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This writing is en attempt to develop language Waﬂt&m which
is concerned with developing spesking sbility of the language

learner, particularly the ability to speak English. Teaching stu-
dents to speak a f#rém languege is not a simple thing for the
the teacher to do. This hm partly been proven by the fact that
most students who have studied English for msny years in schools
- and higher learning institutes cannot even spesk simple English.
To make them spesk involves complex problems which cannot be
solved by & single method or by one technigue slone, A great chal-
lenge is aweiting any writer who desires to design language prac-

| tice which aims at developing spesking ability in & foreign lsn-
gunge. |

This writing will encompass the elementary, intermediste, and
pre~sdvanced stages of learning. In the first stages "m‘anipulat:ive‘
drills® will play a major role in giving the students s basic .
8kill for spesking, whereas in the later stages Seommunication
practice® will become the main sctivity. The step of manipulation
should always precede the step of communication. Yet there should
be no clesr-cut division between the two activities and there is
no certain length of time that the students should be kept to ma-
aipulation. From the very first day of practice they have té en=-
gage in hormal communication with each other as far as possible.

In the first stages a structursl approach is likely to be
used. Later if the students have gained control of basic structure,
a communicative approach, uhiék is based on langusge functions or

speech acts, will be introduced. OQur final sim is to make the stu-



dents able to express themeelves freely in the target Mnmge
¥e should bear in miz;g, however, that any approach or method
ﬁiﬁ be of no use if the a‘ﬁnd@nta ravrely gat involved in real
communication in which ﬁwy can communicate with théir teacﬁﬁr _
and‘esywially with each other. Our motto in developing the
speaking ability of the students is to le

s _spesk. ¥hat they
most need iz as wmany @portunities to perform as possible.

%his is the main idea of my writing. it sounds a@ ‘gnd
aimyle but ymblems will always arise as we procesd %to the real
aetmity of developing such an everyday phenomenon. Lsnme is
dynamic, and so is the process of acquiring it. Teachers should
vm, adayt, and experiment with any material, method, or tech-
nigue tisay use in class., S0 I will not give any fixed technique
or method. I will presemt practicsl things that can be adapted
or alteréﬂ, yet which are based ax;z basic prineiples that are
often neglected and @verlwked. Those basic principles sre not
new things ectuslly, Host English teachers are, to some extent,
avare of their importance but reluctant tb apply them since ﬂ:ey
will find & lot of difficulties. Those basic wiaciplaa include,
anong ather things, the importance of provming naterials t!w:&

are related to the needs, experiences, and aspirstions of the

students, exposing the lesrner to a pressing necessity to use the

langusage, and the importance of individual participation in pro=
ducing his own utterances.

Chapter i and chepter 2 desl with the theoretical background
of developing sﬁmking ability, éhapter i diseusses the Hanipula-
tion phase. Chapter 2 discusses tixe Communication phase and tries
to introduce the Notionsl Syllabus as the materisl in this vhose,
The inplementation of all those theories is found in chapter 3.
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I. STRUCTUBAL DURILLS AS THE MATIN TOOL IN THE NANIPULATION
PHAS E

The effectiveness of the Audio ergua:t method has long been ques—
tioned. Manipulative drills, the main tool of ihe Audio Lingusl meth-
od, have bean challenged. Suck drills do not develop communicative
conpetencea, the ability to function in & truly am\mieative setting.
They overlook the importence of weaning in lang

A

prau*ﬁiea, and &s

8 consequence the role of compunication is neglected. It does not
make semse to expect students who bave undergone such manipulstive ex-
~ ercises to be able to speek crestively since they bave hardly been in-
voivé& in meaningful communication practice. The Andio Lingusl method
‘empmiws the formation of langusge habits. I ains at aatabiiéhiaas
in t!w learner automstic control of the patterns of the meon& language
but forgets to apply it %o ‘ahe real use of langusge as & tool of ecom-
munication.

Pue to kis dissatisfaction witk the sudio Lingusl methed, C.H.
Prator proposes two types t classroom asctivities: manipuintim active
i

ity and commmnicative asctivity.” The first type is to zet the students
involved in manipulstive drills which give them & basic skill in ac-
quim structural patierns. The second ome is to provide the students
with chances to speak in & real communicative setting. The division
into iwo types, however, is not s clesr-cut division. Most of the ac-
tivities found in the two lrpes are mixtures of communication and ma-
aipulation in various proportions. The movement from manipulation to
camﬁuuicatim is not made a“.bi'uptly. Prator jrapos@s that in the devel-

opment of menipulation-communication sctivities, it may be Ah'e}.yﬁul to

iﬂlﬁ.ﬁ’em H. Pratw, "'Mwlopmnt of a ﬁanipnlﬂtim—cmmicaﬁm
Scala, English Tes & PORUE, Special Issue, 9@».5.22—125, VQE..XIII,




divide classroom activities into at least four mejor i i. complete-
iy manipulative, 2. predominantly manipulstive, 3. predoninasatly

communi
manipulation will be a drill in which the students merely repest
sentences after the ‘tfeaéher. An example of complete communication
‘m s free conversstion ameng the étﬂdents. Theze are two extreme
examples between which a 1ot of sctivities and techniques cen be
developed to equip the students with linguistic and communicative
mm*pe’émee, which is in fact our target in developing 'khmir spealke
| ing ebility. | |

| Before one can‘ speak fluently and‘ asutopatieally in a foreign
language, he must have some intensive practice beforehand. :ﬁe’ must
have sowe practice in basic grammer to develop his understanding
of the "rules" of the langusge system. ﬁa must liearn how te use
sone aertain construction or vaeabuinry He must have & lot of op=-
pwtumtias to use the language in a real comunieaﬁve aetting.
One of the basic things of these aetivities is the learner’s ac~
quaintance with the grammar of the foreign language. Good  Iknowe
ledge of grammar is needed if the learmer is ever to produce senw
tences of his own. Knowing sbout grammer only, however, is not
sufficient. If one only knows sbout grammar, he will mot be able
to spesk. Some practice to reinforce his knowledge 6£' ng is
needed. Fhe practice should be intensive so thet & formetion of .
babits is acquired. Afier ‘nndérgoing such practice the learner is
ready to produce sentences in the"targat IW, though this
does not mean that he is ready to spesk freely in the tarzet lane-
gusge. So in the first stages of learning & conscious understand-

cative, 4. completely communicative. in example of complete




ing of the lansuase m}.as end the formation of Mbita si‘mnm be

ﬁwelaﬂ@ﬂ. ﬂ ’.ij_,q TS

g are themfore of pammwnt imymtme

in ﬂwalaping languaga aeqniaitiom

4. Introducing Recessity in Drills

The mistake thet bas been made by sudic-linguslists is to over-
emyhas:im the esiablishments of automatic habits. They assume that
after the students have scquired the habits they will be sble +o
use the patterns outside the classroom. But experiemee has shown
- ¥hat such transfer never occurs. In sddition to this, in structursl

drilis ox pattern practice the students are not saying vhat thay
want ta say but what the teacher requires them to say. The prestice
could develop into s meaningless rowtine which has no weiatimsmp
%o the use of langusge as & means of communication. Secing  the
‘weaknesses above, it is essential to develop drills which do net |
deprive the students of their necessity to communicate so that the
habits that have been acquired will bocome meaningful and transfer-
able, The drills should pay attention to what the students wish to
says not just what the teecher or the exercise reguires them %o
saYe S0 the?m not just parmtins without knowing the meaning of
what they are saying, but timy are producing significant utterances
| which amefm' ‘d‘e‘exs inside themselves. This is a'basic step in
&wela:@m mmng abilzw. |

Sueh'intamted' clrills apply the principle uf getting the atu-
dents inmlwd in cmmemian 85 oarly aa possible, In real come
munication it is what the person wishes to say - afber he ia faced
with & cwkain situation = that is normelly found, In purely structe




wral dvills the sﬁu&wﬁ have to say something based on g certain
structural itom. ‘mw_ “integrated® drills txy %o in‘mgm‘ke eloments
that ere essential for developing speaking ability: not just
structursl or grammatiesl eloment but alse cireumstences in which
wierances are naturally demanded; In other words necessity which
forces the students to produce sontences of their own. A1l these
elenenis are basic in the developuent of spesking amiii;y.

The teacher plays a mejor vole in such an ﬁ%ﬁ?iﬁm In +this
idnd of Grill a teacher cannot be replaced by any teaching maw
chine. %o provide the students with stimuli that ecen elicit their
m't:mew is the task of the teacher. 4 book msy contain emgleta
instructions on how drills or communicaiion practise should be
carrisd out. But only t&e teacher eem decide what conditions are
most sultable 4o his students snd can see and mske use of their

nesls, interests, snd moods. The tsacher cen provide situstions in

which the students bave to communicsie somsthing as they are wt~
tering a‘taﬁm&tw, so vhat is said bewmw “me&saﬁ;y“,‘ i.00 ur~

gent need or circumstances that conpel somebody to do something,

Be Structursl Items and Xecessity

Sinee in the first stages we use the structural approach, the
drills we beve are structural drilis, based on units of structure
or grawmar. Any langusge learner should know the bagic structure
of the ’&mmge before he ig able to gresp the aMan‘t of the lan-
guege. In faet it is eagy to afminister structura) drills without
paying attention to the contexts or a:ltmmana‘m which the sen-
tencea are being used. ¥e are free %‘ sgzact any stmeﬁuml item




to ym&i@e. But if we have ta pmvi&e conditions $het will Mimu-—
late the students’ necessiiy to nmunieme, adminiatemg arula
becomes difficult. This is due to the fact that the need $o  con-
municste does not foeus on and arise from atmw’suml items, it fo-
cuses on the emteni: of wha‘k is going to be seis fmﬂ miaaa from
& pressing, immediate situation. Avre structural selections  aond
grading compatible with everyday situstions in which thers is nal-
ursl need to communicate? Practice based on structure is in fast
aﬂiﬁfzm}. 8o this king of drill is axtificial as rezerds the
- aeed to %mmuhiemm
HBovertheless such artificiality is inevitable. In the first

stagéa of learning artificial selection is Justifisble. If there
is no alrtiﬁnmmw langunge ma-ming will beeome tos difficult
and iaefficient becsuse the studén!m are ngt yet resdy to got ine
volved in real, ungraded communicstion as in evervéay 1life, And
we ghould remember that the first stages are still in the ssnip-
ulabion phase, structursl manipuletion is the msin setivity in
doveloping the aw&@nw' insight into the language rules and in
forming Yenguage habits, The drills themselves sre not communicoe-

tion practice yet. They are developed withk regards to the applice~ .

- tion of the principle of the students® necessity to communicate
so that such drills become memningful and not just zmechanical.

C. Vocabulary VUsed in Drilis

The provlem of choosing vocabulary is very importent. The vo-
cabulary used in drilla should reflect the students' reoal eciper-
ience.s They showld be familiar with the concepts and the things




that are found in the vocabulary. This is intended to make the drills
mesningful %o them - they are not merely parroting without Inewing

the megning of the sentences, but they roslly understend what they

are saying. This understanding is an essentisl factor in developing

speaking ability.

If the choice of words and phrases fits the students' life and
need, this is s grest s‘imb towards in‘ki‘oﬁueing the Hotiongl Syllabus
in the neﬁ atageﬁ gince the new Syllebus propeses that the students
should be faunght vhat is gemantic

ally necessary for thems to express
and umﬁwatan&. It deals with langusge from & man'kia peint of v:i.aw.z |
So tha vocsbulary in structural drills can function es a bridge that |
connects the stractursl spproach used in the first stsges and the con-
municative approack in the later stagea.

In sach exercise wonrds of the same function or from a c-ertm ait—
uation can be gmupaﬁ together. For exemple: the football game is pop-
ulor among the studests, so e list of vocabulary taken from fam:ball
terns can be intyoduced in the axarciée. Grouping words of the same
function will likely lead the students to be able to use them in resl
comsunication,

¥oeatulary is in fact the major problem of amyons trying to spesk.
4 teacher supervising o conversstion class is mlvays ssked by his stu-
@e.mm worda for this or that in the target langusge, VYocazdbulsry is sce
tually the first thing that comes up when one is trying to spesk. So
in ematructing drills we have %o select carefully the #urds that are i
used in the drills, FThe vocabulary used should be functionsl, practical,

ZEW Hawkes, "?ho Hwtienal Syllabus, Discourse Analysis, and ESP
Mgterials”, ZEnzlish Tesching FORUK, p.2i, wlaxﬂi,a, &pril i979.




and slgnificant te the studeats. By seleching such voesbulary, the
teacher will give the stulents zn opportuniity $o traansfer what they

have learat in thé elassroon to real use outzide the clessroom.

