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CHAPTER T

INTRODUCTION

A great deal of regsearches omn the Eaglish lamguage
gtudy bhave beem worked out by the experts gpowadays, and 88
a result mew methods amd techmiques %o learr amd to teach the
1anguage have appeared in varlous forms. As we take & closer
look &b _th@ imnovationm, however, we cam scarcely fimd any
vhich deals with its sememtic system. There are two basic
reasems for this : -

First, accordimg to the conv1ctlon of most of the experts
knowledge on vocabulary alome cam never make omne to master &
- new lamguage.‘Lado himself as ome of the piomeers ia English
, teaching ever goes go far as to say that the attampt made to
teach word amd meaninmg is maive and worthlessu

The seconrd reas@m which seems to be more fumdamental thar

the first is +his : that the problem of meanimg itself is very

oemplex. The study of it covers many branches of kmowledge such

a8 culture, aociology, psychology to mention just a few.
Fuxthermore,whlthlm the field of lamguage itself, almos?®
| any word possesses‘several aspects of neaning quite different
from its ordimary defimition/s. Those other aspects imclude a-
>m0mg other thimngs, its‘idiomatic exprassiens, its connotations
and S0 OR. _
From thig, it is obvious that the study of meamimg it-
self demands quite a labo..rious effort. To take a short cut to
the course of lamguage learning, therefore, ome should be com-
tert with knowimg the gemeral meaning of word omly. This seems
to be the attitude now commonly shared by the teachers of

Emglish with respect to word and meaninge.




‘Unfortumately, this attitude while in itself seems to
be harmless, brings about a certain consequerce on the part
of the students learning English. For unconsciously they will
develop the habit of andervaluing word amd its meanimgs. This
further results in failure to understand the works of qualified
writers. It will also hinder them from expressinmg themselves
appropriately.

dtudents studying English at high level, however,are
begipning to sense this unfortunate éonsequemce. They are well
aware that meaning is of great importance.Negligence of it not
only makes imadequate or partisl compreheasion of words, but
worse still it may come to some pisunderstandings. Knowimg this,
they mow direct their attembtion to the nuances existimg‘gemween

. words. Thus with them, the study of Semantic becomes do=

minant. |

Now, the above general discussion has been posited here
to show three coanditioms im the field of learnimg and teaching
mesning.

First, that the Semantic study of Emglish is gtill ve-

Ty Tare.
Second, as canm be jmplied from the above argumeat, the

technique to teach meaning in neglected.

Third, despite the conviction and attitude commonly

adopted by the experts, ‘meaning! itself still persists to be

one of the most important aspects in language learning.

1t ig these three points_as rezards meaning wvhich ac~-

tually have prompted us to make a preliminary study of word

and meaning. Such a study as we work out im this thesis has

never been made before, and taking this into account we beg




the reader to tolerate sonme drawbacks which must have appeared

heré and there in the course of this thesis.

THE SCOPE.
Each of us ( studemts of S 1 program ) is to deal wmth

ome lexical term. The writer of this thesis has chosen the term
'thisk® in its two semses :

First, to form am idea of oﬁiniom_im the mind such as
| foumd in semtemces, ' I think he will make a good worker '.

| Second, to exercise or use the miad in order to form an

idea eor opinion, %o decide, to plan,etc.as in ,' He is thimling
about hlB problems ‘. |

Thé words which come under the same area of meaming of -

’the‘flrst gsense are i thimk,suppese,belleve, congider, assume,

présume, and regard ( as ).

Those coming umder the second semse include %o gconsider,

"id@liberate, muse, reflect, ponder.

The reader ghould bear ia mind that to thlmk as used im
the second semse represemts a gemeric term, but ‘pot @s it is

used im the first semse.

THE ATH

The sinmgle aim of this thesis is to kmow the mabture of
words. This phrase ' to kmow the mature of words ' will um-
d@ubtédly lure some dlfferent 1aterpretatlons on the reader -]
part.

Philosophically speaking, to know the mature of some=-
thing meams to know the whole gamut of that'something » When
such a study is commected with words, it will embrace &ll
brenckes of kmowledge which make use of words as their tools
of conveyirg ideas. Such a study of words is of course im~-

possible for amyone to work out, ard hemce we cam leave out




this imterpretation.

From the linguistic poimt of view, to kmow the nature
of word means to kmow the meaming of it. Ia comnectiocn with
this interpretation, Frofessor Joshua Whatmough im his book
LANGUAGE, A MODERN SYNTHESIS writes this 3

 We umderstand the meamlmg of a word if we know how
to use it and how it is used by others in sentences
of different eanviromments. 1.
A8 the above staetement has beea 80 obviously proved
to‘be true, the corollary is that it is mot enough for us
to kmow just & single meaning of word. In order to know the
mature of word it is still required of us to know the dif -
‘ferent meanings of word as it is employed by its users in
varied sentences. And this maturally will lead us to thédstm&»
.y of word im combext. With regard to our aim, such study
can nirror the mature of polyseme, HOMORYR, Tdiomatic expression,
denotative & comnotative meanings, etc.
Forva clearer explanation of the imterpratatiom’of our
aim, we refer the reader to the beginning parfs of chapter

three, four and nine. Meanwhile, we assume the above expla-

mation would suffice as an introduction.

TECHNIQUE AND METHODOLOGY

what them is the technique we devise to achieve our
aim ? We wil® make a contrastive analysis of words by means

of which we can know their peanings more completelye.

The reader will kmow the detailed description of this
techmique as be comes to chapter three. Temporarily we shall

ghow only its general outlinme. Briefly, the technique caa be

1. Joshua Whatmough, Langusge, A modern Synthesis

Cambzidge, Massachusebts 1955.




summerized as consisting of :

First, a comparative aralysis of words.

Second,.” different usages of word as it is distributed
in different contextse.

The first smelysis will gi&e us a number of distimctive
| and semamtic features of all the words in our date, whereas |
the secomd will show the various fumctions of words. This will
'-further gshow us the mabure of polyseme, homonym, 1dlcmatie exX~
pressions, the connotative and demctative meanings of words.

The method we use for workimg out the techmique, w111
follow that adopted by the structural linguists. Thus we c¢ollect

the data first and them subject the data f words ) to analysis.

QRGANIZATION OF THIS THESIS

" The thesis is ¢omposed of nine chapters weaving the theo- .

ry and practice of a new approaah to deal with meaning and its
applicaﬁiom to teaching. |

Chapter ome makes the imtroduction, showing the back-

ground of this study, the scope, aim and the general outline

~ of the technique of analysis.

_Chapter twe gives the data of our study. 1t con51sts of

twelve English words that exist in the same area of meaning of
to thimk. In additiom to this we also include the Indomesian
equivalent$ of those Emglish words.

Tne words im the data of our study have been collected

from our general reading and from some thesauri. The definitibn

of the English words are taken from THE ADVANCED LEARNERS

DICTIONARY OF CURHENT ENGLISH, by Hormby & Co. Those of the

Indonesian words have beem'picked from Poerwodarminto's KAMUS
UMUM BAHASA INDONESIA. |
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Chepter three and four deal with the analysis of all the
words appearing on the data. These chapters should be regarded
ag the central theme of this thesis, since they represeat the
technique by which we achieve our aim.

Chapter five offers some corrections on the defimitions

of the words as givem by Hornby & Co in THE ADVANCED LEARBER'S

DICIIONARY OF CURRENT ENGLISH. It should also be remembered that

the new definitions of descriptioms we make in this chapter have
been baged on the amalysis worked out in the previous chapters.
Chapter six is devoted %o show the meamings of some ferma

which heve cloge relationships with the study of meaming of the
word., Here there will be foumd explanationfon homonym, polyseme,
denotatives and comrotative meaning, idiomatic expression, words
in contexts and fthe maturé of collocation. ’

| The application of this‘techmique to learning and teaching
English at the SMA level will be discussed im ghapter seven.

The eighth chapter, will talk about the problem and dif~

flcultles we come across during our research.

The comclusionm of this study is shown in the last chduteru

Judging from the title we adopt for this thesis, it can
easily be inferred that we devote this work to the secondary

end high school Emglish teachers in Indonesia. lz consequencs

with this, we feel it nmecessary to insert here and there im the

course of this thesis some theordtical knowledge on the mature

of teaching meanimg. This knowledge should be regarded as the

linguistic backgrourd of our work, the absence of which will

turn the study into a_very rigid and mechanical word analzglsg

Through careful reading, we assure the reader can still

gain a systematic undergtanding of what we write here.




CHAPTER II

THE DATA

In accordsnce with the commor observation of the lamguﬂg&
= experts, a learmer im his effort tvo acquire the use of a

word, often exhibite a tendenmcy to misapply that word. This
means to say that he is liable to use it im situatioms which
to native speakers are inappropriate.

Let us take the case of ourselves to clarify this.When
we first kmew the word thimk ( which at the time was imparted
by our beachers as " memikir ", " mengira ", " berpikir ¥, or

" memikirkam " ), we are apt to use that word for all kinds

of activities dealing with some mental operatiom. This is wroang,

af‘courSe,‘sinae there are many kimnds of memtal activities,
esch differs from the others, and each demands a special word.
The fact that we used ' Lo thimk ' for expressimg all those
activities was caused by our ignqramce of words like congider,

deliberate, ponder, runinate amd so forth. In other words we

can say that 'think‘was theonly word we kmew in the area of
mental activities. Them, we ofdinarily say that we lack choices
of words or rather we lack the alternatives of ' thimk '.This
iavariably results im our inappropriate use of that Qord. To
remedy this, it igs clear that we should take attempt to imf

. epease the number of alternatives in the respective area.

Now, for a persom to know the nature of wqrd/s, the know-

ledge of those alternatives is very important. The data presented

here comsists of those altermatives, and as such it makes itselfl
a significant chapter, no less than the others.
The relatiom of a word with its altermatives calls for

a special attention in the field of linguisties. It is so sinmce
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the meaning of a word can be determined by its alternatives.
The meaning of considexr, for example, can be determined by

such words as ponder, ruminate, think, deliberate,etc. All

fhese words form part of the meaning of to consider. Such
relation is called the Relation of Substitubility.

