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Chapter I

INTRODUCTION

Working as an ESL teacher in Intensive English as
a Second Language Component at Galang nRefugee - Ceamp
really motlvates me to wrlte a the31s about d;alogue

grldS' teChnlque fOI“ teaChlng speaklng at hlgh SChOOlIM:V R

Galang is a reglonal refugee process1ng center

,funded by the United States Government and administered

by a consortium of Save the Children and Experiment in
International Living; This:program orovides training
sessions focussed on ciassroom‘teohniques and aotivities
and ESL teachingrlearning methodologiee.‘ The teachers

have freedom to do experiment in teaching techniques;

On of the technlques the wrlter was 1nterested in
and used for experlmentatlon on teaohlng speeklng Was

d;alogue grids. The wrlter d1d the experlment to all

levels. The result was satlsfylng. Dlalogue grids could -

give students motlvatlon and chance to speak.

Symbolsfin dialogue*grids are in sequence end each

- symbol can represent a lot of forms of utterances which

have the same meanlng. Therefore, it is rlght for the

_‘students to say 'Whet cen I do for You°' 'May I help~you',

or 'Excuse me, May I help you”' instead of saying 'Cen I

help YOu?'




'Dialogué grids can Iead the students from semi-

~guided speeking to free'donversétion. _It is the basis.
for a frée conVerSation in‘real communication. Besides
the sfudents are able to rébognize where the dialogue'

'takés place, who the speakeis'are,,and what they are’

, taiking about.

“Dialogue grids ’teéhnique is an intefaction based
sincé it can be ﬁsed in both pair and gfoup activitiés.
Both of them give the studehts chance to speak and make
good interacfion since therE are confacté_among stﬁdents

arid between teacher and students.

The main function éf.a language is for cohmunica-
tion and the idea of learning it is to use it for ex
expressing emotions, reacting to'other‘persons,
communicating intentions, and so forth. Most students
come to English class,with;strong conviction thatrlanguage
means somefhing spoken. Tﬁey-hope that\they will be able |
tolééy gomething and at least understand people when'théy '

are speaking;

However, the situation the writer finds in most
Eﬁglish classes is far from beingrsatisfactoryras far as
.communication is concerned. Even the studeﬁts,afe often
“discouraged and lose their interest wheh they find such a
situation. Thé dissatisfaétion to thé present situatioh
brings the wfitér the interést to adapt and to apply

dialogue grids io-teach English in Indonesian high schools.



Through dialogue grids the writer expects the students to
be able to listen, speak, and practice what they have

learned though not perfectly.

In this thesis we will see procedures of using
dielogue grids and some principles of how to meke them
readers, especially Engllsh teachers, will be able to use

and make dialogue grids easlly.

Since every technlque has its own merits and
demerits we will see the possible weaknesses and
advantages of teaching speaking through dialogue grids so

that we can judge objectively its effectiveness.

Then the writer provides gome examples of grids'.

materials for teachingrspeaking that have been adapted to

i the student's heed. The writer hopes that they will be-
helpful for English teachers and that the students will
enjoy dialogue grids as a change of routine so that they

will be motivated'te learn and practice speaking more.

The background information in Writing this thesis,
besides the writer's experience for fourteen months

teaching Indochinese refugees in Galang Refugee Camp and

for more than five years teaching English courses and

high schools and his observation to some English classes,
is the book entitled America In Sight by Fred Ligon and

Herman SK, some articles published in FORUM and English

Language Teaching Journal, and books about teaching learning
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English as a Second Language. To complete inforﬁation;

please refer to the bhibliography.




Chapter II

'"DIALOGUE GRIDS' TECHNIQUE IS AN INTERACTION-BASED

2.1 The Effect beLaCk of Student's MotiVation in Class

- Generally, most studénts comerto class, especialiy
Ehglish'class; at high school with the strbng conviction
that language ié sbmething spoken;rrThéy hope that théy_
will be able to say something in English and undérstand

what people are speaking.

However, students are often discouraged and lose

their interest when they find that the English class is

Just a kind of repeating and parroting. Mary Finocchiaro

in her book Teaching English as a Second language writes
something on the lack of student's interest as follows:
THe lack of students'. 1nterest is partlally due to
the fact that they do not see clearly what is
expected from them.

