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Abstract

While there is considerable research on the motivation to learn and speak English
among students and teachers, there is little research on the motivation to speak
English among religious women living in another country. This study aimed to
investigate the lived experiences of four Timorese Canossian Sisters, three of
whom are currently living in the Philippines, and one lived there years ago. A
phenomenological design was employed to capture the lived experiences of the
participants and to understand how they navigated their new environment
relating to language, culture, and mission. Data were collected through self-
reflective narratives and focus group discussions, and were analysed
thematically. The findings show that participants” motivation to speak English
evolved from obligation and compliance to intrinsic and integrative motivation,
which in turn helped them overcome personal insecurities such as language
anxiety and shyness. Community encouragement, cultural adaptation, religious
missions, self-belief, and peer support contributed to this change. This research
implies creating an environment that supports religious communities, identifies
sensitive practices, and mediates social learning to increase learners’ speaking
motivation in various cultural and faith-based contexts. It contributes to the
literature on second language motivation in relation to religious life and
transnationalism.

Keywords: Canossian Sisters, faith-based context, intercultural living,
phenomenological study, second language motivation
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Introduction

In contemporary society, English is increasingly used as a lingua franca,
including in business, international cooperation, education, and industry
(Zulkarnain & Widiati, 2023). The Canossian Sisters engage internationally in
multilingual environments that require English as a common language of
Mission activities, oral presentations, and intercultural exchange (Farrah & Al-
Bakri, 2020; Khonamri et al., 2021a; Namaziandost et al., 2023). Studies have
previously examined the relationship between religiosity and motivation in
language learning. Ferndndez and Hanlin (1996) explored the religious
motivation and personality traits and concluded that trust, empathy, and
extraversion were related to the amount of religious motivation. This
investigation proves that motivation is often influenced by spiritual and religious
aspects that enhance learners” positive attitudes and willingness to converse in
English (Ariani, 2021; Farid et al., 2021; Sarwari et al., 2024). Once the student
engages in the process of learning, there may be obstacles that demotivate them
(Mbato, 2023; Diasti & Mbato, 2020). Consequently, English is viewed not only as
a global communication with the Muslim community but also as an instrument
of religious propagation (Da’wah) (Farid et al., 2021). While English is important,
little is known about how religious people, particularly those living abroad,
develop their skills and motivation to use English as a foreign language (EFL).

This is a crucial gap in second language acquisition (SLA), particularly
regarding women’s religious motivational experiences. Although language
learning is a cognitive act in multilingual, faith-based settings, a person’s
motivation is deeply personal and spiritual, oriented by identity (Phelan, 2000),
mission, and self (Kabilan et al., 2020; Lian et al., 2025; Widiarti et al., 2022).
Living abroad offers transformative opportunities for language learning, shifting
learners’ motivation from extrinsic, toward intrinsic and integrative (Baker, 2011;
Larsari et al., 2022). These experiences transform the individual from an imposed
obligation into an autonomous, communal, pastoral service and self-expression
within a missionary context (Cirkovié-Miladinovi¢ et al., 2021).
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The modern view of motivations as a dynamic process shaped by
sociocultural factors (Abduh, 2021; Dornyei & Ushioda, 2021; Sadeghi & Navaie,
2021). Research confirms that interpreting different cultures and faiths related to
society, culture that affects people’s motivation in learning and using a language
(see Arsyad et al., 2020; Gauvain, 2008; Khonamri et al., 2021b). Consequently,
the transnational and community life in another country offers a significant
learning environment to the Sisters to develop their motivation to speak English.
Farrah and Halahlah (2020) and Kabilan et al. (2020) described the authentic,
social experience that gives learners agency and self-purpose. To respond to this
gap, the current research explores the relationship between living in a foreign
culture and the motivation to speak. Rooted in Vygotsky’s Sociocultural Theory
(SCT) (Gauvain, 2008; Kozulin, 2002) and Self-Determination Theory (SDT) (Deci
& Ryan, 1985), the present research considers how interculturality, mission, and
lived experiences influence motivation within faith-based communities.

Employing a qualitative phenomenological approach, the study aims at
exploring the lived experience of the Sisters regarding language, identity (Phelan,
2000), and faith in intercultural contexts (Ellis, 2025). Current insights in
education research advocate for context-responsive, value-based language
programs that honor learners’ identities, feelings, and purposes (Lamb &
Arisandy, 2020; Mercer et al., 2025). The study also aims to inform the design of
a more holistic and purposeful conception of language learning that incorporates
spirituality, vocation, and intercultural experiences in a faith-based context and
facilitates transformative self-development (Kubanyiova, 2022).

This research is unique in that it analyzes religious women who are
underrepresented in English-language motivation within SLA research. To date,
there have been many studies on learner motivation in academic and
professional contexts (Lamb et al., 2021; Papi, 2021). These studies do not fully
capture the distinctive realities of missionary life where language learning is
closely connected to faith, vocation, mission, and service. Despite its small
sample size, this study suggests a direction for future research to broaden
existing understandings into the socio-cultural and spiritual dimensions of SLA,
specifically to address the following question: “How does living in a foreign
country affect the Canossian Sisters' motivation to speak English?”

Literature review
EFL learners’ motivation to learn English: From static to dynamic perspectives

Deci and Ryan's (1985) Self-Determination Theory (SDT) states that fulfilling
basic psychological needs significantly enhances intrinsic motivation in language
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learning. Gardner and Lambert (1972) clearly show that integrative motivation is
associated with the sincere desire to integrate into the culture and community of
the target language. Gardner et al. (1985) also discussed the attitudes and
emphasized the importance of motivation in second language learning and
determined through the lens of either instrumental or integrative orientation
whereas the contemporary body of literature presents motivation as being
dynamic and responsive to context, influenced by relevant identity, emotion, and
sociocultural aspects (Dornyei & Ushioda, 2021; Henry et al.,, 2019; Henry &
Lamb, 2020). Similarly, in their research, Ndayisenga and Mbato (2024)
demonstrated that motivation among Rwandan EFL learners was a combination
of the integrative and instrumental orientations, due to their situational exposure
and interaction within their communities. The study also revealed that no
motivational construct is transferable across contexts (Ndayisenga & Mbato,
2024). Moreover, Sadeghi and Navaie (2021) illustrated how learners” mindsets
have evolved in relation to language, and their beliefs about their ability to
change, demonstrating evidence of the connection between cognition and effect.
Similarly, Miftah and Cahyono (2022) found that technologies utilized in
collaborative contexts like Edmodo Learning Management System (ELMS) help
build positive learner affect and engagement in EFL writing contexts. Intrinsic
motivation, in addition to external affirmation from sociocultural contexts, such
as teacher support, positive feedback, and collaboration, has built learners’ self-
efficacy in speaking English (Setiawan et al., 2025).

Sociocultural mediation and identity in language learning

Using Vygotsky’s Sociocultural Theory (SCT), 1978, as a foundation, motivation
is acknowledged as a tool for a socially mediated process (Gauvain, 2008).
Cultural context, interaction, and participation collaboratively construct identity
and learning (Lantolf et al., 2020; Phelan, 2000; Swain & King, 2022). However,
language learning can only happen through meaningful engagement in
communities and influence self-perceptions, and not in isolation. Zulkarnain and
Widiati (2023) proved that learners’ identities, particularly self-efficacy and
confidence, are often constructed through social validation and group
participation. Kabilan et al. (2020) synthesized issues of cultural understanding
with teacher education practicum through cross-cultural exchange with
multilingual teachers. Similarly, Ndyasenga and Mbato (2024) found that
learners’” sense of community membership is related to their persistence and
willingness to communicate. Oyserman (2024) points out that the self and
identity are both individual and social constructs, and this idea is supported by
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Horowitz et al. (2018), who stated that identity is a motivation for engagement
in religious and mission contexts.