P DPrille and Communication Practice

ﬂa‘have seen thet drills are preorequisite to the dovelopment of

longuage skill., Howvever, ﬁrillsfaxe~ékx11 controlled practice in
vhick the atuéanta'are pot free to ezxpress ihemaalvaa. Our “intege
rotel® drills are to h&i&ge the gap beiween strictly contrelled lan-
guege practice and much freer communication practice by previding
elemente that sctuslly exist in real communicotion. HNevertheless
such drills gre within the framework of anmmuniéati@n practice, Drills
cannot be separated totelly from the whole process of communication.

| $h§n will the studentsz be ready to bave real communiegtimn Brac-
tice? Theorsiically they can have it after they have scquired the '
basic structure that has been practised in the drills and after they
have learnt sufficient vocsbulary and basic expressioss. But in fact
we cannot draw a clear line to border menipulztion and communiecation
praetice, Such a definite line should be awai&éd. Language learning
cannot be definitely grouped into several processes which are strict-
1y seperated, ILanguasge lsarning is a gradual pru@eés;which involves
and requires various means. For the aaka‘af convenience, however, 1
would like to muggest a siuple diagrem which shows the relationship
tetween menipulation snd communication prectice. ¥e use the iradition-
al terms for language lesrning siages: elementory, intermediate, and

advanced, There are slse ne clear lines between ih@ stages:
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Elementary Intermodiate Advenced

comm -

m.a,ni/ou,/a'éfon

nication

This dizgram suggests:

1. Boanipulstion practice is within the framework of commmication
proctica. This implies thet manipulation pwaaﬁina ahéﬁlﬁ payv
attention to the basic elements ef the conmunication procoas.

2« A% the olemontary stags heavy'ﬁmphaﬁis is o man&pumaﬁian Bl
though sone form of communisstion is poseidble snd sncoursged.

3+ &% the intermediate elage both msnipnistion and communication
mxe‘ywasentad\mara‘@r laéa eqgually.

44 A% the givenced stage m&niyalation‘iﬁ‘mtill relevant I 4% lia
necded. Communication is of course given wuch mare smphasis
since it is our sim 42 meke the phudants able %o communicate
in the darget lenguege.

e The airm of the prectice is %o give the siudenis basie iiﬂguistia
ané communicetive competence, whickh is still té be developed an
tey they bove finished the course. This coppeience vwill onstle

ther o spenk.

¥e skould remsuber that menipuiation mostly implies the use of
& structural approsch in which structural drillis sre the main teol
of appiying 1t; vwheress comsunicetion implies the use of a «mwm?w’-
cative apyfwach {in which struciural items are not the basis any-

norel.
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The diagram suggests that in giving drills the teacher should B
 alweys think of possible techniques which stimulste the students
to communicate something to him and ‘ta each ofhmr as drilis are
sctually within the framework of communiecation. Another thing is
“that the teacher, though cssmally, should find overy opportunity
to engege his students in freer mmmmieaﬁén, not restricted ¢o
the structural item being practise& in the drills. Yet the‘—}Enguah}
produced should be intelligible enough so that the purpose of come
munication is maintained, Speaking ability eMt lw mhisve&
through cne rigid method or technique. It is achieved through ve-
rimta ways to which the students are expasba.

E+. Some Adasptation of aAdministering Drilis

fhe #udio Lingual method has developed drills into highly elab-
orate exercises. There sre a lot of types of drills which the teach-
\o;: can use and adapt. Our problem is whether many of the mn types ‘
are still relevent or not. In sur 'integratad“ drills we PEY gttan-
tian not only to the forms hut also to the mweaning and the students®
‘necessity to communicate., The latter can be done by engaging the
students in some sort of communication drills after they have prac-

tised the manipulative ones. But first let us have a8 brief look at
3

those type

and their agdaptations,

~ In this drill the learner uses snother word of the same class in
place of a word in a sentence slot. A verb is replaced by & verb, a
nioun by another noun ete.

a. I have a book. b. I have & book. ¢. I have & book,

pencil You 880
raler We ' want

| 3mm Finocchiaro and Michael Bonomo, %The Foreign lLangunage Learner:
A Gﬂ?de for Teachers, rp.93-101 (HNew York: Eegents Publishing Company,
1973)« - ’
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This kind of drill will be more helpful ifs

- the words for aubgtﬁutim are taken from one function or group
such as housework spplisnces, sports equipment, or verbs used
in doing homsework or in shopping.

= the words for anbatitution are often replaced by pmwma or
real objects or actions so that the students have direct expe~
rience with the mesning of each word and have to think before
uttering a statement. This is a closer step towards expressing
themselves in the target language. This is mlso to evoid mere
mpatitian or parroting. - . | o

The learner is given practice in changing from singular <o
plural, from effirmative to negative or interrogative, from prege
eat to past or future, from active to passive.

8. Be has & pencil :  He doesn't have & pencil

Loes he have a pencil?
bs I g5 to school evfaryday‘ + I went to school yesterday
¢+ They killed the tiger :+ The tiger was killed.

This kind of drill will be more significant ifs |

- The subject e»f each exaﬁpla is a real person whom the stu&énta
know. This identification is important espocially when the stu-
dents get involved in communication arills. |

. = The action of cach example is hma& on reality or is likely to

| ‘take place. If Yono hes a pencil, it is unrealistic to change
into & negative sentence. This will deny the fact thaet he has
8 | pencil, It will be better to change the subject: Pak Kromo
doesa’t have & pencil. If yegterday was Sunday, it is =nlikely

‘that I went to school yesterday. This will be obvious when the
stulents get involved in communication drills. The feeling of
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necessity will arise when what is going to be said is m reflection
of real facts. _

» In the third example not &£l transitive verbs can a@propriatsay be
changwd into passive forms. The teacher should be careful not to
ask the students to moke awkward sentences such as: The redie is

- being listened to by me or %he football match was watched by me.

In tbis drill a new element is chenged in each sentence. The
students have to remember what wos said in each preceding sentence

in order to form the nev seatence.

Teacher: o Student:
I have g thick book I have g thick book
_ thin I have a thin book
Poti ‘ Tuti hos a thin book
belt Tuti has a thin belt
bought . Tuti bought a thin belt
ete. ' ete.,

This drill is elmost purely mechanieal, It is difficult and
unnecessary to maintain the resl fect of each s@ntenca_becauxe the
teacher has to think of & word each time he vants to maintain the
foct. If the teacher doss so the pace of the driil will be tuo slow
-~ %this is not what we expect from & habituation drill. Yet %o Bevel~
op the siudents® kabit in praduciﬁg sentences at & relatively brisk
specd ond to give varistion to the class activity, this kind of drill
is worthy to have a place in tke manipulation phase.

D » L _Practice: . ,
4 student is directed to ask another student & gquestion. The sec-

ond atﬁﬂent is directed to answer.




Feacher: Slamet, ask Agung if he has & pencil.

Slemet 3 (to Agung) Do you bave a pencil?

Teachers (to Agung) Tell Slamet that you have & pencil.
- Agung t Yes, I have a pencil.,

. Ho dombt this kind of drill Wa).,vaa t:qmmﬁeaﬂm. fhis is
an exeellent drill for bridging the gap between rigid manipuls-
tion and freer communication. An importemt sespect found in this
drill is that there iz & questisn-answer activity, an essential
element in communication. The teacher can develop the students®
necessity to & great extent. In this drill the teacher forces ﬂm

students to asct or react as if in resl communicetion.

This drill can be done between the teacher snd the students
or between the atudents themselves in peirs. Peirs of students
‘mey question each other in chain fashion.

This drill of course has amethm to do with communicetion
practice, though it is still based on strustursl items. v

| A guwl:idns-mw practice should always be mw& fh:mughont

all stages. This activity actually imitates what is happening
when two or more people are speaking to each other in a ’narmﬁ.
conversation. From the very beginning the students should be ene
counraged to engsge in & gquestion-answer practice appropriate to
their stages of learning. %e can say that thia gquestion-answer
practice is the ¢

gity in ﬂavelaping speaking ability.
Any atage of learning shmam not lack this kind of drill either
based on strnctuml items or on communicative elements depending

on the emphasis of each stage.
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Though there is controversy among language teaching experts
sbout the use of this drill, we can take some advantages from
it.. The sentence to be practised should be short and complete.
The nétivef equivalent is always given. | |
Teachers . : ,; yswaamz
Seya membell sebueh bulu tiap bulan I buy a book every month
' Sayn membeli sebush buku kemaria I bought & book yesterday
Saya oken membell sebush buku besok I'll buy & book tomorrow.

The advantage of this sort of drill is that the students can
compare the two language systems so thet they can grasp quickly |
the different rules. They can see that a litersl translstion or
word-for-word translation usuaily Goes not fit. This activity de-
mands the students' creativity in produeing ﬂmir own sentences,
Therefore it is quite significant to them,

Other types of drills such as expansien, reduction, integration,
and restatement will also be useful in developing the students' grasp
of langunge rules and the formation of langusge babits, The teacher
should remember that although a drill should be brisk and lively, it
should not be so mechanicel that the students do not think of +the
significance of what is being said. anever if the students frequent-
1y have %o pause becsuse they have to strugele to find appropriate,
signifioant words, it will deaden the enthusiesm of the cless, There
should be & balance between the significance and the brisk rhyilm of
the activity. So the teacher plays 2 most imporisnt role in sdmin-




istering the arill activity. He mist be well-prepared and
sensitive o the class’ situation. -

The final task of the teacher in administering drills is
to give the students several kinds of communication drills
g0 that they do not only practise manipulativ’e‘ exercises, but
slso bave exercimes which force them io use the structural
copstruction in & more meaningful way. This is & kind of com=
munication practice which is atill based on structural items,
{ See chapter 5).

AR K& N
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II, COMEORICATIOR PRACTICE

Although some sort of communicaiicn prociice hag been ‘in%m-
duced informally since the studenis were in the initisl stage,
only after ithree or four years, can copmunication 'pmetiw bé
introduced formally, while stzuctursl drills mey still be come
tinued, This is bécauw comeunication prectice is based on &
communicative approach in whick there is hardly any grammstical
gméing, something which is surely impossidle for beginners.
St}mctﬁml iteme do not become the focus in comwunication prace

tice. Actually there is no definite starting point from which

the students should begim %o get formal communication practice. .

Three or four years is only sn estimate. After that period the
students ave supposed to have learnt basic structure & grest
deal s that they are now ready to enter the cmmmiwﬁm phaéa.
It is quite interesting now that langunge teaching experts and
linguists have been .&emlagziﬁg materisls based on the communica-
tive approachs the Functional~Hotional Syllasbus, & new point of
view in the teazching of :i*umign langusge. But let us discuss now

seme basie primciples thet underlie communicstion practice.

4+ The Importance of Hecessity in Communicstien Practice

As in the menipulation phase "necessity® is an important ele-
ment, bers in the communication pbese necessity is intrinsieslly
important. The 1eamm's urgent nﬁed. m.: necessity to communicate
is the key to guccess in learning to speak. He should feel that
communication is a pressing necessity. Mming a laztgmge is
more than sequiring its patterns or wcabulafy. It should involve
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the use of the 1@gmage in s realistic m&ing in which the learne
er feels %hm£ he is compslled to communicate with others. That

kind of feeling should be brought iuto thé nl#aaracm_ Someone who

lives in a‘faxaign compunity will feel the need to use the language

spoken by the community. Such feelings are needed io forves the lan~

gunge lesrner o speak.

Enfortunstely such demanding sitwations can hardly be found
outside the classroom. In our country the status of English is a
foreign language, not s second langusge. It has no officis) stae
tus and serves no public functions. The sindsnis' only regular
contset with English is in the classroom. This fact is a real chale
lenge for us in aﬁminiataxing cormunication @mam&iae» Hevertheless,
there are some other factors that make "neceossity transfer” to the
clessroom emsier. Being sble to spesk in Englisk is sanething that
is idealized by alwest every student. If you ask eny student whethe
er he wants to be able to spesk English or not, he will eertainly
enswer 'yes', This is a potemtial force that motivotes every stu- 7
dent, though the métivatimnfmay be different for sach student. If
there iz such sn sttitude, developing necessity will be feasible.
Although Emgliahlﬁaa~na‘afficia1 stztus, it is now becoming very
important becsuse of the demends of modern business life. Host Job
vacancies mention apm@king ability in English as one of the aain
reguirements, Those who can spesk English Heve better chamces o
get Jjobs. This sitvation forces many peopie te lesrn to spesk Bag- w
lish. In view of these facts the tescher showld be optimistic in

developing the students' necessity to communicate.
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éha‘mﬁjar problem 1 how o arouse the students' feeling of
necessity in,tha‘elamsrabm so that eammuu&cation‘ptmetice becomes
natural snd realistic. It is nak,an eaay'thing for the teacher
$o do« That kind of feeling cannot be forped by the teacher st
will. The teacher should create circumstances ir which the st
dents con feel the need to communieate freely. 1If ﬁhe‘atudwn#a
sre alvsys f@reed to speak, meny of them will not enjoy learaing
to speak anymore. A relaxed aﬁﬁasphere should be mainteined in
the classroom, so that they can enjoy wha@ thay ave learming. If
{he students feel afraid because of the tescher’s undue demands,
they connot express themselves froely, There will be no normal
communicotion among them. "Realistic g@mmun&uatian eannot  be
forced but must arize raturslly from the immeﬁiataysituatian.“‘ '
Consequently the tescher has te maintain balance im‘wraating and
stimulsting the students® necessity to communicate: Some degree
of force is certainly needed to meke the practice work and 4o
make the students speak, but it showld not deprive the students
of enjoyment of the sctivity and the naturalness of the practice.

