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Abstract

Academic reading comprehension is affected by many factors. This research was focused on
understanding academic reading comprehension from the perspectives of interest and
metacognitive strategy. This research aimed to find a correlation between students’ interests
and metacognitive strategy (before and during reading academic comprehension). The
research was conducted at Sanata Dharma University, Yogyakarta. There were 27 students
who participated in this research. The survey design using a correlational study was applied
to analyze the data from the survey-open and close-ended questionnaires. Pearson
coefficient correlation was used in exposing the correctional status. The result of the current
study showed that there is a positive moderate correlation between students’ interest and
metacognitive strategy in reading academic comprehension. Supported by an open-ended
data interpretation, this research found that both interest and metacognitive strategy are
correlated especially in terms of self-motivation and self-regulation, mood, and strategy
employment in reading academic comprehension. This research would have a great
theoretical and practical contribution to the English language department, especially for
teachers and students in terms of reading academic comprehension.
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1. INTRODUCTION

The transformation happened in a learning process due to several factors that bring
students to complications. Many aspects are affected by the transformation itself. Reading as
a factor that contributes a lot to a learning process, conveying culture in learning, may be
susceptible to some changes. In reading academic context, Fajri (2015) defined reading as a
process that involves comprehension and interpretation activities of the written or printed
language materials. Therefore, through the learning process, academic reading
comprehension provides students with a cross-cultural process through contextual text
material. In the Indonesian context, Nanda & Azmy (2020) found that lack of motivation,
low prior knowledge, and poor English vocabulary become the three most remarkably
factors that make students become poor readers. Utami & Nur (2021) stated that students
seem to not like reading because of taking longer time to read while comprehending, the
material is too dull, too long, the language is too hard to understand, not exciting. This
problem would be becoming serious if students are not able to maintain their learning
process. Due to the limitation of a virtual face-to-face learning process in the current
situation, students tend to find reading affected by many things. Consequently, the role of
metacognitive awareness in reading strategy is essential to detect problems in reading
academic comprehension. In addition, students need to evaluate their reading skills and the
strategy used.

On the other hand, one factor that needs to be considered in a learning process is
interest. According to Hidi (2001), interest has always been considered a key influence in the
learning process including reading academic comprehension. Therefore, the researchers
assumed that students' interest seems to be a factor contributing to metacognitive strategy,
especially in reading academic comprehension. Also supported by Bria & Mbato (2019), the
reading will be useless if readers are not actively involved in the reading process. Moreover,
they stated that without interest, reading objectives will be considered unreachable or can be
concluded as unproductive. Thus, students' metacognitive strategy and interest in reading
seem to take a role in the transition of reading comprehension culture especially related to
the changing situation from offline to online learning or vice versa.

During the process of reading academic comprehension, students employ their specific
or authentic technique or strategy toward tasks given. Nevertheless, it might be possible for
them to not apply metacognitive strategy in their reading process: planning, monitoring,
regulation, and evaluation. Moreover, not all students are aware of implementing
metacognitive strategies in their reading comprehension process. Sometimes, they are not
interested or engaged in the task or do not know what to do and what strategy is appropriate
for the task completion, even the effectiveness of the technique. In fact, students who use
metacognitive strategies in the learning process will find the most effective way to
accomplish the tasks — related to reading comprehension (Raoofi et al., 2013). Moreover,
According to Mekala et al. (2016), metacognitive strategy is running when students
consciously understand their environment of a learning process that includes reading
planning, testing, revising, and considering the time availability of reading. In line with the
statement, Karbalaei (2011) also stated that metacognitive strategy involves understanding a
particular strategy used in a specific context and evaluating the effectiveness of the strategy.
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Furthermore, the role of interest in a reading process is to control students on their
motivation in achieving their goals (Armbruster, Echols, & Brow, 1983), supported by
(Auerbach & Paxton, 1997) that metacognitive strategy would only become efficient when
achieving specific goal setting.