. In connectlon to that, Lanny W. Surendra writes

the regsult of her observation conducted st some senior

high schools in Jakarta as follows:

, Most activities which the students had to perform
-consisted of repeatigg words and sentences which were
read by the teacher.

7

1Mary Finocchlaro, Teaching English as a Second
Language, Herper & Row Publisher, WNew York, 1969, p. 174.

2Lanny W. Surehdra, Some Suggestion on the Improve-

ment on Teaching at Senior High School, Pusat Penelltlan
Afma Jaya, Jakarta, 1979, p. 55 :
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The way of presenting materials in class has great'
influence on‘student'srmotivatioﬁ. Based on the writef's
observafion to some English‘classes, some teachers began
the lesson without asking whether the students still had.
duestions related to the previoﬁs lesson or whether they '
had ideas of what had beén discussed during the last .
lesson. Other teacher comes to class and made by way of
refreshment a short repetition of what.had been'learned

in the previous lesson.

Such weys of teaching will cause another effect.

The students lose their motivation to leern so thet only .

.a part of the students repeat what has to be repeated.

Some students éspecially those who sit at the back do hot
say enything at all., They do not know what to do and what
to say, even they do not know how ﬁo conduct a very simple
conversation. So it is cleér that something is needed to
meet the'student"need.' We should leave ways of teaching

mentioned above and try to find something new that really

~ motivates the students to learn more.

2.2 Why do the English Teachers Need to Know Dialogue

Grids?

- As far as the writer knows the'English teachers at
bothrjunior and senior high schools have been familiar
with dialogue as a means of teaching speeking. Based on
thé writer's experience as an English teacher in some high

schools and English courses and on the observation to some




'

Engliéh clasées, the wey in which most of7teaching_dialogue
was conducted was that the teacher wrote the dialogues on
the board or asked the students to see the dialogues in
textbook. A very big part of the activities which the
students had to perform consisted of repeating the dialogue
éentences which were read by the teachef; The teacher read
first whereupon the whblé/class repeeted sentence by

sentence.

After so much time spent on repeating sentences some

of the students were requested to perform:the dialogue in

front of the class. Sometimes the teacher asked the

students to read the dialogue in pairs. The other teacher
asked them to memorize the”dialogue at home and to perform

it in front of the class the following day.

According to the writer, a heavy emphasis is placed
on memorization and repetition. He agrees that memoriza-
tion can lead to great fluency and less hesitency in

speaking. The memorization ef the dialogue sentences can

“help the studentsracquire'intonation'patterns and offer a

model of natural and colloQuial speech, - If too much time

must be spent on memorization; however, the activity will

-have a negative effect. The 'slow students will be

frustrated by the difficulties they are experiencing and
the good'students will get bored. A great deal of time
spént on memorizing dialogue will mean proporsionately less

time devoted to language learning activities.




The approach used for overcoming this problem is
called 'Meaningful Symbol Approach'. The writer assumes
‘that the use of symbols which represent meaningful
gsentences in dialogue grids'will avoid too much repetition
and memorization. The emphasis of classroom activities is
not on mechanical drills but onrcognitive practice. In
addition to this, the importance ofpcognitive'practice is
stated explicitly in our curriculum as follows:

Walaupun kelihatannya jumlahnya tidak banyak
berkurang dari kurikulum 1975 akan tetapi materinya
digarap delam waktu 16 jam, sekali pun dalam kurikulum
1975 diberikan dalem waktu 70 jam, sebab kita akan
menghindarkan latihan yang mekenik (MECHANICAL.DRILLS)
dan menggunakan latihan yang memakal pikiran.

In this approach the writer uses the word
'Meaningful' It means thet all meanlngful utterances
represented by each symbol are acceptable. This is one of
the ba31c pr1n01p1es of dialogue grlds. Here the students -
have freedom to express thelr own ideas and they are not

too much controlled by the forms of utterances wrlttenron

the board.

