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Chapter I

Introduction

Civilized people in the whole world will agres ﬁith
tﬁis opinion that experience, how trivial it is, is very
worthwhile to mankind or even, in some casés,"invaluable;
People, uhdoubtedly, all learn by experience, no matfer
what kind of field'they deal with. They do not necessa =~
rily have to meet with any experiences themselves ,
but they can sometimes learn something worthy from oth-
ers' experiences. Thus, by experience people may pre-
- sumably become wisér, more skillful or more reliable'in
the field théy are concerned. In other words, they be- .
come more convincing in their field mastery.,

In line with the writer's subject, teaching expe -
rience is indeed inevitable since the writer has been a
studént of a teacher—‘training college, 1t is, to the
writer, of great importance and surely it is an assét
required for being a professional teacher.

Being an English teacher to Vietnamese refugees at
the refugee camp on the island of Galang for more than
three months, the writer can possess some valuable teach-
ing experiences, The period of the teaching there, the
writer would admif is considerably short; yet, the ex-
periences obtained, to the writer s mind, are truly of
hlgh value. They are of hlgh value for several reasons,f
among others, the p00ple being taught were from a diffe—‘
rent nation. Automatically there is a different . culture
that influences the process of the teaching and learning
the English language. They were the refugees who were

stateless. No doubt that their 1living condition was psy-
chologically affected by their status as refugees.



Willy-nilly, this also affected the process of learning

the 1anguage. Besides, they lived temporarily in a refugee
camp which is not located in their homeland and the gene -
ral condition of which is, in the writer s 0pin10n, far
from normal. This factor colours the process of learning
and teaching the language asg well.

Some reasons mentioned above, influence the teathing
and learning process in some. ways so0 that it becomes unlque.

Such a situation with the same condition can never b927 7oA

found in any other parts of the world. Ry v Ve

J
Due to this uniqueness, in this thesis the writer

would like to appraise entirely and as objectively as pos-

sible all what the writer has done for the English teach -

ing on the island of Galang, in terms of language t@achiﬂg

variables, teaching syllabus, method and technlques ‘ em-

ployed. At the end of the thesis, the writer intends to

- raise teaching achievement_ and a general evaluatioh of

the whole teaching and learning process.

As the bottom line, froﬁ these experiences the writer
hopes other English teachers as well as English learn-
ers can pick up something.worthy to achieve better results

in thelr teaching and léarning activities,

The procedure of the presentation is as follows
In chapter two, the writer is going to illustrate first,
the teaching backgrounds including the motive of the Eng -
lish teaching, the need of the learners and the objectives
of the teaching. Second, some opinions on learning and
teaching varilables will be presented,
+ In Chapternthree, the writer will carry out analysis

on the léarning and teaching variables of the English teach-

i]flgm



« In chaptef four, the writer will talk about the teach-
ing syllabus, method and techniques in the teachiné_activi«
ties.v .

In chapter five, teaching achievement will be present-
ed,
| In chapter six, overall evaluation and recommendation

will be raised.




Chapter II

A, Teaching backgrounds

1, The motive of the English teaching

To begin with, Galang is a small island belonging to
the Republic of Indonesia and located in Riau isles, c16597

_ko Singapore. It functions as a temporary settlement“of‘

thousands of boat people coming from Vietnam, Those people .-

were the refugees who left behind their homeland, in order
to seek for freedom of life which,. according to ‘théif -
. judgement, was no longer in existence in their own country,
At Gal&ng refugee camp, they occupied barracks that were
made available there by the United Natioms High Commission-;
er for Refugees ( UNHCR ). For the time being, they stayed.
in the camp'while waitidg fdr the resetilement in ofhef ‘*
countries because,‘as far as the writer knows, the Indoné-.
sian govérnment,only provides (Galang island‘for the tempo-‘}A
rary'settlemenf.'With the effort arranged by the UNHCR, ma-
ny countries, such as the United States of America,Caﬁada,
Australia, West Germany, France, etc, have alreédy éiVen-
the Vietnameée refugees asylums. Galang refugee camp, up.
to this present time, is‘atill functioning since boat peb-
ple keep coming from Vietnam and even lately from Cambodia
as weli. | ‘
Due to the fact that the majority of the. Vietnameée‘
refugees were resettled in English-spéaking counpries; it
is certainly reasonabie that they should know English ‘bea
cause 1t is a means of communication. Thus, they have ‘fo
learn the language for speaking and communicating‘: them-~
selves wi£h the people in their new countries , so that
they can adjust themselves to new ways of life, .new sOcie#
ties more easily. This is.qf great importance, otherwisé

they can be in troubles;



One proof that the learning of English is very important
and badly needed is shown inm a brochure bublished by Lu-
theran Council in the USA, Department of Immigration and

Refugee Services.- It is written down there that an essen-

. fﬂ/ fL
tial part of becoming a member of American society is -
T’e(?" 754 3
learning English., And it is mentioned further that both '¥ﬁ -t
{ s
tasks— having a job and learning English- are of such im~ \r"/g@@
VAT AR

e

portance that neither can be postponed or given priority //AM,/////

over the ather,

Being aware of this urgeht necessity, volunteers un-
der Social Services made great effort to teach English to
- the refugee at the camp, to give knowledge of English to

them while they were waiting‘for the resettlement,

2. The need of the 1earners; 

Based on the.illustrétioniin the previous part, ﬁedpié
will presumably take the conciuéion'thaf the léarners meant
in the sub topic are the refugeeﬁliving'at the camp. Indeed
it is true. They were the refugees with heterogeneous
living backgrpunds and coming from various regions in Viet~_]
nam, ‘There at the camp they were gatheréd and had tbhawait
the coming of the departure day to the third cquntries;‘

From the previous experience; the majority'ofitﬁem
were resettled in the.United States and then, Canada, Know-
ing this, as far as the writer knows, the majority of the
refugees.coming later usually hoped to be resettled there
too, The United States is the first choice. The refugees
have come to the realization that they had to be able to

speak English, if they wanted to be the members of American

1.A brochure published by Lutheran Council in the USA,
Departement of Immigration and Refugee Services, Luthe- .
ran Center, 360 Fark Avenue South, New York.



society, With this reason they_thought they needed to iearn
English then., Even the need then incheaeed drastically«
since the U.S.government announced a condition to be fulfil-
led by those going to be resettled ih the:USA, i.e. they
ehould know English and could communicate in English, Thus;
with the coming of volunteers who gave free English 1essons,,
they were indeed very grateful, ' H
As a matter of fact, English'ia not‘the oniy language

to be taught at the camp, but German is presented too. The
reagon of this is obvieus alreadyg namely, some of the fe—.
fugees were given asylums in West Germany,. Hence, those going
to be resettled there, needed to learn the language while
waiting at the camp for the resettlement. By leérning the
language they could later get more ease in ad justing them-
selves to new ways of life and socleties in West Germany.

Anyway, the discussion in this thesis will be on the
English teaching only.

3. The objectives of the teaching

It iS\theh clear that what becomes the major subject
of the teaching at Galang refugee camp 1s English language.
Aléo it 1s already understood that the refugees onky stay-
ed temporarily at the camp. Even they themselves did not
have any idea how uuch longer they should stay there, They"
Just had to wait for the final decision being processed by
the parties concerned on their cases., And then the partlese
gave the announcement concernlng the resettlement

Regarding the temporary situation at the camp‘whidh'
~could change any time, "Save The Children"whlch 18 in. chargotp
. of the management of the English program, reallzed that
the urgent need of learning mugllsh had to be met_within~\"
‘a ghort span of time ?ossible;‘Teachers working uhder

"Save The Children" then tried to make every effortlto



.speaking, reading and writing. With regard to the condi- ﬁjﬁo

set up attainable objectiﬁes of the English teaching.

As stated by Robert lLado é, there are four skills

“included in the language proficiency, i,e. understanding,;

P

tion at the camp as well as the pressing need of. the re-f

- F r
- Vf I

fugees to be able to communicate in English as described | / i
in the previous lines,-the first two skills were then
considered to be best suited for them. It was unanimous-

ly decided that the two above-mentioned skills were put,

“at the top priority as the objectives of the English

teaching activities concerned., The refugees, particulariy
those wishing to be resettled in the English—speaking
countries, at least, had to be able to understand the ve-’
ry basic elements of English. By which, it is hoped that
they could communicate in English using words freqﬁentlj‘
used in daily 1ife, regardless of the fact that they are
limited in number. Further explanation about the latter

will be presented on the later pages.

B, Opinions on learning and teaehing variables,

Many ©opinions have been proposed concerning the lan-
guage teaching activities; among others, as stated by Ma-

ry Finocchiaro in her book Teaching English As A Second

Language;2 She says that even after there‘has besn consensus

‘as to the type of nastery sought( aural-oral, reading,

writing) and the degree of accomplishment expected, many

factors in the teaching situation will determine the pro-

- gram which will evolve,

2. Robert lado,Language Teaching. New York: McGraw-Hill,
Inc., 1964, :

3. Mary Finocchiaro, Teaching Enzlish As A Second Language.
New York: Harper & Brothers, 1958.




These‘factors reside within the pupils themselves, the

"teachers, the school walls, and the community. The ele~
ments withih each of these supposedly entities'will to-
gether influence the'formulation and implemen?ation of
the instructional progfam in the classroom,

On the same scale, Robert Ladb in his book Language
Teaching c also mentions that specific conditions and va-
riables must be considered when programming any teaching,
The chief conditions and variables that must be faced aré |
related to the following,

1., ¥he student
a.age o ¢
be.educational lével
c.capacity

d.handicaps

e.level of proficiency
f.goals
g.linguistic and cultural background

2, the materials and equipments
a.the number of equipments
b.kind ef equipments
.C.laboratory

3+ the teacher
a.qualification
b.kind of teachers' speech

4. linguistic and culfural-setting
a.speech used in community .
b.the position of 1anguag§‘tofthe-learnérs
C.atmosphere of the culture of the language in the
classroom -

Similarly William Francis Mackey in his book Lan-

guage Teaching Analysis 2 says that dozens of factors

4. Robert Lado,language Teaching. New York: McGraw-Hill,
Inc., 1964, ° :

Se William Francis Mackey, Language Teaching Analysis.
Indiana University Press, Bloomington and London, 1965,




are involved in‘the learning of a second language, éach”
highly variable, and each related to other factors. It is
doubtful whether the present state of‘our knowledge éan 
make possible a complete analyéis of all these factors , -
for we are not sure what precisely the understanding and
speaking of a language involves, Nevertheless, there are
all sorts of notions, opinions, and beliefs on what in -
fluences langunage learning. And these affect the teaching
of languages, through syllabus, texts, policy and teaching
techniques. The main influences are of three types as the
following :

A. Linguistic influences

1.differences
2.interference
B. Social influences
1. Contact
ac,home

b.community

c.dccupation

deschool

e.the ethnic group

f.church

g.play“group

h.radio, television, cinema
i.reading matter

2, Factors
a.time
b.population
c.use ‘
d.skills
e.standard
f.attitude
g.pressure
gl.economic
gc.administrative
g5.cultural ,
g4.political
g5.military
gb.historical
g?.religious
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CePsychological influences
1.age |
2.motives
3.native skill
L.intelligence and personality
5.memory span |
6.readiness
7.emotion
8.drive

The three opinions put forward just now, give a clear
illustration to the readers as to how many factors are in-
volved‘and have to be well considered in‘the learning and
teaching activities. |

From the three above- mentioned opinions, the writer
assumes that the opinion given by William F. Mackey is the
mo;t‘complete and distinct one, in the qenée of his way’to
explicitly put it in words and format., With reference to
that, it is considered to be best suited for the;anaiysis L
of the English teaching at the camp., The writer‘admité ’
‘however, that she has to make some modification ébhcbfﬁihg ”
the factors proposed by Macke&; in order to‘achieve‘&h ap6”F;,

 propriate analysis.