In the previous studies, some researchers had revealed that there is a positive
relationship between reading achievement and metacognitive strategy in reading
comprehension (Ahmadi et al., 2013; Hapsari, 2019; Rastegar et al., 2017; Zhang & Seepho,
2013). However, not many studies have investigated specific variables-metacognitive
strategies and interest in academic reading comprehension. Nevertheless, Muhid et al. (2020)
in their research proved that there is a connection between metacognitive strategy and
academic reading comprehension. Harahap (2021) also revealed that students’ interest was
improved from one cycle to the next cycle by implementing a metacognitive strategy, which
eventually could help students to maintain or even improve their interest and engagement in
reading.

As what have been mentioned above, the researchers assumed that both metacognitive
strategy and interest are taking roles in students’ reading academic comprehension process.
Especially in the changing situation, metacognitive strategy can help students to find the
most suitable strategy for their reading comprehension. In addition, Interest can also help
students to motivationally realize the goal or objective of their reading comprehension.
Therefore, this study was aimed to find the relationship between students' interest and their
metacognitive strategy in a learning process, especially in a reading comprehension process.
The study then took a big picture related to the effect of interest on students' metacognitive
strategy in setting action of cognitive skill in reading academic comprehension. The study
was designed to answer the questions stated below:

1. How does undergraduate students' interest correlate to their metacognitive strategy in
reading comprehension?

2. How do undergraduate students' interest and metacognitive strategy impact their
reading comprehension?

Related to question number two, the researchers stated the hypotheses as follow:
e There is no correlation between reading interest and metacognitive strategy
e There is a correlation between reading interest and metacognitive strategy

2. LITERATURE REVIEW
2.1 Metacognitive Strategy

As unique living beings, human has a remarkable ability to decode-cognitive ability.
For cognitive ability to work maximally, the concept of metacognition as Flavell (1976)
defined one's knowledge concerning the cognitive ability related to processes and things
related to it is needed to be employed in the learning process. In addition, Anderson (2002)
defined the concept of metacognition as thinking about thinking which means that students
know and understand better what they are doing in a track. Indeed, students who know and
understand what they are doing in the learning process have a better learning performance.
Moreover, Tobias & Everson (2002) supported that students' ability to detect what they have
learned and what they have not learned is a central aspect of successful academic
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performance. In line with that, Mbato (2013) mentioned that success in learning included the
knowledge of self and the cognitive process.

Through the process of learning, students will meet different characteristics of
different subjects and learning processes. Toward that, students must regulate and manage
their learning to a more extensive scope of learning. Therefore, the process of planning,
monitoring, regulation, and evaluation are essential to be employed on a particular task to
find the most effective learning process. This process is also known as the metacognitive
strategy (Schraw et al., 2006). For a metacognitive strategy to work successfully, cognitive
knowledge is vital to be highlighted. In addition, it is related to an individual’s ability in a
process of receiving knowledge — which is divided into three types: declarative (capacity),
procedural (learning process), and conditional awareness (cognitive action using).

2.2 Metacognitive Strategy and Interest in Reading Academic Comprehension

Students who try to understand a second language are required to understand the first
language first; it would be helpful for students in understanding and comprehending the
reading materials (Upton & Lee-Thompson, 2001). In addition, according to Bria & Mbato
(2019), reading comprehension is defined as a memory construction in which students build
ideas based on the intended meaning — the connection between the author's intention and the
reader's interpretation. Furthermore, as interest can help someone pay attention to what
things have been done, Hidi (2001) stated that the retrospective experience will help students
to decide the suitable and effective strategy for reading. Therefore, by applying a
metacognitive strategy, students are not only expected to conduct the best method toward
text reading material based on its characteristics or categories but also be able to maintain
their interest during reading (Schraw et al., 1995). Likewise, Hidi (1990) argued that interest
is central in determining how to select and process certain types of information in reading
comprehension.

In fact, one of the problems in reading is that not all the time students have the
authority to choose their reading material in a school academic setting; the case is sometimes
related to the curriculum used in reading academic class. Students are sometimes not
interested or engaged in the reading material given. Thus, metacognition is essential to be
considered as a part of the reading comprehension strategy. Nevertheless, self-regulation is
also important to allow students to make reading material exciting and develop an
individual’s interest in uninterested reading materials (Sansone & Smith, 2000; Sansone et
al., 1992, 1999 from Hidi, 2001). In addition, Armbruster et al. (1983), the four variables —
text, task, strategies, and learner characteristics- are essential in reading as part of the
metacognitive strategy. Moreover, they defined the four variables into parts; text needs to be
considered by its difficulty, importance, structure, and contextual limitations, task needs to
be considered as a reader needs to know the decoding process, strategy is considered to find
the most effective way in comprehending reading. Learner characteristic is the ability to
know and act as a good reader and a poor reader.

