
 

Journal of Psychology and Instruction 
Volume 6, Number 1, 2022 pp. 35-43 
P-ISSN: 2597-8616, E-ISSN : 2549-4589 
Open Access: https://doi.org/10.23887/jpai.v6i1.36291  
 

Corresponding author 
*E-mail addresses: elisabethmayasari@gmail.com  (Elisabeth Desiana Mayasari) 

Identification of the Identity of Remote Area Teacher as a 
Driving Force 

Elisabeth Desiana Mayasari1* 
1Sanata Dharma University, Yogyakarta, Indonesia 

 

 
A B S T R A K 

Menjadi guru itu penting dan berdampak bagi masyarakat. Identitas guru 
mencerminkan karakteristik pribadi yang berkontribusi terhadap 
keberhasilan proses pembelajaran. Guru Daerah Terpencil sebagai 
Penggerak (ATDF) merupakan program untuk memajukan Kabupaten 
Mappi dalam bidang pendidikan. Dalam proses pendampingan siswa, 
guru ATDF perlu mengetahui identitas yang dimilikinya. Tujuan 
penelitian ini adalah untuk mengetahui identitas Guru Daerah Terpencil 
sebagai Driving Force berdasarkan tipe legitimasi guru. Populasi dalam 
penelitian ini adalah Guru Daerah Terpencil. Metode yang digunakan 
dalam penelitian ini adalah deskriptif kuantitatif. Instrumen yang 
digunakan adalah angket dan wawancara berdasarkan legitimasi guru 
yang dilakukan pada dua ATDF. Peneliti menggunakan model analisis 
data meliputi: 1) Pengumpulan Data, 2) Reduksi Data, 3) Penyajian Data 
(Penyajian Data), dan 4) Penarikan Kesimpulan/Verifikasi. Hasil 
penelitian menunjukkan bahwa guru ATDF memiliki tipe identitas 
sebagai berikut: 1) Tipe legitimasi kepedulian, 2) Tipe legitimasi 
kontekstual dan 3) Tipe legitimasi psikologis. Identitas tersebut 
menunjukkan bahwa guru ATDF 1) memiliki sikap peduli terhadap minat 
siswa, 2) memperhatikan kehidupan siswa yang tercermin dalam proses 
pembelajaran di kelas dan 3) fokus pada minat dan perilaku siswa 
secara psikologis. 
 

A B S T R A C T 

Being a teacher is important and impactful for the society. The identity of the teacher reflects personal 
characteristics that contribute to the success of the learning process. Remote Area Teacher as a 
Driving Force (ATDF) is a program to advance Mappi Regency in the field of education. In the process 
of mentoring students, ATDF teachers need to know the identities they have. The purpose of this 
study was to determine the identity of the Remote Area Teachers as a Driving Force based on the 
types of teacher legitimization. The populations in this study were the Remote Area Teachers. The 
method used in this research was descriptive quantitative. The instruments used were questionnaires 
and interviews based on teacher legitimization, which were conducted on two ATDFs. The researcher 
used the data analysis model including: 1) Data Collection, 2) Data Reduction, 3) Data Display (Data 
Presentation), and 4) Conclusion Drawing / Verification. The results show that the ATDF teachers own 
the following types of identity: 1) Caring legitimization type, 2) Contextual legitimization type and 3) 
Psychological legitimization type. Those identities show that ATDF teacher 1) have a caring attitude 
towards student interests, 2) pay attention to students’ life which is reflected in the learning process in 
class and 3) focus on students' interests and behavior psychologically. 
 