Some factors which are not relevant to_ thé,‘Ehglighaf L

 teaching situation at the camp will 11kely‘;bomf‘dfepp6d ;ﬁﬂ*
whereas on the other hand, the teacher factor “and‘ i£ﬁ .
elements which are not yet discussed by Mackey in the iﬁnaf
j 'guage léarning'and teaching activities wiil be édded“in '
the analysis., o
j However, before coming to the analysis the writer _‘:
‘thinks that it‘might Se,importantto clarify the status‘bf““
the FEnglish language to the perception of the language -

learners at the canp.



1

Is English as the target language in this teaching- and -
learning activities to the language learners a foreign
language, a second language or a third‘one ?

According to Lado € a target language is the lﬁnguage\
belng taught and learned. This term iz sometimes preferable
to FOREIGN LANGUAGE, because the language being taught or
learned may not be a foreign one. It is sometimes‘ .1035  |
 ambiguous than SECOND LANGUAGE, because the targe:t 1‘ang'ﬁagé‘f -
may be the third or fourth language fdr a particular'indi~
vidual. A SECOND LANGUAGE may also refer to a nonnatlve i
-language taught or learned for national communication,

Based on Lado's opinion, it is then clear that the‘

terminological use‘of target . language is the safest ‘way

to say in order to avoid ambiguity, Thus, ;n iine with
that it is not very wise to say whether the English being
taught at the camp is a foreign ianguage because to SOme' 
people it may be a éecond language. Now, to say it is a g
second language is probably, to some extent, not wise ei-<
ther because, as far as the writer knows, some 1anguage

learners also speak Chinese and French. «ﬁwﬁﬁ; S Tl

Y
t
However, in the coming analysls the erter will {‘

S e
, o S —

sometimes use the term |second language %;cause the term T
is indeed appr0priate !é\thefmaaof;ty of the language
learners. In addition, the fact that the majority of them
will be resettled in English- speaking countries wher@‘ |
English is used for national communicafion, in the writer's
opinion, légalizes the using of the term, The using of‘thé

term itselY, in this case, giyes more ease to the writer

in carrying out the analysis.

6. Robert Lado, Language Teaching. New York: McGraw—Hill,
Inc., 1964 |
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Chapter III

"Analysis on the learning and teaching variables

of the English teaching

A. Linguistic influences \ .

" William F. Mackey sﬁates fhat process and progress‘in
second language learning depend on (1) how the second lan-
suage differs from the first and (2) how much the firSﬁ 5
language interferes with the sécond.z

As far as the writer knows, the vast majority of Viété
namese people have the Vletnamese language as their mother
tongue. Like Chinese or Thai, the Vietnamese language is a
tone languagé, It uses contfastive pitch units as phoﬁemes bf
pitch or tonemes, The words in the Vietnamese 1anguage“are

express ed by segmental phonemes plus tonomes.§ As  to the

English language, it is not a tone language, pitch units in

the English 1anguage are not parts of the word but of the sen—
tence and the pnrase. When pitch units are parts of the sen-
tence and the phrase rather than of the word, they c0nsti -
tute intonation.2
This‘brief notation already gives‘én illustration that

the Vietnamese language 4is different from' the English ‘lanf'
guage. The differences may be in phonology, grammar,vdcabulary,
styliStics and graphics. To give an example, in the prgceSs ‘
of teaching the language the writér found out that there” is
a difference between the Vietnamese 1anguage and the Tnglish

languave in terms of name construction.

7. Hilliam F.Mackey, Language Teaching Analysis.Indiana

University Press, Bloomington and London, 1965,
8. Le Tinh Thong, Linguistic & Syntactic differences & Like-

nesses Betwean Fnglish & Vietnamese.(Illustration).Insti-~

tute for cultural pluralism, 5an Diego University.
9; Robert ILado, language Teaching. New York: McGraw- Hill,

Inc., 1964.
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The construétion of names iﬁ the'Viétnamese“language‘ is
quite the opposite of thét_in-tﬁe‘English language.In the‘
Vietnamese language, surname or last‘namé comes first s
followed by middle name and given name of first héme cdmes‘
at the last; on the contrarj, in the English language,firStu
name comes first and then followed by surname or laét name.

In addltlon, ‘middle initial name is sometimes used between

the first name and the last name,

Example : ‘ Nguyen-Van Ba
Vietnamese Nguyen "~ Van Ba
: surname middle given name
Ea_ln_e._s.. . name
Le Thi Hal
Le Thi Hai
surname middle given name
: name . -
English
names James C.Johnson
James Ce Johnson
first middle  “Iast
name initial name
‘name

Kay J.Nelson

Kay | Je Nelson
. first middle last
name initial name .
name

From the experience, it was evident that some lan-
guage learners found confudion in learning the English
name construction because they have already had the deeply
1ngra1ned pattern of Vietnamese names in their brains.;_ |

Due to the limited time and lack of chance, the ol
writer cannot make a further and in-depth study on thét

differences and similarities between the two languagés.
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As a matter of fact, the writer confesses that such a stu-
dy is indeed indispensaﬁle, particularly when the writer
has to consider and select what methods and techniques are
suitable for the teaching in order to meet the objectives,
and also on what aspects of the English languagemthe

writer has to give more emphasis and attention,

B. Social influences
Mackey says :" Since language is essentially a social
phenomenon, the social influences on its acquisition are
numerous and interrelated in complex ways, These social in-
fluences may .be analysed as (1) a number of language ¢0n~
tacts operated by (2) a nimbéryof different factors." lQ‘
1. Contacts |
a) home:
| Home is a place where a family live‘and”spend ‘
most of their time togethef. it.is aléo a place whefé“_“
- members of the family have plénty of chance to‘méet,ﬁ
communicate and share with‘one another their‘dailj ex-
periences, problems of life, etc. For a language'learn4
er, home is a proper place for practising the language :
he learns, if there are persons to whom hé can talk a;
bout things using the language learned. | |
‘Regardinglthe living condition at the camp, the
refugees did not occupy single_houses‘aé people normal-
ly do. They were grouped in barracks, having tQ share
each barrack with more or less one hundred persons.Tﬁe

size of each barrack is by any means too small for‘thét

number of persons. However, the present ﬁigure_Occgpying :

each barrack may have declined due to new departures,

10.William F.Mackey,language Teaching Analysis,Indiana
University Press, Bloomington and London, 1965.
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| In‘addition, there is no separation iﬁ.the berracke, thus “
resembling long sheds with open space inside, in which the
refugeee shared their room for restlng. On the whole, as
far as the accomodations are concerned, there is 31mpiy no
privacy at all. It might be werth noting though that some
of the refugees came together with their families. For
these"privileged people", privacy is elightly“granted‘aeﬂ
they were ueually placed within the same Barrack. This
enabled them to maintain somekind of mutual understéhding‘
among themselves.

Noﬁ, whether or not they had the chance to practise-
their English wholly depends upon how many of the members
spokio it and how many of them learned it by taking English
lessons provided at the camp as well as their willingness.
to share their knowledge‘of English already acquired with
other members of the family and/ or‘berrack who were in need,
In fact, some refugees were found to be reasonably capable
to speak English but it is not deniable that ﬁhe vast ma=
Jority of them did not, Thus, for those eharing the same
room with persons who spoke English, the degree of possi-
bility to -practise it at home wag consequently higher com-
pared with those sharing the barrack with the same nature

of people speaking no English whatscever,

b) Community : , |

Mackey states further %ﬁét the community is perhaps
the most important context for the learning and mainte -
nance of a language, A learner of a second language may
have no contact with a“community in which the language is
spoken, and this may be one of the reasoms for his failure

to learn or maintain his second language.‘ll'

11, Ibid
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Concerning the refugees at the camp, the majority of‘
them spoke Vietnamese as their mother £ongue. Besides, a
small numbér of them, particularly with Chinese origin, .
spoke Chinese. The English iapguage, on the other hand,was
still someﬁhihg new for the ﬁajbrity of them., Thus, it is
mo,wonder‘if the language learners found it hard to pick
up the laﬁguage for it was th spoken in the community.‘~
If then many of thenm proved .to learn well enough within;y"
a relatively short period, éhefe,must be another reason?v
underlying., QAVQ&@&rfjj s
— .
¢) Occupation:

| Regarding the occupation, Mackey sa&s that although

the majority of people generally use in their work thé
game language -as ﬁhat of the community, thefe are many
Whosemoccupation involves the use of a second 1anguage.lé‘

At Galang refugee camp, there are some workiﬂg plaéés
available which employed both Indonesian And'exﬁatriafe
workers, such as Indonesian Hospital operated by PMI, In~
ternational Red Cross Association, German Red Cross, Swiss
Red Cross, United States Joint Voluntary Agencies (USJVA),
Intergovernmental Committee for European Migration (ICEM),
World Relief Association, Save the Children Fund (SCF),and
‘amp Pevelopment Project. In addition, market places and
ﬂh0ps‘are also availablé. Some Vietnamese refugees were
also employed in the above-mentioned working places, par=-
ticularly those having capability to work invany of the |
fields related to their backgrounds and / or lights as well

as previous experience.,

In the above case, the language learners who happened

12. Ibid
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to bé*employéd in any of those agencies, might have more
chances to practise their English with the other co- |
workers who used Engliéh as a means of communicafion .

| Besides that, they might also get‘more éxposure  of thé

English language by 1iétening to the language spoken by
the native spéakers of Ehglish, such as Americans, Cana-
dians, Australians and Englishmen who got involved in

carrying out their work and / service at the camp.

d) schogl‘:

Mackey states that the first contact that most peo-
ple have with a second language, however, is in 5chool;
and the majority, this is often thg only confact'they
ever get.li‘

This statement is duite true to the fact at the camp,
School was,for -most of the learners, the only place where
they could have chance to learn English. It was really '
very beneficial to learners having a school site at  the
camp where they could take free English lessons. English
was taught at‘school everyday. Moreover, it was largely
used as a means of communication and the medium of in <
gtruction. At school English was exposed as much"
as possible to the learmers, in order tb‘give more‘inputé -
‘_to them and to make them get used to hearing English
sounds. | p “ |

Regarding the condition of the school buiidingé; they -
Were all very'simple and were only impermanently built;Ac~
(tually they were barracks that have been converted into
ciassrooms.They were modified in such a way to méet the
"need" of classrooms for the'teaching and learning activi-

ties.