&

- The second or foreign language teachers have
focused their attention on Ways and means of improving

motivation in the classroom. Motivating students involves

. 3Harsja W. Bachtiar, 'Bagian III Catatan untuk para
guru', Kurikulum 1984 SMA Petunjuk Peleksanaan Materi
Pengajaran Bahasa Inggrls, Departemen Pendidikan dan
Kebudayaan, dJakarta, 1984, p. 28.
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awakening in them a spohtaneous intereét in-and curiosity 7
for the subject being taught. Students may be motivated
in numerous ways. They may, for éxamplé, bé motivatedkby
the desire to know. In order to maintein and achieve

high motivation in class, the teacher shouid'give the
students some incentive-thaf causes them to participate

in classroom activities. That ié Why the writer uses
symbols as the incentive. The students will be motivated

by the desire to know what messages the symbols convey.

.'Speech is generated internally and, thefefore,
depeﬁds upon active participation on fherpart of the
studeht. It cannot occur unless the student has actively
Iinéorpérated the~components'of the language into their
cognitive network. In addition, the student must'have
somethingrto taik about and must be interested ipvco
communicafing their ideag to someone else. The teacher
neéds to consider fhe toéél students as he plahs activities:

to increase their,speaki@g proficiency.

The teacher's role in developing student's
communicafive comﬁetence'iS‘preparing realistiq activitiesi
that are relevant to the gtudent's everyday life and
commﬁnication néeds. ‘The writer, therefore, uses
'Cdmmunicative Approach‘ to fhe grids' materials. The
teaching materials should Cénsist of functional language
forms which are used in.gommunication. Through grids'
matérials, the teacher epables the students to use such

social formulas as greetings, partings, excuses, and
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compliments Which givértheir.speech a more authenfic
éituation because language is usually uscd in a social
context and cannot be fully underStood without reference
to that context. The students needs that kind of
1anguége forms‘so that they can use them’in the

Situation that they encounter.

In addition to'this,'the importance of communicative
~ aporoach and of situational dlalogue is stated eXp11c1t1y
“in the new currlculum as follows

Sehubungan dengan perkembangan pengajaran bahasa

Inggris dewasa ini, yaitu dlterapkannya pendekatan
komunikatif, maka fungsi sebagai salah satu aspek
bahasa perlu ditambahkan sebagal materi pokok
(esensial), dan disajikan dalam bentuk 'dialog' sesuai
dengan situasinya .... Menjelaskan situasi dialogu
(termasuk pemeran serta, hubungan mereka, tempat
tujuan mereka, tempat tujuan berbicara untuk mengung-
kapkan fungsi bahasa. Fungsi bahasa yang diajarkan:
Salam, penyesalan, terima kasih dan lain-lain.

The teacher, therefore, should predict'the situation,
in which the students are likely to need the languege and
teach them the language that is necessary to perform.
linguistically in those situation. - The writer thinks that
it is an efficient process because it includes only what
4is relevant to the students. Moreover, it will be more
motivating because it is learner-rather. than subject

centred.

bida, p. 26.



2.3 What are Dialogue Grids?

Dialogue grids consist of a short conversation

11

between two people, presented as a 1aﬁguage model by using

sequencing symbols.

utterance having the same meaning,

- Bach symbol represents more than one

So it is clear that

dialogue grids are different from the traditional dialogue.

The students do not see a set of sentences but they see a

set of symbols that fepresent'utterances.

Dldlooue grids

need the student S creat1v1ty and ablllty to 1nteroret and

‘and understand the symbols,
dialogue grids,

dialoguergrids:

In order to understand the

let the writer give you the example of

-Rp\ooooo
|||||&n&uxn

Kpaéoooa

JARARTA

dF=2

The example of the dialogue grids above is a short

dlalogue between a customer ‘and a travel agent at a travel

agency.

as follow
'Good morning. (Can I he

*Can I help you,.

'Good Worningz.

'What can I do fqr you,

1p you?!

‘Sir/Madam?'

Sir/Madam?'

What cen I do for you?!

The symbols ebove renresent a set of utterances
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All utterances above are possible queétions for the Sfudent
as a travel agent, sgsince all of them are acceptable in real
situation. Here the teacher trains the students the

element of language in actual use.

In connection to this, Yulie Dobson says that a good
dialogue must become a‘bridge between menipulation and
communication. So a dialogue is considered as a stepping .

stone - to free communication.

The symbol of 'ticket' represents the customer's
answer. She or he can respond to the travel agent with the
following uttefances: | |

| . 'T need some tickets.'

'T want some tickets.'

'T'm going to buy sdme tickets.':

'Trd like to buy some tickets.'

'I went some ticketé, please.'