 
1. INTRODUCTION 

A teacher has a very important role in the modern society and all its subjectivity, therefore, any 
changes that occur in teachers will have an impact on society as well. In the field of education, the role of 
teacher identity is very important because the personal characteristics of a teacher have the potential to 
affect the ability to teach in class (Hong et al., 2018; Lopes, 2019). The identity of a teacher can be seen 
from the experience and journey of life and thoughts on the values lived while teaching (Izadinia, 2013; 
Pennington, M. C., & Richards, 2016). An identity that teachers have can help set goals in teaching and 
their careers. In addition, by understanding an identity, a teacher can take clear steps in the teaching 
journey that will be taken. If the teacher is not aware of the identity they have, then they bring it into the 
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classroom, which will have an impact on the dynamics of learning and students' interpersonal interactions 
in the classroom environment (Richardson & Watt, 2018; Zacharias, 2010). A teacher's identity is 
influenced by how education and the socio-cultural context are implemented in the Teacher Education 
Program as well as an understanding of how to become a professional teacher before and while students 
are studying in the Teacher Education Program (Gholami et al., 2020; Singh, G., & Richards, 2006; Yazan, 
2019). Previous study found that there is a lack of understanding about how to become a professional 
teacher: 1) the teacher has not mastered the material provided, which makes students have difficulty to 
understand, 2) the teacher is still teaching using traditional methods so that the teacher simply transfers 
their knowledge automatically, 3) the ability technology is still low, 4) feedback is rarely given, because 
most of the time is spent working on worksheets (Bertus, 2019; Botha & Onwu, 2013; Jennifer & Mbato, 
2020). An identity is defined as a dynamic and continuous process of interpretation and reinterpreted 
through an experience. This is the answer to the questions "Who am I now?" And "What will I be like?". 
Identity is something meaningful and will change along with changes that occur in an individual (Lopes, 
2019; Upa & Mbato, 2020; Viskovic & Robson, 2001). This change is a big change and is a way for 
individuals to understand the world and adjust their behavior individually and collectively. The search for 
an identity is a search for a new form in new practices that adapt to ecological and social systems. Identity 
development involves biological and psychological maturity, because each stage of maturity has its own 
characteristics according to the interaction of the individual and his environment (Beijaard et al., 2004; 
Izadinia, 2013). The quality of educators is the main factor affecting the quality of learning. The results of 
the Teacher Competency Test (TCT) in 2015 showed an average value of 54,25 lower than the minimum 
competency standard of 55.0. Some of the following studies on teacher identity were conducted in 
Indonesia. Previous study shows that novice teachers experience challenges in developing their identity in 
the teaching process in the classroom (Astuti, 2016). Beginner teachers are advised to have a community 
in developing identity, and assistance from the Teacher Education Program is needed in equipping 
students about the importance of a community for self-development. Previous researched four new 
teachers who are currently taking a Masters in English Education (Yuliyana, 2019). He concluded that 
formal institutions and lectures are not the only aspects that can form the identity of a new teacher. A 
contributing factor is the shared work experience and experiences of other teachers. Previous research 
reveals that the construction of teacher identity is constructed by a continuous interpretation of past and 
present experiences. This experience contributes to beliefs and motivations which are components of 
identity (Jennifer & Mbato, 2020). This study also criticizes the interpersonal relationships between 
students and lecturers that contribute to neutral beliefs about teaching which results in low intrinsic 
motivation for students to become teachers and to be able to implement theory and experience in learning 
activities that lecturers and students experience (Beijaard et al., 2004; Korthagen, 2004) . 

Further research is needed related to professional teacher development (Livingston & Flores, 
2017; Van Kan et al., 2013). Becoming a professional teacher is one of the demands for Remote Area 
Teachers as a Driving Force (ATDF). This program is an attempt by the District of Mappi, West Papua to 
meet the needs of teachers in schools that are not yet ideal. According to the Head of the Mappi Regency 
Office The goal of ATDF is to build and increase awareness of schooling, especially for school-age children, 
to build awareness of the importance of public education in Mappi Regency as an autonomous region, to 
improve the quality of community resources in Mappi Regency. In the learning process, Remote Area 
Teachers as a Driving Force (ATDF) faces various situations, namely the infrequent attendance of 
students, because most of the children spend their time hunting in the forest and fishing. In addition, not 
all children will get support from their parents to study. They prefer to ask their child to help them to 
fulfill the family needs. Facilities in schools are limited, so children are less than optimal in participating in 
learning. Remote Area Teachers as a Driving Force (ATDF) who are scattered throughout Mappi Regency 
are teachers who are expected to be able to carry out educational tasks, namely increasing school 
awareness among school-age children and becoming companions as well as facilitators and motivators to 
increase morale with older teachers. The study to be conducted focuses on the self-identities of teachers 
who work in remote areas. This study is oriented towards teacher identity regarding behavior, beliefs, 
experiences, and how this can affect their goals in teaching practice, and provides an understanding of the 
formation of teacher identity as a professional. The aim of this study was to determine the identity of the 
Remote Area Teachers as a Driving Force based on the types of teacher legitimization. 
 