Interest is one of many factors that affect someone to do an action. Therefore, the
interest could be associated with the connection of things that attract a person; the
connection is caused by interaction. In other words, the action is the interaction of persons
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with the object of interaction. Consequently, someone who can find the interaction of the
object of interest will give more attention and effort by pleasure to the action done (Hidi,
2001). In this research context, interest in reading academic comprehension is affected by
factors that allow students to find their excitement in their reading, hence reading is more
interesting to do-giving more exertion toward reading. Moreover, students will effortlessly
reach their objective or goal of their reading. In general, interest can also be defined as a
motivational variable that contains emotions and intellect; making the interest a more
powerful energizer (Renninger & Hidi, 2011). In addition, the interaction exists in an
individual, which means that external factors cannot decide it, but external factors can affect
someone's Interest (Wulandari et al., 2020).

Reading academic comprehension seems to get affected by interest significantly. Hidi
(2001) in his study, has summarized that there have been many pieces of research that have
been conducted research related to interest and reading. As a result, he firmly believes that
there is a strong connection between interest and reading comprehension. As an example,
Krapp (1999), Hoffmann et al. (1998), and Schiefele & Krapp (1996) found that interest was
related to deep-comprehension questions, recall of main ideas, and a higher degree of
cognitive organization in college students' knowledge structures.

3. RESEARCH METHODS
3.1 Research Design

This research was aimed to find the relationship between reading interest and
metacognitive strategy to support the hypothesis and to see the impact of interest and
metacognitive strategy in reading academic comprehension materials. Thus, the researchers
employed a survey design, using a cross-sectional method. The survey design was employed
because the researchers used the questionnaire to collect data on students' perspectives on
reading interest and metacognitive strategy. According to Creswell (2012), survey design is a
method that the researcher manages a survey or questionnaire to a group of people or sample
to understand trends in behaviors, attitudes, and opinions of a larger group of people or
population. Next, a cross-sectional method is the use of a survey or questionnaire to
investigate the concerns of the population at a certain point in time. Hence, in this research,
the questionnaire is divided into two parts: a questionnaire on reading interest and a
guestionnaire on metacognitive strategy.

3.2 Participants

Forty students were at first approached, however only twenty-seven students
responded to the questionnaire. All the participants are undergraduate students in semester
one of the ELT Department of Sanata Dharma University, Yogyakarta. The participants are
considered to have reading class during the semester-a compulsory class curriculum. The
participants are 15 females and 12 males. The age range of the participants is from 17-20
years old. The students were asked whether they want to contribute to the research or not -
only volunteer participants.
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3.3 Instruments

The researchers adapted the questionnaire from Mbato (2013) and Fajri (2015). For
some reason, the researchers found that the questionnaires from Mbato (2013) and Fajri
(2015) pointed to relatively similar objectives however some changes were made. The
questionnaire on metacognitive strategy is adapted from (Mbato, 2013) in which the
questionnaire focuses on planning, monitoring, and evaluating reading comprehension. Still,
due to the intended objective, some changes are made. The questionnaire of reading interest
is adapted from (Fajri, 2015) in which the questionnaire focuses on two significant aspects of
interest, namely, internal motivation (focusing attention, curiosity, time spending, effort,
concluding) and emotional factor (pleasure, enthusiasm, impression). To be more detailed,
the researchers provided the notions of the questionnaires in the tables below:

Metacognitive Strategy in reading academic comprehension

Number Notions

Attention and goal-setting
Activation of background knowledge
Prediction of the text

Contextual learning

Analyzing the obstacles

Using references to solve problems
Checking understanding toward reading
Evaluating the strategy

