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Abstract 
Paraphrase is one of the techniques of incorporating sources in which every 
writer is allowed to borrow the author's ideas and restate them into their 
own words. Based on the previous study, it was found that English Language 
Education Study Program (ELESP) students, Sanata Dharma University, were 
unable to paraphrase properly since they tended to copy the author's words 
directly. If this problem was continuously ignored, it would be dangerous for 
the students because they could be charged with inadvertent plagiarism. This 
study was intended to investigate ELESP students' problems in writing 
paraphrases and the reasons why they produce unacceptable paraphrases by 
conducting document analysis and interview in Research Paper Writing class. 
From the findings, it could be identified that the most frequent type of 
problem encountered by the students was word-for-word plagiarism. 

Keywords: paraphrase, inadvertent plagiarism, students' problems 

A. INTRODUCTION Program (ELESP) students, Sanata 
There are two basic ways of Dharma University, whether they 

incorporating sources in writing. They realized it or not, frequently used 
are quotation and paraphrase (Spatt, paraphrase in their papers (p. 72). 
1999; Trzeciak and Mackay, 1998). However from her analysis, what the 
According to Roth (1986), quotations, students did was not really 
as /(the words of experts in the field," paraphrasing but merely copying the 
are important to be used in writing a same words without including the 
paper but the students must be quotation marks. Inability to 
careful in using them since they may paraphrase properly would become a 
lose the originality of their own works crucial problem for ELESP students 
if their papers are only a series of since it can lead them to the charge of 
quotations (p. 6). On the contrary, in plagiarisn1. Furthermore, as teacher 
writing paraphrases, the students candidates, they would be a role 
borrow only the ideas of the author model for their students. If they could 
and rewrite them into their own not use sources properly in order to 
words. Although it takes more times, avoid plagiarism, they would not be 
paraphrasing can demonstrate able to guide their students to use the 
whether they really understand the proper ones. For those reasons, this 
authors' argument or not. Based on study would like to address two 
the previous study conducted by questions. First, what problems are 
Prabandari (1997), it was found that encountered by ELESP students in 
English Language Education Study writing paraphrases? Second, why do 
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ELESP students produce unacceptable 
paraphrases in their writing? 

To answer the first research 
question} the researchers conducted 
document analysis. The documents to 
be analyzed were research papers 
submitted by ELESP sixth semester 
students who were taking Research 
Paper Writing class in the academic 
year 2010/2011. The data were taken 
from classes A, B, 0, and F students as 
the representative of four different 
lecturers of Research Paper Writing. 
Furthermore} to investigate the 
students' reasons for producing 
unacceptable paraphrases} the 
researchers conducted an interview 
with eight ELESP students who 
produced unacceptable paraphrases 
in their papers. 

B. THEORETICAL GROUND 
1. The Problems with Paraphrasing 

Paraphrasing is absolutely a 
valuable skill which is necessarily 
needed for academic writing. 
Unfortunately} this skill cannot be 
easily mastered by the students. Many 
serious problems might come up 
when the students have not been 
taught to paraphrase accurately and 
properly. As mentioned by Gilmore 
(2008), tiThe problem with 
paraphrasing, frankly, is that most 
students haven't learned to do it wellJl 

(p.28). 
a. Eight Paraphrase Pitfalls 

According to Kennedy and 
Smith (1986), there are some dangers 
dealing with paraphrasing which are 
categorized into eight paraphrase 
pitfalls: misreading the original, 
including too much of the original, 
leaving out important information, 
adding opinion, summarizing rather 
than paraphrasing, substituting 
inappropriate synonyms, expanding 
or narrowing the meaning, and 
forgetting to document (p. 38) 
b. Plagiarism in Paraphrasing 

Based on the students' writing 
guidelines of some high rank 
universities, like University of 
Wisconsin and Central Queensland 
University, there are two types of 
plagiarism in paraphrasing. They are 
word-for-word plagiarism and a 
patchwork paraphrase. The first sort 
of plagiarism is direct copying which 
is called as word-for-word copying by 
Division of Teaching & Learning 
Services of Central Queensland 
University (2007). This plagiarism is 
easy to detect because the students 
directly copy the exact words of the 
original source without giving proper 
acknowledgement. The second 
plagiarisnl is a patchwork paraphrase 
which contains original language from 
the author as a result of poor cut-and­
paste practice (Division of Teaching & 
Learning Services of Central 
Queensland University, 2007). 