In the case of a learner trying to acquire the use of
é word, this data can furnish him with gsome choices of words

‘in the area of mental sctivities. If this data is coupled

~ with the ,analysis of words following it, it enables him to
pick the right word for expressing a certain mental activie

 ty. Hence right expréﬁsioﬁ may be acquired.

" Having considered everything concerning the signifi~
cance of the data both in the field of language learning and
in linguistics; we can then braceed with our pfesentatfbn of
the words. And since our scope embraces both senses of thimk,
we will devide our presentation into two groups : .

Phe first group comprises words having the same meaning
of think as used in the sense of forming an opinion oT an idea.
The second group contains words that come under the same area
meaning of to think in the sense.of 5 ;Mf exercising the mind
in order to form opinion, come to cohclusion, decide some-
thing,etce

Words of the first group

1.Think - l."Consider, be of the opinionjbelieve’.
2."Bring about as s result by thinking".
2.3uppose - l."Imagine;guess, think".
5 "Assume for the sake of argument Y.
%, Believe = "Feel sure that something is real or

true or that a person is telling the

truth".
4, Assume - 1,"Suppose;take for granted".
5, .Presune - l." Take for granted;suppose to be true'.

.




Words of the secomd group

1, Thimk - " Use or exercise the miad in order to
form am opimion, to decide something,etce"”
2. Comsider - " Think about "o
3. Regard - " Comsider ". | |

4, Reflect = " Consider; think on ".

5. Ponder - " Comsider; thimk over ".
6. Muse - * Think deeply and dreamily ".

7. Ruminate =~ " Meditate; tura over in the mind ".

In sddition to the above lists we will also present‘acm@

Indonesism equivalembts of those words. The necessity to include : ﬁ

 them has beem dictated by two importamt comsideratioms :.

‘ug a gemeral comparison between the English and the Indonesian

Semantic Systemns.

what extend translstion may be applied to the teaching of English

words to our students.

be given at the end of chapter seven, that is after we have
finighed our contrastive amalysis of all the English words .

appearing in this data. Here we will only show the Indonesian 1

First, the list of the Indonesian equivalents may show

Second, by comprehending this, we will further know to‘

The gemerai discussion on this particular subject will

_words that are usually regarded as having the same meaning of i

think .

The definitions of these words have been taken from

W.J.S.Poerwodarninto's KAMUS UMUM BAHASA INDONESIA.

Iist of the Indonesian words

First group

1., Kira, mengira - think, suppose.

2. Samngka, menyangka - assulle, think,

3. Pikir - think, consider. \ |
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4, Anggap, menganggap - think, assune.

-

Se

Rasa, merasa

cond group

1.
N
3
4.
S5e

Memikir, memikirkasm, memikird

Merenungkan, mersmpung

" Mempertimbangkan

Mengecankan

Menghayatl

w 0 0 0 =

- suppose, feel, think,

think about,
nuse, ruminate .

consider, think.
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CHAPTER TIIT

A N_A LYSIS I
As was said earlier in the introduction, the analysis
of words comsbtitutes the central theme of this thesis, since
it{represamts the method by which we reach our aim. It has al=-
SO béen said that the amalysis is devided intoe two chapters.
Iﬁ.the pregent chapter we will work out a contrastive analy-

sis of words appearing imn the data. The aim of this amélyais

is to force out some distinctive features that can be derived

from comtrasting the words, and then to summarize all the dig-

tinctive and semamtic features of the words. The steps of the

anslysis can be briefly ocutlined as follows :

e

First, we comtrast two words, take to think and fo sup.

.pose. Out of this, a number of distinctive features underly-
ing those two will turm up.

Second, we put these words in some contexts. This is dome
to mirror more clearly the distinctive features of each word as
it eppears in sentences.
| Third, we put those distinctive feabures in a list. The
list of the distinctive features will appear sach time a con~
trastive analyéis of words is finished.

Fourth, in the ver& end, that is aftér we get through
.with the analysis of all the words that are worth contrasting,
we will sum up all the distimctive and.semantic features of each
word.

Tt should be borme in mind that we will not comtrast all
the words appearing in the data. We will oaly treat those that
possess some imherent differences which are often confused, es-

pecially by those for whom English is studied as a second lan-




\guage. In short, we will only make a comtrastive amalysis of

12 |

those words that are worth contrasting. . T

Some terms of the distimctive features, however, will

nead some clarificetioms. This will be given right before the

analysis of words, the purpose of which is %o avolid some cone~ i

fusion inm the reader's mind. These are the terms :

1. Applicatiosm : It is how a certain mentel activity

2o

310

4.

5e

Approach

is applied. To think is applied for

 deciding whether a thing is right or

wrong; to suppose whether it is true
or false. At other time, it should he
taken as a place or situation where &
verb is applied. 7

How a person approaches his object. It

can be subjective or objective.

Circumstamce/s : It is the comdition under which a

Determinant

Objects

ze

certain activity may take place.

The factor/s that influence a certain
thinking activity.

The verbs we work out here are more abs-
tract than some other wordfsuch as those
belonging to the same areas of meanings
of to close, carry, touch and so forth.
Thig difference brings about a certain

consequence as regards their objects.

" While it is true that the objects of our

words cannot be differemtiated by mere
seeing, they certaimly can be nade dis-
tinct from one another in terms of their
kinds.( natures or characteristics )

The object of to muse, for example, 1is

of a lighter kind thamn that of to ponder, |
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and so forth.

6. Process : Process and activity are used alternate-

1y here. With the first group of thinmk,
it means the activity which leads to a
certain mental action.
With the second group of think, itlﬁhoulﬁ
be takem as the activity/ies that occur
during some mental performance.
Simee the others can be easily imterpreted from the res-
pective terms themselves, there is no necessity to explain them.
They include among other things " aim ", etc. Now, we can set

about the analysig proper.

Lo

A ¢ think v8 to guppose

ELT Y L
P e

l.Tothink may be the act of understanding or imagimatioa.

To suppose is rather the act of feeling or imagination. From
this it follows that to think needs much more time and reflec-
tion whereas %o suppose is only the act of the moment. The sen-
temce, ' I think he will make a good worker ', implies that the
sé@aker has known the applicant for some time, and may probably
h@ve worked together with him. If he has never known the appli-
cant, he will be more apt to say, ' I suppose ' instead.

2. In terms of their relatiomn with the agent, to think
is said of that which affects the senses immediately; to suppose
is said of that which occupies the mind. Thus, I say that I
 think I hear a shout from a far as soon as that particular sound
catches my attentiom.

3. To think also differs from to suppose in that the for-
mer is usually applied to decide whether something is ; right or.
wrong, whereas Eglsuggose ig used to determine whether something
is true or false.

4, The purpose of thinking is either to form an opinion,
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to comclude, to decide or to selve a routine problem. Io BuP

pese has mo obther aim save t0 form an opinion, however, Va-

gué it is.

Distimctive features :
1. Process
2, Circumstances
3, Application
4, Purpose

- B, o Thizmk ve bo believe

1. A person thinks when an idea strikes him at 8 cer=
tain time, but he can only come to believe in something from
s settled deduction, Hemce to say ' I believe he is & gobd
doctor ', expresses a greﬁt deal more assuramce/expectaééom
to & patient tham merely saying ' I think he is s0 ‘.

2. The purpose of thinkinmg ( as differentiated from
to believe ) is only %o apeak leisurely about something. it,
however, a person wants to affirm something whether to him-
self or to other people, he will be more apt to say I believe
vesosnsosee instead of I think eccecececoces

3. To thimk is employed omnly for matters that require
littie thought in order to come to a conclusicm. To believe
ig applied for things that must be agreed or admitted or ev-

idence. Examples :

: ' He told me he would take every effort to come today
and I believe he will come. Tyerefore; let us just
wailt here. |

Seeing the abilities he has performed so far, I be-

lieve we cam Tely on him.
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Distimctive features @
1. Process
2. Purpose

2, Application

G, To comsider vs to regard

There is more caubion, thought and discretion in con~
sidering something, and more personal interest in the act of
regarding. Comsideration is, therefore, much'ﬁore influenced
by prudence, whereas régard is more coloured by one's wishes
and imterest. From this, it cam be inferred that in regarding
something the agent must wiliy—nilly approach his object sul~

jeetively. In considering something the approach tO thé’o%;
f;ject car be made objecltively.

Examples :

1. The old women regards the orphan as his own son.

He lodges at her house and helps her with her dai-
ly work.

o, Most of ug comsider our curriculum very odd.

%3, Coffee, cigarettes and tea are considered lux-

urious in India.
Distinctive features :
1. Determimant

2. Approach.

De To presume Vs To assume

Both these words denote the step of inferring some-

thing to be true without proof, full kmowledge or justifi-

* -
cation.
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1. To presuns something is to guess it as being
reasonable beforehand. Ig assumé something is to take that
something for granted.

2. To asgume mirrors a greater doubt than to presums.

%3, In speaking, to presume is often uged in a ques-
tioning or rising voice.

Examples @

1. Judging from his manner and appéaramce I presume

that she is innocent in this case. |

2. You are the captain of the class, I presume.

3, Do you asgume that all church-goers love one anoher?

4, Many people still assume that illmess is causéé by

sin against God.
Distinctive features :
| 1. Activity
EQ‘Implicatiom

3. Usage

Be To think vs to agssume

Do think is form am opinion about something based par-
ticularly on experiemce or facts. Io assume is to take for
granted. One needs no evidence in assuming something. One Just
takes it for granted.

'Examples :

1. I think such an analysis of words can make us under-

stand their meanings more completely.

2. Many people assume that the study of word and mean=-

ing is uselesse.
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Distinctive features @
1 Actlv.ity

2. Determinsut

F. To assume v8 to suppose

Apart from the differemce in the activities, these
two also differ in their aims and their applicatioms. ]

1. To suppose is done or performed more hésitantly

than to assgume.
2. To assume has the aim to win an argument, wheTew
as to suppose has no other aim tham to infer some-
thing or to form an opinion. It can also be just a
leisure guessing about something.
3, In agsuming something the agent has an interest inm
the object, but mot so in supposing sonethinge.
4, To asgume is more often used in an argument where-
as to suppose in the ordimary conversation.