Integrating SDT within faith-based learning contexts

Although SCT relates motivation to social participation (Kozulin, 2002), SDT
articulates how social participation leads to internalized, self-guided motivation
and suggests that intrinsic motivation thrives when the psychological needs for
autonomy, competence, and relatedness are satisfied (Deci & Ryan, 2020;
Masoabi & Alexander, 2021; Ryan & Deci, 2020). With autonomy-supportive
conditions, persistence and performance were routinely enhanced (Mercer &
Ryan, 2021; Mercer et al., 2025; Papi & Khajavy, 2021, 2023). Moreover, external
support is vital for self-efficacy and meaningful engagement (Setiawan et al.,
2025). Hendricks (2024) concurs that internal motivation sustains resilience and
commitment. Autonomy becomes the freedom to pursue a spiritual mission
connected to divinity, and deeply tied to faith, evangelization, and intercultural
dialogue (Deci & Ryan, 2000; Ryan & Deci, 2020). Ultimately, effective
pedagogies increase students’ motivation and speaking abilities, facilitate
engagement and interactions (Miftah & Cahyono, 2022).

Meanwhile, relatedness signifies the profound sense of connection with a
global religious community, which is essential to a sense of belonging among
communal members (Babayigit & Celik, 2025; Palabiyik & Oral, 2022). Although
studies about SDT in religious contexts are limited, recent studies (Kabilan et al.,
2020; Widiati et al., 2021) concluded that spiritual purpose enhances self-
determination, where learners view language as both an academic and sacred
activity.

Spirituality, intercultural experience, and faith-based motivation

Spirituality is understood as the pursuit of connection and transcendence, which
often provokes a shift in learning from an academic pursuit to a moral and
existential dimension (Lian et al., 2025; Nguyen et al., 2022). Studies indicate that
motivation is amplified when learning connects personally or resonates with
collective belonging (Mbato, 2023; Ndayisenga & Mbato, 2024; Widiati et al.,
2021). In multicultural religious communities, language has a role as a medium
of communion and fostering solidarity (Arsyad et al., 2020; Cirkovié-Miladinovié
et al., 2021). Studies in the area of faith-based language use and intercultural
missionary contexts are very limited. However, disposition, such as confidence
(Zulkarnain & Widiati, 2023), self-efficacy (Setiawan et al., 2025), and a growth
mindset (Sadeghi & Navaie, 2021) are well-established.
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Building upon the above theoretical and empirical insights, the study adopts
an integrative phenomenological design to indicate that motivation in a second
language can be understood as socially mediated and self-regulated, but not
much is known about motivation in faith-based and intercultural communities.
Therefore, to fill this gap, the study looks at the lived experiences of the
Canossian Sisters in learning and using English in a cross-cultural ministry. We
made an investigation to identify how sociocultural participation and self-
determined development are textualized in the Sisters’ lives.

Method

Research design

Utilizing a qualitative phenomenological design (Rittmann & Mpofu, 2024;
Saldana, 2011), this study examined the shared lived experiences of the
Canossian Sisters living abroad. This is the most suitable design to capture the
participants” lived experiences in a specific socio-cultural context (Pefia, 2024;
Rittmann & Mpofu, 2024). The qualitative phenomenological method originated
with Husserl (2012); its modern application by Van Manen (2016) provides the
necessary framework to uncover the meanings of lived experiences within the
socio-cultural context. The goal of using this method is to understand motivation
as a non-static variable, but a dynamic phenomenon shaped by the religious
identity and missionary vocation (Phelan, 2000). The lens of phenomenology
also encourages personal reflection, identity development, and internal
motivation as essential dimensions that are difficult to quantify without losing
their experiential essence (Creswell, 2013).

Participants

The current study involved four Canossian Sisters from Timor-Leste, in the
context of data collection; three Sisters, as the research participants, were living
in the San Juan Community in Manila, Philippines, and one was previously living
there for her religious formation mission. A purposive sampling technique
(Patton, 2015) was used for the study. This method aligns with the qualitative
exploratory of purposive sampling to select a smaller, focused sample based on
specific criteria relevant to the research question, as a means to deeply
understand the phenomenon, rather than generalizability (Rittmann & Mpofu,
2024). The participants were recruited based on the criteria: They had direct lived
experience and ongoing completed process of learning English; they previously
shared an intercultural setting in San Juan Community in Manila, member of
Canossian Congregation originally from Timor-Leste; they actively involved in
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their religious formation; and they were missionary service during their time in
the Philippines and show a strong ability to personally reflect on how their
missionary experiences shaped their motivation to learn and speak English.

In line with a qualitative and phenomenological approach, where global
generalizability is not the goal, this study focused on the depth and richness of
the experience, rather than on the big sample size. As Dornyei (2007) points out,
small yet homogeneous samples in qualitative second language acquisition
(SLA) research allowed for richer examination of contextual and motivational
variables. The participants were informed about the objectives of the study, their
voluntary participation, and consent before the data collection was conducted.
All participants or Sisters (Participants 1 to 4) unanimously agreed that the data
would be used for the study and kept confidential. Table 1 presents the
demographic data of the participants.

Table 1

The participants’ demographic data

Participants or Sisters ~ Gender Age English exposure As Sisters

(years) (years) (years)

Participant 1 Female 30 2 3
Participant 2 Female 30 2 3
Participant 3 Female 31 3 >4
Participant 4 Female 51 5 >10

Data collection

The first primary data collection tool was the in-depth semi-structured
interview, self-reflective narratives, and Focus Group Discussions (FGDs) to
examine the meanings and depths of participants’ subjectivity, including their
thinking and internal thought processes (Morea et al., 2023; Patton, 2015; Solhi &
Thumvichit, 2025). The data collection procedure was employed to capture the
lived experiences of the Sisters living abroad and engaging in missionary
services, and how these experiences impact their motivation to speak English.
The Sisters were encouraged to connect their own experiences of learning a
language and living out a mission abroad with how the language barriers
presented obstacles, which either strengthened or challenged their motivation to
use English. Participants’ self-reflective narratives were used as an additional
source of data that provided a deeper understanding of each participant’s ability
to navigate through the difficulties associated with learning a language and their
commitment to succeed in their ministries. The self-reflective narratives were
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used only as descriptive data to support phenomenological meaning-making
and were not used for a specific purpose or as a method of narrative inquiry.
Using multiple phenomenological principles, including bracketing to lessen
bias, and data saturation of collected data to enable the essence of lived
experiences of the Sisters as identified through phenomenology (Fadil et al.,
2026; McNarry et al., 2019; Pool, 2018). As mentioned, the participants share their
experiences with living abroad. All forms of data were collected virtually
through Google Forms for reflective narratives and online interviews, allowing
participants to respond to the questions flexibly at their own pace. They also
shared their personal journey of living abroad. This instrument was created to
be used for a duration of 2-3 weeks, prompting the participants to self-reflect
honestly and freely regarding their motivation in a safe and self-reflective way
(Barkhuizen et al., 2024). Participants were encouraged to share moments of
success, struggle, cultural adjustment, language anxiety, and how their reasons
for using English changed (Ellis, 2025).

The second main primary method of data collection was FGDs, which
focused on collecting in-depth information regarding experiences, opinions,
values, or beliefs (Saldana, 2011; Solodka, 2024). The FGDs were conducted twice
virtually, with all participants involved. Each session lasted approximately 60 —
75 minutes and was guided by a semi-structured discussion guide. Through this
session, participants can discuss their personal views (Madkur, 2025), which
allows for a broader range of responses than conducting interviews on an
individual basis (Cohen-Scali et al., 2018). Canossian Sisters' participation in the
FGDs would be particularly valuable in having rich and different perspectives
that would improve the data triangulation and deepen the understanding of
themes present within reflective narratives (Magabe et al., 2025; Rittmann &
Mpofu, 2024). The FGDs were held via a WhatsApp call and were conducted in
a combination of English and Tetum (the national language of participants) to
enable rich expression and deeper meaning-making. When allowed to speak in
their first language, participants experience authentic engagement and have the
chance to avoid the “loss of meaning”, particularly in intercultural and diasporic
contexts (Kramsch, 2014; Temple & Young, 2004). The discussion was audio-
recorded and transcribed for the thematic analysis. It is a technical step of the
process of familiarization, immersion, and interpretation of the data (Braun &
Clarke, 2006).

