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INTRODUCTIOR.

| ‘Language testing is of the same importance‘as language
~ teaching and therefore;‘ these two activities must behgiven

equal attention., Up to.this time, hoﬁever, many educators

as we_l as teachers only pay attention to 1anguage teaching.,'

This can be seen from the available textbooks on language

instruction. They deal.mostly‘with language teaching .and

only a few deal with 1anguage testing. . The reason for this |

'unbalanCed'proportiontbetweeh language teaching and testing

is that language testing used to be ‘consideredf‘unﬁmportant~

in the past because there were only a few students in the.

"class. = The class teacher already knew their . achievement‘

from the daily‘activities done in class; Nowadays, since

the number of students is getting bigger and bigger, it is

almost imposs1b1e to determine the individual ‘ achievement

from the class-activities alone, Thus, testing is a must”

for assessing\the sthdents"achievement Consequently, the
- urge on the part of the teacher to know about testing, ‘as
‘well as to- construct tests becomes greater Since there ‘have
been only a few textbooks on’ 1anguage testing,this thesis is

meant as a contribution to this field. By reading this the-

gis, it is hoped that the class teachers will be able to use

the most efiective type of test for measuring their students'

mastery‘of the 1an5uage they are learning. t

Aithough'this thesis_wiil discuss tests in general,
specialiemphasis will be given to essay tests. ‘The choice
of essay tests is based on the 1mportant usage of this type
of tests. Thus, variousilanguage tests‘will be discussed
first, This is followed by a further and-detailed discus-

sion of‘essay tests. From the discussion, it‘will‘ be con-
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cluded whether this type of test is worth using.

The materials in this thesis were based partly on‘

the "Seminar on_Language Testing“ held by the doctoral stu--

,dents in the English Department-of‘Sanata Dharma TeaChers'

‘Training Institute in which the writer took part with the

'topic on essay tests. Other=sources for‘thiS'thesis were

‘various articles and books concerning language testing as'

well as language teaching.‘ s

The order of presentation for this thesis will be as

follows . Chapter I will‘discuss the relationship between

- langunage testing and language teaching, the first part of

Chapter 1I will discuss the : process of testing.f bubse -

quently, it will discuss the various types of tests looked

at from different points of view. This: discussion .*_"is

meant to give gz Clear picture of the place of essay tests ;
among Various language tests, Chapter 111 w1ll discuss es-
say tests in connection with the term ‘essay’, the advanf
tages and the disadvantages and the stages found in . this
type of test; the last chapter will.discuss‘the evaluation‘
of‘essay tests;‘ Fromnthis discussion, conclusions‘will_be

drawn; this will be shown in the last part\of this thesis.

In- this discussion, whether essay tests are worth using

will be decided, "followed by some suggestions on how -to

get the best results in using the tests.

W




CEAPTER I
TEACHING AND TESTING

Language testing is concerned'with langnage and language

" learning besides the testing or the evaluation itself. There—

b4

fore, it involves both linguistics and psychology. However
‘this section w111 only deal with the testing and the linguis -
tics and it will not talk and discuss about the psychology part
separately. |

Language testing is closely related to language learning,

‘ and thus, . to language teaching and vice versa.' The approach,

‘the method and the techniques of teaching are made in such a

way that they will make it'eaeier for the students to take
tests. This means that the students are given tests in M the‘
‘same way as when they do the exercises during’ their learhing.
If a test uses completely new procedures, the learners 1 will
become confused‘and thus, the_test will not.be valid. ‘

This chapter is divided into two parts.- The tirst part
‘deals w1th language teaching, including some methods used in®

teaching, while the second part concerns language testing '-in

_connection with language teaching.

I.1. Language Teaching.l

Teaching and learning are two activities that are  con-

‘sidered as one unity; this means thatyteaching‘and:learning are
actually one process, the process of,teaching and learning. In
this process, it is not only important to give: attention to
what the teachers are doing - but it is also important to know
and improve the methods‘and techniques used~so‘that the teach-
ing will reach its maximum results. j |

Before discussing specific approaches, methods or. tech~

niques, the meaning of these terms will be given S0 that ‘they




‘w1ll not be confusing. ‘The relationship is that"techniques
carry out a method which is consistent with an approach
,An‘approach can be described as-ayset of . correlative.
assumptions concerning the relationship between the nature
of‘language.and_the nature of language teaching and learn-‘
ing.t Tt describes the nature of subject matter to be
tahght It,states.a‘point‘of view,‘a philosophy, an article
‘-of faith; sqmething which one believes,ybut.cannot‘necessa-
rily prove. In short, an'approachiisiaxiomatic.h
. There are several approaches in language teaching.One

of these is the aural-oral approach. Some assumptions can

‘be found within this~approach" ”The most important‘ of them
is that the aural-oral aspects should be taught before read-

ing and writing aspects. Understanding the spoken language

is taught ‘more efficiently before oral production, and is

-needed as a first step toward production- reading is a first

step in learning to write.

Another important assumption in thls approach is that

1anguagcs are habits and habits are established by repeti—

tion; languages must therefore be taught through repetition‘

- of soma sort,

Method is an overall plan for the orderly presentation :

ofglanguage material, no part of which contradicts any other :

"part. All of this material is based upon the selected ap-

proach. From this definition, it can be concluded that

there can be many methods Just w1thin one approach

No matter how important the selection of one method is,'

1t does not mean that it is the only determining factor in

1anguage teaching, The nature of the student's language as

1. Edward M, Anthony: Approach, Method, and Technigue.

There is no need to explain grammatlcal items,




compared to Ehglish (the target language) will infiuence the
orderly presentation ofhlanguage to-the students; The age of
the student, his‘culturai hackgrouud, and'hisvprevious expe=-
rience with the target language modify the method employed
There are various methods that are used in 1 language

ateaching, The most common types in use are (1). the Direct

Method, (2) the Grammar-Translation Method, (3) the Pattern-

E Practice Method, (L) the Eclectic Method, and (5) the Mimic-
ry Memorizatiou Method | | | |
The grammar-translation method was commonly used f1 in
the past This method was 50 popular among the teachers that
it seemed there was no other method beside thls one. » There
was no attempt to search for new methods since ‘; ever&thing
that was. done within this method was always considered right.
’There was no question concerning its results.
Using thig method, the teachers' task was quite easy.
They Jjust gave grammatical-items as they were and some trans-
lation exdrcises as well. Thus,tunder,this method, the teach-
ing began with rules, isolated‘vocabulary items,iparadigms ;
and translation.. Pronunciation was. either not taught . or
was limited to a. few 1ntroductory notes. Grammar rulee’mere
-memorized as units, which often included‘illustrative sen-
‘teuces. In this way, it can. be said that the stndents learn
about the language and not learn the language itself because
using this method, the students are required to know the
"rules of the language and they need not be able to speak it.
_Furtunately,“this gituation has changed.: NOWadays,thef
teachers as well as the educators realize the important need
to improve 1anguage teaching as they begin to realize ‘the‘
urge to‘communicate using the language learned. - Among the

most developed methods are the ohes“mentioned‘above.




- Pwo of thermethodsﬁabore'are'based on oné approach
They are the mimicry memorization and the pattern practice
methods. Both share the factor of goal they aim at auto-
matic oral production coupled with skill in understanding
the stream of speech, They each function best under in- :
tensire course conditions. However, the orderyof’presen-
tation differs. |

The mimicrj'memorizatiOn (nim-mem)‘method“j begins
with a situation such as getting a room at a hotel and‘at:
the theatre. The learner must mimic a native speaherireal
or recorded, and remember a rather large‘hnmberfof nsefnl
sentences within the situation. From the memorized‘ sen;'
tences, certain structures, expressions and. certain pho-
nemes are drawn for particular emphasis and drill g Thereh
is nothing in the mim-mem method which contradicts - the
assumptions which make up the aural-oral approach.

On the other hand the: pattern practice method ide-
ally uses bilingual comparison at the very beginning, and
'starts w1th grammatical and phonological structures ‘chosen,
"These structures are drilled;and,built up into a situation
 through the addition oflexical items. Again, there is
nothing here which contradicts the aural-oral approach .
Both methods.have been used w1th success. Both lie‘with
the same apprOach, and yet, each.hasdistinctivefeatures.

The last method to be discussed is the eclectic
nethOd. Before talking about this method, however, ‘ the
method that becomes the basis of the eclectic method nill

'be discussed; it is called the direct method. There are
several characteristics of the direct method. | The main

ones are: ‘(l).The use of eVeryday vocahulary and structnre.
(2) Grammat taught by situation.  (3) '(‘)‘ralteaching of

~ grammar and vocabulary. (h)f Extensine listening and imi-




tation until forms become automatic» .
The eclectic method is a compromise between the direct
* -method, With its ‘many demands on the teacher‘coupled - with
‘the more formal methods,based on grammar rules and transla - '
tion. S0 in this method, a*certain'amount‘of translation is
~introduced, with some deducire~grammar, and some‘audio-visuali
aids. Thus, it can be said that this method is a combination
~ of many methods. It.takes the good points of these methods,
and combines them., - | _'~” i
A technique‘is'an actinity thatftahes plaCe\in ~the
classroom, It is a particular trich,‘strategem;{or contri-
vance used to accomplish an immediate objectivet Techniques
mnst‘be_consistent with,a‘method'and therefore, in harmony
with an approach as well, - o
Teachniques depend on the teacher, hisyindividnal ar-
tistry, and on the"composition of the class. Itucan be sald
“that teaching is an art becanse each‘teacher‘hasihis own‘
teachniques in tackling particular problems. For example,in
teaching the difference between the pronunciation of English
_ /l/ and /r/ to some Indonesian students, gone teachers get
good results only by imitation. Some other teachers may use.
" another techniqne that requires the use of pencil in . - the
‘mouth to prevent ‘the student's tongue from touching the ral-
veolar ridge, hence 1nhib1ting the. pronunc1ation of /l/ |
' Laboratory tape-recorder, slides, teaching machines ’
phonographs,'closed c1rcuit television and‘otherlaudio visual
aids are technlques.' The teéacher may'use them inlhis teach- |
ing and the effectiveness of these devices depend partly on
how the teachers use them, Different technlques are needed
to teach different elements and skllls of a language,

Understanding the terms 'approach', 'method' and 'tech-




nique', we can see that teaching in the class will be much

influenced by the approach and method‘nsed in'theh class

and the techniques presented cleverly by the teacher. The

" more the teacher knows ‘ahout teaching techniques and is

able to use them, the more interesting his teaching will be.—

Consequently, no matter how great his store of teaching

techniques is, it will be useless if he does not know how
to use them in effective ways. Whak effect does. the teach-
ing have on testing ? This Question‘will be answered in

the next part of this chapter..

1.2, The Functions of Testing.

For many years textbooks writers and educators have
been concerned with language teaching only, only a little
attention 1s given to language testing whereas ‘actually
language testing is Jjust as‘important‘&s language teaching.
It is not onlj important for teachers but it‘is also use -
ful . for the students. Language testing can even ﬁé  said

. to be the ultimate activity in the whole process of teach-

ing-learning. ' | o

Language testing is a tool to measure the ’Jability,
knowledge, intelligence,:and‘capacity of an individual--or
group. The test has‘a'function in controlling the learn -
ing process‘both for the teacher and for the'students.

After giving a test, a teacher can reflect whether
 his teaching has been succeSSful or quite a failure. If‘

the results of the test are too good, there‘may be two §084

sibilities, either the test is too .easy or the students have

mastered the materialS'completely."If‘the-teacher considers

that the test was too easy, he may give a more di#ficult

test on the next occasion. On the contrary; if‘he considersv'




- that the students have really mastered the materials. he may
then continue his previous procedures in his next ilessons.
However, if the results of the test are. too bad,‘he may then

'reflect that either his test is too difficult or he has given
insufficient explanation on the materials‘tested. If the
’class considers that.the'test is too difficult the teacher
nay give a repeat test which is'somewhat easier. But if'the
failure is due to the 1ack of understanding on the part | of‘

the students, the teacher may then change his future teach -

ing ‘with different techniques or he may explain in such a

way that the students can really master the materials taught.

‘ Seeing the results of ‘his teaching is just one function

of giv1ng a test from the teacher's p01nt of view. There are
several other functions of giving a. test, | These functions
are : (1) as guidance in giving grades, (2) as preparation
for further tests, (3).as a,means‘to stimulate himself to
prepare and study his 1essonlp1ans‘better, (4) as a way . to
find out the students’ difficulties,‘(S) as a means of eva -

. 1uat1ng textbooks and other materials, espec1a11y the ones

used in: the class, and (6) to determlne which students can

be promoted and which can possibly be . giVen scholarships.
In past years, when the classes were small, meaning to

say that the number of students was relatiVely not 1arge or

to be more exact, there were less than ten students in each”

class, it might be understood if testing Was considered un-

*‘important as guidance in giving grades since the teacher might

‘ already know the students' achievement in the daily exercises.
This, however, is not the case nowadays.~ The class is 'big
‘now‘so_tnat‘the‘urge to give the test to.the students cannot
be delayed any longer. | | | |

"If the test proves to be successful then the teacher

e
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might repeat hisg teaching procedures in. his next lessons and .
thus, the students are supposed to be able to do the‘
with-the sane success.! On the contrary, if the “ test
'proves to be a failure, he might prepare his teaching proce-‘
dures in his next lessons better so that the students will‘
be able to do the next tests better.‘ ‘
Furthermore, if he finds out in the test that the .ma—‘

jority of his students cannot do it then he perhaps real-

izes: that this is caused by his shortcomings in preparing his

’lesson plan s0 that 1n his next class he might be able to do
better. Ny .
| By‘haning the test the‘teacher‘might increase his own
’ effectiveness by making adJustments in his teaching to enable
certain groups of students or individuals in the class‘ “to
benefit more. The teacher might give certain attention to

the the students who need special help.

By giv1ng tests. the teacher might estimata whether the“

‘materials used are quite representative or‘not.-.II not, -he.
".might search the other;materials for his_reference in'teaoha'
ingf‘ | | | . ‘ .

" From the test, the teacher might know the~students}

real achievement 80 thatthe is able to determine in the end

»of the school year which students should stay in the . same

class and which‘of them-can be promoted.
Those are. the functions of a test from the point of
view of the teacher.d HOWever, it is not only " the teacher who
ght recieve good effects from a test. ‘The students i might
be able to use the test for their own benefits as well. -For
.them,vthe main function of doing a‘test is to know their own

capacities if they compare the result of that test with the
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earlier tests‘and even with the results of theiriclassmates.
If their work is‘below’standard, that is, ‘their achievement
is worse than the achievement of their friends,'theyi might
think that they should work harder before the next tests.In
this way the tnst functions as a teaching device, as far as
it sets out to measure the performance of the students as .
| fairly as possible without in any way setting traps for
them. In other words, a good test can be effectively used
to motivate the students.2 | ‘ )
| To conclude the descciption abovd, it can be said that
although language testing mainly is concerned w1th the per-v'
formance or achievement of the students, the types of tests
or examinations that evaluate their knowledge of the language
often determine the methods and techniques which are being
used by the‘teachers. | | |
Some tektbook writers“sonetimes mention the termizagh— -

‘back or backWash."This‘tern:refers ¥o the effects of a test

on‘teaching;‘ If a test has”good backwash‘effects, it wiIl

exert a good‘influence on the learning and teaching l that
'.takes places before the test.3 | ‘

C On the other ‘hand, if a test has bad backwash effects,

this means that either the students do not understand -the

materials or they have not prepared adequately. :

5y

24 Hriting Enelish Lansage Te

J.B. Hééﬁdﬂ:

,d Longman,p. 2,

3« Ipid. p. x.




CHAPTER II

LANGUAGE TESTING‘IN'GENERAL ~

Testing is 'an important activity in the whole process
. of teaching—learning. Besides glving feedback to the ‘teach~
er of what he has taught during a certain period of time,it

proves to give benefits to-thetstudents as well‘since by

taking the test, they may have feedback concerning what they

‘have been learning:

Since testing is important tests should be properly

‘prepared. This activity might occupy the teacher 8 time con~

' siderably although the test itself only takes a short period

'of time. In his preparation, the teacher has to know what -

tests arevmadeVOf and‘how they differ. In‘otherpwords,‘the
_following question iswto~be answered in‘his preparation :
What langnage variables are to be teSted‘?- The-answer ,to‘
this question ig in the first part of this chapter, follow-.
ing the discussion on the process of testing. ‘

| How the test_differs will\be.discussed in the next or ;
last section of this chapter under the‘headings : Types of

Tests. In this section, different types of tests will vbe

‘ looked at ‘from different points of view. This section is’

further subdivided into the points of view that determine .

'the types of tests.

II;i. The Process of Testing.