Fo develop this extrs-linguistic element the teacher showld
pay attention to the siudents' desires, needs, each class® pecule-
iar situstion. He should be sensiiive to the studente' moods of
. lesrning. He must be clever at inventing varions situations that
stimulate his stwdents to use the language; In short he must be
setive, energetic, aﬁd interesting. Without these gqualities any
communication practice will produce 1itile result,

Legachinge

peter Cole, "Some Techniques for Communication Practice,” English




B. Developing the Functionsl - Hotional Syllabus as Haterisl

for Communication Practice

In the Hanipulation phase it is relatively easy to select struc-
ture materials since a lot of structure books and exercises have
been written. The materials for communication practice, however, are
aifficult to arrenge because we are still far from being sble to
specify completely and explicitly the “communieétien rules® that
govern our speech perfc;mame. The materials should be based on the
communicative aspect of utterances, rather than the form. This is
vhat in fect constitutes the Functional-Notiomszl S yllsbus that has
previously been mentioned.

The Funetional-otional Syllabus tries to select and arrange
what is spoken by people from @ semantic point of view. The Hotion-
al Syllabus is the _bmkbbne of & lmmge course based on language
functions or speech ascts rather than on uwnits of gmm or situa-
tions with a grammar facus.z It would include lessons entitled “ex—
pressing approval®, "disagreeing®, “expressing happiness", “apolo-
gizing®, ste. | |

Actually the idea of the NHotional Syllabus haz implieitly been
found in other mothods suck as the direct method and the audio-lin-
gual method, ¥hat is new here iz the strong marmess of and. intey-
est in using materials with comzunicative units. Its purpose is to
provide the students not only with linguistic competence (as  in
drills) but with communicstive competence as well. It is primarily
designed for the foreign and second langusage lmamgr living ouiside
an English spesking community. For beginners this approsch is still
too difficult because they have to know several “structurslly dif-

ferent lingulstie realizations®™ of a speech act or functions, while

2q w
%,._Emabson, "The Hotional Syl

labus: Theory a il T e
3 Forun, vol.XVII,2, kpriy sap > To [ractice”, English




theirwakilz and knowledge of structure are still too minimsl,
‘%heiefawe we intradﬁee this after the students have in#ensivew
1y practised structurel drills. Though the application of the
Hotional Syllabus to language teaching has not been well es-
tablished and validsted by vide experimentation, we will try
%o find‘ﬁhat can be done with it as far as developing spesk-
ing sokill is concerned. | .

The syllaﬁus does not‘anly denl with developing spesking o=
hility. it also embraces all other 1anguage skills. Bince our
concern is developing apmaking ability, we ahoulﬂ 1imit ourselves
to aapeets from this new appr@aeh that are related to speaking
development, The ayllahus alse tries to involve extramlinguiatie
aspeets, It takes cognizance of saciolinguistic and psyeholin—
guﬁat&c aspects aueh as the socisl roles and the ysyehalogieal
attituﬁ@a tuuards‘eanh other of the participents in a conversa-
tinn, the functions that language serves in real usa, the varie-
ties of langnage, and other aspects that deternine the tone and
a@@rapr&ateness of sny message. In developing apeaking ability
we should of course not forget those aspeets'if we want the stue
dents to mgke acceptable utterances.

Por practical use the syllebus provides a liat of cemmunieative
functions (us«a) of language. Those cammnnicativa fanctions facil-
itate th@ interactian between speskers, Some linguista have iden-
tifiad seven broad communieative functions of langumg633

1. t@questxng and giving information
2. expressing thought processes

3+ ezpressing opinions
4. meking Judgements

o : ibid, ,P}_}qﬁ"‘?t

J oM, Dobson,
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S« nodifying peopie’s bebaviour
6. expressing personsl feelings and

7. interscting secisily.

Under each of these function categories there are meny notiems
or idees such ss ssking, snswering, implying, revealing, insisting,
approving, persueding, assuring, etc, The notions ave in fact the
grsmpar and voesbulary items thst ave combined $o creste expressions.
Our main problem is how to make use of the list as basic material

for developing speaking abiliiy.

These functions cﬁmge with tae situation: the same function Bay
be presented in different situations, different functions say be pre-
sented in the same or differemt situations. The notions will depend
on and srise from the integration of function ami situation.” ¥e see
then thet gitsation glags an immrtmt smm in &malaym,g fmetianal«-
notionsl materials.

Because of the exphasis on communicstion, srasmar 4n this syla-

bus is J.em% inﬁmﬁvaly. It reaults from the integrstion of func~

tion and situstion. £ function may be sxpressed through the use of

different struciures. On the other M', the seme strusture may be
uzed %o mrﬂm more than ome function, By using this communicstive
appmmh%hé ‘students iz fact enn veslise the use of gramasr thet has
been learned Mﬁ‘am. Thay cen see how a ceriain stracture cen be used
meaningfully in a Tealistie compunicative setting,

%’he v ’

socabmlaryalso arises from the integration of function end

situation, ?mahulary iz of couwrse & very important aswct in +this
spproash thw% atem fmm a semantic point of view, The words thst are

learned csme i’mm tlw atuﬁenta' need to communicate: the amdenta do

*Hery Finood ”"‘f , *ho Functionai-Notionsl Sylisbuss Promise, Problems,

Pzﬂwiﬂﬁﬁgn ? L S5 ? IS0 T ¥ Gﬁw’ vgl vaxlpag Apﬁl lm’ palﬁo
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mot learn words which should be practised in certain situstions, but
they are first confronted with a situation and language functions

which demand the use of certain words. By this method the vocabulary

that is learned is very significant to the students because there is

- some degree of necessity to usse it. ‘ ‘ " o ‘ ‘

‘ ‘@Wa&dwing the above factors, a lesson plan ean be designed such

as this z‘B ,
‘Function Situstion [Formuwlas  Structures Yocabulary Activities
1 Apolo~ Cinema Bxcuse me verb + ing geat Dialogue
gizing {(asking Hould you . place shudy
sbs to mind...? , | move Role play-
change I'm very change ing
sedts) = grateful ' B |
2 Reguest- At the I beg your interrogative get to Paired
ing di- bus stop pardon modal - get off ' practice
Could you o take Role play-
tell me..? ing

The stuﬁ_entg ;;ave to express something in a certain sitnatim, The
stmaﬁure’ and voecabulary ( notion) ari"se from this use. The ‘foumr-‘-np
of this Pprocess is in the activities. In the ac:tiv:ities the students
are practising langusge notions in the right context. The important
function of the activities is to make’ the atuﬁeﬁta recognize and use
lanmm functions sppropristely as demanded by the situation con~
cerned. ‘ . |

iIn the Notionsl Syllabus the students are meqiﬁ;reli to bocome aware
of the cencezpta‘ of sppropriatencss, acceptability, and ‘fomauty of
langusge fimetionsg This is required if the stuﬁgnt,a are ever 1o ace
quire communicative compotence. 4 dimetite', for example, moy toke any

of these fowmulas, depending on whom we speak to:

SMary Finocchiaro, ibide, pe15.
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2. Plezse open the window.

be Would you mind opening the window? ,

¢. I wonder if yow would mind opening the window.
ds I'd be greteful if you opened the window, 6

4 student is not supposed to say "Plesse open the window" to someone
whom he does not know very well. On the other hand, it is too stiff
for hin to say "I'd be grateful if youm opened the window” to his
classsate whom he is well acquainted with.

The gbeve paragraphe sre just an &uﬂm«a of the new approach whiech
anphrsizes the awareness of language functions as cmmmeaﬁw mita.
The main pmmm‘ of asing tbasa aanterials Qs regards dmeiazaing speak-
ing sbility is how the students con make use of the materiels so that
they do not just know the theoretical process but they have to acquire
the skill of using them in real comsunication. Consequently the activ—
ities ploy a decisive role in developing the skill. We have to develop
~ the activities in which the students experience the resl use of lan~-
guage. |
C. Some Activities Baseﬁ en the Hoticnal Syllabus

The getivities that we are going te have should be dirvected towards
production rether .thanfma’egtim singe our aim ia %o &mélay speaking
ability through the direct use of langusge functions and notions, The
use of diaslogues is an important fector in intreducing langusge func-
tions. How we can introduce functional dimlogues so that the students
are able to produce appropriste uiterances with the awareness of come
munieative fmz_zvkimxs of language is the problem for the tescher %o give
sericus attention to. Troditiensl use of dialogues {without strong &-

wareness of lengusge functions) usually demands the students to wemo-

6uary Finoechiars, ibid., p.15.




rize fhem withéﬁt pam. serious attention _'!:n the context and commu-
nicative funstion of cach witerance. The students are just required
to practise the language forms as perfeetly as possible. They have to
be able to reyrbéuee conversational i:ima perfeetly *ln frémi: af the
class, A% a result the students are sble to reproduce the dislogues
but are not able tb commnicate. Our. gim, however, shmam be to de~
velop a potential of communicative compeiénca so that the students
are able to use appropriate language in real communicetion.

In using dialogueﬁ there showld ’ba.‘relc@mtimn and awerencss of
cammﬁnicative functions found in the dialegues, followed by reinforce=
ment which consists of sctivities such as question-answers, éialogue
expenaion, or role playing. Memorization m_f‘ dialaauas then iz not cim-#
cin}, it can be dmm. but is not obligatory; it would be more useful
. for the students to memorize basic notions found in each &ia‘mm and
ﬁ@ be able to apply them in ather sattin,gs.

¥e have already seen that function and situation ceznot be Sopa~
rated. Langusge functions occur in situation, they change with sit-
uation. ¥e bave to take the integration of those two clements iato
consideration,

‘fﬁ‘h‘a students are the centre of learring. The situstions in vhich
language practice occurs should belong to them, {Jmig;mg from this
priaciple w‘e’ cen categorize situstions into four graded sit’uationm',
1. ¥hat the students con see, touch, hear directiy.

This kind of situstion is m&nfiueﬁ to what is sround the stu-
dents (the classroom and schocl). It gimé direct and real exper-
ience to the students,

2. Common experience of daily 1ife, but not at hend at the moment.

"r.L.Billovs, Zhe

iing, (London: Longmens,
1964), Pp.9 - 12.
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This cen be the home situation or other places which the
students often vinit o> see.

%. ¥het the students have not expericnced directly, dut which can
be easily cslled to mind by meams of imsginstion, or visual sids
such as gimple drawings and skeiches.

This can Ve femilisr places in foreign countries such as the
London subwey or Broadwey in New York or imaginary places such
a2 & cinems and & narket.

4, What is called to mind through words only.
This is eapeciélly for advanced students. Bisﬁusaian‘an litere

&ry works ox businﬂaa\affaira-ean be performed in thiﬁ‘gxaﬁa.

%he first two grades can ba‘develupe&f%s a great extent. The stu-

dents havs Teal sxperience with those situations. Langusge practice
{ineluding structural drills) based on real experience will be casier
to conduct and more significant to the siudents than the one based on
imaginaxy things. This a3 least applies to elemeantary and internmediste
sindents. Yhereas Lox advanced studeats the uss of imagination should
be more developed. However imagimabien shouléd not be averlooked  in
the first stages of learning sinee in communication, however simple it
iz, insgination is always %o be found. In providing activiiies the
teacher should take those zrades of situstion into consideration.
Sther activities to elicit orsl praduction ave veried sueh as O
dranatizing a dislogue iliustrating varying emotions, a&k;ng for ine
formgtion at a museus, railread, post office in Indonesian and Toporte
ing beck to the clame in English, adding comments or mequence sen-

tencss to one's own siztement or guestien (I4's very hot. Let's o

8ﬁaxy Pingechiare, "The Funetional-Notkonal Syllebus: Promise, Probe
~ lems, Practices,” ZEnglish Tesching FORUM, vol.XVII,2, April 79, pp.
ie - 191 . '




to the beach or Would you like o glass of lemonade? You must be
thirsty), practising communicative funections through problem-
solving ectivities in which the students can question, argue, &=

gree, or disagree.
D, Freer Covmuniecation Practice

%agéﬁher with acguiring the communicative functions and notioms
of the target langusge, the students shauld get involved in  freer
communication practics. This can be started at the im%erme&iate lev-
3 and is dominantly used st the advanced levels This is o practiee
in which the studenis have to make uze of everything they have
learnt to try to communicate with each gthem;'@his is a sort of .
practicel work based on the scquired knowlsdgoe.

Firsﬁ af all in doing this cummnniaatian practice *the students
%hﬁﬂl& not be avarly goncerned with gmammatia&l gongtructions. They
should speak the language first befors they ave able to speak it
correcily. The emphesis is on whgt te express first before it comes
te how %o express it correctly. This is %o encourage the students to
spesk freely because in activities such as structursl drills  and
funciional di&lagua exercises the students are mot free %o express
thamselves. In those asctivities they are given basic idess to prace
tisé for developing spesking ability but they do not pwaatiaa. the
real use of language in a féae setting. Fres cosmmunicstion practice
provides the chance te practise im realistic comwunication.