Data analysis

The data analysis was done through a thematic analysis following the six-phase
method proposed by Braun and Clarke (2006) as follows: Familiarizing with the
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data, generating initial codes, searching for themes, reviewing themes, defining
and naming themes, and producing the report. This method was applied to
understand the lived experiences influencing the motivation of Canossian Sisters
to learn and use the English language in a new cultural and missionary setting.
Audio-recorder interviews and focus group discussions were transcribed
verbatim, and self-narrative reflections were compiled as textual data (Braun &
Clarke, 2006). We transcribed interview data and reread multiple times to
achieve immersion in the data. In this phase, we captured recurrent patterns,
shared meanings, and thematic organization across participants” accounts. Data
derived through a phenomenological qualitative study emphasizes the way
individuals make sense of their lived experience (Creswell & Poth, 2016).

We began our data analysis using a line-by-line coding scheme (Braun &
Clarke, 2006). The initial coding was developed through an inductive approach.
In this stage, we identified the quotes or segments from participants” shared
experiences that represent the way participants assert themselves as being
motivated. These initial codes were organized into larger thematic categories
related to extrinsic and intrinsic motivation, identity transformation, community
support, language anxiety, and adjustment (Phelan, 2000).

An inductive approach was used to identify the patterns and similarities
present across the multiple sources of data that were gathered (interviews, along
with pertinent literature) to analyse the data as a collective whole. The deductive
research methodology, which is the examination of multiple types of sources of
data through the established theories of SLA motivations and the L2
Motivational Self-System (Dornyei, 2009). The process of analysis consisted of
several phases of comparison, group sharing, discussion and feedback, or
developing themes based on both thematic and overall categories to create a
more complete picture of how psychological, social, and spiritual factors
influenced the motivation of the Canossian Sisters to learn and use English in an
international missionary setting. Table 2 shows a representative data sample,
along with corresponding codes and potential themes.

Trustworthiness

The trustworthiness of the present study was verified with Shenton's (2004)
framework, focusing on credibility, transferability, dependability, and
confirmability. To ensure credibility, we utilized triangulation by combining
interviews, self-reflective narratives, and focus group discussions with the four
Sisters. Crucially, we implemented member checking (Shenton, 2004) by
returning the interview transcripts and preliminary thematic summaries to the
Sisters. This allowed them to verify that the interpretations of their “missionary
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vocation” and “Timorese identity” were accurate, ensuring the data reflected
their actual lived experiences rather than research bias (Phelan, 2000).

Table 2
Example of the coding process

Data extract Code Potential theme
Ever since I came to the Philippines, Increased motivation  Development of English-
my motivation to speak English has over time speaking motivation

improved. (Participant 1, Interview)

With more practice, I have become more  Growing confidence  Development of English-

confident. (Participant 2, Interview) through practice speaking motivation
My Sisters encouraged me to keep Peer support Religious Community
trying. (Participant 3, Interview) Influences on English-

speaking motivation

By doing my mission, I feel connected Social connection Missionary works '
with others, which motivates me to influence on English-
speak English. (Participant 4, speaking motivation
Interview)

In addition to triangulation, we used the self-reflective journals to record
participants' experiences (Richards, 2015). Additionally, transferability provides
rich contextual descriptions of experiences of the Canossian Sisters in relation to
their cultural and/or spiritual backgrounds. The authors enhanced the
dependability of the research findings by being transparent about their research
processes and by developing a detailed audit trail documenting every stage of
the research process (Richards, 2015). To minimise the bias, we conducted
conformability through reflexivity and systematic analysis. It also established
the confirmability by ensuring that participants' narratives were based upon the
participants” personal experiences. To enhance the validity and minimize
research bias, we served as facilitators rather than instructors, and encouraged
open reflection in a democratic and dialogic way, in a non-intrusive facilitation
(Herr & Anderson, 2005; Miles & Huberman, 1994). Maintaining
trustworthiness, as previously presented, also served us as both a measure of
rigor and as an effort to minimize bias (Mbato, 2023).

Findings

The results of this study are primarily derived from the participants’ shared
experience gathered through in-depth semi-structured interviews, self-reflective
narratives, and the Focus Group Discussions (FGDs). The interviews were
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designed to obtain detailed descriptions of the intersection between the
participants” vocation and their use of English in a foreign missionary context.
Through open-ended prompts, participants were encouraged to reflect and
share their feelings, concerns, and the shift in their motivation related to
speaking English as part of their daily missionary life. We utilized secondary
sources of information, such as self-reflective narratives and shared lived
experiences from FGDs, to strengthen their analysis and findings. The Insights
gathered from semi-structured interviews and supplementary sources identified
that the development of the Sisters' English-speaking abilities influenced their
motivation to learn more about the language. In addition to the Language
acquisition component of the participants’” experience when living abroad, there
was also their experience of developing self-confidence and a sense of
belongingness to a greater community, and establishing a stronger commitment
to their goals and aspirations. The next section of this report highlights eight key
tindings derived from the Sisters' collective experience of learning English and
living in the Philippines that provide evidence of their emotional, social, and
spiritual transformations.

Strengthened motivation to speak English

Participants consistently stated in the interviews that their initial experience of
speaking English during their Missionary service in the Philippines shifted from
being anxious to meaningful means, specifically with those they encountered in
their daily apostolic and community interactions. The data below indicates a
transformation from an emotional to a spiritual dimension. One participant
shared:

Ever since I came to the Philippines, I realized that my motivation to speak
English has improved. Initially, I was afraid to speak English because I was
worried about my limited vocabulary and making mistakes. During meetings
and sharing sessions, I preferred to listen rather than speak. (Participant 1,
Interview)

As participants continued to speak English in there, the interviews revealed that
repeated exposure and necessity gradually reduced fear and encouraged risk-
taking. One participant acknowledged:

Initially, I felt doubtful and hesitant to speak English because of my limited
vocabulary, but I tried to practice. The more I practiced, the more comfortable I
became. I learned that it was important to try to communicate in English. When
others understood me, I became more confident. (Participant 3, Interview)
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The above excerpt highlights that the willingness to learn English by each
participant was also tied to their religious vocation and sense of mission. As
such, the process of speaking English was considered a way to uphold the
religious calling and carry out the mission. One participant shared:

I could engage and serve better in my mission here in the Philippines because
my ability to speak English improved as I kept practicing. When I speak
English, I can share, listen, and understand others. I enjoy this process, and it
allows me to continue speaking English, even when it is difficult. (Participant
2, Interview)

As indicated in the above excerpt, it manifests that generally, no participants
expressed a decline in motivation, hence suggesting that cultural immersion
contributes positively to the development of motivation.

Positive influences on motivation

A strong sense of support was evident for each of the Sisters from their religious
community, and most obviously from their fellow Sisters. Participants’
awareness of their community’s support as one of the strongest positive
influences on motivation was clearly expressed in the interviews. This
communal support makes their learning more significant and motivated. The
following data revealed a transformation from the social to a more emotional
dimension. One participant articulated:

I felt supported by my Sisters in the community; they encouraged me to keep
trying whenever I felt anxious, and they also reminded me not to give up, even
though I make mistakes. This inspired me to keep trying. (Participant 1,
Interview)

The above excerpt suggests that communal support is the main aspect of the
Sisters” motivation. moving from being an opportunity for social interaction to
becoming an important emotional support. Thereby reducing the fear of failure
through the motivation received from others. Another participant said:

Feeling connected with other people motivates me to learn and speak English,
even though my ability to speak English is still poor; engaging and interacting
with people around me makes me feel supported to practice my English-
speaking skills. (Participant 4, Self-reflective Narrative)

The excerpt above indicates that motivation to learn and speak English is not
simply a person's own progress, but rather a community effort in the process of
language acquisition. No participants reported a negative impact on their

Journal on English as a Foreign Language, 16(1), 219-247
p-ISSN 2088-1657; e-ISSN 2502-6615

230



dos Santos & Mbato Religious missionary life abroad and English-speaking motivation

motivation to learn English from outside sources while in the Philippines, but
instead, they have reported being motivated, accepted, and understood.