Then the travel eagent asks the custbmer for his destination
(See fhe second symbol in the first line)

'Are you going to Béndung, Jekarta or Bali?' -

"Where are ybu going?!

'Jékarta, Bandung, or Bali?'

Then the customer answers again., (Sée the second symbdl on
the second line) | | |

'Jakartal'!

'T'm going to Jagarta.'

'I'd like to go to Jakarta.’

'T want to go to Jakarta.'
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The traVel agent asks him again (See the third symbol)
'What kind of tickets do yourneed?'
'Do you need one way tickets or round trip tickets?'
Siﬁce the teacher has explained the vocebulary items like
one way or round trip ticket,'of'céurse they will be eble
to answer such a question;' The possible answers are as.
follows: | |
'How mﬁch is a Qne'way ticket and how much is a
round trip ticket?y! |
'How mﬁch does a'one»way ticket-coét? And how much
does a round trip ticket cost?!
Thenrfhe travelragent seyss | |
" 'A round trip ticket costs Rp 180.000,00. "
'A one way ticket costs Rp 100.000,00' -
Then the Customer says: |
'Two.roﬁnd trip tickets, please!'
1T'd like two round triﬁ tickets pléase!'
'I'm going to buy two round trip tickets!'
The travél agent then says:r ‘
'Rp 360.000,00 altogether!"
'"Rp 360.000,00 pléase:':
'They are Rp 360.?00,00!'
Then the cusﬁomer gives %hé money and says:
'Here you are. Thenk you. Good bye. '
A1l utterances above arefacceptable since in real
communication the students can use them and people will

~understand them.
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2.4 Teacher-Student Interaction

Many of us, teachers, realize that learning to

" gpeak a foreign language is more effectively achieved by

speaking, an active and creative procéss, than by listening,
reading, orrstudying rules d% grammar. Therefofe, we try
to enéourage students to generatersentences; even if they
are imperfect, they cohstituté a step in active use of the
language; So an important point in the evaluation of our
teaching is how much of the time is takeﬁ'up by teecher's
speech and how much is granted to the studehtsf.‘ Philippe
de Yonte in his érticle 'Silent Teacher, Talking Pupils'
writes sOmething about the fétio teacher-student utterances
as follows: |

One common way of hesving pupils speak is to ask

them questions. That method is typical because
the ratio of teacher-student utterances is apparently
one to one. '

In connection to that, teaching through dialogue
grids the teacher begins with sdme questionsrrelated to the
rtopic; For example, in téaching 'Going shopping at the |
department store', the teééher can start'with some questions

like: 'Cen you tell me one of the department stores in

Yogyekarta?', Of course,'one or two of the students will

say 'Gardeng' since theyrhave been familiar with it; Then

the teacher asks: 'What things can you buy there?' The

students will mention kinds of woman's or man's clothes.

5Philippe de #onte, 'Silent tescher, Talking Students',

English Teaching Forum, 1977, p. 55.
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Then>therteachéf goesron with the next question: 'What are
you'goiﬁg to say when you want to buy a pair of jeans?'
The téacher hopes that fhe student will be able to say;

'I'd like to buy a pair of jeans.' or -

'I'mnlooking for a pair of jeans.' or

"I wéntrto buy a pair'of jeéns.' or

'T want a palr of jeans' or

'I need a pair of jeans, please.'

Then the teacher can ask the students fo mention'some
kinds ofrman's and woman's clothes.’

The example'of a olaSsroom‘aotivity above shows
thet there are interaotions between the students and the
teacher. Non vérbalrinteraétiohs, eSpéoially when the
teacher uses gestures and fingersrto show sentencer

patterns, take place.

2.5 Student-Student Interaction

B.J. Baddock and L,M. Flagg in his article 'Infer~
action inrAdvanoed Language Class' writes theat: |
Getting students into habit of asking questions and
challenging each other's opinion will lead to greater
student-student interpction.
" In connection to this it is clear that the English
teacher should strive continually to stimulate students!

utterances so that the interaction can take place, like

what the writer has mentioned above.