2. The Causes of Problems in 
Paraphrasing 

According to some related 
theories, there are several causes of 
poor paraphrasing. 
a. A Low Reading Comprehension 

According to a writing 
guideline "Referencing and 
Paraphrasing" by Latrobe University 
(2010), ItPoor paraphrasing is often 
the result of poor understanding of 
the text. Some students try to 
paraphrase at the sentence level 
rather than the ideas level." 
McNamara (2007) also finds that 
there is a positive correlation 
between inaccurate paraphrases and 
poor comprehension of a texf' (p. 
477). 
b. Working in a Second Language 

Furthermore, according to 
Gibaldi (2003), the students who have 
to write papers in a second language 
may face certain difficulties in 
paraphrasing. As stated by Gibaldi 
(2003), IIIn an effort to avoid 
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grammatical errors, they may copy 
the structure of an author's sentences. 
When replicating grammatical 
patterns, they sometimes 
inadvertently plagiarize the author's 
ideas, information, words and 
expressions" (p. 70). Besides, Hong Xu 
(2010) also reveals another problem 
deals with paraphrasing, for instance 
the students can produce inaccurate 
paraphrase which is different from 
the original meaning or a paraphrase 
Ilwith a structure reflective of L 1 
syntactic interference." This problem 
can occur because the students 
IItranslate an original sentence from 
English to Ll, paraphrase it in Ll, and 
then translate the paraphrased 
sentence from L 1 to English" (p. 247). 

c. Dealing with Plagiarism Practice 
Equally important, poor 

paraphrasing is also highly related to 
plagiarism. Gilmore (2008) argues 
that poor paraphrasing skill is 
included in unintentional plagiarism 
(p. 41). As supported by MIT 
Academic Integrity (2007), 
unintentional plagiarism can occur 
IInot because a student is trying to 
cheat, but because he or she has not 
been taught how to paraphrase 
accurately." Afterwards, as remarked 
by Hubbuch (1992), there are several 
reasons why unintentional plagiarism 
happened. They are carelessness in 
the research process, sloppiness while 
writing the paper, ignorance of the 
IIgiving-credit-where-credit-is-due" 
rule, and IIpassive-sponge" approach 
to research (pp. 163-164). 
Furthermore, according to Davis and 
Carrol (2009) as cited in IIAddressing 
Plagiarism" (2011), the students 
whose mother tongue is not English 
have particular problems which cause 
plagiarism, like a lack of vocabulary as 
a part of their language incompetence. 

C. DISCUSSION 

1. The Students' Problems in 
Writing Paraphrases 

To answer the first research 
question, the data were taken from 
classes A, B, D, and F. On the 
submission days, they were 97 papers 
submitted as the final project. 
However, in analyzing the data, the 
researchers only focused on the 
research papers which contained 
paraphrases. Based on the research 
findings, there were 76 students 
(78.35%) who used paraphrases. On 
the contrary, there were only 21 
students (21.650/0) who did not use 
paraphrases in their papers. The total 
of the students who used paraphrases 
showed that paraphrasing was 
commonly used by the sixth semester 
students of ELESP in the academic 
year 2010/2011 as one of the 
techniques of incorporating sources in 
writing. 

Unfortunately, not all 
paraphrases were able to be analyzed 
further. From 76 students who used 
paraphrases, there were 11 students 
whose paraphrases could not be 
checked because of the technical 
problems in finding and gathering the 
original sources, such as unclear 
references, unavailable printed 
sources, and broken or moved online 
sources. Therefore, to produce more 
accurate findings, they were not 
further included in the process of 
calculating and analyzing data. After 
all of the paraphrases were 
completely analyzed, from the total of 
students who used paraphrases 
(excluding those students whose 
sources were not found), surprisingly 
it was found that as many as 62 
students (95.38%) produced 
unacceptable paraphrases. On the 
contrary, only three students (4.610/0) 
were able to produce acceptable 
paraphrases in their papers. The very 
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high nU111ber of the students who 
produced unacceptable paraphrases 
showed that lnost of ELESP students 
who were taking Research Paper 
Writing class in the academic yeJr 
2010/2011 had trouble with 
paraphrasing correctly. 

After the analysis of all the 
problems in students' unacceptable 
paraphrases was accomplished, the 
researchers calculated the percentage 