13, Ibid.
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e) ethﬁic group 3

* As stated by Mackey l&, ethnic groups tend to main-
tain the use of second languages throughﬁmeetings,public
lectures and social functions. In a community with no o-
ther possible contact with the language, regular atten ;
dance at such social and cultural functioné may maintain
and even improve a person's skill in a second language

The latter illustrates preciéely what happened at

- the camp as it has been described in front whén the writef
-analyses contact in the community. Since Englishfwas not
‘spoken in the community, the majority of the languagé
learners, consequently had to practise it only with théir:
‘classmates,‘and the teachers af school or at class meetings

and social gatherings they sometimes held.

£) church :

Mackey states that church groﬁps are often connected
with the ethnic groups. But a person may associate with
one and ignore the other. It is not unusual for a foreign‘
family to ignore their ethnic group and yet bring . the |
children to théir church and Sunday school, where‘the ser;
mon and instructions are given in a language which is not
that of the community,’2 '

At Galang refugee camp, there are also churches, i.e,
- a Catholic church and a Protestant church., Those churches
usually gave servicés everyday or at least every Sunday .
However, in the writer's opinibn, their existence did not
help the language leérners‘huch in 1ea}ning the lénguagé,
since the Services were almost always given in”Vietnamesé,
and only “in certain occasions the services were givenyf

iﬁ English, particularly when there were foreign visitors.‘

14. Ibid.
15. Ibid,.
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g) play group : \//////

' Mackey says that in the field of sports and recreafidn,
certain clubs may'have a majority of members who speak “a
language which is not that of the area.‘Peréons who . join
such clubs may hear nothing but their second language.lé'

What"happened at Galang refugee camp was like what‘hés”_f
been described in the prévious paragraph. Since English ﬁaé-
not spoken in tﬁe community, the majority of the learners
always made effort to find a place or milieu wheré English
was mostly used as a means for communication,

Places for doing spdrts and-having recreatioqn are aléo
~available at the Camp..From the writer's observation, those
_places besides being used for their main purposes, were a150
used for practising English.'The learners who happened to be
at the samé time doing sports or having recreation togethér,
made benefit their meeting for practising the language, Of-
ten they purposedly arranged reqréation together, for in-
stance by going on a picnicfEd:the beach, merely with an
intention to practise theirr@hglish;

k) radio, television, cinema :l

Mackey expresses his opinion as follows :" These po~
~werful media of mass communication can give millions of
people their only contact with a éecon@ language. P90p1é
have been known to succeed in learning‘a-second languagé,‘
and develop an acceptable accent in it, simply through the‘
radio, although their opportunity for speaking the 1aﬁgua$6
is limited. Television is an even greater and more power -

ful medium of contact, since the objects and gestures the

viewer sees are often a Clue for the meaning of what he

16, Ibid,
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hears, The c¢inema has the same advantages. Regular atten -
dance at foreign films may succeed in maintaining a per’'-
son's comprehension of the secénd language." 1 |

Some refugees at the camp, as far as the writer knows,
also possessed radios and tape recorders. Colour televi ~.
sions were also available in every zone at the camp, even-
though they were just é few to compare with the large num-
ber of the refugees. Moreover, there was also a movie thea-
tre and sometimes there was a movie show conducted by the
Prqtestant chufch@ However, the writer has no judgement
about how much help those media of communication could
hgiva to the language learners in their learning process,
and also how far they could make benefit of those medié in
connection with their language learning, |

Due to their limited number, those media of COmmuni‘Qy
~cation, in the writer's view could only give some kind‘bf i
‘consolation to the refugees. They, undoubtedly, néedéd»to
have refreshment, a different‘yiew.or ; changed~atﬁosphefa_;

| from their routines.,

i) reading matter : '
Mackey says that although this involves neither ‘1184

- tening to the language nor spgaking.it, reading is‘gn‘im‘a

portant means of maintaining contaét with a second language.

This is because it may give all the featureé of the épokén

language except‘the‘sounds. ?eoplé with no other means - of
contact with a language they once knew, have often kept

| themselves from‘forgetting it completely by fréquent‘and a-

18

bundant reading of books, newspapers, or'magazines* ——

17. Ibid,
18. Ibid, ' ‘ .
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What happened at the camp, as far as reading matter
is concerned, was indeed commmendable. Libraries wefé also
available at school and churches, A 1ot of books written
in.English could be found in those libraries, In response
to the pressing need of learning English, people who were'
in charge of running the librariles at schoolias well as
at churches gave many chances to those desiring to read
and/ or borrow books from the libraries. In addition, the
school also made student books available to be borrowed by
th; learners for a certain period of time, They wereval-
lowed to bring books home after being used at school. The
main reason of this was to expose the English language to

the learners as much as possible.

2., Factors :
a) Time

Mackey says that the amount of time spent in learning - [* 
a second‘language is one of the most importanﬁ factors ih_:
mastering and maintaining it. Persons who start a sebdhd T ‘
language in the first years of primary school and\uSé~it
’continually~are obviously further ahead than thoseiWho start.
only in secondary school .12

Indeed the wrifer agrees with Mackey's cpinion mentioﬁédf
above, particularly if a language learner infends to master
the speaking skill. The more time the learner has to practise
the language, the more fluency the learner.can own. |

| However, tb judge whether or not there was enough time

for the learmers to learn English at the camp is somethiﬁg‘ 
the writer cannot perform. Besides the writer does‘not‘pqs -
sess any valid information concerning the period of stay'of
the refugees at the camp, the situation at the camp itself

is subject to change any time.

19. Ibid,
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" b) Population :

About population, Mackey indicates that occasions for
spéaking a second language largely depend on the‘nuﬁber of”
persons with'whom one comes in contact, If the/community‘
ié a 1arge‘metropolis'there will be more occasions of 005- 
'téct than if it is an isolated hamlet.ég

As it has been described at the beginning, Galang re-.
fugee camp is only_a‘placeéerving.as a temporary séttlémeﬁf (
of the refugeeé coming from‘Vietnam. The camp is a festfictdd"
area., Besides the refugees were_nét allowed to contact oth=  31
er people outside the camp in person; Galang itself is;oﬁly‘a:
smali island and used to he an uninhabited place, ‘

From the fact, the majority of them spoke Vietnamesé;,‘
thus, it was obvious that the language spoken in the refugeé )
community is Vietnamese. As a result the réfugees‘wishing’to- :

learn English really lacked occasions for préctising\it..'

¢) Use :

' Mackey says that another important factor in ﬁhe mag -
tery or maintenance of a second language is what'fhe . lan-
guage_happéns to bé used for.If it is used as a medium of
instruction it will not have the same effect as when it is -

. . ' 2
used as a medium of entertalnment.~l

In this matter the writer also agreeg with Mackey's
'statemenf. Because of some factors described eariier; the
majority of the learners at the camp did not have as much :
time to learn and pmactiseVﬁﬁglish outside the school as
they had it at school. ThuS;‘thé'faét that English was
used as a medium of instruction at school was truly behea‘

ficial to the learners.

20, lbid,
21. 1bid,




d) Skills : '

On this point the writer will not carr& out further -
disduésion since in the previous chapter the writer has
pointed out what skills should be aimed at in the teach-
ing activities. |
e) Standard ; :

As to‘standard of the English language taught, the
writer will not make further discussion either,' Lsince
she has no idea about it. Even, in her view, to makev“é
judgement about the standéfd,§f-thg language to be taught
at the cémp is simply unfiii‘Thé‘reason is definite,namé-
ly there are so many ianUenéihg-faqtors as described
earlier which make the judgement itself improper to be
carried out. Moreover, thefe is aunother reason which 1is
apparently more determining, i.e. the teéchers themselveé
come from different countries of origin_.They are from 1
Indonesia, the USA, the Philippines and aiso‘England;A‘"‘
They certainly have different dialects, accents,‘styles

from one another,

f) attitude :

Mackey says that a speaker may have different sorts
of attitudes to his various contact; attitudes toward
the person he meets, toward certain situations; and even
toward the language itself, and to language learning in
generalvézi |

To evaluate all attitudes of the whole language 1ea:n-
ers is by all means beyond.the writer's capability. Any-

how, in the writer's opinion, the majority of the learners
showed positive behaviour toward the language they learned
as well as toward the teachers who taught them.

22. 1bid.,
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The teachers were highly respected., Based on the experiehdé,
the writer assesses that the majority of the writer’fé own
learners certainly made the benefit from the chance gifén'_“
for learning English at school. They faithfully attended

the classes twice a déy? regardless of the fact that they
cou1d on1y pick up a little,

g) Pressure :

On this point Mackey says that in any of the areas of
contact with others, a variety of social pressures may in-
flﬁence an individual's use of his second language, These
pressufes may be 1). economic, 2). administrative, 3).cul-

tural, 4). political, 5). military, 6).historical, 7)., re-

ligious., éZ

Regardihg what kinds of pressﬁfes which drive the re-
fugees to the stéte of -need to learn Ingllish, the writer
frankly finds it difficult to measure and define it, This
is+ due to the fact that in order to assess such and dig out
the most valid result, an in- depth study‘using quéstionnaires
becomés necessary. And this can be a big project that the
writer simply cannot afford. However, from the fact that the
majority of the refugees are resettled in English-‘speaking
countries, it can perhaps be concluded that they 1eébn¢d“‘
English basically for social adjustment with new societies

in their new countries,

| Coe Psychblmg&cal influences

Mackey expresses his opinion as the following:"The

-'ability to learn a second language varies from person‘td"
person. There are persons who immigrate in their youth and
'yet never succeed in mastering the‘language of their‘hewf

country, while others succeed in learuing a second language

23. Ibid.,



after a féw‘periods of foreign residence. Some of the rea-
- sons of their differences are (1) age, (2) motives, (3) na-
tive skill, (4) intelligence and personality, (5) auditory .
memory span, (6) intension or readiness to leafn, (7) emo-
tion and (8) drive."2%

Again, due tb the limited time and lack of chance_the
writer admits that she could not undertake a thorough re-
search on evéry single different factors~stated abo#e whilé
she executed the teaching activities. Thus, in this cééél‘
the writer will not deliver discussion eoncerning all”tﬁé
- above factors, but she willlonly examine thé‘three bf‘them; f   
l.e. age, motives, intelligence and personality, What bécqﬁeé‘ ;
the reason of this, is that the degree of poasibility‘tc eié‘\‘
“amine the three above-mentioned factors within a ShOrt.peaf
 ri6d of time available is higher compared to that of the

' rest. To undertake deep observation on the rest of the fac~.

tors, in the writer's opinion, needs a long ge

as well as much experience of the observer.,
l.age :

son starts a second language, the better.