6

J. B, Baddbok, "Interaction in Advanced Langusage

- Classroom", English Teaoh}ng Porum, Vol. XXI, Number 2,

1983, p. 55.
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~According to Christina Bratt Paulson in her book
'Teaching English as a Second Language;rTéchniques and
‘Procedures' there are four basic types of activities in
various combinafionsrfor developing communicative
competence: |
| a) Social formulas and dialogues
b) Community oriented task |
c) Prdblem solving activities

d) Role playing

a) Social formulas and dialogues

Here the students wili learn social formulas which
cover speech counters es greetings, partings, excuses,
compliments, complaints, hiding feelings, and so forth.
The teachef also spends some time in the initial
presentation of éection in explaining the meaning, the
connotation, and sorts of situations in which the teaéher

uses the various expressions.

In connection to the'dialogue grids we talk about,

students learn eand practiceVSuch speech counters. We can

see the example of dialogue grids in 'Purchaéing Tickets!'.

b) Community Oriented Tasks

Community oriented tasks are sets of exercises which

compel the students to in;eract'with others outside the

class. The teaching poin} here is a kind of communicative

I perticipation and the collection of highly relevant and
| needed informetion.
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In'dialoguergrids fhe teacher can ask the students
to find the meaning of 'round trip tickets',‘one way
ficket, and so forth. The students can ask their brother,
friends, native4speakérs, or look up the information in

the dictionary.

¢) Problem Solving Activities

These activities areAjust what they sound like; the
students are presented with a problem. The students»afe
divided into some gfoups consisting of three or four
students in each group. Then the teacher attaches the
dialogue grids on the board and give each group the copies

as follows:

e

8|0 fBRe

7

B | 3
20

37

-~

£

The students are supposei.to answer the following
questionf - Who 1s the mén?
- Who is the wéman?
~ = Where does t@efdialogue take place?
-~ Whet do the man and the womaﬁ say?

- Please give the title to the dialogue above!
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In such a group activify thgzstudent'can work together to
answer the questions. We can see interaction among
"students. Therefore, they haye timé to practice speéking
English., - The teacher can alSo 1limit the use of the
studeﬁts' native language. ’When they finish,rthey have

to praétice the dialogue in pairs.

' 4) Role Play

Role plays are excercises where a student is
assigned a fictitious role from which he has to improve’
some kind of behaviour toward the other role character in

the exercise.

In connection to the topic above, the teacher can
ask the representetives of each group to present the
dialogue, The other students iisten and pay attention to

them. -



Chapter IIT

PRINCIPLES OF HOW TO MAKE DIALOGUE GRIDS

The principles of how to make dialogue'grids are
directed to the English teachers and the trainers of such
,teachers..'This section is intended to be a modest and
useful guideline by which the writer means that it is not

theoritical in its orientation.

This section is a diséussion of principles of how
tb make dialogue.grids to help therEnglish‘teachers in
teaching-learning process. TheVWriter‘hOpes that by
reading this sectidnrthéy will be aEle to make dialﬁgue
grids themselves. VIt is not‘neceésary for the teachers
td be able to draw well sihcé,they can take piétures from
magazines, newspapers, or comic books and use very simﬁle
symbols, For the materials;‘they éan arrange dialogues
themselves or take fromftheAfextbooké and chahge them

~into dialogue grids.

If we havé a look at the‘examples of dialogue grids'
materials, the writer emphasizes dialogﬁes between two
peOplé for it is easy to make and is simple for the
students to learn. In addition, it is good for pair
activities. The characters of the dialogue can be between
two men, two women, or & woman and a man. However the
writer,preférs that it is petween a mén and a woman since
it is good to.make relatiopship between maie and female
students through pair acti%ities.

19
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As the initial stép, %he teacher chooses a dialogue
Which is going to be taught. For example he is going to - | f
teach a dialogué Between a customer and a shop assistant

at the department sfore. He must write the dialogue first. -

Situation

Topic

Customer
Shop assistant
Cﬁétomer
Shop assistant

Customer

Shop assistant

Customer

Shop assistant, :

The following dialogue is the exémpie.

At the department store

Pﬁrchasing clothes

Good;mqrning Sir. Can I help you? |
Yes. I need a T;Shirt; please.
What size do you wear?

I wear a médium size.

What coloﬁr do you prefer?

I prefer a yellow one.-'%
Where is the fittingroom?

It's over there. |

Thank you.

" Shop assistant

Customer

Shop assistant
Customer
Shop assistant

Customer

How does if £fit?

I think it is td small.
May I}havé a large size?
Sure hére you are.