Distinctive features :

1. Activity

2. Purpose

S Implication

4, Application

Having finished with the contrastive analysis of the
words belonging to the first group, we car now sun up all
the distinctive features underlyimg them. The words appearing
on the right column signify those with which the distinctive

features enter into.

.

1. Activity : think, suppose, belisve, assume,

presume, regard, consider.

2. Object : think, sSuppose
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think, suppose

L1

%3s Circumstances

4, Applicationm think, suppose, believe, assume,

L2

5. Purpose : think, suppose, believe, gssume,
presume

6. Usage : presume

7. Implication : assume, consider

8. Determinant

L2

consider, regard, assume, presune,
think

9. Approach : comsider, regard

To make our enalysis more complete, we include here the

summary of the semantic features of each word.

1. Think

Activity : gee thing -~ understand - match;ng it
with past experience - then think.

Object : many and varied, more certain im na-
ture |

Circumstances : It happens as we catch something phys—~
- ically ( cf. to suppose )

Purpose : to forin an opinion, conclude, decide
something , etce.

hipplication . to decide whether something is right

or wrong. ( cf. to suppose )

2. Suppese

know something then give a supposi-

Activity :
tion.
Object : the object of to suppose is often un-
certain in nature. ( cf. to think )
: That which occupies the nind.

Ciprcumstances

( efeto think )




Purpose

Application :

%. Congider

Aetivity/process

Lpprocab
Determinant

Purpose

4o Hegard
Activity
Approsach

Determinant
5. Assume
Letivity
Approach
Purpose-

Implication

6. Presune

Activity

Purpose

Usage

19

to form am opinion

usg

ed in ordinary conversation to de-

cide whether something is trug or

falss.

(1)

.3

®e

e

e

have an opimioh about something
which is the result of thinking.
more objective

prudence

to decide something or to conclude

similar to * to comsider '
subjective ( cf.comsider )

personal wishes and interest

take for granted
more subjective than to thimk

to win an argument

: It mirrors greater doubt tham to

presume .
If compared with to suppose, it iue-

cludes some interest in the object.

. to infer scmething, to guess beforu-

L]

hand.
when used in an argument, it has the
purpose of inferring something to wide

In speaking it is often used with a-

rising/ questioning voice.
{
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S¢ fer we have finished with the contrastive analysis
of thoge words that are in the same area of meaning of %o |
think which here is used in the sease of forming an opinion
about something. We have summed up the distinctive features
underlying those words, the semantic feabtures inherent in
each, and also the distributions of them in verbal countexta.

By the same technigue, we can then start our amalysis
of those words that avre in the same area of meanimg of %o
fgg;@g., gow used in the sense of exercising the mirnd in order
to form an Gpimioﬁ, to come to conclusion, to decide some-
thing, etc. The words that will be treated in this area of
meaning are : - 5o think
consider
muse

ponder

rumimaﬁa

518 18 I

A. To think vs to imagine

1. To think differs from to imagine first of a&ll in
their processes or activities. The one is the process of know-
ing first and tGhen understanding, whereas the other is rather
that of imagintysomething.

2a Thé circumstances giving rise to these two activi-
ties also differ. ggrggggg occurs in a normal situation; un-
der a certaim abrormal conditiorn or dissase, a persci may
imagine something which is not real.

%, The purpose of thinking is to solve a routine prok-

lem, and that of imagining is to see something hidden behind
a fact. This is where the power of imaginatioa is used posi-

tively and creatively.




Here are some examples :

1. The doctor said that_the patient often imagined
something which terrified hiumself.

2. The geometry teacher said, " In order to golve this
problem we should be‘able £0 imagine a line which
devides this angle into two.

3. He is thinking about his own problems, how he will
gare a livimg in that isolated district and how
to make use of his talent there.

Distinctive features : |

1. Process/ Activity

2. Circumstances

3. Purpose

B. %o think vs to reflect

l. We start thinking about something whenever we receive
an idea or recall one to the mind or whenever an idea comes to
ug. we oﬁly reflect by recalling many ideas. Thus, reflection
takes much longer time than thinking.

2. In a reflection we do many things - we compare ideas
and then we combine and evaluate them. In thinking we just uwa-
ke the idea or ideas‘pass in succession in the mind.

3, The purpose of a reflection is more fixed than think-
ing o It is either to make a very nature decision about some-
thing, or to amend the present condition of the agent by try-
ing to acquire a lessomn from the faults he made in the past.
The purpose of thinking is just to solve a problem, usually.

& roubtine one or to form an opinion about something or to de-
cide somethinge. |
4, The objects of thinking are of things past, present

and future, whereas that of a reflection are only of things
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past or present. One cannot reflect an event which has not
yet happenede.
Examples

1. He was reflecting his wrong doings, and began to

ses that he was the only one to blame, not the o-
ther people, not even his surrounding nor his des-
tiny.
Digtinctive features :
1. Process/Activity
2., Duration
%, rurpose

4, Object

C. 7To ponder vs to nmuse

1. To ponder and muge are different ways of reflect=-
ing something. To ponder is used for more serious matters,
whereas to muse is applied to matters that interest the im
agination orxr affection.

2. In pondering over something or some ideas, the a-
gent puts his object in a distance ( that is, as seen men-
tally ), and by so doing he separates himsell from his ok-
" ject. In musing, the agent becomes SO overwhelmed by his
feelings he has for his objects of musing. In conseguence
with this there is often a state of absent-mindedness, whe#e-

,in which the agent, being so lost in his musing, becomes
unaware O©Ff his surroundings.

3, The circumstances that may lead to the two acti;
vities also differ. To ponder ocaurs whenever a person is

facing a serious problem which may affect his destiny. Musing

et ursrorlonetesen - RS

often comeg unexpectedly to a person depending so much uPon

3 his mood and surrounding.

5
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Here are some examples clarifying the meaninggof the
}two words 3 |

1. The girl is musing over the memories of her chiidw
hood days whea her parents often took her to the
shore. The telephome had been ringing for some
time without her moticing itv.

2., She is now still pondering over the natter, know-
ing so much that a mistake, however little can
destroy her career.

Distimetive features : |

1. Object

2. Distance

3, Process/ Activity

4,Circumstances

5, Purpose

6. Agent / state of agent

D. To ponder vs to thimk

1. We think of things ﬁast, present or to come; we
pouder ﬁpom/dver things which are in the past or present
only. We camnot ponder upon/ over things or events that have
not occured to us. This is also fo muse , since muse and ponder
are different modes:aﬁ reflectifin "

2, The purpose of pondering something is to decide -
a very important matter or to see something more clearly,
whereas that of thinking is to solve routine problems.

3. To ponder is obviously a much more intensified
activity than to think , and requires much longer time. Ther@w
fore, the result of pondering is always more reasonable and

more convincing.




24

Exsmples 3
1. He is thinking how to get to that place before sunset.
2o The sécéetary nas been pondering on the offer mgde by
her director since she came to the office. She does mot
know what she should do - whéther she should accépt or
refuse it. A mistake in decision may change her careeé

or even the course of her lifea

" Distimctive features :
1. Object
2. Purpose
3. Intemsity
4, Duration .
5, Result/ the kinds of results ‘

6. Activity |

Ee To think vse to consider

1. To comsider is@later deveiopment of to think .
This is another way of saying that to consider is to think
more carefully that thch is the result of thought/think-
 ing. To make it even cleérer, to consider .can be saild to
be an activity of giving further thoughts to something
which is the outcome of thinkinge.

There is a difference between ' He is thinking

about a trip to Bandumg ' and ' He is considering a trip

to Bandung's. The latter implies that the agent has made a
" plan to go for a picmic to Bandung, énd he is now giving
further thoughts to that plan. The former, on the other
hand, merely tells us that the agent is just thinking a=-

bout it.He has not made any plan to make a trip.




Saenvin thig light, we can infer that there is an
implication in considering something which does not exist
in thinking. The implication, as was explained above, cob-
sists in planning something. |

| 2. The purpose of to comsider is to make a more ma-
ture decisiom. To think as contrasted with o considex on~
1y aims at solving a routine problem.

%, The objects of to think are usually things/thoughts
of commorn everyday natures, whereas to congider more frequent~
1y occurs with objects of more seriocus concerns.

Examples 3

1. The director is comsidering the application of

w

the young secretary. ( This implies that he has

made a plan or btemporary decision to accept her,
apd at this‘presemt moment he is giving more
thoughts to it. No fimal decision decision is yet
given at this phase of considering. If he sticks
to his plan, he'will accept her. However, there is
algo a possibility that the opposite will happen Je

2, Have you been considering my suggestion/ his bar-

gein ? No, mo, I am just thinking about it.
Vistinctive features :
1. Process/ Activity
2. Purpose
%, Object

4, Intemsity

Be To consider vs to deliberate

1., The agent of to consider is usuallz»singular, but
to deliberate is often used with or connected to a plural

agent to uss.

N
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o, In comsiderimg something the ageat puts more om-

phasis @Gu seeing ( mentally ) that ' something ' which can
be an idea, a thought, a plan, elc. The activity of dslibe-
rating is more centred in weighing things - that is seeing

what will be the advantages or disadvantages of an action.

%3, To deliberats is freguently applied to formal
meetingse. |
Exanples 3

1. The teacher has congidered changing her positione.

Some friends of hers have asked her to join them
in a2 big business which enables her to earn much
more money vhan teaching.

2. They were deliberating whether they should let

their daughtar to follow her husband to Japan
or whether they should ask her to stay with them
ﬁntil she finished her study.

3. The judges were deliberating upon the motivation

of the young criminal.

Distinctive features :
1. Agent
2, Process/ Activity

3, Application

Ge To pomder vs to consider

1. Though to consider by itself is a serious activity
‘of the mind, fo ponder is still a more intense activity than
teo considers

2, The objects of to ponder are those matters which
may affect the career or the course of life of the agent.

