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CINTRODUCTION

It is not suech an easy task for a teacher of

.Engllsh to teach h1s students to speak the lan-‘

guage. Actually, no people can teach students to
speak a foreign language. Whattthe teacher can do
is just to help the students develop theif speak-
ing ability by prbviding them with enough oppor-
tunity for 1anguage practice., It is the students
who have the inner ideas to be expressed. The
teacher cannot sﬁpply the students with the ideas.
The tessher's task in helbing them to exbress thém—t
selves freely is, therefore, to look for ways of
ellcltlng the students' inner. 1deas.

Certalnly, there are various ways of helping
students to communicate; This writing, then, is

an attempt to provide teachers of‘English, es-

pecially those who teach beginner students, with

‘a view towards a way of developlng the students'

‘%peaklng ability. This is not a new method. lt‘ls
only a way of leading students tb\the‘stags‘ofg
communication world. o |

‘Among the various ways, the structural ap-
proach is one Wthh assumes that language tearn-
ing is habltuatlon practlce to- establlsh automatlc
1anguage habits. Yet, 1t has been proven that the
structural approach is not enough to answer the
students' need to communlcate. So, bes1des the
habituation practlce; the students still need some‘

sort of practice - communlcatlon plactlce.




The coﬁhunication practice is intended as a
means‘of‘lgﬁaing students to the development of
their speakitfg ability. To develop spéakin‘g abili-
ty means to 6omp1ement the habltuatlon drillafuseﬁ

in the langtfige t'eachlng° The writer agrees that

the use of dialogues is an effeective complementati- -

on.
Since the structural pattern drills and the

dialogue should be oomplementlng each other, in

this thes1s the two will be dealt Part I is conb“ 

cerned with the structural pqﬁtern drllls, their
nature, thell types(as well as some syggestions;qn
how to conduct the: drills. From part I1 on, thé‘
diécussion is about thé use of diélogues. Succeé%
sively, we will discuss: the reasons. for using
diélogues, teaching dialogues‘and fheir construe~-
tion, tﬁe use of dialogues, and the presentation

of diélogues as a stepping-stone to free commi~

‘nication.

————— - ———— -




I, STRUCTURA£ DRILLS IN THE AUDIO LINGUAL NETHOD.

7 The audif~lingual method relies greatly on

the effectivgﬁéss of structural pattern drills in

the teaching”@f language. This method uses a lot .

oﬂ‘manipulatﬁ%é djills as the maim tool although
they do not é%#elop‘bommunication gbility - the
ability to fﬁﬂptmon in réal commnication settings.
The approach:%ends not to notice the importancé of
meaning in 1§ﬁguage practice, so that within this
approach the role of communiéation is neglected.
It is ridicui@ts to expedﬁ,pupils'whp hawve been
able to perform such drills excellently to be able
to speak the language cmeétively, since actually
they have hardly been involved in a really meaning-
ful communiecation pracﬁiéeo'ﬂhe stress on which the'
audio~-lingual method always puts is the fOrmation'
Qf automatie-habits° It is true that the goal is
to establish in the learners automatic épntroi of
the.pétterns of the language, but it fails to ap-
ply the principle to the real use of language in
real epmmuniéationo“ | |

Tﬁus, it will be quite reasonable‘to have a
combination of manipulative aetivities and wommuni-
eative activities in the classroom, if the final
goai is to enable the learners to speak the térget
languégeo The first type of activities is intended
to make the learners getwinvdlvedinmani§u1a£i§é 
drills through which they ean get é basic'skiii ih“

acquirihg structural pétterns°




The oﬂﬁen*type is: meant to give the students:

&S many chances and practice as possible to speak

the language in & real commumication setting, Anyf :

how, we must always keep in mind that there is mo

such clear-cut division sﬁncefthe clagsroon a@tiv-
ities are actually the mixture of the two types -

manipulative and commumnicative — with different

proportion. The proportion varies in accordance

with the stages of learming. Thus, it also follows
the prinmeiple of grading. Inm ﬁhe‘beginning, the
manipulaﬁlve portlon is greater and ‘along with the
development of the students' QCQHiSithn of the

target language ltgsh@uld shift gradually until

finally the commmicative portion ﬂominétes-the‘GISSS—

ro&m.acﬁivities, Through the concept of " a four-
way scale " C.H. Pratorl)suggesﬁs that 1% w111 be |
useful to develop speaking ability by‘using“thg‘
following activities: - |

- completely‘manipulaﬁive

- Pneddminantly manipulative

~ predominantly communicaﬁiva and

- cem§lete1y-@ommwnieamive.

One of the most popular aectivities that belongs

to the first type is a single-slot substitution

drill. For example, the teacher~give$ the students

@& model sentence such as My brother is & teacher,

and then he asks the learners to substitute the

1) C.H. Prator, Development of Nanipulation-Commu-
nication Scale, English Teaching Forum, Special
issue Vol, XIII, ppl22-125, 1975.
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last slot with the names of other profession likeu

doctor, student, farmer, lawyer, lecturer, driver,

fisherman, soldier and so on. The teacher ean give

the cue either orally or with pictureso‘Frbm this
starting point, the teacher can make the drill mbré
commnicative, for example by asking thé:stu&ents
to respond by using the real names of their father
and the:aétual professions. In this way some element
of comrunication haS‘been inserted. Thus., the‘teach-
“ér,‘should be ereatiwe in conducting t‘he.dr‘-ill,‘so
Before one can speak a languagﬁ;fmuenﬁly and
éutoma#iéally, he must have some intensive practice
beforehahd.Intensiwe‘practice in basie grammar is
really essential to develop his understanding of“
the rules of" the languagé system.Surely, he must
learn how to use @éxtain grammati¢a1 constructions'
and vocabulary items.In additioh, a lot of oppdrtu—
nﬁty to use the language in real @ommunic&tiﬁe set-
tings is also needed.One of the basie things of the
amﬁiviﬁies;ia:the students'acquaintance with the
granmar of the language laarnéd,ﬁhe students: will
be able to produmﬁftheir own sentences if they &1-“'
ready have good knowledge of fhe'grammar, although =
it should not be meant. that knowing about grammar |
alome is emough.It is oftem found that students
with good knowledge of the grammar cannot apeak\thev

foreign language well. Thus, in this case practice

to reinforce the gramwar knowledge is really needed.

The practice should be intensive so that it will

becole an automatic habit formation. After acquiring




habits ﬁhroﬁgh a lot of‘practiée as such, the learn-
eﬁSzare~ready‘ﬂo pull out sentences of their own

in the target language. It is not in the sense, how—
ever, that they are; ‘already ready to speak freely

im the target language., It is essential, therefore,
that in the beginndng stages_of leaxrning, the teach-
er should try to develop in the sﬁudents-azconscioué
understanding of the rules of the‘language and he
should also try to establish in them a formation

of habits. Thus, it is obv1ous that in. developing

language acquisition for-beginners; structural drills -

are of great and basic importance.

KA. INTEGRATED DRILLS.

One of the obvious mlstdkes made by the audio
lingualists is that while they ar@ using the approach
they tend to emphasize the establishment of automatic
habits, whereas+the fact and experience have shamn
that students who have acquired deeply established
habits often eanneot use the paﬁternq in real commu-‘
nicatlon setting outside the classroom. So, the
transfer that the audio-linguaiists greatly expect
actuélIy'néver oceurs. In‘addition, the drills used
actually do nét providé the students free@om; In the
drills they are just saying what is required by the

teacher. It is impossible, therefore, that the drllls

- being used or practiced can develop into a meaning-




less rontine without having‘any relafionship to
_the use of language in real communication. |
Having considered the weaknesses on the @p-
proach as rentioned above, it is necessary to def
welop an integrated drill that will not deprive
the students of their urgent need to oommumieate
ﬁheir Ainner thoughts;and desires so that the habmﬁs
that they have aquired come. to be meaningful 'and
| transferable. It the Babite awe 'ﬁramsifmblev, it
eans that the sﬁudents are improving in their a-
bility to speak the target language. So 1t is real-
1y esgsential that-the ﬁeacher cen design drills
which pay careful attention to what the learners
want to say. Being provided with integmataﬂ @rills
a8 such,. the students will not onl . say what is _
‘.required‘by the‘teaoher and demanded by the drillsoi
In.ﬁhis way he makes the_sfudents nof merely pamr— -
‘rot without‘knowing‘what,they are saying5 but they
prodnee signifioant utteranqes‘which aievreally
coming from their inner‘ﬁssin@s‘an& intentionsg“
Learning to pro@uce the inner*self as such is a ba~
sic step in developing speaking ability. ,
In conducting such integnated drilﬁs‘we can
apply the principle of getting the students in—“
| wolved in communication‘am‘early'as‘possdble. In
| gtructural drllls the learners have to say only
something bassd on centain structural patterns. In o
‘this case, the drills are said to be purely manipu-

lative.
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In real communiCatieh, on the other hand, they'
'haue to express what they wish to say - after they
‘are stimulated w1th a cerﬁain situation. The intega”

- rated drills, then atteppt to 1ntegrate the: essen-

tial elements that are needed in developing the a-

bility to speaks that 1s, the drills integrate

“structural or grammatimai elenments andisituation‘

or circumstances that naturally demand utterances.

Such‘eircumStanees:areyammualﬂy a necessity that

forces the students too pull out sentences of their

. own freelyo It is clear in itself, therefore, that

all those elements are basic to the development of

speaking abilityu

“ In 1ntegrated drills as such the majot role

is held by the teacheru Here the tezcher cannot be

substituted by any other means or by any teﬁching

. machines since it is only the teacher who can pro-
~ Vide the students with proper stimuli that will
elicit the learners'own utterances. Excellent guid@\

or inetruations on how drills should be conducted

and how communication practice should be developed
may‘be easily;found‘in books., Yet, once again, it
is the teacher who can select and deci&e the: ¢con-

ditions that are most suitable to the learners:

‘neéﬂeﬁ inetefests and moeds. In other worﬂs, th@

~teacher can provide situation that will get the

1eérners:@ommumﬁcaﬁe someﬁhing when they are
practicingm Sa, the stu&ents}are,compeileﬁ by the

necessity to do something.




. do unless the teacher is required to conduct the

9
B, STRUCTURAL DRILLS AND THE UR@ENT NEED T0
COMMUNTCATE

It is very essentlal for learners of any lanp
guage to know the basic structure of the lamguage
before they are able to grasp and‘understand thef- 
1anguage eaeilj° That is why the audio-lingualists
use the structural‘approach aince‘early in the‘be—‘
ginning stages oftlearning. They use‘structural‘
drills based on some un1ts of grammar or unltsvof
structure, of course, it is easy to conduct such

structural drills. It will not be a hard thing to

drills and to pay attentlon to the contexts or the:
‘situations in which utterences are to be used., The
‘teacher-has:the freedom to choose the structurei‘ L o ;
‘items to be practiced by'the etudente.‘Mb adminis-'
ter structural pattern drjll then, becomes more
dlfflcult since the teacher has to try to make any
efforts to‘prov1de the students with some stimuli
Jthat will encourage the students' need to communi-
cate. The dlfflculty arlses from the. fact that'th@
need to comrmunicate does not focus on and arise
from structural items. Instead it focuses: on the
content of what,is going to be said’and arises from
a preesing 1mmed1ate 51tuat10n or condltion. Of
‘course, structur&l drllls are a bit different from
 everyday 51tuat10ns in which the need to communi-

cate is really natural. Practlceg based on certain
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unlts of structures are not natural, it is some-
thing artificial as regard with the neees51ty to
‘eommunicate. | |

Nonetheless, it 1s hardly possible to awvoid

such artificiality in 1anguage teaching. An English

" teacher should always bear in mind that in the
beginning stages of learning artificial selection
“is just Justifiable, since artificiality as such
is closely relate& to grading° Without 1ntroducigg
‘artificiality language learning is likely to be"

. very difficult and inefficient: becase beginners‘

are not ready to get involved in real communieation

'in which therevis no grading at all yet, The teach-

"~ er should also remembem ~that the first stages are

still manipulative in which manipulative structural -

p drills are the main activities to develpp the
:learners' competence to communicate, their mastery
of the rules of the language and the formation of
‘language habitd, Anyhow, the drills are not com—
.munication practice yet They are - develope@ with
regards to the application of' the prin01ple of
“the students' urgent need to communicate, 50 that

they become meaningful, not Just purely mechanical

c. VOCABULARY

Wocabulary selection is also an important
aepect of 1z 1guage learngéng that must be concidereﬂ
in preparing drills. To make the drill potential,
the teacher must be wise as th choose the proper

vocabulary items.