of the total problenls from each type 
of the problems as sho\vn in Table 1. 
The total problenls found in the 
students' research papers were 170 
problen1s. Based on the research 
findings, it was revealed that the most 
frequent type of problem encountered 
by the students was word-far-word 
plagiarism which occurred 94 tilnes 
(55.3% J. 

~~~~~_+__~L-__~_~___ 

10 lYo 
y 

1--_____+_______----I..L_too n1_ ~1c:.t~_()lJt~~Q~!Ri!!~1 17 
5.3%1 

6 3.53% 

5 2.9% 
2 

-------------~----~-------

_~~_~___Pla~~rism in Parap~~~~I~g 
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! . 1vv()l'li::[o]"~\V0l'd pJagi arisn~_ __~_ 94
p 

t-~--L-AJ?i!!~~w~!:.k pa ~~l'!E?se 17I 

~_Tot~!J~!_~!!1ell!.s___ _____.__________.1. 170 
From 170 problellls which 

Table 1 The Results of Identified Problenls in Students' Para 

to docUJnent 19 

th~()r~g(n~L __ 
inlportal!_t infornlation 

11.18(% 

1.18(Yo 

0.:;80;() 

Sumn1arizing rather than 

'~_-L par~!QhIas iI~R. 

:-;5.3(% 
LOcyo 

Next, to fully describe the existed, 94 problems (:>S.3 tyo) belong 
identified problelns, several cases of to word-for-word plagiarism. One of 
students' unacceptable paraphrases the cases of -for-\lvord plagiarisln 
were given. could be seen in Paper 10 (Class A). 
a. Exanlple of Word-for-word 
Plagiarism 

All research \\ riling hq.!ills \\ iill olle of thret.' broad kinds of topics: Assigned Topics that 

arc sdectcd 11\ an Hlstnll'lor and .-e~0s.!!!£!L!.!L.LUll, oneil as a list of actual \.. dOng 

subjects to choose from; Fil'ld-of-Sttuh '( opies lhat \Otl rhoose, so long a'l till" an'J 

rdated to the course ror \\ hkh I he pap"'r is assigned; and Free-Choice Topics that gi\ e 

you free rein to investigate an \. a rl'a '011 choose (Roth, Il)g()), 

infornlation of the original source 
Before knowing the original with ill-text citation. The student 

source, it seemed that the student mentioned the author and the 
who wrote Paper 10 (Cbss A) had published year (Roth, 1986), and then 
produced a good and acceptable put them together in parentheses 
paraphrase by providing the (brackets] at tht> end of the 
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paraphrase. When the lecturer read 
this paraphrase, s/he might assume 
that the words were the student's 
own. It was because of the absence of 
quotation marks which could falsely 
indicate that the language and 
wording in this passage belong to the 

student. However, after being 
compared with the original source, 
what happened actually was that the 
student did not paraphrase at all, but 
s/he merely copied the author's 
material verbatim. 

Original Text 
J\U.,.gc;archwriting begins With one of three broad kinds of topicS: 

Assigned Topics that are ed to you, 
often as a list of.•etual writing su eelS to rom; - tudy TOpics 
that you choose, so long as they are related to the course for which the paper 
is-~'" .-Ilree-Cboice Topics that give you free rein to investigate 
an7 area you choose. (In this book, the word topic is used to indicate a broad 
range or general field of interest, while subject refers to l?at part of a topic 

Taken from: 
The Research Paper: Process, Form. and Contel1f 

By Audrey 1. Roth. 1986. California: Wadsworth Publishing Company. Page 15 

This practice was clearly 
unacceptable in academic writing. 
Every time the students use the exact 
material from the original author, they 
must always remember that providing 
reference at the beginning or at the 
end of borrowed material is not 
adequate in academic writing. 
Therefore, it could be summed up that 
the paraphrase in Paper 10 (class A) 
was classified as word-for-word 
plagiarism for the lack of quotation 
marks. 
b. Example of Forgetting to 
Document 

Based on the research findings, 
it was found that the second rank of 
type of problem frequently faced by 
Original Text 

the students was forgetting to 
document. From 170 problems which 
were present, there were 19 
paraphrases with inadequate 
documentation. In this research, 
forgetting to document happened 
when the students did not give 
adequate documentation about their 
sources} either in in-text citation or in 
the reference list. In fact} if the 
students} works were clearly 
identified as intentional plagiarism, 
they were not classified as forgetting 
to document because the researchers 
considered that the students intended 
to do that. Next, one of the cases from 
students' research papers in 
forgetting to document was given. 

The definition of Young Learners is children between the ages of about 5 years old to 12 years 
old (Rixon, 1999), while according to Lynne Cameron; young learners are those under 14 years 
old. Moreover, the definition of young learners is mainly based on the years spent in the primary 
or elementary stages of formal education before the transition to secondary school. 

Taken from: 
"Teaching English to Young Learners through Songs." Yuliana 

Volume 5, Number 1, June 2003: 62- 66. 
Jurusan Sastra lnggris, Fakultas Sastra, Universitas Kristen Petra 

http://puslit2.petra.ac.idi ejournal/index. php/ingiarticle/viewF ile/15498/15490 