To consider is applied to matters of lighter natures.




3. In pondering something we mentally weigh, CORDET® ,
. comblne and evaluate our ideas. In considering something our
aétivity ig directed toward seeing the objeet, regarding it,
or giving thought to ibe

4, The spproach to the object in pondering 18 more

gsubjective, and in congidering it is more objective.

Examples

The examples of these two words have been given else-

where in this chapter. They will serve us all right

to show the differemces between to pomder and fo comn-
Distimctive features :

1., Intensity

2. Object

3. Activity

4, Approach

Ha To consider vs to regard

The treatment of these two words have been given in
pur analysis of the first group, where to consider and to
regard both used in the sense of forming an opiniom, are
analyzed. What has been treated there as regards these two

can be applied here.

I. Po ruminate vs to ponder

1. What sharply differentiates these two words is
their activities. To pomder is to think carefully and deep-
ly about gomething im a very orderly waye. 22 runinate ié
also bto think carefully and deeply but in 2 sonewhat way-

ward manner. Compared with £o consider, to ponder, and o
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deliberate, the activity of the ruminate lacks order.

2. To ruminate is often connected with sadness, or
unhappiness. This camn be said to be the connotative meaning
of the worde.

Examples : |

What are you doing, John 7 Still runinating over'ﬂhe

loss in the bet 7
Digtinctive features :

1. Activity

2. Application/ Connotation

Now the summing up of the distinctive features of all
" the words that belong to the second group can be presgntaﬂ.
They are as follows 3 )

1. Process/ Activity

2. Object

3%, Agent

4Q‘Applicatiom

5. Purpcse

Oe Gircumstanées

7. Duration

8. Result

9, Distance

10. Intensity | o
11, Determinant
12. Approach
1%, Implicaticn
The following then is the list of Semantic features

of the words :

A, To think
1. Process - knowing something first, then start

thinking. Or simply making the ideas
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pass in succession in the minde

2. Circumstances- normal situation

3. Purpose - to solve a routine problem.
4, Duration - may be short or long
5 Objects - all kinds of objects can enter here.

Compared with to reflect, the objects
of thinking may include things of past,
present and future.

Be. To imagine

l; Process -~ Imagining somebthing
2. Circumstances~ may happen under some abnormal condi-
| tion or disease or mental illness.
%« Purpose - - nothing in particulare.
when used creatively, it has the pur-
pose to see something new hidden behind

a fact or facts.
C. To reflect

1. Process - Recall many ideas, then see the connect-
ion of them. |
2. Duration - long
3. Application = gmployed when one has a desire to amend
| his present condition by looking at his
wrong doings in the past.
4, Purpose ~ To amend one's present con&ition, to

gee something new by way of reflection.

5 Object ~ of things present and paste.
D. To nuse

1. Object - matters that interest the imagination.
or that suit one's moode.

2. Distance - no distance
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4o Circumatances - comes unexpectedly to the agent de=

5.

Purpose

pending upon his mood and surround-

inge

- po particular purpose or perhaps just

4o satisfy the imagination.

6. Agent/state of agent - often become absentmmindéd.

E. To ponder

1.
2e

Ze

4,

56
6o
7o
8.
Do

Object
Distance
Procesgs

Circumnstances

Purpose

gerious matter/s
there is a distance

similar to muse and reflection.

when one faces a gseriocus problen that
may change the course of one*s life.

to solve a serious problen.

igent/state of agent - aware and active

Result
Intensity.

Approach

F. To comsider

1.

2e

4o

Process

Inplication

Purpose

Agent

more convincing
greater than thinking or considering.
more subjective than consider, but

more objective tbhan regard.

mentally look at something, think

sbout it then decide. It is a fuxr-

ther development of thinking.

there is an implication ( see the
analysis between to consider and to
think ).

to have a more mature decision.
usually one, but it can be used also

with a plural agent.
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5. Approach ~ Objective

G. To deliberate

1. Agent - plural agent ( but not always so )
2. Process ~ weigh something
3, Purpose - the same as o consider

4, Application - often used in formal meeting

( but not always 50 e

He To regard

1. Process - lock at something with great concern

2, Determinant - personal wishes and personal inte-

resta
3, Approcah - subjective
I. To ruminate v
1. Activity - think carefully and deeply

2, Application - sadness, loss, unhappiness ( but
| not always 80 Je
Up to this point we have completed the first analysis,

which is the contrastive analysis of words. One important

point on the nature of distinctive / sematic features should

bhe mentioned herel This is the important of dividing them

intothe significant and the insignificant ones.( Thus we will

have significant distinctive/semantic features and insignificant
distinctive/semantic features.). This devision is ilmportant
particularly wihen we have to apply this technigue to teaching
meaning. Depending upon the general abilities of the students

we should use our discretion to accomnodate this technique.

It is clear. that we should employ more complete features when
dealing with more abled-students.With the less abled ones

we should only introduce those features we consider significant.
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CHAPTER IX¥

ANALYSTIS I

Tn the effort to achieve the aim of this thesis, we
have hitherto summed up the semantic and distinctive fegw
tures of all the words‘appearing in the data. The forumer
enaples us to know word in its more complete sense, whare-

" as the latter showé us the slight differences between one
word and its alternatives. But such knowledge of wofd/s,
however thorough, can never guarantee us to know the nature
of word/s. We can conclude at present that by the first ana-
lysis alone, we have not yet reached our ail.

This may well lead us to the tempting guestion, 'what
then is the criteria by which we judge a man to know the
pature of word/s ? '. For ome to acquire such knowledge,
it is required { of him}} to know not only one meaning of
= word but also several meanings of it as it is distributed
in several different contexts. For we should never forget the
fact that word constantly changes its meaning as it is em-
ployed in different contexts.

Now, if we look back into our first analysis, we know
that we have only assigned one meaning to each word, with the
exceptions of to consider and TO regarda( These exceptions
are due Lo the fact that those two words have been treated
as entering the two senses of TO think employed in this
thesis ). |

Knowing this and matching iv with the requirements by
which we assess a man to know the nature of word, we can in-
fer that there is one aspect of meaning we have not investi-
gated, that is the different meanings of avword in different

context®,
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This plunges ug into the study of word im contexts,

and this constitutes our second analysis. The aim of this

enalysis is to mirror the natures of polyseme, homonym, sy®

onym, idiomatic expression and the denotative and comnetaw

tive meanlngs of word. For more detailed explanations con~

cerning all these terms, the reader is referred to chapter |

six. We can now start with our second analysise.

I. The first of this will show us the nature of how-

monym. The werd in our data which can serve this purpeose
ig to ' muse ' . Let us now look at the different neanings
of that word as it is put in different contexts.

1., He is puging over the happy memories of his g¢hilde
hood. Here to muse means to reflect by thimking

and feeling ( see the correction of dictionary dg~

finitions on page 43 ). -

2. Muge is ohie of the nine goddesses, who is believed
to protect the arts of music and poetry. Muse in
this second sentence becomes a noun, the referent®

of which is one of the seven daughters of Zeus.

3. In trying to create a master piece a poet often

takes recourse to the muse . Muse in this sentence

mesns the genius or spirit that inspires a poet,

or in other words it is the source of ingpiration.

IT. This is to mirror the nature of polyseme.

Our word that can be employed to show-the nature of po-~
‘lyseme is to consider. The meanings or the changes of meanings
of this word will be given in the following chapter, when W

discuss polyseme.
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2e

Se

3.

Astrologers used to consider the stars to séa how
their coming together might indicate the future
of ths world. | .,,
Please consider the bargain. I will come again

£ omeTrTOoW.

Have you considered how you could move all those

stuffs to the other side of the river 7

1f we comsider the fact that he has only studied
English for three months, we should say that his
English is pretty good.

III. To mirror the connotative meaning

The word ruminate usually means o think deeply butb

in o somwhat disordered way. That is the denctative meaning

of that word. It, however, is often comnected with sadness.

And this can be taken as its connotative meaning. Take these

examples

Think

He

is still ruminating over his youth when he had to

work night and day in a coal mine as a coclie.

The woman is still ruminating over the loss of her

precious jewelss.

V. To mirror the Idiomatic Expression

He

He thinks that he is the only one in this city
that can do this.job0 Ho wonder he demands high
payment for that., ( This is an ordinary meaning
of think ).

He seems to think nothing of reading four or five
nours at a stretch. Perhaps that is the secret of

hig success.
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c. He is now beginning to think up am excuse for his

absence.

Regard

a, We regard her as our first child. ( Regard here is
uzed to mean look upon a&s )

b. Do you mean to say that we have no regard for other
people T ( have regard for means show consideration
for )

¢, With regard to the origin of this stone, there are
many different opinions. ( with regard to means
concerning Js |

d, In teaching méaning o the students, we should bave
regard to thé abilities of the students. { have re&-

gard to - take into account ).

V., Different meanings of word in different contexts

It is a well-known fact that a word changes its meaning
as it enters into different contexts. That is another way of
saying that contexts determine the meaning of a words Let us
illustrate it by ﬁsing the word assume in these sentences.

1. To say all words have connotations is to assume ToO

muche

2, The knowledge we assume in this field is a reading

knowledge.'

To assume in sentence one MSaRS to take for granted
without full knowledge, whereas to assume in the gecond sen-
tence means ' to undertake 'e

Let us now take the word deliberate to mirror the di@«

‘rerent functions/usages of a word in different contexts.

1. We were deliberating whether we should sell the
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nouse and move to another place.

2. The professor came into the class with deliberate

steps.
Tt is elear that in the first sentence, deliberate is
ased as a verb, whereas in the second it is used as an adjec -

tive.

Vie PThis is to mirror the synonym

The problem of whether there are two synonymous words
has been the long argument between philosophers and linguis¥s.
The philosophers affirm that there are no two words bthat can
be said to be synonymous with each other. Linguists, on the
conbrary, are convinced.. that . ;-under certain linguisgic
snvironments, two or more words can be synonymous with each
other. As students of language we usually take the view of

the latier.