Measuring the goal achievement
Note-taking

OO |IN[([ojga|Dh[W|IN|F

[y
o

Interest in reading academic comprehension

Number | Notions

1 Curiosity and intrinsic motivation
Pleasure in reading
Comprehension level of reading
Self-reflection toward the content
Impression
Enthusiasm
Concluding the text
Effort
Focusing attention
Time spending

OO NOO|O|_|W|N

[y
o
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3.4 Data Analysis

The analysis of the correlational study was used to see the relationship between
reading interest and metacognitive strategy. Correlational research was used to find the
degree of relation between two variables (Senthilnathan, 2019). An open-ended survey was
employed to understand the impact of interest and metacognitive strategy on reading
comprehension. The open-ended questionnaire has been analyzed using Miles, Huberman,
and Saldana's (2014) techniques, employing data collection, data reduction, data display, and
conclusion drawing and verification (Miles et al., 2014).

INTEREST \

t READING COMPREHENSION

METACOGNITIVE STRATEGY | —

Figure 1.1 Research procedure

4. FINDINGS AND DISCUSSIONS

This research was aimed to find the correlation between interest (variable X) and
metacognitive strategy (variable Y). However, the researchers did frame an open-ended
questionnaire data interpretation to strengthen the data. The open-ended questionnaire data
interpretation from this research was also in a hope that the interest and metacognitive
strategy could contribute to the reading academic comprehension learning process.

4.1 Descriptive statistics

Table 1. Interest in reading academic comprehension

Item Mean SD

| am curious about the rest of a book/article/reading material after reading the 3,48 ,700
introduction or abstract

| am pleased when | read an academic book/article/reading material 3,22 ,641
| can read an academic book/article/reading material comprehensively 3,52 ,643
| can give reflective opinions about the book/article/reading material that | have 3,33 ,679
read

| am attracted when | see a title of an academic book/article/reading material 3,26 ,712
| go to a library or studying room for reading even there is no reading task 2,74 1,023
| can conclude an academic book/article/reading material that | read 3,22 ,801
| try to borrow a book/article/reading material from a friend or library if | do not 3,33 1,038
have it

| read an academic book/article/reading material even in holiday 2,41 1,010
| like reading an academic book/article/reading material although it may take a 2,74 ,984
long time
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Table 2. Metacognitive Strategy in reading academic comprehension

ltem Mean SD
| set my goal before reading and read with that goal in mind 3,30 ,869
Before | read, | thought of what | already knew about the topic 3,37 ,792
| tried to predict what the text would be about 3,78 ,751
| used contexts, like familiar words, pictures, and the context of the reading, to 4,15 ,864
help me guess the meaning of unfamiliar words

| identified what | did not understand in the reading, and | asked a question to 3,56 ,847
solve the problem

| used reference materials (dictionary, textbooks, computer program, and so on) 4,00 ,832
to help solve a comprehension problem

| rated my comprehension by reflecting on how much | understood about what | 3,52 ,893
read

After reading, | checked the effectiveness of the strategy used 3,15 ,949
| checked whether | accomplished my goal of reading 2,96 ,898
| wrote down important words and concepts 3,22 1,013

Based on the questionnaire distributed (n=27), the total mean of students' interest in
reading academic comprehension is 31,26 (SD=5,382) and the total mean of students'
metacognitive strategy in reading academic comprehension is 35,00 (SD=5,745). Therefore,
to see the influence of Interest on Metacognitive strategy, an independent sample t-test is
employed. The result of the independent sample t-test indicates that there is an influence of
interest toward metacognitive strategy (p=0,017; p<0,05).

4.2 Correlation between interest and metacognitive strategy in reading academic
comprehension

In answering the first research question, the researchers used Pearson correlation by
employing Pearson bivariate correlation in the SPSS application. The result of the test is
presented below:

Table 3. Pearson correlation of Interest and Metacognitive Strategy
Correlations

Metacognitive
Interest () Strategy ()

Interest (x) Pearson Correlation 1 A1 7
Sig. (2-tailed) 031
I 27 7
Metacognitive Strategy (¥)  Pearson Correlation A7 1
Sig. (2-tailed) 031
I 27 7

* Correlation is significant atthe 0.05 level (2-tailed).