Starting from this assumption, the language learneré
at the camp were classified into two groups using én age-
based classification, They were first, the géoup of ydung
learners ranging from 18 to 22 years old; second, the group
of adult learners ranging from 22 td 60 years old. By this
classification it was hoped that the~joung iearners‘of‘mofe‘
or less the same age might study in the same classes having
suitable learning situation to their age. The same thing ¢
was hoped from the adult learners, though in this group the

age still greatly varies.

2L, Ibid,:
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As to the age 22 chosen as the separatioﬁ‘limit, be=
tween the two groups actﬁally did not matter much., It‘was
chosen just for the sake of convénience, since the youhg
learners under 22 weére of much bigger number compared to
those above 22. The classification itself was ﬁot strictiy
applied in actual practice because, as far as the writer
observed,‘there.were many‘undef age learners taking’khthd

course as well, ’

From the writer's experience, it was evident that thef=’ 

younger the leapners, the better they made progress in

learning the language,

2.motives &

Mackey says :" The reason a person wants to learn a
second language and how much he wants to learnm it, how
well and in what manner, maj determine the amount of effort.
nhe is willing to put into it. Psychologist have claimed  "
that praétice without willingness gives poor results,” éz

To judge whether. or no?lall the language 1earner3 en-u
‘rollad have compelling moti&eé‘to learn Eknglish is dee -
thing the writer cannot‘pqrfbrm'in'this theais, HoweVer\,“
the fact that the writer epcdupﬁered while teaching at tha‘ 
camp indeed supported Mackey's statement. Based on the
writer's observation, the learners havihg great willing —
ness to be able to speak English did.make”gOOd progress in -
'1earning in spite of their unfavourable living condition
in general. They, unless otherwise having solid reasons,'
would faithfully attend the whole course.

Having strong motives certainly spurs the learning

activities. The fact that there were a large number of

25, Ibid,
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drop-outs during the course as reported by other teachers
might have been caused by the lack of strong motives besidés
other causes, if any, which héhditapped them from finishing

the course,

3. Intelligence and.personaiitj.}:

Does intelligencé make for better language learning ?
Mackey states that some studies seem to indicate that if in;‘;‘
telligence is a factor, it is not the most important oné.é§‘ 

Indeed thé writer agrees with Mackey's statement. Baséd.
on the writer's experience, it was evident that intelligence
was not the most important factor which determinéd the -suc=
cess of a language learner.‘Even thé success 6f 1earniné,
muchly depended upon_the-personality of the person concerned,

When the writer taught at the cémp, she possessed many
bright learners and most of them were still adolescent.What
happened at the end of the course was really surprising.Ma-
ny of them did not achieve better resuits compared with
thoée who were less intelligent. And after having some o©b-
servation in this matter, the writer found out that they
could not gain better results, not because they were handi-
capped by other factors, but simply because they were not
diligent, having no mood to be active in class. In ad-
dition, they were shy students. Indeed shyness in this case
destroyed the creativity of thé learnérs. Those, who were
active to ask qﬁestions in class and did not feel he =
sitant when asked to demonstrate certain actions in connec-
tion ﬁith the lessons being taught, did make good achieve -
ments in spite of their being less intelligent, -

In grouping the learners, intelligence did not play

any important role as there was not an aptitude test‘or‘such;‘

26, Ibid,
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Successful applicants enrolled were grouped into two levels
of their classes based on the speaking ability and‘fluency,
namely class A and class B, The learners belonging to class
A were those with zero knowledge of English or those with
vefy little English, i.é. being able to answer a very 1i -
mited number o0f the questions given in the interview, On

the other hand, those enrolled in class B were of those sup-

posedly able to know some basic English and were able to

. answer many; if not all, of the questions given.

To give a description as to what kind of questions put

forward in the interview, the following might be illustra -

L]

. tive,

The candidates were supposed to answer these. guestionsg

feWhat is your name ?

2.,How 0ld are you ?

3.What is your barrack number ?
L,How do you spell your nsame ? | : ‘
5.Are you here with.your parenté/ brothers or sisters,?,‘“
6.What country are you going to 2 e '
7.When did you arrive in Galang ?
8.What did you do in Vietnam ?

For those who, because of their previous education had

already mastered the elementary level and those who had fi=

nished studying in class B were allowed to study in class C,
This class was for intermediate learners,

Special class for advance& leérners was also provided
for those desiring to learn more English aﬁd this class was“
also specially designed for the prospective teachers. Thus;

sraduates of this class were hoped to be teachers/ assis =

tant teachers in order to voluntarily help teach their fel-

low refugees.,
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D, _The teacher factor
To start the analysis the writer quotes Mary Finoc-

chiaro's statement as follows :" The teacher is thelmdst 

‘important single element in -any téaching situation ;‘thefe‘~

are no good or bad methods, there are oniy good and bad

‘teachers." &L \

The above statement is fully agreed by the wfiterw.
And even it is already a well- known fact that aﬂteacher

plays a very important role in any teaching situation. Of-

ten it happens that a teacher becomes the only person ha -‘

ving the ability to give spiritual support to his students

to gain success in their learnlng, but on the other hand y

‘it also happens that a teacher becomes the cause of the

students' total failure in learning, simply because they
do not like thelr teacher, |

Regarding the teacher factor at the camp,  as ‘Athd.
writer has alluded it a little bit in front - there wefef
twelve teachers at the time, namely seven Indénesian téache,‘J
ers and five expatriate teachers. In addition, as stated
before there were also Vietnamese tesachers  wha had. been
trained in the prospective teacher class. Theése Vietnamesé
teachers were needed in order to meet the need of more ‘ |
teachers or assistant teachers. | '

To examine evefy element within the teacher factor of
all the teathers concerned is gertainly impossible, Thus ,
in “the following the writer will mainly evaluate her own
concern wiéh sometimes alluding to the general condition df

the other teachers.

at

27. Mary Finocchiaro, Teaching English As A Second Language.

New York : Harper & Brothers, 1958,
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1. Knowledge of anlish and lanwuage teachlng :

English language is the maJor subject of the ﬁriter's'
“study. She has been a BA graduate when she taught at théf
camp with two years experience in English teaching, And‘she‘
has studled in the post graduate for two years, However how
much knowledge of English and language teachlng he‘_has
gained up to the time, is something that cannot‘be stéted
definitely. The same thing applieé_tb the other teachéfs‘,

- except for the expatriate teachers whose mother tongue is
English. Their mastery’of English is perhaps already unques-

tionable,

2. Personal ability to teach :

The writer will not analyse the other teachers' abili-
ty to teach since every teacher has his own style and spe -
cific ﬁay of teaching which is unique in itself.

Before the writer started to teach, she had realized -
that to keep the learners' interest and motivation at the
highest level possible, the teacher's class performancekwds
of great significance, In this case, it muchly depended
on the techniques used in the teaching, Further discussion
abbut this will be put at the back, together with the me -
thod and techniques the writer employed'in teachiné.

The writer had also realized that paying attention tok
every learner regarding their attendance had a very ,pdsi—
tive effect on the learners. Being helping, not‘testihg |
the learners, as well as giving continual words of encﬁu‘—
ragement helped the learners gain confidence, The- wrlter
also learned a 1ot about the learners and that has been

very significant in order to relate and communicate‘well
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with them so that‘psychologically they could feel right
at ease, In addition, the writer alsoc maintained that‘uéing'
little language, i.e. limited number of vocabulary and gim-
ple Stpuctures was an excellent approach; Good time divi -
s8ion was also a muét. This was very essential tQ avoid-nthe‘:
possibility of students come to the point of boredom and

fatigue.
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Chapter IV

A,Teaching syllabus

The English course held at the camp has been arrangéd
in such a way to meet the objeétives of the teaching., With
regard to the ﬁncertainty of the situation at the camp, it
has been decided to give a three- week course to the lan-
guage‘learners at the time. waever, the present policy
might have been changed due to the latest development,

The three- week course was divided into threeQ Weékly'
divisions. Thus, there were divisions of |

Week T

Week II.

Week III

Each week consisted of four learning days,‘namely’bn:

/
i

Day 1,-Day 2, Day 3, and Day 4. . : a

Day 5 was used for review presentation and Dayf%-wés
for testing.

Since there were three- weekly divisions, thepé were
then three- weekiy tests. These teéts were given in thé
written forms, but mainly created for testing the under <
standing/ listening skills of the learners., At the‘end‘bf
the course, there was a test for the overali course &1reédy
given, This teét was carried out orally only, After finishs
ing the course each learner would receive a cértificgté no-
tifying thét he or she has completed the three- week course,.
This certificate was given to the learner on.graduatiop‘day,-j‘

As to the learning period of each day, the learners |
were given two hours for learning activity and two hours

for listening activity.