Enjoyment in speaking English

Data showed that there are gradual changes in emotional feelings about using
the English language: from initial anxiety to enjoyment. As learners gained
fluency in learning to speak English, they began to associate positive feelings
and enjoyment with speaking English. The following data demonstrates this
transformation across all three dimensions of experience: emotional, social, and
spiritual. One participant stated:

I now find that I enjoy speaking in English. I used to be hesitant when I spoke
English, but as I continued to practice, I began to be more confident. I
discovered that speaking in English allows me to connect with others in
different settings. I will use English in all my interactions with others,
regardless of the situation, because every time I practice, I learn and grow in
confidence to communicate. (Participant 1, Interview)

The excerpt above indicates that language-learning experience shifted from an
initial fear of communicating in English to an overall feeling of enjoyment as the
Sisters gained their proficiency in English language skills. Therefore, the joy of
connecting is greater than the fear of being wrong. Likewise, one of the
participants expressed the same experiences concerning how the transition from
initial struggles to ease and enjoyment in everyday communication:

At first, when I was attempting to communicate in English, it was difficult, and
I often felt doubtful. As I've practiced speaking English with friends and co-
workers, I find it to be very enjoyable because I am using the English language
in everyday life, having conversations or meeting with people in my ministry.
(Participant 4, FGDs)

The above excerpt shows that the emotional change shown through the data
illustrates that learning English is not just something done for a purpose, but it
has also become a way in which each participant reflects who they are and sees
learning English as a part of their everyday life. This shows that the English
language is now part of the identity of the Sisters as English speakers within their
missionary context.

Overcoming anxiety and discouragement

Participants said they experienced a primarily positive experience; however,
many also indicated that they felt challenged by the process of learning another
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language, especially during the initial stages. Through interviews and focus
group discussions, participants mentioned that they experienced a degree of self-
doubt and/or fear of making mistakes; however, they were able to embrace
challenges as part of their personal development and language acquisition. The
data reflects a transformation from the emotional experience to the spiritual
dimension, indicating a deeper, multiple meaning. One participant shared:

Mistakes are part of my growth as a person, so I remind myself of that every
time I have made a mistake; when I am trying to work through feelings of being
discouraged, I try to accept the mistakes rather than feel embarrassed about
making them - this strategy has allowed me to continue talking regardless of
how difficult I find it to speak English, be calm and stay focused. (Participant 3,
FGDs)

The data demonstrates that the participants’” early stages in learning English
were full of self-doubt and fear of making mistakes; however, as they managed
to cope with these challenges, they experienced a self-transformation and started
to view mistakes as failures, instead of seeing them as integral parts of the
process. Another participant reflected:

I am a little anxious about my performance, so I keep telling myself to perform
to the best of my abilities, and that doing this will help me improve when I put
in my best effort. (Participant 2, Self-reflective Narrative)

As shared in the above excerpt, the finding contributes to the validation of the
theme on the shift in mindset where mistakes were embraced as opportunities
for growth and improvement rather than failure and discouragement. This
cognitive and emotional reframing was considered a foundation to maintain
long-term motivation and resilience in language learning.

The role of community and peer support

The participants saw that emotional inspiration and moral assistance from the
Sisters' communities/brotherhood are fundamental in using the language as a
language development resource. The data provide evidence for a transition from
social relationships to emotional entanglement, as indicated by the following
excerpts. One participant shared in her self-reflective narratives.

My Sisters, who are part of the community as well as many of the friends I make
who speak English well, have been there to help me throughout my life.  have
friends and relatives, most often my Sisters, who listen to me when I am having
problems trying to communicate in the English language. By doing this, I am
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trying more often, and I will continue trying. (Participant 1, Self-reflective
Narrative)

The data highlight that the religious community serves as a foundation for
language development. The emotional inspiration and moral support are
considered fundamental factors that support participants’ continuing use of
English. Being heard by others creates relational accountability and fosters
enduring motivation to continue trying. Similarly, another participant shared:

My community Sister in love offers me ongoing encouragement alongside
thoughtful responses whenever I have questions of clarity, allowing me to grow
and develop into a better person. (Participant 2, Interview)

As expressed in the above excerpt, it shows that motivation can be considered
intrinsic and socially constructed, both of which are shaped through communal
learning and collaborative relationship practices. Thus, the essence of English
learning is learned from daily social interaction, which supports motivation
through a sense of belonging and mutual collaboration within a community.

Influence of faith, mission, and religious life

All of the participants expressed the belief that their spirituality motivated them.
Many indicated that their sense of vocation and mission also provided them with
a powerful purpose to study English. All participants indicated that English is
not just alanguage that one learns, but a means of connecting with others in their
apostolic missions. The data below presents a spiritual transformation, where
challenges are embraced as part of the spiritual journey. One Sister stated:

I am motivated to learn English as a result of my mission in life, which allows
me to connect with other people. Speaking English allows me to develop
relationships and, most importantly, it allows me to live out my mission. When
I speak English, I am doing what I was called to do and can serve those who are
around me. (Participant 4, Interview)

These excerpts show that English language acquisition is linked with the
theological and vocational dimensions. Participants identified English as a
sacred instrument through which they accomplish their apostolic mission of
connecting with others. A Sister stated:

My spirituality gives me motivation to continue studying English and using it.
When I communicate with people, I meet during my mission program, which
adds purpose and value to my relationship with them. When I communicate
with others, I feel like I live my faith and mission. (Participant 1, Interview)
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The excerpt presented above demonstrates that the motivations of both Sisters
indicate their relationship with God. In fact, the research supports this
conclusion. When they have the opportunity to use the English language, it
facilitates their ability to connect with God, to deepen their vocation, and to build
relationships with one another.

Personal reflections and insights

As indicated by both interviews and self-reflective narratives, all participants
stated that they have personally developed through language acquisition by
gaining self-esteem, realizing a sense of achievement, and redefining their
relationship with learning a second language. The data below demonstrates a
transformation in the spiritual dimension, marked by deeper meaning-making
and inner growth. One participant noted in her self-reflective narrative:

In reflection, I believe that my existing motivation for connecting through the
English language has developed deeper over time. The English language
enables me to be more confident when I communicate with others than ever
before because of how it creates connections between people. Now, I can
express my feelings with greater confidence than I did before. (Participant 2,
Self-reflective Narrative)

The excerpts above highlight that language challenges are means of exercising
personal agency and self-identity development. It is not just about linguistics,
but also spirituality, and consequently, redefines the participants’ connection to
their own voice. The data demonstrate that increasing proficiency in English not
only develops participants’ self-confidence but also their personal growth as
well. Another participant shared:

When looking back at my experience of learning and speaking English, I have
noticed that it is getting easier to speak English. I choose to engage in
conversations in English because it allows me to communicate with more
people and make lasting friendships with those people. (Participant 4,
Interview)

The above data excerpt shows how their experiences helped not only in their
language learning but also in their development and ability to be resilient. This
process allowed for increased levels of self-awareness and engagement with the
challenges of day-to-day living. In turn, this process allowed for a greater
integration of themselves as individuals from many different cultures and
ultimately allowed for more confidence in establishing relationships and
communicating with other cultures.
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Advice for new learners

Based on their own experience of being a missionary and living away from
home, the respondents provided guidance to other Sisters who might be
beginning their own journeys of language acquisition. The data below
emphasizes an emotional transformation in which participants became self-
motivated to advise and support others. One participant advised:

I would like to encourage my fellow Sisters and language learners not to be
afraid; instead, keep trying even if it means making mistakes, and each mistake
is part of the learning process. Thinking this way helps me continue without
feeling discouraged, make progress, and every mistake is part of the process.
(Participant 4, FGDs)

The excerpts above present that participants’ experiences allow them to make a
generative change that transforms individual challenges into shared knowledge
and support for others. Participants view errors as part of the journey and go
from being receivers of support to being providers of motivation for others who
are on the same path of learning. Another participant also recommended:

I always remind myself to keep going and not to be afraid of asking people
around; therefore, I would like to suggest to my fellow language learners to just
keep going and not be afraid to ask people around for help. Asking for help
makes learning feel less heavy and more manageable. (Participant 3, Interview)

The above excerpt suggests promoting a humanistic and learner-centered
approach to language learning that prioritizes process over perfection. From the
standpoint of the phenomenological perspective, the learning process occurs
through one’s interaction with real circumstances, relations between people, and
their ability to communicate in their daily lives. Participants’ advice enables their
fellow language learners to see challenges as a natural part of the process of
becoming empowered and self-sufficient users of the language.