The table shows that the significant correlation between Interest and Metacognitive
strategy is 0,031 (2-tailed). The number (sig. 0,031) indicates that there is a correlation
between Interest and Metacognitive in reading academic comprehension. Another validity
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was tested by the r-table (r-table>r-data). Based on the table, the Pearson correlation is
0,417, and the r-table is 0,381 (n=27), which means that the r-number is higher than the r-
table. Moreover, the Pearson correlation (0,417) was tested by the degree of correlation in
understanding the specific correlation between students' interest and metacognitive strategy
in reading academic comprehension. The result shows that the Interest and Metacognitive
Strategy has a moderate correlation in terms of reading academic comprehension. These
results enlighten the combination ideas of Armbruster et al. (1983) and Aurbach & Paxton
(1997); Armbruster et al. (1983) stated that interest is used to control students on their
motivation to achieve their goals and Aurbach & Paxton (1997) stated that metacognitive
strategy would be only efficient when achieving specific goal setting.

In other words, the finding of this research, a correlational analysis between interest
and metacognitive strategy, revealed that there is a connection between one variable to
another in terms of reading academic comprehension, especially in terms of controlling
motivation and finding the suitable strategy in achieving goal or objective of a specific
situation. There were many types of research on metacognitive strategy recently, however,
not many studies have discussed further metacognitive strategy and interest. This research
revealed the same finding as Kung (2019). His research was focused on reading strategy
(metacognitive strategy) and authentic material. In his research, He found that 83% of the
participants (n=36) had become more effective readers. His finding revealed that students’
interest was developed by implementing a metacognitive strategy. More recently, Harahap
(2021) exposed that 80.55 % of students were interested in reading by implementing a
metacognitive strategy. In other words, students could develop their interest and involvement
in reading by implementing a metacognitive strategy. He further mentioned that
metacognitive strategy also helped students to develop their enthusiasm for reading.

4.3 Open-ended questionnaire

The researchers used open-ended questions to strengthen the data interpretation.
However, open-ended responses are also used to answer the second research question.
Besides that, the answer to the open-ended questions also could be used as references for
students in their learning process.

4.3.1 Interest in reading academic comprehension
In answering the second research question, the researchers interpreted the open-ended
questions by providing the data in Figure 1.

12% self-regulation

16% 40% strategy
employment

condition/atmosp
here

32% etc

Figure 1. Students’ interest in academic reading comprehension
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Figure 1 represents how students' interest impacts their academic reading comprehension.
Based on the data gathered (n=27), the researchers then categorized the data into four
categories (students’ key points were considered as data points). Thus, the data
classifications are self-regulation, strategy employment, condition/atmosphere, etc-appeal of
book and study hard. The explanation is as follow:

1. The researchers found that 40% of students mentioned self-regulation in maintaining
their interest while reading academic comprehension. They said such as making
reading enjoyable, being more curious, imagining the future as doing reading at
present, finding that reading is beneficial and reduces laziness, motivating oneself,
and maintaining a good mindset. They stated that when they can make the reading
enjoyable by imagining it as attractive, they will not feel bored reading.

2. Students also mentioned that interest is affected by their strategy in reading. There
are 32% of students mentioned strategy employment in their academic reading
comprehension, such as some strategy used-particular strategy for particular reading,
help-seeking, scaffolding, limiting the area of reading, and goal-oriented. In addition,
they stated that when they do a reading with a suitable strategy, they can tackle some
problems and increase their understanding.

3. Furthermore, 16% of students stated that condition or atmosphere affects students'
interest in reading academic comprehension. They stated that reading in a suitable
environment or place would get them to enjoy reading. At the same time, one student
mentioned that she always enjoys reading with a drink.

4. And there are 12% of students mentioned that the appeal of books and studying hard
affect their interest in reading academic comprehension.

Based on the data above, the researchers found that students’ interests in reading
academic comprehension are affected by self-regulation, reading strategy, condition or
atmosphere, and the appeal of a book and studying hard. Consequently, those factors are
significantly important in affecting students’ interest in reading academic comprehension.