Of course the degres of "freedom™ in this practice is ﬁat the
same throughout the stages, At the intermediate level the students

are etill guided by the teacher by providing a lot of stimuli ¢o
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elicit the students' production of utterances, while at the sdvanced
1evel they are much freer to decide what they ave going to speak a-
bout and the teacher's role is just that of = supervisor. Even at the

clementary level the students should be encoursged to produce their

own uttersnces, though this is ususlly done casuglly.

One of the many types of drills is question-answer practice. This
is & good technique for the students to practise creating their own
uttemm:éa. In fact this is really what bappens when two or more pec~
ple get engaged in conversation. The tezcher should meke good use of
this question-answer practice. The practice should emphasize communi-
cation beﬁmen students., The students, not the teacher, should bave
chances to spesk most of the time.

Other types of activities are numerous. All, however, should e-
licit the students’® production of their own sentences, This _means
thet every student should obtain chances o spesk during a class pe-
riod. To do this in a large class, it is essential %o introduce group
xork in which 51l students can enguge in conversation in manl ZToupS.
A1l have equal chances to practise. Group work also frees the stﬁ-
dents from the traditionsl, "lockstep” system, in which the teacher
presents and practises the same material in the same way to and with
all siudents simultaneously. Group work provides a lot of chances for
the stuients to experiment in using languasge creatively and freely
without feeling embarrassed or restricted. The variety of what can be
aaid becomes more numerous than in the lockstep system beceuse the
students are not hindered either by the teacher or by the formal sit-
uation of the class. Group work allewq the students to make mistakes,




vhich is natural in the process of acguiring s fmxeign language. By
: m&king nistakes the atudenta can monitor Row far in the realistic |
| situation of language use they have acqnirea the target 1angnaga. It
is quite different fz@m the artificial sitnation of manipulative exX-
ercises in whzch everything is dec;ﬁed by the teaaher. in group work
individusl differences of each student are taken into account since
each student does not have to learn the same material at the same
Cace. | _ o
Let us sum up the characteriatins af activities in this freer
communication practice:
- speak the language first before spesking it correctly. In order to
be learnt the languaga must be useﬁ.
- Hake use of question-answer prectice as the sain tool of the active
ities. | o o
- Hgke use of group work in which the studenta themselvea do the pran-
tiee (1.4 speak among themselvea). o
- Ristakes are not always to ha corrected to eneaurﬁge the atudenfs
te expreﬁs themselves freely and to experiment with the 1aﬁguagé."
- 3rammatieal correctaness is net the staadarﬁ f@r maasuriug a stu-
dent's success in eommunicatien yractice. ?he ahility to eonvey a
message in communication is more important.
- Pay attantian to the whole persan of each student, Evexy student is
a subject, worthy of individusl attention.
- Free communicstion practice cannot be atrietiy @rugrammad;'jnst make
it happem. An informal situation is more suitsble and encouraging

for self-expression than a formal one.




‘Haw-ﬁu‘have seen several activities which try to eﬂcam@aﬁa ali
stages of learning. The sctivities can be ﬂivided inﬁu‘&hrea main |
oness | _

1. 8$ruétural drills {especially st the elémentény level and inter~
nediste level). | |

2. ?unctiaﬁal-natianai exorcises (for intermediate students and ad-
venced students), |

) 0 ?ﬁeér communication practice (for intermediate students snd dom-

inantly used for advenced stuvdents).

 Each of thqaa_majoi activities is not an eﬁeluaiva activity. It
is & matter of emphgaia that is given tq each stage of learning. .
Siructural drills amphaaiae.structnrﬂi or grammaticel patterns that
are basie to speaking development. Functional-notional exercises eﬁa
phasize the recognition and prudugti@n of‘languaga fune#ieaa. while-
the freer eommﬁnicatien practice is the real practice of commumica-

tion in which the studentes with their own initistives use lan

to comzunicate with each other.'Wa cannot say that siructural drills
are snly for elementary students while frger communication practice
for uﬁ{amee& studenta. All leorning stages actually should include
fhgse three activities althaugh.with fifferent emphasis fer_ each
aﬁ#gﬂ. Those activities should share the same basie principles such
‘a8 the importaneé of necessity to communicets, vocabulary end situa-
tion that are relevant to the students' needs and interests, and
pm@uﬁiee thétxemyhaaiaaa the students' own production of utierances

- not mere imitstion or memorization.

am As Wi




I1l. THE IMPLEMENTATION : SOME TECERIQUES AND EXAMPLES

4, Structural Drills

4s vwe have seen in the first chapter that to nake use of drills
it is very: important to provide the element of *necessity®. To pro-
vide necessity practically measns to provide a situation in which the
students can feel directly the need to communicate something %o othe
erg. This can be ach::leve& by selscting materisls whickh are relevant
to their needs, ﬁtei-eats, and motivatiorn and by forcing them +to
slicit lmage production of their own initistive gs for gs possi-
ble. |

let us now see how this can be dome. Types of drills, which have
been so elaborately developed, will stin be used. They are just a-

1. Substitution
Structure: HAVE (present tense: affirmative, negative, interrogative)
Vocabulary: words used in the clssaroom: bock, dictionary, notebook,
pen, ballepen, rubber, pencil, wristwatch, ruler, pro-
~ tractor, compasses.
Drills:

- Affirmative: I have a book
I bave a ruler
Be has s ruler etc.
= Hegatives I don't have a book
She doean't have a book
She doesn’t have s wristwateh ete.
.= Interrogative: Do they have a dictionary?
Does he have a dictionary?
Does he bave a8 penecil? ete.

(he teacher supplies the words for substitution.)
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- After >the students are femiliar with this mmmﬁlation, it is

. the task of the teacher to stimulate theﬁ to produce sentences ne-
cessitated by the will to communicete., In this activity the teacher
can create a number of exercises which will meaf the purpose.

The tescher asks o student to utier the above sentence pattern
according to the studeni’s own choice. &“hve teacher shows a picture
of things of the same group {e.s. things nsed in the manipulmtim
drill), He =sks some students individuslly to produce the pattern.

‘They are free %o choose the things they are going to say.

I have g protroctor.
_N ‘Tuti has a wristwatch.
I don*t have a wristwatch.

$he %eaéher 'shouiﬁ sometimes check whether the epxeaker has a
protractor or not, whether Futi izaa a wristwatch or not. This forces
every s‘budeht to 'kh.ink‘ before he ut‘ferﬁ aonething, not only to think
of the é%:métura but alse of the real fact of having a protracter or
& wristwateh. This will develop the students® will to communicate
because they have %o think éf the message they are going to convey,

The teachei' may also men#‘:_im each a:f the above things :and vea‘c‘h
student chooses whether he hag the thing meniioned or nots

feacher: wristwatch.
Students I don’t have a wristwatch.

Teacher: protractor.
Student: I have a protractor.

Question forms should be iniroduced and drilled ss sarly as
possible so that communicstion {(which wndoubbtedly comsists of

questions and answers) is 1likely to take place:
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?mghem planp
Student l: Do you have a piano?
Stugent 2: ¥o, I don't.
Student 1: What éo you have?
Student 21 I have & guitar,

or:
Teacher guitar
Student 13 I bave a guitar,
Student 2: I bave s gnitar too.
Student 1ls Does Tuti have a guitar?
Student 25 I don’t know,

(asking Tuti) Tubt, do you have a guitar?

Fhough very limited, the above activities can be called communica-
tion sctivities. The importent thing is the students, after being
drilled, kave to use the paitern in & more reslistic way. They are

e fronw effivmative to negative

They go to school : They den't £0 o school.
She goes to market 3 She doesn't go to narket.

She is rick: She isan't rich. ‘
The students are happyt The students aren't happy.

After the students are familiar with the negative corstruction,
they sbould be engaged in prectising the construction realistically.
Tske sowe students' names, '(fer example, and ask“esch student to make
2 negative atgtement from aé. positive one using the classmates® names:

- Taony i2 big 1 Tony isn't smsll, |

(Pon't merely meke it into the negative form "Teony isn't
big®, this will deny ithe famet thet Tony is big.)

~ Tony and Anton are big s Tony snd Anton arén"t smoll,
~ Puti is tall ; Tuti isn't short or Dimsn isn't tsll.

=~ Dony goes to church 3 “'Zﬂm doesn't go to mosque. |
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be from affirmative to interrogative

He is a teacher : Is he a teacher?
They are students : 4re they studentg?

She goes to market : Does she go to market?
¥e o to school ¢ Do ve go to school?

After the dril)l the feacher can give some ezercises that elicit o ‘
the students' own productipn o7 at least meaningiul nttersncess
'~ The teacher seys an affimative sentence which contains a fact

known by wery' gtudent. & student ghould transform it into a‘n‘

interrogative seatence. The sentence produced is more meaming-

ful than en ordinexy sentence like “Amir goes to school®, which
~ does not refer to an existing A mir whom the students know.

Tenchers I tesch English,
Students Do you teach English?

Toacher: Our headmsster is tall and handsosme,
Student: Is our hesdmaster tall and handsome?

'i'eachen Carter is the president of the United States.
Student: Is Carter the president of the United States?

Teachers President Socharto lesds our country.
 Student: Does President Sosharto lead our cmmtry?

- The teacher draws or showe some pictures of things that are fa-
miliar o the students (a.g. mmical instrurents) or he .ﬂw‘k
liwks the mr&a on the blackhwrﬁ. The stndenta make affimative
and intaxmgaﬁva sentences according to their own ehaieo. The

. teacher Jjust gives meaﬁm hints:

Student 1: This is a piano.
Is thet a pione?
Student 2: ¥y brother has & guitar,
Does your brother have a guitar?
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Student %; X play the orgsn.
Do you play the organ?

Student 4 The violim is small.
Is the cello swell?
¢e Trom present to paﬁt
I go %o school ¢ I weut it¢ school yesterday.

"‘She works at home 3 She worked at home last Bunday.
 ¥hey do the homework : They did the homework last night,

#ifter this drill the students are asked to list their activities
in the pest {e.g. yesterday, during the vhole day). Suck activities
generslly use the follewing verbs: get up, take a bath, sweep, oat,
go o wﬁmél, 20 home, falce & nap,; sleep, ete, .

Based um the list a student tells his sctivities thet happened
the previcus dsy. Bach student may use those four or five verbs. He
says each sentence in the present tense first (msing "usually”) be-
fore changing it inte the past form (using "yesterday"). |

= I ususlly get up &t six.
{But) I got up at half past six yesterdsy,
~ I usually eat breskfast at helf pest sixm.
I ate breskfasst st fifteen to seven yesterday,
-1 umally go to scheol on foot.
I went to school by becsk yesterday.
~ I usually %ake a nap for one hour.
I Yook & nep for two hours yestexday.

Based on the list, tho teacher can also ask the studenis some
questions using ‘“yhat time®. Each student can slso ssk his class-
metes such questions:

~ ¥hat time did you get uwp this morning? I got up al ...,
- ¥hat time did you eat breskfast this morning? I ate
broakfaat ot seeee J




- What time d4id you go to %hm:_l yesterday? I went
to Mhmi 8t anuwns
~ Whet time d4id you sleep last night? I slept at «.e

%. Directed Practice
Ia this practice there is slresdy an slement of communication

gince o gquestion-answer prectice is Lavolved and it is based on

situstions to which the students are alrvgsdy fanilisr, Therefove

by ueing this prectice the teacher can srouse the students! will

o mmmumicate, slihough the focus is sﬁill on & structural itenm

and they are still divected to produce utterances.

ge Proctising the 8 imple Present Tense

Teacher:
Tonys
Tini:
Yeachers
Tinis
Tony:
FTeackers
Pinas
Tonys
Teachers
Pinas

be Practising to
Teacher;
Tony:
Pinax
Teacher:
Piaa:
Tonys
Teacher:
Tini:

Ton, ssk Tini if sbe siways gets up at 5 o'clock.
{to Tini) E@ you alwaye get up at § o clwk?
I don't alwa.ya get up at 5 o'clock.

Tin, ask Tony the same quesiion.

{tc Tony)} Do you elwsys get uwp at 5 olelock?

Yes, I slways get up et 5 o'clock.
Pin, ask Tony what he ususlly does after he getsup.
(to Tony) What do you usuelly 4o after you get up?
I usuelly tske & bath after I get up. '
¥hat does he usually deo, Dina?
He ususlly tekes & bath after he gets wp,
be + adjective
Ton, ask Dina if she is angry with you.
{tv Dims} Are you spgry with me?
¥o, T sz not. I'm net angry with you.
Din, ask Tony if ke is hungry.
{tc Tony} Are you hungry, Ton?
Yea, I am. I sm very hungry.

Tini, is Tony hungry?

Yes, he iz very hungry.




ce Fragtising the passive f‘(am {the giumpls present, past, and future)

Teachers ‘i‘on, ask Tini if she was invited o the paz"!;y last
night,

Fony's {to Pini) mn, were you invited to the party last
aight? |

Tiniz Yes, I vas invited to the party last nizht,

Teacher: Tin, ask Tony if he is often inviied td the p&ﬂy;
Tinit (%o Toay) Ave you often invited to the party?
Tonys Fo, I am rarely iavitved to the party.

Teacher: Ton, ask Dina if she will be invited next week,
Tony: (%o Dins) ¥Will you be invited to the party next week?
Pinas I will certainly be invited to the parity next week.