A vocébulary selecfion is fegardéd good when the
words it encompasses are really reflecting the
71earners experience, so that the learners are.
familier with the concepts anfl the things that
are represented in the vocabuary items. 1f the
vocabulary items are fariliar enough it will al-
B so make the drills ucre-meaningful to the learn-
ers aud'they aré’hot‘merely parroting without
‘knbwing‘the'meanings‘of the utterauces at all
Words and phrases slould be really chosen
so as to flt the students'llfe,experlence and
need. It 1s_suggested that the vocabulary ‘to
be‘téught should‘ce_words that are serantically
necessary to understand and to express.Z)The‘vo—
| cabulary ih the stfuctural drillsy then, can
function as a bridge fo connect the structural
apﬁrcach used in. the firct stages and the com-
‘municative in the later stages. B
In the selection‘of vdcabulafy items, the
teacher can group fogether words that have the
seme function of‘whichcaerive from the sarme sis
tuation. It'ié likely_that grouping words of |
,the'samecfunction as such will‘help the students
to be able to use those wcrds more easily in a
real communication. For example, food is a.come
mon need for all pecple; 80 a list of names of
various‘kinds of fcod‘and‘drinks as well as verbs

related to food can be presented together..

Q)Harry Hawkes, The Notional Syllabus, Piscourse
“nalysis, and ESP Faterials ,English Teaching

Forum Vol, XVIT, Nov 2, P, 21 April 1979,
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In‘fact,evocabulary is an important problem
.of any people who‘are'trying to spesk a language.
‘Yet,‘it does not meah that one who has mastered
a‘great nunber of vocabulary of the foreign lan-
guage ean-Speak the language well. That vocabué
lary is the first thing that‘comee up when one
is"trying to speak is partly evident in the fact
“that students often ask for this thing and that
thing in the target language.‘

In sum, the teacher should be very careful
in eeieetiag,theevocabulary items-thattare going
to be used in the drills or exercises. He should
ehoose items that ate practical, functionai‘and'
meaningful to the 1earners; By‘providing the
learners with such akfiae”seleetiqn ef“vocabu—
iary‘items the teacher can'really?provide' an ole
portunity to transfer what has been learned in.
the‘classreom,to a real use in natural communi -

cation outside the class.

P. CLASSIFICATION OF STRUCTURAL DRILLS

An‘English teacher'ia‘freewto.cheose the
‘type of structural drills te use in implementing
the audio -lingual method As there are many types'
‘of structural pattern drills, he can use some in,?;
& single teaching session. The problem is that he
~ has to judge whether the drills are still relevant
_or not. We know that at times drilis focus on the




13‘

forms of the language expressions, without taking

‘into consideration the éignificance of meaning;

whereas in a language learning, a level that in-

_ volies an understanding of how one is learning

and essential elements of whaf is being‘learned
is necessary.l)ln‘addition to that,enough expo-
sure must be given to the students so as to let
them have the optiﬁum tiﬁe‘in the actual produc-
tion of the target‘languége, where the ultimate
goal is natural communication. This essentisl

objective, therefore, should be really‘feflected

'in the implementation of the method which the

classroom demands.

| The above consideration should reveal an
implication for the classroom teachingslearning
situafidn. Thét is,\grammatical rules included
in the drills should explain the particularities
of thé patterns to be learned and a series of .
drill$ from a manipulative level to conmiinicative
one. In light of the‘abbve dimention Paulston%)

classifies drills into three major categories:

mechanical, meaningful and communicative. Now let

" us have a look at those drill types, so that we.

can judge the véiue of each type.

1j}Wilga Rivers, The Bsychologistiand Bhe Foredgn

Language Learner,p.50, @hicago, 1964

2) Paulston,C.B, Teaching‘English as a Second lan-

guage: Techniques and Procedures,p 4,W1nthrop

Publlsher Inc. Cambrndge, 1976
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1. Mechanical drills.

A mechanical drill is a drill im which the

response id fully controlled. In this class of

drills, there is only one way of giving the cor-

rect response or answex, On acecount of’ the full

‘control the students need not even understand

the content of the utterances in the drill, al-

though they can produce the response correctly.

One of the most extreme examples of this class of .
drills is the repetition drill in which the stu-
dents only respond by meking a repetiticn exactlyﬂ

~what the teacher says as the cue. Actually the

various kinds of‘substitution drills are also
similar to this group of drills,

There are two kinés of mechanical drills
nanmely: memorlzing mechanical drill and testing
mechanical drill, The first kind, memorizing me-
chanical drill, is a drill the purpose of whigh
is primarily to help the students memorize the
patternS‘of'sentence with virtually no possibili-
ty of mistakes. The other kind is & drill which
can provide the teacher with feedback and it can
help the students organize the informatienfthat
hag been learmed into wholes of contrasts. It
is sometimes necessary, of course, to make the
stndentsjrealize different patterns through a
contrast, for it is not nncommon thatethey cannat
realize the presenteé patterns.Fer_example they -

may be very confused about 'Present Continuous’

Tense' and ' The Future Tense ' that uses the verb .

1
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with BE- going to constructions. Such students

conciude that " He's going‘tO‘Jakarta“ and "Hets

g01ng to go to Jakarta" are of the same structures.
Traneformation or conversion drills are

elso mechanical in nature. This kind of drills

can be used to teach the structural changes. of

.an utterance. For example, a conversion from an

affirmative into negative-and interrogative, from

active into passive as follows: °

Teacher: Yanti &ats the apple.(affirmative)
Student: Yanti does not eat the apple.(negative)
or : Does Yanti eat the apple?(interrogative)

T : Yanti eats the apple.
S : The apple is eaten by Yanti. (passive)

| This kind of drills is considered mechanical,‘
since all the etudents need is memorize the struc-
 tural ghange. They can do the drill eventhoﬁghe
they do not understand exactly what.theyrare ut-
tering.v | ’
Response drilis can also be the easiest

kind of mechanical drills. Here is an example:

- What would you like to drink tea or coffee?
‘ ‘ wine or beer9

nectar or water?
A student may'enswer "nectar" although nefdoes
~not have any idea of what nectar i8. Anyhow, at-
timest%nere are students who can respond.in an

unexpected version:’Instead of choosing from the
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évailabie cues above, for examplé they will ssyg
- " T would iike to drink orange jﬁice", or "I'd
“like to drink lemonade", and the like. Of course
such answers will appear only from those whose
vocabulary is already wider,

What wé‘exPect about the students behavior
is that after the drill they will have the facili-
ty of automatic use of the patterns . This is real-
1& in line with the notion that languagé learning
is habit formation. In this stage the learning
takes place through analogy and transfer of identi-
csl patterns. | | |

| Looks simple as‘it does, the mechanical drill‘
is really nesessary in language learning,too.it
- can provide practice'in mechanicallssspciations
such as: adjective—noﬁn agreemsnt,subjecf-verb
concord; ne&ativé and interrogative constructions,
'”snd so on. In mechanical drills as such the learn-
ers will not notice-thekmechanical nature of the
:drills as long as they learn soriething.

On account of the full control over the re-
sponse mechanicsl drilla are particularly suit-
able for shoral drill. Alllthe students know how
to select the response utterancee‘the correct one-
on the basis of the cues provided by the teacher,
no ﬁatter whe ther they are provided ofally or in
‘pibtoriai forms. Thus, it is'undeniable that the
teacher is the only dne responsible for supplying

the correct response.
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2. MEANINGFUL DRILL

- We have seen‘that even mechanical drills are
important in the teaching of a.foreign,language.
While not deﬁying the need of mechanical drills
in our teaching of English,as Enghish teachers we
should always bear in mind that such mechanical
drills alone will not enéble‘our students to ex-
press their own opinions fluently..And then, we
procééa‘a step fﬁrthér as to help our stﬁdentssr
At this point we let out students work through
| meaningful drills. ) |
| In a méaningfﬁl drill, the students' re-
sponse is still being controlled, although the
response may be expressed correctly in more than
one way. There is a right answer, and the teacher
provides the stﬁdents with the information ne-
cessary for giving the fespOnse; the information
ay be called out from the class situation or
even from a certain assigned reading. Anyhow,the
teacher always knows what the students shouid or
ought to answer. Another thing about the méaning—
ful drillé is‘that they are just 1anguagé‘exercises2
in which any answer will do aé well,as long as |
it‘ié grammatiéally correct and goes in line with
the‘inforﬁgtion provided. The students will not
be able to respond correctly unless they under-
stand structurally aﬁd‘semantically what is being;

said.The following will serve aB an example:




18
@ Teacher : Rosa is outside the classroom.

Student’l : Where is Rosa?

Student 2 : Rosa is outside the classroom.

*

@ Teacher : She is reading a newspaper.
Student T : What is she doing?

Student 2 : She is‘readiﬁg a newspaper;

It cah be noticed in such a drili that the
teacher's cue serves’as the inforrnation control-
iing the student'é‘response.lt.should be noted,
hdﬁever, that only student 1's response is mean-‘
ingfui in thig drill. The response of‘student 2,
on the other hand, is not; it is merely an exact
‘repgtition of the‘cue. Student 1 above cah re-
épond because he has the understanding of the
cue‘madé‘auailabie‘by the tgacher;as well as an
understéhding of the "Wh..;" guestion pattern or
construction. | " E

Comprehension question-answer type'can also
'fa11 under the class df‘meaningfulg;drill. Thus,
after a diséﬁséidn of a reading passage the teach-

cher asks the students questions based on the

+)

reading. ¥or example:

Teacher : What color is little Red Riding-
‘ ,hood’s hood?
Student : Littie Red Ridihghoqd'skhdod is
u - red. . |
Liké in the.example above, the response-éﬁéﬁer‘

in this kind of drills is long.

Paulston, ibid, p. 8
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In this phase we still have the.same goal as
that in the mechanical drills; to let the students
have an automatic use of language manipulation
and to esfablish in them firm:language habitsm
Yet, the method used here is a bit different from
fhat used in the previous phase. In the mechanical
drills the students are not given explanation of
grammatical ahalysis so that they are left to make
analogy of patterns on fheir o&n. In meanihgful
drills; on the other hand, such grammatical ex-
planation andkenalysis are necessary. Unless the
students understand or recognize the characteris-
tic featﬁres of the language manipulation, they
cannot do the drills correctly. Thus, to stress
egain, it»is necessary for the teacher to present
the grammatical analysis first before giving the

mea‘ningful»drillsn
3. COMMUNICATIVE DRILLS.

Although the tefn is " communicative ", there
is not yet real commﬁnieation taking place in this
stageo What we expect from the students here is
normal speech for communication, or rather, a
transfer of the language patterns that they hawe

already ieaﬁned to apprbpriate situations.

In communlcatlve drills, the students themselves
may not feel the faet that they are doing the drills
ag if they tend to fill their time and attention
iﬁ‘exchanging information like in real communi-

cation. Anyhow, it is still remaining as a drill
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rafher than a free communication practice, since
here we st1ll use the cue~response, format, Thus,
there is a control over the structural patﬁerns
being used. To retaln this control gradually, in
erder‘that the students really practice what they
v‘have learned before, is one of the teaclier's bard
‘tasks, theng ‘

Now, we can see more clearly what the'diff
ference93betweeh communicatiwve drille and the other
two - mechanical and meaningful drills- are. As a
matter of fact, the differences lie in the expeeteﬂ
behaviour after the'practice anfi the degree of the
response‘controla‘mhere is sfill another main dife
‘ ference betweeh a meanihgful drill and a communi-

cative one, namely that in the communicative drill
the students are expected to add some newvinforu‘
ﬁation‘or reality ahout the realworld° In the -
‘mechanical and meaningful drille, the teacher and
the class always know what the exﬁected answers
are, although the grammatlcal patterns used in the
drills may vary accordlngly° In these two groups
of drllls, there is always a right answer and a
‘wrong one: The follow1ng example may serve to give
a clearer 1dea of the difference between meaning-

‘ful and communicative drills.

@ T:; What color is your shirt, Sonny?
S: My shirt is white.
T: Are your trousers yellow?

5: No, they aren't. They're blue.
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’

In the example above, the‘teaoher's questions
are likely to be silly questions. Actually, he as
well as the class already know the féct‘of the
color of Sonny's shirt and trousers. The situation
’iﬁself has supplied that informationo‘In this case,
Sonny 's response is merely meaningful, not yet co@-

municative. Let us look at another example:

@ Teacher: Are your parents still alive, Heru?‘ .
Heru : Yes, my parents are still alive.
T : What are their occupations?

H : They're teachers.

Here in thls example, Herm's response is
qulte oomrrrunlcatlve° He has produced the response
to the teacher's cue and in the response ther@uia
actual information. The temcher and the class real-
1y get a pieoe of information; they have not known
that information before. |

Among the three groups of drills mentioned

above, of course, the commnicative one will be

the most time consuming and the most difficult to
‘arrange; Anyhow, they are all a good means of teach-
ing or réther; of 1eeding students do expressing
perSOnal ideas. The simpliest way of conducting
comminicative drills is juot‘by asking the studente
to respond truthfully. Role playing in a series of
51tuat10n like: telephone conversation, shopping,
ordering .food in a restaurant is also a good means

to conduct communicative drills.
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E. TYPOLOGY OF STRUCTURAL PATTERN DRILLS

In the previous‘section a genersl classifi-
cation of structural pattern drills has been pre-
sented. The description of each class is still
cobparstively‘so general, and we use two créteria‘
for classifying the dfills namely: The terminal
goal expected and the degree of the response con-
trol in the drill.Thus the description will give
teachers of hnglish only general views about drills.