2. METHOD 

The researcher implemented a descriptive quantitative study using questionnaires and interviews 
as data collectors. Quantitative descriptive research is a type of research that aims to describe phenomena 
by providing systematic, factual, and accurate descriptions (Dietmaier, 2017; Reza et al., 2021). 



Journal of Psychology and Instruction, Volume 6, Issue 1, 2022 pp. 35-43  37 

Elisabeth Desiana Mayasari / Identification of the Identity of Remote Area Teacher as a Driving Force 

Descriptive quantitative research is research to provide answers or information to a problem 
systematically. In this descriptive quantitative study, researchers used interview, questionnaires and 
focus group discussions as primary data collection tools from a population. The research was carried out 
in an organized manner by following the scientific method in compiling information for either part or all 
of the population. This study aims to provide a detailed description in accordance with the reality of the 
identity of the Remote Area Teacher as a Driving Force. 

This research was conducted in Mappi Regency, West Papua. The selection of research locations 
aimed to support the description of the characteristics of the data population. In addition, in Kabe Village, 
there had never been any research on the identification of teacher identities. Researchers conclude that 
the population is all objects that become the research variations to achieve the target. The populations in 
this study were the Remote Area Teachers as a Driving Force assigned to Mappi Regency. The total 
population in the study was 105 ATDF. The samples used in this study were two ATDFs. The subjects 
stated that they were willing to follow all the process of the data collection carried out by the researcher. 

In data collection this study used a questionnaire in the form of closed questions. Questionnaires 
with closed questions limit the respondent from giving questions because the answer choices have been 
determined by the researcher. In this study, researchers used data collection techniques in the form of 
questionnaires in order to obtain relevant data from respondents. The questionnaire will be distributed 
by researchers to three ATDFs in Mappi District. The types of legitimization to be measured are the Caring 
Legitimization type, Personal Legitimization type, Contextual Legitimization type, Critical legitimization 
type, Functional legitimization type, Psychological legitimization type. This questionnaire will use a Likert 
scale. The second one is interview. Interview aims to find out more in-depth things from the respondents 
with a small number of respondents. Researchers used interview guidelines to make it easier to obtain 
basic information. The interview guide became a reference for conducting interviews so that basic 
information can be obtained more clearly. Researchers conducted interviews with two ATDFs regarding 
teacher identity based on legitimization type. The results of the interviews will be processed and used to 
analyze the identity of the ATDF. The researcher used the data analysis model including: 1) Data Collection, 2) 
Data Reduction, 3) Data Display (Data Presentation), and 4) Conclusion Drawing / Verification (Miles et al., 
2018). 
 

3. RESULT AND DISCUSSION 

Result 
Identity of Remote Area Teacher as a Driving Force based on the Types of Legitimization 

The questionnaire was compiled based on the type of legitimization based on the types of 
legitimization. The types which consist of six types are coded to make it easier for the researcher to 
analyze the responses. The code is show in Table 1. 
 
Table 1. Subject’s Answer 

NAMA NO WHO WHAT WHEN WHERE HOW FOR 
WHAT 

PURPUSE 
 1 D A A F D C 

SR 2 F F A A A F 
 3 F F C C D B 
 1 C C C F C F 

KP 2 F F C C C F 
 3 C C A D E B 

 
Based on the data show in Table 1, the researcher analyzed the frequency of choice of answers 

chosen by the subject. The answer options are displayed in Table 2. Then for the most frequent answer 
choices is show in Table 3. 
 

Table 2. Frequency of Answer Choices 

Name A B C D E F 

SR 5 1 3 3 0 6 

KP 1 1 9 1 1 5 
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Table 3. The Appeared Legitimization Types 

Name Code Legitimization Types 

SR F Psychological legitimization type 
 A Caring legitimization type 
KP C Contextual legitimization type 
 F Psychological legitimization type 