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Paper 14 (Class A) 

According to Rixon (1999) as cited in Yuliana's journal "Teaching English to Young Learners 
Through Song" (2003), the definition of Youne; Learners is children between the ae;es of 
about 5 years old to 12 years old, while according to Lynne Cameron; young learners are 
those under 14 years old. Moreover, the definition of young learners is mainly based on the 
years spent in the primary or elementary stae;es of formal education before the transition to 
secondary school. 

The student who wrote the 
passage above produced unacceptable 
paraphrase for two reasons. First, 
s/he used the exact wording from the 
author without putting quotation 
marks (word-for-word plagiarism). 
Second, s/he failed to document the 
source properly for not mentioning 
the source in the reference list. 
Actually the student had mentioned 
the information of the source within 
the text. By mentioning the source of 

the information in the text (in-text 
citation), the readers were able to 
know that the information was 
actually taken from Rixon (1999) as 
cited in Yuliana in her journal entitled 
"Teaching English to Young Learners 
through Song" (2003). However, for 
those who were interested in reading 
the complete information would find 
it difficult to track the sources because 
there was no information about the 
source in the reference list. 

References 
Taylor, Linda. 1994. Teaching and Learning Vocabulary. 

Philips, Sarah. 1993. Young Learners. New York: Oxford University Press. 

Saricoban, Arif & Esen Metin. 2000. Songs, Verse, and Games for Teaching Grammar. 

Retrieved on March 24, 2011 from http://iteslj.orgiTechniques/Saricoban-Songs.html 

From the reference list above, 
it could be seen that the student did 
not mention the complete 
information about Yuliana's journal 
entitled "Teaching English to Young 
Learners through Song" (2003). In 
fact, the student should always 
remember that every source 
mentioned in his/her writing must 
be also put in the reference list. 
c. Example of a Patchwork 
Paraphrase 

Paper 11 (Class F) 

The researchers would like to 
discuss one of the examples of a 
patchwork paraphrase taken from 
Paper 11 (Class F). The student 
actually had provided clear in-text 
citation within his/her paraphrase 
(the author, the year, and the page 
number to locate the source). After 
being compared with the original 
text, unfortunately the bold phrases 
which were underlined indicated 
that the student still retained the 
author's language. 

Internet is a network which contains much information. It is connected together bv telephone 

lines and also connected to the computer. It has been known as the modem and fast 

development in communication tools. Internet provides much information through various 

applications in it. (Teeler & Gray, 2000: 1) 
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Original Text 
met:apn6rs t:rying t:o define it. It has been-hyped as the most significant 
....!pla iII.lI'~fii~on{~. since the invent:ion of the print'ing 
press and then condemned as the end ot civilisation as vve knovv it. So. vvhat 
is it:? 

Basically, the Internet is ot people and inforrna'tion.,'_d 
tt.fj.~bY"__.illl.lJD-tes . .. 1!io COfTlputers. In tact. more 
than 100.000 Independent netvvorks - pu lic and private are currently 
connected to torm this vast: global comrn.unications system. This is the 'rc)ad' 
of- the intorrnation superhighvvay. 

There are many vvays to transport information on this highvvay;,~~h' 
~,)I_I'L.Ii"'jIIlEf!i.i_ programs such as e-mail and the VVorld VVide 
V\1eIi':"AI1 ot these applications are based on a client/server relationship, in 
vvhich your computer is the client:. and a remote comput:er is the server. Your 
computer asks tor files. and formats the information it receives. The 

Taken from: How to Use the Internet in ELT, by Dede teeler and Peta Gray. 2000. 

Pearson Education Limited. Page 1 

In his/her paraphrase, the 
student cut and pasted certain 
phrases from the originaL like 
"together by telephone lines", 
"connected to the computer", 
"development in communication 
tools", and Uthrough various 
applications. II As a result, the 
student's attempt to paraphrase 
properly was unsuccessful for 
retaining too much of the original 
wording. The student actually could 
avoid this problem by enclosing the 
borrowed phrases within quotation 
marks. However, s/he ought to be 
careful because too many direct 
quotations could distract the 
readers. In addition, as a result of 
cutting and pasting from the original 
material, the student had also left 
out some important information, for 
example the student did not mention 
the reason why internet became the 
most important communication tool, 
the information about public and 
private independent networks, and 
Original Text 

the ways to transfer the information. 
To sum up, there were three 
problems found in this paraphrase. 
They were a patchwork paraphrase 
with in-text citation, including too 
much of the original, and leaving out 