Certaialy this Pirected practice will leed to the freer Question-
arswer practice. The Question-answer practice will be ¥idely employed
in tke freer communicstion practice. |

Besidee Stracture Prill, whieh is our main eoncern in the wanipu-
lation stage, there are other types of drills which help the siudents
acguire lengnege habits suck as voeabulsry drill, promunciastion drill,
diaslogue drill, and resding driil., In the Tipst skagm‘ of lwming the
students need to ascquire language habits, Such érills ere th.érefwe
necessary to practise. Concerning developing speaking ability, we can
adopt some kind of drdill which combinss vocabrlary, disivgue, and
structure drills. This drill has been excellently developed by E.E.Jere

rom and L.l.Bskutnik in their "Conversslion Fxercises in Bveryday Eng-
| iisp*, The dislogues aud exorcises sre besed on the grading of verbal
wmtmeﬂam., which sre the hw&hem of the 1&%&&@&, and most of the
COUROR. cmstmetiom'are included, and so ave & ylét of everyday words.

Let us take two examples from the book:

4.8, Jerrom and L.L.Sskutnik, Conversation
{Book One and Book Two), (Londoms .
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Pinlogue: He's going to stay at home (Book One, p. 37)

Az
B:
As
Be

Az
- Bs

Is Tom going to visit Este tonight?
Ko, ke isn't,

¥hat is he going to do?

Be's going to stey al bome.

Is Susan going to weed the garden tomorrow?

R@, she iﬁﬂ‘tw

4t ¥hat is she going do &o?

By

Pmﬁtir:e- {

She's going to visit bher friend.

be going to) ,
Is X Eﬁing 30 envsnnel snennesb ?

F -3
B Ho, she/he isn't, ’
A: ¥het 15 ho/sbe going to do?
By HE'&/S!’&E'EG BOing ¥9 ssesneel.
VYocobularys 1 (infinitive without *to') 6 (modifiers of time)
read the newspaper tomorrow night
plan bis/her holiday tkis efternoon
study for bis/her exam on Honday
mend his/her clothes : next week
buy a new car today

decerate. hia/ her £lat next Thupsday

Dislesue: I've been resding it for weeks {Book One, p.133)

Az
B
Az
B¢

F-%
By
&g
Bs

Hare you finlghed reading your book yet?

I've been reading it for weekd, but I haven't finished it yet.

¥hen are you going to finish if?
Oh, probably next month.

Have you finished plfm”‘“iné the garden yei?

I've been plzmting it for weeoks, hut Iheven't ﬁnisheﬁ it yet. ‘

¥hen sre you g@ing to finish it?
gh, probably in & maak'a time.
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Practice: (Present Perfect Continuous)

A: Have yOU eseneesd yei?

B: I've been seeveeeltring it for weeks, but I haven't
finished it yet, '

&% ¥hen are you going to finish it?

B: Oh, probably cecessed

Yocabularys 3 (past participle)  1l+ing 6
finished your book : reading not st all
writing writing next week
writing your article doing tomorrow
e88ay typing in g few dayé
, composition rending time
mending your car decorating
decorating your house cutiing in & monmth's
flat painting time

cutting the hedge
painting the fence
done your homework
English homework
typed out your essay

-

‘With such a good plan, the above practice is an excellent tool
| £9% the teacher to érill the students on basic structursl patierns
and basic voeabulary. The dialogues provide good exomples of  how
certain constructions are to be used in normsl, ahért conversation=
al exchanges, not merely in loose sentences. Though the praeﬁice
lacks some degree'af necessity element (sinca the students are just
‘asked to fill in the blanks), the teacher should try to present it
in a more reslistic, measningful way so that the students feel that
they communicate something to other people. This can be done, fai
ezample, by asking the students to use their own vocabulary. 4

challenging task for the teacher!

X LY




B, Functional-Hotional Exercises

In designing the exercises we should psy attention to some points:

‘1) Select language fuwtiax@s and situations which are relevant to the

students. Though we cannot aencluaiveiy daéide the langusge funce
tions that are needed by the students since there has been no wide
experimentation and rééa#ich into thiiaf’ﬂfia.’t.d, we are obliged to
choose items that are supposed to represent what the students will
likely encounter and use. | |

2) Though the use of dialogues is crucial %o introduce language func-

3)

4) This spproach is not entirely new. The

tions in mesningful contexis, the teacher shonld poy more atten-
tion to the ectivities that follow each dielogue, i.e. the reinforce
ment of langusge functions in their resl use in communication. The
activities are therefore very crucial. | |

The teacher should bear in minéd that any utterance that is produced
by "al student should arise, as far as possible, from his need to com- |
municate, not merely from his wish to memorige or imitate the pattern.
This reoquires the tescher's preparation to design -, graet‘me which |

forces his students to use language neotions in meanin@fﬂl contexts.

important thing in using the
Hotionel Syllabus is the strong awsreness of using language func-
tions. Though other methods have indirectly or implieitly introduced
language fmctiona; the teacher should enph#aiae this strong sware-
ness so that when the students spesk they know what to say end they
produce appropriate, acceptebie, and géod utterances. ‘fhia implies
'u!;at they should practise producing correct seatences, both funetion=

ally and grammatically. This, of course, is different from the aim
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of freer communication practice, which the students should also bhave,
- In the freer communication practice the students should be able to
‘eonvey messages for communicative purposes before they can spesk the
langusge aqrreetly.- S0 boith activities complement ench other. Both
 help develop the students' spesking sbility from different sspects.

Let us nov see how we can introduce mzd praciise 2 basic language
function: | | _
« Functions A.pélegizmg (How we express ’ragrlefb)j -
- Situstions: - on a crowded bus |
- in the classroom (a student comes late for the lesson)
| - in a shop _
- Principal lixfguiaticz components (mt,iqml ‘fcrms): - I'm sorry
' | - I do apologize
- Dislogues:
‘Dialogue 1 (on a crowded bus)
+ EXCUS0 BE€ ..er0se SXCUSS He.
- Be careful, please. You're standing on my foot.
n_Sorry. Excuse me ssenres I want to get off here,.

.Dialogue 2 (in the classroom)

Students I'm so gsorry I'm late, sir.

Teacher: Ch, why?

Students I had & pain in my stomach this morning and I
couldn't get up for sometime.

Teachers Oh, I'm sorry to hear that, But you're better now?

Student: Yes, thank you.

Teacher: Please, sit c¢own,

Pialogue 3 (in a shop)

Rinis How much is that alteogether, please?
Cashiers That'll be one thousand and iwe hundred rupiahs,
please,
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Bini: Here's two thousend rupiahs.

Cashiers Here's your change, eight hundred rupishs,

Rinis esse Bh oses You've only given me seven hundred
rupighs. ,

Caghier: Five, six, SOVEN ..... I do apclogize, mies.
Hy mistake. A hundred rupiahs, that nmakes eight

~ hundred,
Rindis Thank you.

o
What should we So with the above dialngues?
~ First, the stuﬁen‘ks shauld recognize which phrages are being fo-
cused and how they are exactly used in contexts, Then, as usaaily
done with any udialogue, the students practise those dialogues with
the teacher and in groupe. They may act them in front of the class.
| This is s usuasl procedure in learﬁing e dialogue.

- The next step is to practise the language function which is being
focused. It is the essential pert of the exercise, The practice csn
$ake many mm; from an easy type ss im completion of a dialogue %o
one which demﬁs the studanta‘ necessity to compunicate:

1) cempleting the missing notiens in a dislegue. The dialogue frame
is based on the above example,

8. + Excuse me, you may not en'ber the garden,
= sesnsnsase I don't know that it ie f@rhmdan o anter
tha Zerden,

e + Did you remember to “bw ne some stamps?
- , sssnnvsnen L GMﬁletﬁly forgot,
+ ¥ell, I hopw you remembered to buy me the book,
_ - %, assnsssnse L COuldn’t find it. It's been 2old out.
(The blanks con be filled with: - I'm sorry
- = I'm vexry sorry
- I'm s0 sorry
- I'm terribly sorry
~ I do apologize)
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2} %he s&u&ants prapare and parfarm ﬁialeguas naing ﬁxmilax situa-
tions found in the examylaa and ewplaying the languﬂga notians
concerned. The students creste the dinlogues althaugh they still
use the frameworks of the examples.fi"

s. In e crovded maxket
+ EXCUSE My seee0 SECUSS mE ...;.
- Be careful, please. I'm carrying a pail of water. |
* I'nm terrikly sorry, sir. Bxcuse me ....e I must be in a2
‘ hurry‘o-‘qfn

~ b. Iz the classroom
Student: I'm very sorry I'a sleepy, sir.
Teaeher: Oh,y why?
Etudent: Laest night I couldn’t slsep well becouse I hed o
hesdsche,

Teacher: Oh, I'm aarry to hear that. bne you bettar nnw?
Students Yes, thank yau. But I'm tired, eir.
‘Teacher: Well, that's sll right.

¢« In 2 shop
% How much is this mirrer then?
- It's seven hundred rupishs.
+ Here's seven bundred rupiahs.
= Thank yous; eeees ahy you've only given me 60C rupiahs,
4+ 0h, I de spelogize, miss. Here's one hundred rupiahs.
- Thank you. | _

3) The students are led t@ producing language notions gensrated by
their:neeﬁ to use them:

a) The tescher gives prompting seatences. The students should be

&bie.{a.rmacﬁ Propexrly, i.e. %hey‘pxuﬁuge‘a@pr@yriaté Iangnage

aotions in response to the tsacher's staiemends or qnﬁﬁ%iﬂgﬁ“

Teacher : Did you remember to buy uwe some pencils?
Student 1: Oh, I'm terribly éozxy, sir. I completely forgot.
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Teacher 1 Can I see your homework, please?
53udent 2: I'm very sorry, sir: I haven't done it. I was
unwell last nizht,

Peacher 1 Where is your boak?
Student 33 I do awiagiza, girve I loft it at home.

b) The teacher given & simpia sitvetion which demands the use of

¢

the langaaga function concerned. The studanta perfore a short
dislogue based on the given situation. ffhis exercise demands
the students' own imagination and creativity. Though at first
it ie difficult and takes a long ti.me to do it, little by lit-
tle they will be asccustomed %o it.

- Situstion: ‘

Ay Excuse me, ereves

An, (indicating some irritation) |

Ob, I do apologize, sir. It's too crowded here.
Bx It's all right. '

£

B
R 2 ]

{The students should try to axtomwriza such a dialogue.)
- 8 itustion: in

- Teacher: Piesse, open page 59.
»+sse ¥here is your book, Dony?
3eny 1 I'm sorry, sir. I forgot %o put it in my bag.
I uvsed it last night,

Tescher: Don't forget to put your booke in your bag next time.
Deny : I prom.ise, gir.

{Since it is intended as en extemporary practice, there are a
1ot of varistions on thie mmm Sm@ yeizrs moy ex‘mmpm-ise
such a dialogue.)

Sometimes the teacher (for a review) behaves in such & way that

a certain reaction is o be expected from the students.
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Exswple: The tescher pretends that he is angry becouse be sees that
| & student is not prepared yet. The student is then given a
hint %o give some reaction: ‘
Segcher: (frowning 8% the syudent)
Student: I'm so sorry, sire 1 e&idn't know that you had
entered- the ulasarwm*

By ercating such a real, unezpected situation, the students will
be amnsmmeﬁ to g:w:mg imédiata res:pwaea due $o a sudden need to
raaet to 8 certain git twation. This is what often h&ppem in real, o=
verydoy life.

&} In gpoup work the studente xammsa the language netions more in-
teongively by gewing each growp create o ﬁmwgu% not necessari-
1y write it down, and prectise it in the growp. The teacher mey
provide the situation or the‘ students th:eafmiaklvw create their own.
The important ‘hhin@: in this activity ls to make the siudents work
together, practise togetker, correct one another, sund establish
communicotion ameng them. The students will feel that each of them
needs othere in order to be able to express what they want to say.
The teacher should provide langusge functions “Efmt are urgently
needed for imtimete communication emong the etudents, In this group
work the atudents ean freely experiment with the language functions
they ave pmetimag, Ho doubt the feeling of necessity will arise
‘as the students are working together to try to use the languaze
fanctions. The pmtice, Bmever, will not become meaningful and
succossful unless the tescher preperes the materisl well and  is

sengitive to the students’ mood.




¥e have seen some techniques to present a langunge function. ¥o

doubt, those technigues can s$111 be dgvelﬁpa&; extended, and re-

£ined, let us nov see whet language functions and notions that ‘are

likely usefnl to the sgtudente. Sinee thers are sv meny imporiant

language netions we should have some criterion in choosing them so

that tga students can effectively practise and make use of them,

fhe criteria of the choice axe based on;

1} She notiens thst heve relatively fixed expressions.

- Give them first before teaching notions that ean be expressed in

voricus ways. The notions of leeve-taking snd gretitudes which
have standard formulses, should be introduced first before giving
the notions of expressing boredem and juy,‘which czn be fr@ely

expreased.