In this section,,we‘will try to .have a look

more thorOughly at the kinds of structural pat-

: tern drills. We talk sbout typology of drills. A

~typology of pattern drill 1s necessary for the
teacher of a foreign language because such a thing

is actually a useful guide in constructing drills,

‘Tg.ig .the reason for the writer to attempt to pre-

sent a more specific description of each drill
type here. R

Type of drills here refer to the restructur-
ing of a model. Restructurlng 1nd1cates the type
of arrangement and the coriplexity of that arrange-
‘ment that the students go through inrorder‘to ar-
rive at a certain response. |

The following typology of structural drills
is suggested by Paulston and Bruder@2 They use

types of restructuring as the basic crlterion for

putting drills into.the various types.

Paulston‘and Bruder,ibid, r. 11.
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I. Repetition Drills .
A, Verbatim repetition
B. Open-ended repetition

C. Dialogue repetition

II. Discrimination Drills.
£, Pattern recognition
B. Lontext recognition

C. Function coding. -

III. Alternation Drills.
A, Morpho-lexical Drills
1. Single slot substitution
2. Double slot substitution
3. Multiple slot substitution
4. Mbvingyélot substitution
5. Correlative substitution
a. simple
| b. complex
B. Syntactic Drills
1. Expansion
‘2. Complefion
3. Reduction
4. Transformation
5. Integration
IV. Reply
A. Two Stage Drills
| 1. Short answer
2. Comprehension question

3. Rejoinder
4. Comment and 5) Pree response

B. Three Stage Drills.
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‘We ‘have uoen‘tho overview of the strﬁoturaT
drllls in general. Now let us go through each Qf

the types in the typology. Here examples will be

presented, too. Yet, they are not intended for a

h.certain 1eve1 of learning. Instead, they may be ex—
‘ample that are sultable for a very beglnning level,

beginning level,llntermedlate or even advanced one.

I. Repetition drills.

E Repetltlon drills are the simpllest form of
drllls that will be done in a very beglnning of

language learning. They are merely the plain repe—

' titlon of the cues prov1ded by the teacher. So, they
are Just what they sound like.

The justlflcaylon of 1nclud1ng repetition drlllSa«5“

may be queetloned by many since it seems that these

‘drllls are Tere mlndless parrotlngg‘The teacher,

therefore, must-try‘to make extra‘attempt to make A

. the students understand the thlngs to be drilled. He

‘should check, for example that the students really

know the meaning of the vocabulary 1ters used in the
arill. |

In spite'of the fact that such is mindless, a

,repetltlon drlll way be Justifled for the reasdn that '

-at the beglnnlng stages: of 1anguage learnlng a repe-
“tition drill will serve as a useful means in building‘

up the perceptual ability of the students' motor

skills,
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’The‘incorporation of repetition drilis into

language learning underlies the notion that actu-iﬂ“

\ally, the ability of controlling the increasing
amount of language in mechanical is an 1nportant
‘part of language 1earning. Beginners can remember
and repeat comparatively short sentences, there-

fore utterances in the drills should be increa51ng

steadily in 1ength. Such utterances, then,‘aret’***

very useful in developing auditoxy memory. for“i
better competence in recognition of long language
‘utterances. ‘ ESE
A, Verbatim repetition.

| In this drill the students repeat the cues‘
exactly as given. This drill tends to be boring
'%“'for advanced qtudents; but~if weiincrease the

length of the utterances as the atudents S ppO=

1y to be challenged so that the drill is regarded‘

as a kind of game. Anyhow, verbatim repetition

S ficiency is getting better, their memory is like- tv

drills are useful in teaching subject-verb agree-V

f,ment, adjective-noun order, and other‘word‘order =

“1n general Example..

NP\+ BE + adjective;~

| The'house is green.
‘5The‘mouse;is'small.
The boy is handsome

B The‘Students‘are tired

The flowers are beautiful

- The chairs are brown.
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Therew+ BE +‘NP(Noun Phrase)

‘There S a book on his table.
There s a rovie theater 1n th1s town.
‘There are new students in ny class.

‘There are four bedroors 1n hls house.

‘In this drill‘the teacher gives the model

'as natural as pos51ble. He utters the cue‘in a

conversatlon speed and after he reads a Podel

the students repeat after hin immedlately.

: B Open-ended repetitlon

o Open—ended repetltlon drills are usually al-. o

"so called Chain drllls. The dr1lls are done 1n—l

d1v1dually Each student 1s to repeat all the re~~

! sponses that have been msde by the prev10us ones
‘\and he has to add his own piece of 1nfornation.
‘Thls klnd of drllls is good %0 prectlce since all

| the students are requlred to listen to each other, ‘d

and thelr attention is. dnverted fror the drilling

”f,‘itself and towards the actual use of the language.,w

"Theﬂfollowingvls,an example of chain‘drills.

The teacher sets the s1tustion for the students.u‘s

“He says for example " You heve m 10, OOO Now
imagine you are at the department store.

‘What are you going to puy®" -

S1. I'm going to:buy a_shirt.

S2. I'm going to buy g_peir of shoes .

83. 1'm going %o buy 2 _coat and a hat. etc.
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‘Tho under]ined words ot phrages in the example aboye
indicate the students' free choices. In the exalple
. we can give the‘dtudents practice on ths futur@
constrﬁétion with BE GOING TO. In order to give more
practiée on the concord between subject and the form
of the #erbs, the example can‘also be‘extsnded. For
example, 53 can make a response that encompasses the
responses of S1 and 32; sokthat he may haﬁe:
| " Shé is going to buy a shirt, he is going to
buy a pair of shses snd I amrgoing to buy

a coét and a hato"

- We cankalss vary the drill by altéring the

gtudents' response. For instance, we alter I am going

to buy ........ into the Simple Present I want to

“buy .ooo;oo.a o At first, turns should be givén in

order around the class so that it reduces the number
of elements that the students must remember. The el-‘
ements can be: patterns, vocabulary items and some.
others. After the around turns, the teacher can call
on students at random, and at last he can ask the
student himself to choose the next one +to answer.,

It is necessary for ths teacher to prevent the
students from makimg any written notes on the items.
The challenge of femembéring seems to enhance. the

sucecess of the chain drills.

69'Dialogue repetition

In this kind of drills the students must‘re»

peat a sequence of speeified patterns with slight
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variations. These drills are very good to give
students practice on the changing of‘tenseé,the
chahging of word order, and the formation of
questions. They are also a good means of prac-
‘ﬁicing conyérsatipnal exchanges. In such drills

the students cbncentrate»on the exchange rather than
on the drilling itself. The following is an il-
‘lustration of such‘drills in which we intend to
provide préctiCe on the irregular past forms of

verbs. This kind of drills is meaningfil in nature.

e T: Mardi comés here every day
Sl:_Then‘he care here yesterday.
S2. No, he didn't come here yesterday.
S1: Why not? |
‘S2:‘He‘was 80 busy yesterday.
S1: When did he come here?

S2: He came here the day after yesterday;

@ T: She makes.ajdress every month,
81: She rade one last ronth then.
S2: No, she didn't make one last month.
S1: Why not?
' 52: She Wa§ sick.
© S1: When did she make one?
S52: Shé made one two months ago.
Then the teacher continuen giving cues:
- Sardi catches fish every Sunday.
-mhey make a voyage every year.

~ I buy cakes every day. etc.
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It 1is necessary, if the teacher intends to
use the drill as conversational exchanges, for
hlm to take care and to pay attention to make
the language as naturml as poseible, The usge: of g
‘the contracted forms didn't and the pronoun one:
in the example above, for. 1nstance, has made the
language a bit more realistic although these el-
ellents make the language a bit more complex. We
should also bear in mind that althogh such a type
of drills looks 1mpresslve, real communicatlon is

not actually taking place here. These drills still

remain as nRere repetition.

II1, Diserimination drills.,

‘Principally, discrimination drllls are testmng
‘drills. There is one correct answer and this answer
depends on the students' conseious choice. Thege
drllls are useful to introduce new patterns that
are only sllghtly dlfferent from previous patterns
‘such as: 51ngular-plura1 Third person singular-
plural and other personsi future continuous~pregent
contlnuous, and so on, In this type of drills, the
students should also recognize small differen@es
in order to. get correct encoﬂlng° The teacher should
spend only little time on this type of drills be-
cause in such drills the students talk about the
language rather than attempting to uge it. &nd yet;,
the drllls do not requlre a lot of grammatlcal e;~

rlanation. In addition, to enhance the students'
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grasp of the function of the pattern used in the
_dr111 Discrimination drills also give valuable
:‘practice in listening or auditory comprehension
because they are\functioning to focus the student's
‘attention on the syntactic cues. Now let us g0

through.all the ‘ types of discrimination_drills.

'A; Pettern_recognition
Like in pronunciation and listening exercisee,'
'we can also use the ﬁ same-different" response
format in diecrimination pattern recognition. The
“format can be very useful. Besides that format we
fhcan also aek the students to identify the patterns
'ifon the basis of some specified feastures. For ex-
~ample, the teacher may ask the students to raise
~ one finger when they hear the sentence in singular‘f
and to raise two finggrs when they hear the sen-
tence 1n_p1ural:” |
@ The gir&s‘are tall., ( 2 )
. The girl is tall. (1 )
“ The boy is short. (1)

B. Context recognition

This is the kind of drill that is used to
check whether the students have grasped the mean-
ing of certain expressions such as words or even
phraeee; especially this is useful to test the

‘students' understandﬁng of Similar‘sounding eXw
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‘prusmiono that have different mcanings such as

the words whose and who s. 1t is. hard, of course,

to recognlze the meanings of these two forms if

n_they ane pronounced ind1v1dua11y. As soon as they‘
are put 1nto contexts, however,‘lf is e351er to

| predict the meanlngs. When we want to use these x

] 1tems we Just put them in oentences as the contexts

7 and then, ask gtudents to 1dent1fy the meaning by

respondlng possesalon when we use the flrsﬁ, and

person when we ‘use the second 1tem. Examplea

D3 Whose pen is this° . S: Possessmon
v;iWho s going-to Bandung?  1 Person ‘
Who's the olaSS‘leedeﬁ? . PereOn‘
“Whose is‘this‘walletﬁ Possession
fWho's'the teacher? . Person
' oWhOSe is it? B o Possession; 

- C. Functlon codlngo

Another type of dlscrlmlnatlng drills is the

fﬁnction codlng9 Wthﬂ‘iS 11ke the reverse of the

,'context recognition typeo Here the students hdve
; to decode a spe01fic functlon. Thls type is usefu1

I‘1n selectlng the meanlng of modal verbs., The fol—

‘1owing is an 111ustrat10n'

Ts cut the grass. (necessity)
‘S= Ikhaveyto cut the grass.
s Gnt the grass ( cause) . . e s

S: I have the graeeocnt._

T: Do the homework ( Necesamity) etc.
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' III. Alternstion drills  ’

' ‘The‘alternaticn drills’are‘Very popular, es—‘
‘pecially found ln texts which are aeSigned for
ltaudio—lingualateaching. Through substitution,‘
l”transformatlon, expansion an the like, the students
: are prov1ded with practice with the grammatical
rules. The purpose of the practlce is to inter-

nallze the structures by practlclng the patterns.

A, lorhpo lexical drills.
_ As the term 1nd1cates, this type of the drill -

: should foous on morphologimal structures or on

| *ﬁlexieal items. For example it focuses on ‘the posi-‘

‘tlon of adverbs of frequency, on prepositions, on
!elnegetive modal verbs. and the ljke. 0
. l‘ Single slot substitution d
In thls drilly the students use another word
to replace a word in a sentence slot. mhe wordc‘.

| however, are of the sane class. This type of drlll

. tends: to be mechanlcal

TEXample' I have a bOOk
| a pencil
‘an umbrella. etc.

| In ‘such a drlll a noun of the sare function
is replaced by a noun, a verb by enother verb

an adverb by an adverb end so on. It should be
-_reﬁembered that\thexslot‘to be replaced is not

necessarilyonesingle'word. In order to to keep'

up with the students'“progress,*it should be
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“‘ steadily 1ncreaced in its 1ength 80 that it be

comes 8 blt rore difficult For example in the .
alater stages of learning we can introduce the‘

';‘1f clauses conditlon into the drill here is. an

example:‘

. T Tonny would help me if he knew the answer.
i ‘if he could B
 if he had time

if I wanted

2 Double slot substitutlon
’ In thls kind of drills two slots or congti-~
‘tuents are replaced It is the type of drllls"
’that is good for practlcing corparison or for
making clear 1deas of structural contrasts in. the"
.jjforeign language.
@ They don't eat many‘vegetablesg
. - buy/ apples
- uaé'/ eggs
- get / onions
-etc. -
@;&y:shirt‘is the same size as yours.
o ~hat/price / |
- city / size
-bicyéle/ price
-~ bottle/ SEape
F“coat/ price
3. Multiple slot‘substitution )

In‘this type, three of mbre‘constitﬁents‘are




34
replaced, ahd each stﬁdent giﬁes the response.
It should be noted that this drill is too dif-
‘ficult for beginners since in. such a drill they.
have to merorize more thinge or iteme The fol-

1owing is an Jllustration, The drill is giving

“practice on comparison uSing the patiern the same

"+ Noun Phrase- As.

hat/ shirt"/ coler.

e

¥y hat is the same color as his shirt.