The learning actiﬁity was held in.the morning frOm
10,00 to 12,00 at noon; while the liétening activity was’ |
held in the afternoon from 4,00 to 6,00 p.m. This schedule;
howe#ér, was'subject to change depending upon the avail-=
ability of the classrocms as well. as the teachers, |

Regarding the lesson plans, each teéchér did not need
to make up any of his 6Wn for his teaching progrém, since
all the lesson plans of the whole course as well as their
material supplemeﬂts were already made available, ‘Each
teacher was instructed to use them in his teaching acti-
vities, The daily lesson plan was formulated in such a
way that it already included every item which had to be

taught to the learners; The teaching materials presented

- were situationally- oriented and structurally- sequenced,

The following are the models of every lesson plan

for the whole course,
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LESSON PLAN
Vieek I Day I . S
Objectiveg:At the end of the lesson learners will be able :
1.To respond to useful language learning phrases
2.To identify common classroom items
3,T0 give an appropriate response. when ‘
a.greeted, b. asked his/ her name, c.asked
first and last name, middle and full name

4.To recite the alphabet and spell his/her own
name ' ‘

Material supplements |
1.Lesson 1 Modulearn
2.Modulearn pictures: P1 & P2
3.Realia for classroom items/pens/pencils etc.
4.Morley listening comp.exercise unit 2
lesson 1
5.Flip charts:
(1)bifferent ways of writing names
(2)Form first, last, middle etc.
(3)Dialogues '
a.Modulearn(i) 4
b,Modulearn(1) 5
c.Modulearn(1) 6 rewritten
'W/Vietnamese name
d.How do you spell it 2
6.Vocabulary homework handout
7. Numbers handout
Vocabulary presented

questions Verbs Nouns/ Pronouns  Adj. phrases
 What am I ~ Fine  Hello =
Is it ? are you first  fine, thank
How ' is it last you
spell today a . listen =
do your, easy  repeat
finish ? my i . opén . your
ready ? = pen ‘ - ‘book/s
understand pencil - glose ydﬁf 
' blackboard o book/s
window look at page
chair - turn the‘,\
page
do you _
understand?
I don't

understand
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phrases
yes/No
Speak more slowly
Structures '
i What's your name ?(My name's)

' What's your first name ?(My first name's) |
What's your last name ?(My last name's)
What's this ? It's a (pen).
'Is this a pen ? Yes / No
Passive .
Listen! Repeatl
Open your book, close your book
Look at page
Turn the page
‘Do you understand ?
How do you spell it ?
one each '
Active
I don't understand.
Speak more slowly, please.
Homework
Vocabulary handout
| Number handout '
Tape program | ' |
Worksheets. 1&3 Lesson 1
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LESSON PLAR
Week I Day II _
Objectives: At the end of the lesson learners will be able. :
~ 1.To count from O- 50 '
2.To give an appropriate response when asked
his/her address- city- state- zip code- te’ -
lephone No, ~area code-nationality-age
3,To tell time and ask time |
4.To identify and use basic greetings and
 leave takings ’
Material supplements
1.Lesson 2 Modulearn _
2.Modulearn plctures P 3& P 4
3.Cardboard clocks
4 .Morley listening comp.Unit I 1esson 9& 10
(address-telephons) ‘
5.Flash cards with times/ numbers/vocab.
6.Flip charts:
- - envelope with addrass
. o ‘ - Form with all new vocabulary
- - Modulearn(2) 5 (address—city)
- state, zip code
- telephone No. Area code ‘
- Name/nationality/age/where are
~you from ? o
-7Modulearn plcture (2) (13)
,_Mlni dialogues
. - Modulearn plcture (2) (13) & 5
7.Vocébu1ary handout '
Vocabulary presented
Questions Verbs Nouns/Pronouns  Adi.

What time is address Vietnamese
How old are ¢ity American
zip code '
nationality
 state

telephone No,
area code
clock
time

- minutes
hour

Phrases
Good morning
Good afternoon



Good evening What time is it %
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Good night How old are you ?
noon | Put your name.on'the paper
midnight | Give me your paper
time .
~ Structures ' - : :
What's your address My address is
. ity  city
zlp code Zzip code
state State
telephone ‘No, telephone No.-
‘area code area code
o nationality hationality
How old are you ? (I'm)
What time is it ¢ It's . _o'clock
" number 1~ 50 ' Tt's_1:30 (2:15).

Good morning/Good afternoon/Good evening

Homework
Vocabulary handout
Tape program

Worksheets 4,5,6,7 Lesson 2
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LESSON PLAN '
Vieek I Day III '
Objectives: At the end of the lesson learners will be able:
1.To identify various occupations |
2.To ask and answer Yea?No question
5.To respond correctly to:What does he/she do 2
What did you do in Vietnam ¢
~4.To use phrase:I'm looking for a job.
5.To use expressions:Excuse me;I'm sorry

Thank you; You're welcome
6.To use expressions:"Excuse me" to elicit in-
| formation.
7.Understand time markers (yesterday, today,

tomorrow)
Material sgppléments
1.Modulearn Chap: 3 section 1
Chap: 4 gection 1 ‘ ‘
2.Modulearn pictures: P 5 & P 14, P 19, P 34
P 39

>.Flash cards
L.Flip charts: Dialogues
- review of two days
- Modulearn(3) 4.What is he 2
What does he do ? What does
"she do ? .. '
~ Modulearn(y) 6. What are you ?
What do you do *? ‘
- Vocabulary handout ‘
- Form to fill out Your home -

work
Vocabulary presented _
Qﬁeations Verbs Nouns/Pronounsg  Time markers
What does (to be) we/he/she/they today
What do do occupation tomorrow
o does doctor ' yestérday
teach  nurse
cook write
work cook ‘
| housewi fe
gardener

secretary etc,
Phrases
I'm lJooking for a job .
job |
yes/no
I'm sorry
@xcuse me



Phrases
Thanks
you're welcome

Structures
What does S/he do ? -S/he's a
‘What do you do ? @ -I'ma____ |
. - -I'm looking for a job,.
~ What do they do ? -They 're |
What do you do ? ~We 're
Is S/he a_ ki -Yes,3/he's a
Are you a ? ~-Yes,I'm a
Are they ? -Yes,  they are
‘ SR -No, they aren't.They are
Pasgive: Tomorrow 'is April 1980

Homswork: Vocabulary handout
Form to fill out
Tape program: S s
Worksheets 8&9 Lesson 3
10&11 Lesson 4
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LESSON PLAN .
Week I Day IV | . - o
Objectives: At the end of the lesson learners will be able:
1.To use the demonstrative pronouns(this/that,
~ these/those) correctly
2.To ask and give prices
3.To identify American money
4.Identify specific food items SR
5.To use the phrases : Can you help me, please.
. o I would like
Please give me

M&terial supplements
1 .Modulearn Chap 6
Chap 7
2.Modulearn pictures : P 44,P 56 P 57,P 62,

' P 60, P 70

3.Flash cards(. Prices)
4. Realia(fruits money) P 65, P 66
5 blip charts: dialogues
~Modulearn (6). 7
-Modulearn (6) 9
—Modulearn (7) 4 add; How much
is it ?
It's cheap.It'é 25 4
-Modulearn (7) 10 Add:How much
| are they ?
They 're 69 £ (Give me one please):
~Can you help me please ' |
‘6.Vocabu1ary handout .
Vocabulary presented
Questions Verbs NOuné/Pronouns
how much  would this/that ' onion/s
can you like these/those pepper/s
money -

hamburger

hot dog
doughnut
softdrink
cup of coffee
cup of tea
apple/s
lemon/s
orange/s
grapefruit/s



Adj. - Phrases
cheap I would like ‘
expensive Can you belp me, please
fresh
blg
small
Structures :
- What is this/that ? = This/that is
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What are these/those ?"These/those are
How much is this/that? It's ' '

How much are these/those? They're
Can you help me, . ’
I would like K ma'am/sir
Thanks You're welcome

ﬂom@wargz Vocabulary handout
Tape program:
Worksheets 15&16 Lesson 6
17&18 Lesson 7
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LESSON PLAN
Week II Day I
Objectives : At the end of the lesson learners will be able:
1.To identify common locations
2+.To distinguish between the expression "here"
-and"there"~
3.To ask "where" questions
4.To ask and give simple directions
5.To ask for help.
6.T0 use the phrase” I'm logt"
Material supplements E B '
| 1.Modulearn lesson 8
ce.Modulearn pictures P72- P 79
3.Flash cards(places, directions)
4.Flip charts:
- a)Dialogues N
-Modulearn (8) 5
-Modulearn (8) 8
-Modulearn (8) 11
-Modulearn (24) 12+13
b)Directions(general)
c)Directions with dialogues

Voecabulary presented

Yuestions Verbs Nouns /Pronouns
Where go " bank | airport
Can you__ _  turn -hogpital - school
Is there_ | barber shop movie theatre
beauty éhop street
laundromat avenue
post office block
super market parking lot
department store | g
Adverbs Phrasges Prepositions
here go straight at
there turn right on ’
| turn left behind
I'm lost. next to
Can .you tell in front of
me where. the on the right’
post office is? on the left

on the -corner of
nearby
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Structures | ~ |
Where's Tom/he/she/the doctor ? -He's/she's at the bank,
| ‘ I ~ here/there

Where are Tom and Bill/they/nurses. ?
. ~-They're at the hospital.
' here/there
Is Tom/he/she at the market/here ?
| -Yes, he/she is.
No, he/she isn't,
Are Tom and Bill/they at the
post office/here/there ? -Yes, they are,
' No, they aren't,
Where is the bank ? It's on the corner of
‘ It's on Main street

Go straight one block

Turn right

Turn left

It's next to

It's behind

It's in front of

It's on the right

It's on.the left
I8  there a_ Yes, thera 1is.
Homework :Vocabulary handout
Tape program:

-

Worksheets 19820 Lesson 8
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LESSON PLAN
Week II Day II ' |
Objectives: At the end'of the lesson learners will be able:'
1.To identify the diffesrent rooms in a house
2.To identify the furniture found in the rooms
3.To understand and use locative phrases with

in, on and under
4.To use the phrases: There is; there are
5.To identify the vocabulary items in the
lesson (ex: wallet, purse etc.)
Material supplementa
- 1.Modulearn lesson 9
2,Modulearn pictures P 83%-P 89 . y
3+.Conversation book 1 handouts, house voca-
bulary p.46-50
4.Flip‘charts: .
- Modulearn (9) 5+6 Picture and
dialogue '"Where are my shoes 2"
-Pictures of a house/Cross Sec-

‘ tion
Vocabﬁlary presented
- Guestions Verbs Hlouns
where : is glasses shoes
what 's are wallet kitchen
what are there is purse refrigerator
is there there are table counter
are there cook bedroom stove
dresser _ sink
lamp cabinet
ved  (plus all the
pillow added vocab from
Conversation
Book 1)
Prepositions Adj. ~ Phrases
in his : Oh!
on ‘ her here it is
under my here they are

your
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Structures

Is my purse/are my shoes in the bedroom ?
on the chair
| under the table
' Oh, yes.Here it is/ they are
There it is/ they are

Where's my / her/ the purse ?

Where is it ? : '

Where are my glasses ?