How much does it cost?
It costs Rp 4000,00

All right. I'11l take it.

The next step we have to gount how many parts each
character of the dialogue has in order to make grids.
We know that in the dialdgue above eachrcharacter has

seven parts and we have tg add one moreipart for %he
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picture of each character. We can see the given example

in the'following page..

1

2 3 Mo s b

1

K

Now we are ready to change the utterances into grids.

‘Here are the pictures of the characters in

the dialogue. A is a shop assistaﬁt and B

~is a customer. We are free to determine

whethef both A and E are men or women Or a

~man and a woman.

It is common for a shOp.assistant'to ask
the customer if he needs her help. That i
why the writéf chooses the symbolr(?)rto
reﬁresent 'Can I heip you?!' Mo show‘her

courtesy the shop assistant usualiy greets

‘the customer. In practicing the dialogue

the students are free to add greetings.

By using this symbol the writer hopeslthat

Aidea'to purchase a T-shirt. This symbol

represents 'Yes, I need a T-shirt. Since

in reality there are many ways to express.

S

the students will be able to mention their -
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the idea to purchase a T-shirt, the teacher

" mey accept all possible sentences like:

T'd like to buy a T;shirt.
I'm lookihg for a T-shirt.

I want é T-shirt, please.

The writer thinks that the student hes been

familiar with medium, small, and large sizes.

Therefore, it is easier for the student to

gueés that he must make a.question about

_ the T-shirt size when he sees the symbol.

The question mark (?) will make him understand
that he has to make'a quesfion. Here are the
pOSSible student's questions:
Whet size do you wear, Sir?_
Do you like a medium, iarge or smallrsiie?
What size would you like, Sir? |
Would yog_iike a medium, small, or large

size Sir?

The.previougfdﬁestion will lead the student
to‘géf thé'piéﬁf'éﬂSWér;1_Mofédver;:the symbol
of a T-shirt with (M)'gives the student clear
informetion that what is looked for is a

e medium T-ghirt. The teacher éan motivate
the student to find the possible answers as
follows:

I usually wear a medium size.
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I'm looking for & medium size.

Give me a medium size, pleese.

To lead the student to the idea of asking

@ % what colour one likes, the writer uses this

gymbol. But it will be better for the

teacher to use the real colours to maeke it

real. In addition to this, the situation
and the previous utterances will make the

student easier to gain the possible questions

Yes, 3ir. What colour do you need?
- Certainly Sir. Whet colour do you wear?
‘0f course Sir. Do you want a red, yellow,
or blue T-shirt?
Here the teacher should encourage the student
to use log;cal addition used in real situation
like: 'Yesfsir', Of course sir, Certainly sir,

etc.,

The previqps'question will lead the student

to get the answer.  The symbol of a T-shirt.

e .
7 P - with the yellow colour will make the student

eagsier to get the exact answer. The teacher

has to enqburage the student to find as many
acceptablé:answers as possible to give more
opportunities to practice speaking. Here are
the possi?le answers which the student might

give:
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Give'me‘a yellow T-shirt, please!

I'd like a yellow T-shirt, please.

I'm looking for a yellow T-shirt, pieaseﬁ

I need a yellow T-shirt, please. |
It is usual for customersvto try on the
élothes tb check Whefher_the gize has fitted
and the colour has suited.. The symbol.of a .
question markf(?) and é fitfing roém'repfesent

the idea of asking where the fitting room is.

The previous question and the,éymbol will
lead therstudent to fihd the right aﬁswer.
The symbol of a hand pointing will represent
the idea of showing direction andylocation'_
where the fitﬁingrroom is.
The possible answers afe as follows:

- It is over there.

- Over there!

This symbol represents the idea of saying

-'Thank'you'

After a customer finishes trying on a dress

or a T—shin?, it is usual for a shop assistant
to ask him whether what he has tried on really
fits. The writer only uses (?) to repreéent

'How does i@ fit?!
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To represent that the customer does not like
e medium size but he wants a large size the
writer uses this symbol because the symbol

of a cross on something means it is not

preferred, permitted or allowed. By making

a cross on a medium size the writer hopes

that the student will understand that the

bigger size.

To represent the idea of a shop assistent's

giving a large T-shirt, the writer makes tHi

this symbol, He thinks that the simple

pictufe of one's giving a T-shirt will lead

the student to the utterances iike:

Here you are.