‘pencil/pen /length

»e

Hy pencil is “the same length ee his pen

D weEm owmoAa

: our/truch/ price

S: My car is coseas

‘4.‘Mo§ing'elot substitution

In thie substitution, a new elenenf 1s al-"
ways‘changed in each sentence. In produc:ng the
new response the tudents have to remember the
‘previous one. Thie kind of drills is alrost purely 8
“mechanlcal S0 that . the teacher is expected to
econduct it briskly. He needs not raintain the -
“real fact of the sentence, because if he wants to
malntain it, he has to think ofan appropriafe word
‘ :for each eentence so that the drill goes rore s]ow—'
Cly. Example.: | ‘ | |
° Iehave'a good book.S: I have a good beok;‘

‘- she ‘

, She has a good book
‘= thin

She has g thin book

© = want -  She wants a thin book :
- wallet ' She wants a thin wallét.
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‘5. borrelat1ve substitution
In th1e type of substitution, the cue given
by the ﬁeacher sets off a morphological or eyn— ‘
" ﬁactic correlat1ve change in the pattern. Thek
_drills are useful in pract101ng to encode gram-
‘Hmatical relatlonships such as subject—ve:b agree—H 

‘ment, pronounfforms, contable-uncounteble nouns,

- 2 and so on. Shortly, they are good to Drectice

any structures whlch contraet mlnimally in some
lpatterns. | |
‘eal Simple correlative subetltutlon
Bdeicsl]y, ejrple oorrelefjve euletﬁtuflon
drills are ‘single slot’ substitution, in which the'“
“students are requ1red to rake sorie adﬁuetrenb of;
‘e certe:n part of The sentence or pettern. This

: type of drllls is ‘also roctly rechan:cel Example

‘fRefleXive pronouns

@ 1 can do it by myself
I bhe |
- He
; _l; "
‘5-‘ You o
- They

‘-You end Rina

b, Complex correlative substitution
" In this type the students are reauired to -
_ replace two or more elements. It is more diffi-

cult for the students to do the. drlll,olnce
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'h_hthere are correlative chanpes that add greatly
: to the complexity of producing the reeponse. ln
addition,inithe drlll like this, there is usual—j
1y a 1exical‘ehange, to0. The fdliewing will

serve as a paradign:

@ The’girl who is coming:is his‘sister.égirls)h
”Thefgirls who are coming are his sisters(boys)
The boys who are comlng are ny brothers.
| -‘boy
-’ ma n
‘4 wpmah

- wolien

Notideitwheh‘We‘give such drills we should make
“our studente realize the lexical change
like in the exarple above. Tt is surely
possible that they respond rechﬂnlcally'

"Phe woman who is corming is my brother"
B, ‘SYNTACTIC ‘DRIIJLS.“

In syntactic drllls the students are to
reproduce or to ranipulate the number or the or-
\der of the elements in the cues. The point of the
drills is to 1nvolve syntactical ;relationships
hof features 1like formatlon of questions, formation
“of negatlve‘statements, word order,changing from
clause to phrase and the_heyerse( from phrase to

clause), and so on,
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1., Expansion

The expanSidh type can be used to practice
in putting the‘position of advérbs of frequency.
Here the students are asked to put the adverbs

in the’right position in the.sentence.,Example:
‘@ T: The small baby = cries. ( often)
S: The small baby often cries.

T+ His father is angry ( always)

-S: His father is always angry.
‘T: The boys fight. ( never)

S: The boys never fight.

@ T: The EOOks are on his table. %hree 
‘ S:-Thé three books are on his table.
T: green | |
3 The three green books are on his table.
T: thick
: The three thick green books are on his table.

| In'fhe second example, the response contéins
more elements than the cue does. If is intereéf—
ing becéﬁée the reéponse gradually gets longer
and longer. It will train the students’ memory, 
‘but. the teacher should be céfeful; when it has
‘ﬁbecdme too‘long for the‘students to remermber, he
should change the cue, or the patterns . |

It is also a good exercisé_for‘the students
'if the teacher can corbine the eiéansion'type
with some subétitution exercises; For exarple

hé‘can ask the studénts.-‘in‘individual‘tﬁrns,
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to expand the utterances in the drill by adding

adjectives of his own choice to each noun phrase.
' ‘ " '

" For example we can expand the pattern Noun Phrase’+

BE + Noun Phrase" as in the following:

@ T: man / lawyer
 S: The short man is a famous lawyer.

T: boys / students

T: woman / hairdresser.

2. Complefiéni
Completion type is a useful nreans of moving
_students away_ffom the Very'structured'types of
drills to gradually a stage in which they can
begin to express their ideas or thdughts. In this
drill type, the‘responsé will éontéin rore elemehts
like in the expansion type. Here is a simple il-
lustration ¢
@ T: Mardi eats some .......
" S: Marai eats somé app1es
T: Susi buys .eeeee.ce.

S: Susi buys some oranges.

3
"

We Want SOINe e .

€5}

: We want some books.

3. Reduction
The reduction type drills are the converse

of the expansion drills. The order of the elements
is still the same as that in the cue, but the
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nunber of the elements‘in the response ig fewer:

than that in the.cue. Exarple:

@ T: The car is‘blue‘ - S: It's blue.

She is beautiful She's beautiful
They are happy - They're happy.
The house is large It's‘large.

4.Transformation

In trensformation drills the task of the stu-

dents ate to listen to the oral cue and to change:

the order and form of the cue. The elements of

the cue and the mitements in the response may vary

as well The drills can be used to give practice

on tenses, questlon, and negative formations. They

ean also be used to tesch noun nodifications.

Examples: Make into question forms!

@ T; She's lost.

S:I8-ghe lost %

‘T:lTono is sad.

S

: Is Tono 8ad?

T: They are good teachers.

S: Are they good teachers?

@ noun
Ts
S

Te
SH

Te

a

a

a

&

modification
room for the class
classroom

halt for the bus
bus hélt

windows of the classroon

classroom windows,
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5..Integrat10n ‘

In the drills that we haﬁe discussed eariier,
we only use single'utterances. In an integratidn‘
drills students are required to integrate or to
combine two utterances into one utterance. Sone: -
 tines, integration drills also involve certain
tranéformation or correlative change in the pat-

tern. This type 6f drills is useful especially
‘for‘practicing conjunctiOns, subordination and
other complex structures. Thus, a teacher should
be careful when preparing such drills for begin-
ners. The foliowing example is an illustration of

drilling relative clause ~formation.

@ T: The boy broke his leg.
| He's in ny class.
S: The boy. who broke the leg is in ry class.
T: The student is smoking.
" He's my brdéther

S: The student who is smoking is my brother.

Sincé‘integration drills may vary most great-
ly in difficulty, the teacher should always be
carefull in selecting ,adapting or constructing

‘the drills.

IV, Reply
We can include all types of drills consisting

of exchanges similar to those in a conversation

under this class. The drills are important in
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training thé students to intefact with each others
in the target language. The reply type is clearly
mdre meaningful and communicative in nature rather
than mechanical. This reply type is divided into

two sub-types:

A, Two stage drilygm'

The exchange in a two stége drili is completed with
. the éue given by the teacher and the response by
the‘student. The cue provided by the teacer can

be a question or a statement that requires an ap-
propriate controlléd reply or even a free answer
by the studeht. Based on the nature of the expected
response and the degree of control, the reply type
‘can be divided into five groups:

1.‘Shoft answer
The short answer type is very useful as to

train the students in using the target language

in an eminently natural way. ¥t is a fact that
short answers hake langﬁage exchanges much more
natural. So, if in thé pattern drills in the class-
roomisituation the students are required to use
‘comﬁlete patterns, later they must be trained to
produce the various éhort‘answers as well, for

the above reéS@h. The pattern drills are reant

to internalize the language rules and patterns,
and this type of drillf the short answer tyre,

~is to make the Students’ language production

‘sound natural like real.conversatién. in additioh,

students often have different concepts of answer-
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ing certain_formulas;Some studaﬁts, for example,
get confused when they have to respond to a tag-
question or a question starting with the negative
modal such as :"Don't you',......,"Can't you"....

agnd 8o on.
Example: Tag question responses.

Your father is a teacher, isn't he?

[T

Yes, he is.

The farmers are tired, aren't they?‘

.-

Yes, they are.

= oom B w3

: He wants a pencil, doesn't he?
3: Yes, he does.
T:cPhey went to Semarang yesterday,didn't they?

S5: Yes, they did.

2. Rejoinder

These drills areenot.so commomly used in
teaching, but actually they are useful in training
students in using conversational formulas which
serﬁe as introductions, leave takings, change 6f
topics and so on. Paulston and Bruder call such
conversational formulas as " phatic 1anguage"@

Exarmple: the use of "By the way"

- T: Rudi came here last week.

S: By the way, I met him two days ago;

T: ¥r. Yono is absent today.

S: By the way, I saw him  just now.

Paulston and Bruder, ibid, p 29
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3. Guided Comment or Reply

- In this type, the student replies to & com-
:ment or a cuestion provided by the teacher. The
student answers by using a specified structure.
Thus,‘the teacher'e cue should guide or lead the
- student's response to the‘use‘of the structure
intended. For exanple, we can practice on col~-

" parison:
@ T: Heé' s 25 years old, but she s only 20.
S5: He is older than she is.
T: This green book is important, but that red
‘book is very erortant -
"S: Th1D green book is less important than that
‘red book |
Note: It is also possible that the student may
ariswer:-She is younger than he is. and
| ~That red.book is more important than

this green book.

-4, Comprehension Question

This is a cormmonly used technique to test
the student's understending of”materials read or
heard. It is very common in reading exercises,
however.When a dialogue or & narrative is used
‘to ihtroduce the grammar patterns, conprehension
questions‘can also be~used to check the student's
understanding. Exarmple:
@ T: What does he go to the post office for?

St He goes to the post office for stanps.
T: What do they go to school for?
5: They go to school for education.
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5. Free Response.

In frée reéponse drills, the students are
free to respond as they want. The drills are
usually comrunicative drills in which although the

studenfs are expected to pfactice a certéin pat—‘
tern they can dften vary the resﬁonse; that is,
‘they riay not use the target pattern in the drill.
Example:
@ T: Describe your father.
S5: He's tall. He's thin.
T: Describe your city.
S: ITt's a very beautiful city.

ete.

B.Three sfage drills.

In this type of drills the cue that is given
by the teacher - either a question or a statement,
sets a conVersational exchange for the students.
The directed dialogue énd N Ask‘him.....; " type
of exercise is particuiarly used in this drill.
Example:‘ | |

® T: Budi,_ask Susi if he has an urbrella.

B: ( to Susi) Do you have an urbrella?

£: ( to Budi) Tell Budi that you have a pencil.

S: ( to Budi ) Yes, I do. '

This type of drill is an excellent means of .
bridging the gap between mechanical manipulation
and freer communication. The questionéanswer acte
‘ivity is an essential element in communication.

In such a drill %he teacher forces the students to

act or react as if they are in real communication.
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Fe‘STEPS IN CONDUCTENG DRILLS .

It is necessary for the teacher;to take in-
to concideration on what Steps are nost effective
in conducting structural pattern drills: Unless

he can take the reasonable steps for the elass
acti#i%y, the drills will be boring and will make
the students uninterested. Thus, it will be dif-
ficult for him to achieve the goal, or the objec-
~tive of the class. Here I would like to present
what seqguence of activitieé will be likely effec=’
tive. Some teachers ray follow the steps as pre-
sentéd here, somé others may vary according‘to
their own preference. They may begin with mechan-
ical drills done briskly as a review activity.
.Anyway;_the‘follbwing are the steps we are sug-

gésting:

1. Pfesenting the pattern in éontext.

The patterns‘that the étudents'are about to
learn are nécéssary‘to be introduced in context)
in any material of natural language. The context
can be in the form of a reading passage, dialogues, .
short‘étories, diaries, letters and so on. In
selecting the context material, the teacher must
be careful. He should not choose‘materials that
embody a lot of cultural material so as not to
spend mich time on explaining the cultural points.