What's this/that

It's a bed/chair

Homework : Vocabulary handout
Tape program : Worksheets 21+ 22 Lesson 9




Week II Day III
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LESSON PLAN o | \

Objectives: At the end of‘the'lesson learners will be able:

1.To Identify family relationship

2,To ask and answer "who" questions about fa-
mily members

3.To give family relationship using the posses~
sive(s)

4,To make grammatically correct statements
about locations, such as at school, at home,-
at work |

.5.To answer questions about their marital sta-

~ tus and family situation

6.To use adjectives to describe people/family
members ’

Material supplements

1.Modulearn lesson 10
2.Modulearn pictures P 90- P 97
3.Conversation Book 1 handouts t,33-34
4.Flash cards(adjectives for people)
5.Flip charts:
a, A family tree
b. Modulearn (10) 6
Picture and dialogue
"This is my wife.“‘

c. Modulearn (10) 10 PlCtureg j ; ‘"W'

and dialogue i
o "Is your husband at home°”f‘
6.Form to fill out ’

Vocabulary presented

Nouns Adj,  Purases

. Questions
who family grandmother  old at home
where parents grandfather = young = at work
are you husband - .grandpérents beautiful. at school
is he wife grandchildren handsome
’ daughter  grandson ' nice
son  granddaughter intelligent
sister aunt/uncle strict
brother niece/nephew tall
short

possessives

('s)
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Structures
Who's Mr.Kim ? -He's the father/husband o
Who is he ? -Lucy's father/Mrs.Kim's husband

My father is strict
intelligent
beautiful etc,
Is your sister young ? -Yes, she is
- =No, she isn't

Where is he/she/Tom ? -He's/She's at home
are—they ? -They're at work/at school
Homework:AVocabulary handout
- Part of the body handout
Form to £111 out
Tape program: Workshebétsg 23+ 24 Lesson 10
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LESSON PLAN ‘
Week II Day IV

Objectives :At the end of the 1esson learners w1ll be able‘,e o

1.To identify common ailments and carry on
conversations about the ailments using
the following structures SR
a;"what" and "yes/no"questions with the verb
"have" . ;
b.short answers with"do/dmes" to"yes/no"
questions ’ ‘
2.To use a telephone(l) to call a doctor
| (2) to call for help in
o K an emergency
Material suppléments

}+Modulearn lesson 11
2.Modulearn pictures P 89- P 110
3.Flash cards(ailments, medicine emergency)
4.Flip charts.
~a,Modulearn(il) 6 picture&dialogue
b.Modulearn(11) 11 picture&
dialogue.
C. Dialogue"I don't feel good
today."
"Can I make an appointment 2%
d.Dialogue" An emergency"
Vocabulary presented

Questions Verbs Nouns
What's " ? have fever, a sore shoulder
Can 1 ~ think headache a sore elbow
' feel toothache a sore leg
backache a sore knee
stomachache a sore ankle

a sore arm the  flu
e an emergency
Expressions
What's the matter. o
I don't feel good.I thirk
Can I make an appointment 2
It's an emergency.Please send

Structures

I have a headache/ sore arm ‘

Do you have a fever ? Yes, I do. ‘No, I don't
Is this 391- 4850 ? Yes, it is. No it, isn't




Fixed phrases

What's the matter ? I think I have the flu.

Take an aspirin and go to bed.

Ihat's too bad,

Not very well .

I don't feel good.

Can I make an appointment ?

It.'s an emergency. Please send an ambulance.
the police.

Homework : Tell them to review and to study. Tomorrow
is review day, the next day is test day
Vocabulary handout :
Tape program: |
‘ Worksheets 25826 Lesson 11

49
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LESSON PLAN o
‘Week IIT Day I
Objectives: At the end of the lesson learners wil] be able°
1.To discuss dwelling places(house apartment)
2.To carry on a discussion with a landlady/
landlord regardlng a rental -
3.To discuss the number and types of rooms in -
an apartment or a house as well as certain -
items of furniture o
4.To ask appropriate questions when looking
~for an apartment or a house
Material supplements

1.Modulearn lesson 12 section 1
lesson 13 ~
2.Modulearn pictures 111-113,120-123, 86, 89, 96
3.Flash cards (ads.for apartments, vocabulary)
4,Flip charts: ‘
a.Modulearn'(IZ) I want a home
b.Modulearn (13) 4 This is an
- apartment o ‘
c¢.Modulearn (13) 5 Do you have a
large apartment for rent ? 3
d.Modulearn (13).9 How much is
. the rent <2
e.Dialogue Landlord & renter
(utilities, lease)
f.Dialogue there is a problem
- Vocabulary presented

Questions Verbs Nouns

How many have © apartiment rent

How much want house’ .  landlord

Are there ‘rent home!” -f. landlady

Is there buy ; room'.-'x problem

Do you____ speak bedroom. . . lease.

What bathroom utilities |
- closet ’

kitchen

Adj./Adv. Phrases

large . May I help you 2

small . I want '

nearby . There's only one

clean -

comfortable
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Structures
What do y6u want/have ? . I want/have an apartment.‘
Is there a kitchen in the o
_apartment ? | Yes, there is. No,there isn't
Are there two bedrooms | _
in the apartment ? Yes, there are, o, there .
' \ | aren't

Is there a school nearby ?‘f:J |

How much is the rent ? ‘-f“Itls 150 dollars a month,

How many rooms are there ? ©. Theére are five rooms,

- Fixed expressions

May I help you ?

There's only one,

Can I‘speak to the landlord ?
There's a problem.

Homework
1.Vocabulary handout
2e.Weight and measures handout

Tape program : \Worksheets 27,28,29,30 lesson 12 & 13
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v LESSON PLAN
Weel III Day II | S
Objectives : At the end of the lesson learners will be able:

1.To identify‘and discuss various food items
2.To discuss feelings of hunger and thirst
3.To express likes and dislikes
4.To order food in a restaurant
5«To recognize different units of weights
and measures
Material supplements
1.Modulearn lesson 14 & 15
2.Modulearn pictures 132, 133, 135-139
3.Supplement with pictures of different fruits,
vegetables and meats
- 4,Flip charts:
a.Modulearn (14) 8 I'm hnngry
I'm thirsty
b.Modulearn (15) 3 American food
C.A menu

d.Dialogue in a‘restauranf(part 1)
e.Dialogue in a restaurant{part 2)

5.Flash cards for week 3 day a(vocabulary etc )
t.Menus to distribute
7.Plastic fruit

Vocabulary presented

Questions Verbs Noung C |
what do you like Chinese food  water
do you want Vietnamese food  meat.’
- how much prefer - American food  chicken R
which one eat ~ Japanese food ‘vegetables PR
drink Mexican food  fruit
order menu vounce(bz,)
pay breakfast | pound (1b. )
lunch - ~inch “
dinner , foot
goup yérd
‘main course " mile
dessert . pint

- quart
gallon



 Fixed phrases :
I would like to order
~ Can I please have the menu ?

I would like

I want to pay now.

Homework: Vocabulary handout
Tape program : Worksheets 31,32,33,34
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Adj. Phrases
delicious Would you like
hot ‘ I would like_
cold Can I please have the menu ?
spicy " 1 want to pay now, please,.
hungry ‘ '
| thirsty
Structures ,
‘ like .likes "‘
| What does he/she/your husband prefer He/she préferS‘_hﬂf
‘_ _ want ‘ wants Mo v
Are you/is he thirsty/hungry ¢? Yes,1'm/He's thirsty/]ff*
‘ i hungry N T
No,1'm not/He's not
| thlrsty/hungry
Do you like American food ? Yes, I do. Mo, 1
o don't ~

Lesson 14& 15
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LESSON PLAN

Week IIT Day TII

Objectives :At the end of the lesson learners will be able-

1.To identify and discuss some articles of
¢lothing

2.To use certain adjectives connected with
clothing(short, heavy, light)

3.To shop for c¢lothing

‘4 To name the months of the year

5.To discuss the seasons of the year and
weather '

6.To recognize ordinal numbers

Material supplements

1.Modulearn lesson 16
2.Modulearn pictures P 140-146

' 3.Flash cards( months, seasons, weather,

clothing)
L, Handout on clothinD
5.Calendar _
6.Flip charts: |
a.Mbd@learn(16) 10
DO you 1like winter ?
b. Buying a dress/pants.
What size do you wear ?
c.Buying a dress/pants
‘It'e/They're too big/small

d.The seasons(from Conversatlon .

book)
e.l want/need a heavy coat

Vocabulary presented

Questions Verbs Nouns Adj. Phrases
What 2 buy coat short already
need dress long | yet ‘
try - skirt new try this on
want suit - o514 can I help you ?

shirt light
Jacket . peavy
winter big

spring small

summer pretty
fall - wrong
month rpight
year

gize



Structures .
He/she/I have /has a heavy “coat.:
want

need ‘
January is the first month of the year,
What does he have/ need ?
I don't have a new coat yet.
I already have a heavy sweater.
Is this the right size ? Yes, it is.

What's your size ?

Homework:vocabulary handout

Tape program: Worksheets 35&36 Lesson 16

' No, it's too big/small;.‘-
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LESSON PLAN

Week III Day IV ‘
Cbjectives : At the end of the lesson learners will be able:

1.To discuss certain activities going on at’
the present moment
.To discuss what people in certaln occupations
are doing at the present moment

3.To understand and use present progressive
”tensg '

[

Material supplements

1.Modulearn lesson 17 -
2.Modulearn pictures P 147-151, P 11,P 21
P 40, P 74,P 75
3.Flash cards(verbs, vbcabulary)
4.Handout pg.9,10,11 from Cmnversation book -
S Fllp charts: | o S
a.Modulearn (17) 11 I'm'1oniﬁg‘
for a dress | LR
b.1list of verbs
6 Pictures of actions

~Vocabulary presented | : g
~Yuestions Verbs . ﬁggggu
What is he/she doing  sit help dishes
am I stand work seamstress
are they study sew secretary
~are you | talk type vaitress
| ~ learn give haircut -
walk sell . shampoo
run - look for sale
teach smile
clean laugh
write cry
read sing
listen scream
wash dance
Pﬁrases : .
On Saturday |
Sunday

I'm looking for a heavy coat
Wé're having a sale
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Structures ‘ :

“What's he/she doing now % He/she's studying.

What are you doing ¢ ‘ I'm redding

Is he listening ? ~ Yes, he is., No, he isn't
Are you/they studying ? Yes, we are.No; we aren't

: they .  they _
Mrs.Kim is cleaning now, It is Satﬁrday.She cleans evaryu

Saturday

Tell the students to review everything., Tomorrow is re-
view day. '

Tape program:Worksheets 37 & 3§ Lesson 17
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. The lesson plans presented above were designed for
teaching dlass‘A and class‘B. Thus, what were given in
clase A and class B were the same, ' ’

As to the lesson plans of class C and advanced clase,‘
the writer does not present dnd discuss them in the thesis
since the writer did not teach 1n those olasses.