The process of testing can be divided into three parts:'
preparation, administration and narkinga The portion 1 of
these'three activities is different from‘one to-another. A
teacher may need a greater amount of time for the preparation
than for the other activities in onevtest This is the case

when he uses an objective test in testing his students. He

12
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has to prepare the items of which there‘are'many; ‘However,
in the administration as well as in marking, he only needs

a short period of time. He need not read the questions a~

gain in the marking. What he needs is just to read_the_oneé"

word answer for each question in the answer sheets of  his

students; This marking can even be done mechanically,which

means that the correction of his students' work can be done

usigg’a machine, An example of a'test using this procedure,,

hard preparation and easy marking, is an obJective test.
On the other hand, there are tests ‘which need little‘

preparation and are easy to administer but which take =  a
~ great portion of the teacher's time in marking. An example
of such a test is a composition test. U51ng this kind of
test, the teacher'sdtask:in composing the question:is much
easier than uhen he uses an:objective.test, fdr‘example; He
just thinks of a*topic'and perhaps. a little‘guidance " for
his students andlthenrlets the students do what is being
asked.fﬁevertheless,nin marking, it is quite‘thefreuerse.
The teacher has to read long anSWers, hence it takes a lot
of his time if he uses a composition test while if he uses
an objective test, this does not happen. _

Still there are other types of tests which need
little preparation and which are easy to mark as well 'butv
which take a large portion of the teacher's time in the ad-
ministration. An oral test is just one of the examples. If
a test is done orally the teacher should examine onevor two
students at a time so that for the’whoie class he”needshsev—
eral hours. | | _

Thus,.in the preparation it should be decided what

kinds of tests are to be used. Of course, this choice is.
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influenced by the‘decision concerning whét‘langdage variables
are to be tested.  Suppose, a teacher wants to téSt‘hiS :sfu-
dents' apeaking skill. The'best‘way to do this is by éi#ing
his students annoral fest. - |
After deciding the kind of test to be used, the teacher

may prepare the questions. These quéstions are better graded
from the easy to the more difficult ones or‘froﬁ.thé previous
to the later lessons. The number of gﬁéstiopé‘shouid also be
considered. It has to be in‘accbrdéﬁce with the time availa~
ble. Those questions should also be‘representative. This
means that all of the materials éhduld be covered in the lim-
ited number of questions. The directions in the téét ‘Should'
also be clear éq that the.stﬁdeﬁts Rnow what~théy should; do
and there is no misunderstaﬁding of what to do. - |

In preparing tests, séverai criteria of a'gdod tesf
sﬁould'also be fulfilled besides the‘thingsvthat have - been

" mentioned above. These criteria are as }ollow :

1. Validity : A test is valid if it measures what it
intended to meésﬁre.‘ This cfiterion sometimes is also called
the appropriateness or relevancy of the questioné in  a teét.
Suppbse, a teacher wants. to test'ﬂhe\étu&ents' knowledge in
composing answers to English.quéstions.‘ This test should be
‘composed in such a ﬁay that their knoﬁlédge of geography, for;
example, does not iﬁfluénce.the'result-df the test."In other
words, 1t can be sald that the test possesses validity 1f it

‘has questions related to the objectives of the test. |

According to this critefion, ﬁhen, the teacher élready
has the answefs to the queétions asked'iq the test as eérly.
as in the preparation‘stage, so that the test he,plannéd will

not fluctuate very much.
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2 Reliability': A test is reliab1e if it‘gives a consist-
entvmeasuremenf;- For‘exampie, if a stﬁdent doeé two tests of
equal difficulty‘on the same matérial, the resﬁlt must be ap-
‘rroximatély the-same unless other factors intervene, such' as
illness or the fact that he has not worked for his next test.
Or, if the test'is given to two students who are of the same
level, the.result must be approximately:the same. Thus, to

know the reliability of the test, the tester can give ~two

tests of equal difficulty and length to the students or he may

give thé same tést twice provided that‘ﬁeither teaching nor
learning'has.taken_place in the interval. | |

In other wordé, based on this_principlé, tHé scofes
should not be suhjectrﬁo fluctuatidns, and hence, the persons
obtaining the écbres should maintain ﬁhéir sténdings:felaﬁive

to one another,

3, Scorability : A”test is scorable if it can be scored

with ease so that the users are able to handle it. Based on

this criteridn, perhaps the most scorable test is an objective

test since this kind of test can be scored mechanically. How-
ever, the other tests can‘be made more scorable if iﬁ the pre-
paration, the teacher already pfepares the answefs of “ thé
‘given test. | |

~This criterion is sometimes referred to as IObjectiviti.
The test is objective if there is not much fluctugtion in the -
scores given by differeﬁt examiners on‘the same test. For‘
example, there are two examinefs who afe giving aﬁ‘éraljtest.‘
If these two examiners give more or‘less the same scores . to
each student, we may then call this teétvobjective,‘ It may
alsb happen that the same teacher sdores the saﬁé‘student's
test twice. In this cése, 1f the scores are abouf‘the ‘ éame,

then it can be called objective,

)




16

4, Administrability : A test is considergd to be adminis-

traﬁle if‘it.can‘be given under the prevaiiing conditions
by the;person-availablé. In the preparation, the'téacher
has to éonsider fhis‘principie 80 that he is fully aware
shether the test he made can be glven to the students or
not. If ndt, then he should not gi#e it or it is better
“to chénée it, TFor example, he prepares to givé'an oral
test whereas he knows that he only haé‘an-hour‘fof almost
fifty students and there are no other teachers who can
hélp him ;dminister it. In this case, the‘test only has
loﬁ administrability since it is impossible to ha#e enough
time to test each student. If he knows this principlé,he
must change the planned‘test with another kind of test,

namely, a written test.

5. Economy : A test is economical if it measures what -

it is intended to measufg in a reasonable time considering'

" the testing situations such as setting and facility. An

objective test with a large number of questions will ~ be

‘uneqonomical if there is no printing equipment in schools
since it will be very time-consuming. In this case, an
essay test is better used because ﬁhe‘tgacher is able to

‘write the questions within a short time on the blackboard.

Those are the criteria of a good language fest.These

-cri£eria aye’méinly based;oﬁ Lado's‘Language Testing.‘- To
these criteria, adequacy and5preparabiiity are $Ometimés
,added; A test is adequate if the;qﬁestioﬁs in it are rep-
‘resentative, This means that this test iﬂdluded.all the
materials given‘to‘the students in proportion to their im-

portance in the course. Some of the questions must | be

_easy, but some others must be average and some are even dif-’
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" ficult. It is important to kéep the.raﬁio of the proportion
constant or else the results will be distorted.
With regard to the pféparability‘of a test; it can be
sajid that é test is preparable if there is not ‘much vtime ‘
needed for composing its questions.
If these critetia have beenvfollowéd; the administra -
tion as well as the‘marking will be easy since these two ac-
tivities have also been thought of in the preparation. Ir,i |
however, these cfiteria of preparihg a good test are not not

carried out consistently, the administratidn and the_marking f

will be very time-consuming. In the preparation the answers y

 have been thought of so that when the time for marking the

students' work comes, there‘will be no quéstions‘as to what
should be scored. _
Concerning the time alloted in the administration “of

the test, it is wise to give enough time so that the majori-

ty of the class can finish the test without being in a burry.
Thus, if around 85% of the testees can finish the test, the
tiﬁe given is sufficient. |

In conclusion to the discuSsiqn of tne‘procéss of lan—_”

guage testing, it can be said that fhebpreparation or to be

more exact, the‘cOmposing of the blueprint is gehérally more

‘@ifficult and hence, needs more attention from the examiners

than the other two stages. The bluepriﬁt is a pian in which
ail the details concerning the tést, inclﬁding éhe objectives
and the number.of questions are thoﬁght‘of. }in the adminis-
tration stage, the task of the examiner is cOﬁcgrned mbstly
with keeping the students from looking at each other's work

or from cheéting during the examination or ihe test(’ In

marking; the difficulty ususally arises in tfying to be

objective, If this difficulty can be overcomg then this stage
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becomes easy for the examiner since everything connected
with the answers has already been thought of in the prep-

aration stage.

II. 2. The Variables of Language To Be Tested.

The discussion of language‘testing_so‘far has neen'
somewhat general. That is we have discussed testing the
ability of students either in using a language or’ ~in
their mastery of ‘the language learned. Language, however,
can be analysed into ‘a number of variables. So : the';
question is : Which one of these variables is going to
be tested ?-

There are two kinds of variables in a language.They
are the 1anguage elements and the language skills. . The‘

language elements themselves can be subdivided .. into
phonemes, morphemes, syntax, diseonrse and vocabnlary.l
Each of these_elements is .studied separately in”\ the
branches of language study. On the other hand, langdageyl
skills are also suoditided into five skills, namely,read-
ing, writing, -speaking, listening'comprehension and;trans-
lation. | |

| Since the elements and skills of langnage are stud-
ied‘in different branches of language study, they can_ne
tested separately. Phonemes are studied in phonology‘and
they are tested using pronunciation tests,veither orally
or in writien form. However, since it is a test of pro—‘
nunCiation which in turn becomes the basis in speaking,
it may best be tested orally., In written tests, the test-
ees can be asked to.describe some problematic and diffi-
cult sounds such as the difference_between the sounds /1/

and:/r/ to some. Indonesian students. This can be asked
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in writtem form, for example, using‘this question_: How

do the positions of the tongue when we produce the soumds
/1/ and /r/ differ ? It cam‘also be asked using piétﬁres'
as the answers, for exampke using this_qmestion,i Draw a
picture of the positions of the tongue whehhme"produce‘the

sounds /1/ and /r/

Morphemes and words are studied in the branch of

language study called morphology while syntax is“the‘study
of the word order, word group, clause and sentence. Both

morphology and syntax are part of grammar.,

The units in grammar form a rank scale. Themhighest

unit on the scale in grammar is called the sentence- while
the 1owest‘unit-is the morpheme. Between these‘two units.
are words, groupsror phrases, and clauses;»,Perhaps ’most
English lessons in the past and even today comprise»waand
concern grammar since grammar is the easiest thing : to
' teach and to test. The students can be asked to make
sentences u51ng certain constructions snch as ;_.Make “a
sentence using 1. 80 cenees that, such that, the
same"as,.differeht from, MOTE «uuees tham. 'The ‘teacher
can even ask the students torchange the sentences, either
from‘a positive sentence into negative‘and interrogatire
‘sentences or from”preSent tense into past“ tensefor pres—
ent continous tense. The test on grammartcan‘heﬂcarried'
out usingrsubstitution drills‘or transformational drills
as well. -

A paragraph, a higher unit above the sentence, is
“outside grammar 51nce its unlty is mainly based on cate-
' gories of logic, not of structure. This unit and also a
discourse can be taught in the compositlon class. Con -

sequently, the best test that can be used. for paragraph
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and discourse‘structure is alcomposition_test. In this test,
the‘Learner‘are‘required to use their»nhoke mastery of the
ianguage'learned in the production.of their compositihns.

The last lsnguage element to be discussed is th& lexis
con. This mainly concerns nocabulsry huilding. In Qeaching

vocabulery many techniques can be nsed, such as :
1. . denonstration by using an object, a picture or by
performlng an action. - |

2. pictures Wthh can be found in photographs or which
can easgily be drawn on the‘blackboard.

3. explanations using words which usually descrihe'the
object or by giving synonyms, words that mean the
same or nearly the same as another word, or by
giving the translation in the students native lan—

guage,

Vocabulary tests are not much different from the tech-

niques oi teachlng above. The students are sometimes required

to give the antonyms, words that are contrary or opposite to
another, The teacher may also use jumbled letters to form a

word, for example, the word diamond is written as

nddmoai

okob © for the Word:yggg

eiplnc for $he word pencil.

. of'course, this technique must be given totthe stndents in
‘the exercises first before it is used for testing.

Those are the elements of a language which must be mas-
tered‘by the stndents to make them able to use the language.
FEnowing these elements alone is certainly not the purpose of
language learning because only knowing the elements is the
same .as only knowing about'the{langnage. To know the lan~
guage itself, one has to master as wellias practise the_skills
of the language. Thus, it‘can be said that the\elements. of
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language serve as a means to know and be able‘to use‘ the
-language. One‘sﬁould not stop with knowing the‘élements‘of
the language beééuse in fhaé case he would only Rnoﬁ}aboﬁt
the 1anguagg and when askedbto use it, he wduld”éertainly
be unable to do so. o
As mentioged earlier, there are five language skills.
To know the ability of the students in using these ékills;
different tests are used. Thus; fhére are five kinds of
tests for examining the studentsf skills, These tests are
éral tests for examining the students' ability iﬁ~speaking,
.listening comprehénsion tests for 1iSfening cbmp}ehension,
reading tests, both‘reading aloud‘and reading cémpreheﬁsidn,
for reading skill, compbsition tests for writingiskill ;nd
translation tests for examining‘trahslétion»skills
In the_past,‘when the grammar translation was largely

used, testing Was_mainly concerned with language elements..

Today, however, more and more tests are concerned with lan-

guage skills. These tests are well developed and they are
- Very popular‘amoﬁg teachers. A further‘description¢concern—
ing these tests will be giveh in the neit section ‘of this

chapter, under the heading types of. tests.

II. 3. Types of Tests.

In preparing the tesf, the teacher must already have.
in mind what hié‘purpose is‘in giving the test to tﬁe stﬁ-
dents. As mentioned earlier, there.arg various aims in
,héving tﬁe tests either from‘tﬁe‘teaﬁher's poinf‘of view
6r from the students' point of view, Based onffhese aims,
one kind of test can be drawn. Different tests are _used

for different aims, but different aims are not always a
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guarantee of makihg a difference in the forms of tests.
Beside the type of tests based on the aims of-the test-~
ing;‘there is also a‘classification of tests based on. who
makes the tests. A test is_usually madé‘by the class teach-
er. Some of the fésts are,‘however, composed by‘experts.The
- difference between these two‘types of tests willlbe explained
in this part._ ’
A test can‘be given orally or in"ﬁritten'fOrm; It can
even be in the form of an acfibn or a dembnstrafion;  ‘This

difference will be described as types of tests based on how

they are carried out. Of'course, each test, elther oral for, -

written, has its own advantages and disadvantages; In pre-
paring the test, it is the situation that mostly determines
‘whiéh one of these two is going to be msed.

A test must be scored.. The scoring that is done ﬁsing
the judgement of the scorer 18 called an essay test or sub-
jective test. On the other hand, a test that does ﬁot re-
quire any judgement on the part of the eiaminer'ié called an
objective test. Thus,‘based oh the scoring, .a tegt can. ‘be
differentiated és‘either subjective3or objeétive. Thesé two
tests will Be’discussed in the fourth section of tpis'part.

The last discussion of types‘of'tests will deal with
varioﬁs tests based on the emphasis of thé3language skills
and eleménts being tested. Different variables, éitherl the
skills or the elements, require different'fests although it
| may happen that some of these tests.overlap. Uniess the learn-
ers are studying a 1anguage in an intensive coufse of language
such as in the English Department, these skills and elements
- will not be‘separated too distinctly.. in,high schools, for

example, the test is uéually referred to as a language test.
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Tests of skilis are quite différent ffom ones for meas—
urihg the elements., Tests on skills usually also‘reqﬁire the
Jétudents"knowlédge of the elémenﬁs‘of the language. Thus, an
ofal test which measures the speaking skill of the examinees
will also invo1v§ phonology‘since whenever they spéék,, they
have-to know the basic or fundamental sounds of the‘ languageT

tested. This test will also involve vocabulary indirectly .
This means that whenever they ééeak,‘fhey have to use the
words or morphemes in’the'prbper wéy. -Hence,‘they should mas-

_'ter the vocabulary or the lexiéon. A test of the élements of
the lénguage, on the other hand,-will only require little skill

on the part of the examiness.

I, 3. 1. Tyves of Tests Based on The'Aims.‘

As mentioned‘earlier, there are various'aims or func-

‘tions of having a test from the point of view of either the

teécher or thé_leérners. Based‘onithese differént aims,test;

cén be divided into four. This plassificatioh‘is by no means

' the only one since some textbook writers classify the tésts

into only three groups although some others group them into

five., The four tests in this classification will be. described
in detail one at a time. |
IT, 3. 1. 1. Achievement Tests.

As indicated. by the term;‘this type of test is mainly

concerned with the achievement of the students in a  course.

These tésts determine how much of the maferial in a course has

been mastered. -Some writers refer to these tests as attain -

ment tests.

"Attainment tests estimate the present achievement of

the learner, what he knows and can do now irrespective
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of how he 1earnt it or what hls learning ability is. 't

There are two kinds of achievement tests; achievement
testis as a measurement of the students' daily progress which
are known as progress tests and achlevement tests which serve
to measure what the student is presumed to have learnt.‘ For
convenience, these two tests will be differentiated as prog-
ress tests and achievement tests. These two tests will  be
discussed one by one. |

Progress tests are designed to measure the exbent to
which the students have mastered the material which is given
in'the classrool. These tests are usually constructed e by
the class teacher. Each progress test is different from the
others since in each test the)teacher will evaluate its situ-
'ation which is usually different from other situations.

Moreover, each progress test is constructed based on
the language programme which the class has been follow1ng In
_ this way, each test will be unique since the class will al-
ways make progress and hence, the next test will be different
from the previous one. 'This.kindyof test is muchvinfluenced
by the syllabus and the teacher's partlcular aims or goals.