Here are some sentences that will mirror the nature of
gynonym 3

1. I sssume he is right in that case.

2. 1 suppose he is right in that case.

When we say that to assume and to Suppose as used in
‘the above environments are synonymous, it means that we are
oniy specifying a part of their semantic features. { Here
we only concentrate ourselves on the common activities of
those two words ). In other wonds we do not take imto account

, the other semantic features of those two words.

- 006 0 -
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CHAPTER V

CORRECTIONS OF THE DEFINITIONS

In our effort to study words and meanings. through
the intensive use of dictionary the first thing that pob-
5ibly strikes us as odd is the fact ﬁhat the more care-~
fully we consider the definitions the more puzzled we be-

ecome. Tt is not difficult to cite examples to prove this.

We can just look up the words consider, ponder, and regard.

Congider - think about
Regard - consider
Pondex - gonsider

Looking at those definitions we would say that those
three words are more or less identical in meaning. We can
even say that to regard and to ponder are the same % gon-
sider. And yet from our learning and reading of some lingus-
- tic and teaching knowledge, we know very well that no
two words are exactly sSo0.

This antagonism certainly breeds in us us a great con-
fusion, which in fact is only caused by the incompleteness
or partiality of the definitions as given by the dictiona~—
ry. They are incomplete in that they only assign to us the
general meanings of the words, but they leave off the dif-

ferences existing between them.

Such definition is called the ' definition by inclw -
sion ' or hypomymy ‘. By this is meant the way to define & e
word by showing its general meaning only. Let us take ano-
ther example to clarify this. The word think is defined as

to uge or exercise the mind in order to form an opinion,
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to come to conclusion etc. Now we know so well that the
activity of using or exercising the mind in order to form
opinion or to come to conclusion etec, may take several
words as its manifestations. It can be to snalyze , £o
consider, Lo regard, to ponder, etc.

If in defining a word we stop with such definition,

WQ are apt to puzzle our readers. And from looking up the

words in the dictionary we find that most of our words in

the datse are defined as such. This is not to say that they

are immaterial or useless. We should do justice to the GOl
‘pilers in providing us with the general meanings from which
we can start to nake better definitions. )
However, the tendency to ask the difference of téo
synonymous words which are now commonly shared by the in-
terested students should urge us to make improvements of
the defimiﬁiens. The ‘ones we present here are made after

we finish considering the significant differences exigting

betwsen ome word and another. Put in another way, the de-

fimibions we devise-in the following pages have been care-~

fully based upon our contrastive analysis of words. Pushed

it ever further, it can be said to be simply an effort to

put into words the distinctive and semantic features of

the words resulting from our technigue of analysis.

We will now present the definitions of the first

group of bur words.

1. Think - to form an opinion or to conclude some-
thing based on understanding, imagination
or past experience . It is usually
applied for deciding whether a thing

ig right or wromg ( cf. to suppose )



Examples

2« Suppose

Examples

%, Believe

I

Examples

Consider

Exanples

s

o

.
o«

L
»
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I think i% is going to rain‘again
tonight. There has been clouds sin-
cé nooh.
Judging from what he has accomplished
so far, do you think he will be able
to pass his exams ? |
to form an opinion based on feeling
this is usually applied for deciding
whether something is true or false.
( ef. to think ).
I guppose he is wrong in this case.
I suppose our language will be yery
populaxr ih Australia within a féw
years time from nove.
to form an opinion based on & settled
deduction. This is usually applied to
matters which must be agreed on evi-
dence, the purpose of which is to
affirm something.
Christian people believe that the
Bible is the words of God.
After several scientific investigations
some people began to believe that thers
may be life @n the moon. .
$o form an objective opinion about some-
thing which is the result of long think-
ing;
After thinking for several hours, he
then came to consider the bargain of«

fered by the merchant very disadvau-

tageous on.his. part.



5. Zegard

&,

7.

Examples

Assune

Ixamples

Pregume

“
&
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o

Many of us consider the 75 curriculun

too difficult to carry out in teachinge.

The director has considersd the ratter
settladﬁ%here must be no more argument
about it. '

to have a view of something in the
mind based on personal wishes or inte-
regte

Young people usually regard money

as more important than health or any-
thing else.

{aving lived with her for more thaui ted
years the orphan na§¢gggard¢d“hew‘as:
hig owsn mothele

to take ( something ) for granted wilth-
out full knowledge { of it ). Used

in this sense , to assume 1s closer

to to suppose Tthan to think.

Do you also assume bthab vocabulary

can be mastered through memorizing

words ?

We assume the reader has undexrstood

what this term signifies.

Long time ago, diseass such as cancer

was assumed to be the work of the de-

vile |

to guess or to take something for
granted. Used in the sense of suP-
posing something,it mirrors less

doubt than to assulit.
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Haﬁing read so far, we presume the
reader can infer that peaning is ve-
ry important in language learning.

You are the director, I presulie.

These are the definitions of the verbs belonging to

the second group of the date.

1. To thimk

Examples

2. To imagine

- to use or exercise the mental active

ities. It is usually performed by reé-

calling or calling up past images,

ideas or experince . 1t is used

particularly to solve routine prob-
lems. In solving hiﬂu problen,the
thinker applies his past experience

to his present problem. This being the

case, then, the solution of the prob -

lem is very often similar %o that of
his old problem. It is very much in-
fluenced by habit, hence automatic
rather than creative.

1. He is thinking how he can eliminate
his headache so that he can finish
his work today.

2., Now that he has no biéycle he is
thinking how he can get to school
ﬁomorrow without paying anything.

to use the mind for imagining gsomething.

The agent using thig activity aims ab

seeing something new hehind a given

fact or facts, mnd employed as such

the mind becomes a creative tool. This

mental activity  often occursto souws-

one in a certain disease or when he
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Exsmples : 1.

2a

Se

is under an abnormal condition.

His temperature rose té forty degrees
last night. He kept on screaming for
one hour or so. It seemed to me that
he was imagining someﬁhing horrible
which terrified himself. The nurses
saw him covering his face with his
blankets all night through.

We must imagine a line dividing this
angle into two if we want to solve
the problen.

The ability to imagine something ig
not only possessed by poets,\;ovaliats
and mathematicians, but also by all

peoples

3. To reflect ~ to exercise the mental activity by first

recalling many ideas in the mind and

then comparing, combining and evaluating

thoze ideas. It is done for amending the

present condition of the agent.

Examples : 1.

2e

3

4o To Qonder - to

The prisoner is reflecting upon nis

wrong doings in the paste
After giving enough information to the
students the lecturer asked them o

start reflecting upon what subject

each would do for a thesis.
He has to reflect upon what decision

to make by TOmOIICWe

exercise or employ the mind sericusw



5. Io muse

Examples

4%

1y. It is one mode of reflecting which
ig applied to serious matters and in
situation where a persom is facing a
serious problam which may affect his

destiny. -

1. The man is ponderimg upon the plan

made by his wife to buy the new house.

2, The chief commander had been ponder—

ing upon the situation of the battle

field for two hours.

to reflect by thinking and feelings

In this activity the agent stsxts thinke-
ing about something, and as his thinking
gets deeper, he becomes 8O lost in
thought, and so absorbed by the object
of his musing that he comes to forget
himself. In this phase of musing there
is a state of absent-mindedness in which
the agent gets unware of his enviruﬁﬂ
ments.'So in musing the agent moves

from an " activity " to a " state ".
When he has reached the second phase

( a state ) he becomes so identified
with his'musing . There seems to be no
distance between the two. This activi-
ty of musing is applied to matters tialb
interest the imagination or affectiuu

of the agent, and for light matters.

It is usually performed without thes

conscious will of the agente.
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Examples : 1. The woman is musing over her childe~
hood days when everything was cheap,
and people were so kind towards one
another.

2. Looking at the wild sea from this rock,

the poet was nusing over life.

6. To consgider - to have an opinion in the mind or %o

think about that which is the result of
‘thaught/ thinking in order to have a wmore
mature decision concerning something.
Consideration is always the result of
careful thought of prudence or discretloz.
In considering something, the subS;ct has
alreadj had a plan to do the thing undern
consideration.

Examples : 1. The boss ig considering the application

of the secretary.

5. The school master was considering his

plan to build a new library and to
raise the quality of the school.

3, The teaching staff are now considering

Mr.Ali as a possible successor to the
present headmaster.

7. To regard - to look at something or someone with great
concern. In the activity of regarding SO G-
thing, the agent is more influenced by
his wishes and interest, not by caution
and thought. ( cf. to consider Je

Examples : l. Thé woman has been regarding the painl-
ing for a long time. 1T seems to ramind

her of some place she used to live.
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2. She then regarded the behaviour of
the guest with sus?icion.

3, It seems that the Minister himselfl
has regardéd the wishes of the people
with care. |

8. To delibexrate - to mentally weigh something which can he

an idea, proposition or a decigion, etc.
The agent tries to see the advantages
gmd digadvantages of a certain action.
This activity is often used in formal
meetings with other people. The subject
doing it is usually in the plural form.

»

Examples : 1. The judges, after deliberating dpan

the motive the prisoner had in that
ecrime decided to sentence him to death.

2. They were delibérating what to do and

how to do it.

Sa Eg‘rumimate - to think deeply in a somewhat wayward
or disordered way. It is often connected
with loss and Sadness.
Examples: l. What are you doing there; still rumi-
nating over the loss of your money in
the bet ?

2. The woman seemed to be ruminating over

her affair with the captain of the ship,

when her daughter suddenly appeared.

- o000 -




CHAPTER VI

EXPLANATIONS OW TERMS CLOSELY RELATED TQ THE AIM

As the title suggests, the present chapter will prié4
marily camcérm itself with giving some explanmations of the
terms that have been hitherto mentiored, but the meanings‘
of which have not been mo appropriately discussed. Most of |
.them are terms found iﬁ the second analysis of words, but
there are .80 some others which need such treatment. It is
hoped that the understanding of those terms will help the
reader obtain a clearer view or interpretation as regards .
the aim of $his thesis. The terms that are considered w%pth

xplaining here involﬁe among c¢thers :

1. Polyseme

2. Homonym

%, Denotative & Connotative meaning

H, Idiomatic Expressions

5. Contexts

6. Collocations

We will discuss them one by one here.