Although there are various matefials, we

prefer the use of dialogue as the context.We
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choose dialogue for two reasdns navely: First,
a dialogue demonstrates the.way patterns are used
in real orai language. Second, It has been proved
_that it is necessary for éome students to bé
involved in dialogue—memorizationé a passage, =
lefter; a diary , a story or ashort. novel will
not be efficient to be memorized. Anyhow, it is
not in the sense that‘all dialogue§ used in‘our
drills are to be memorized.

| In order to help students understand thef
content of dhe introductory context,the new vocab-
~ulary should be presented first. 1t is not necessé—
Ty howéver, to introducé all of the new words.
Only those words.that.are crucial ta the unders
standing of the reaning of the cntext are neces-
sarily expléined. The new vocabulary can also be
presented &s homework. The exploitation of dialogue

will be discussed further in the next chapter;

2. Aéking comprehension questions.

After the teacher has read the introductory
material, he asks the students some comprehension
qﬁestions. The main purpose is to check whether
the students have understood the general content
of the material, It is appreciable if the teacher
can skiilfully construct the questions in such
a way so as to lead the students to using the -
“target structural paftern like in the introductory
passage. This will make the pattern more fariliar

to the students. In answering the comprehension
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queStiéns, the students are allowed to kee? their
books open, unless the answer will involve the
wrong pattern. In addition, here we are checking
comprehension, not memory of details; so it is
helprI to let students have the written passage.
It will also be useful, if there is enough
time,.for the teacher to ask inferential gquestions
that ask students to express their own opinions
énd‘to let them draw some conclusion from what
is read or heard. This technique will provide
more opportunity for the students to practice and
to relate new information to their own reality..
Thus, it makes the language become more real to

ther,

3. Identification of the pattern.

It is also an important étep to let the:
students able to identify the target pattern that
they are about to learn. Thié can be done by writing
on the blackboard one example from the introductory
passage or dialogue and then asking the students
to find other occurrences of the same pattern.The
gstep is 1mportant to make the students pay their
attention on the teaching point, on the context
itself as well as on the form of the pattern.

It is possible that the students identify the
wrong pattern; For examplé they may include the
continuous form ( She has been reading), and the

simple present perfect form ( She has written).




48

In such a case, it is necessary for the teacher
to péuse and write the two patterns,on the board,
then ask the students to find out how the two

@atterns_ differ.This is to avoide later confusion.

4. Formal explanation

Formal explanation‘here is meant ass an anal-
ysis of the particular linguistic forms and the
characteristic of a structural pattern;@ This is
very importan since we expect the students to be
able to speak the pattern.correctly. Anyhow, it
is sometimes contr0verciai that such an explana-
tion should precede the drili The writer personal-
ly thinks that 1% is better for the students to
state the rules of the pattern. ¥o, they should
drew a conclusion from examples. In other words,
the drill is presented first,

We should make the formal explanation as
simple as possible, and if possible we rust in-

- clude a certain contrast to a simiiax pattern
that is previously learned.Por example, the con-

trast between the following patterns:

The girl walks to school and

The girls walk to school.

After contrasting the two patterns,it is. good
to give testing d;ilié of discriminating—paftETn
recognition. This ig a means to assure the teacher

that the students really understand the role and it
prepares students for further practice.

Paulston and Bruder, ibid, p 37.
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5. Mechanical drills.

As has been discussed,the order of presenting
formal explanation and mechanical drill is some-
timeéxag'a{ controvercial point. Yet, the teacher
himself can adapt the situation and riake his own '
decision on this matter. |

The curpose of the drills is to help the
students learn the form of the new pattern. The
mechanical drills should be done}éfiskly; at a
rapid speed. During the drills; the students have
to keep their books closed. They should memorize
the pattern; so if they only read what is in the
book they will never memorize it. When we find
the pattern to be hard or difficult for the stu-
dents to remember, it can be left on the blacks
boara for the first few drills. Then, iater on

it is erased again.

6. Punctional explication.

It is not enough fbr the students.to learn
the linguistic form of the pattern. As they learn
the form and after they establish it in their
memory, they.need to learn how to use. that pattern.
PFor example, it is not so difficult for the stuc
dents to learn the form of the Bresent Pfogressive
but the difficult part is learning when to use it
- and when ndt td use it. For the very beginning level,
this step may be combined with step 4 in order to

lessen the students burdent of learning
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7. Neaningful drills.

In & reaningful drill, as we have discussed,
thé students are concentrating on meaning, not
lonly on the form. When they produce7the response,
~ it should be & true response rather than alcorrect
response. It:is useful if the meaningful drill
that cbmes after the formal explication focuses
on the contrasting structures. This is to assure
for the teacher, that the students have learned
the rule. | | | |

" For this step, the teacher can begin with
a discrimination—patternﬁrecognitidn drill. The
dfill may take thé form of questions’that the class
is likely to be familiar with the answers. Théy :
may also be qﬁestions bagsed on the intiroductory
materiai. If not, the teacher can ask questions
based on class situation such as:

-.Does Rusdi speak Javanese?

~ Does Ani understand the Question?

Samsu, do you know the story?

What's Lisa doing now?

Is she doing the homework now? etc.

8. Communicative drills.

Finally, we give the students communicative
drills. In the previous‘activities,we have put
greater emphasis on the teaching of grarmatical
items. Now in the communicative drill, the main
purpose is to include the teaching of the use of

language in real communication. Thus, we try to
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lead our students to communicating their ideas.
One necessity in this activity is that the stu-
dents add new information to the class. In addi-
tion, they should respond‘conversationally and

grammatically in an acceptable manner.

' G. CORRECTING MISTAKES IN DRILLING.

” ﬂhere must be variuué kinds of type in cor-
recting mistakes depending on'the type of drill
‘and the nature of the mistake itself. We, teachers
of English should keep one:essential point, thati
is, don't correct every mistake - that a studeht
makes. If we correét all mistakes thoroughly, it
is very possible‘that the student can get frustrated.
He will become'shy and discouraged;

In mechanical drills, we should correct all
mistakes on the new pattern as well as on pat-
terns learned previously.‘Our reason is that in
such drills, the students are to internalize the
new forms. Therefore,'it is obvious that they
have'to learn the correct forms, too. It is better
‘that in this type of drills, the teacher hirself
corrects the mistakes. It will not productive to
ask other students to correct the mistakes.

If we ask students to do correction as such,
it may create an atmosphere of competition. In
addition the students badly need clear and cor-

rect models from the teacher. Asking other stu-

‘dents to cbrrect will also slow down‘the pace of

the drill; whereas Dechanical drills Should be
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briskly conducted.

Pronunciation mistakes should‘bé given some
attention, too. We‘may correct pronunciation
mistakes - although in grammar drills- especial-
ly if these mistakes distott‘underétanding of
eaning greatly.

1t is likely that mistakes‘thét students make
in mechanical drills are usually due to thel -
iack of knowledge‘of the rule or form of the
pattern. In other words théy are competeness er-
rors, The beét way to corect them, therefore, is’
by supplying with the correct form.

At the sfage of mesningful dtills, it is often
that the students know the rule but they misspeak.
Their mistakes tend to be performance mistakes.

At this point, the students should not be supplied
rch morevcorrect forms only. Instead, the emphasis
shifts to getting them control their speech,and |
apply correctly the rules that they already know.
Here, the teacher pays attention to the mistakes,
but it is the studenfs thenselves who do correct
the mistakes, |

In the commuﬁicative drills the streﬁs is on
the information or-meaning. On1y‘sérious errors
on the teaching points and those that interfere
with communication should be dealt.%At this stege,
the teacher encourages‘a kind of péer teaching, in'
which the students can help each ofher in correcting

mistakes, Mistakes are corrected as quickly as
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possible. The teachef.has_ to- remember, too, that
~in dqing corrections he should. show a‘pleasing

manner so as not to discourage the students. When
he corrects the mistakes of the students in this |

stage, he just gives the correct forms.

It &s hoped, that by having a short overview
on how corrections should be done, the teacher
will get some advantages. In general, then, we hope
that teachers of English will find it useful t6
learn how drills should be conducted. As we have
discussed various matters about‘sfructural rattern

drills, in the next chapter we will see how we

can complement our drills with the use of dialogue.
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II. THE REASONS FOR USING DIALOGUES

It is already discussed that according to the
audio-lingual method, oral imitation, nemorizatiom
and drilling techniques précede the attempts to

- speak spontaneously. 1t is sﬁpposéd that the gbili-
ty to speak the language deri#es from the analyﬁie
systematic study of grammar, phonology, and léxicon.
This is also in line with the concepts of the gram-
mar-translation method that claims that accuracy
in speaking a langﬁage, or in other words, in ex-
pressing one's own ideas, depends on early study
of the‘language forms through reading and writing.

Iﬁ our approaéh here we want to try to encour-
age the students to speak freely in the foreign
language through experinces and ganes-like activities,

~ The students should be encouraged to speak the lan-

| guage they areﬁlearning since early in the begin-
ning stages, Héfe we also agree to the use of the
various kinds of drills. Even, our approach is to
corplement the drilli.techniques. The variations of
dialogue presentation are réally game-like activities

So, in this section on, we focuse attention on

dialogue exploitation. The gane-like activities are
actually meant to provide the students with the
basic ability to speak the language spontaneously.

That is, we are presupposing that they will use what

they have learned and what they have'beén learning
in an orderly way through.a gradual progression of

study and practice.
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Intensive drills in the manipulative stage
ere used to providé the stﬁdents with the opportun-
1ty to master language rules. On‘thelother hand,
the exploitation in the léter stage is meant to
help the students get to the'stage of communication.
Of course, this can be done in gradual steps. We
also mean the game-like activities to overcome the
students' timidity and the feer of being erbarrassed
when expressing themselves sinmplistically or rather -
awkwardly. Timidify’ié common in the elementaryb
stage because the students"knOWIedge of the lan-
guage is still minimum, Since we are going to use
dialogue in ouw ciassroom teaching, it is good to
know the reasons why we use dialogues. There are

several reasons underlying the use of dialogues:

1. A dialogue provides social context.

As a dialogue #s a social unit of speech in
which two or more speakers are involved, the dia-
logue itself should certainly contribute a social
context. In a dialogue, an interehange of ideas
~between the speakers_takesipiéce in a natural way.
The social aspect of a dialogue makes utterances
come to alive like in the following illustration:
Let us take sbmé isolated sentences:

- What's the matter?

Let's go back and see.

You look so sad.

I'm really sad.

~ 1 remember.
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Seemingiy meaningful as they are, these loose sen -
tences are actually dull, It is sure that they have
carried meaningS‘of their own. But, now let us put

them together in & dialogue context:

A: What's the matter? You 1ook so sad.

B: Of course, I'm really sad. I .lose Iy wallet3
A: Really? 1 saw it on the table in the restau-
| ‘rant. |

B: I remember. But what happened after that?

A: 0.K. Let's go back and see it!

As they are put in a dialogue form, we feel

‘that these sentences becolle rore realistic, and more
alive. The sbcial context of the dialogue has con-
tribute some additienal meaning in the exchanges.
Julia Dobson'also claims that when we incorpotate
igolated sentehces in a dialogue we infuse them with

real meaning and 1ife.@

The naturalness and life of the language in
a dialogue can even be supported by the possibility
| of aceompanying the‘dialogue presentation with some
kinedic expressions like: facial‘expressions, postufe,

gestures and other kinds of body movements.

2. A dialogue introduces fixed expressions
and phrases.
Fixed expressions such as: pause words, re -

joindersy interjection and so on are sone of the

@ Dobson, Julia; Dialogues: Why, When, and How to Teach
Them, English TeachingForum, Vols XIII, Number 1 and 2,
1975’ p. 55.
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language alements that make fhe langﬁa
tural and sound authentié. it is nece
learner of any language to be able to
and to use such ready—made.expressions
according to the right situations. An
studenty; for example should know the u
terjections like: " ouch","Eek ", " Oh
and so on. So, the teacher should teac
the students will oftem meet +them in
well as in oral conversation.The‘stude
know that: "Ouch" is uttered when one

"Alas" is used to express t

of sorrow ahd pitty;

"Oh" is uttered to show sur

"Eek" is uttered only by a

'when‘she'is‘afraid or star

thing.

‘The following example illustrates the

exclamation" Alas".

- A: What happens to that boy on th
B: I don't know. #n accident?Let’
A: 0.K. Let's hurry?

B: Alas! He's dead. The driver dr

3. A dialogue can provide practi
pronunciation of the lenguage
on grammatical items,

The pronunciation of.vowels, consonant

models of rhyth, juncture, stress and

£€ hore na-
ssary for a
recognize
correctly
Indonesian
se of in-
#," Alas"
h them for
texts as
nts should
is in pain;

he feelinmg

prise and
femgle person

led by some-
use of the

e street?

83 Seea,

ove on.

¢e on the

elements and

s agnd the

intonation
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can best be illustrated through & dialogue. Lt is
guite evident in‘ifself since a dialogue is the
representation of the orasl conversational language
and therefore, it tends to be more complete than
the written language.Besides that, gramnmatical
points can also be exemplified in a dialogue. Of
course; all dialogue‘may embody such elements as
mentioned here, yet, a certain item can be trest-
ed more specifically in a dialogue. ¥or example,
this dialogue exemplifies the uée of a Specific
battern navely the form of the Present Perfect
Temse: | |
A: How long have you lived in Yogyakarta?
B: I've lived here for six years.
f: I've lived in Yogyakarta since 1975. Before
that I lived in ¥edan.
~B: I've heard a 1of about kedan,but I've never‘
gone there. I'll visit it someday.