A progress test may: also serve as feedback either ‘for

the teacher or the students. Results obtained from the prog-

ress test enable the teacher to have feedback on his teaching.
Whether his teaching is successful or not can be‘seen, from

the results of the test. If the majority of the students.

cannot do the test, it is likely that they~have not understood

the material being tested. This kind of test also enables

the teacher to become more familiar with the work of ‘each of
his students and hence to know the real capacity of his stu--
dents. The progress of -the class in general can also be

deduced from such a test.

4o

Alan Davies. ZEnglish Testing,Svmposium. OxfOrd, P. 71.

——
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Although the progress test is mainly concerned with
' measuring what thé studént has mastered, it can be used to
‘evalﬁate the éfféctiveness of the instruction as well.fhis
means that a progress test cén'function as a teaChiﬁg de-
vice. A good pngress test.enébles the learners to have a
ﬁositive manner 6ver the target language and_to gaih addi-
.tional confidance. In short, it can be said thét the éim
of the progress test is to stimulate learning and to rein-
force what haé béen.learnt. |
On the other hand;\achievement tests are made to meas-
ure_aChieiément on a 1argér scale‘and to éhow mastery of a
particular syllaﬁus. Public exams.which ﬁsed tu‘be_given to
the high school students in the past are examples of achieve-
ment or attainment-tests‘in‘fhis sense. . These tes£s .are
based on what the student'isjéreéuMéd to have leérnt.
Sihcevsuch tests are given to the schools which have
thé same syllabus but different materials and techniques‘tov.
achieve them, they cén_bé used to evaluéfe which matériéls
aﬁd techniques are Beét'ﬁéed in_thése‘schools. Fbr example;’
~tﬁe final exams of some junidr high schobis are'tﬁe same ai—
though different teachers are used. Froﬁ the results of
the exams,; the best school can be determined. This school
- can be made into a model for the cher.schools. Thus, the
materials used in that school will be used iﬁ'other échools
in the comiﬁg year. in thisrwax,’fhe whole inétruction iill
become more effeétive;
An achievement test which is used for various schools
~is usually cdnstructed'by exéerts who rarely feaéh any ‘OI
the students being tested.

In short, it can be said that achievement tests,e ther

progress tests or the more general kind, are used tg¢
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out how much of a course a learner has actually learned. The
scores that the teacher gets from such tests are used to de-

‘termine which students can’ be promotes to the higher class.
II. 3. 1. 2. Proficiency Tests.

Proficiency tests indicate what an individual is capa-
ble of doing now. This ability is achieved as a result ~of
his cumulative learning expei‘iences;5 ’A'proficiencyv  test
looks forward which meané‘that it does not measure what the
learner has studied in a course but it defines a student's
language proficiency with referencg'to.a'partiCular  task
which he will be expected té pérfofm in the future.6

In connection with the aimd of testing, pfdficiency
.tests are used to separate the iearnefs‘who are caéablé of
following an acédemic or training program from those‘who are
not. In these tésts, the degree of success or failure <may
not be considered‘importént since such tests 6nly measure the
readiness of the students to follow instructionél programs.

Proficiency tests are also used to put tﬁe 1earhers iﬁ—
to qategories according to their knowledge of the foreign or
second language they have learnt. Every individual will be
placed or classified in an appropfiate class so. that  there
are no pass-fail distinctions in these‘tests; |

The proficiencj test may be uséd for the_pu?pbse . of
finding the level at which a leapher should start or continue
his study of the languagg. '

Those are the functioqg oflproficiency tests in connec-
tion with the aims of language testing. The level of profi-
ciehcy for ail‘the language skills'may not be thé same, A

readirg proficiency test may place a iearnér at one level ,

. 5.
6.

David P, Harris. [Testing Engllsh ag a Second Language. p.3.

~J.B. Heaton.. Nriting English Language Tests. Longman, p.l16L4.
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while a speech-proficiency test may classify him at another;‘

There are_many examples of good proficiency - tests.
Among those tests, three tests.wiil befmentioned including
the purpose for each test. The‘first test is the Michigan

Proficiency Tegt of English ds a Foreign Language.7

This
test is used to measure whether the individuai's mastery of
English is suffi¢ient to study in universities such as the
University of Michigan. If it is proved that he is still

insufficient in his mastery of English, the score of = his

test will show how much teaching he should receive  before

he enters a certain university.

The second exampte of such a test is the Test of an_‘

lish as a Foreign Language ( TOEFL ). which is published by o

the Educational Testing Service. This test is,probably the
most widespread proficiency test used in Indonesia. - For
certain purposes such as studying in North America or trying

to get a scholarship for continuing one's study in North A-

merica, this test is usually used. In other words, this-test

measures how much English'the candidate actually khows com-
pared to what he needs to know for a certain purpose. Thus,
if he wants to get a scholarship’from a certain institution,
a higher score may be'required than for another institution.

Also, a certain university may accept a camdidate only l if

he is able to get a certain score.  This passing score may

be higher than-the scores determined by other universities;

The last example of proficiency tests is the Davies
Test which is administered by the British'Council. | This
test ig designed to assess éhether a candidate's command of
‘English-is adequate for higher education against a. British

'background.a

7.

8 1pida. p. 72.

Alan Davies. Language Testing Symposium, Oxford, p. 71.
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Those are the examples of proficiency tests. There are,
however, several tests which are partly achievement and part-

1y proficiency tests such as the tests of modefh foreign lan-

‘ guages which are constructed and run by the College Entrance

Education Board ( CEEBO ) of the USA. These tests are based
.on whét is common to a number of courses in some schools.This
is the achievément part of fhe‘tests._ However, since these
tests are used as entrance qualification for high school grad-
uafes by éertain cdlleges, they can be considered to be
proficiency tests. | |

To differentiate between achievement and  proficiency
tests, the preliminary work uﬁdertaken by the test construc*
tor must be observed, If the test is constrﬁbted based on a
certain syllabus, it is usuaily an achievement test.. Ir pot,

it is likely to be a proficiency test.

II. 3. 1. 3.  Aptitude Tests.

Aptitude tests are referreé to és prognostic tests by
some writers., In this discﬁssion; only thé terﬁféptitudévis‘
used,

This kind of test is used to predict the future perform
ance of the learners. At the time of the;testing, the exam-
iness may have little or even no knowledge of the language
to be studied, and hence the test is employed to assess their
potentials. By giving this test, the examiner may select the
iearners who are likely to profit from language instruction.

Aptitude tests assess"abilit& to learn a particular sub-
ject such as a;fofeign‘langnage. Some specialists, however,
suggest that it is neither possible nor desirable to take an.

overall measurement of language aptitude, Thus,. aptitude
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tests assess the ability t0‘1earn the specific tasks in which
the persdn'is being trained such as listening comprehension ,

translating and reading comprehension. In the first assump-

tion, the whole subject is considered particular and specific,

while in the second assumption a subject is still a  general
ability. Therefore, this general ability should be di&ided
into several aspecks. ' o

Learning involves:other-factors bes;des intelligence .
Thereforé,Vlanguége learning aptitude, and conseduentlyvlané
guage aptitude teéting, deals wiﬁh such factors as infelli -
gence, age, motivation, memory span, and sensifivityvto'gram-‘
matical patterning. Thus,‘bésed‘on this‘opinion; different
individuals will have different aptitude tests or if the tests
shou1d be the same at all, different weighting‘mUSf bé given
to those factdrs; | | |

There are several methods of estimating iﬁéividual lan-
guage aptitude. The most common ones are the estimations which

are based on the child's IQ Qr‘on his grades in his native lan-

. guage.  Based on this kind of test, it is hoped that the pupilé '

will be put into classes for which they are well suited. The
better the test, the less likely‘it will be that a pupilywill
be put into a class in which he will not succeed or the more
likely it will be that a pupil will not be excluded from  a

class in which he will sﬁcceed.

II. 3. 1. 4. Diagnostic Tests.

The purpose of diagnogtié tests is to diagnose the weak-
' nesses and .strengths of an individual. By doing SO,the teach-
er may‘know how to proceed in his teaching‘and what part of

his teachings should be repeated.
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Slnce this kind of test is used to determine the

strengths and weaknesses of the students, it is very use-

ful for the teacher. He may discover the learners' pre-

‘vious accomplishments and then, determine what remains
to be taught. However, this does not mean that = he
should elways'teach new materials. The learners do not

always show their capability over the materials that

have been taught, Thus, from this test it will ‘ be

found out whether they have mastered‘the prev1ous mate¥
rials or not. If not, they can be taught the same mate-

rials again. In this case} it may be useful to use dif-

ferent techni@ues so that the learners will not be bored.

“In conneCtion with this purpose, other kinds of

tests can be used. For example, the teacher mayinee the
achievement test or the progress test to determine the
students' or the learners' strengths and weaknesses and
. then, based on this test, he is able to continue  his
teaching., He may teach‘the)newfhaterialﬁor else he has
to‘repeat his previous teeching if it is found that‘hist
students are still incapable of doing the te t and hence
they have not mastered the materials glven. Thus, this

klnd of test may make use of other klnds of tests.

II. 3. 2. Types of Tests Based on Who Makes Them,

Based on who makes the tests, one may distinguish

two different kinds of tests. The first kind of test is

made by the class teecher, while the second is that which

is_made by an expert or a group of experts.

Tests that are made by the class teacher are usual-

1y called classroom tests. There are several"characte}is-
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tics of this kihd_of'tést. The obvious one 14 that = this
test is made by the class teacher and is ﬁséd for his own
class‘oniy. Thus, the preparation,,thé administration as
well as the scoring only involve one person,,viz. the teach-
er. Since this fesf is intehded for,classroom‘USe only,it
has-a rather informal characteristic. This means that the
test‘objectivés should be iﬁ‘éccqrdanCe:witﬁ the  .course
objectives. Thu53 this tes§ is used for.measuring the stu-
dents' ability in class in conhection with the objecfives
of the instruction.
Moreovgr, éince a classroom test has tﬁe aim of meas-
‘uring the daily progress of the students,'iw isivery impor-
tant to the teacher. The content of this kind of | test
ghould be derived from a specific‘course\contentjwhich has
been given to the students. Thus, eaéh tesf is unique which
meanslthat one tegt is différenf frbm_every other one,
The classroom test is used in class only. This.méans

‘that the number of-students involved is-relativély» 'small
and hance, the teacher may.use‘an'essay teét as‘well-as‘an
objective one. ‘the main problem with this kind’of test is
the scoring. Since the teacher is in contéct with the stu-
dents everyday, he cannot avoid scoring less objectively |
than if he had nd contact with them, The students"inter-
pretations of the quesfions and their answeré are less
fixed than the ones made by a group of expefts, Fo OVef-' 
come. this difficulty,the'teacher'concerned may set up a
cer#ain standérd which is reasonably consistent. -This means
that’theiscoring does not fluctuate too much from the
standard made beforehand. Also, to make'the'scoring more

objective, it is better not to relyson‘one test only. Thus,
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several tests are used and frbm'these gi#en;tests, the
teacher may draw é conclusion‘concerning.the general a-
bility of his étudents.

The second kind.of teét under this §1assification
is known as a standardized test._ Thié test gs made by
a group of people working for the professional tésting
services. in this_group, thére méy 5e test $pecialists,
linguists as well as psychologists. The'tesé objectives
need not be the'same asythe course objectiveé. Thus,
students with different edudational backgrouﬁdsf_‘ _cén'
have the same test objectives 3. The test Objéctives them-
selves‘méy rénge from selection and.placemenf té‘evalua-

 tion.

In this‘téﬁfing situation, the tester has Ho per- -
sonal or direct contact with the téstees.. Thus, the
scoring is ﬁore'objectivé since the téster is nof‘-mUCh
inflqenced by thé personality of the testee,. NMoreover,
the questions in this test require fixed anéwers and the
interpretétion of the test édores is-also fixed  sd thét
the scoring is more objective than the classroom‘tests{

Since this test_involves‘a'lérge number of‘students, 6b-
jective ﬁests are ﬁsed. An essay test cannot be used
because the scoring would be troublesome. 'Thosé'whq'give
this test need not be the same aévthose who coﬁpose and
_score it. Thus, if this-tésf.has an essay form, it is
-~ impossible to be objective since each’tester will inter-
pret the students' answérs in hié own way.

| From the teacher's view, it is quite obvious that
the classrbom test is somewhat more importaht than the
standardized one since the claserOm‘test has something‘
to do with the c1ass progfess. Théreforé, the tests re-

ferred to in this thesis are classroom tests.
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II. 3. 3. Types of Tests Based on How They Are Administered.

Based on this criteridn,‘tests can be divided into sév-‘

'eral groups. waever, from these various kinds, two major

kinds are used here. They are verbal-verbal tests and

verbal-non verbal tests.

II. 3. 3. 1. Verbal-Verbal Tests.

There are four varieties in this classification. They

are given direcfly to the students qithér in the oral or in

the written forms. The first variety is what is usually call-

ed a written test. In this variety, both the questions and
the answers are written.‘ The’wfitten gquestions bgn be given
either on question papers or on the blackboard. On the other
hand, the students may write their answers either on blank
sheets of paper or on the answer sheet speciallybpreparéd for
a particular test. The choice of the questions as well “as
the answers dependsvlaréely\on the‘facilities‘thafvthe school
hasa For example, in the school with nd printihg equipment,
it is better to write the questions on the blackboard = and
the students must write their answers on their own paper. In
this case, an essay,teét is preferable since the teacher only
needs a short period of time if he uses this kind of test.

The second‘varieﬁy in.this classification is what is

usually called an oral test. In this test, both the  ques-

tions and the anéwers_are done orally. The téaéﬁér asks his
students one or two at a time. Thus, this kind of test is
time~consuming. |

The third variety as well as the fourth one are a mix-

ture of the first two tests above. In the third variety,the
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teacher asks his students orally while his students write
their answers on a piece of paper. This kind of test is.

called a semi-written test. The main point in this  test

is to .get the students to write the‘target language as much:

as possible. On the other hand the fourth or the ' . last-
type of test under this classiflcation is usually called
a seml—oral test.‘ The questlons are written while the an-
swers are given orally. Instead of getting the students to
Write the target languagg, this test is aimed at = getting
them to speak it.as nuch as possible,_ Thi's kind.of‘ test
has a clear weakness. The.student hardly pays‘attention to
the answers wnich other students are giving. He is ohly‘
concerned with:the questions which are going to be asked.
Thus, the first student gets less time to think than = the
later ones, since the later students aiready‘know‘ ' them

questions while their friend is giving his‘answers, There-

fore, an oral test is usually preferable to a semi~oral test.

II. 3. 3. 2. Verbal-Nonverbal Tests.

In this classification;.ohe'of the activities in the
test, either the questions or the answers, is ih‘the form
of pictures, actions, or activities. There are also four
 varieties under this‘classificatien." The first variety is
when the teacher or the examiner uses one or ‘more pictures
to ask questions while the students give their answers ei—
ther orally or in a written form. Thls,type of test - may
‘make use the same or simiTar techniques as the substitution ‘
drills. For example, in the test the teacher shows the stu-~

dents a pictnre of a boy who is making a kite; if the test
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is oral, the students have to say "He is makingta kite ", if
the test is written, then the students hafe to write the an-

The second variety is the test which requires the stu-

~ dents to draw the pictures to the questions which are written

or given orally. “This kind of test is rarely used since not
all studeots.cén draw pictures. |

The third variety is the test with the written or oral
questions while the.ansﬁersiare‘in the fofm‘of activities.In
this test, the teacher asks his students to perform something
aé is used in the oral-aural approach. For example, the the

teacher says: "Please close the door.", then the student who

is asked should walk to the door and close it.

The last variety of the test in this classification is
the oné with the written or oral énswers while the questions
are in the form of éotivities;. This is just the reverse of

. the third kind above. If in the third variety, the main aim

is to test the students' understanding of the questions, the
last one‘aims‘ot the students' speaking akill. For examplo;
the teacher opens a box, then one of his students should say:
‘“You are opening‘the box," or in a better way, "You're open-.

ing a box."

Those are the varieties found in the two major divisions
based on the way the test is administered; The choice for.
those varieties, whether‘the‘teachef‘wants to use both the
‘queétions and the answer5~ora11y or written or hé prefers to
use the wrltten or oral questlons with answers in the form ofu

activities depends largely on what he aims at in the ‘ test

’Supp03e, he wants to measure the students' Sklll in speaking,
then he haa to choose the kind of test* which makes the stu - |

dents speak in giving their answers. He may use either oral
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or writteh.questions or acfivifies to elicit resﬁonses. How~-
ever, the best of these vafieties‘is the one which uses oral
questions although with this‘kind of‘test,‘it cannot be ' a-
voided that the StudentSf coﬁprehension of‘the qﬁestions will
interfére their ansﬁers, ~If the tea;her.usesuadtivitieS' in
‘his questions, the answers are not S0 fiied. For‘example;if'
he opens a box, the student's anéwer ﬁay‘vary such as, "‘He
opens a box;" or "He is opening a boi." Also, the qﬁestions

will be limited since not all questions can be performed.