 
Interview with first subject 

Based on interview with Ms. SR, it shows that there are only 2 active teachers at SD Inpres Kabe, 
namely ATDF teachers. Local teachers only come when the Principal comes to school. Meanwhile, the 
Principal and his wife (a Regional Contract Teachers) are in Kepi. They last came to school when they 
were going to class VI National Examination. Ms. SR said that people there welcomed teachers very well. 
The community tried to fulfill various needs of teachers (parents and students). It can be seen that 
students are diligently helping teachers for their daily needs, such as: helping teachers fill the water 
reservoir in the teacher's house, helping to wash dishes, and looking for firewood. The parents sometimes 
give deer meat they have hunted in the forest. The BOS funds that can be allocated for school facilities 
have not been felt by students, teachers and the community at SD Inpres Kabe. Even the planning and 
expenditure by the Principal is not transparent, it is still covered up. The community and ATDF teachers 
do not know about these funds. As a result of the non-use of BOS funds by schools, various facilities and 
infrastructure were deemed inadequate. Some things that are lacking are the unavailability of toilets, 
attendance lists, books, or media that can help students learn. SR often takes the initiative to organize 
media to help students learn, for example paper containing letters, sago sticks to learn to count and 
laundry soap to teach about health. 

According to ATDF teachers, in learning activities, the most important skills for students are 
writing, reading and arithmetic. Therefore, the teacher uses letter cards to help students read and write, 
while in numeracy the teacher uses sago sticks. According to the experience of ATDF teachers, the use of 
letter cards is quite effective in helping students read and write. This can be seen from the way students 
can start reading and writing in the 5th day of learning.  In addition to the ability to concentrate and 
persevere in tasks, other teaching methods are also carried out by Ms. SR, namely (1) introducing letters 
using letter cards, (2) learning to count using sago sticks, (3) using the bowling method, (4) preserving 
nature by sorting organic and inorganic waste, (5) teaching personal health by washing hands properly 
using washing soap, (6) teaching English skills using English vocabulary and how to make a cross using 
English "In the name of the Father, of the Son, and of the Holy Spirit. Amen”, (7) transforming thematic 
learning (Science, Mathematics and Sports) into fishing activities in the river. 

 
Interview with Second Subject 

The number of teaching staff at SD Inpres Kabe is 2 ATDF teachers. In each learning activity, Mr. 
KP tries to gather students to go to school by approaching them first, but this can only make students stay 
1 or 2 days in school. During teaching and learning activities at school, students complain while doing 
assignments and ask to go home immediately. However, ATDF teachers do not allow students to go home, 
instead asking students to stay in class and pay attention to the material from the teacher. 

In teaching and learning activities, when the students are getting bored, Mr. KP will invite the 
students to do ice breaking by singing and jumping. These activities are used by the teacher to restore the 
spirit of the students, besides that sometimes the teacher also invites the students to wash their face so 
that they are refreshed and ready to learn. In each teaching and learning activity, Mr. KP asks the students 
to stay in the classroom until they finish learning. Mr. KP will give punishment, namely kneeling in class to 
students who still insist on asking to go home. In every lesson, not all students can participate in learning 
optimally. This is because students take turns attending school because they have to go to find food and 
work to earn money. Mr. KP understands the condition that the students have to go to find food and work 
to earn money. The method used by the teacher so that the student does not miss lessons is to give 
assignments to do at home. 

Some of the methods used by Mr. KP in improving students' abilities to concentrate and persevere 
assignments are (1) by asking the students to stay in the class, even though the students are not focused. 
The teacher will provide motivation with ice breaking. This is done so that students continue to listen to 
the teacher's explanation and (2) by giving homework to students, even though the homework is not 
necessarily done by students. Students spend more time in the forest. The duration of student attendance 
in class is around 3 days a week, the rest they spend in the forest. 
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Various methods are implemented by Ms. SR and Mr. KP to their students. However, Ms. SR and 
Mr. KP still experience difficulties in making lesson plans and implementing the 2013 curriculum. This is 
because there are no supporting books, learning media. Additionally, students in Kabe village need more 
time to learn various subjects. Ms. SR and Mr. KP also provide assistance for students who cannot read and 
write in the afternoon. In addition, Ms. SR and Mr. KP also gathered students together to pray the Rosary 
in the month of Mary. Based on the interview, it shows that there appears a type of legitimization in the 
learning practices carried out by Ms. SR and Mr. KP as show in Table 4. 

 
Table 4. Legitimization types in the Learning Practice 

No 
Ms. SR Mr. KP 

Psychological 
legitimization type 

Caring 
legitimization type 

Contextual 
legitimization type 

Psychological 
legitimization type 

1 The teacher assists 
students in using 
letter card media to 
help them read and 
write 

The teacher takes 
the initiative to 
provide letter card 
media to help 
students read and 
write 

The teacher gathers 
students to go to 
school by approaching 
them first to the 
villages 

The teacher encourages 
students to be willing to 
go to school 

2 Teacher assist the 
student in using 
sago stick to 
improve their 
numeracy skill 

The teacher provides 
sago sticks to help 
students learn to 
count 

The teacher gives the 
punishment by asking 
students to kneel in 
class if they still insist 
on asking to go home 
because they do not 
want to attend the 
lesson. 