Here 1s a nice large size!

N The writer thinks that this symbol is clear

? : enough to represent the idea of asking price.
B Rﬁ”’”' The symbel of a question mark and (Rp) shows

that the dialogue occurs in Indonesia. (?)

represenfs a question andr(Rp) represents the
price. The possible questions ére as follows:
How much does it cost? |
Can you tell me how much it costs?
How much is it? |

Could you tell me how much it is?
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To represent fhe idea of its price, the

writer gives this symbol since the amount

R*hooo  of money shows its price. . Here are the

possible utterances:

It costs Rp 4000,00
It is Rp 4000,00 .
Rp 4000,00 please!

This symbdl will represent the idea of

¢£//C? é closing the conversation. The customer ag

agrees to buy the T-shirt. The possible

\

answers are as follows:

A1l right. I'11l take it.
‘Good. I'll take it.
‘The last step, the teacher has to put the symbols

together into grids. Here is the final result of the

| dialogue grids.

L Y el &
, ,éég. g |2

i
[ | ~
i\ 9! 7 5T e g? 2
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Chapter IV

[HE ADVANTAGES OF TEACHING ENGLISH
~ THROUGH
DIATOGUE GRIDS

3.1 Dialogue Grids can Give Students Cultursl Information

The writer is really interested in Nelson. Brooks'
opinion in his book 'Languege and Languesge Learning?
about language and culture,

As language teachers we must be interested in the
study of cultural not because we necessarily want to.
teach the culture of other country but because we -
have to teach it., If we teach language without
teaching at the same time the culture in which it
operates, we are teaching meeningless symbols or
symbols to which the students attaches the wrong
meaning; for unless he recieves cultural instruction,
we will associate American concepts or objects with

" the foreign symbols, !

It is clear that we ceannot Separate cﬁlture from the
1anguagé the students learn for the lesson Will be meaning-
leés without cultural information. Language is.not self-
dependent and‘it cannot be wholly understood without
reference to culture of which it is a part and 3001a1

relatlon which it mediates.

Applied to teaching speaking, dialogue grids will
meke the speaking class meaningful since the students will
obtain some experience in the culture. They will- be

ihtroduced to some concepts of culture through acquaintance

1T\Telso Brooks, 'Language and Culture', ILanguage and
Language Leerning, Harcout, New York, 1964, p. 8%.

27
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‘elements of their own culture. ﬁThe students will know

some_similarifies and differences between their own cultufe
and the culture they 1earn.r Students will acquire some
cultural_ihformation from the Suggested materials in

chaptér VII. 1In topic 1Purchaéing Tickets', for example,
students will know the difference between a,one-way ticket
énd a round trip‘tidket. It is unusual for us to buy a
round trip ticket either for a train or a bus. On the

other hand, in the United States or other cduntries a round
trip ticket is common. In England théir names are different.
A round trip ticket is the same as a return ticket and a one

way ticket is a single ticket.

Here in Indonesia, a question "Where areryou going?"
is considered'és a polite quéstion Judged Dby our standard,
perhaps it is true if we speak Indonesian., But other
standards render other judgements. In Engiish~speaking
culture, this question might rate less than a polite queg
question. The teacher might not tell students the question
but they transfer it from Indonesian. »Aiong Malioboro
Street, for exémple, we heaf some people asking or shouting
"ifr, Where are you gbing?" uThe tourists who came.to Yogya
for the first time will be.éurprised. The answer fhe people

receive can be unexpected like "None of your business".

Possibly the tourists just keep silent becaﬁse they are

annoyed. In topic "Purchasing Tickets" the teacher can give

some explanation that such a question is appropriate.
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Mary Finocchiaro, in her article 'Developing

Communicative Competence' writes something on the

appropriatehess of language use:
I believe, moreover, students in elementary
and secondary schools should be made aware of
the factor and socialacceptability of language
use.
In connection to cultural information in dialogue
grids the students are taught to recognize the situation

and circumstances in which different kinds of language

are appropriate. For instance, the question 'Can I help

you?' can be translated into 'Mau beli apa?' if it is at
a department~store, 'Mau ketemu siapa' if it is at the
receptidn, and 'Mau perlu ape?' at other situation.' In

English speaking culture such a question is used in d

different situations with different interpretations. On
the other hand, in our native language the question like
'Mau beli apa?' at a department store is more appropriate

than 'Perlu saya tolong?!