A: That's a good idea.

4, A dialogue can give some context that will
‘clarmfy.the meaning of vocabulaty items.
The context provided by a dialogue is useful. As
we know, the meaning of a vocabulaty item, a phrase,
or an idium is also determined by the parts of the
sentence that occur before énd after it. The fol-
lowing is an illustration of such a dialogue:@
Linda: What does " V,I.P." mean?

Susan: It's an abbreviation of Very Important
Person. ‘

@ Dobson, J_lia, ibid
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Ah, now 1 understand. John said he
had to meet sore "V,I.P.'s at the air-
port tonight.
Yes, they're going to attend a con-

ference at the university. They'll be

‘here until ﬁriday.

A dialogue may be used to collect similar

vocabularyg items like in the following one. This

dialogue:ris

used to collect the nawes of various

kinds of food ( dessert).

A: T like all kinds of dessert - ice crear,

cake, pie and pudding.

B: You really have a sweet tooth. I like

ice-cream, but I don't like pie or cake.

A: Do you like fruit for dessert?

B: Yes, I like fresh fruit after ry meals.

1 don't like canned fruit.

5. Memorigation.

. As we have said in the previous chapter, =

dialogue is useful for memorization. Dialogue is

chosen for it is easier to remorize a dialogue ra-

v

ther than any other form of language materials.

Becuase a dialogue is a compact form, it tends to

stick easily in the students' minds. A paragraph

or a short reading passage, or even a string of

loose sentences is more difficult to remorize.
 The usefulness of dialogue as & raterial of memo-

rization is that since it is easy, the gtudentse

will be pleased to be able to memorizé the short

N
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dialogue im a comﬁaratively ahort time. 6f course,
it is hoped that after théy are ablé to memorize
the dialogue with ease, they will be able to use
the constructions found in the dialogue when they
nmeet similar situations. They are éxpected to be
able to respond correctly according to the situa-
tion. In this case, not only are they able to com-
rmunigate ideas of their oﬁn, but they are also
feeling sure tﬁat they are using correct grarmar
since they have remorized intire phrases and sen-
tence patterns from‘thé dialogue. Lado @also a-
- grees to the use of dialogue as menorization ma-

terial, as he states:

" . ‘
cesessevessee Conversational nateriasl in

the target language exemplifies most na-.

fturally the Quesfions, requésts, answers,
statements and vocabulary that conétitute
the language. Thus, dialogues are chosen

for memorization."

6. A dialogue as reflection of the culture.

The teacher.ahould bit by bit make the learn-
ers come to the awareness of cultural points. At
times the teacher should present dialogues thst
"reveal cultural values or contrasts. The students
finally shouid realize that some speech forrulsas
imply . some unacceptable cultural values, espe--

cially unacceptable to westerners. For example,

@ Lado, Robert; Laﬁguage Teaching. A scientific Ap
proach. Mc. Graw Hill Inch, New York, 1964, p.63
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the students should be taught that it is considered
irpolite by the western people %d ask personal fues-
tions. The western people will be anhoyed on hear-

ing oguestions like:

i

How o0ld are you?

Are you marreid?

When do you want to get married?

'

How 0ld is your wife?

How rmuch money do you get per month?
ete. | |
S0, even if we teach sentence patterns as
in the above, it is reasonable to insert some cul-
tural insights. Without being told the students

will not know suBB cultural difference .

7. Applicability.

. ‘We have seen that diialogues can fulfil the
varibus needs and functions in a language teaching.
Besides that we consider dialogue useful and poten-
tialtbeéause they afe applicable either between
young children or adult students. The dialogue may
becorme mere potential in the class of yoﬁnger stu~
dents if. they are combined with the use of other
teaching aids such as colorful pictures and puppets.
Such aids draw their attention and interest.

The older students, on the other hand may
enjoy more the role playing that the dialogue u-
sually demands. While they are saying and may be

altering the dialogue lines, they are fully con-

fident that they are really speaking the language
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correctly. This aspect is gulte essential for the
older students since they want to approximate as
closely as possible the expressions that native
speakers of the language use.

Up fo now we have realized the various benefits
of using diglogue. In the next chapter we want to
have an overview on the construction of dialogue
since‘it is possible that at times we are reequired

to write our own dialogues when we are teaching.
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ITII, TEACHING DIALOGUES AND THE: QONSTRUCTION

Tt is expected that & teacher of English is
able to recognize what a good taachiﬁg.dialogue
looks like. In ofher words, he is required to know

the pgood. and bad features of a teaching dialogue.
When he is able to do so it will be easy for hém
to‘select written materials he wants to use in his
teaching. In aadition, as a teacher of Engliéh one
must be ready to alter of rewrite s poorly construc-
ted dialogue so as to comform with his class. Ano-
ther benefit of being able to recognize the good
and bad features of dialogue is that it will en-
able ohe to write‘good dialogues of his. or her own
more easily. |

Of course, teachers are expected to be quite
creative. They should nof only‘use materials that
are already provided or awailabke. Instead, at
times the teacher may be forced by the situation
to addapt or even to comrpose some materials for
the students. We can, for exarple, supplehent thé
avaiiable‘matérials by constructing a dialoguec

; basedkon reading paéaage which has just been read
in the class. |

In order to meet the aboveine@ds,of a teacher
we have to investigate further about dialogues. 1t
is likely to be helpful, too, if the teacher before
construéting a dialogue has already understood the
kind or type of dialogue h® wishes to write. In
this section, therefore we are going to discuss

about the types of dialogues. Besides that it is
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also neeessary for a tescher who wants to construct
dialogues to know thﬁ_charaétéristics or the re-.
“quirements of a good teaching dialogué“lt will

" be discussed in this part,too.

A. The Types of Bialogues

Theré méy be many types of dialogues dependihg‘
on the créteria for the classification. There will
be various kinds, for exanmple if we classify them
according to the purpose of the dialogues. Here
we will only discuss three types of dialogues the
classification of which is bamed on the aims of
“the dialogues. The three types intended are :

1) Conversation-féciiitation dialogues, 2) Grammar-

‘demonstration dialogues and %) Recreational dialogues.

i.-Conversation-faci1itation dialogues.

| Theée dialogﬁes are primarily intended ta
provide the students with ﬁseful expressions such
as conventional greetings and leave-takings, ex-
pletives, rejoinders, exclamations and a set of
other frequently used phraées'or‘expréssions, The
ability to use such set expressions together in
a meaningful interchange will encourage the learn-
ers for they feel they are progressing when they
can use these forms. Conversational dialogues are
useful especially for beginning level studentg.
Here is an exarple of conversationafacilitation
.dialogues:
| Pete: Hello, Jack.

Jack: Hi Pete. Where're you going? To the movies?
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Pete: No, I'm not. I'm hungry., T haven't had
lunch'yét.

Jack: Neither have I. ( I haven't either).

P : Come on then. Let's go and get sormething

__to eat.

cq

: Fine. Where do you want to go?

P : There's a good place near the station.
J : Look 6ut! There's Helen. I don't want
tq sSee him; |

P : Neither db I. Let's hurry.

With such a dialogue the students‘are expected
to memorize the sentences, so that they can use or
produce ther later in similar situations. The men-
orization provideﬁthe students with practice in |
pronunciation of.thensegments and ample practice
in the rhytm, intonation as well as. stress patterns.
Utterances in a conversation-facilitation dialogue
should be short, or if not so, the¥ must be'eagily
divided into short seghents. The idea of this is
that short utterances are easier to memorize. Iin
order to reinforce merorization we can‘also use
pictures, fléshcardé or puppets, or other teaching
aids.

One thing ;that the teacher shoulad always renen-
ber is that such a dialogue is not exploited gran-
matically. It is possible, therefore, that the -
students may be fariliarigzed with constructions
~ which are not systematically graded. So it is

not strange if we find grammatical structures which
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are mot suitable to be taught to beginmers. Anothes
thing that we may notice is that a econversation-
facilitation dialogue does not necesserily follow

the question-answer format.

2. Grammar-demonstration dialogues.

As the term indicates, these dialogues are
obviously designed to dembnstrate grammqticél rules
(pajterns),fWhen a dialogue is clewverly cmnsﬁrﬁcmed,
. can be used to illustrate or &emonatnate lans
guage: rules. They are demonstrated in the exchangea.
The aim‘of a grammar—demonstration-&ialOgue is pri-
" marily to lead the students tQ the recbgnition of
‘language rules‘and examples by‘inductiwe perceptian.

| ﬂhe-gr&mmarademqnstmation dialogues are not
meant for memdriZation. Instead, they can be em-
‘ployed sﬁruaturalﬂy in a systematic way so as to
~lead the students to grammaﬁical explanations and
intensive pracmice_oh gtructural drills and exer-
cises. Through the struectural exercises, they
will becqme aware of the operation of the language,
“able?#o récognize them and finally to use then
naturally in real commumication. The ﬁollowing is

an exalple of grammar»demonstratiéh dialogues:
Nardi: Where're you going‘this'evening, Toni?

Toni : I‘am g01ng out with my family. We' re

going to the movies.
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(Toni ) Are you going to go to the movies,too?
Nardi: No,I'm not. I have to study. Tomoprow
I‘m going to have an English test.

"Toni : 0.K. Nardi. Idlangee you later.

3. Recreational dialogues.

These dialogues are used to‘demonstrate in
a realistic situation what has been learned and
what is being learned . Through this kind of ac-
tivity, the students are reinforced to create spon-.
taneously new expressions of their own based on
their own ideas and imaginings; they ekpress those
ideas using langﬁage and structures with whjch |
they are already fariliar.

The recreational dialogue is.used as a true
bridging.aétivity fromfmanipulatiﬁe to comﬁuni-
cative activity;’hence, a stepping stone to free
cotmunication. In this case thereflore, the dialogue
has to have a situation as a starting point. Thiss‘
starting pointlis intended to let the students have
sorie vocabulary, expressions és well as structures
| available for use. In such a bridging activity,
the teacher ﬁeeds'to provide the students with some
Ceans of stirulating the 1earners' ideas. For ex-
ample it is doné by: |

a. Adapting a kind of situation in the dia-
logue that the students have just learned. We cah
change, for instance, & situation in which a woman -
is shopping for fruit and vegetables into anothér

in which a man is shopping for itemns of clothing.




68
b. By pfovidjng the students‘with guided

diéiogue. lhe students are given a'dialogﬁe férm
in which only the part of the first epeaker 18
written on the blackboard. The studénts should
conplete thelform.‘After it is already completed,
some students arefaéked'to act out‘fheir dialogue
Qersions. The following is an éxample of a guided
dialogue; The situation is taking place at a depart-

“ment store in which a custorer is buying a shirt:

Saleslady: Can 1 help.you?

Custolmer @ veeeeseeces B D
S“' ¢ What is tﬁé‘size? rediun orysmall§
C --:_........,..;..;; |
‘S‘  : What color do yOu Wént?

.
[
.
.
.
L]

.
3
L3

3
L4

--------

S‘ ' It's fifteen dollars.

¢’ &+ 0.K. T'11 take it.

The above is just an example of using a
 fecr¢étiona1 dia1ogue.. Since the recreational
‘dialbgue iSVUSed as a $tépping stohe‘to‘free com~
'muniéation,'it will be trested further in a:sépé-

rate chapter{
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B. Reguirements for a goad teaching dialogue.

Good and bad features may pertain to a dia-

Elogue. So, the teacher‘must'be oareful‘in‘selecting

lor in constructing dialogues for hiéxclass. For
a dmalogue to be good, the follow1ng crlteria musf_
-Lbe met If & dlalogue neets thsse follow1ng re -
qulrements, themn, it will be good to 1ncorporate

Ay into the classroon teaching.

1. ‘Lehgth.

A good teaching dialogue should be long enough
to develop a bellevqble natural conversation. Yet,
‘jlt should not be too long, it should be in. a con-
s1derable length so that it will not ‘be hard for
the average students to merorize. Geroge McCready
"lsuggests that a good teaching d1alogue should con-
”taln from three to ten exchanges. In this,case the
teacher should be wise enough so as to consider
the length of the dialogue in line with the level
of the studente' language mestery. |

It will be a hard task for a‘beginner,‘forl
fleXample, to memorize a dialogue consisting ten
iexchanges. A ten-exchange dialogue ay be employed
fOI 1ntermed1ate or advanced learners. The very
beglnnlng learners may deserve a dlalogue of two‘
or three exchanges; and gradually it can be ex-

panded to five or six exchanges.

@ McCready, George, Developing a Lesson around s

Dlalogue, English Teaching Forum, Spem&al Issue, ?

Vol. XIII. numbers 1 and 2, 1975, P 51




0
A striat tedcher may ﬂorce his gtudents to

memorlze a 1ong dlalogue, and the studenﬁs may,

‘ ‘w1th serious efforts, be able to do so, Yet, this

will cmuse uneasy atmosphere on the part of the
= gtudents., It is psychologlcally unsound If the
'teacher presses the students too- much they will
get.discouraged, and it clearly &emiaﬁas.ﬁiom the
purpose of using dlaloguesg .