Therefore, this result shares the same idea with Hidi (2001) that self-regulation is an
essential aspect of academic reading comprehension. In a line with the finding, recent
research from Nurjanah & Pratama (2020) also stated that self-regulation is important in
learning especially in self-learning, however, students need to identify clearly what to do and
what strategy needs to apply. Moreover, self-regulation also allows students to make reading
material exciting and develop individuals’ interest in uninterested reading materials. This
finding means that students have their way of maintaining their strategy in reading.
Therefore, the ability for students to find their technique in learning is a students’ awareness
related to a specific situation. In other words, the findings also revealed that students are
aware of metacognitive strategy as an aspect that affects their interest in reading-finding the
best strategy for a specific situation or in achieving a specific goal. This finding is in a line
with Karbalaei (2011) and Raoofi (2013) who expressed that metacognitive strategy involves
the understanding of a particular strategy used by students in a specific context and
evaluating the effectiveness of the strategy used for obtaining an objective. Moreover, recent
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research from Adiarti (2019) supports the finding by revealing that there is a positive
correlation between interest in reading and reading comprehension (see also. Ahmadi et al.,
2013; Hapsari, 2019; Rastegar et al., 2017; Zhang & Seepho, 2013). Therefore, interest
should be considered seriously in reading comprehension, especially in academic reading.

4.3.2 Metacognitive strategy in reading academic comprehension

To have a clear understanding, the researchers presented the data in pie charts. The
answer was divided into two sections based on students' metacognitive strategy open-ended
questions (n=27). Metacognitive strategy (before reading) and Metacognitive strategy
(during reading). The explanation is as follow:

7% Distraction
21%
Motivation
% and
41% mood/feeling
time
management

17%
7%
Figure 2.a. Students' metacognitive strategy (before reading)

In the first aspect, the researchers found some concerns made by students before
reading. Therefore, the students' metacognitive strategy data before reading were categorized
based on students' statements. The categories are motivation and mood/feeling, book
concept, words, understanding, time management, and distraction. The explanation is as
follow:

1. 41% of students stated that motivation and mood/feeling are the most significant
concern before reading. Some students mentioned that they could not focus on
reading if they are not in a good mood. Therefore, based on students’ statements, the
researchers concluded that boredom, laziness, and fear are involved in students'
motivation and mood/feelings.

2. The book's concept is also becoming a challenge for students in reading academic
comprehension. 21% of students stated that the concept of books is becoming a big
concern in reading academic comprehension. Therefore, students indicated that topic,
length, and content are the factors to consider in the concept of a book. One student
stated that it is pretty challenging to maintain an excellent motivation to read a long
text of academic reading.

3. Some students also stated that words are becoming essential in reading academic
comprehension. 17% of students said that vocabulary and unfamiliar words or terms
contributed to their reading academic comprehension. They stated that they always
find unfamiliar words when they do a reading. Therefore, words and terms are
becoming challenges that need to be considered in reading academic comprehension.

4. Furthermore, 7% of students stated that understanding is a problem in their reading
academic comprehension. They stated that sometimes they are afraid that they do not
understand their reading. Moreover, 7% of students consider time management-bustle
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a factor in their metacognitive strategy toward reading academic comprehension. In
addition, distraction is also involved as a challenge in reading academic
comprehension. 7% of students mentioned phones and friends as factors affecting
distraction in reading academic comprehension.

In brief conclusion, students' metacognitive strategies before reading are affected by
motivation and mood/feeling, book concept, words, understanding, time management, and
distraction. In other words, those factors impact students' metacognitive strategy in reading
academic comprehension.

4%
21% focus
25%

st |

mood regulaton
self-motivation
18% strategy applied

= etc
32%

Figure 2.b. Students' metacognitive strategy (during reading)

In the second aspect, the researchers found factors involving students' metacognitive
strategy during reading based on the open-ended metacognitive strategy questionnaire (see
Figure 2.b). The factors are categorized into self-motivation, the strategy applied toward
reading, focus, mood regulation, etc-"don't know". The categories are made based on
students’ perceptions statements of metacognitive strategy while reading academic
comprehension. The explanation is described as follow:

1. 32% of students stated that self-motivation is important in reading academic
comprehension. They mentioned that quotes and imagination are essential in
maintaining their motivation while reading academic comprehension.