2} The notions that likely give vesction te others ﬁﬂk%h&t comBani-

3)

eation cen be stimulated and maintained,

¥he notlons that are found in the category of modifying people's
bshaviour naually give much more stimuletion than the ones of ex-
pressing thought processes. Such notions usually intrigue cthers
so that they are forced to give responses or remurks.

The notione that may cause some trouble if they are not rightly

used as regards the elenents of f&rﬁalityninfarmality and accept-

ability-unacceptability,
Such notions should be carefully studied and praciised in ovder
to establish appropriste speeck habits. The notions of refusing

an iavitation and showing sympatby should be rightly used, where-
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a3 the notions of giving informstion or inferring will not

create much emberrassment if they are wrongly expressed.

‘Based on the criteria above we can select the important notions
mostly found in the medel of Dobson's Notional Syilahusw3
I. Basic expressions that io some extent have standard formulas and

often demand appropriats use:

1. greeting 10, request

2, leave~taking - il. asking direction and lecation

3« intruduction 12, spproving

4. gratitude 13%. disapproving

B+ epologizing 14, teliking about likes and dislikes
b, forgiving : 15. exclanmation

7. sympathy 16. convemaatimnﬁl openings

8. consolation 17. polite remarks
9. iuvitation '

IY. Botions thet have forece %o stirulate comwunication and often
demand appropriate use:
A. Reguesting and giving informetion

1. to agk -~ to answer
2+ to express
%« to remark

B. Bxpressing opiniens

i+ 0 streass 5. to oppose
2. %o inmist €. to refuse
%« t0 mgree - digagree T» to deny

4, to chellenge

sx.ﬁdbabsen, "The Hotional Syllabus: Theory snd Practice”, Engsiigh
Teaching FORUM, wol.XVII, 2, April 1979, PP-G-'?,




C.

1.
2.
3.
4
P.

1.
b
3,
4s
5
6
?Q’

E,

1
Za
S
4
Se
.
Te
8,
G

0,

.
12,
13!
14,
15,

néﬁ -

Haking judgements

%0 overestimate -~ underestimate
to Jjudge

to approve - disapprove

to gpologize ~ pardon
Kodifying people's behaviour
to persuade

to suzgest

to advise

te¢ invite

to urge

te order

to demand

Expreesing personal feelings

8.
Fe
1o,
il.
12.

13.

- o praige = criticize
. to complain _

to promise
to blame

to thresten

to prohibit

to warn

ic correct

%o encoursge -~ discourage
o console

{These notions are very personal, Indonesicn learners have dife
ficully in sxpressing those feelings in Bnglish since their e-
motion is after all’Indonesien’, So they should be practised.
and developed litile by little and continuousiy.)

fondness - dislike
affeciion

JO¥ = sadness

regret

satisfsetion ~ dissetisfection
yain |
ezbarrasement

syrpathy

enjoyment

interest - disinterest
excitenent

curiosity

wonder

boredon

annoyance

1%.
17.
18.
19,
20,
21.
22.
23,
24.
25

26,

WOTYY

anges

foar

weariness ‘
thoughtfulness

HTY |
gépiration

contempt

hope - despaix
patience - impatience
%eleorance «~ inteolerance

'27. friendliness - hostility

28,
294

pride - humility

cenfidence




The notions under the label of Expressing Thought Processes such
as to deduce, mtamat. verify, etec. are, of course, important. But |
- ginee they demond high cegni’civa process ﬂmy should be given m& e
Msﬁ at the sdvanced stage.

It is necessary for the students to have further practice on the
more delicate language functione-notions step by step. The langusge
‘notions can actually be explicitly or implicitly exproessed, il.e. by
sentioning or not mntiwmg the label vocabulary sbove. For exagple,
the notion "to disagree® can be directly expressed as in *I dissgree
with you®, or indirectly, whick is usually wore polite , &s in "Well,
65 g matter of fact I prefer his sugzestion®,

Before the students are to produce the notions, they should have
practice which focuses on the recogmition of lamgusge functions and
mtims» %he practice cen be called “notium Mantifica%qn SR
cises®.* After heving such practice finally the students should be
sble to produce notions of their own by getting engageld in practice
- which émpm:lms the awareness of using langusge functions,

31» Rptional

%e atu&antp study & fairly lomg dialogue which containg a number
‘of language functions and notions., They cen then participete in the
nat:lenai identification exercise.

Sista: We've decided to €5 to Bandwng.
Badi: That's a wonderful idea. Is it a long W from Jukarie %o
: Bandung?
Sistas Yes, Hadi. bout four hours' drive., Have you ever been ¢o
Bandung before?

43 oHe B‘ﬁb&ﬁ, ibid. DB

* SBukhari Kstar Ba,
F.l}.ﬁa

Short

ption, ‘Jﬁmﬂ! mMiBy 19??)’




Hadis
Sistas

Badi:
Sistas
Pothers
Sictes
Hothexs

Sistas
Pathery

Sistas

%o, never. .
¥ell, you're going ‘ko see & le% of intereating t&mw?
and places there, ‘

That's nice. I like to see the emmtry.

If it doesn't rain you can enjoy the scenery,

Is there anyihing wroag with the car, Sista?

I don't know, mother, The engine doesn't work. I'll bave
8 lock.

I think there isn't enough petrol in the tank, Sista. It's
mt’.

vhere can we get any petrol, fathex?

Fhere's a tin of petrol in the 8arage, Plem taka it mm
pour the petrol into the tamk. .

And will you iry the engine, father?

Pathers A1l right. It gtarts,

Hothers
Fathers

 Sista:
- Pathers
Sistas

Hothers
Sistas
Hother:
Sistas
Father:
Bistat
Hethers
Sistas
Foihor

Hothers

" She

¥Well, everything is all right now. Le‘k‘s go!

S ista, I think you'd better drive the car, Have you your
driving licence with you?

A1} right, father, Here we gol ‘

Sis? We must stop at the nearest petrol station first.

Yes, father. We must buy some liters of petrol, uniess we'll
be out of petrol on the road.

Uhy sre you driving so fast, Sis? We're not oz a fmst trip.
I'm going very slowly, mother. Only sixty kilometres en hour.
Sixty kilomectres an bour isn't slow, Sisz! Do be careful!
We're down to forty kilometres an houy, mother,

That's fine, Sis, s & driver you must keep us in safety.
fos, father. We were given lessons in safety first at school.
Look! There's s large van coming ir front.

"Tes, I've seen it, mother. There's nothing to mr:cy about,
Sista is & good driver, Hom. Hotoring isn't dangerous if the

driver is careful.
Yes, I know she's & ecareful driver.

i

students are agked to find the expressioms found in the dia=

logue which reflect seme certain notionss

1. The speaker expresses delight when the other speaker informs mome-
thing,

2. The ape&ker makes W‘& The apeaker is mt suppeaad to give con-

mﬂmi

- Hadi: That's a wonderful idea. (2)
- Hadl: That's nice. I like to seo the countzy. (6)

because of ‘his or her lover position.

- Sistas And will you try the engine, father‘? {13}

&
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5+ The speeker, because of his or her position, gives en ppder ¢

the opther speaker. | |
« Fathers: ;.... Pleage teke it and poni' the petrol inte t&w
 tank.  {12) -
- Pather: Sis! We must stop at the ncarest petrol mm
first. {18)
~ #Hother: ¥hy are you drivipg m faﬁt, 81s? We're not on &
| fast trip. (2@) (the oxder is :h}pli@ﬂ)
| 4o %he a@aakw afvises THE other speaker to do something.
~ Father: § iste, I think you'd better drive tho car. (16)
- Fathers %a:b’g fine, 8is, A3 g driver you st Jmep us is
safety. (24)

5. mw weaker gives o yarning. ‘
| - ﬁother: iook!? ﬁhere ga 1ame van emamg in front, {26)
6+ The wpaak_m' S2rees to the eth;er'a suggestion.,
- Sistay I'm ge‘ing vez'f slovly, mother. ...o {21) |
~ 5 ista: We're down to forty kilomebtres sn bour, mother. {23}
~ Bistas Yes, I've seen it, mother. There's nothing to worry
about. (27)

In the above exereise the students are forced to become aware

~ that onme can express what he wishes to say in various waye smd they
can directly see how some expressions ave appropristely used in cone

| texts. They can a.lao see relaﬁvaly Tixed exproasions and the same

mabulm used in zany M‘biona. aueh an exercise will provide a

 basis for producing infinite, correct utterances.,
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&fter having auﬂicient xsraﬂiaa :l.n 1angnage ne*kim mcmgnitim
t}w atudents ahould have practﬁcm in pr@&uamg .’i.anguaga notions. The
stwenta aheuld be able to mapenﬁ quickly and emwatw $0 & given
aitmtion.

1} R@fmiug
# &’on. let‘a go swimming.
= teeesvcecassses (refusing) |

The \mma aay be mumerous but the students proctise in giving

mlite responses whieh are usually uﬂem&:

- I'd love to but I can't.
" = If you don't mind, I'd rather not. I've go't & bit of a
headache. '
- Thank you, But I‘m nfmi& I hmre %o go to the poat office.
« I'm sorry, I've lots of werk o do. '

© 2) aceepting
+ ¥ill you join us for dinner?
—‘.“.........n.". {aecapﬁn@}
Fhe respanses can be:

= Thank you, I certainly will,
- Yes, I'4 like to very much.
- Yes, 1'd love to.
- Yaa, with pleasure.

3) ?ermdiw |
This is & continusiion of the practice in refusing, The first
speaker tries tﬁ persvsde his ifrim:d %o asccept his invitation.
+ Ton, Igt‘a go mimmink. | |
- I'd love to but I can't.

P sssssssscaresrases (,Pwming)




The persussive words msy des
- What & pity, Ton. ¥We will ceptainly have a nice time there.
- X pmiu 1'11 treat you to & glass of coffee after hm::g
a nice. sw:im.
- Ton, you're not busy I suppose. You're just too lazy to get
. ups There*ll be a lot of girls.
4} Ezpressing joy
Teachers Suppose you've just besn hnght 8 new dress,
mm}ents - Oh, it's reslly wonderful.
- I'y very happy te bhave sueh a nice dress,
- ﬂh, it suits me very well, deesn't 137 3
- Jh, you're so kind, mur. I'm going to weur i% a‘k the |
party tht waeks :

$} Expressing sympathy
- The teacher pretends to be ssd, the students should express sym-
pathy %o hims

-~ ¥het's the matier ﬁ:l.th you, sit’?
- What's wrong, eir?
~ Can I help you, sir? You don't look well today,
- %aclmm-?oﬁ éaé, sy mother is in hospital.
Stadent: Ok, I'nm sorry %o hear thet. 1 hope she soon gots better,
- Teachers I didn't manege %o get & ticket.

Student: - Bad luck!
-~ Don't worry. Phe £ilm is still on show today.
~ Hever mind, I don't suppose the film is good.

6) Bit by bit two-line dialogues are extended to more complex oues.
By this way the siudents practise expressing several related Bo~

tions:




+ Good morning, Do you like to go for a walk?
" ogarsessERISILES {&Gﬁ@"kﬁﬁg} ' :
+ The wenther is fine today. ¥ell, as a matier of fact I
don't know what 1"m‘g@iag_ta do tm‘tn .Qqnottontq;t
{inviting -~ to go o the movies) |
*‘,‘q‘mﬁo'»--g.-.?rt (Mitﬂl&’ reﬁming)
+ Well, never mind. .
3t will be misleading if each exercige unit ﬂw&ya focuses on
one language function only. The sbove sxamples are sctually meant
for preparing the students to use a nwnﬁer afmiaﬁguaga functiens
in one mt of conversationsl am’h@ma, which is whet reslly bap-
pens in namal mmmmimtim. 4 further exercise (similer to the
6th example) is needed. An exercise which hes the title "Getting
N lost", for example, will comwprise a number of language functions
used in one situation. This is more reslistic than sn exercise which
focuses on one language fmétilnn. In such s title the i\’umtim, $hat
gan be practised together ineclude: ssking the wayy asking for ciar-
ification when oné doean't anmrm.agm,_' expressing frustration,thenk-
ing people, and | nany others.® o
To provide an effective starting poimt for prectising those
functions we can use the Palk-and-Listen dislogue (Via 1977).
In the Talk-and-Listen dislozue, each student has &
written dialogue to refer to, with only his own part of
the dialogue shown, and & blank line for the other part.
The main rule is that the students must look &t sach othe
er while either one of them is spesking. They sre alloved
to glance down &t their part in botween speaking, but must
look wp and mmmim eye contsct when apeﬁkiug er listen=

ingo | Asessenane

%

obert 0'Heill, "On Lebeling Functional-Hetional Units® {Letter),
Boplish Tenching FORUM, vol.XVIIX, 2, April 1960, p’y?la

?Jameu Garton, “Dislogues as Hodels of Communicative %mp@t-ma for
Zraines %Wm@rsn’ Bl o F %“g’ vol. meI; 2, Ayﬂ.l 19&0, ﬁ#ﬂn
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Exzmples
. hsking the Vay o
.A’alﬁhee% "B‘s aﬁea‘k‘ ‘
As Excuse me, sir. I'm trying $0  Af cececscsensssccerssnsusenes

'~ find sy vay to Gajeh Fada Uni-
vepsity. Can you direct me?