& fully beglnner may feel greatly dellghted
at being able to recite a short dialogue consisting
of two . to three exchanges. So it should not be too
long.,ﬂere is an example:

John: Hallob-My name=s'John;

‘Juan: How do yow do? My name's Juan.

~ Johns: Are you Spanish? |

- Juan:_Nd, I'm not. I'm Mexican.

Besidesfthe length of the dialogue ( the number

of exchanges')‘we should also @onsidér“the length

' bf the utterances of each speaker;‘ If an uttarancé'

a speaker says is not long enough it will be easier

for that speakar to memorlze. The students ahouid ba

Table to reproduce the utterances w1th ease aftew |
‘they hear ﬂw1c@ or three tlmes. It may be reason-
‘able to limit the utterances for beginners to about
five syllables: like in- the example abovea
2, Naturslness.,
A good teaching dlalogue should represcnt
- a natural interchange that can ﬁake place between

twq‘pr more Engllsp native speakers° By using the
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social mtlieu ofthe lﬁnguage - that is several
elementé that make language natural- we Day turn
a dialogue from being stilted. Some of the.elements
atre the use‘of re joinders, interjectidns and some
commbn constructions tﬂat even educated native
Speakers often‘use. Unless the dialogue uses such
constructions as:"I'm", "I'll","He's", "Can't",
 ‘" They've", "We're", "She'd" énd‘so on, the lan-

guage in the diélogue will sound leSSﬂnatural.

3. Balanée.'

A good dialogue shouid be constructed in
such a way so that it gives proportiohally equal
length‘of utteranées to each spesker., So, the
speakers' parts are well balanced. In other words,
one speakerrddes not dominate the conversation
over the other. It will not be a good teaching

‘dialogue for example, if one of the speakers'only‘

. utters short asnswers " Yes" or "No® and a few nur-

ber of rejoinders. The followihg dialogue is an
exatple of dialogues in which the speakers' parts
are‘balanCed. W x |

A: Excuse me;‘Can you help me?

B: Sure. Whatvdo you want?

Az T want to have my hair cut, but I can't

find a barber shop.

B: I know where-one is.Come on, I'll show you.

A: 0.K. Thank you very much,

The following example is a dialogue in which
the speakers'parts are inbalanced. Compare with

the previous example.
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A: What did you do in the morning? |

B: I backed the car, parked it in the driver-
way and washed it. Then, I cleéned the ga}den
and cut soﬁe floWers. |

A: Did you make anything?

B: qu,‘I did. I made’fence for:theygarden.»
bédéusé the old fence was already broken.

At What time did you stop?

B: I stopped at eleven o'clock.

4. Final line.
Another feature that characterizes s good

teaching dizlogue is final line. A good dialogue

should end in a strong final line which signéls

a realistic stopping1point in the conversation.

By cidsing a dialogue with such a strong final

~line the dialogue will becone =z rore compact form,
Without a strong final line the dialogue wili

sound 0pen—endéd and rather wesk as a conversation-
'al unit. Here is an illustration@ The first ‘dialogue
is lacking = stfong‘final line. The second version, |

on the other hand, has 3 good final line.

I-o Patty: How 0ld are you?
| Susan: Nine,.but I'11 be:.ten on May 'sixteenth.
Patty: I'm older that you! I'll be fen on
Kay fourteenth.
Busan: Are you going to have a birthday party?

Patty: I don't know,

@ Dobson, Julia, ibid, p. 57
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1I. 'Patﬁy: How olld are you?
| Susans Nine, but 1'll be ten on May sixteenth.

P

I'm older than you. I'1l Be tenm on
Mey fourteenth.

S : Are you going to hawve a birthday paxriy?

L/

Maybéo I'11l have to ask my mother.

‘5;_Relevanc@.

It is eaaenti&l thet in comstructing or in
Mselemﬁingtdialagpem for classroom use we: consider
the comtenmt, the age of the students, and the lan-
guage that the students have aggiired.So, in the
~melection of teaching dialogues the ﬁam@her shoml&
know whether the dialogues will be used for very
beginning lewvels, intermediatewor‘for advanced ones.

In this respect he has to judge the relevance of

© the subject matter, the grammar items as well asm

thie voeabulary.

&s for the topics, the teacher should choose

those that will likely arouse the students' interest.

Topies that may draw the students' intereat are, for
exaliple, ébout‘the fa@ily, friendé, schools, works,
1ikeé and dislikes and so on. ﬂbpi@s that are
cipSely related to basie needs such as elothing,
food and interésting places will also be) goodcfiw:
beginners. Even, a dialogue talking about how one
introduces his or her friend to another-friend will
be interesting, too. Such topiecs may be applidabie

fo studnts of SMP's in Indonesia.
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6. Partieipants.

It is ne@eséany fof the teachtr to take the
'partieipants of a dialogue into aonsidéraﬁion. When
he is constructing a teaching dialogue he should
 Lkn§w whether‘the dialogua+haSutd involve native
speakers of English only, a natiwe:speaker and a
nonfnafive speaker, or two nonnﬁative spéakers onlya

| &4 dialogue dealing with general to?ics may
involve natiwve speakers for all the partieipants,
but some certain dialogues: will not be suitable for
natiwe‘speakerspamﬁieipantse The following dialogue
im an illustration of dialogue requiring a native

speaker and a non-native onea@

Supervisor: I'm the supervisor. Can I help you?

Customer Yhéu I need just one egg, but the
clerk wontﬁ;sell.it,tb me; |
g i That's right;llt'ssnec@sséry o buy
| | ai 1éast half a dozen.
c : But why? I don't want six eggs.
I just want one.
S ' :vSelling eggs singly isn't profit-

able. And the ides is for the shop
to make profita

@ Rivers”‘Wilga M, & Mary S. & Practical @uide to
the Teaching of English as a Seecond or Foreisgn
Language, Oxford U niversity Press Iﬁch, New York,
1918, p. 32
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C 't It bothers e that I cﬁn't buy the
quantity I want.

85 3 You don't understand. Running & super-
markeﬁ:£33very éomplicataﬂu

C 3 S; is grocery shopping, in case you don+t
‘realize it,

§  : But look at the variety here. It's

| possible to buy almost emything.

c : Anything except one egg, you mean,

Although thé ham@s oﬁ;the partiecipants are not
written explicatly, it shauld be clear that this
dialogue must be between a native speaker of English
‘and a foreigner@‘mhe customer here mst be a foreigner.

A native speaker of the language will not likely
have such cultural miééconception o

Sovfar we haﬁe discusseﬁ gsome clear ideas of’
the reasons fof using;diaiogue& and the nature of
good ﬁe&chihg‘dialogues@ It is hopedvthat;teachama
of English who like to use dialogues find the dis-
cussaion useful as a guide for them in seleciing
end in conStructing‘dialogueﬂffor-their'classr@@m
languege teaching. In the next seetion we will try
to'focus_the &iscuséion on how to employ ﬁhesteamhﬁng

dialogues,
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iy.. The use of dialogues

Tn class, a dialogue is often used &8 a means
ofvchanging the class atmosphere to avoid the
students from getting bored. +t is also possible to
use dialogue to provide‘simulated conversation ac-
tivity within the framework of communication pracsice.

A dialogue can be used in several variations:

1, A dialogue in i gmitative-repetition drills.

For this purpese, the dialogue should consist
of well constructed sentences that will.serve‘as the
pattern model‘of the repetitidnrdrills . The sentences
~should be related in a meaningful context, so trat
the students will understand the contenf more easily
:and‘they will belinterested in the drills. Bere is
an example in which the students must practiee the

past tense of the verbs:

Atik: Where did you go yesterday, Rudi?

Rudi: T went to see my uncle. |

Atik: How was he?

Rudi: ﬁe‘was very fine.

Here, as the sfudents 1isten_to and then repeet
the dialogue, they are not just hearing but they.are-
also using‘the form in the context of that dialogue.
Be sure to check that before the studente use the
forms they slready understand the meaning of the ut-
terances. Because the sentences in a dialogue are |
related to each other; it is an excellent neans of

helping students grasp the meaning‘of the utterances.
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5, A dialogue used in structure masbtery drills.

In order to haﬁe a cohtinuation of the préé
wious drill, the same dialogue cen be given again
with a rather different aim and procedure. Only
esgential elements and structures are to be in-
creasingly mastereds so;'those‘Strudﬁures‘are eX—-
tﬁacﬁed and each is drilled independently. The
gxammatical point is demonétrated by extending
and clarifying it through sentence varitation. -

Step 13 I went to see my uncle
ﬁw friend
my grandmother.

his sister.

He was fine.
seemed
looked
becale
got etc.
Step 23 Hére we still use the same technique,
| but the sentences are drilled within
the framework of the dialogue:
@ Where did you go yesterday, Rudi?
meet him-
see him
aék her

‘ get it , etc.
3., A& dialogue used for the basis of substitution drills.

This is intended to strengthen the oral

rastery of the items. So, any elemeng of the base
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' gentence can be used és the slot in the gubstitution.
Thié drill ig done like in the previous one, put here
the students are encouraged to supply their own sub-
gtitution by keeping the vopabulary withins their
‘;each; For exalple we can provide & 1ist of the words
" on the blackboard and ask thé students to choose

among those words.

4, A dialogue used #n communicative drills.

This is one step nearer to real comrunication.
As we have said in chapter one ,though we. use the
term" communicative" ,they remain as drills. Here
with the kind of activity we intend to train the
‘gtudents"ability tb choose and to forﬁ appronriatén
résponses undef certain real circumstances. For €X-

ample it can be done as follows: @

Step 1: The students are asked to choose their own
words freely from a list of words written on
the blackboard. ( The words in brackets are

the words the students choose)

MarkijExcuse pe, Tom., I need sore(stamps)
Tgm : Sorry, Mark. I don't h@ve any. Naybe Yunl
‘has some.‘
Mark: Thank you. I'1ll ask per.
¥ark ( to Yuni): Excuse me ,Yuni. I need some(stamps)

Yuni: SOTTY,eescs--. €LC.

After the dislogue is finighed like this, then
Mark has to give up the role and snother student takes
his place. The drill continues, 1t should be remembered

that the words 1isted on the hlackboard rust be understood;
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Step 2: In this step the studeﬁts have to select
a set of sentences that contain familiar
grammatical strucfur@s in order to provide
the development of the dialogue. So, they
are not merely expected to produce correct

responses. Example:

A: a. Sorry, do you mind if I smoke?
b, Well, I don't have enough tire now.
c. Can I ask you a question?

d. Do you think you can help mé&?

B; a. Yes, of course you can.
b. Not at all.
c. Sorry, I'm so busy today.

d. Why not?

A:a. By the way, do you want sore cigars?®
b. 0.K. Next time will be better.
- ¢. Because I must study mathermatics.

d. Which is the direction to the post office?

We notice in the exercise above that the opening

senfehce of ‘speaker A. limits speske?'B's choice.When
fhe students are already familiar enough with the

sentences ( option sentences),ufinally these sentences
should be rubbed out in order to 1eéd the students to

a more similar natural oonversation,

Step 3: In step % we conduct cued conversation. Thec
teacher focuses the students' attention on

the slot into which substitution drill is to
be made. The cues are better to be represented

in the form of pictures or flash cards, This
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klnd of exer01se 1eads the students to repetition
of riew grammar items or fentures again snd again
until they can unconciously master the items.

In the following drill we suppose that our students
have‘already Jjearned the forms of pronouns that cén
- gubstitute the noun-phrases like : the book, my book,
any ink, soﬁé pencils, and so on. Then, the cued |

dialo gue may be as Yollows:

A: Excuse me B, do you have 1. Iy watch?
2. the new book?
3. any.ink?
4. a dictionary?
5. any sugar?
6. any ratches?
B: Sorry, A. I don't have ite
. 2. it
3. ény
4. one‘
5. any
'6} any.

In this case, the sfudents are gradually ex-
:pected to answer according to their reality. So, the
responses may vary, then. A studgnt nay answer in
a. negatlve form like the example‘above or in an
affirmative form. Such a drlll“ag above can be cued
_ in the following way: he gives g%ch gtudent a cue-
card. One card may contain sugh ?ues:‘

a. You need a dlctlonary,

b. You have the object that A needs.
| If not done in the above way, the cue may be

given orally. At this point thq drlll also train
listening comprehension.
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V. PRESENTING DIATOGUE AS A STEPPING STONE
T0Q FREE COMMUNICATION

Wethave‘said that the recreational dialogue
is an essential bridging activity in a foreign
language learning. Many dialogues may meet “the
eriteria for a good teaching dialogue; but it does
not guarantee that the dialogue will be fruitful
in ~language teaching. Thevsuccess of the‘use of
the dialogue itself is gfaatly determined by the
way the teachewr presents it to his students. Thus,
actually the heart of the matter is the technique
6f pre£enting the dialogue.