Discussion

This section greatly elaborated on how the Sisters” or Participants” experiences
in another country impacted their desire to use and speak English, which came
through the eight emergent themes from the findings, which suggested a close
relationship to the psychological, spiritual, and social aspects. This movement
creates an opportunity for English language learning to shift from an obligation
to a more personal and community-oriented, fulfilling both a communal mission
and a personal calling. According to the findings based on the applicable
frameworks of Self-Determination Theory (SDT) (Deci & Ryan, 1985, 2020) and
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Sociocultural Theory (SCT) (Gauvain, 2008; Kozulin, 2002), the participants’
desire to meaningfully communicate in English reflected their belief in the
necessity of autonomy and competence for sustaining intrinsic motivation (Deci
et al., 2017; Masoabi & Alexander, 2021).

The enjoyment of speaking English not only created connections to others
but also valued personal growth in the broader society. This supports Gardner
et al’s (1985) assertion that integrative motivation provides an alternative
method of socializing with peers, offering a positive learning experience in an
encouraging learning environment (Ndyasenga & Mbato, 2024; Zulkarnain &
Widiati, 2023).

SCT is seen as the model to understand community support (Gauvain, 2008;
Kozulin, 2002; Lantolf et al., 2020). This social mediation resulted in participants’
motivation shifting from extrinsic compliance to intrinsic engagement (Setiawan
et al., 2025), which further built self-efficacy and created positive affective
orientations toward learning (Miftah & Cahyono, 2022; Swain & King, 2022). The
transition from the initial self-doubt and anxiety to enjoyment is an important
emotion-based change. This change manifested as engagement, which is optimal
for intrinsic motivation (Deci et al, 2017). Enjoyment satisfies the L2
Motivational Self System (Dornyei, 2009) and facilitates spiritual well-being that
results from language use (Nguyen et al., 2022).

Participants showed their resilience and growth mindset (Sadeghi & Navaie,
2021) as they experienced early anxiety through the advantages of self-
affirmation and accepting mistakes. Participants expressed their reflective
identity (Zimmerman, 2016) as a foundation for self-regulated motivation. Their
emphasis on mistakes as an opportunity to learn aligned with Vygotsky’s theory
of internal dialogue and emotional management in an intercultural context
(Gauvain, 2008). The group dynamic was also a critical consideration in
sustaining the idea of relational motivation (Mercer, 2021; Mercer et al., 2025). In
their faith-based framework, the idea of learning together took on an even larger
spiritual dimension that was shown as a community calling effort rather than an
individual endeavour, and knowledge, including religious wisdom, was co-
constructed socially (Gauvain, 2008; Lantolf et al., 2020).

The aspects of motivation in relation to the participants’” spiritual life were
connected to a religious vocation that brought significant meaning to their
learning and use of English. This is a unique form of autonomy as “calling” links
competence and meaning (Deci & Ryan, 2020; Ryan & Deci, 2020). This spiritual
commitment leads to persistence when language is used for social or moral
intentions (Hendricks, 2024; Zulkarnain & Widiati, 2023). English became a
means for ministry and spiritual connection, as described by Tisdell (2003), in
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terms of spiritual connectedness in education. Self-reflections confirmed this
change from the need to do and being obliged to do, to what became motivation
and willingness to wuse English, also reflecting Van Manen’s (2016)
phenomenological concept, that lived experience flows from development and
connection, including the ability to make sense of lived experience. Therefore,
autonomy and competence are spelled together with one’s motivation (Deci et
al., 2017) and illustrate how intercultural learning builds personal resilience and
cross-cultural empathy (Circovic-Miladinovic, 2021). Finally, the participants
advised their fellow learners to be patient and embrace mistakes, manifest a
learner-centered, humanistic positioning (Merces & Ryan, 2021), and at the same
time support a transformative learning framework, grounded in faith (Nguyen
et al., 2022). This collaboration showed how motivation becomes self-propelling
in practiced, meaningful spiritual settings.

These study findings are situated in a religious setting. However, the
fundamental procedures, like intrinsic motivation, reflection, and meaningful
collaboration, can be applied in broader EFL Pedagogical settings. This study
encourages EFL non-religious learners to think of their experience learning
English not only as a path of emotion, but also as a path of social and spiritual
journeys. EFL teachers can adopt this through similar outcomes by creating an
environment in which learners use their own experiences to connect their goal
to the language they are learning. EFL teachers can help learners to implement
reflection on their progress, collaborate and communicate across, promoting
learners’ autonomy, competency, and confidence. The second premise of this
research is that spiritual development, motivation to learn, and intercultural
competence can all be developed through intentional learning and self-reflection
across numerous EFL learner groups, regardless of their religious affiliation.

Conclusion

This study explores the motivation to speak English by religious women while
living abroad, specifically examining the intersection between Sociocultural
Theory and Self-Determination Theory (SDT) concerning language motivation.
Living in a new environment served as a medium to support autonomy,
competence, and relatedness, which were directly related to intrinsic motivation.
The Findings indicate that the shift from an external obligation towards an
internal sense of self and a greater purpose was facilitated by the community
support and peer interaction. This is more than a notion that motivation is both
contextual and developed through a sense of identity (Dornyei & Ushioda, 2021).
Learning English is more than an academic requirement that reinforces vocation,
solidarity, and service.
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The result of this study shows that, as far as missionary language learners
are concerned, language learning is more than a cognitive task, but rather is a
relational and purposeful experience. The motivation of the Canossian Sisters to
use a second language is not merely based on an integrative motivation (Gardner
et al,, 1985), but as a means of creating a spiritual bond between people of
different cultures and to respond to their vocational call. The study significantly
contributes to the literature by providing insight into the day-to-day experiences
of religious women who are part of a faith-based community. This research
study made a theoretical contribution to the literature by extending SDT (Deci &
Ryan, 2000; Ryan & Deci, 2020) to a faith-based context to elaborate how
autonomy, competence, and relatedness interplay with faith and community.
Theoretically, the study affirms the Sociocultural Theory (SCT) (Gauvain, 2008;
Kozulin, 2002) notion that learning and motivation are socially mediated
through community life, social interaction, encouragement, and identity.
Practically, the results indicate that language programs in missionary or
religious settings should utilize context-responsive and humanistic pedagogies
that acknowledge learners’ emotional and spiritual lives.

Despite its rich and in-depth findings, there are three limitations associated
with this study: First, the sample was made up only of four participants from
one faith institution. Therefore, future research could include other faith
communities and larger groups of people to verify the patterns of missionary
motivation across diverse institutions. Second, this study has been conducted in
a particular geographical context. Therefore, future studies should examine
differences in the provision of missionary services in various countries to see the
factors that affect the development of the services. Finally, this data has a cross-
sectional design; as a result, future research should use longitudinal and/or
mixed method designs to investigate how missionary motivation develops over
a long period of time.

Acknowledgments

We sincerely thank Universitas Sanata Dharma Yogyakarta for the invaluable
academic guidance and methodological rigor. We also express our deep
gratitude to the Canossian Sisters of Timor-Leste and Indonesia for their
support. Finally, we thank all the participants of this study and colleagues whose
experiences and support made this research possible.

Disclosure statement

No potential conflict of interest was reported by the authors.