important information. 
d. Example of Including Too Much 
of the Original 

Similar to a patchwork 
paraphrase, close paraphrases which 
were included in including too much 
of the original also occurred 17 
times (100/0). A paraphrase could be 
included in this type of problem 
when it closely followed either the 
wording or the sentence structure of 
the original text. Close paraphrasing 
is unacceptable in academic writing. 
Therefore, if the students want to 
retain certain words from the 
original source, they should enclose 
the words in quotation marks. To 
give a more detailed description, the 
researchers provided one of the 
examples of this problem. 

The intervic:\v is one of the most widdy usc:d methods for obtain 
ten·jews are r data on subjects;7p~ i'~tlt the siru­
afton . Interviews provide in orm;tion t at cannot be obtained through 
obq'rvarion, or (hey can be llsed (0 \'erify the observation. The qualitative interview is 

Taken from: An Introduction to Research in Education. 6th ed. 
By Ary, Jacobs, Razavieh. 2002. Page 434 
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Paper 13 (Class D) 

Ary et al. (2002: 434) state that interview is one of the instruments that most qualitative 

researchers use due to its advantage. By doing interviews, the researcher is able to obtain 

people's opinions, beliefs, and feelings about particular topic or situation in their own 

words. 

The paraphrase above clearly 
indicated the information about the 
source, like the author, the date, and 
the page number (Ary et al., 2002, p. 
434). The source had also been well 
documented in the reference list. 
Although the paraphrase was clearly 
documented, this paraphrase was 
still unacceptable. The student who 
wrote the paraphrase above had 
attempted to restate the original 
passage. Unfortunately, from the 
bold phrases which were 
underlined, it could be seen that the 
student still maintained the author's 
wording. Other examples of 
identified problems in paraphrasing 
could be found in Appendix 1. 

2. The Students' Reasons for 
Producing Unacceptable 
Paraphrases 

The research findings 
indicated that there were nine 
students' reasons for producing 
unacceptable paraphrases. The first 
reason was the students' own 
carelessness for both skipping a 
careful note taking step and 
paraphrasing directly from the 
source. Although note taking is 
recommended by many experts 
(Gibaldi, 2003; Hedstrom, 2006; 
Hubbuch, 1992; Spatt, 1999) to track 
the sources used in writing, none of 
the respondents applied a careful 
note taking in their research 
process. Moreover, some of the 
respondents admitted that they 
directly looked at the books while 
paraphrasing. This way of 

paraphrasing was so risky because 
the students could be tempted to 
copy the author's wording. Second, 
why the students produced 
unacceptable paraphrases was 
because they did not provide enough 
time to practice paraphrasing which 
resulted in the students' inability in 
paraphrasing. Third, the 
interview results also indicated that 
the students were still confused in 
differentiating between quotation 
and paraphrase in the real practice. 
As a result, a lot of the students 
produced paraphrases which were 
too close to the original sources. The 
fourth students' reason deals with a 
lack of vocabulary. Some 
respondents admitted that they had 
difficulties in finding the alternative 
words to replace the author's words. 
Having limited vocabulary was risky 
because the students would tend to 
retain the author's words. Fifth, the 
findings from the interviews further 
indicated the students' inability to 
manage their time well. In other 
words, being procrastinated was one 
of the students' reasons for 
producing unacceptable 
paraphrases. The sixth reason 
proposed by the students was that 
the lecturers did not pay attention to 
the paraphrases in the students' 
papers so that the students 
considered it was all right for them 
to paraphrase sources carelessly. 
Some respondents even frankly 
admitted that they ignored the 
correct form of paraphrase since 
their lecturers did not check their 
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paraphrases. Afterwards, the 
seventh reason proposed by the 
students was insufficient feedback 
from the lecturers. Therefore, they 
were unable to produce a proper 
paraphrase. The next students' 
reason for producing unacceptable 
paraphrases was an inappropriate 
procedure applied by the students in 
the process of writing paraphrases. 
Based on the interview results, there 
was one respondent who admitted 
that s/he applied translation process 
in paraphrasing. However, applying 
translation processs in paraphrasing 
could be perilous for the students 
since they could possibly leave out 
the detailed information from the 
passage within the translation 
process. Subsequently, the last 
reason given by the respondents 
deals with the students' bad 
behavior. Some respondents stated 
that one of the factors which made 
the students copied and pasted from 
various sources to accomplish their 