II. 3. 4. Types of Tests Based on The Scoring.

There are three prdcesses in all tests, the preparation,

the administration and the scoring;‘ Based on the écofing,the

tests can be differentiated according to whether they are ob-

jectiye tests or subjective ones; The subjectiveifests are
also called éssay tests. The characteristic that mostly dif-
ferentiatesthesé two kinds of tests is that in essay testé;'
the judgement of the examiner in scoring is‘reqnired, while
in the objective ones, it is not required. Actually, there
is one more characteristic that differentiates these two

types of tests. In essay tests, the questions require long

‘answers from the examinees, while in the'objéctive ones, the

responces are relatively short. These two types of tests
will be diséussed one at a time although the essay tests will
just be looked at'in a glance since they will be discussed in

detail in the next two chapters.
II. 3. 4. 1. Objective Tests.

An objective test is an assessment that needs relative-

ly easy scoring, because thé questions in this test . only
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reduire short, usually‘one-word;_ansﬁers.  This scoring can
‘even he done mechanically._ The questions in this test are-
commonly called the items whiie the.responses-are ﬁsed‘y;to
indicate the aﬁszrs.

Within the objective tests‘fhemselves, there can rbe
Vafioﬁs types.“They can be in the form of multiple cﬁoice,
.matching, true-false, and cempletion. The cloze test can be
included as a kind of completion test. ‘This tesﬁ, the com-
.pletion one, is on the border between an objective‘and ‘an
essay test,  This will be dicussed in detéil under -the sub—j
heading, Completion Tests. / |

. Since an objective test is concerned with the proce -
durés of testing or to bé_mbre exéct, the procedures | of
scoring, it can be used for.méasuring all 1anguage'variables.

Thére are,advantéges as well as diSadvantages of using
this type of test. The advantages of having an objectivé
test if compared to an essay test are especially with regard
to scoriné.‘ In the students' answers, only one answer is
made possible fon each question. fnus, there will be ﬂo
ambiguify as to ?he right answers for the questions”‘given.,
This in turn mékes the scoring more‘objective. “‘MOTBOVer,
since the answers are very short,‘fhe feacher only needs‘ é
short time in scoring the students' work. Also, siﬁcé an
objective teét gives a large number of questioné; the cov-
erage of the materials is adequate. The last advantage‘fhat
can be mentioned is‘that. with this type of test, the stu-
dents néea not demonétréte their ability in using the lan-
guage. Thus, the test is mére valid since the students only
anéwer what is being.asked without interference of - the -
medium,

Those are the advantages of having objective tests..On
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thé other hanﬂ,‘there are'some‘disadvantages'of‘haﬁing‘this
kind of test as well. The most prominent weakness of objec-
tive tests as a means of measuring the students’ ability
and mastery over the target language is that they may = en-
courage thekstudents to guess Wildlj. Thus, without :‘real
understanding of the.problems aSked, fhe students may give.
correct answers; If this happens, the teacher may have a‘
wrong impression of the students' reél capability. An - ex -
perienced teacher may reduce this wild guessing using  cer-
tain teachniques such as a cdrrection technique. This means
that the number of correct answers is reduced by the number
of wrong ones. | |
Siﬁce(objective tests only require short or even one-
word answers, they are pot good to‘be.used for measuring
productive skills sﬁch as speaking.and Writing skills._Mdre-‘
over, since the nﬁmber.of questions in this fype ‘of test is
lafge, it rsqhires a lot of préparation oﬁ'the part of the
teacher. An objective test is a good one if it consists of
at least fourty questions so that it can cover all the
maferials:tested. A shool with‘no printing equipment wiii
not use this test for measuring the daily progfess of the
students becauée;it ié almost impoésib1e to wrife.the qﬁeé-‘
‘tions on ‘the blackboard. |
*hose are the advantages and disaanntages\of.objec.-

tive tests. As mentioned béfope,‘there are various éinas of -

~objective tests. These tests will be discussed one ﬁy cne,
11, 3, 4. 1. 1, Multiple Choice,

As the term indicates, this kind of test offeré several .
alternatives for each item, The task of the exahineés is

quite easy; they must choose the most suitable alterﬁative
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it should be remembered that only one possible correct al-
ternative is‘provided for each item. Thé ofher alternatives
serve as distractors. Each distractor, or inéorfect option
] " - should be reasomably attractive and plausible éo that the
students who do not really understand the problems tested
may possibly choose these alternafives as well, .Thus, in‘
~ .choosing the correct alternafive, the sfudents do not begin
with eliminating the ones which are very obvious as incor-
rect‘alternatiﬁes. On the contrary; they have ib-choosé‘the
; correct one by direct selection,” An'example of this will
be given. Suppose there is an item like this :
The present tax reforms have benefited v..... péor.
A.‘that B, the C. a D, an |
It this item is given to the students, they will immediately
excluae D since this alternative is graﬁﬁatically incorrect
i and impossible. Thus, for most purposes, each distractor
| should be grammatically corféct when iﬁ stahds fy itself,
the alternatives theméelves my . be in the form of
a single word, short_sentences,fsgts df'ﬁictureé, or.punétu-{
ationlmarks. The choice for these fofms depends on the pur-
pose of the test. Suppose mﬁltiplé‘CHOéce is ﬁééd as a means
to test vocabulary. ‘he examiner may use either définitions
o or sets of pictures for each item. Let's take this'itém‘ as
: an example :. "They came here by plané." |
. The plane in' the sentence above réfers to: A. a means
of tfansportation via sea. B. a means of transportation vié‘

‘ " air, or C. a means of transportation on land.

2. J.B. Héaton. Writihg English Langnage Tests. p. 19.

from among the given alternatives. In preparing éuch tests,
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B . However, for this item, the.examiner may‘draW‘a set of
| | pictures. A. a picture of a ship. B, a picture of a bus.
C. a picture of a.trgin,. D. a picture of an aeroplane.
The studénts"task is easy. They jﬁst choose  which pictufe
is a plane. | |
In recent years, fhere has been a,teﬁdency to use ob-
} - Jeétiveatests with more than one correct alternative. An ex-
‘ - ample of this is én entry tesf used. by some pubiic uﬁiyersi -
ties. Thus, the instructions will be like this :1°
| For items number 1 to 20, choose : ‘ |
(4) 1f 51), (2), and (3) are correct '
| (B) 1f (1), and (3) are correct
| | (C) if (2) and (4) are correct
i ‘ (D) 1f only (&) is correét

(E) if all answers are‘correct,‘

1. "He was told to return John's camera on Monday."
| . Thié means : | |

| B (1)‘ "John could borrow his camera until Monday."
? | (2) "John allowed him to borrow the camera until
| ‘quday." ~

(3) "John should return his camera on Monday."

(4) "He had to return John's camera on Mbnday."

| ‘ | Frbm the alternatives above, the candidates have . to

-chobée (¢) because numbers (2) and (4) are correct. Another
item is this : |

| | 2. MJohn would not have been punished if he had admit-

| | ted his mistake." | |
(i)'“"John admitted his mistake and was not punished.”
R ‘ ~ (2) "John didn't admit his mistake so he was pun -

| ished.” : .

| 10.  questions from the entry test in "Perintis I" 198@.
: s . . o ' ‘
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(3) "John was punished because he had admitted his
mistake." ' ’
(4) "John was punished because he didn't admit his
'mistake.“
Again, fot this item the correct answer is (C) since the
ccrrect alternatives-are (2) and (4). The last example is
3. (1) Reading a newspaper, the sad nensestartled me,

(2) Reading a newspaper, the sad news was startled

by me.

(3) Reading a newspaper, I . startled the sad news.

{4) Reading the newspaper, I was startled by the
: sad news.
For this item, the correct answer is (D) since only al-

ternative (h) is correct

That is only one variety of‘multiple_choiCevteet. It.can
reduce guessing. On the other hand, this test is more diffi -
cult'to compose, Thus, for the hard work done by the tester,
there is a reward in the results of the test. The-test‘ will

reflect the capacity of the students in a better€way since
0uessing can be reduced to a minimum.

There is still anpther variety Of multiple choice as a

means for measuring the capacity of the students. This is

what is usually called completion multiple choice. The items
in this kind of multiple choice are very similar to the items

in the completion test. The difference lies on how to answer

the items asked. If in the completion test the students have

to asnwer them using their own words, in'the‘compléticn multi-~-

ple choice one, they cnly choose the most suitable alternative
from the given alternatives.‘ Examples of completion multiple

choice items are :
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- I am sorry I cannot go., You know, I ....... if I could.

A, had gone o C. would have gone

B. wouid go - D. went

- WIgs John coﬁing to the party‘tdﬁight'?";
“"Yes, he asked me ........}..........."b
A, 1if he could go with us
B, can he go with ﬁs
C. he went with us
D. going with us.

E. whether he goes with us

Those are the varieties found within multiple choice
tests. This type of test is suitable for measuriﬁg factuaf’
knowledge, vocabulary, ability to apply principies, and abi-
1ity to interprate and to compare two things. Thus, it is
no wonder if this typé of test is widely used. This test ,
_ however, is difficult to compose. It is difficult to find
alternatives which are equéily atfrative, and plausible,and
are of fhe same length. For each item, the examiner should
have atileast three alternatives;,ahd a test consisting of
multiple choice items only is said to be reliable if it has
fifty items. To help thé examiner‘compose‘a good multiple

choice test, several hints below can be followed.

a. The materials or problems to be tésted should ' be
clear so that the examiner will not deviate frém them.

b. The examliner makes a blue print. A blue print is a
scheﬁe‘in which'the examiner considers h¢w many items
will be asked for e;ch,problem-énd,whefhér _‘ these
items have something to do with memory, knowledge ,
understanding or application, Aftér deciding this,

' “he may begin to compose‘the‘items. The time needed




L3
to do this test is stated here. This provided time
should be enough for the students to complete the
test on time. At least, 80% of the students should

be able to do the test calmly.

c. In composing the items, the principles of grading

should be stressed. This means that the items should

be in order from the previous to the later 'lessons
and from the easiest to the more difficult ones.

d. If the test consists of multiple choice only, it is
better to prepare an answer sheet so that it can be
bused on another occasion. |

- e. There must be clear instructions, either orally .or

written s0 that the students will not get confused

To conclude the discussion on multiple choice tests,
it can be sald that although they are of great usefulness
_they are difficult to-compose. Concerning language testing,
‘this type of test is very effective ror-measuring skill in

grammar, vocabulary, reading comprehension, and listening
‘skill. It can also be used for testing writing skill and
pronunciation although other types of tests are preferable
for testing these two skills. A multiple choice test is an
_unlikely choice for measuring speaking skill, To test this
skill, another type of test, viz. the oral test should | be

used.
II. 3. 4. 1. 2. Matching.

As indicated by the term, the learners' task is to
match two things so that the whole thing can make sense,The
two parts in the matching item are called the premise and

the response, Thus, 1f the examiner intends to use  this |




b

type'of.tést he has to provide a set of ﬁremises and a set_of.
responses and_the_examihees'vtask is to match these ﬁremisés
to the responses. .
A matching test is suitable for measuring the  factual
- knowledge of fhe'students but it ié not good for measurihg.the
understénding that needs application. 'In terms of ‘language
testing, this type of test is best used fdr measuring_vocabu-
lary and reading skill since thesé‘two variableé only need a
little application. As a_means'for measuring othef elements
and gkills of a iangéage,sa‘hatching\test is not so effective.
There are two typeérof matching tests as far as the num-
ber of.premiseé and responses is cohcerned.. The first type
is the even or perfect test; the second is the ﬁﬁeven or im-
- perfect one. In the even‘mafChing test; the nﬁmbér ofv.prem-
ises.is the same as thevnﬁmber of responses. Oﬁ the  other
hand, in the uneven ﬁatchihg type, the number of premises is
unbalanced wifh the number of responses. With regard‘td iaﬁ-
gﬁage testing, it is suggésfed to use the uneven one because
this.type réduces the chance of'guessing‘on the part of the
students. Also, with this type, the examinees feel challenged
to do the test.’ | -

The difficulty faced by the examiner in coﬁpOSing’ the
matching test lies in how to present the premiées ana " the
responsés that are of the same category. If one‘of the:prem-
ises is a noun or a name of an author, for exampie,‘then“the
other ones should also be ndﬁns or names of autors;..Then, in
the responses, a list of books are given.‘ Thus, the form ‘is

like this @

1. Shakespeare o A. At Castle Botérel
2. John Donne - 'B. Quiet Work
3, William Butler Yeats 'C. Let Me Not to The

Marriage of True Minds
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l}. T EEEEEEES etc. ‘ - } Do. The Canonization

E. ..Df...””‘.‘ etCO

Both the premises and the responses can be‘arranged in

alphabethical or chronological orders. ‘The instructions have

to be simple but clear. It should be made cleer‘whether one
’response can be used more than oncégor not. |

Due to the difficulty in composing this type of test,
it is rarely used in itself. It is usually accompanied by
other types of obJective tests.f Also, due to the limitation

of the elements and skills that can be tested, this type of

test is rarely used. Thus, this test is good if it is only

a part of an objective test.

II. 3. 4. 1. 3. Completion.

This type of test is the most difficult oné'among‘ the
other types of objective tests., The items in this‘test: of-
fers the least possibility of wild‘guessing; Thus, the exa-
‘minees who do not master the things being testeqd usually fail
to produce the correct answer, since in ‘this type of test
they have to give their answers using their store of knowl -
~edge. | .

The items in the completion test should be well pre-
pareﬂ‘so that.only ohe correct answer is possible for _ each
question.or blank. If not, this test'would tend to be sub-
jective test since more than‘one answer is possible and the
scoring depends on the examiner. For this reason,‘tnis type
of test is often congidered.as the test which is‘on the bor-

-der between an ohjective and a subjective test

Among other objective tests, this type is the best one
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. for measuring‘the-prodﬁctive skills of a language. This type

of test ig quitecsatisfactory for measuring vocabulary, spelf

ling, grammatical structure and writing skill. Thus,although

this type of test can be used for measuring‘alllelements and

skills of a language, it is advisable to use it only for the

elements and skills mentioned above.

In composing a completion test, it should be remembered

that each item should only require a restricted short answer,

Also, the instructions should be clear. Ifrpoesible, the dot-

ted lines to be filled in are not at the beginning of the
items because such a position will confuse the students.
In scoring, this type is the'host time-consuming among

the obJective tests., For thie reason, and because of the -

difficulty in composing it, this type is very rarely used alone.
It can be used for supplementing other types of objective tests.

There are several varieties in presenting a completion

- test. It can be accompanied by pictures which serve.aa stim-

~uli for the examinees. An example of thig is :

| | T
= A large animal with a trunk, and ivory tusks is an..{i?ZfLJ}zg
’ \ ‘ ‘ ‘ ; ,

- My ee 0 s00 0 Often barkﬂ at night.

- 4 kind of fruit from which people make wine is .......

A cloze test can also be considered as- a variety of com-

pletion test, 1In its simple way, a cloze teet is described as

a technique or method of deleting every -n'® word, which should

be less than the tenth word and more than every fifth word

This deletion is done syetematically and mechanically, If it
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is a test of reading comprehension, the examiner may delete
every fifth word in the passage and the examinees' task is
to supply the missing parts, and- to make the passage whole
again by using the clues provided. The deletion can be ei-
ther,every»-nth word or a.certain class of words. ‘ Since
the examinees' task in the cloze test.is the same as in the
completion test, it can be said that a cloze test is a vari-
ety of completion ‘test. Only in recent years has the cloze

test been sufficiently developed.

II. 3. '-I-. 1. l’l-o True'“"' FalBe.

This type of test is the easiest to-compeee emong the
objective tests.. However, it is slso the;type that mostly'
encourages the examinees to guess Wiidly. The reason ~ for

"'this is that there are only two elternatives in each item .~
_The examinees' task is just to choose between teue and false
for‘each‘item. Thus, without knewing the problems tested .
they could make a guess easily with a fQ%‘chance of Dbeing

right. To reduce such a bad effect, this type is ueually
comhined‘with other kinds of objective tests.

In composing this test, it should be nenembered”‘that

- the items tested should be perfectly right on wrong so that
thefe will not be any eonfusion."These items‘are best ere.
ranged in the same order as they were taught ~ The right and
the wrong items should be balanced, w1th the tendency for
the right items to be more in number than the‘wrong onest

If a test consists of true-false items»only,»it should have

at least 80 items or else it cannot be'considered a reliable

test.,

With regard to testing a language, this type of test
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at its best may be used for measuring recognition of  the
language elements and skills., 'If this type of test is
used by itself at all, the selection is made for practical

reasons such as the fact that this test is sasy to score,

easy to administery and is economical as well. However, -

if the validity and the reliebility have te be censidered,
this test should not be used by itself, It must be accom-
panied by other types of objective teete. |

Those are the types of objective tests that eaﬁ be
used for language testing. Except for mﬁltiple" "chOICe,
other types are rerely used by themselves, They are often

used in COmbinétion. Thug, a test;mayfconsist ef 20'items

of the true—false type, 20 of the matching type, 10 items

of mnltiple choice and 10 items of the completion type.