As mentioned before, the:mgteriaIS‘to be presented ’
both for the day to day basis and for the whole course had'
been made available in order to simplify as wali as to u- :H
nify the teaching activities carried out by all teachers
concerned. In other words, the teachers could not make uﬁ.
their own. Hoﬁever, they were free ﬁo develop any materiél§”
provided and were encouraged to make some modificatién'sd
that their activities could meet the objectivaé.already
set up. | | |

The materials weré taken from the Modulearn, a bbok
designed for English as a sécond 1énguage 1earners.é§ All
materials contained in this book are oriented to learning
essential and most freguent American expressions which are
useful particularly for new comers in the UGSA. These-ex.-
pfessions are put in situations so that not only do the
learners learn them in words/ sentences but they practise
them in the forms of conversations as well..For example

1). Goinz shopping at a supermarket, This includes
learning American money/coins such as penny, nickle, dine,
quarter, half dollar and dollar and also learning the Eng-
lish words of the groceries, fruits and other things found

in the supermarket,

28. , English As A Second language A hew Ap -~

proach For The 21ST Century. San Juani

Capistrano : Modulearn, Inc.,1975;
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2).Eating at a restaufént. Again, it includes learning
American money and American food éuCh as hamburger, hotdog,
. salad, etc.

3). Making an appointment with a doctor. The elements
learned in it includes how to use a telephone ahd its_hum-
ber, area code and also‘learning some common ailments,

4). Learning American addresses that involves learning
names of streets,\numbers; city, state, zip code and asking
direction that emphasizes the use of simple but polite ex ;,
pressions and common places such as church, school, hospi =
tal, supermérket, post office, bums station,etc,
| 5)« Looking for a-job that includes occupations such
as‘doctor, teather, nurse; farmer, plumber,etc.

In addition to the materials to be presented,‘soméis
other teaching aids and éupplements were also made'availaua
ble for all the teachers ooncerned. They inciuded‘flash"“
cards, flip charts, realia or actuai objects and‘Hand outs
to be filled out by 1earners as classroom and home exar —‘:":_
cises. These teaching aids were found to be very useful H
‘both for the teachers and the learners as the means to if’_
bring the learners to the point as if they were brought inui

to real situations.-

"It should be noted as well that the materials Put 5 ii,;,”

'the situations were culturally oriented. This was important |
Ln order to give some cultural insights to the 1earners be-]
fore going to their new countries where some cultural shocks

might be found.

. Listening program/ tape program waS-an‘acﬁivity added
to the daily lesson presentation. In this program the 1e§fn¥‘
ers were trained to listen to the English utterances of the

native speakers through the tape réCorder%
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There was one tape recorder available for each class,: BéAF 5
sides they were trained to listen to the English utteranées;n
they were also asked to repeat what they heard from the tape"
recorder, This was significant for the learners beCause‘ia-
part from having listening practice they also had prhctidg

for their fluency. The listening program was also a very‘use4;
ful means tb reinforce learning because it w;s held in"tﬁé,
afternoon sessions and the materiais in this‘program‘weré
based on the same materials presentea in the morning sesSions; 
Thus, in practice, every unit lesson was présented within

fquf hours; two- hour morning séésion_for regular teachiné‘
presentation and two- hour afterﬁoon session for.thé réinF

forcement, i.,e. in the listening program.

Regarding testing, as it Has been mentioned before ,
there were‘two kinds of tests; one conducted weekly at the
last day of the week concerned and one conducted atuthé end
of the whole course. The weekly test was mainly uséd,as  a
means to assess the learners' iistenihg skills. In tﬁisafestf
the teacher was to reaﬁTéS';dudly‘and clearly as poé;"
sible so that the'learners"coﬁld hear clearly whi1e haviﬂg“
~a look at their leaflets in order to compare what the teach=
~ er read with the pictures pfovided and furthermore, they
‘were to mark the one read by the teécher.

The second type of the test was held at the‘end ofifhé
course and wés cafried dut orally. Thus, the priOritj héré |
was testing the learners on to what extent they eﬁcoded‘fﬁe‘

, méssage cofrectly, spontangously, fluently #nd apprOpriate;
ly as well as how they,éelected fqrms in order to express

themselves which should be in accordance with the situations.
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Five situations_which‘weré @iesumed would - be encountered
most in daily life were pré#idéd'in the test. They inclu~
ded : o |

Te Conversation with a doctor

2. Ordering food at a restaurant

3. Buying goods at a supermarket or department stdrg'”

4. Asking and giving directions

‘5. Asking questions concerning someone's 1dentitieé.‘;\*

In the test, there were Indohesian,‘expatri&te ahd |
Vietnamese teachers who were in charge of those five séc~j_

tions or situations.

B, Method and technigues employed

In accordance with the materials presented which
wére situationally- oriented and in order to meet the
objectives of the teaching, Direct Method was considered
to be best suited for the teaching and learning activi-
ties at the camp.

At the beginning, it was very trying for the writer
to teach English‘to people whose native language was not
the same as the writer's, The writer did not know Viet-
namese and noﬂe of the learners could speak the writer's
native tongue, The only means of instruction was Ehg-
1ish; Thus, the learners were promptly introduced to the
English language. During the first days, it was difficult -
to do so, but as the course went on further,‘no major |
problems were found. Moreover, the direct method pr0veﬂ    .
to be very useful as the learners were forced to:u£déré£ah&‘”‘

the presentation with no translation whatsoevers
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It was also found out. that tne use of such method
gave very positive impact eon the 1earners as they were
trained to hear English speech sounds independently, And
‘as the result, they got used to English faster. Within a\'
limited time they were able to ask and answer questiene‘,t,'

" in simple English. - |

~it should be noted, however, that the teacher cdulde
not always demand exeellent feedback from the learners, -
ne;ther grammatically nor stylistically,.but it'was eﬁ‘-
couraging enough to see'the learners use English that was !
communicatively acceptable;'On the other hand, it was a
ma jor demand for the teacher to, somehow, use as simple
English as possible which wae suppofted by other means
possible, such as gestures or demonstrations, |

Alluding to gestures and demonstrations, the writer
wants to emphasize that those teaching technigues proved
to be very useful for the English teaching at the camp ,
besides some other techniques, euch as drilling, giving
explanations or descriptions using.pictures, reélia, fIESh
cards , flip charts, etc.

Having a teacher essistant while performing the teach-
ing, in the writer's opinion, was indeed very beneficial in
tﬁe sense that the assistant could be used as a partner
when doing some demonstrations or acting,

Teaching a language, in the writer's opinion, is not
just a matter of presenting sets of fofms but also proViding”t
the learners with lots of time for practlce. Let them ex-‘ |
press themselves creatively; thus,-learners centered A teach-t‘
er is Just a counselor and a leader, or a guide in bring-e‘7”“'
ing the learners toward active involvement. In accordancew’\‘
‘with this,_having classrooms which resembling/long shedsH litj
with open space inside was also profitable, Oftenafter;the\fh

writer and the assistant modelled some actions,- some
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demonstrations or acting involving the learners could be
performed, |

Also, one key factor to bring the learners to a suc-
cessful learning is to instill confidence within the learn-
ers by giving a lot of encouragement. Specific weys the
writer have‘performed were; among others, by getting closer
to the learners personally, being more open as well as at-
tentive toward the learners and last but not least, being
able to know the learners' names as soon as possible, The
later gave very positive impact on the lsarnmers, particu -
larly because the learners were of different nation. The
fact that the writer couid remember and call‘the 1earﬁers‘f

by thelr names made them feel very happy and get closer“

to the writer. As the result, there was no gap between thefra~i

~the writer and they felt more motivated in learning.‘_u

Songs and wames proved to be very helpful 1n the teach*“‘

. ing and learning activitles. For example, when it rained

"heav11y while the activities were being performed Lt theﬂ

became very noisy, especially because the classrooms were

not sound proof, As the result, the activities were precti{fkt‘

‘cally stopped. In order to handle the class situation and éﬁf}ff

- the same time to give reinforcement to the'learners,EngliBhWrtr?L

songs and word games using cards, in this case, were thé best

techniques, .
Also when the weather was extremely hot( which ofteh‘

happened at Galang) aﬁd the learners looked very tired and

sleepy, songs and games became the best solutions to-over-‘f i

come the boredom and fatigue.




6l
Chapter v

Teaching achievement

To begin with, the writer emphasizes again £hat at
the time, the course given at the camp was a three- week
course,., The end of a course was marked by Graduatioh Day; 
on which learners got .their certificates. o

A three- week course was also named a'cycle of ﬁeadHL
ing. When the writér taught at the camp, she completed
teaching three cycles of teaching. During those cycles‘She'
was in charge of teaching four classes.

The following is the arrangement of classes jthe
writer has taught : |

1. The first cycle Class

A
2. The second cycle' Class B

3. The third cycle

o

Class B3, - s B.
Cla J1 and Clas .Ba

‘Taiking about teaching achievement, the Writer assuﬁe$ ‘
that it is closely related to the achievement of_the objéc~
tives. Thus, tests'giVen to the learners weré very eSSentiaif Q
to measﬁra the teaching achievement, | :

- As mentioned before, the}e were two kinds of tests.
given to the learners at the time, namely weekly- writteﬁ
tests and final- oral tests, The testor of the weekly~
written tests was thelteacher who was in charge of theféiaés‘
concerned, sometimes assisbéd‘by his assistant,

As to the final- oral,tésté, there were some £estbf§_   }k
in this case, since fheré Were'at leastrfive teacherS \wh6‘
were in charge of five situatibﬁs.presenfed in fhe‘tests;'In
giving‘these tests, the teachers were also assisted’ be‘

some assistants.
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‘Ih the following the writer woﬁld like to present 
the figures showing the results of the writer's own\teédh;
ing. It should be noted, however, that the figufés given.
below were based on the testors' judgement, since there -
was no definite standard available.