research papers was the students' 
own laziness. 

D. CONCLUSIONS 
First, the research findings 

indicated that most ELESP students 
who were taking Research Paper 
Writing class in the academic year 
2010/2011 encountered difficulties 
in writing acceptable paraphrases. It 
could be seen from the very high 
number of the students who 
produced unacceptable paraphrases. 
Moreover, based on the students' 
unacceptable paraphrases, the 
researchers found 170 problems 
which were categorized into (1) 
paraphrase pitfalls involving: 
forgetting to document occurred 19 
times (11.180/0), including too much 
of the original occurred 17 times 
(100/0), misreading the original 
occurred 9 times (5.3%), leaving out 
important information occurred 6 

times (3.53 % ), adding opInIon 
occurred 5 times (2.90/0), expanding 
or narrowing the meaning occurred 
twice (1.18%), substituting 
inappropriate synonyms occurred 
once (0.58%) and (2) plagiarism in 
paraphrasing involving: word-for­
word plagiarism occurred 94 times 
(55.3 010) and a patchwork 
paraphrase occurred 17 times 
(100/0). Second, the research findings 
also indicated that there were nine 
students' reasons for producing 
unacceptable paraphrases, 
involving: (1) carelessness in the 
research process, (2) a lack of 
practice, (3) confusion about the 
procedure, (4) a lack of vocabulary, 
(5) procrastination, (6) a lack of 
attention from the teachers, (7) 
insufficient feedback, (8) inaccurate 
procedure in paraphrasing, and (9) 
laziness. 

Based on the research 
findings, firstly, the researchers 
would like to encourage ELESP 
students to avoid inadvertent 
plagiarisn1 by using a note taking 
during the research process to gain 
precise records of their sources. The 
researchers also emphasize the 
importance of acknowledging 
internet sources as necessary as 
printed sources. Secondly, ELESP 
lecturers are recommended to 
introduce the students the risks of 
plagiarism from the beginning 
writing courses, model how to write 
a paraphrase and provide exercises 
in which the students can practice 
their paraphrasing skill. Dealing 
with plagiarism practice, the 
lecturers are also encouraged to 
provide guidelines on how to credit 
sources properly. Importantly, the 
lecturers are also recommended to 
use search engines to be able to 
detect plagiarism and be strict with 
plagiarism. 
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Appendix 1 
Table 1: Samples ofAnalysis Result of Students' Unacceptable Paraphrases 

ParaphraseNo. 
Paper 11 (Class 
A) 

1. 

Harmer (2001) 
also explained 
that listening is 
an important 
skill because it 
provides the 
great 
opportunity 
to hear voices 
from native 
speakers, and 
it also enables 
students to 
improve their 
own 
pronunciatio 
n as a result 
of the spoken 
En2lish they 
absorb from 
the listening 
material 
(p.228) 

Original Source Explanation 

Students can improve their listening ~- and gain valuable1angnage input ­
through acombination ofextensive and intmsive listening material and procedures. 

Listening ofboth kinds ~~~k,...the perfect 
~tar.other than the teacher's, ttilrld fits to acquire goOO 

speaking habits asaaitfdr~ ""andhdpsto_..~ 
Taken from: The Practice ofLanguage Teaching 

Jeremy Harmer. 2001. Pearson education 
Limited: Essex 

Types ofproblem: 
- A patthwork 

paraphrase 
- Too much of the 

original (wording) 
- Narrowing the 

meaning 

That this paraphrase was a 
patchwork paraphrase could 
be noticed from the parts 
which were similar to the 
original text. The student had 
also included too much of the 
original wording as the result 
of cutting and pasting words 
from the original text. 
Besides, in the paraphrase, 
the student had narrowed the 
meaning conveyed in the 
original text. In the original 
text, it could be identified that 
the author actually discussed 
the way to increase listening 
skill by using "a combination 
of extensive and intensive 
listening material and 
procedures." On the contrary, 
in the paraphrase, the student 
changed the subject of the 
discussion into II/istening skill" 
which was irrelevant with the 
source. Instead of showing 
that certain listening 
materials and procedures 
could improve listening skilL 
the student narrowed th is 
information and 
misrepresented the original 
meaning. This practice was 
clearly unacceptable in 
paraphrasing. 

~--~----------~----------------................. ---------------~-------------------~---
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No. Paranhrase Orie"inal Source EX.l!lanation 
Type ofproblem:2. Paper 5 (Class 1 2•5Listening purpose 

Misreading the 
original 

A) 

The main Another impona!l!C0l1sJ(le:atlonI1 hSlenmgconcerns the hstener'spurpose. Olurse· 
After being compared with thepurpose in booksforteadun£ tc hSleners2rimivfocuson 

listening class - , . . ,v original source, the 
is to gain 24 LanguageTearhng~y information conveyed in the 
comprehensio paraphrase did not match 
n and in depth every word. This ~, of OOU~. Simply 001 Hue. Wilen !!Slening 10 teievlsion or radio with the original passage. In 