II., 3, 4. 2. Essay Test.

As mentioned earlier, this kind of test will be dis-

cuseed in detail in the next two chapters since lt is"the

~main topic for this thesie. Thus, in this section, this
test will be viewed at a glance.

An‘essay test is ususally defined as a test in which
the examinees are required to answer the questions . _ by
giving'explanatiens and desCriptiens. From this,defini -

tion, it is Qlear that this type of test is very useful in
language testing. It ean be used for measuring the produc¥
tlve skills of -a language. ‘Howeter,’that is not the only
use of an essay test. This test may be used for’measuring
all the elements and skills of a language except pronuncia-

tion.‘ Actually, this skill, pronunciatlon, can also be

tested using this type although it may be less effective
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than if other types of tests such as objective tests are used.
It ig for this reson, the great use of en essay test, _that

this thesis is made.

II. 3. 5. Types of Tests Based on The Language Variables Tested.

As have beenﬁdiscussed‘in.the previous se%tion, ‘the
language variables consist:of two barts, the elements . and
the skills; Different elements resﬁlt in diffefent.types?of
tests; and so do different language skills, Thﬁs,-there are .
pronunciation tests for measuring phonoi&gy, gfammér tests
for syntax, vocabularj tests for measuring the students' vo-
cabulary,,as’well as different tests of skills éuch as. oral
and composition tests for measuring the languagé ékills.

Although fheré are various types of tests based on the

" language variablés as mentioned abové, in practiée, especial-~-
ly for beginners, there is uéually ohly one test, a langu;ge
test. Thus, unless the course has special_pufpoées such as N
a conversation class, the test used:is usuaiiy a mixture of
those variables,‘ Moreover, ﬁnless a learner is in§the inter-
médiate or advanced class, the test used is just‘a? lgnguage-
test. Nowadéys, more and more peoplé_leafn a foreign‘ lan-
guagé either for special purposes or fqr‘general purposes so
that it is worthwhile to know in detail thé types_df testé

mentioned above,

II. 3. 5. 1. Pronunciation Tests.

»

There are two opinions from the. teacher's point of
view concerning-pronunciation tests. The‘first opinion is
that there is no need to test pronunciation at3§lr, - ~The

reason for this is either that the teacher doeﬁ”ﬁqt under =
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stand the role of pronunciation in language or because it is
difficult to find an efficient and simple pronunciation test.
In the second view, the teacher realizes the important role
‘of pronunciation and thus, believes that it must be tested .
The problem feced here is what the standard should be. Some
teachers test pronunciation requiring the accuracy of a na-
tive accent' others take the phonemic criterion.‘ The second
view is preferable since a pronunciation test with a :native
accent criterion is extremeiy difficult to give and to‘score
objectively. Thus, in this section only the second view
will he uiscussed : |
The thing to be tested in the pronunciation test is the.
phonolocical system. This system involves the phonemic sys-
| tem of the‘language’with its chief phonetic features  and
distributiOn of phonemes.l; This system is operated through
firmly set hahits.and transfer to the foreign language when
the student is learning it. | |

The test itself may make use of other types of tests,

- such as objective tests or to be’more specific, npltiple
choice tests. It may be used for measuring sound'contrasts.
For this nurpose, multiple-choice may be presented in. the‘
following forms; sound to digits,.sound to letters, sound to
phonemic s&mbols, minimal pairs, triplets; quadruplets,“com-
‘paring sound to a model,'and sound to pictures.12

In the form of sound to digits, the examiner reads sets

of words

12,

Ibid.

Language Testing.

pp. 46 - 77.

Longrnan ’ L d

such‘ae :
l. a. sheep ; b, sheep‘ ; ¢c. ship ; d. sheep.
2. a. bad : b, bet ; c. bad ; d. bad,
3. a. foot 3 b. food 3 c. food ; d.‘ food.
4, a. she ; b. she s c. she 5 ds
3. Robert Lado PhD,
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In reading the sets of words above, it should be remembered

that there must be a pause for a few seconds after each word

so that the examinees may recogniZe it The task of the
‘examinees in this test is to identify which of the words
read'by the examiner is different from the others in each
set. Thus, the answers for the sets above are ¢, b, a, d..

In the sound to letters form, several,sets of ~ words
containing the troublesome sounds are given such as

1. a. shall  : b. shell ; c. sell ; 4. cell.
2. a. foot ; be food 3 Ce put‘. ; , d. flute.
3. a. sink  ; b. thing. ; c. sing‘ ; d. think.

which

| ‘their

‘ poses.

| nesgia.

not proper to give this kind of test to the students.

‘In this test, the examiner just reads the alternative oontainf

ing the troublesome sound and the examinees have to choose

of the words is read by him.' Suppose, for number  one

.the examiner reads the word which contains the sound / 2/,

then the examinees have to cross or to write the letter a on

answer sheet,

If the sound to phonemic symbols form is used as a test,

the examinees ha?e‘to be made familiar with the\phonemic sym-
| bols first. This form of_test‘is only'suitable for learners

; who are studying the language intensively or for special pur-

. -
It is not suitable for high school students in Indo -

Thus, unless phonemic symbols have been taught, it is

Pronunciation tests which‘use minimal pairs, triplets ,

l'or quadruplets are all basically the same. mIf minimal pairs
are used, there are only two alternatives given, The minimal

| _ pair is a pair of words in which the difference lies only in

one sound. The sounds in the two words given are phonemically

different, Thus, in the test, the‘examiner may read‘several
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sets of words in which each set consists of two words . only.

The sets of_words‘read conSist of the same or different sounds.

interchéngeably. For éxampie,

1, sleep = sleep. : ‘ L, rid --"_ read.
2. grape ; grip. - 5., thirsty - thirsty.
3. beat - bit, 6. ete,

The triplets and quadruplets have three and four alter-
natives respectively. From these alternatives,‘the.axaminées
have to choose the one that is different from the rest.

In the comparlng ‘sound to a ‘model form, the exaninerA

. ferent sounds. The task of the exaninees is to identﬁfy the

alternative which is in accordance with the model. With  this
Kind of test, the examinees tend to complain of the heavy

burden of remembering the moﬁel, so that it is seldom used,

The last technique to be discussed for pfonunciation tests

is the sound to picture form. This type has limited usage;

only thé words containing the trouble sounds which can bé
drawﬁ are the ones that can'be used.- In this'tyﬁe; sone pic-
tures'are‘suppiiéd’and‘the examiner says a word or a sentence

containing the wdrd'that has the troublesome éouhd. ”he exar~
inees choose which picture corresponds to the word said by the

éxaminer. This is the technique which is least used since it

is lirited and time-consuming. For exanmple ¢
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The pictures above are used to test fﬁe sound contrast between
the vowels / i / and / i: /, and the sound contrast - 5etween
"the consonants / qi/ and / f /. ‘Suppose the examiner  says:
"gheep" or "It's a sheep.” If the examinees choosé B, it means
that they are troubled by the consonant contrast; if they

choose C, it means that they are‘troﬁbled by the vowel contrast.

These techniques of ﬁesting‘pronunciation are only vélu—
able for‘reCOgnition. If the examinees can do theftégf, - it
does not‘guarantee that they'can pronounce the problemétic ‘or
trouﬁlesome soundé correctly.“ToftéSt their‘pr¢nunciation, an
oral test must be applied. |

There is‘étill‘anOthe:'dibad?aﬁtége to use such tech -
niques. The examinees' achievement is greatly'ihfluenced* by
their ability in.hearing. They may know the pfoblem sgunds
tested_and jet, they may nqt be able to answer the‘ questions:
since they mishear whét the examinén'says; This kind éf test
is in part the saﬁe as the‘dictétioﬁ test since in this test,
the examiner reads several words.of sentences éﬁd‘the examinees'
task is to write the right sound. This is speciéllj_true for
the sound tb phonemic symbolsyforﬁ.‘ |

| ‘Besides multiple choice techniéues and oréi tesfs, there
are still various ﬁayé,of‘measuring pronunciation. Some of
thenm are bylusing tranélation, reading, and completion itehs .
Howeyér, these techniques w111 not be discussed here since by
using them, other skills are involved. vThus,’if trénslatibn
is,used,rthen‘the tést will not be so #alid_for‘the Skill of

translation is involved here.

II. 3. 5, 2. Grammar Tests.

 Grammar tests are commonly carried out using objective
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tests, translatioh or they are done orally. Thué, there is no

 specific means for testing grammar., Essay tests were commonly

uéed in past years and they are maintained for méasuriﬁg‘gram—
mar up to‘this time by éome teachers. |

Nowadays, the most comménly ﬁsed‘method for measuring the‘
students' "ability inm grammar,ié ﬁhat is usually called com -
municative gramﬁar tests, Using tﬁis method, the teacher trains
his students to be able to use the ianguage,’not'just'know about
the language. Thus, gramﬁar'is taught'deductively, not sepa -
rately. .It'is not.taught'iﬁ itself but as-a part of communica-
tion which becomes the naturél aim of learning‘a‘language. Lan-

guage is for communication and hence, learning it, the students

" should be able to communicate with it, Thus, if a  teacher

follows this line, there will be no testing of grémmar.

The techniQués for testing communicative grammar itseif
range from‘battern practice.to sifuatiohal éraﬁmgr.- .-jUsing
these techniques, the test is usuaily dpné orallf_while the

students' grammar is usually déduced from it. 'Aéfuélly, they

are not so valid'since in the test, the‘speéking”skill of the

students will influence their performance. Yet, they are bet-

ter than other ways of testing grammar which only measure‘whéth- .

er the students know about the gfaﬁmar or not,

II, 3. 5. 3, Vocabulary Tests.

Vocabhlary can be‘learnéd thrdugh‘reading ﬁaterials . or
frdm'é list Qf.words. This 1list is usually selected either on
the basis of frequency'or coveragé ofya naximum faﬂge of situ-
afion; and althoﬁgh it is rarely dcne, it caﬁ be ﬁade on the

basis of power to define other neanings.l>

13 1vid, pp. 181 - 203.
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To test vocabulary, many. types of tests can be used
They range from objective tests, essay tests or translation
to using a reading passage. Using translation, vocabulary

can be tested either using loose words, sentences or a read-

ing passage.~ In using this technique, however, the examiner

must be careful since translation is a separate skill

' and .
hence,

it needs a special training. This will be discussed

further in the section deals with translation tests.

There are two kinds of testing vocabulary, either for

recognition or for production. Words for recognition are

more difficult than for production since a learner usually

hears ‘or reads oftener than he speaks or writes the language,
horeover, there is a difference both in size and in the ng-

ture of. knowledge between ‘Vocabulary for recognation

and
for reproduction,

Knowing the words for speaking, however,

means that a unit can be recalled and ‘used correctly whenev-

er the learnerswants to.

A list of words, either lexical or. grammatical »units
usually constitute vocabulary. This does not mean, however,
that all lexical units are words, Some idiomatic expressions
such as merry-go-round, call up,

and J Jack hit the sack have

meanings in themselves,and hence, they are lexical units.

In tegting vocabulary, therefore, thisg must be paid atten fe
tion‘too. |

Pictures can also be used for testing vocabulary .

Using this technique, some pictures are distributed to

the
“studentg and. then,

the teacher pronouncesone word that indi- '
cates the - choosen picture, for instance 'a cat' while ' the
students give g mark to the picture of a cat |

‘Those are the types of.tests‘that can be used for

B
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tests will be discussed 1n‘the-following sections.
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testing the language elements. The most importance in giving
such tests is that they should not be artificial; They should

be put in context. The examples of such tests are :

= John needs a pencil,
He canluse one ;;..;..
a;k of me. | ¢, mine.
b. my. . d. of ni e,
- Your.ideas mey-be good,‘but you must ..;... them,
a. fulminate “‘ _,. c. ‘equiVOCate
b. discrete " " d. sunstantiate
The trouble sound to be tested 1s /s/ in the word thouf
sand; the question is :

- Ten hundred is one P

If the students can answer. these questions, it ‘shows

that they are able to use them in communication.

assumed that the ability to do-the test will show the ability

to communicate, using the words or patterns tested.

With regard to language skills, however, the problem ig
‘ quite different.

Each skill should be'trained anﬂ_learned and
to know whether the learner has mastered it, a test should be
Thus,hthere are tests for oral skill, listening skill,

reading skill as well as writing and translation skills. These

Before

that, however, it should be remembered that those skills are

the integrated skills which mean that they involve all the

language, elements at once.

II. 3. 5. 4. Oral Tests.

This typekof test can be used for measuring almost every

Thus, it is
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aspect of language 1earning; Thus, it can be used for testing
grammar, pronunciation and vocabulary simultaneously although
it is best used for measuring the speaking skill of the exam -
inees Since the nature of language is for communication, this
typelof test‘can‘be used as the final device .to judge whether

the examinee is qualified or not.

By having this type of test, the examinees get the chance

to use the language tested as total experience since in ‘this

test, they will be tested on their ability to understand  the

spoken language at a normal speed and to express themselves or-

ally. During the test, the situation should be made in such a
way that the examinees will feel at ease in executing the test,

because it may happen that some examineesawho actually " know
the answers to the questions are incapable to express them or-

ally.
Although an oral test is the most’suitable form of lan -

guage testing, it has not been widely carried out since it is

difficult to score and 1is time;consuming; In scoring;'the ex=
‘aminer may be influenced by many irrelevant aspects such  as

the examinee's appearance, Also, it is difficult to score many

things at Once. In giving this type of test, it should be -

decided beforehand what things to be scored, so that this test

can be valid. Concerning the time, this test will be time -

consuming either in preparing‘the questions or in the admini g-

tration. The number of questions should be as much as possible
and if possible, a set of questions are only given to two stu-

dents or groups successively so that they will not get the

information of the questions before the test




58
II. 3. 5. 5. Liétening or Auditory Comprehehsion Tests.

Communication system,ihvolves.inééding and decoding. It
_meané that in‘éommunication; information‘is senf and. received
by means of é éode. Ihcodihg deais with‘choosing‘fhe signals
to express information, while\degbéing is gét£ing the ianrma;g

tion from the enéode& signals.‘Thié‘type of test is meant for

measuring the examinees' ability‘tb‘comprehend or understand

~ the spoken utterances in the language being tésted. Actually,

this test is important and should be given before the examinees

exécuté an oral test since in the bral test, the ability ‘to
ﬁnderstand-the questions is very décisive.

This type df test is not meanf for measuriﬁg a specific
language element but for thé‘integrated‘df the language = ele-
ments, It does not mean, however,‘that things like technical

term or technical vocabulary and technical matters of literary

‘interpretation can be included in such a test. On the . other

hand, they should be excluded. This test should only  deal
with matters in which native speakers, without any speéific or

particular training, can understand them., Thus, this test is

used as a means for revealing how well the examinees grasp the

whole meaning of utterances which are not‘techniéél.

The uttérances used as the stimuli for this test may be
varied in the length or‘diffiéulty. fhey may be short, loﬂg,’
simple or complicatéd quest;ons and‘statements;‘fequests and
imperatives. They may also be a brief diélogue or a  short
conversation. The choice for this depends on thé capability of
the examinees, whether they. are beéinners, or iq‘the‘advancéd'

level. An example of items asked in this test :

- There were 40 seats in the bus, but only half of them

were taken., How manyrpassangers were fhere in the bus?
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- John dropped the letter in the mailbox. .
Q. John sent the 1etter.‘
b. John opened the letter,
Ce ’John lost the letter. |

d. John destroyed the letter.
- Please,. open'that window !

If the student comprehende this question, he will cer-

tainly 8o to the window and open it.

II. 3. 5. 6. Reading Tests.

There are two kinds of reading that can be learned and
hence, tested. They are reading aloud and reading comprehen~
sion. Reading aloud should not be encouraged because by read-

ing aleud, the reader will get no or less information than - ifi

he reads silently. A reading test in which the examinee should

read the pessagefaioud can'only"be‘used for measuring ‘the
pronunciation of the examines and_there should be na questions
following the passage. :
Reading"comprehension,‘on theeother hend, is an inte-
grated skill. It invelves graphic symbe1s, arfangement of
words, the use of punctuation, andtthe‘message of‘ the content
of the passage. However, the main eim in teaching reading com-
prehansion is to get the learners ee‘quickly as possible = in
reading and yet, still understand ﬁhat they are reading. Thus,
a reaning comprehension test is given for measuring the lan-
guage elements without having an emphasis on a special i lan-
guage element, and for measuring-how they understand the re1a4h
tionship between the graphic eymbols and the idea conveyed .

through them. Such a test may make use of essay or objective

tests.
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The passage used in the reading compréhension‘tést.should
not be toollong. Usually a paésage‘of 200-300 words is suffi-
cient because if it is longer, 1t will be difficult for the ex-
‘aminees to remember all of its content. For begihners,‘ - the
passége can even be shorter‘and the words used afe those ‘found.
in the thousand word list.

| To determine the time limit, a kind of pre—test’can be
glven., This test is used to predict the studenté’ achie#ement
and the time needed for doing it so that in the test, suffi -
cient time can be given. This meaﬁs that almost all of the ex-
aminees can finish the test calmly.