1. PCLYSEME

Polyseme has something to do with one of the linguist-
ic phenomena whereby the meaning of a word becomes multiplied
" into several other meanings. To give an example herey let us
take the word | paper ', which used to signify the material
paper itself. As time moves on, it comes to stand for ve-
rious things such as document or essay, thesis, dissertation
or article of some topic, especially those written and read

by the learned society. All the other meanings mentioned a-

[ R S
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bove can be said to radiabe from its original meanings
The word ' consider ' when first coined only possessed
one oemtral meaning, which is to observe very carefully.
Fbr an example of this meaning in a séntence, the reader
is referred to the analysis II where polyseme is'mirrored.
In the course of time, there are otheb meanings
radiating from that primsry sense. Today, to consider can
‘stand for the followings i
First, 'to think about °
in : Please consider the bargain ( or my suggestion,
etc.)
Second , ' to take into consideration '
in : If we consider the fact that he only learngy.aa
esssvacsesy@bCe
Phird, ' be of the opinion !
in : They consider the worker very intelligent and
practical in dealing with things. |
Another word which possibly can be used to describe
the nature of polyseme is runinate. This word used to mean
o chew cud in order to absorb ( food ) better. This way of
absorbing food is asgsociated with cows, deer or other tanmy—
mals. But since the idea of absorbing is common both to
food and knowledge, people.began to employ it for des-

cribing an activity of digesting some learning or knowledge.

2 HOMONYM

A word which possesses geveral different meanings is
a homonym, Homonym can also be described as two, three, or
gsevaral words which have the same pronunciation and often

the same spelling butb different meanings. Let us take several
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examples to clarify it. The word ' spring ' means both
to " leap " and " one of the four seasons of the year ".
Muse in our data signifies one of the daughters of Zeus,
to think in & certain w&y, and also the genius df the
poet.‘

Homonym differs from polyseme in that the latter

is the product of time and different cultureg, whereas

'~ the former is originally so. They are also different

With respect to the meanings each acquires. Polyseme is
concerned with the ghifts of meanings undergone by & par—
ticular word, while homonym has nothing to do with changeg of

meanings.

3. DENOTATIVE AND GONNOTATIVE MEANING

Strictly spéakimg, the denotative meaning of a word
is its dietionary definition, whereas its connotative meail~
ing is the meaning whigh ig suggested by that word. Let
us take anr example which will clarify these two brief de-
finitions@

The word ' home ' is defined by the dictionary as
a place where one lives with one's family. This then is
its denotation or its referent. What does the dictionary
definition of ' home ' consist of 7

A closer look at it will tell us that there are three
elements involved. They are the elements of place, activity
( here to live ), and family. These three elements are
essential to make something a home, that is, it must be
& place, the purpose of which is for somebody to live ,

not with anybody but only with his family.
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If we take away one of these elements, than home
can mo longer be home . Let us try to exclude the element
* family ', and substitute for it the glement ' friends ‘.
Then obther words such as ' villa ', ' hotel ', L cottage ‘.
' dormitary ', or ' boarding house ' will appear insbtead.
From this deécription we can conclude that the denotative
meaning of a word shows all the gssential elements or
‘attributes of that word without which it can no longer be
the same.

Apart from ité denotative meaning, the word ' home *
is often used'to communicate a sense of safety, comforts

intimacy, or privacy. But these elements are not the eS-
-semtlal attributes of home, since in reallty there exist
' homes bhat are neither confortable, safe nor intimate.
Still, people who speak English as their mother tongue al«
ways asgsociate those attributes with ' home ', and that is
.what is meant when we say that ' home ' connotes such attri-
butes. We can then say that the connotative meaning of ‘homs’
is comfort or privacy.
Thus while the denotative meaning of a word shows
' the essential elements of that word, its connotative mean-
‘img conveys all those other attributes which are associated,
implied or suggested by that expression.

Most of the words existing in a language possess
both meenings. This fact brings & certain consequence to
the people who use that language as a means of communicaticiia

A writer in expressing his ideas through words must
be very aware of their connotative meanings - that 1is,
what psople usually associate with those words. They must

remember that not all the words in the same area of meaniny
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may be picked up to convey a similar idea. The reason”
is that there are very few words that have the same
gconnotative meanings.

A reader, on the other hand, should cultivate
his gensitivity of that meaning. Familiarity with the
¢0nn0tative meanings of words will not only make hinm
understand what a writer means, but also what he
wishes to suggest to his reader. Insensitivity of
that, contrarily, will yield & very superficial , or
gven digressive reading.

By and large the reader of this thesis can pre-

sume that a knowledge of the connotative meanings of

o

words is of great significance, especially if he wants
to0 know the nature of words. The word in our data which

Possesges a connotative meaning is to ruminate.

4, IDIOMATIC EXPRESSIONS

In a language such as English, a word can never
be static with regard to its meaning/s. Being itself a
living part of a living language, a word grows and puts
forth its branches. Now one of the branches of word is
idioma .

In the realm of idioms, the meaning of a word
may undergo such great change from its original meaning,
that no ordinaﬁy description or definition can tracee.
There are quite a few instances of this.

Here are two :
ls. It rains cabts and dogs.

2. He lost his head.
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It is obvious that " cats and dogs " and " hea& " in
those two expressioms have quite different meanings
from their original senses.

Idiomatic expressions are alsc said to be op..
‘posed to logic and grammar, like to put a thinking
cap aﬁd to rain cats and dogs.

But not all idiomatic expressions are of such
,“nature. There are some idioms where words still retain
a2 little bit of their original meanings. The idiomatiec
expressions of think can be cited as examples :

1. To think up

a. He is thinking up an excuse for his absence.
b. It is neerly midnight now. Ani and her ’
brother are still on their way home. They
are beginning to think up a story to tell
their mother, lest she would ask them so
many questions.
Semantic features of think up :
1. Activity : to think and to make up.

2. Purpose to deceive somecne.

o

3, Circumstances - : when the agent is compelled to give

an excuse for his wrong doing.

2. To think of nothing
It seems that he thinks nothing of rupning
five miles every morning.
The sigrificant semantic feature of this idiomatic ex-
pression can be said to be its activity, which is to

- consider as nothing.

3. To think aloud

He is thinking his problem aloud.




that is his way of thinking each time he has
to solve a personal problem.

Semantic features of think aloud :

1. Activity/ manneﬁ of doing : utter one's thought 'as
they occurs
2. Purpose : to get a clearer idea
of something or to solve
a problem,
3. Application | : 1. Not all people have
this habite.
2. PFor those with such ha-
bit, it is applied w@en

difficult problems come.

-5« COLLOCATION

Collocation can be defined as the relation of one
word and another ( in a sentence ) in terms of their con-
tiguity or their nearmess in meaning-relationship. Let us
look at this example :

¢ He geems to be thinking very deeply about that

problem '.

What are the collocations of the word think, or put in an-

other way, we can ask what words collocate with think ?
This question caﬁ be answered by finding words that have
a contiguity with think. A brief search in the sentenée
can tell us that ' deep * and ' problem ' collocate‘with
-thinke. _

But this example should not be taken to suggest
that collocation only happens with words standiﬁg next tc

each other, like think and deepe. In dealing with collo-

cation, we are more cor “ied with the nearness of meaniny

ol
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relationship betwsen one word and another. The distance
apart‘separating‘two words does not necessarily affect
thelir contiguity, i.0. it does not prevent two words to
colloeate with each other. Such is the case of ' buy !

and ' cheap ! which are habitually separated in sentences.

Seen in this light , we can say that virtually |
‘there are no impossible collocations, especiaily in the
works of poets or novelisﬁs where creative wordings to
clothe ideas are exhibited quite frequently. But with
such c¢ollocations we will have no concern. As far as
current meaning of word is conéerned, it is sufficient
to choose the cbmmon ¢ollocations and leave out the casual
or unusual ones. | ”

Wwhat then are the probable benefits which may be
derived from knowing the collocations of words in comﬁecté@ﬁ

- with the study carried out in this thesis ?
 Firstly, the knowledge of some collocations of words
may help us predict the occurances of certain words. Given
a text or sentence with one word missing, we will be able
to predict what that missing word is provided we know some
of its collocations.

Secondly, it helps us in expressing ourselves more
fluently. Awkwardness of expressiohs, some of which are.
the results of analogy and tpanslation can then be elimi-
Bated.

Now a study or survey on some texts written by
native speakers may enable us to classify words, just as

we do the grammatical patters. This undoubtedly will call

for a lot of time and vast reading, since the realm of woxd:
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is much wider than that of grammar. But this does not
mean that such study is impossible to work out.

By closely examining some original téxts, we can
then sollect a set of collocations which enter into with
a certain word, and another set with another word. This
further can be used as a todl to decide whether two words
of the same sound and spel;ing disignate different meanings
or not. In other words, such sets of collocations can help
us decide whether some words ( haviné the same sound and
gpelling ) are homonjmoué or otherwise. Different collo-
cation sets of two words obvibuslj give two homonymous
words., Thus we have added another benefit of collocation

~#

to the two described earlier.

6. DIFFERENT XINDS OF CONTEXTS

" There are three kinds of contexts that should be
knmown by the students in trying to predict the meaning of
a word.

Pirst, THE VERBAL CONTEXT

That is the words which surround the item (word)
- the meaning of which is to be predicted.

Second, THE SITUATIONAL CONTEXT

This signifies the concrete physical surround-
ing ér environment where a speech act occurs. It can be a
place, time or an activity which is going on at the moment
a certain expression is spoken or written.

Third, THE PSYCHOLOGICAL CONTEXT.

This refers to the psychological state or psy-
chological make up which is undergone by the hearer or the

speaker at the moment of speaking.
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These three contexts help determine the meaning

of a certain expression. In relation to teaching the

SMA students, we can leave the third one.