Of course, there are lany ways of presenting

a_dialogue in a body of lesson, Thereraré:te&chema

who like 4o present the dlalogue in the beginning
of the lesson as an introduetory material. This im
the common way that tea@hems;like, Innthisvway the
dialogue is given as a model. Thig way, however,

may be Jjustified sinee in the begiming the learners
do need natural authentie modelsg‘There are also

teachers who like to pregent. the dialogue in the

middle of.the lessom; the dialogq§ is‘intended asg

a Ieans of varying the elass&oam situation to ke@p
it away fram being monotonous. Sﬁlll there are
others who tend to give the dldlogue as hemework,
Studenta are asked to memorize 1h at home and in tn@;
next lesson they remit& it in frant of the elass,
The above ways are manipulative in nature;
whereas our concern here is to ?mke the dialogue

a stepping stone to free caommumiggtiion°
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In this section, therefore, wé:will diseuss this
matter. The discussion il partly based on the
wmitar's experience: of his six month-teaching of
meupvival English" to Vieimalese refugges in Galang
‘igland. At this pbint, the writer uses an apﬁroa@h
in which the dialogue 1is used ag essential culmi-
na.t’in_g‘ac-tiwitiesﬁ°

To be successful in teaching twrough dialogue,
of course, the: teacher should make eareful prepa—
ration. Here are solie preparatiohs‘neceséamy‘fOr
the presentation of the‘&ialogueo

1. Selectlono The teaehér-shmuld gelect the
sultable dlalogues for his classroom situation. For
‘exalple, he muat take the students' age 1nbo consid-
eratlon° It would not Ye appropriate for a thirteen
year old student to 1ntroduce his wife. BgsideS'ﬁhaﬁ,
the teacher should also consider the proficiency
level of the students, the learning goals as well:
as the interest of the students. If he wants to use
anllable dialogues, therefore, he should judge
whether they are suitable. If not, he has to revise
them so that they will be more relevant to his atu-—
dents.

2. gigg, The teacher should be able to arrange
the division of the lesson time. In considering the:
time, the teacher may think of three main activities:
1. the students listen to, learn and perform the
dialogue, 2. The students do the exercises related
to the dialogue, 3. the students use the dialogue

as a beachhéad for free expressicn of ideas.
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The third activity is the‘gxtr@mely fmportnnt part
of the work, S0, it may be that this activity will
teke most of the time, or at least: half of the
clas$ time. |

3. Bxercises.If the dizlogue selected is not
gccompanied by drill exercises, the teacher should
prepare the drills carefully. The drills are based
on the dialogue¢ lines.

Tn addition to the three things mentioned
above, it is good if the dialogué has been written
on the blackboard before the class begins,and then
covered with paper or cloth¢ = s0 that the teacher
ig saving time. 1f not written on the blackbourd,
it will be befter to write the dialogue on fiip--
charts, so that every time the teacher just opens
the pages. Of course, the flip-charts should be
made at home before the class. |

Another thingthat we need is that we give
vocabulary hoﬁewprk to the students one day before
the class.This homework contains a list of related
'vocabulery jtems and the translation in the learn-
er's native tongue. So in the first day the teacher
trains the students to pronounce the words in the
'1ist. The meaning of the vocabulary can be il-
lustrated or explained by using translation,pictures
or demonstration.

For instance, we want to use a dialogue on

a situation"shopping for items of clothing.We

1ist related vocabulary items as followst
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Noun: a shirt

a short dress

‘ N
a long skirt a shoTt dres

a blouse
a long skirt

a new suit

a light jacket

a heavy coat

an old_shirt

a pair of pants = .
p p a new suit

a pair of jeans. ‘ an old shirt

a pair of shoes (4Si}\\

a pair of gloves )

gize . <
|

color a light jacket

a saleslady. a heavy coat
a. s@glesnman
a customer

ete,

Adjective:
short.
long.
light
‘Jheavy.
Verbs:want
have
need
buy etc.
The second day, when the class begins, the

teacher checks the homework gquickly by saying the

equivalents in the native tongue and the students
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say the English version. The idea of this step is

to check the students' understanding of the items

as well as to check the correctness in pronouneing

the words so that it will help in conducting the
lesson. The lesson is ready to start, then.
For listening and identifying practice, the

teacher cues with pictures. The first time, the

teacher showss the pictures and says the sentences

such ag: T: This is a skirt. It's a long skirt.
| This is a dress. I£fs a shoft dress.,
This.is a suitw It's a new suit. |
At this time, therefore, the students should only
listen .
The next, the students have to identify the
items. The teacher asks "Yes-No" questions as he
is showing a picture, and later he also asks

guestions starting with Whee.. .

T: Is this a dress? (shows a dress )
S: Yes, it is.

T: Is this a blouse? ( shows a skirt )
S: No, it isn't.

T: What's this?

5: It's a short dress. etc.

The drill can be done very gquickly since the mean-
ings of the vocabulary items are already learned
and therefore familiar. It is also good to divide
~ the class into two groups then, one of the fwo
should ask the quesfions while the teacher just

gives the cues orally or by showing pictures.
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After listening and identifying practics,

the dialogue is introduced to the students. The

.teacher reads it in a natural way and the students
just listen. The following.is an IlIustragion of

the dialogue to be presented:

Salgéslady: Can I help you? What do you want?
Cﬁstomer : Yes, please. I want a’new shirt.

| Moy I see that blue one?

S ' ¢ Sure. What size do you wear?

Small or large?

C : Medium. How much is it?
s : It's fifteen dollars.
c : 0K, I'll take it.

To continue the maﬁipulative practice, the
students reﬁeat after the teacher line by line.
The_teacherﬂcan vary the manipulative activity
by choral repetition. First, the teacher similates
as the saleslady; fhen, the next bne group of the
students simulate as the saleslady while the other
as the customer. In this way tpe‘teacher'can provide
a lot of‘pnac%ice in a compar&tivély short time.

NOW'it is time for the students to ask queg~
tioms ab@ut the dialogue. If thgn& gre difficult:
words or constructlons, the te@c@er should explain

them for the students. The use of one in Vay I see

- that blue one, may be a problem for Indonesian
students learning Engllsh The t@&@her can.tell them
that one here means oné shlrt, 1$ is used to refeﬂ

to one thlng out of several othe}s.

[a—
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The next step is strugtural drill presentas

tion. The base patterns are taken from the dialogue.

Por exsnmple:

T: I want a new shirt.(she) .
S: She wants a new shirt. (they)
They want a new shirt. ( his sister)

His sister wants a new shirt. etc.

A multiple-substitution drill may also be
based on the dialogue. Here is an example to give
mpre practice on the concord between third person

singular and the verb.

@ I want & new shirt. -she

S: She wants a2 new shirt. has

She has a new shirt. - car
She has a new car. - buy
She buys a new caf.  - Thej
They buy a new car ~ big house

They buy a big house . etc.
Note: The teacher leéds the students to come to
the conclusion of the verb forms as related
to the subject.( The verb takes an 's' when

the subject is third person singular.

We can vary the drills accordingly. We can
present to our students tranéformation drill as
well. Exanple:

Teacher: They want a new house.

Student: Do they want a new house?

T

He huys a new car.

S

Does he buy a new car 2etc.
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 After the habifuation drills we turn to the
dialogue again as the culminating activitj, Here
we can reinforece memorization in thevbeginning.‘
In order to help the students memorize the dialogue,
presenting the written diélogué én the blackbomrd
will be quite useful. Reading the dialogue will
help fix it in the minds of the students, and it
is reélly helpful especially for students who are
visﬁal-ﬁinded.

Thé use of blackboard wmll_speed up the
| process 0f the students' memorization. As the dia-
logue is written on the bléckboard, we can rubif out
'ngadually through the following ways:

1. Removing one word or phrase at a time.
We go ‘from the first lime of the dizlugue. The
teacher says it, and as he does it, he erases one
word or phrasé ffom the line. The students say the
entire line; the teacher erases another part of
the same”sentenoe; " the studgnt§ repeat again
until thé whole line is complgtqﬁy'rubbed out. This
procedure goes on until we finiares all the lines
of the dialogue. Of course this @ay takes a rather
" long time. :

2. Removing words from the right side of the

.«We can erase a strip Qf words from top

to the bottom on the right si@e pf the dialogﬁe,
The class goes through a repetj@ion drill of the
dialogue. They have to fill ig ghe Dissing words.,
- The teacher erases snother st%igof words and fhé

class goes another repetition‘@@ill. This procedure
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is repented until the entire dialogue fully di s~

appears from the blackboard.,

% Remiving words of the sale cafegory.

The teacher erases ali the nouns in the dia-
logue. The students do the repetifion practice of
the dizlogue filling the missing nouns. Next, the
teacher erases all the adjectives or all the verbs
or all the prepositions or other‘category of words
an&ithe students complete the dialogue again. This
procedure is done‘until the whole dialogue has

disappeared.

Affer such meﬁorjzation prompting, we can
lead the students to further steps towards free
communication{

In order to proVide.the‘students with more
communicative practice, the teacher can start by
asking questions about the dialégue. Por example
from the dialogue between the saleslady and the
customer above the teacher ray raise such ques-
tions 2s:~ Do you thihk they talk in a restauran®?

- Whatvdoes the customer want to buy?
- Does he want a blue jacket? -
- What is the size ?

— How rmuch is the price? etc.

The teacher can also alter thel dialogue so
that it is more realistic. This can be achieved

by changing the characters or the participants

with some students in the class. Or, he may infuse
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soﬁe sense of reality imto\the:dialogueu By using
the gentences in the dlalogue aa the basis of new
questioms, the teacher can insist the students on
answeming‘quaﬁmioms;&@c@rdlng_to ﬁhersﬁudents resle
ity, or to general facts in the eulture. For example:

- Do you like yellow shirts?

- What eolor do you like most?

What about your brother? What is his favourite

color?

— What size do you wear now, Budi?

First, the teacher makes several questions and
jpdividual students answer. lLater, ﬁhegfeach@r just
en@ouragé the smudenﬁatto meke similak questions
to the class. It is often found that students tend

to dare enough agk the teacher such questiouns.

It4 is also good practice towards free colmu-
nieation for the students to make some changes
within the framework of the dialoguew Based on the
dialoguaebeﬁweén the saleslady and the customer &-

bove, & pair of students may change the item bought;

the color, the amount or the number of iteus, as well

as the price. Cregtive students may even start bar-
gaininmg the price. Example:
Sugi: Good morning. Can I help you?
Budi: Yes,pleame. I want to buy a pair of jeams.
S : Whatﬂ@olor'db you meed? Blue? |

B : Yes.How much axe they?




Susi: They're thirty five doliars.
Budi: Too expensive? Thirty dollars.
Susi: 0.XK. Here you are.

Budi: Thank you.

This exercise has providéd the students with
considerable opportunity to express therselves
freely. The students may meke several mistakes in
therpfesentation of:their dialogue versions. In
this case, the‘teacher should not correct themn diu»
rectly. He just notes down the mistakes and after
the pair has finished presenting the dialogue he
can make the correction.ln this way the correction
is not ‘oniy intended to the pair but to all HF the
students in the class.
| For a more communicative practice, the teacher
‘Tay only introduce, a situation similar to that
of the diaslogue that has been learned.The situation
of the dialogue @bdVe, for example, may be changed
into omne in which one is shopping for vegetables
and fruits in the supermarket, or in which one is
buying some staltps and envelopes.

To give‘greater challenge to the students,
this exercisé can be recorded. lt is quite useful
since the dialogue can be played back to show the
students'mistékés. If not, the other students in
class can participate to detect the wmistakes made
by the speakers. Then later, they have to tell th
class {what the mistakes are. ‘ |
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When the students are aiready able .o do the
previous exercises acceptably; it is time for the
feééher to‘give th% students more Treedom im using
the. language. They are expected to be able to ex-
press themselves freely. Yet, in this phase they
still certainly need some stimuli from the teacher.
H In order to encourage this practice, the class
can be formed into smaller groups; each group nay
discuss the same material. This phase ;an be said
és completely communicatiwe, so it is not necessary
that the discussion is based on the dialogue.In-

tead, the discussion may be based on topics chosen

- from the students'preference,




This writing is not attempting to suggest a

new method. It is just an overview on commonly

used procedures with some sotbts of variation that
| may be useful and applicable to reach the ultimate
goal of language 1earning; the ability to speak it.

The ability to speak a language is not the
same as the ability to imitate or reproduce model
utterances or conversational exchénges in the target
1anguage. To speak a language means to use utterances
~in the target language because of the necessity to
compunicate somethihg to others.

It is undeniable that structural pattern drills
are useful in language learning. ¥et, they still
?emain manipulative ih néture, g0 that there is
only little element of corrunication. In order to
help students to develop the ability to communicate,
there are several ways; dialogue use is bne of them.‘
Structural pattern drills and diaslogue exploitation
afe cbﬁplementary.The corbination of the drills and
dialogueé can lead to. successful bridging activity
that finally will lead students t@ free expression
of idesas.

A dialogue should be presented as a culrinating
activity. 1t is not only preseﬁtg@ as an introduc-
tory meterizl or as a means of éhénging classfoom.
situation. The dialogue présentg%@on méy occupy the

greatest part of the class tirme,
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