Reading tests which use passages are called intensive
reading tesfs. There is, however,;still another‘kind of read-
ing comprehension test ﬁhich is called exténsive féading test,
In-this‘test, instead of having a paséage; the examinée reads
or prepares his feadinglat home. The material is usually a
short story or a book. This king of test is usually used  for
advancea students only since it is very difficult for the'begin—

ners to read such a long story.

Those are the kinds of reading comprehension tests  that

- can be given to the students. Ih'the intensive réading compre -

hensidn test, the passage may containﬁsQientific things. Also,
the vocabulary found in thé reading materials is‘bf azfar great-
er range . than the vocabulary ordinarily used in sbeaking. ‘The
length of utterances that are found in reading, especiéily‘from
books, is greater than the length of utterances heard in ~ con-
14

versation. As a conciusion, it can be said that readihg con-

prehension is an important ékill that should be developed if

the learner wants to master the language well.
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II, 3. 5. 7. Coﬁposition Tests.

Writing skill is usually considered the most difficult
skill in language laérning and this skill is on1§ given after
the 1earnérs nave learned the language for soma‘fime. 'How-
éver, learniﬁg a language Withouf‘having‘the abiiity’ to
‘write is incompléte. Since this skill hés‘to befleérned, it
must also be tested. o

 Writing a piece of cdmposition needs taléni aé well as
exercises. Since it is a very difficult skill tb aéquire,it
is divided into three categofieslzl‘gﬁided compoéition‘ in
which the students are given frames to do the composition ,
partly guided or partly free dompoéitibnlin‘which‘the given
guide is reduced, and complétely free composition where the
sfudentsvare given freedom in expréssing their iéeas. Based
on these categories, the compoéition’tests are_divided into
three as well. Which ome of these three is the best ?

In terms of scoring, obviously the-guided\composition
test is the best since in such a test; thé score is .only

~based on the examinee's abiiity to arraﬁge the composition
from the frame given, For thé pértly guided, and moréover
for free compoéition, the scoring-is difficult since‘in‘this
kind qf_composition,‘the creativity, the completeness, - the
balance: of the content and thé relevancy are scored. - Thus,
,the‘sdore inciudes many things. In practicé, fwo_sqores éan
be glven for each composition, The first score is fof the
"content of that composition. Thisiincludes créativity, com-
pleteness, the balance and the rele#ancy. The other score
is for the expression which includés grammatical mistakes,
spelling, punctuation, paragraphing and the diction, |

In giving a guided compbsition test, many techniques
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such‘as‘cloze_test,‘dictation,‘sentsnce completion and error
'recognition can be used, In the clozs test, for‘example,the
exsminer gives a passage of 100 words. The stﬁdents are sup-
posed to read. Afterbthat, another pessage with the same
- topic but some words are left out is given, The students are
required to fill in the blanks baSed on the previous psssage.
This is to test whether their ability in mastering the 100
word 1list is workable or not |
In the partly guided composition test, some pictures can

be used as stimuli. For example, the examiner shows a  set
of pictures of a school situation and asks the examinees to
write down_what‘they can find out from those-pictures..These

plctures are glven numbers so that:the examinees are not con-

fused in starting their work. The pictures are like this :

For free composition, the examiner'Just prepares some
topics and the examineeS‘ma§‘ch0ose:one-of themband then write
down their composition. The -topics may vary from the general.

to the particular ones.. Some.of the general topics are :
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- Write about your daily routine.
;"Writé about your school and your class,

- Write about your family, etc.

The examples of the particular topics are:

- What do you want to do after graduating from this

sqhool %

- What would you do if you got lost in an unknown town ?

As a conclusion, it can be said that the free composition

test is the aim of language teaching-learning although to ‘come.

to it, some guided and partly guided composition tests .should
be glven, Ffee~cdmposition tests are only suitable. for advanced

learners and those whose knowledge is adequate.

II. 3. 5. 8. Translation Tests.

The last type of test to be discussed in this section is
concerned with skill, the skll of translating which:ié also an
ihtegrated skill, Since it is a separate skill, it needs - a
| speciai training and hence, a special test. For\examﬁle, . a
learner who\ﬁossesses excelent speaking and writing ‘ abilitiés'
may;not1be abie to translate well. ‘Hoﬁever, the‘reverse‘is'not
trué. "A learner who can translate well must be'able either to

read or write well, If the translation is done'brally, the ex-

aminee should be able to‘compréhend or speak well, If the trans-

lation is from the mother tongue into the targét language the

-examinee has to be ablelto éxfress‘his translation either oral-
1y or written. On the‘contféry, if it is from tﬁe‘tArget lan-
guage into the mother tongue, the éxaminee should méinly be able
to éomprehend°the translated passage either by reading or by
| 1istening.‘ | |

In giving the translation test, it is better for the ex-
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aminer to tell the.examinees‘what kind of translation.’ is
expected, Three'are three kinds of translation hased, on
- the style. Literal‘translation or word-to-word translation
which is only suitable for measuring vocabulary and not the
skill of translation is the first kind. The second kind is

formal translation. This is better for measuring the trans

lation skill for it does not stick too much to the original~
language including its word order and sentence } patterns.
However, the best test in term of 1ts use for measuring the

skill of translation is the psychological translation. In

this type of translation, the psychological effect isl the

most important factor. Thus, the examinee may translate in

his ownm way and it will be considered correct as far as the
whole translation has the same or similat effect as the o-

'riginal one. Of course, the last typs is the most difficult
and it_is usually given to the intermediate or advanced stu=<
dents only, From.the_teacherls point of view, this kind of

translation is the most difficult to score. 2

If a translation test is used for measuring vocabulary,
there are four possibilities. ‘The ‘translation of the  two
words may be identical, overlapping, included in'the mean-
ing of the translated word or no‘exact translation for a

word in one language into another. |
If the‘meaning of'two words is overlapping_it means
that each word has a feature which theiother does not, The
exampies of such words is the English word 'sisterl and the
word 'adik' in Indonesian. The word 'sister ' refers tosthe‘
older or,younger female sibling while the word ‘'adik' refers
to the younger male or female sibling.  In translation, it

may happen that 'sister' is translated into ‘adik' whereas

the meaning 0f 'sister' is not always adik'.
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The meaning of a word is included into the tranélatéd

word 1f the translated word has a wider meaning.

of this is the translation of the Indonesian word 'kucing!’

into the English 'cat!. Aétually, 'a cat' is not referring

to 'kucing' only but it . - also includes animals which have

tiger-shape, such as leopafd, panther and tiger. On .- vthe
other hand, 'kucing' cannot refer to tiger,

Words which have no exact translation into ' another
language are usﬁally words which have specific - cultural

backgrounds. . The example of suchéwords'is‘the Indonesian

"lauk'. This word cannot be translated into English since

there is no such thing &s '1auk' in English. The word 'la-

uk' refers to the thing or things that go on or accompany
the main food (rice) while in English, the main food is meat
Those are the problems faced in translation. Beside

that, a translation test is time-consuming either in the
administration or in the scoring. Thus, although it is a

good means for measuring the students' achievement, it must
be used with care or else, it will become an inéfféctive

test,

As a conclusion on the discussion of the types .7 of

‘tests based on language variables, it should be remembered

that the langnage element tests should‘bé contextual so that

the learners do not only learn about the language but they

learn how to use the language itself. Of course, tests on

the integrated skills are better than on the elements.

An example:




_between an essay test and subjective tests ?

objective test; while the test in which the examinees

CHAPTER III

" BSSAY TESTS

In the previous chapter, the place of an essay test

among various‘types of language tests has been revealed. In .

this chapter, the essay test will be observed in detail.
:In the first section, the nature of‘essay tests * will
“be obsefved. . This will angwer the‘questions : What ig an
essay test ? Why is an essay test sometimes considered‘ as
~the same aé a subjective test ? 1Is there‘any differencé
Every test must have its own advantages as5we11 , .as
its disadvantages. The secoﬁd‘sectiOn in this chapter will

deal With the advantages as well as the disadvantages of

.essay tests, either from the point of view of the teacher

or of the examinees.

The last section in this chapter will be concerned

with the stéges in the essay test. An essay fest may . sre=-

guire answers which range frcm one-sentence-answers to a

paragiaph or an essay if it is concerned with composition,

fdr example.

III. 1. The Nature of Essay Tests.

In the testing situafion, £heré must be an exémiﬁef
and one or more examinees. The examiner gives a dumber of
questioné; while the examineés answer those. questions. The
answer for each question caqlbe just one word or it can bé
a sentence or even an essay.’ The test which reqﬁireSj the

examinees to answer fixedly without giving freedom is

are

an
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‘able to znswer ih their »wr words in the form of a description,
explanation, or the like is called an essay test,

An essay test is often also called a subjective test This
term is often used to‘contrast i1t with the objective test.These
two terms refer to the processes'of’the test and fhev exarina=-
tion, There are three processes in the test:“the preﬁaration
which involves the compllation ér constructipn of the quesfiqns,
the administration or the étage‘in which the examineec  answers
the.questiOns, and the scoring or'marking_df the exaﬁinees' an-
swers to these qﬁestions.15 |

The first process is certainly subjective in the - sense

that 1t is the examiner who chooses the questions. Fach examin

er may: complle or construct different‘questidns even»if : the

materials and the tyve of test used are the same, It 1s diffi-

cult to include all the materials in the test so these materials

must be selected, It is in this selectlon that diffefent cons-

~ structors will frame their questions differently, depending on
theif likings. Thus, one constructor may empﬁasize or glve ﬁr;
orities to the first part of thérmaterials, while another | to
the last part; still, other constructors will do that on the
points which they like most.

The second process which iefers té the activify in whiéh
the examinees angwer the questions'is even more subjective.than
the first. Thefexaminees nay answér the queétiohs éccording to
their likings, They‘may”chOOSe which of the questions they want
to answer first‘and 1f it is an essay test, how much they will
answer the questions, Moreover, if-thefe is a reserved ques-
tion which means that the students may choose to answer five
out of six questions, they may choose-differently. Thus, ©oin

answering the Questions, they may basektheir answers‘on " their

.

Alan Davies. Language Testing Symposium, Oxford, p. 20.
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memory which is Hifferent from one £o anothef and they may
choose which question will be answefed first. Fof example,in
answefing a multiple ehoice question, the examinee meyvchoose
the wroﬁg alternative although a sufficieht clue to the cor~
:e¢tvanewer has been giveﬁ. _Therefore, this choice is subjeé

tive although the question itself is considered objective.

The third or the last process of‘testing‘is the séoring.

It is in this process that a test can be called subjective‘or‘

objective.. The first two processes are of the same kind and
no difference exists. In,the scoring, if the examiner has to

judge, if he has to decide whether the answer isg adequate‘ or

nqt and if he has to choose between‘awarding the ahswer _ a

high or low mark, then the scoring process is-éalled subjec -~ -

tive. 1In the objective process, the examiner's task in
‘scoring can even be replaced by a élachine.l6
v If an essay test is compared to a'subjective.test, the
: difference lies on the pointé in the process of testing. The
'essay' refers to the reiatively leng ahswef given by -the stu
dent while the.'subjective' refers to the procese of scoring.
It can be seen from the discussien‘abeve that it is the 1long
answers of an essay test that require judgement in scoring.
Hence, it'canvbe understood if these two terms are often used
interchangeably.
An assessment of fhe students; achivement is sometimes
di fferentiated into an examination and a test. To do this;'i;he
"terms“subjective' and 'objective' are often used. A subjec-
tive test is often used to‘%ndicafe that the assessment is an

~examination. An objective test, on the other hand, is often
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referred to as a!test. This difference is actuaily unneces-
sary if it is realized that either'subjective or objective
kind can be used both in the‘test or in the examination.This
problem ariseskbecause in the examination or the”finall a-
chienement, the subjective kind is often.used.‘ |
If a test and an examination should be differentiated
at all, the difference usually lies in the formality of the
assessment,vand not in the'use‘of‘the types of tests.‘ The
~ daily progress assessment is usuallj called a test: This
test can be in the form of an-objective or‘subjeetive type .
At the end of a course, the final achievement of the learners
-is measured. In this case, the assessment is often referredf
to as an examination. The situation in the dailly tests is
lees‘formal than in the final examination. In thevexamina -
tion, the globaltknowledge of the examinees is measured; So,
it includes all the materials taught during the course peri-
od, while in the daily progress test, the material is lim_;i.ted.
to, for example one chapter. for each test. 1In oonclusion,it
can be sald that the different terms 'test' and 'examination'
are due to the formality of the assessment and they have no
concern with the kind of test, whether it is of the subjec -
tive or objective type.

In summary, it can be said that an‘essay‘or subjective
test is an assessment that requires the examinees to glve
re1ative1y iong answers to the questions asked and it“ re-
quires the examiner's judgement ;ﬁ écoring the‘examinees'

work,

IIT, 2. The Advantages And The Disadvantages of Essay Tests.

From the discussion of essay and objective tests, it
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| can be concluded that these two kinds of'tests actually only
serve as channels for measuring or testing everycsubject, in-

1 cluding language. The essay type,\thus, includes all kinds

TR of tests in which the examinees are‘required to’answer ~ in

.their own words and the examiner uses_judgement in his scoring.
The two types cf tests abcve, the essay and objective,

; i can be used for measuring ali language variables although the |

degree of effectiveness is different. The essayftype is at ‘ |

L - its best if it is used for measuring productlve skills since :

such a test gives the examinees a chance to show their mastery

of the skills as long as possible. Applying essay tests ' to

the language variables will be discussed in the last part of

‘ this thesis.

o | As for the advantages of applying essay tests, the most

obvious one is that it gives a chance to the examinees to

‘describe‘their answers in their own words and styles,h - They

are able to express what they have indmind. This'is very im-

portant in language learning since after passing‘their course, (

they will be forced to expressjtheir ideas and net.just . say ' ‘

'yes"or no! to the questions asked to them. i‘ B " ‘
The second advantage of an essay test is that it can be | o

used for measuring the integrated skills which means that the

‘ ‘ achievement of the examinee is observed,; Thus, it can be,re-

i pveaied which elements or parts are still unclear to the stu-~

‘dents so that they can be given more emphasis on the next ac-

| casion. After all, it isvthe improvement of teaching as well 1

as learning that will be achieved as the result of a test. If

.this feedback is not takenuinto account; the whole process of

| | testing which takks a lot of time and energy will\be‘useless.‘

If an examinee has to choose or to answer the questions
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with one word without explanation of his choice‘er_responce,
he may guess with the chance‘of‘being eorrect more than 25%
if it is a multiple choice test with ‘four alternatives for
each question. In an essay test, such a thing does not oc-
cur since the examinee is required to explain his answer .
This is the third advantage of applying an essay test.vThus,
in essay tests,'it is hoped that guessing will be avoided.
On the part of the constructer, the advantage is that

this type of test does not require much preparation. The

number of questions is limited to ten at the most. 1In the .

preparation, it should be mentioned whether the .. examinees
have to analyze, compare or tell the=relationship.of : two
things, give reasons‘or exémples’or illustrations, or to

evaluate. Thus,.in the preparation, the examiner just chooses

the most important points within the materials and composes
them using words such as describe, explain, compare, illus-
vtrate and evaluate. It is relatively easy and it does  not
take much time since the number of questions is relatively
small. The hardest task in this preparation is to choose
a smallvnumber of representative questions from the whole of
the materials;
If‘an essay test is easy to prepare, the‘scoring nnis
hard and time-consuming, It is hard since the examiner has
to make judgement concerning the various answers given by the

examinees for the same questions., He should judge whether

- the answers are complete, how complete theyware,_wnat score

he will give them, and what standard or criterien is required -

for the examinee to pass. In short,; it can be concluded that
the variations of the examinees' answers make the s scoring

difficult and in this case, it is difficult to employ perfect
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objectivity in the scoring. With regard to the time required

by the examiner for scoring,'this type of test wili ~consume
a great deal of the examiner's time., The séoring should be
“done by the teacher himself since the judgement made by  the

examiner will be different from that made by another‘ person

and this écorer.will not have the same point as the teacher on

the weight of the answers. Scoring is thus thé‘ﬁeakegt point
of essay test and it is the first diéadvantage of épplyiné‘eg
say tests-in the examination. |

Sinée this type of test haé‘only a small ﬁﬁmber of quég
tions, the covéfage of the materialé is also limited. = This

‘disadvantage or”éhortage can only be hindered by the careful

choice or selection of the questioﬁs being asked: Unless the

selection is carefully done, the éxaminees may‘spéculate in

their preparation. ‘Thus, they may:speculate to study J‘only 

the last part of the materials since this part is usually the

part asked in the test if selection is not applied.
This type of test requires the examinee to express his

ideas in his own words and style. This kind of test ﬁay thus

be useful for measuring language variables. On the other hand,

if this test is used for measuring the examinee's comprehen -

‘sion, it may have a bad effect. In expressing théir‘ideas,

the examinees may have difficulties. Thus, although they
know the answers to the comprehehsive questions,‘they are con

sidered wrong since their answers are quite unintelligible.To

overcome this shortage, it is advisable to give two scores on

the comprehensive tests; The.firsﬁ score is for the compre‘4

hengion, whether‘their idea; are good or not; while the aecond-

is for the expression, whéther'theyiexpress their ideas well

or badly. In this case, the'validity of‘the tesf can be main o
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tained, and the tests can reach their aims, viz. measuring

the examinees' comprehension,

III. 3. The Stages in Essay Tests.

In learning a language, there are three domains that
become the aims. .These three domainé are the cognitive,the
psychomotoric and the'affectiv; domains.