The teacher assertively 
accompanies students so 
that they remain in class 
and pay attention to the 
material from the 
teacher. 

3 Teachers assist the 
students in sorting 
organic and 
inorganic waste to 
preserve nature 

The teacher and the 
students provide 
organic and 
inorganic trash as a 
means of learning 
for students to 
preserve nature 

The teacher uses ice 
breaking such us 
singing and jumping 
when the students 
start to get bored 

The teacher accompanies 
the students to do ice 
breaking 

4 Teachers assist the 
students in using 
the washing soap to 
learn about 
maintaining 
cleanliness and 
healthy life 

The teacher provides 
washing soap as a 
lesson to maintain 
cleanliness and 
healthy life 

The teacher invites the 
students to wash their 
faces so that they are 
refreshed and ready to 
study 

The teacher keeps the 
students’ enthusiasm for 
learning 

5 Teachers assist the 
students is using 
the bowling method 

The teacher provides 
bowling learning 
media 

The teacher 
understands the 
condition that the 
students have 
regarding their life 
and financial condtion. 

The teacher gives 
assignments to do at 
home so that the 
students don't miss the 
lessons 

6 Teachers assist the 
students in leaning 
English and its 
vocabularies  

The teacher invites 
students to lead the 
prayers using 
English 

The teacher 
understands the 
students’ ability to 
concentrate on 
something 

The teacher asks 
students to remain in 
class, even though they 
are not focused. 

7 The teacher assists 
the students in the 
thematic learning 
by providing them 
fun learning such as 
fishing activities in 
the river. 

The teacher invites 
students to learn 
through fishing 
activities 

The teacher 
understands the 
student's ability to 
persevere in the 
assignment. 

The teacher always gives 
homework to students, 
even though the 
homework is not 
necessarily done by 
students. 
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Based on the data obtained in Table 4, Ms. SR has a Psychological legitimization type, which is 
marked by (1) the teacher assists in the learning process using letter card media to help the students read 
and write, (2) the teacher assists in the use of sago sticks to improve students’ numeracy skills, 3) teachers 
assist in sorting organic and inorganic waste to preserve nature, 4) teachers assist in using laundry soap 
to teach about maintaining cleanliness and health, 5) teachers assist in using the bowling method, 6) 
Teachers assist the students in learning English and its vocabularies, and 7) the teacher assists in thematic 
learning by making fun learning such as fishing activities in the river. The caring legitimization types 
owned by Ms. SR are 1) the teacher takes the initiative to provide letter card media to help the students 
read and write, 2) the teacher provides sago sticks to help students learn to count, 3) the teacher and the 
students provide organic and inorganic trash as a learning tool in preserving nature, 4) the teacher 
provides laundry soap as learning to maintain cleanliness and health, 5) the teacher provides bowling 
learning media, 6) the teacher invites students to lead the prayers using English, 7) the teacher invites 
students to learn through fishing activities. 

Meanwhile, the type of legitimization that appears on Mr. KP is the Contextual legitimization 
type, this can be seen from the following characteristics 1) The teacher gathers students to go to school 
by approaching them first to the villages, 2) The teacher gives the punishment by asking students to 
kneel in class if they still insist  on asking to go home because they do not want to attend the lesson, 3) 
The teacher uses ice breaking that suits the students’ condition such as singing and jumping when the 
students start to get bored, 4) The teacher invites the students to wash their face so that they are 
refreshed and ready to learn, 5) The teacher understands each student’s financial and life condition, 6) 
The teacher understands the students’ ability to concentrate on something, 7) The teacher understands 
the student's ability to persevere in the task. The second type of legitimization that appears on Mr. KP is 
the Psychological legitimization type. This type is characterized by 1) The teacher encourages students to 
be willing to go to school, 2) The teacher assertively accompanies students so that they remain in class 
and pay attention to the material from the teacher, 3) The teacher accompanies the students to do ice 
breaking, 4) The teacher keeps the students’ enthusiasm for learning, 5) The teacher gives assignments 
to do at home so that they don't miss lessons, 6) The teacher asks students to stay in class, even though 
the students are not focused, 7) The teacher always gives homework to students, even though the 
homework is not necessarily done by students. Based on the data above, there are types of legitimization 
that Ms. SR and Mr. KP have, namely Caring legitimization type, Contextual legitimization type, and 
Psychological legitimization type. These apparent types of legitimization merge into learning activities 
between teachers and students inside and outside the classroom. 
 