. 33 L 222N TARTE RN ERSS 2SS R R 2

43 I haven't the faintest idea.
1 just know that it is "up-

tﬁﬁﬂyw

At Do 1 Just teke any bus that
comes along? '

ﬁﬁ LE AR EEZE RSN N ERES YRS SN Y

& sThonk y@h very mach for your
help, sir.

Bl covnvonsasoessssssnersnavsses

FEEREDRRGES SR SALAFVEABRERBIO RS

B

‘M

B:

f:$

Bs

- back to the buswstation

A3

B

ket's see! Gajeb Hade Univer-
gity? That's in Bulsk Sumur,
ientt 187 |

E X T s N R T T I T T "))

That's right. I%'s in Bulsk Su-
mur. ¥ell, youw cen toke & bus,
There's a bus-stop on the next
corner.

L 2T T T TY YO T T VPO

Yes, 811 of the city buses have
to go to the campus before going
down~
town.

SRS PURSREIIABBOROR N BEREV LS

That's all right. I 1like %o help
strangers,

By doing this exercise the students mtmly practise producing lene

guage notions naturally since each of the gzé“e&kers does not look et the

other's reaponses and the talk is based on & correct colloguial model.

The dislogue may be based on the one that has been used in the notionsl

Mantiﬁcatim exercise zo that thé‘ gtudents conseiously use the

izne

gusge functions and notions they have studied.
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The students should, of course, be able to pm&ﬂae & mmber of ;
actions in one discourse with their own words. Se a mere Qxeﬁmtive .
émmiﬁa keg to developed. The notion selection that we have seen
{p.47) is actusliy intendsd, among cther things, te stimméte"am-
mwi&mtim ir which 2 number of communicative language functions are
produced, A productive axercise which utilizes the selection can be

developed by crenting & dislogue framevork. The fmmwurkf'e‘mﬂ,ata :

of language motion labels syranged in & logical way and the key vb—
. Ezample: |
- In a Depsriment Store
Tuti: This is nico materisl. What is it?
Sh@mﬁpﬁri Dnocnktt;tuonci‘bioht‘ {‘ﬁﬂttﬂ&} ;
Tubis RSN URB AN RERNIO LI N EE (ﬂﬂkinﬂ_th@ @rﬁﬂﬁ}“ o
ShODEEEDETS eesescsreassrssascss LONSWETing = 2,000 rps & metre)
‘  BAER RIS RBEE SRR RES (permw&m%)
75 + X SR, (mx’eaﬂm mﬁﬂﬂ)
Bub scecssrvansennse {expresﬁing'likingﬁ |
Shopkesper: How much cem you pay, miss? |
, THEL: sevconsccenssscvense {t@llmﬁ thﬁ Pﬁﬂ@‘shﬂ V&ﬂta}
ShopkeepeXs cesevsasassssreseess Crefusing Pﬂlitely)

- Tutiy cvesevsencrevivinuns {increaaimg the pﬂ@e)
sh@?k%ﬁﬁrf CEIBPEIOUSRERBEESIREE CﬂErQM}

This framework can be based on the -dﬁ.&i_ague that has previously
besn learned so that the students bave the m‘m'mﬁ’ the situation.
fncother examples .
fony is unhappy

Heruws You don't seem very happy this morning.
| eevesavessresasenves {asking the reason)
TORYS seesvessssssssssnsss (BRBWEring - thinking of a
tomorroe's test)




BETUL sessnsressssersenass (BEKing mbout the test) |
PONFE sessesssvarvrencnsss LEIpressing disintercst in the test)
esssasresssnascarase ($olling the reason)
HOTUE +ovssrsasesnssnnsses {@nCOUTaging)
 EORYT ssevesnsanescsseares (3411l expressing hesitstion)
Herus Well, don't worry, Ton.
tescsessesssnnseenss (praising Tony)

Ve should remember, however, that it will be mislesding if the
students dapeﬁ& very much on the labeling of language functions and
notions, In.‘reﬂi,stia conversation each time one produwces an utter-
ance he does mot think that ke is using this or thet metion. The

shove exercises are getuslly a ymyamﬁan for freer communication

in which the studenis try to communicate with each other neturally
without being hindered by some artificial element like the labeling
@f '.“il'.i‘,;{f" S '

notiong.

wh A AR




C. Meer,ﬁicaﬁw Practice

This practice is intended ns a eamplemnt, real use, and exper-
imen‘k of all 'L’he theaw m pmctme thet have bmn a.nd are being
stuﬁ;ed znd done. It is slse g prepevation for getting involved in
activities at the advanced stage whers free communication is domi-
pant and for expamencing the resl use of lmm@ &8s a means of
communication outside class,

Although in the monipulation phsse the students do not have for-
‘mal communication practiece, the teacher should encouragze them %o
produce sentences of their own to be wsed for casual communication.
Thiz cen be dume before o formel lesson {struetursl driil) is start-
2 or afier the students have been tired of controlled practice. It

be carxiaﬂ out maﬁy through camﬂicatim wvith tha tegchker,
wha aﬂ@n hes to toke the initistive to stimulste his m;udents to
apesk. The teacher can make a list of questions that are commen and
easy %o answer, The questions can be used over and over and added or
altered ot Will«

1, Are ymx tireﬁ“?
2+ Do you go to s&wﬁ. emwy 3unéa:ﬂ
3« Does your mother go to market every morning?
4. Ave you studying now?
5« ¥here are you now?
6. What are you doing now?
T+ Bho is teaching you now?
&, Who teaches you mathematice?
9e Pid you gtudd lest night?
lo. Where did you ge last Sunday?
1l. &t what time did you ge to bed last night?
12. I3 your father a farmer?

ete, /




If suck common guastimm are often exposed %o ﬂ@mmt&ry mnﬁmts,
no doubt they will be familiar with the guestion-snsver ‘Mtiﬁty,_whi@h
is an essential element in any communication yrectice., They will also
become used to unexpected and umprepsred comsunication, whick one sc-
tually finds in a normal cenversation. Zhe teacher should sise encour-
aze the siudents to ﬁmm@a ‘guch guestions m ﬂht caswal communication

emong the students will be establisked. This informal practice is need-

ed besi&em the formal, programmed proctice. It is also to moke the stu~

deats aware thet speaking ebilily can hardly he achﬁwa& thmuﬁh one

z-igid, eantmlmd practice only.

In this level the students receive some formsl practice in = free

communication though not so free and dominant as in the advenced stage.

ﬁ‘imy are now ready %o g&ﬁ engaged in activities thst focus on self-ex~
pression after they have been equipped with basie strueture knowledge
and skill »in. monipulating it. It is also ivtended to rsinforce the lan-
guage fmc*kima they have been lesrning &5 they can directly 'experﬁme#t

with them, It is to convince the students that without getting involved
in real and fres cmmmicﬁim they are just dresming of scquiring the
spesking slkill,

‘Zn_ this practice the students should be at:imula‘be& %o produce utter—

ances wh:ieh are the results of their direct need to communicate with
each athar. They ghould be led %o make contacts with each other in or-
der w communicate, For : %.hm purpose the teacher can provide them with
various ae‘i’:ivitiefa, dep_mding on the teacher's own cholce and conviee
tim‘ et us see sém# wtivitiés that can potentislly stimulate <¢he
‘students to speak: |
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' Actually this practice is the basis of ciher iree

activities, & 8 it is the ceatre of coumusicaiion practice we should

develop it into a great extent and it should be used throughout the

%’hié is a continuetion of the casual practice dene at the slemen-
tary stege. Since the teacher should ask all of his students in the

it will net be effective if this praeﬁiee occupies most of the coumu-

' class, cach student will have a little chance %o speak. Conse

micgtion peried. It should be xim:!.twﬁ, as at the elementary stege, to
casual communication betwsen the teacher and the students;

- agking thope who come late why they do =o0.

- asking the reasons why some students are absent.

- asking time: hour, day, éaté, etc.

- geking vesether -wa&itmns.

- gsking the students' study problens

~ asking their extrs-curriculsr activities,

ete.

| &i‘&ﬁé by little the students should Ye led to become more active,
They should be emoouraged Yo malke gaestions. Special yrac‘&ice ~ghould
- he done %o get them %o zsk guestions.
 Alun L.¥, Ress suggests four kinds of questions used in the class-

msﬁ |

AL IR

%‘m Z,‘J%' Rees, "Get Them to Ask the Questions®, Eng
PORUE, Specisl Issue, vol. XIIX, 1975, p.9%4.
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ests that arise naturally during the m@ui'ae of the

- Hay 1 borrow your pen?

-~ Do you vant us te copy that down?
- ¥hich line is it in?

« Hay I leave the room?

- ¥hen is the homework due?

ag seeking to clarify doubtful points and

establish that the material under considerstion has been thore
- gughly underatood. | |

-~ Why did Peter yun sway?
- %hen did Bob go to see the man?
~ %hich came in first, the train or the bus?

s on particular lexicel items.

- %¥hat is the past tense of the verd 'ito draw'?
~ What part of speech is the word 'reluctant 'y
- What is the plural of 'woman'? o

=~ What noun do we get from the adjective 'wise'?

3 extending the scope of the vocabulary items
iseluded in the class material by placing them in different con-
textis, parﬁiéularly in guestions pertinent i¢ the student's oun
experience - bis family, study, job, future plans, ete,

~ Have you ever gone roller-skating?

- What happens to the back wheel when you turn the pedal?
-~ How do you put on the brokes when ybn want to stop?

- #re any of your relatives farmers?

Each of these four kinds of gquestions should be developed to &
}great extent so that the siudemts are able to eaploy them sponta-
iﬂeamaly in the clasercom, Asking questions will then become a com-

mon thing'ta most of the students,

>
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‘%ha practice can be formsl or informal. I@ the formal sctivity
the teoacher gives 2 number of egercises thst cen elicit production
of qumati@ns‘suah ass .
-~ writing & senfence: “Yesterday I bought a dozen apples in the

Shopping Uentre.
‘%his sentence can elicit a surprisingly large number of questions.
- showing pigtures to.yremp% the students to pvbduea‘queﬂtimna.
-~ asking a student to come in front and getting the other students
to interview him, o

\?&e informal activity is especislly to ezploy the first three
kinds of q»eatians.‘Emgdurage the students to use Bnglish in  $he
clagsroom whenever they want to ask grommatical or vocabulary items,
Yo ask for exaxifiaatiaRAef things that are not yet clear, or o

- aak for permission to leave the class,

g) Spe o practi

The students need to practise this quaatianéanswer aetivity more
imﬁimataay, freely, and intensively in group work. This may become a
zajor activity throughout the ceurse. Iﬁ eaeﬁ group, which consists
of four to five students, they bLecome “in&epéndant“ students, 2ot
hindered or restricted by the formal class situation. The teacher's
task is to check whether the pragtice works or mot and to stinulste
then to do the practice. The teacher is not supposed to teach, he is
supposed to guide. In each group it is important o place 8 student
who is better st conversstion than the reét of the group members so
that the group will become alive and all students will becone motive

ated to try to spesk.




Since this prac\tif.ca emphasizes the cummuniéative content rether
than the language fmém, it is difficult o determine what maierials
are suitable for wez%:v' student. ¥e haove to select a iwg& nunber of
content naterials th%t sre interesting and relevent %o the students.
Zhe eiaas teacher m} finslly the person who can decide the selection.

In ﬁaiﬁg this gre%uywwerk practice it is necessary to direet the
students to a number of activities leédiug to frae conversation at
the advanced stage:

B %ﬁé each group e liwh of guestions. The questions are ordinsvy
ones that have so@eﬁmexa been asked by the tescher in casusl come
munication pm@ti&e. The task #E‘ esch student in ﬁhe group is to
answer the questions one by one and $o develop each guestion ‘intsm
& number of relatéﬁ questions depending on its flexibility and

 each student's créativ:ity.. ' |

1, Where do jw live?

2+ What did you do last night?

5. & ve you tired now? ‘
4o Whot are jau going to do this gfternoon?

Each question sbove can be developed into = number of related
questionss ‘

1. Yhere do :;ﬁou live?
-« Is it s b.eng way from our school?
- How do j@u come to school?
- Do you live with your parents?
- Bow big is your house?
-~ Does the city bus pass yoizr house?
- Do you like its surroundings?

2. ¥hat did you do last night?
-~ ¥hat time did you study last night?
« Yith whom &id wyou study?
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- What were yaﬁr parents doing last night?
- Do you usually study every night?®
- what are your siudy problems?

Communication process is ensured when the students are able to
*manipulete” each question and to make it a source for prompiing

communicetion. ?haugh at firet it is # bit difficuit to ssk the

students to develop each question, this preciice provides good
oproztuniyy to the students to become creative and ivaginstive,
which is needed in realistic communieation.

Ask the students to inﬁemview.oné gnother. One student iz %o be
intervievwed by the other members of the grmﬁp. This is gquite in-
teregting for the students to do because everybody is aciually
sager to know the life bockground of others and to sows extent
hopes %haﬁ‘his 1ife bpackground is known., The teoacher can guide
the students by providing a iist of things that can be asked in

sn interview such as hobbies, family, habits, study, likes ang

~ dislikes, favourite figures, sné many others.