The cognitive domain is concerned with the students’
understanding of the subject they are learning. Thig dé -

main 1s measured by means of a tool’called a test. However,

not all kinds of tests can be used for measuring this domain

effectively., In terms of an essay test, it gerves as a good

tool whereby the examiner can measure the kﬁowledge‘of the

examinee as freely, broadly, deeply,‘and accurately aa‘ pos=

sible by asking explanations, descriptions, illustrations ,

and comparisons.in the questions set for the examinee. Con-

gequently, the quality of the questioné glven is iery impor-‘

tant in determining the kinds of knowledge demanded from the

eXaminees, :
'The psychomotofic dOmainﬁdeals more with skills rather

than knowiedge. If knowledge needs memorization, the skills

demand more practice; As far as essay tests are used ' for

measuring language skills,‘they servé:well.to encourage this

domain. For example, if an éssay test is used for measuring

the comprehensive reading of the examinees, it will help the .

examinees to have the skill‘ip speeﬁ reading. This will, in
| turn, encourage the psychometoric domain of the examinees.
The last domain in -language iearning,‘the'afféctive do

‘main, has to do with the attitude of the students = towards
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what they are learning. kIn;terms-of this domain, an  essay
test caﬁ increése it indiréctly. If the examinees can  an-
swer correctly ail the questibns given in the essay ' test,
- they will be happy and hence, they will build a positive at-
titude toward the language tested., Even if the& fail tb an-
_ swef the qﬁéstions, they hay sﬁillrbﬁild a positive attitude
és far‘as the examiner is able to-éive a'wise explanation to
them-so that they are challenged té get better results in
the next tests. | | f |
Those are the domains that will be achieved in every
instruction, Since 1t is the cognitive domain that is‘ di-
.rectly related to the essay tést,'ﬁhich is revealed in  the
answer given, it is only this‘domain that will be observed in
this section. | |
It has been mentioned‘that an essay test requires rela

;tively long answers. Tﬁe léhgth of the answers is, however,
not.the‘same from one question to another, It‘ranges‘ ffom
only two words up‘to an essay. Thus, there‘ére | geveral
stages in the essay test in terms of the cognitive  domain.
It is these stages that will be discussed in this  section,
As a métter of fact, there are five stages of an essay teéf.
Thege stggés are“differentiated according to the questions
given and thay‘will be discussed one at a time with the ex-

amples of each stage for the questioﬁs in the test.

III, 3. 1. The Mere Knowledge Stage.

This is the easiest stage in the essay test. In this
stage, the questions in the test have something to do with
mere knowledge. The examinees are able to answer the ques-

tions by memorization only or if it is a reading comprehen -
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sion test, they are able to deduce the answers easily  from

the passage or the text given. The questions themselves of-

ten begin with question-words-such as who, what, where and
when, On certain occasion,kthe\quéstions ﬁaj also be in the
form of yes-no 6r‘one4word questions. |

An example of an essay test on reading. comprehension

and its questions which are included in this stage is this :

Read This Passage And Angwer The Questions . 17

Poter's uncle lived in the country. oﬁce Peter
went to stay with him for a few weeks. Whenever . they
went for a walk or‘fof é dfive in the car and‘théy passed
somebody, his uncle wa?éd. “Peter was surpriéed, and said,
'Uncle George, you‘knéw evérybody here. .Wheré did you'

‘meet them all ?2° | |
"I don't know all these éeople,' said his uncle.
'"Then why do you wave to them ?' asked Peter,

'Well, Peter,' answered his_uncle,“when'I wave - to

gomeone and he knows me, he is pleased. He continues his

journey with a happier hearf. But when I wave to someone
and he doesn't know me, he is‘sﬁrprised and says to him -
self, "Who is that man ?. Why did he wave to me ?" So he
has something to think about during‘the rest of hisjjour—

' ney, and that makes his journey seem shorter. So I make

revérybody happy.'

The Questions :

1. Where did Peter?s uncle live ?
2. What did Peter once do 7

3, VWhat happened ?

17.

L.A. Hill, Elementary Storiegwfbr Reprodﬁctggg; O%f

P. 29.
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4. What dis Peter feel about this 2
5. What did he say ?

6. What did his ﬁncle answér ?

7. What did Peter ask him. then ?

8. What did his uncle's answer ?

' In answering these questions, there is no need to use

the power to analyze, to apply certain things or to . create

'anything. What the examinee has to do is just read the pas-

sage carefully and take the answers from the passage.

III. 3, 2. The Comprehehsion Stage.v

As indicated by its name, this stage deals with compre-

hension questions. To be able to answer these‘queétions, the

examinees are required to‘undgrstand'thé subject fully, not
just memorize it. In case of a reading comprehensioﬂ . test,
the examineeé‘cannpt Just take the answeré frqﬁ fhé,npassage
but they have to use loéic.l_ | | |

The questions in‘this‘stége afe_séldom_usedfalone. In;

stead, they'dften.mix with'Questions in the‘first‘stageg with

various provortion., Thus, in an éssay test, half the ques -

tions may be taken from the first stage while fhe.other half
are ffom the second. On another-occasion,‘it may be that_the

questions frcm the compféheﬁsion stage are only three while -

the rest are taken from the first stage. The proportion of
‘the queétions depends on the level of the examinees and.:‘the

‘aim of the teéf. The questions in this Stage_often_ ‘:'begin'

with the question-words whzﬂand how. If the reading passage

used in the first stage above is uséd here,'the questions will

be :

1, Why was Peter surprised ?
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-2;“Why did Peter's uncle wave to everybody ?

3. How was Peter's uncle whenever he waved somebody ?

III. 3. 3. The Application Stage..

An essay tést'which uSes,Questions'from thisvStage.will
require the ability to compare Qr”relate twp‘or_more things.
Thus, in answering the questions, the examinees have to apply

what they have learned‘byfcbmparing or relating things. In

foreign language testing, for éxampleg the examinee is re-

quired to qomparé the vowél system in the target language and

in the mother tdngue. In this case, the examinee should, of

course, already have enough knowledge of the vowélvsystem in

the target language and that question is meant as an assess -

ment to thié knowledge.

In testing writing skiil, the examiner may make use of
pictures as stimuli for thefexaminées to write. This kind of
» test‘is included in this stage since in such a test, the exam
inees should apply their knowledge after‘haQing a look at the:
‘pictures given, Anofher way:of measuring their writing abill'
ty is'by giving several questions. Instead ofuanswering these
questions, the exéminees are required to make a comﬁosition

.

based on the questions given. For example :

Do people visit your house ? Who are they f Do
thej:sometimes stay at your house for Severél déys?- D5
'yoﬁ_sometimes stay at othgr people's houses ? Do you

“find that you enm having some guests, ‘but then you do
not/enjoy‘having cert;in others’? What sort of péopie
do you like as your gﬁesté ? What sort‘of people do
‘'you dislike as your guests ? Wﬁét sorts of things make

a person a good guest ? What ones make a person a bad

guest ?
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In testing grammar, the questions of the essay type in
this stage can be used effectively. These questions are
relevant to the aim of the test, that is; measuring the exam

inees! knowledgé of grammar. The qﬁestipn can be like this:

.

Make a sentence for each word or phrase below :

. therefore

- 80 .... that
- such ...that

- vdifferent from

- the same as

III. 3. 4. The Analysis Stage.

This stage is suitable for intermediate level examinees,

- at least, and it is too difficult for beginners. In this

' stage, the examinee should analyze.the subject through obser

vation or research.. In the test, thé“examiner gives a set
of data which should be observed by the examinee and the ex~
aminee should draw conclusions from  the data and.he‘gives rea
soné to support his coﬁclusidns. The Support can be varioﬁs.
It‘deﬁends.on how reasonable he is and on how wide his knowl
edge is. The more reasoﬁable the examinee is and the ﬁider
his knowledge of the’éubject given is, the better thé support
will be. It may happen that the data are nbt.given to the ex
aminee. Inétead, the examinee should use his kndwledge from
thé lessons or 1ecturesxgiyen and use them as the data for
his analysis. Suppose, ‘the exaﬁihér pas.once glven a lesson
on the advaﬁtages‘and the disadvantégés of comprehensive reagd
ing if if is compared to reading aioud. ‘In the test, he mayx

ask a question 1ike this :

- "Make an analysis of éomprehenSive reading and regding

‘aloud .
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This stage is also very suitable for measuring or test-

ing wrifing skill. For example ¢ .

Write an article on the concitsionsfthat‘you‘draw from.

the data below. Support your conclusions with reasons.

Your article should be about 250 words.'®

. | 1950 1970
‘g Tfavelling aﬁrdad‘i - : y 17
§ \Goiﬁg‘tb seaside ,"’ ‘ 1 38 J31
! Camping R R |
’5 viSifiﬁé’friéhds/feiaﬁives in‘ B |
:' another town: j"‘ 111 10
i Going to another town (but not g_
§ to“visit friends/relatives 'il ‘13 , 3.
.i Stayingkat home - ‘i ‘2313“ 8
1 1
_é (TOTAL i 100 100

In the examinee's_work,'he‘shouid mentioﬁ why peoéle Who;
are travelling'ébroad\and‘who are caméing inc;eéée in nﬁﬁber
while those who do other‘activities dedrease.; It should even._
be expla;ned‘why'the'decrease is_so sharp for'éome activities. o
In this way,rthe‘examinee exefcises the way to anaiyse the data.
This is Véry importént, éspécially for those whp are leé#ing B
schobls since in real’life, one timé or‘andther,'they must:'be

forced to analyse in such a way.

III. 3. 5. The Creative Stage.

This last stage is also the most cdmplex one, The ques-

tions in this stage require the examinee to create some dideas - -

18. J.B. Heaton. Writing English Tests. Longman, 1975;pp.131-132.
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" of his own and fhen expreés“these ideas clearly\fo the examin
er. Thus, in this stage, besides the ability‘to‘describe‘and

explain, his ability to create ideas isfalsojreqﬁi;ed. it is,

'_therefbré, only appropriate for advaﬁced students. For the

purposé of langﬁage;testing;'this is very effective, Instead

of the questions that should be answered in the class, the ex
aminer gives an assignment to the éxéminée in the form of a
paper or a réport.’ This papér‘may'be_done at.hoﬁe. if‘it is
a‘kind of.feport;rthe exaﬁineé has to‘inseff,hié‘owﬁ ideas or
opinion on'the problem being discusséd, For'example,,in thé
teaching methods éubjebt, the e?aminéé ¢an be asked to méké‘a
.paper on yhe‘waye to teach a grammatical ﬁatfern so«that‘this

pattern is taught on a larger scale,-nameiy, in communication.

Another examinee may be asked to make a paper.on‘cbmmunicative

grammar without special emphasis on,certain‘patterns.

In terms of‘language skills; this sfage of‘essay tests -

“is:appropriaté for measuring productive skille. In the teét,

the_examiﬁer Just gives a certain tbpic‘and,letsfthe'examinees'

.devélop their ideas:as‘broadiy and complétely as possible witg*

in the time given. The examingr,may.giﬁe, for example, a

topic like
-~ What are yoﬁr plans after you_héve‘graduated from this
~school *? | |
This topic may be given in the oral froducfive test or

in the composition test,

Thoée are the sfages that can be fOund within the essaj‘
'tegt. Eacﬁ stage is applicable for certain ievéls of the ex-
aminees. The more conplex the stage is,‘the.moré jﬁdgeﬁent )
is reqﬁired from’the examiner and the more'the‘tést approaéhes

the language learhing aimménd‘the‘nétﬁre of languége learhing~
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- since in‘such a test, all‘lahguage ﬁariableé'afe inlevea,
which means.that‘it‘is an integrated test. 1In éoéiety, the
examinee.is often réquired to practisé what he hés learned.
Thus,.he has té emloy the integr&ted ski1ls. ‘Inoshort,‘ it
can:be said that although an)éssay test which inﬁolﬁes‘inte—‘
grated skills is difficult to score, such a test has é“high

value for the examinee.




CEHAPTER IV

EVALUATIONS OF ESSAY TESTS

In the previous discussion, the criteria for a good test
have been given.‘ Those criteria are validity, reliability,
scorability, administrability, economy, preparability and some

times adequacy. These criteria are mainly based on Lado s

Language Testing : The Construction agd’Uge of'Forlegn ._Lan-

" guage Tests,

The scorability, economy and preparability " are
often referred to as practicality.
In this chapter, these criteria will be applied to. essay

tests S0 that 1t will be revealed whether the essay or the sub

jective tests are worth using. Each criterion will be discus—

sed and in the discussion, it will be observed which language

- variables are‘suitable to be‘teeted\by‘means;of the essay tests.

IV, 1. Validity.

A test is valid 1f it measures what it is intended  to
measure. An egsay test can be valld if it is used consistent-
ly. This means that if it is used for‘measuring the‘comprehen
sion of the examinee in reading, as far as the examiner sticks
to this point and no other things, this test will be valid

All language variables‘can be measured by using essay
tests, Theee@teetsiare valid‘since they measure whatais going

to be measured. In practice, however, it is sometimes‘diffi ~
' cult or even unreasonable to neglect the mistakes made by the
examinees although thesge mistakes are concerned with expression,

rand not the content. To overcome this problem, it is advisable

to give two marks, one is for. the content and the other is for

the expression, which includes the grammatical mietakee, the
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spelling, the‘punctuation5 and every aspect of the language

usage.

"For measuring the'language elements, the essay test

is vaiid. For testing pronunciation, the questions can . be

-in this form :

Mention the . voiceless as well as the voiced conso- :

nants in English !

'~ What is the difference between the voiced ‘and

voiceless ones ?

test can be done orally or in'written‘form. The questions

For testing grammar, an essay test is often used. This o -
asked range from:just-giving one ‘clue and ask the examinees
to make a sentence using that clue word, to the form of ques

tions which require the examinees to make a paper on specific .

grammatical patterns. Thus, the questions can be like this:

Make a sentence or twohfor each clue word below :
- on the'other hand . - :' | _.‘ ‘x ‘ |
- on the contrary‘ . o S |
- unless‘
- in spite_of.
Make a:brief‘paper on the grammatical items 'some’

~and ‘any'’ so that the difference in the usage is

clear.

Make a brief paper on the teaching of grammatical
items 'SOne' and 'any'_using certain techniques S0

that they can be used in a clear context.
For testing vocabulary, an essay test is rather inefec-

tive but it can still be used with quite high validity. The

example is this question :
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-i.Hention words which_have meanings related to ‘the .

parts of the body.

‘To conclude, an essay test is valid if it is used for
measuring language elements although such a test should = be
reduced since‘passing'such a test does not guarantee that

_the students are able to use the language. It only reflects

the ability of the examinee over the language and hence, .he

Willlonly knou about the 1anguage. To know the language it-A
self, the tests on the language skills should be employed.
For measuring the speaking shill an essay test is an
~effective means if the test is done orally. In such a test,
however, it should be remembered that the test is mostly conv
‘cerned with the fluency of the examinee. Consequently, the
content of the test should be kept easy so that the examinee
“is able to concentrate on his speech. If this requirement is

maintained, the test will show its validity. The‘topic‘ in
this test is like :

= Tell me about your first-day in school..
- Describe one of your relatives or. friends,

"- Write about your daily activities.

For testing listening or auditory comprehension, an es
say test may have quite high validity, as far as the examinee
is not asked to respond orally in Writing. If the questions
-1n the essay test for measuring comprehension require _the
examinee to speak or write in his response, the response may
be influenced by hls skills of speaking or writing. Thus,it
‘will not be a valid test since it does not measure comprehen

sion only. To overcome this, questions which require the

‘examinee to do something can‘be‘employed. Thus, the questions

will be :
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- Please, open that door !
- Please, show me your bag !

This kind of question is, of course, unable to be used as

broadly as possihle since the vocabulary of the examinee has to.

be taken into account as well. Suppose, the examinee does not

do anything after the examiner gives his question, it may  be

that the examinee does not understand the question or he simply

does not know the meaning of the word used in the question. In

summary, it can be sald that this skill is difficult to test or

to measure without overlapping with other skills.

For measuring reading comprehension, the essay‘test. has

high validity. In such a test, the examiner gives a'; reading
passage followed by several questions of the essay type. If the
examinee isg able to answer the questions, it means that his com

prehension of the‘passage is good. ‘An example is this :

Read this passage and then answer the questions based on i

Outdoorsactivitieseare those which are carried out in
open spaces. These includeddifferent forms of - exercises,
sports and gameS'like running, Jumping, skipping andf‘swim—
ming., All these help to‘keep‘the person fit physically.

