading for Structure
As Campbell suggests, literary works are carefully structured objects whose
formal details are significant; which details matter and how varies from type to
type (http://writing.colostate.edu/guides/). Students focus on language, imagery,
the unity of the text, and the structural skeleton of the text. The guided
questions are:
a. What are the image patterns?



482 

b. What other special uses of language are here, and what do they contribute to
the effect and meaning of the piece? 

c. Is there paradox? Ambiguity?
d. Are there any myths? Myths about what? Are they about gender, heroes,

family relations, cultures, class values, history or nature?
4. Reading Suspiciously

Literature is able to reveal much more than what is shown on the surface. 
There are “hidden” things. Students read for gaps and textual self-
contradictions. The questions to ask are: 
a. Are there any apparent or hidden contradictions in the text?
b. Is the text self-critical?
c. What are the ideologies of the text?

5. Reading for Culture
Literature plays an important role in culture. It talks about cultural issues. It 
takes part in the negotiation between cultures and individuals. Students focus 
on how a text represents things. The guided questions are as follows.  
a. How are notions like "femininity", "masculinity", "whiteness", "blackness",

"civilization", and/or "nature" represented? 
b. What are the historical and cultural circumstances of these representations?
c. How does the text participate in the cultural construction of categories or
meanings? d. Does the text talk about major economic systems like capitalism 
or monopoly? 

The five ways of reading mentioned above place literature as reflecting the 
human nature and matters related to it. Those are very rich since they encompass more 
domains in life. Barry claims that literature speaks to what is constant in human nature 
(1995: 17). This statement is also supported by Pope suggesting that text has relations to 
the world, or it represents or refers to people, places, events, ideas, beliefs, in the worlds 
behind or beyond it as stated in the previous section. When the students are listening to 
what is said by the author, they are also at the same time listening to the voice of others. 
They are listening to what is going with other people out there by answering the guided 
questions. They are also searching for meaning by answering the questions. The guided 
questions are given and placed in detailed arrangement that students can experience the 
sense of listening in more aspects, angles, and domains of human lives. 

The students then produce new text (s). The responses produced by them (in the 
form of answers to the guided questions) are the reproduction of the text they have read. 
The process of reading, listening to the author, responding to the text, and reproducing 
the text does not stop here. It does not stop within a single text. This is conducted many 
times. We encourage students to experience more that their awareness of listening to 
others grows bigger.  

Conclusion 
 Teaching and studying literature enable students to cultivate the taste, educates 

the sympathies, and enlarges their mind (Freeman, cited in Barry). Students feel the 
deep impact and are enriched by the text. They are enriched by the text in the field of 
practice (know-how). In the field of practice (in the classroom), students are given time, 
means, and encouragement to actively engage with the text and then give responses or 
to search for meaning out of it. By bringing with them their own values, beliefs, 
attitudes, and purposes, students give responses to the text. They give responses or 
search for meaning by answering the guided questions. While reading, they are listening 
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to the author saying about the nature of human lives, the lives of others, the voices of 
others. Reasonable time is given since literature is different from any other texts with 
everyday language.  Five ways of reading are approaches to conduct and the guided 
questions are the techniques to apply in the classroom. The five ways of reading and the 
guided questions are very rich that they encompass more aspect and domains in human 
lives. Those are taught in order to enhance the students’ awareness of listening to others. 
The process of reading, responding, and reproducing the “new text” is continual. It does 
not stop in a certain text only.  
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