Pistribute simple pictures ir@m magazines, comie strips, or other |
visual materials to stimulate the question-answer sciivity. The
group may get absorbed in talking about, interpreting, and extend-
ing the materials sc that they can creatively use language in
intimate communication. |

Examples




=~ How muny people are there in the picture?

=~ ¥hat is the girl doing?

- ¥hat are the boys doing?

- What things ars on the tahble?

- Wkat is behind the zirl?

- Gan the girl study?

d. Give an essy problem to discuss. This is especizlly for pre-ad-
vanced students, who will soon be ready to do fres communication
practice. In this task every siudent ia‘the group is expecited to
contribute to the problem being discussed. The leader of the
group should be aware of the fact that unless everybody in %he
group i3 involved, the communication practice is net suctessiul.
What they try to spesk is more important then how they make wup
sentences. It éhauld be avpided as far as possible that s student
is hanpered beceuse he has to think of the expressions that will
be uttered too long.

In this practice it is not necessary for the sbudents %o reach
& conclusion or & consensus. Just ask theﬁlte contribute ideas to
~ the problem. The problem can take the form of s short passage or
@ topic sentence followed by some guiding questions,
Emnmplea;

- Tomorrow I am going to have s mathemnties test. I have
studied the material but I still feel thst I am not pre-
vared. This evening & friend of nine will come, We have
planned to see a film, The film isc & good one and today
is the last dey of the show,

-hat shall I de?

~HBow can I study?

~iihat will the friend’s reaction be if I cancel the
plan? o

~¥hat is the wisest way %o solve my problem?
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- A student should study all the time®.

- Do you agree to this statement?

-~ ®what do you think if 2 student does so¥

- Ho& long do you study everydsy?

~ ¥hat are u%har~a5&ful agtivities outside wstudy?

~ “Better to ask the wey than go astray®. (proverb)

-'What d@as‘thﬁ proverd mesn?

- Are you ashamed to ask "the way® to your fricpds?

- Are you too proud to adwii that you don't know

anything?
-~ Have you got an experience of "going astvay®™ because
of your pride or shyness?
The various activities of @u&stiannansﬁer practice suggested above
 are not exhaustive. Bach teacher can actually‘laak for many other weys
to elicit the students' oral production. |
The kind of language used in t&is practice deserves its own existe

ance. Since it is mostly the students' own production, we cannot ox-
peﬁt that the language produced is always corrgct and proper. It wmay
hardly be idiomatic. There are soume hesita%inn éﬂ& pauses between ute
- terances. These facts, howavar, show that the students have been learn—
ing to use language for communication, mot for imitetion or memerizae
tion. Ee&lly‘flnenﬁ and idiomatic conversation in a forei@n‘ langusge
can only be sequired by close daily contact over & iong period with
ﬁ#five $pmakers of that language. The language used here also hardly
contains elements of farmali#y-infarm&lity or acceptability-unaccept-
akility of language use. It is because the stuwdents spesk among theme
‘selves and what they are talking shout does not ususlly demand such
langusge use., We are more concerned with practice that ensures the

students® own language productioan rather than knovledge of correct lane
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guage wse, whick often hinders them to speak. Such knowledge and
skill are the major concern of language functionenotion exercises.
A1) of these, hovever, will finally lesd the students to produce

good, appropriste language €lnently.

Sesides the question-enswer practice, which is our maia‘antiVQ
ity, there arve many other activities that help the students develop
their orsl skill such as r@le»playingg telling o tale or experience
in front of the alass, sunpmarizing a peragraph or an artiele,giving
a report on a prepared topic, dremetizing a dislogwe or a Play,
playing &anguage games, and engaging in telephone conversations.
Aotually = lat of them have been spplisd and deval@yed by & gead
many touchers. Nevertheless, in carrying out swch diverse &c%ivltles
ene should remember the following bagic guides: »

- Try as fsr as possible to conneet the activities with the practice
in languege notion production. Role-playing, emgaging in $elephone

- conversations, and giving a report on s prepared topic will core
tainly give a lot of chamces for the students to practise what they
bavwe lesrat in the language noﬁiﬁn exercises,

- Though there should be good preparation in argénizing the activities,
the studenis By often be engsged in extemporancouns activities. By
often having to spesk without preparation the students will get ace
customed to real speaking activity. Telling a tele orx experience
and doing an interview will give chances for the students to gpeak
freely without too muah preparation.

- The students ghauld be vhat they are - their personality snd their

own culturel background. This assumption is in line with the empho~
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sis on the other bsic principles m&iﬂﬁ&iﬂe& throughout this
‘writin@u Eﬁw»eauld one be able %o express nsiurally what he
wmshas to say if he became somcone elsa” Since r@le~§laying
gives much emyhasis on such pretending, it will be unwise for
fthe teacher to often get the students $o do role-playing ace
tivities. | | “
- Create aitustions in which the ﬂtﬁd@ﬂté feel that they are talke
ing sbout something without maimmg too much that they are
learning the language being used. Fbr exaisple, they ara‘ankiﬂg
on 8 preblem tagmthér and in doing so thay‘are usiag the&xiﬁn@~
lish 1o work out the yrahlem. This will eextainly cregte raél-
istic atmosphere in which one uges language. Thﬁugh_i%‘seems‘
that this activity is for advanced students, actually it cam be
applied to intermediste students if thsy are properly guided
with regard to ithe subject~mntier that is mmﬁa@ to the stu~

denta’ maturity and experience.

These other practice activities give variations %o the guesbion—
angwer activity. One of them can be applied after the students have
u@ﬁﬂwgmna some intensive practice in the guestion-snswer activity.
The students need variations,. Variaﬁimna can engender freshness and
new spirit in learning ibe language. These will finally lead the stu-
dents to always vant to improve their knowledge and skill, Such a
motivation guarsntees the success in acquiring what is being aspired

to.

b B B




IV. THE APPLICABILITY OF DEVELOPING SPEAKIRG ABILITY

It is interesting for us to discuss whether the techuigues ond
activities discussed in the preceding chapters are spplicable or
not to English instruction in schools ar~othér language courses. We
feel that developing speaking ability is something thet is too hard
to carry out. This feeling.ia 5&35@ on the fact that speaking abil-
ity is acquired through practice which can haerdly be standsrdized
or strictly progwammed and through exposure to faily contact with
the target language, which unfortunately c¢an hardly be carried out,.
Hevertheless ve are sure that something can be done to develop our
students' speaking ability.

It is obvious that to develop speaking ability in the Junmior and
Senior High Schools in our country is very herd indeed. There is 2
numhér of reasons for this peSSimistia views
IQ‘ﬁime allotment given to the English instruction is not used for

developing oral skill only. The ain of tesching English in high
schools covers all of the langunge skills with stress o rending
ability. Bven if it were used for developing spesking skill only,
which is an unwise policy, it would not be sufficient,

‘2. The number of students in most classes is too high. The averake
class in schools is too big to carry out such intensive, long
practice ss developing speaking ability.

3+ The motivation of each student greatly varies sinee all students
go to school not only to study English. In such s diverse group
of students with different aims and interests, it is slmost ime
possible to put into practiee & program which #equiras sirong mo-
tivation for making contiauaus.prugress and which consumes wuch

of the students' time.
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4, Qualified teachers for this purpose are scarce. Host of our Bng-

1ish feachers specialize in grammar or reading instruction.

3& now where csn we use those materials for developing speaking

ebility? Imrshuit we can say that the applicstion of developing such

& skill is outside school hours. But let ue see first the conditions

of success in applying them té any language olass. Though we cannot

gusrantes success if the conditions arve fulfilleﬂ, tha# are &t least
worth taking into consi&éraﬁimn.

1. There should be continuity. Developing spesking ability is not e
zetter of three-month or one-yeoor course, nor iz it an intermit-
%&nt.awurﬁe where one can join and leave ot will without SNy COnw
tinuous effort to resch %hé gosl. Three to five-year continuous

| study is needed if one is eover to make significant progress.

2« There should be 2 single aim or motivation, i.e. desire to be able
to communicate in the target lsnguage. In high séheols this con-
.ﬁition can hardly be fulfilled since the students have to comcen—
irate on many other subjects, which often distracts them from
baving such motivation, In & special English course its mesbers
aanibe directed towards having some degree of metivation to come
vunicate in Epglish,

3+ The number of students in one elass should ke gresily limited,
twenty at the most, so that the instruction given can be intensive

- end effective, which is a very important aspect in developing oral
skill, The suggestion of twenty or less ﬁham twventy students in

one class ip based on the fact that teaching conversation or other




sitills which emphasize individual porticipaiion im a bigh school's
class {consisting of forty studenis) is not frmitiul esd 318 &
waante of tine, .

4« The course should be well divided according t¢ the levels of the
stndents. 4 student whe is not able o spesk anything is not supe i
posed %o join & group of fairly fluent spoakers. This, of course,
is o avoid many w%vimus‘hinﬁr@mcaa‘which‘afﬁwn arise vhen a ¢lass
consigts of siudents of different levels. This is another reascon
for the inapplicabilify of doveloping spesking ability in  high

gthonls.

Baving seen the conditions sbove it conpot be denied thet it is
diffieult %o hold a langusge course which can meet those reguirements.
Hevertheless, English courses in our counizy hove been @wuwiagurayidw
1y #mﬁ;maﬁy of them sre in the direction of what we have been sspiring
o, that is o make the students siudy and practice lengusge sffectivew
1y and comsunicatively. Therefore we should not be discoursged o put

into practice whet we believe o be worth doing mad trying.

Ay Wk AR




CORCLUSION

This writing is not an attempt to present new methods or view-
points. It is an gtiempt to meke use of basic principles of lmmg@
leaxning thet bave often been overlooked. |

. Someone learning to speak should have a lot of chances to speak
the target language. To spesk the langusge is not the seme as to
initate or reproduce its sentence patterns or wmermtimx EXw
changes. To speak here mesns to produce utterances necessitated by
the will %o communicate something to others. Befare producing utter-
ances one should bhave soume réasm ¥hy he wants te¢ produce them. Une's
necessity to communiecste ié the main reason why he wants to spesk.

Fhis requirement will be easily met if one studies and livea 8=
mong native gspeskers of the target language, i.es .in the cowntry where
the language is spoken. Bﬁt since our concern is %o develop speaking
ability in elaa# and the students live in their own country where Eng-
lish is only & foreign langusge, there should be some systenatie pres-
~entation in administering the pragti,ce activity so that the students
can learn and practise efficiently with regard to the reguirement ge
bove. DBased on this assumption I have been trying to develop some aé-
tivities that are found in the previous chapters. Bagically they con-
sist of three mein activities with regard to the learning levels of
the students: Structural drills, E‘w%etional-%tioml exercigses, and
freer communication practice. 41l those sctivities are developed in
such a way that the necessity to communicate, and therefore mlss mesne
ingful contexts become their basis or "backeround®, S ince in freer com
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mmication practice the element of necessity is greater than the

other activities, it should be developed from the beginning, ei=

ther formally or informally. Structural drills, which provide the
students with a %aaié tool in learning langusge, ave the main o
tivity at the initial and elementary stages; whereas Functiomale
notionel exercises sre developed at the inteﬁmeﬁiat@ and later
stages after the students have scquired hasi¢.mataria1;

I regret to say‘that to apply these activities to English class-
es in high schools will be difficult since time allotment and the
large number of students in the average class do not allow the prace
‘tiee to work effectively. With the emphasis on reading and the obli-
gation of using the ®Students’ Book™ published by the government éna
also of following tﬁe national curriculum strictly, it will not be
favourable to develop ihe students’ spesking ability by usisg any
method or techuique. The activitics suggested in this writing will
then become aﬁ'ideal suggestion if they are applied in schools, Neve
ertheless thé? can be applied in a number of intensive English courses,
which ats nawigrawing sbundantly in our cauntry.‘in such courses the
teacher can freely use and adapt the suggested practice to develop the
learner's speaking ability. |

The tescher plays & major role in cerrying out the sctivities.
However, since each teacher is an individual, the implementation of
the activities cannot be uniformly esrried ous. It depends on each
individual teacher how to carry them out. Yet he hes o remember the
basic principles that have been employed in this writing. Without
taking into consideration the will to communicste, for example, there
will hardly be any real communication practice.




Bach student is also an individusl. Each individusl is worthy of
atteation. Whe‘activiﬁies developed in this writing have indirectly
or @iree%iy applied this assumption because frsm‘tha beginning we
have émyﬁaéizéd the jmporiance of real communication done by the stu-
dents and the use of group-work. Reel communication will not  take
‘place if each individusl with hie own poarticular problems, life haaﬁé
‘@rﬁunﬁ, améiratien,‘anﬁ learning style is denied his participation.
ﬁeehaniﬁal drilling or itraditicnal a?a?am‘in whick the ieamhar gives
something and the students receive i% passively denies the inWﬂlvsmént
of students in real communication. The use of group-work opeas the
‘:waws‘ia‘ﬁnre involvement of the stuéwnta as individuals, All of these
ere vongruous with the present trend in language teaching which emphaw
siaeévtha involvement of the whole person of the learner and early com=
munication. bet the students experiment with the langusge they are
lesrning. Let and meke thémCsﬁeak!
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