QG-

N
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CHAPTER VII

APPLICATION TO TEACHING

| Nowadays the teaching of word and meaning at the
SMA level is done at best by the following procedure :
First, the teacher asks the students To nake a guess at
what a new word (Ina particular sentence ) may mean to
them. In case no guessing is offered, he himself gives
it a defimition, which usually is teken from the dictiemw
ary. He then proceeds by putting the new word in several
sentences. Thus to bteach the meaning of the verb to con-
sider, the teacher may take the following steps : y
First, he defines it saying that to comsider ( in this
aenténce Y means to think sbout very carefully in order
to decide.
Second, he puts it in éaveral sentences like :

1. The director of the firm is considering the

application of the young secretarye.

2. We have to comsider the ability of every appli-

cant before we accept him.

By teaching them in the way described above, the
té&cher»h&s actually provided the students with the fol-
"lowing things with regard to meaning :

1. The concept or understanding of the word in ques ~

¢ion. This he does by definition, by means of which abled
students will know that the word consider may be used as
a substutute for think. This relation is technically

called the Relation of Substitubility and here lies the>

importance of our data.

2a Thé application of the word in its several verbal
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contexts. This he does by citations, which enable the
students to construct sentences of their own. It should
be bornme in mind, however, that definition alone will
not enable them %o do so, since different words of the
same area of meaning may employ different language
patterm®.

3, Provided ample citations are presented by the
teacher, the student can grasp or percieve what is usually
termed the ' collocations of word ' . In the case of

our example, the words : director, application, ability,

and gpplicant caﬁ be said to be several possible ¢collo-
cations of to congider.

Ag far as gener&l understending of word is conc;rnaﬁﬁ
the proc@dﬁre exemplified above is thought of by many to
barsufficient. If more refined understanding of word is
required, bowever, it can still be improved.

For there is one aspect of meaning which yet remains

untouched in that teaching procedure. Referring back to our
exsmple, it is true that the teacher has shown his students
how to.apply that new word to its possible verbal contexts.
But he has not yet displayed how to apply it to its situation-
al contexbts. In other words he has n&t shown the students
when or in what situations it is appropriate to use the
word consider, mand in what other situations it is not.
In linguistics, this accounts for the extra-linguistic mean-
ing of word, whereas to relate or apply a word to its verbal
context has something to do with the intra-linguistic mean-
ing of a word.

Ignorance of the extra~linguistic meaning of word,




as so often happens, results in failure both to understand
completely what other people say and to express themselves

correctly. It goes without saying, then, that more atten~

tion in this particular case should be paid by teachers and

learners alike - that is, if finer knowledge of words is

to be obtained.

Now, the analysis of words we work out in this present mtuéy

can provide the learners with that knowledge. This is
obvious fromthe first part of the analysis where words are
contrasted in their more delicate features. The nuances
between one word and ancther are displayed in the forms of
their distinctive features.
of words make them aware when and in what situational fea-
tures they should use a particular word. From the gnalysis
we see that the distinctive ( semantic ) features of 1o
think and to consider are ' activity ', ' purpose ', “'inm
tensity ', and ' object '. We perceive too that the object

of Lo think are usually ordinary matters, whereas those of

s

+o consider are matters of more significant natures. We can

say by looking at those distinctive ( semantic ) features

that the last one, i.e. the ' object ' constitute the extra

linguistic meanings of fthose two words. Familiarity with this

knowledge will prevent them from constructing sentences like

these :

1, He is considering how to go to the post office.

( since going to the post office is only an ordi-

nary matter )
or
e ——— s

2. Hewis thinkine about the bargain made by the sal

man, while his wife was wabching television.

2 e
S
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Taking everything into consideration, the reader
cannot fail to infer that in order to kmow a word better,
we must know both the intra-linguistic and extra-linguistil

. meanings of that word. The primary aim of teaching word
and meaning then is to enable the students t0 employ a cer=
tain word correctly in & number of its verbal contexts and
to spply it appropriately to some of its common situational
contexts. |

A few words concerning the eight techniques of teach-
ing meaning are appropriate here before we start with the
concrete applications of our techniques. Those techniques

consist of eight methods usually known as ' giving defini-

tion ', ' classification ' or description ', ' dramatization *,

' using realia ','giving tramslation', ' synoanyms/antonyms i,
' gsupplying contexts ', and ' giving demostration '.

From smong the eight techniques of teaching meaning,
we can at least expieit two effectively, i.e. giving defi~-
nition and description. Definition is easy to give after we
know it from our analysis. The description of word To ex-
plain its meaning can be done through showing some of its
' gignificant semantic and distinctive features depending up&H
' the grades of the students - that is,the higher the grade
ﬁha more complete features of words should be presented.

| We can now proceed with giving some concrete examples.
Suppose a teacher wants to explain what consider means in

' He is considering the application'of the young secretary ',

he may take the following steps :

1. He says that there are three features of ‘consider’

that we should know. First, the activity of that word, second

its purpose, and third its implication.




2. If you ( he is adressing the students here ) are
*ghinking® about something, you apparently want to make a
decision, fo conclude, to have a plan or something elses
In the casé of an application, if you be the.director and
you are Jjust ‘thinking' about it, what do you want to &=~
chieve as the result of your thinking.

%, The students will answer t o have a decision
about it N

| 4, Right ! Therefore you decide whether you accep?t
that application or refuse it. Let us say that you decide
to accept it, that thenm is your decisiocn. And the activiby
of your thinking ends here.

5. Now to ceonsider is To see that decision
®nce egain, to give thought to it. This then is the activ-
ity ‘of considering. It consists in regarding that which
is the result of your thinking { by then, the students
will have understood the activity of considering Ve

Here he starts explaining the second distinctive
features :

65, Why do you want TO regard your decision further
or why do you still want® to give thought to that which is
already the result of your thinking - what is your purpose
of doing sC.

Do you have a special purpose in doing so 7

Apgﬁrently you would like to have a more mature decision -
you want to give a second thought To your previous deeision.
3o that is the purpose of considering.( By this the teacher
has explained the second semantic features of consider J.

7. What about the objects of these two~words ?

Te there any difference between them as regards their ob-

jects ? Certainly there is. The objects of think are ge-
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nerally thoughts/things of everyday concerns. Those which

- usually follow consider are thoughts/things of more serious
natures. ( Here, the third distinctive feature of think

and coﬁsider is clearly exposed by the teacher )

| 8. To summarize then, the teacher writes on the

" blackboard all the semantic features of to consider.

9. The difference between to think and to consider

can be systematized as follows :

_ Distinctive semantic
THINK features CONSIDER

Call up past

experiences, and .

matching them , PROCESS/ ACTIVITY
with the pre- ¥ -
sent problem s

give thoughts to
that which is the

result of thinking

2 T

- e M o M s eR Gy %

To form an opi- ! | ' to make a more
nion, to decide, ° PURPOSE ' mature decision
1]

to plan gsome~ ! E '

thing, etc. ' !

Common everyday " OBJECT 'things/thoughts of
' H
problems ! : ' more serious
L
!
' concerns
[} ]
H ]
. INTENSITY '

. more intense than
’ -
. H ¢ thinking
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Here is another example of explaining the word
ponder te the students. The context in which this word
appears ig ' The secretary is pondering over the bargain
made by the director. | |

1. Inkexplaining verb it is always good to start
with the activity of pondering - it is using the wmind
to compare, combine or to evaluaste ideas.

2. Now in the above sentence:, the secretary seems
to have been comparinmg ber own antagonistic ideas :

If she accepts ﬁhe offer, she will have more security in
life, for example. If otherwise, her director may feel
ingulted, he may get angry, and fire her. She then is
considering the advantages and disadvantages of each d;—
cision. This then is the activity of pondering.

3. What then is the purpose of it 7 It is again
in order to be able To come up with more mature decision.

4, And the objects of it - what are the objects of
to ponder ? Can you ponder upon something which happens
in the present time‘?'

5. The students will answer ' yes '. That is the
case of the secretary we are talking about.

6., Can we ponder over a past event ?

For this question, the teacher gives her own answer saying
‘yes , we can '. Then she should give another example
1ike ! The man is still pondering upon the accident which
killed his friend several weeks ago's. Here, he wants %o
have a clearer vision of that accident.

7. Now the last gquestiomn. Can you ponder upon some-
thing which has not yet occured ? Can you pon&gr upon somew

thing yet - to = come 7 Of course not ! This is because the
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purpese of pondering is to decide something with more
maturity or to take a ¢learer vision of sométhing which
happened in the past.

8. Then she ends it by summarizing all the seman-~
tic features of to ponder. Phus written on the blackbosard,

the students can perceive something like this.

To ponder
‘Aetivity ¢ To compare‘ideas, combine thenm,
or weigh them mentally.
Purpose s to have a more mature decision,

or to obtain a clearer vision of
. gomething which happened in the
paste N
Object s of things now or past, but not of
things -~ to -~ come.

The technique of teaching meaning exemplified above
can impart to the students a more complete understanding
of words, which can never be obtained through the more
ordinary ways of teaching guch as giving illustration,
dramatization, synonyms Or antonyms and much less through

the traditional translation method. By showing the dis-

tinctive and semantic features of words through definitions

¢citations, and descriptions, we enable them to retain
the words much longer in their minds. Interest in the se~
mantic system of the English language can then be aroused.
Indeed as far as learning and teachiﬁg meaning is
concerned,those who will make use of this technique nay
rest assured as to the benefits derived thereof. For one
thing it will certainly create a fresher air in the field

of teaching vocabularye. Boredom, which is the usual factor
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\of the teachers temselves, the knowledege of semantic and
distinctive features of words will undoubtedly help them
facilitate their expressions, since it will enable them
to pick the right diction for the right context,v

Let ug now summarize what aspects of meaning=-re-
?atlonshlps which have been imparted to the students by
~way of our technique. If we said earlier that we had given

them a more complete understanding of word, that means to

involve the relationship of substitubility and the relation=-

ship which hold betwesn a word amd its situational features.