Discussion 

Based on the data above, there are types of legitimization that Ms. SR and Mr. KP have, namely 
caring legitimization type, contextual legitimization type, and psychological legitimization type. These 
types of legitimization appear to be an integral part of learning activities between teachers and students 
inside and outside the classroom (Al-Zoubi & Younes, 2015; Black & Wiliam, 2018). Caring legitimization 
type is the type where the teacher shows a caring attitude towards the interests of students. In this sense, 
students are considered as vulnerable individuals and depend on adults to survive in the world (Yang et 
al., 2019; Zacharias, 2010). Among this type of teacher, the teacher plays a more protective role in difficult 
situations. In addition, it provides a peaceful and supportive environment for student growth (Affandi et 
al., 2021; Zhang et al., 2020). 

Contextual legitimization type is a type of teacher who pays attention to students’ historical and 
daily life in the learning process in class. Teachers believe that students can find themselves in social 
situations. On the journey of life, teachers also guide students to develop daily life skills to help them deal 
with various situations (Huang et al., 2019; Kizilaslan, 2019). Researchers recommend that the school 
curriculum can include learning inside and outside the classroom (Lestari, 2018; Wulandari, 2020). 
However, schools are still considered as training places for situations that may be encountered by 
students outside of school. This type appears in Mr.KP, with the characteristics: 1) The teacher gathers 
students to go to school by approaching them first, 2) The teacher gives punishment, namely kneeling in 
class to those who still insist on asking to go home because they do not want to attend lessons, 3) The 
teacher chooses ice breaking such as singing and jumping once the students start to get bored, 4) The 
teacher invites the students to wash their face so that they are refreshed and ready to learn, 5) The 
teacher understands the condition that students have to go to find food and work to earn money, 6) The 
teacher understands students’ ability to concentrate, 7) The teacher understands the student's ability to 
persevere in the task. Psychological legitimization type is a type where teachers show psychological 
concern for students' interests or behavior and characterize their behavior. This stage allows students to 
see themselves. Teachers emphasize learning difficulties and students’ behavior (Purwati & Akmaliyah, 
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2016; Robandi et al., 2019). In addition, the teacher also shows how to assist students. School is a place to 
deal with deviations in student behavior from prevailing norms (Anspal et al., 2019; De Meuse et al., 
2010).  

This type of legitimization is found in Ms.SR’s learning practice. There, (1) the teacher assists in 
the learning process using letter card media to help students read and write, (2) the teacher assists in the 
use of sago sticks to help students with numeracy skills, 3) the teacher assist in sorting organic and 
inorganic waste to preserve nature, 4) teachers assist in the use of washing soap to teach hygiene and 
healthy lifestyle, 5) teachers assist in the use of the bowling method, 6) teachers assist the students in 
using English, and 7) teachers assist in thematic learning by making a fun learning such as fishing 
activities in the river. In addition, this type is also owned by Mr.KP, he has the following characteristics: 1) 
The teacher encourages students to be willing to go to school, 2) The teacher accompanies students firmly 
so that they remain in class and pay attention to the material from the teacher, 3) The teacher 
accompanies the students to do ice breaking, 4) The teacher maintains the spirit of the studentd in 
participating in the learning activities, 5) The teacher gives assignments to do at home so that the students 
do not miss the lessons, 6) The teacher asks students to stay in class, even though the students are not 
focused, 7) The teacher always gives homework to students, although the homework is not necessarily 
done by students. 
 

4. CONCLUSION 

The researcher conclude that the identitity owned by Remote Area Teacher as a Driving Force 
based on the types of teacher legitimization at SD Inpres Kabe are Caring legitimization type, Contextual 
legitimization type, and Psychological legitimization type. This identity shows that ATDF 1) has a caring 
attitude towards students’ interests, 2) pays attention to students’ life which is reflected in the learning 
process in class and 3) focuses on students' interests and behavior psychologically. 
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