2. The strategy applied is also making a significant contribution to reading academic
comprehension. 25% of students consider that strategies applied, such as silent
reading, timing while reading, self-style, reading regularly, bedtime reading,
objective-oriented, and self-reward as essential factors in reading academic
comprehension.

3. 21% of students mentioned that focus is a critical aspect of reading academic
comprehension. Therefore, comfortable place and concentration are considered
factors involved as aspects of focus in reading academic comprehension.

4. Some students also stated that mood regulation is essential in reading academic
comprehension. Therefore, 18% stated that motivation regulation and not being
under pressure are factors involved in students' mood regulation in reading
academic comprehension.

5. Lastly, one student (4%) stated "don't know" about metacognitive strategy while
reading academic reading comprehension.
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From the explanation above, the researchers concluded that self-motivation, the
strategy applied toward reading, focus, and mood regulation affect students' metacognitive
strategy while reading academic reading comprehension.

The result from both students’ metacognitive strategy before and during reading
revealed that interest-internal motivation and emotional factor, motivationally controlling the
sustainability of effort in achieving a goal, is important as a part of a metacognitive strategy.
This finding is supported by Schraw et al (2006) that metacognitive strategy is also taking
motivation into account in a learning process-reading academic comprehension. Moreover, it
shares the same idea with Riftana et al. (2020). In which, they revealed that students with
high learning interests will be able to develop their metacognitive strategy during the
learning process. This finding is an overlapped factor to the previous finding (interest in
reading academic comprehension) and also supports the finding of the correlation between
interest and metacognitive strategy in reading academic comprehension.

The finding also exposed that students’ perceptions of their understanding of a specific
strategy in a specific situation are vital in reading academic comprehension. In other words,
this finding indicates that the strategy applied is a crucial aspect of academic reading
comprehension. This finding is in a line with Rastegar et al. (2017) who revealed a positive
relationship between metacognitive strategy and reading comprehension. Furthermore,
Muhid et al. (2020) also showed that students had better performance in their reading
comprehension by applying metacognitive strategy-students are aware of their strategy in
achieving their goal in reading. In addition, the findings also revealed that the challenges in
reading mentioned by students such as topic, length, and content are quite similar to (Utami
& Nur, 2021) who stated that some problems commonly faced by students are the reading
material which is too long and too dull, time-consuming, the language used is too hard, and
not exciting.

Based on the two variables, students’ interest and students’ metacognitive strategy in
reading academic reading comprehension, it can be stated that some aspects are overlapping
one to others. Hence, the overlapping statements are self-motivation and self-regulation,
mood, and strategy employment. However, some aspects are existed in a specific variable
only, such as condition or atmosphere, the appeal of a book, studying hard, the concept of a
book, understanding a book, time management, distraction, and focus.

5. CONCLUSION AND SUGGESTIONS

To sum up the finding and discussion, it is clearly defined that some aspects of interest
and metacognitive strategy are connected. As in survey-close-ended questionnaire
interpretation data, the result of the independent sample t-test indicates that there is an
influence of interest toward metacognitive strategy (p=0,017; p<0,05). Therefore, students’
interests influence students’ metacognitive strategy in reading academic comprehension. The
Pearson correlation was done to see the specific connection between the variables. As a
result, the Pearson correlation test indicated that there is a moderate correlation between
students’ interest and metacognitive strategy (sig. 0,031). In addition, the analysis of the
open-ended question is also provided to strengthen the data. The analysis of open-ended
questions indicates that some aspects of the students’ interest and students’ metacognitive

JELTL (Journal of English Language Teaching and Linguistics), 7(7), 2022 95




Patrick Adtya Pratama Sinom & Paulus Kuswandono

strategy in reading academics are overlapping. The overlapping aspects are self-motivation
and self-regulation, mood, and strategy employment

Suggestions are addressed to undergraduate students and future researchers. For
undergraduate students, reading academic comprehension is more effective with a
metacognitive strategy. Moreover, students are also expected to manage their interest in
reading academic comprehension. For future researchers, this research was limited to the
number of populations and areas discovered. Therefore, the researchers expect that future
researchers may explore a big number population and find more variables involved in
reading academic comprehensions such as critical thinking, self-regulated learning, and
emotional intelligence.
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