1. The first cycle - Class A

The number of enrolled learners 2 39

The number of graduated learners : 28

The results of the written tests(three—written
tests) are as follows:vf

7% - v¢ry'godd. |

81 % - good

12 % - sufficient

The results of final- oral tests :
91 % - Without difficulties
9 % -;With difficulties

2. The second cycle - Class~B
The‘number of‘gnrolled learners 45
The number of’ graduated learners : 30
The results of the written tests(three- written
tests) are as follows
97 % - very good
3 % - good
The results of final- oral tests
96 % - Without difficulties
4 % - With difficulties

3, The third cycle - Class Bi

The number of enrolled learners

(3]

48

The number of graduated learners : 27
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The resﬁlts of the written‘tests(three— writtéh
 £35£5)‘are as follows :
8 % - very good
86 % - good
6 % -~ fairly good
The resulté of final- oral tests :
96 % - Without difficulties
L % - With difficulties

The third cycle - Class B

2
‘The number of enrolled learners : 52
The number of graduated learners : 36

The results of the written tests( three- written
tests) are as follows
9 % - very good
83 % - good
8 % - fairly good
The results of final- oral tests :
93 % - Without difficulties
7 % - With difficulties

‘Based on those figures, the writer assesses that the

teaching achievement was satisfactory, eventhough the

writer does not deny there were many drop~- guts during

" ' the course was going on. This could not be helped since there

were basic reasons dealing with the learners' personal
‘coﬁéern.‘ The reasons could be noticed after the writer
did some observation; }o‘mention jusf a‘few, as the cburse‘
going on, many of the ;eafpérs were resettled to the third
‘countries. Willy- niilythéy had to leave the course before

it finished.
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In ofher werds,‘time diﬂ‘ﬁet'permit them to stey lohge
er and finish the course., . x “

Many of them struggled with finenciel Drobiems. The
fact that there were chances to make money since there were
some working places available forced them to quit learnlng
at school. Instead, they decided to learn Bnglish at theirf”‘
barracks with their fellow refugees. , ‘. ‘”

Some of them had to take regular X- ray tests at. the
hospital., Since there were a great number of refugees, they
practically had to queue to take the tests. This was really
time consuming. As the'reSult, they often had to leave the-
claes, simply to get the chance to take the tests., This
fact handicapped them to take the course which was strictly
regulated daily. Everyday there were always new ﬁhings pre-
sented in the class, and the materials given were cumulative.
Thus, in order to meet the objectives of the teaching and
learning activities, every learner had to teke the course
fully within three weeks. Furthermore, the sehool ifself
announced a regulation that for those who had been absent
three times in a row had to withdraw and they were advised
to enroll again in the‘following course, This policy was
established since it would really be hard for those who
haa been absent three times in a row to keeplup pace with

the others who already progressed further,
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Chapter VI

A, Overall evaluation

Having presented an analysis on the learning  and
teaching variables in chapter 111, teaching syllébus, me-
thod and teaéhing techniques employed in chapter IV and
teaching achievement in chapter V, the writer would like
to ,present an overall evaluation on those things mention-
ed in the three chapters respectively, starting  {from
chapter III.

‘However, it might be worth noting that in doing the
evaluation the wfiter does not use any formal standara‘bf‘N

‘evaluation whatsoever, Thus, in order to determine ‘theff‘

quality of each element‘the writer uses the:fOlldWingkdéQf. “'”

. grees :

:1. very good
2e good
3. poor
4. very poor

Evaluation on chapter III

Te KnoWledge of the writer about'the‘native"tongue‘of j‘1”
the learners, in this case, the Vietnamese language is}“‘

very poor., Eventhough the result of the teaching is Sa4f .

tisfactory, the writer confesses that having khdwledge‘f -
of the native tongue‘of the learners would indeed be vefy:
helpful to the teaching presentation. The writer beliq#eé
that the results of the teaching would be far more,éaiisé“f”
fying as the writer can give more emphasis on the ele‘—  
ments of differences as well as interferenceswbetween‘thé %

Vietnamese and English language.
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24 Home and'community, in the writer's opinion; db‘notﬂ

give much help to the English learners‘because‘English:isj‘, ‘,r 

not used as a means of communication in the community,. . B

Their support in English learning, thus, is poor.

3. . Occupation influence in English learning at the camp
is good. Some learners who happen to be emplbyed in.the ;,

agencies can have more chances to practise HEnglish.

“4. 'School influence in English learning is very good.‘ft
is supported by the fact that it is the only place for;the 

majority of the learners to get the chance to learn:.Eﬂghhj1f

lish. Also, the fact that English is used as a means Of ,?““‘”

communication and medium of instruction gives more value -

- to the school influence in English learning.

5. Ethnic group and church do not support much in Eng;ﬂ“

lish learning at the camp. Their‘sﬁpport is very poor, fH  l

6. The support of play group in language learning at the
camp is gobd. The learners who happened to be at the same
time doingnspdrt or having recreation make benefit their,"

méetings for practising Eknglish,

7e Radio, television, cinema, do not give much support

in language learhing. Theirféupport is poor.

Be The support of reading matﬁér in language learning

is very good, Many chances enable the learners to read'and

borrow books from the libraries, By reading books, they

can get more exposure of English,
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- 9. Time factor is yery poor because the situation at the .
- camp is subject to change any time, As the result, many

learners cannot finish taking the course,

10. Popuiation factor is also very poor. There is no chance
for the refugees to contact other people outside the camp in

person,

1. Use factor is poor as well. The majority of the learn-

ers can only practise English at school.

12, Attitude factor is good because the majority of the
learners show positive behaviour toward the language they

‘learn as well as toward the teachers who teach them.

13, Age factor is poor in the sensejthat the learners are
f‘sdaheterogenéous in age range.,lhus, to make a prdper class
" divisions with an age- based classification is vefy diffi-

- cult.

‘14; Motive factor is very good. The majority of the:learn-

- ers have come to the realization’that learning English is

5 very important for thelr future lives. As the result, they

“‘have great willingness to learn English at school.

19. The entrance test is, in the writer's opinion, poor,
The refugees come from various living backgrounds as well
‘as educational backgrouﬁdé. Moreover, there is no official
data whatsoever that can be uséd as a étandard of making
.. the entrance test. As the result, the entraﬁce test_seems“

to have been randomly composed.
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16. Teacher'influence is good . In the writer's bpinion;U
the teachers have dedicated‘themselves fully to the suc~

cess of learning and teaching activities at the eamp.

Evaluation on chapter iV

1. Due to the uncertainty of the situation at the camp,
the decision to give a three- week course to the learners
at the camp, in the writer's opinion,'is appropriate. And

The application of it in practice is good,

2e Time devision for teaching and listening activities
is good, Iwo-hour period for each teaching orllistening
activities is reasonable, meaning fhat within two hours
the learners still have energy to be active in the class
and to absorb the teaching presented; but more than - two

bours will be too much and the learners might get fed up.

B The selection of materials given to the learners is

good . Situations and vocabulary, in the writer's opinion,

have been selected on the basis of relevancy for the learn~ e"rnp

ers and a high frequency of occurrence in everyday 11V1ng{;;flef

Only there is one mlnor weakness, namely 1f the syl--p~*‘733

labuo is thoroughly applied for teachlng class A, it 1s,e ‘H"”“

to some extent, inappropriate. The materials and supplee;pr“‘”: 

‘ments are too much to be digested by the learners from

‘class A within three weeks. It is a heavy load for them
‘gince most of them are beginners and many of them have
zero knowledge of English,

The writer confesses that she has made some modifi=

catlon concerning the materlals presented in order to givel~

the 1earners more ease to learn better and progress pro-'ﬂ

perlY.
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b The supply of teaching materials, supplements and

teaching aids is very good, They are well organized and

diétributed to every teacher who needs them for their
learners and for his own teaching activities.

S The arrangement of the lesson plans is good. As the
result, the unity and orderliness of the teaching of the[‘

whole classes can always be well controlled,

6. The decision to give weekly tests-and final.téété i§;;f{”f$k

in the writer's opinion, good and reasonable. The learning =~

- progress of the learners can be measured. Thefresﬁits df  :
the tests themselves can feed back to the te&chetcbhAf:'
‘cerned, to evaluéte his or her teaching présenfétigh;‘ o
7. The direct method proves to be verx‘good“fof thé“;
teaching and learning éctivities at the camp. The:using“
of some teaching techniques which is in accordance withﬁ
the method gives much support in meeting the objectivés

of the. teaching.

Evaluation on €hapter V

Te The teaching achievement is good and satisfactory,“

despite some factors which are not much supporting to

the success of learning.

B, Recommendation

1« The implementation of the syllabus proves to have
been éucceszul with the inclusion of some modificatidn;‘

After all, a teacher is the only person who knows‘bettéf 



73

the condition of his oﬁn,learners and what.ié going on
in his class, Thus, a teacher does‘not need to feel‘he—  ?
sitant to make‘up some modification of the materiais td‘tw
be pfesented to his learners, in order to gain,better re;

sults,

2. The approach of a teacher who is willing to be cldééf
and more attentive toward his learners is vef& gbod..By"
doing so, a teacher can help his learners get more confiQ
dénce in learning and they do not feel afraid to ask‘Qués; ‘ ‘

tions and to communicate with their teacher.

e Good preparation of teaching materials, supblémentéfé“

and also teaching aids gives‘more ease and readineés bothv ‘f

-

to the teacher and the learners to teach and 1earn'beftéf ‘

as well as faster.

4o The three- week course has proved to be successful
for achieving the speaking'skill. And in the writer's o
pinion, such a course can aiéo.beapplied in ,ﬂEnglishi
teaching in Indonesia. With some further modification
whiéh is in accqrdance with the‘factqrs/ZVariables in iﬁ;f 
donesia, such a course‘is good
a. for those who want to‘bfush'up their English and maé; ‘
ter English in terms of conversation. |

b. for those who are in feal need, such as‘those-going‘aaﬂ‘;

broad where English is used as a means of communication1  f,Q

¢. for junior or senior high school students whq want ~ to
get more reinforcement for their £nglish 1earnihg or to

get chances to practise fGnglish,
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Since English is not used as a means of communication'
in the .society , the beginners of English really lack
chances to practise the language. Such courses can helpW;“

provide places and chances to practisé it.

d. for secretaries, receptionists, toﬁrist guides, waitérs,‘
bell béys, cooks, saleslédies, salesmen etc, who need |
to be able to converse ih,English better in relation-
with their procfessions. Theée people can take_such“
courses s0 that their abilities to converse in English
can bé improved. Such courses do not_requiré'a long S
period of time, yet the results gained later will 1iké;

ly be satisfjing.

To end this thesis, the writer ﬁould like Eo‘say tha%
though the writer has tried to be as objective as pbésible‘;
in appraising the teaching of EnglisH to Vietnamese refu 2
gees at Galang refugee camp, it seems to the writer that

sometimes subjectivity cannot be avoided.,

Finally, as mentioned in the introduction,- the writér": .‘ 

states again that hopefully from the writer's experience,
other English teachers as well as learners éan pick up some=
thing worthy for the success of their teaching and learning

activities,
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