understanding newsbroadcasts, we usually tune in laceTUm 11tmsand exclude others, The exclusIOn the original text, there was no 
about the can be due to alapse in concentratlOll Of 10 atAl of mterest in certam topics, or 10 information about the main 

purpose of listening class asinformation efficiency in I~tening. 
that has been stated by the student. On theAn im~rtant factor in interactive I~etll~ tS "tether or not we ilfe laking part in 

listened to by 
 other hand, the authorthe interaction. Eavesdropping on acoo~lj(\n l' very different from actually
the students actually discussed about theparticipating in one, Because of th~. it may seem auSle vt time 10 involve learners 
(Nunan, 1991: listener's purpose as one ofin classroom tasks in which they are involved in listening 10 conversations among
23-24) the significant elements which 

other~le. However. such tasks can be justified on alleast two grounds, In the first should be considered in 
instance, providing the conversations are authentic (that is, tney were nr' spccilkaH! listening. The author also 
created for the puqAlse of illustrating or leaching features of :he langu~ge) .they can further explained about the 
provide learners with insights into ways In which commations ~ork. They can also advantages of having 
provide learners with strategies for comprehendmg COfwet)allon outSllie the d~ authentic materials in 
room in which they are not actIvely ,"vo/red, but wtltdl may provide them wi I h input conversation as a part of 

to feed their learning processes interactive listening. 
Therefore, it was clear that the 

Taken from: Language Teaching Methodology. A student had misunderstood 
Textbook for Teachers the meaning conveyed in the 

By David Nunan. 1991. Page 23-24 
original text. In fact, in writing

Prentice Hall International (UK) Ltd. 
paraphrase, the student was 
not allowed to guess the 
meaning of the original 
material because 
paraphrasing should be a 
clear and accurate 
restatement of the source. 

3. Paper 3 (Class Types ofproblem:Dialogue ~riting, Skits, Role Plays, and Improvisations
F) Leaving out important 
According to informationSome ~chers have students write their own dialogues, and stu-Gebhard, G. A patchwork 
Jerry dentsgenmJIy like this because they can consider their own inter· I paraphrase 
(1998.p.176), active needs. When studems act put their dialogues, they beco:ne I The paraphrase was 
role play is , ., ,. I unacceptable for two reasons. 
activity where skitsjtheldeabcingforsrudentstopracuceandthengtveaperfor· First, from the bold phrases 

the students mance in front of the dass.1oIeplay ~ate similar to skits in w hi c h were und e r lined, it 
are expected tbatsmdcmsartapcttcdlOl4l1,cver.siits,students could be noticed that the 
to act based f , t" ....~ student still used some exact 
on the .~proWlIlJdlWia.bututpalituado.o~rolesto words from the author which 
situation and In chapter five Igive 111 enmple ofa role play in arestaurant. resuitedin a patchwork 
role given. In paraphrase. Second, the

Taken from 
student had left out importantthis activity, Teaching English as a Foreign or Second Language. 
information. In the originalstudents will A Teacher Self-development and Methodology 


be asked to be Guide. p.176 
 text, the author actually 
a certain By Jerry G. Gebhard. 1998 described role play activity by 
character, and The University of Michigan Press comparing it with skit (a 
must speak short play). The author 
like the way explained the activities in role 
the characters play by showing the similarity 
are. So, this and the difference between 
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No. Paraphrase Original Source Explanation 
activity skit and role play. However, in 
demands his/her paraphrase, the 
students to student omitted this 
participate. information. 

4. Paper 6 (Class Type ofproblem: 
F) The mastery of speaking skills in English is a - Substituting 
Speaking skill priority for many second or foreign language inapp rop ria te 
is one of skills learners. synonyms 
which is After comparing the 
required in Taken from: paraphrase with the original 
learning a "Developing Classroom Speaking Activities; text, it could be seen that the 
language. From Theory to Practice" student had changed "The 
Mastering By Jack C. Richards mastery of speaking skills in 
speaking is the http://www.professorjackrichards.com/pdfs English is a priority" into 
most important / developing-c1assroom-speaking­ "Mastering speaking is the 
skill for activities.pdf most important skill." There is 
students a difference between these 
especially for two phrases. In his/her 
those who paraphrase, the student 
learn English stated that speaking skill is 
as their second the most important skill 
language or which is needed for both 
foreign second and foreign language 
language learners. 
(Richards, continued~ 

Jack. C) 

cant. 
On the other hand, in the 
original text, the author 
argued that mastery speaking 
skill is a priority. In other 
words, the three other skills, 
like reading, listening, and 
writing, are also important; 
but speaking skill should be 