Journal on English as a Foreign Language, 16(1), 219-247
p-ISSN 2088-1657; e-ISSN 2502-6615

238



dos Santos & Mbato Religious missionary life abroad and English-speaking motivation

Declaration of Al use

No Generative Al and Al-Assisted technologies were used by the authors in the
writing process.

ORCID

Natalina Anténia dos Santos https://orcid.org/0009-0006-0417-6742
Concilianus Laos Mbato https://orcid.org/0000-0003-0284-3557

References

Abduh, M. Y. M. (2021). Full-time online assessment during COVID-19
lockdown: EFL teachers’ perceptions. Asian EFL Journal, 28(1), 26-46.
https://www.asianefl-journal.com/wp-content/uploads/AE]J-Volume-28-
Issue-1.1-February-2021.pdf

Ariani, D. W. (2021). The role of religiosity and spirituality in motivating and
improving students” performance in Indonesia. Journal of Education, Society
and Behavioural Science, 34(8), 52-63.
https://doi.org/10.9734/jesbs/2021/v34i830351

Arsyad, S., Ramadhan, S., & Maisarah, 1. (2020). The rhetorical problems
experienced by Indonesian lecturers in social sciences and humanities in
writing research articles for international journals. The Asian Journal of
Applied Linguistics, 7(1), 116-129.
https://caes.hku.hk/ajal/index.php/ajal/article/view/718

Babayigit, M. V., & Celik, M. (2025). Integrating multiculturalism into English
language education: Approaches, challenges, and benefits. Journal of Current
Debates in Social Sciences, 8(1), 41-50. http://dx.doi.org/10.29228/cudes.81215

Baker, C. (2011). Foundations of bilingual education and bilingualism. Multilingual
Matters. https://www.multilingual-
matters.com/page/detail/?K=9781847693556

Barkhuizen, G., Benson, P., & Chik, A. (2024). Narrative inquiry in language
teaching and learning research (2nd ed.). Routledge.
https://doi.org/10.4324/9781003356394

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative
Research in Psychology, 3(2), 77-101.
https://doi.org/10.1191/1478088706qp0630a

Cirkovi¢-Miladinovié, L, Dimitrijevic, M., & Ilic, B. (2021). Reflection on action:
Peer micro-teaching process of prospective EFL teachers and class teachers
focusing on mother tongue teaching. Technium Social Sciences Journal, 25, 9-
19. https://doi.org/10.47577/tssj.v25i1.4992

Journal on English as a Foreign Language, 16(1), 219-247
p-ISSN 2088-1657; e-ISSN 2502-6615

239



dos Santos & Mbato Religious missionary life abroad and English-speaking motivation

Cohen-Scali, V., Bernaud, J. L., Moumoula, I. A., & Pouyaud, ]J. (2018). Three life
and career design interview methods for counseling young people in
situations of migration. In Cohen-Scali, V., et al. (Eds.), Interventions in Career
Design  and  Education ~ Volume 23  (pp. 153-170). Springer.
https://doi.org/10.1007/978-3-319-91968-3_9

Creswell, J. W. (2013). Qualitative inquiry and research design: Choosing among five
approaches (3 ed.). SAGE Publications.
https://collegepublishing.sagepub.com/products/qualitative-inquiry-and-
researchdesign-3-235677

Creswell, J. W., & Poth, C. N. (2016). Qualitative inquiry and research design:
Choosing among five approaches. Sage Publications.
https://us.sagepub.com/enus/nam/qualitative-inquiry-and-research-
design/book246896

Deci, E. L., & Ryan, R. M. (1985). Intrinsic motivation and self-determination in
human behavior. Plenum Press. https://link.springer.com/book/10.1007/978-1-
4899-22717

Deci, E. L., & Ryan, R. M. (2000). The "what" and "why" of goal pursuits: Human
needs and the self-determination of behavior. Psychological Inquiry, 11(4),
227-268. https://doi.org/10.1207/S15327965PLI1104_01

Deci, E. L., Olafsen, A. H., & Ryan, R. M. (2017). Self-Determination Theory in
work organizations: The state of a science. Annual Review of Organizational
Psychology and Organizational Behavior, 4, 19-43.
https://doi.org/10.1146/annurev-orgpsych032516-113108

Diasti, K. S., & Mbato, C. L. (2020). The role of motivation-regulation in master
students” academic reading. Journal of English Educational Study (JEES), 3(2),
101-109. https://doi.org/10.31932/jees.v3i2.715

Dornyei, Z. (2007). Research methods in applied linguistics: Quantitative, qualitative,
and mixed methodologies. Oxford University Press.
https://archive.org/details/researchmethodsi0000dorn

Dornyei, Z. (2009). The L2 motivational self system. In Z. Dornyei & E. Ushioda
(Eds.), Motivation, language identity and the L2 self (pp. 9-11). Multilingual
Matters. https://doi.org/10.21832/9781847691293-003

Dornyei, Z., & Ushioda, E. (2021). Teaching and researching motivation (3 ed.).
Routledge. https://doi.org/10.4324/9781351006743

Ellis, A. (2025). A transcendental phenomenological study: Exploring experiences of
secondary teachers with content-only training instructing English language
learners [Doctoral dissertation, Liberty University].
https://digitalcommons.liberty.edu/doctoral/7342

Journal on English as a Foreign Language, 16(1), 219-247
p-ISSN 2088-1657; e-ISSN 2502-6615

240



dos Santos & Mbato Religious missionary life abroad and English-speaking motivation

Fadil, A., Zoraya, A., & Sriyanti, L. (2026). Mindfulness in student life: A
phenomenological study of self-awareness, emotional resilience, and
identity development. Insight: Jurnal Ilmiah Psikologi, 28(1), 1-21.
https://doi.org/10.26486/psikologi.v28i1.4682

Farid, S., Kayani, G. M., Naeem, M. A., & Shahzad, S. J. H. (2021). Intraday
volatility transmission among precious metals, energy and stocks during the
COVID-19 pandemic. Resources Policy, 72, 102101.
https://doi.org/10.1016/j.resourpol.2021.102101

Farrah, M., & Al-Bakri, G. (2020). Online learning for EFL students in Palestinian
universities during corona pandemic: Advantages, challenges and solutions.
Indonesian ~ Journal — of  Learning and  Instruction, 3(2), 65-78,
https://doi.org/10.25134/ijli.v3i2.3677/

Farrah, M., & Halahlah, N. (2020). Pronunciation problems among Palestinian
English major students in Hebron University. International Journal of Arabic-
English Studies, 20(1), 203-226. https://doi.org/10.33806/ijaes2000.20.1.11

Fernandez, F. A., & Hanlin, R. T. (1996). Morphological and RAPD analyses of
Diaporthe  phaseolorum  from soybean. Mycologia, 88(3), 425-440.
https://doi.org/10.2307/3760882

Gardner, R. C., & Lambert, W. E. (1972). Attitudes and motivation in second-
language learning. Newbury House Publishers.
https://eric.ed.gov/?id=ED066938

Gardner, R. C., Lalonde, R. N., & Moorcroft, R. (1985). The role of attitudes and
motivation in second language learning: Correlational and experimental
considerations. Language Learning, 35(2), 207-227.
https://doi.org/10.1111/j.14671770.1985.tb01025.x

Gauvain, M. (2008). Vygotsky’s  sociocultural  theory. Elsevier Inc.
https://files.commons.gc.cuny.edu/wp-
content/blogs.dir/4016/files/2022/08/Vygotskys_Sociocultural_Theory.pdf

Hendricks, S. R. (2024). What leaders have learned about themselves and their
leadership experiences during the COVID-19 pandemic [Doctoral dissertation,
Fielding Graduate University].
https://www.proquest.com/openview/8061e8886369c0d952e93b79£8
bel77b/1

Henry, A., & Lamb, M. (2020). L2 motivation and digital technologies. In The
Palgrave handbook of motivation for language learning (pp. 599-619). Springer
International Publishing. https://doi.org/10.1007/978-3-030-28380-3_29

Henry, A., Sundqvist, P., & Thorsen, C. (2019). Motivational practice: Insights from
the classroom. Studentlitteratur.