If’every person-were_to take an”active,part in games
and sports out-of4doors, then the population of that country
could be said to be physically fit and active. Of ~course, .
this one hundred per cent rugged populace can never ‘be suc-

cessfully obtained. The reasons are obvious : the populace

included very young children whose ages range from a  few

g months to four years,foId1people, the physically-handicapped

and the sick or bed-ridden people, as well as housewives..

Outdoor activities, which comprise strenuous games in -
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main, teach the spirit of teamwork, of working hard to win
and to do better, and of losing gracefully. These quali -

ties, when added to a healthy body, give a sound mind.

The guestions are :

1. What areoutdoor activities ?
2. VWhat ié!the use of outdoor activities ?
3. How can thé population of a.pountry be¢omeactive and
o ort e o |
4, Can a hundred per:centyrugged‘poﬁulace efer‘be obtained é
If not, why ? ‘ |

5. How can a person .be said to have a sound mind ?

These questions should ask for the information found in
the passége so that the test will be valid for measuring the
examinee's comprehension of the pasgagg.". |

o ;For-measuring writing skill, the essay test is at its
best, since an essay test réquires the examinee tp‘write; An
exaﬁple of a vaiid essay test for'meésurihg the writing ability
is : |

.= Write a reply to this letter using the same format‘.19

176 Wood Lane
‘London, N.W, 2
15th May, 1974.
Dear Mr. thnsbn,

I wish to complain abbut_the noise which has come from
your home late every night this week. While I realise that
you must.practise your trumpet some time, I feel you dught
to do it at a more suitable ﬁime.‘ Ten o'clock in the eve-
ning is rather late to start playing; Even 1f you could

play well, the noise would still be unbearable at that time.
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I hope that in future you will be a little more consi-

derate of the feslings of others.

Yours sincerely,
¥. Robinson.,

The examiner has to tell the eiaminees that the reply
should not be too long. It can be as long as the given letter,
Inlthe reply, the examinees should deny ‘thelaccusatimw Ingtead,
they would tell about or complain of the loud noise from Mr. Ro
bingon's television; this complaint must‘be reggonably polite
glnce they do not want to ba enemies.

For measuring the translation skill, an essay test ig

also valid. In the tsst, the examlner may give some amentences

6r & short pagsage for the examinees to translate either  from

the target language into the mother tongue or wvice versa, Since
translation is an integrated skill, all the mistakes made by
the examinee should be taken into account.

IV, 2. Relisbility.

Reliability im necessary for- any test to bs good, In terms

of an essay test, it is reliable since ‘the examinees whi are

able to answer the questions in the test will also be able to
answer those questions again iﬁ the next ocsasion unless he is

not prepared for the test or he is in a bad condition. Even 4if

the questions are changed, they may etill be able to do the

test as far as the questions are of equal difficulty between the

two tests. For example, 1t the examiner gives a topic for a

composition, the examinee wmay make & one-~page essay. Next time

when another topic of equal kind i& given to him, he will make

approximately the same essay as the previous one. In the first
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occasion, the examinee is asked to describe his‘echool,_ for
‘inetance, then on another occasion, hé may be aeked'to describe
one of his relatives or‘friends.‘ These twohessaye will ap=
proximately be the same and hence, the scores nill relatively
be the same if the examiner is able to maintain his reliabili-
ty in scoring. ’ ‘ _

The other method of neaSuring the reliabilit& of a test
is by readministering the test after a certain peridd of time.

During this period of time, the examinee is assumed to

have
the same treatment as the others. They may either have = cer-
tain.instruction or have no added instructionrat all. Then,

the reeults of the two tests ere compared toiget how great the -
reliability of the test is. This method,is, in any case, inef
fioient since certain studente will benefit more th;n. the
others in the familiarity with the type and format of the test.

Moreover, in addition‘to the changes in‘performance' resulting

from the memory i factor and instruction, personal factors such

as motivation and differential maturation will also account

for differences in the performance of certain students.

IV, 3, Scorability.

This criterion is, in fact, the weakest point of an es-

say test since the scoring should be‘doneehy_the examiner him-
self and it'depende a lot on the examinerle‘judgement.— In his-’
judgement, the examiner should try to'bevcriticei‘anddcareful.
Even'if the examiner has tried hard to be careful and critical,
his Judgement will never be a=hundred per cent'objeetive“ be-
cause he has his own taste, background, logic, emotion, motiva
tion and knowledge. It is very probable that the Q | exam1ner

will give a good mark for he is in_a‘good‘mood. (Perhaps,t he

PR
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will consider that same'work to be bad when he is feeling"
very annoyed or tired. _
Two different examiners may give different scores for

the same work 50 that the reliability of the scoring of H;an

essay test will tend to be low, To overcome this problem,'

severaltgeneral steps can be'usedlto help the examiner to be
more objective in scoring aneessay test. If these steps are
followed by different examiners who are scoring the  same

WOrk,rthe‘scores will not be much different,' Thege steps are:

IV. 3. 1. The examiner prepares the key-answers‘which shonld‘
| ‘be‘theiideal ones. An ideal answer should have

the features of a‘good ansﬁer, namely, correct,
relevant, complete,_systematic and clear,
The state of being correct, reletant,vcomplete'and
systematic deals more with the idea'oi‘ the answer,
while the state of being clear deals more with the
1anguage used or. the expression.
It is not difficult to see whether an answer is
correct. It is correct if it answers what is being

asked, Thus, if the examiner asks the examinee to

mention the vowel system in English and the examinee

mentions i, a, u, 0, €, ai, and oi, the answer is
correct although it is incomplete.
The relevancy of the answer‘is.not eagy to trace

gince an answer may be irrelevant although it  is

not wrong. For example, thére are two persons, say

Ali and Amat, who are talking to eachhother concern-

ing the results of their exams. Ali asks : "Why‘did

you fail in the last exam 2", Then Amat answers :
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"I was sick, you know, I had seen a doctor. The doctor

said that I had been too tired. Therefore, I had to

esseesse and so on ." In this. case, Amat's answer 1is

irrelevant because he did not answer what 41i asked. As
s matter of fact, this answer is itrue in terms of‘-thef
content. - Amat was siok and had seen a doctor. | Yet,
this true answer‘is not relevant with the question,. If
,-Amet is to give a relevant‘ahswer, he ehould say : "Be-
cause I wee unable to answer the;queétions‘ﬁell.", or
other Similar\answers, This is_a‘relevant answer  be-
cause it is his inabiiity to answer well that makes him
fail, and not the fact of his being Siék.”vaen'if' he
was sick, he might have passed if he had.been able to
.answer the questions well.
A good answer should also be complete.r This\means that
in answerihg the questions,.the examinee\ehould include
all points that are reievant'to the quéstions; }Fof in-

stance, in the‘test the examinee is asked to mention

“the English tenses. In his answer, he only - mentions

“the simple present tense and the past continuoug tense.

This means that his ‘answer 'is still incomplete and
hence, his score should be reduCed.

The examinee's answer is said to be_systematical if it

uses a logical order. ~For example, an examinee is asked

to explain A B, and C If in his. answer‘he explains-A'
partly, then C, then A again, B, and c again, it means
that his explanation is unsystematlcal

The last feature of a good anSwer is its being_ clear,

This deals more with the expreSSion, whioh‘means,that an

answer is clear if the sentences in-it.are'grammaticaliy‘
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correct and they are not complicatéd, the diction and

the idlioms are properly used, and the spelling or the.

pronunciation is correct.

There are two kinds of'corrécfion methods, the gener-

al and the.specific‘ones.‘ In correcting the daily |

progress'tests;,the examiner may use the general meth

od, that is, he gives a score or a mark directly to .

the whole work. In the final exams, however, it is

advisable to employ specific method. . Using this

method,‘the examiner scores or examines the work part

by part. For example, the examiner gives scores  to

“-the answers of all examinees for question number one.

Then he gives scores to queSfion‘number two, and so-

on. This scoring is done successively for‘eaqhy num-
ber., The reason for choosing this method is to help
the examiner‘avoid‘the_subjective factors such. as

sympathy or antipathy tQWards certain examinees.

The examiner tells the examinees to put their ‘ stu-

~dents' numbers only, and not their names on their an-

swer sheets so that the examiner does not see direct-
ly whose work he is examining. This is meant £0'pré-
vent thé examiner from being influenced by the previ—

ous performance and achievement of the examinees.

Aftei‘thé corréction, the work is better given back
to the examinees and is discussed in class so that the
examinees know why they get good or bad ﬁafks.'_ This
is important since the idea of giving scores is  to

improve both the teaching -and the learning,.
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| , Those'are‘several good steps in scoring. An example of

\ g ideal answer is :-

Give an account, in not moretthan 70‘w0rds; of‘hOW"yéu
opened a bottle without a corkscrew ! 20 k |

Idea 1list : | | |

| | o Tried banging botﬁle"underneath. Hot, cold,'ﬁater;Pusg
| - ing cork down.  Breaking’néck ? Danger glass. Picking
| cork out. Had to push‘ddwn remainé. i -

The ideal answer should be like this :

i - Unsuécessfully-l bangéd thé bottle underneath with my
hand to loosen the cork. Next I ran hot and cold water over
‘ it alternately, and banged it again:unsuccessfuliy.' I could

not push the cork and would have broken*thé'neck‘off, but

% ‘ glass might‘haVe got in. Finally I'picked at]thé cork with a
| ) ' '

- 'knife., Halfway, the other half begah‘slipping down;-‘so I
pushed it 4n. | . | ’

In terms of administrability, an essay test is usuélly

say type can be handled by the hperSons:gavailabléjunder vénl,

} ; - ous conditions, except‘if the test is done orally., 1In the 0- 

| ‘ in such a test, the scorg is‘usually given rightiy‘after. the
| administration of the test. C

'On the contrary, in the written essay test,”the examiner
i need noﬁ be there during the administrationQ ‘Thus, iffan'ez
‘ aminer is sick at the time of the test of if he gets‘ trouble

! .

| | 20.

Richard andeong,JBreakthrough‘553p.‘40.

an essay type used for measuring the writing‘skill with - ité

very administrable; This means thatﬁg test which uses an es-.

i ral essay test, the pfesence of the examiner is required sincé
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to be in the class during tne administration of the test, the
test canvntill be‘carried out aé long as there is another per
'son, who is nilling to replace him in administering the test;
‘of conrse, assuming'that the questions have beén prepared’be-

fore,

" A test of~the‘e55ny type.is'aisb administrable in terms

“of the number of the\required‘personnel. ‘For one class, one

examiner is enough for administering a compositionvtest, for

example. This is possible because the examinees are unlikely

cheating each other‘during_the'test.

Iv, 5. Economx{

This criterion is very well suited to an essay test, An

essay.test is economical because it can be used for measuring

what it is intended to measure in a reasonable time considér-»

’ing the testing situations such as setting“and,facility.

| | Fof Indonesian échools where the majority of them have
_no printing qquinnent, a written essay test is better used aﬁ
least for the daily progress tests.. This is eCondmical since

the questions in the test are relatively small, and therefore,

~ they can be written down on the blackboard. Thus,‘the‘examig»‘

er ngéd‘not pay for the compoéing of the questions since he
does. not rent = printing equipment. B |

The Indonesian classes are usunlly large. ‘Fon_the‘ ad-.
ministration of the test to be economical, an esséyvtest s
befter ugsed., In the ensayvtest, on1y1gne;examinef is required
 for administering the test since it is nsually difficult | fo

cheat the answers to the qneétions asked in such a test.,
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IV. 6. Preparability.

An essay test ig preparable since there is not much time

- needed for composing its questions. The number of questions is

relatively small so that it is easier to prepare such‘a test
if itkis compared to the tests which use a big nuuber of ques=
tions such as in the objective tests. ‘

The problem faced in the preparation of the test -‘which

uses an essay type is to choose questions which are representa

- tive and adequatea The questions are representative‘if all

the materials can be included‘in them., To Choose'a'small num-
ber of questions for the whole materials cah be difficult On
the contrary, if the materials consist of only one or two chap -

ters, an essay test can be uséd effectively since it is easy

to choose representative questions from those limited materials.

Thus, if after each chapter, a test is given, an. essay type

is recommendable,

The questions in the test should be adequate as well,
This means that the questionsrinélude all materials in propor
tion to their importance in the course. Some of the questions

must be ~easy, ‘but some others must be. average and some »'vare'

even dlfficult

Those are the criteria for a good test. Sonetimes, an-
other criterion, discrimination, is aldo 1ncluded A test

discriminates positively if the examinees who are bright an=

swer the-questionsvbetter than the less bright ones; Ir “in’v_

the test, the'poor examinee?can‘answer, while thesgood © ones

cannot, it meansithat the test discriminates‘negatively. The

idea of this criterion is to separate the good and the poor

learners.
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From the,six criteria above,:the last three can be re-

ferred to as one, practicality. A test which is economical, -

administrable'andfpréparable is a practical test. The essay

test is practical since it is economical, adﬁinistrable, énd 

preparable. Moreover, an administrable and'prépafable‘ test
is usually also economical, but the reverse is not always

true. An economical test may be neither administrable nor

preparable. For example, if‘there'is‘prihting equipment ‘in'

the school, the teacher may priﬁt the questions of an objec-

tive test. This means that the test is econmomical since the

examiner can use the eQuipment in‘the school effectively.Hog

ever, in terms of preparability and administrability;' this

test is not effective. The examiner needs a relatively,long

time to prepare the questions in such a test, Furthermore,

if the class is large as usually exists in Indonésian schools,

more than one examiner is needed for the administfation- .of

'the test. If nbt, the chance for the examinees to cheat be-

comes greater.




CONCLUSION

After a long‘discussion of language tests, it can  be
concluded‘that language testing is just as important as lan—
guage teaching. However, due to economic conditions in Indg
nesia, teachers usually experience difficulty 1n .devoting suf
ficient‘time to their profession, especially in»constructing
suitable'tests for their'students. Some teachers“may think
that giving a test is not -a pleasant job at all since test-
ing involves a great deal of work either in the preparation,
administration'or'in scoring; Some others might feel compel
led to give a test or tests for they have to hand in the
‘marks for the report—cards. | ‘

Based on this fact this thesis'has attempted'to 'dis;
cuss the various types and. techniques of language, especial-
ly English 1anguage; testing and the importance of testingi
in the whole of‘language instruction. Hence, after reading
this thesis it is hoped that language teachers may have a

positive attitude towards testing. »They may‘realize ‘ that,‘
the aim of-testing their studentsiis mainly to-control.‘ the‘
students' 1earning process, not just to £111 in the marks in
.the report-cards. Moreover, since there is a tendency | to
use -objective tests for all purposes, this thesis tries ‘to
"place subjective tests in the proper perspective. ‘From the
discussion it can ‘be concluded that the subaective or essay
type of test is very important in the whole of language in-
struction.'

The essay type can be hsed for.measuring all language
. variables, from the easiest stage to the more difficult .ones.:

The. problem with this type of test only lles in the scoring.
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. Scorihg,_however, is not everything‘for determining whether

a test is good or not. This is esﬁecially true‘er‘language

tegting. Language is quite complex and it is very difficult

Just to measure one_part of the whole of language variables.

A language test is at its best if it measures the general

mastery of the students, Therefore, an essay type which
measures the general mastery of the examinee is the best

one in terms of language testing.

At last, some hints that will helyp language teachers

improve their teaching and testing will be given." These'

hints are by no means the enly ones but if they are folldwed,
ghey will contribute to the improvement of the whole of lan-

guage instruction.

First, to get the chance with language usage, a weekly

meeting‘with a native speaker is suggested. If there is no
native speaher, a senior‘teaCherVCan‘be used,“With‘-‘ this‘
meeting, the class teacher islasshmed to have better in-~

sights so that he may give new things in his teaChings;

The schoel provides some useful‘works of reference such
as encyclopaedias, dictionaries, and books on teaching meth=~
ods as. well as on testing. This reference is very . useful
since one time or another, the class teacher may iind dif-l

ficulties and hehce, he may eensult the reference coneerning
those difficulties. | |

If possible, the school provides a subscription to
f_newspapers and megaz1nes using the target language. The idea

' of this subscription is to keep the teachers in touch with
‘modern ideas and with the English way of expressing them, if
the target language is English

The last thing to be suggested is that the class teach
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er is given a chance to follcw up4grading and refreshing

courses regularly, either in the field of teaching or

testing. The idea of this activity is to help the teach

er know the newest methods both in teaching and in test-

ing.
he is supposed to apply them to his students..
Thcse are the things that will 1ikely help =~ the

teachers in improving both their teaching and - testing

-methods and techniques. It is the earnest desire of the

writer to make a contribution, through this thesis, to

the progress‘in the field of testing‘especially and . to-

the progress of the,ﬁhole language:instruction'geherally.

After mastering‘those new methqu and techniques )
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