preferred by the students 
who study English as their 
foreign or second language. 
Although the student only 
substituted one inappropriate 
synonym, the meaning would 
be so different that it could 
lead into another meaning of 
the whole sentence. 
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No. 
5. 

Paraphrase 
Paper 11 (Class 
F) 
Nowadays, the 
era has 
changed to be 
modern era. 
Many people 
like browsing 
just to 
entertain 

Oril!inal Source 

L
anguage. Writing. Print. These 31t' the three great revolutionary devel0p­
ments in communlcaoon and cognition, each one ushering in anew l~el 
ofhuman civilizarion. And Il(1iI{ \\-'e m in the midst ofanomer revolution 

mhuman communicarion. based on the development and spread ofcompurers 
and the Internet 

Just as the devdopmcnt of the printing press 500 years ago dramatically 
expanded the information available to individuals and society. the development 
of me Internet is doing so tOday. Wtth asingk computer and atelephone line, a 
young chikI in a rural village CoUl acass more information today than was 
available by any means to the greatest scientists of me world acentury ago. 

The Intcmct is n:sbaping ne:uiy all aspects of society. Orrline advertising, 

Explanation 
Type ofproblem: 

Adding opinion 

Although the researcher did 
not find any similar wording, 
the researcher found that the 
information in the student's 
paraphrase did not match 
with the original text when 
they were read and compared 

or marketing. and sales are growing ar exponential rates and shaking up the world's 
to search financial awhts. Many schools in me developed countries are now wired for the paraphrase, the student 
information. Inrernet, inspiring grassroors efforts to reform education in order to takt better discussed about the use of 
Most websites advantage of informacion technology. A majority of university studmrs and internet in the modern era, 
and blogs professors in the indust:riaJim! counrries use me Inrernet ro share ideas, conduct especially for the college 
which are .saearc:h, and collaborate in the production ofknowledge. Music, media, polirics, students. Meanwhile, in the 
provided in enrrnainrnent-name the field, and it is being transformed by the lnremet. original text, the authors 
internet are actually talked about the rapid 
also written in rraken from: Internet for English Teaching by Mark development of internet and 
English. !warschauer, Heidi Shetzer, and Christine Meloni the use of it in certain aspects 
Students today i2000. Page 1 of society, for instance 
also prefer financial markets, school and 
reading other certain fields, like music, 
something media, politics, and 
trough entertainment. Therefore, it 
internet could be noticed that the 
browsing than student had misread the 
reading books. original text. Afterwards, 
It is all because instead of presenting an 
internet is accurate information 
more conveyed in the original text, 
interesting. the student had added his/her 
Then, many own opinion to the 
task from the paraphrase. 
teachers or 
lectures also 
make students 
today to 
search 
information 
and make 
them use 
internet and 
do browsing. 
In this modern 
era also, most 
of the students 
have net book 
or notebook 
and they like 
online whether 
it is done in 
campus, house 
and 
boardinghouse 
or internet 
cafe. 
(Warschauer, 

carefully. In his/herthemselves 
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No. Paraphrase Original Source Explanation 
Shetzer & 
Meloni 
2000:1) 

Appendix 2 

The Interview Guide for the 

Students 


1. 	Seberapa sering kanlu 
menggunakan parafrase di dalam 
tugas menulis di kelas Research 
Paper Writing? ( How often do you 
use paraphrases in your writing in 
Research Paper Writing class?) 

2. 	Darimanakah kamu mendapat 
informasi tentang cara 
memparafrase? (Where do you get 
information about how to 
paraphrase?) 

3. 	Bisakah kamu jelaskan bagaimana 
caramu memparafrase sumber­
sumber yang kamu gunakan di 
tulisanmu? (How do you paraphrase 
your sources in your writing?) 

4. 	 Menurutmu, bagaimana ClrI-ClrI 
parafrase yang benar dan bisa 
diterima? ( What are the 
characteristics of correct and 
acceptable paraphrase in your 
opinion?) 

5. 	Apakah kamu sudah memparafrase 
sumber-sumber referensi dalam 
tulisanmu dengan benar? 
Mengapa? (Have you paraphrased 
your sources correctly/acceptably? 
Why?) 

6. 	Bagaimana pendapatmu tentang 
parafrase yang terlalu mlrIp 
dengan sumber aslinya? (What do 
you think about paraphrases which 
are too close to the original source?) 

7. 	Apa yang kamu ketahui tentang 
plagiarisme? (What do you know 
about plagiarism?) 

8. 	Menurutmu hal-hal apa saja yang 
menyebabkan terjadinya 
plagiarisme terutama di kelas 
RPW? (Why do the students do 

plagiarism, especially in Research 
Paper Writing class?) 

9. Adakah saran-saran yang bisa 
kamu berikan agar plagiarisme bisa 
dikurangi terutama di kelas RPW? 
(What suggestions do you have to 
minimize plagiarism cases in 
Research Paper Writing class?) 
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