{ The relatlcn of ccllacabxlmty, for reason which we hawve
‘dlscussed before has not been properly enployed in thig
‘technlque e

Doubtless there are some aspects of relationships
ﬁhich help ‘determine the meaning of word, put the three
ﬁanti@med abdve seem to be among those mast importent in
teachimg meaninge

. After having had a glimpse of how the teaching of
| ﬁeaning should be handled, we will now return to the dis-
cussion we left off in the end of the second chapter - that
ig sbout the different semantic systems of the Tnglish and
TIndonesisn language to see how far translation can be em-
ployed. | .

Looking at the data,’we can assume that the English

pecple have a more subtle semantic systems than we. They
employ several different words to express different in-
tensities, modes and objects of thinking. To express
differences in intensities of thinking they have words like

think,consider,ponder,etc.For expressing diffefent
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nodes of thinking there are words like think, reflect,

muse ruminate, etc. As regards the objects, different
kinds of objects attached to thinking also demand
different expressions.

| In comparison with that, our senantic system seens
to be a bit simpler. We only have two words expressing
different kinds of thinking, oke is ‘pikir! and the
‘obher is ‘renung' with all their affixes and suffixes.

Thus we have memikir. memikirkan, merenung, merenungkane.

There is, however, one¢ very important suffix in our
language which is often employed to express the great
“imtensity of thinking about something, i.e. the suffix
'ite With rebpect to our scope, we have memikiri. Thls
Slgnlfl@B a very intense mode of thinking reaching to a
state of worrying over someoneé OT gomething.

Example : 12 memikifi anaknya siang dan malam.

She is worrying over her son day and night.

Mengecankan and menghayati have been in vogue

recently. The first means tO implant some idea in the
mind, the function of which is %o affirm something to
oursélves, or Lo have a deeper impression about some-
thing.

Menghayatl is more»difficult to define. For the

description of this word, the reader can look up in our
degcription of to muse, since this English word muse seems

to be the nearest equivalent of menghayati. There is,

' however, one significant difference between thém, and
the difference seems to lie in their applications.

Menghavati can be applied poth to abstract and con-

crete things, whereas to musa ig applied only Vo abstract
things, such as : an idea, opinion,theme of a poem, etce

Hence, ' Pedagang-pedagang itu benar-benar menghayati

barang dagangannya ‘ cannot = -anslated to ' The mer-
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chantg muse over their commodities ', but ' He is musing

over life * can be translated into ' Ia sedang menghayati
hidup ‘e
Translation of word from one language to another
can never impart the same idea. That is largely that no
tWe ianguages have the same semanbtic systems for deter-
mining the mesningsof their words. But that sounds to be
a very extreme attitude towards translation. Ve, teachers
of English would like to take the middle way. When the
aim'is only to give the general meaning of word, of course
we can employ it. There seems to be no objection if ih
the course of our teaching we translate ' I suppose it
will rain again ' with * Saya kira hari skan hujan lag£".
The safe method would consist in -  first knowing the se-
mantie features of an English word and its Indonesian e=
guivalent. If these.fwa show similar significant senantic
_feabur&s, +ranslation can be safely employed. Otherwise,

we should use some other methods.

w30 G-
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CHAPTER VITT

PROBLEMS ENOOUNTERED>DURING THE RESEARCH

Owing to the fact that the study we carry out here

is still in its infancy, the reader should not be surprised

4o find a chapbter containing some problems, difficulties

or troubl@zgnaoumﬁewed during this research. Far from
" undervaluing the provisiond study itself, this chepter.
is partiﬂularly devoted to those who wish to develop i%,
our intention here being to forewarn them concerning all
the prbhlema that may be met while later fthey plunge thef-
_sélv@s imﬁm such study. If by then they can reduce themy
the ﬁechﬁique can au#amétically be improved. Below we will
discuss them one by one.

The problems are concerned with the technique itself
- in melation‘to our gtrategy, the time allowed to us and
the sources we can obtain .
‘ 1, In order to work out this technique of analysis,
it is important to have a complete knowledge of words. By
. %his is meant that one must not only be familiar with their
lexical meanings but alsc with the senses of words, thelir
connotations, their distributions in verbal, psjchological
‘and situational contexts. To achieve such mastery over
words one nust need stay in a community where English is
spoken as the medium of communication, and from there they
must proceed to make a thorough investigation of the words.
Thig is possible only for the very learned who have stayed
4in such coummunity for loung enough.

& proper teéhnique‘of defining the meanings of words

and contrasting them should consist in collecting sentences
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or texts which contain the words to be analyzed. The amount
of those sentences or texts should be great enough oI reé-
presentative enough go as to reflect clearly the meanings
of those words in question. Only by so doing can the pro-
per meaninggof words be acquired.

Restriction of time, however, has made us unable.
to undertake -such laborious work. So we only take several
gentences here and there from our‘reading. Then we look
 them up in the dictionéry to see their true leiical M &I~
ings. Compared with the technique described before, ours
is 6f course much inferiocr with respect to its quality.

And as such we could only admit that we can at best give
a partial knowledge of the words in cur data. )

Phis partiality in the knowledge of words breeds
doﬁbt in our aenalysis. Though we have maintained to stick
to the sources mentioned in the introduction, we are not
prevented from the uncertainty as to whether the Taglish people
themselves use them as gueh in their communication, OT
whether those words have not undergone some shifts of mesan-
ings. To give & faifly gimple example, we can take the
word think and Suppoge€. sccording to the source, there are
features that differentiate those two. They tell us in what
gituation we should use think and in what situation we should
.use suppose. AS far as experience gOe€s, the native speakers
themselves seem to use these two words a bit loosely, both
in spoken and in written communication.

3, As regards the definitions of words, they too vary
from one dictionary to the cther. This makes us disconcerted.

We do not know for sure which definition can be relied on.




69 -

4, Among the researchers themselves, there is no
uniformity of terms %o designate the distinetive or se=
ﬁantic features of words.

To give an example here, let us take‘the words
.assume‘and presume. One of the distinctive features un-
derlying these words is tgetivity'. Some other writers
- prefer the term ' manner of doing ' to show the saﬁe dige
tinctive featurs. |

5, We have lack of references and helpful infor-
ments, and this has hindered us much in our effort to

present a more complete study of words and meanings.
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CHAPTER IX

CONCLUSTION

From the semantic point of view, our single aim to
know the nature of words can take no other interpretation
than to know‘the‘meaning of a word. In the introduction

?‘it has been-interpreted as to know the meaning of an ine
‘gividual word and to kmow how to use it and how it is used

by others in sentences of different enviroumments, The only

vague expressién which so far has not yielded a clear un-

lzderstandlng to the reader is perhaps the underlined words,
‘i»a‘,' sentences of different environment '. We will now
“give ite interpretation. |

, Fr@m what has been ﬁrittan hitherto, the reader can

"ffpreaume that ! dlfferemt environment§' as put in the above

\}%emtemce equals to ' different situations ' or different

“°5sifuat10nal features. It accounts then for the extra -

"fllngulstlc meening of a word, that is the meaning of that

‘x»word~as obtained from relating it o its s;tuatiOﬂal fea=

 1tureso As we also have said elsewhere in this work, some
C@f our distinctive and semantic features, if carefully
‘Qsonaldered, also repreuents it,.

The tern 'meanlng itself has also been frequently
vuséd theoughout thls'th651s without giving any deflnitlone
“of it. It is now time to clarify it here. |

Meaning has always Dbeen associated by semanticists
as involving relationships that hold between a word aud |
" its different environmentse.. Environment here should be
taken to include both ite intra-linguistic environment

1ike its observable referents or its situational contexts/
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features.

The extra-linguistic meaning of a word has peen de=-

fined in the second paragraph of thig chapter. The intra-

‘llngulstlc mesning of a word then can be said to be the
meaning of a word as determined by other words that surround

it. From thls we have smong other things the relatlonshlps

of substltublllty and eollocability, both of which have
been discussed in one of the previous chapters. ( Doubt-
less there are many other meaning relationships, but as

far ag our preliminary gtudy is concerned, thosé two will

suffice Js

After havmng axplained what is conveyed by the term

 meaning 88 used im this thesis and what should be taken as
"the only interpretati@nto our single aim, we can use it as

:”*‘a measurement 0 judge whether or not we have achieved our

'ffjﬂamm. To ‘answer thls questlem, we must look back at what we

“have accompllshed up to this point. We will now give the

‘m"7m36neral outline of our accomplishmente

1. The data has given us the pelationship of substi=
$ubility.
5. The analysis of words yields to us the distimective
snd semantic features of wordse
By knowing this we will know the meaning of the
1nd1v1dual word in its more complete sensSee. Fuze
. thermore, this analysis also enables us to know
the nuances between & word and its synonymsSe
%, The second analysis shows to us how to use &
word in various verbal contexts.

4, From the appllcatlon to teaching we have given

a view of twe iptra-linguistic and’ extra linguistne
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gv meaning of  word and also the relatiomship
of collocability.

Looking at the above summary, the reader cannot
faml to conclude that in it we have managed to fulfil
gll the requirsments demanded of & person to know the
nature of words. With this in mind, we can Sajy that our
accomplishmants run parallel with The requirements.

This statement, however, should mnot be taken to

 1mp1y that we have nade a complete study of word/s. It

should be recalled that what we have done here is only
8 prelmmlnary study. There are still quite a few things
that we have not accumpllshede To give some examples of
hthese, we can mention the followings : | | v
 ‘ | First, though we have discussed a little bit about

_vthe nature of collocation, we have not employed it ag a
 %iftool of anslysis.

oecond, we have not yet explored the various

S ﬁ*har relatlcnships of words to determine meanings.

“a”Pr0v1d@d we could handle those two thlngs more

;gaacurately, bebter technique could doubtless be pre—

‘°f%sented as a result.The meanings of words can then be

‘revealed more thoroughly and dlstlnctly. This is only
" proof that the provi sional method and technique we work
out iﬁ this thesig, though still in its infancy, is not
‘impossible to perfecte
We would like now to end this thesis with a sug-
gestion. With regafzs to the comsiderable vogue enjoyed
' in the field of meaning in recent décades, we should take

every possible effort to perfect this study.

-

~000-
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