Journal on English as a Foreign Language, 16(1), 219-247
p-ISSN 2088-1657; e-ISSN 2502-6615

241



dos Santos & Mbato Religious missionary life abroad and English-speaking motivation

Herr, K. G., & Anderson, G. L. (2005). The action research dissertation: A guide for
students and faculty. Sage Publications. https://us.sagepub.com/en-
us/nam/the-actionresearch-dissertation/book225881

Horowitz, E., Sorensen, N., Yoder, N., & Oyserman, D. (2018). Teachers can do
it: Scalable identity-based motivation intervention in the classroom.
Contemporary Educational Psychology, 54, 12-28.
https://doi.org/10.1016/j.cedpsych.2018.04.004

Husserl, E. (2012). Introduction to the logical investigations: A draft of a preface to the
logical investigations (1913). Springer Science & Business Media.
https://doi.org/10.1007/978-94-007-4277-2

Kabilan, M. K., Ramdani, J. M., Mydin, A. A., & Junaedi, R. (2020). International
teaching practicum: Challenges faced by pre-service EFL teachers in ESL
settings. LEARN Journal: Language Education and Acquisition Research Network,
13(1), 114-126. https://so04.tci-
thaijo.org/index.php/LEARN/article/view/237839

Khonamri, F., Kralik, R., Viteckova, M., & Petrikovicova, L. (2021a). Self-
assessment and EFL literature students' oral reproduction of short stories.
European  Journal ~— of  Contemporary  Education,  10(1),  77-88.
https://doi.org/10.13187/ejced.2021.1.77

Khonamri, F., Sangari, M., & Yaqubi, B. (2021b). Enhancing EFL learners” quality
of interaction through ground rules incorporated in collaborative strategic
reading. Journal of Languages and Language Teaching, 9(3), 279-292.
https://doi.org/10.33394/jol1t.v9i3.3857

Kozulin, A. (2002). Sociocultural theory and the mediated learning experience.
School Psychology International, 23(1), 7-35.
https://doi.org/10.1177/0143034302023001733

Kramsch, C. (2014). Teaching foreign languages in an era of globalization:
Introduction. The  Modern  Language  Journal, — 98(1), 296-311.
https://doi.org/10.1111/j.15404781.2014.12057 .x

Kubanyiova, M. (2022). Language teachers’ lives in East Asia: A posts cript for
the post-Covid world. In Kimura, Y., Yang, L., Kim, TY., & Nakata, Y. (Eds.),
Language Teacher Motivation, Autonomy and Development in East Asia. English
Language  Education, Vol 25, (pp. 215-226). Springer, Cham.
https://doi.org/10.1007/978-3031-13350-3_12

Lamb, M. J., Smith, A., Painter, D., Kane, E., Bagguley, T., Newton, R., Howell,
D., Cook, G. de Tute, R., Rawstron, A., Patmore, R., & Roman, E. (2021).
Health impact of monoclonal gammopathy of undetermined significance
(MGUS) and monoclonal B-cell lymphocytosis (MBL): Findings from a UK

Journal on English as a Foreign Language, 16(1), 219-247
p-ISSN 2088-1657; e-ISSN 2502-6615

242



dos Santos & Mbato Religious missionary life abroad and English-speaking motivation

population-based cohort. BM]J Open, 11(2), e041296.
https://doi.org/10.1136/bmjopen-2020-041296

Lamb, M., & Arisandy, F. E. (2020). The impact of online use of English on
motivation to learn. Computer Assisted Language Learning, 33(1-2), 85-108.
https://doi.org/10.1080/09588221.2018.1545673

Lantolf, J. P., Poehner, M. E., & Thorne, S. L. (2020). Sociocultural theory and L2
development. In B. VanPatten, G. Keating, & S. Wulff (Eds.), Theories in
second language acquisition (pp- 223-247). Routledge.
https://doi.org/10.4324/9780429503986-10

Larsari, V.N., Keysan, F., & Wildova, R. (2022). An Investigation of the effect of
flipped-jigsaw learning classroom on primary students’ autonomy and
engagement in e-learning context and their perceptions of the flipped-jigsaw
learning classroom. In Motahbhir, S., & Bossoufi, B. (Eds.), Digital Technologies
and Applications, ICDTA 2022, Lecture Notes in Networks and Systems Volume
455 (pp. 372-382). Springer. https://doi.org/10.1007/978-3-031-02447-4_39

Lian, D. C,, Huang, R. S., Chen, P. E., Lim, C,, Lin, Y. K., Tseng, G. Y., & Hsieh,
S. K. (2025). Lingbench: A linguistically-informed benchmark and reasoning
framework for multi-step and cross-cultural inference with LLMs. ArXiv
preprint arXiv, 2507, 16809. https://arxiv.org/abs/2507.16809

Madkur, A. (2025). English teachers promoting intercultural awareness in the
multilingual context of Indonesian Pesantren. Cross-Cultural Education
Studies, 1(1), 49-62. https://doi.org/10.63385/cces.v1il.162

Magabe, D. D., Schissel, ]J., & Arias, A. (2025). Developing a theory of change:
How are teacher educators preparing pre- and in-service teachers of
multilingual learners? TESOL Journal, 16(2), e70021.
https://doi.org/10.1002/tesj.832

Masoabi, C. S., & Alexander, G. (2021). Enhancing learners’ intrinsic motivation
using Student Team Achievement Division (STAD) in multicultural
classrooms of South Africa. Advances in Education and Educational Trends
Series, 14, 167-184. https://doi.org/10.36315/2021ead 14

Mbato, C. L. (2023). Empowering Indonesian students’ regulation of feelings and
attitudes in EFL learning through action-oriented reflections. Educational
Action Research, 31(3), 490-509.
https://doi.org/10.1080/09650792.2021.1969421

McNarry, G., Allen-Collinson, J., & Evans, A. B. (2019). Reflexivity and
bracketing in sociological phenomenological research: Researching the
competitive swimming lifeworld. Qualitative Research in Sport, Exercise and
Health, 11(1), 138-151. https://doi.org/10.1080/2159676X.2018.1506499

Journal on English as a Foreign Language, 16(1), 219-247
p-ISSN 2088-1657; e-ISSN 2502-6615

243



dos Santos & Mbato Religious missionary life abroad and English-speaking motivation

Mercer, S. (2021). An agenda for well-being in ELT: An ecological perspective.
ELT journal, 75(1), 14-21. https://doi.org/10.1093/elt/ccaa062

Mercer, S., & Murillo-Miranda, C. (2025). Research agenda on well-being and
language  education.  Language  Teaching, 58  (3),  377-395.
https://doi.org/10.1017/50261444825000060

Miftah, M. Z., & Cahyono, B. Y. (2022). Collaborative writing assisted with
Edmodo learning management system in Indonesian EFL classes: Learners’
attitudes and learning engagement. Computer-Assisted Language Learning
Electronic Journal (CALL-E]), 23(2), 108-131.
https://callej.org/index.php/journal/article/view/399

Miles, M. B., & Huberman, A. M. (1994). Qualitative data analysis: An expanded
sourcebook. Sage Publications. https://us.sagepub.com/en-
us/nam/qualitativedata-analysis/book4077

Morea, D., Fortunati, S., Cappa, F.,, & Oriani, R. (2023). Corporate social
responsibility as a catalyst of circular economy? A case study perspective in
Agri-food.  Journal of Knowledge Management, 27(7), 1787-1809.
https://doi.org/10.1108/JKM-03-20220210

Namaziandost, E., Heydarnejad, T., & Rezai, A. (2023). Iranian EFL teachers’
reflective teaching, emotion regulation, and immunity: Examining possible
relationships. Current Psychology, 42(3), 2294-2309.
https://doi.org/10.1007/s12144-021-01601-3

Ndayisenga, J. D. A., & Mbato, C. L. (2024). Exploring types of language learning
motivation among EFL students: Insights from Rwandan high schools. ELS
Journal —on Interdisciplinary  Studies in Humanities, 7(4), 617-625.
https://doi.org/10.34050/elsjish.v7i4.37397

Nguyen, V. L., Shaker, M. H., & Hiillermeier, E. (2022). How to measure
uncertainty in uncertainty sampling for active learning. Machine Learning,
111(1), 89-122. https://doi.org/10.1007/s10994-021-06003-9

Oyserman, D. (2024). Identity-based motivation and the motivational
consequences of difficulty. Social and Personality Psychology Compass, 18(12),
€70028. https://doi.org/10.1111/spc3.70028

Palabiyik, T., & Oral, B. (2022). Siruf ingilizce dersi 6gretim programinin CIPP
modeline gore yapilan arastirmalarin incelenmesi. In 5. Uluslararas: Sosyal
Bilimler ve Egitim Bilimleri Sempozyumu (USVES) Tam Metin Kitabr (pp. 144—
156). Hiperlink Yaynlari.

Palinkas, L. A., Horwitz, S. M., Green, C. A, Wisdom, J. P.,, Duan, N., &
Hoagwood, K. (2015). Purposeful sampling for qualitative data collection
and analysis in mixed-method implementation research. Administration and

Journal on English as a Foreign Language, 16(1), 219-247
p-ISSN 2088-1657; e-ISSN 2502-6615

244



dos Santos & Mbato Religious missionary life abroad and English-speaking motivation

Policy in Mental Health and Mental Health Services Research, 42(5), 533-544.
https://doi.org/10.1007/s10488-0130528-y

Papi, M. (2021). The role of motivational and affective factors in L2 writing
performance and written corrective feedback processing and use. In The
Routledge Handbook of Second Language Acquisition and Writing (pp. 152-165).
Routledge. https://doi.org/10.4324/9781003123439-13

Papi, M., & Khajavy, G. H. (2021). Motivational mechanisms underlying second
language achievement: A regulatory focus perspective. Language Learning,
71(2), 537-572. https://doi.org/10.1111/lang.12437

Papi, M., & Khajavy, H. (2023). Second language anxiety: Construct, effects, and
sources. Annual Review of Applied Linguistics, 43, 127-139.
https://doi.org/10.1017/5026719052200021X

Patton, M. Q. (2015). Qualitative research & evaluation methods: Integrating theory
and practice (4" ed.). Sage. https://uk.sagepub.com/en-gb/eur/qualitative-
research-evaluation-methods/book232962

Pena, P. A. (2024). The lived experiences of student nurses during simulation of
perinatal loss [Doctoral dissertation, Liberty University].
https://digitalcommons.liberty.edu/doctoral/5381

Phelan, A. M. (2000). Shaping a professional identity: Stories of education
practice by Michael F. Connelly and D. Jean Clandinin. Alberta Journal of
Educational Research, 46(3), 288-290.
https://doi.org/10.55016/0js/ajer.v46i3.54823

Pool, N. M. (2018). Looking inward: Philosophical and methodological
perspectives on phenomenological self-reflection. Nursing Science Quarterly,
31(3), 245-252. https://doi.org/10.1177/0894318418774912

Richards, L. (2015). Handling qualitative data: A practical guide (3rd ed.). SAGE
Publications Ltd. https://uk.sagepub.com/en-gb/eur/handling-
qualitativedata/book241940

Rittmann, H., & Mpofu, N. (2024). Exploring teachers’ self-reported practices for
fostering critical thinking skills in ESL multilingual high school settings.
Social Sciences & Humanities Open, 10, 101156.
https://doi.org/10.1016/j.ssaho.2024.101156

Ryan, R. M., & Deci, E. L. (2020). Intrinsic and extrinsic motivation from a self-
determination theory perspective: Definitions, theory, practices, and future
directions.  Contemporary  Educational ~ Psychology, 61,  101860.
https://doi.org/10.1016/j.cedpsych.2020.101860

Sadeghi, K., & Navaie, L. A. (2021). Iranian EFL teachers' experiences with online
professional development: Perceptions and preferences. Iranian Journal of

Journal on English as a Foreign Language, 16(1), 219-247
p-ISSN 2088-1657; e-ISSN 2502-6615

245



dos Santos & Mbato Religious missionary life abroad and English-speaking motivation

Language Teaching Research, 9(3), 9-23.
https://doi.org/10.30466/ijltr.2021.121081

Saldana, J. (2011). Fundamentals of qualitative research. Oxford University Press.
https://global.oup.com/academic/product/fundamentals-of-qualitative-
research9780199732357

Sarwari, K., Pishghadam, R., & Shayesteh, S. (2024). Examining the roles of
spiritual motivation, religiosity, and L2 WTC in English. Asian-Pacific Journal
of Second and  Foreign  Language  Education, 9, article 58.
https://doi.org/10.1186/s40862-024-00285-x

Setiawan, M. E., Suwono, H., Nur, H., Sulisetijono, S., & Husamah, H. (2025).
Fueling entrepreneurship in STEM: Unveiling trends, educational programs,
and their impact. Social Sciences & Humanities Open, 12, 101798.
https://doi.org/10.1016/j.ssaho.2025.101798

Shenton, A. K. (2004). Strategies for ensuring trustworthiness in qualitative
research  projects.  Education  for  Information,  22(2),  63-75.
https://doi.org/10.3233/EF1-200422201

Solhi, M., & Thumvichit, A. (2025). Dissecting subjective L2 (un) willingness to
communicate among EFL learners: A Q methodology study. Journal of
Multilingual ~— and  Multicultural Development, — 46(8), 2211-2226.
https://doi.org/10.1080/01434632.2024.2349802

Solodka, A. (2024). Analysis of the ways to avoid linguistic asymmetry when
translating military terms from English into Ukrainian. Law Review of Kyiv
University of Law, 1, 32-37. https://doi.org/10.36695/2219-5521.1.2024.05

Swain, J., & King, B. (2022). Using informal conversations in qualitative research.
International Journal of Qualitative Methods, 21, 1-10.
https://doi.org/10.1177/16094069221085056

Temple, B., & Young, A. (2004). Qualitative research and translation dilemmas.
Qualitative Research, 4(2), 161-178. https://doi.org/10.1177/1468794104044430

Tisdell, E. J. (2003). Exploring spirituality and culture in adult and higher education.
John Wiley & Sons. https://www.wiley.com/en-
us/Exploring+Spirituality+and+Culture+in+tAdult+and+Higher+Education-
9780787958206

Van Manen, M. (2016). Writing in the dark: Phenomenological studies in interpretive
inquiry. Routledge.

Widiarti, T., Gailea, N., & Utomo, D. W. (2022). Students” motivation in learning
English in the sixth semester of Mathematics Education Program. Wanastra:
Jurnal Bahasa dan Sastra, 14(2), 84-90.
https://doi.org/10.31294/wanastra.v14i2.12606

Journal on English as a Foreign Language, 16(1), 219-247
p-ISSN 2088-1657; e-ISSN 2502-6615

246



dos Santos & Mbato Religious missionary life abroad and English-speaking motivation

Widiati, U., Wulyani, A. N., El Khoiri, N., Hanifiyah, L., Nindya, M. A., & Sharif,
T. I. Z. T. (2021). English teachers’ conceptualization of foreign language
literacy in relation to Indonesia’s Gerakan Literasi Sekolah (School Literacy
Initiative). Indonesian Journal of Applied Linguistics, 11(1), 233-244.
https://doi.org/10.17509/ijal.v11i1.34586

Zimmerman, D. (2016). A phenomenological exploration of successful learning
experiences and leadership theory influences within a Christian church [Doctoral
dissertation, Colorado Technical University].
https://www.proquest.com/docview/1826433291

Zulkarnain & Widiati, B. (2023). Self-confidence, self-efficacy and speaking
ability in support of successful English language learning. Transformasi, 5(1),
203-222. https://transformasi.kemenag.go.id/journal/en/article/view/292

Journal on English as a Foreign Language, 16(1), 219-247
p-ISSN 2088-1657; e-ISSN 2502-6615

247