3,2 A Bridge between Controlled Practice and Communication

When the students just memorize some patterns based
on the dialogue, they are strictly working in controlled

language practice. They are Just simply manipulating

! pieces of language without creating any communication.

|
: 2Mary Minocchiaro, 'Developing Communicative

i Competence', English Teaching Forum, April 1977, p. 3.
|
|
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In real situation the students are expected to express
themsélves freely in the target language with tﬂerminimum
of errors in grammar, vocabulary, and pronunciation,r S0
dur problem'is how to help students cross from 1anguage

practice to personal expression.

Dialogue grids cannot wholly answer the problem,
however, by teaching through dialogue gridsvthé teacher
can bridge between controlled practice and communication.
Stéphen D. Kraéhen in her book 'The Natural Approach'
writes something'on basic personal oral communicatiqn
goals:

Basic personal oral communication goals may be
expressed in term of situations, functions, and
topics.

In dialogue grids, we can see that we have defined
situations in which the students must use the target
language, for example, in topic 'Transportation', the
function of interaction, in this case a request of
information about directions. The writer has listed in
chapter VII topics and situations conforming the reality

surrounding the students which are useful for them.

Dialogue grids can have students suggest one more
exchange that would be a logical addition to the
conversation. For example, when a shop assistant says:
"Can I hélp you?"  The customer can say: "I'm looking for

a pair of socks" or "I amllooking for a peir of sOoks,-

3Stephen D. Krashen, 'Curriculum Orgznizetion?,
Natural Approach, University of South Californisa, USA,

9 p. 67 .
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please" or "Oh yes, please I'm looking for & pair of socks"

The students are free to give a 1ogiba1 addition'as far as
it is appropriate to the dialogue. The value of this
exercise is that it challenges the students to express

themselves in an imaginative way.

Dialogue grids will enable the students to paraphrase
through the symbols giVen. " The student can say: 'I need a
T-shirt', 'I'd like to buy a T-shirt', instead of saying
'T want to buy a T-shirt'. Such a practice is important
because they have opportunities to choose their own words
and structure while saying:within the framework of the

dialogue situation.

The materials given in chapter VII suggest
situations and topics that students can use in oral co
communication with thé speaking of the target 1angﬁage.
Also for each topic and situation there are various language
functioﬁs whichkthe students acquire: making an appointment,
asking for information, asking for clarificatidn, responding

to other's opinion, and so forth.

3.3 Means of Teaching Aspects of Language

3.3.1 Vocabulary

One of!the advantages of teaching English through
dialogue grids is'thét we can use it as a means to master
vocabulary. For example! if thekstudents,afe té learn how
to order meals at a restéurant, they must know appropriate

food and restaeurant-related vocabulary like waiter,
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- waltress, cook, menu, order; and sorforth. If they are
to learn how to buy food and clothes, of course they must
know some kinds of food and clothes. Thus, in order to
cohmunicate a certain topic in a perticular situation,
there is & series of certain words which the students

should know.

‘A word or idiom in any languages will be best
leernt in context for the parts of a sentence that occur
just before or after a vocabulary item determine its exact

meaning. .

3.3.2 Grammer

When we went to communicate & certain topic, not
only is a series of language functions expressea by certain-
vocabulary but they can also be expressed by grammaticel
strﬁctures (including botp syntax and morphology). So the
students should knbw how fo put the words in good order to

become & meeningful sentence.

Through dialogue grids we can teach a certain
grammaticaliitem. To make it clear, let's see the following

dialogue grids.

ARJUNA]
vEAzA

HOoTEL |

P.tcm'fL&ﬂ

lert!
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Topic : Showing diréction¥
Situation : Between a tourist and a student. 'Shé is going
7 fo the Arjuna Plaza Hotel on Mangkubumi Street.
The conversation takes place in front of the
Niaga Bank on Sudirman Street.
’The tourist might ask:
a) '"Where is Arjuna Plaza?'.
b) 'How can I get to'Arjuna'Plaza?'
¢c) 'Would you please tell me where Arjuna Plazaris?'
d) 'Excuse me. I'm going to Arjuna Plaza. Where
is 1t?!
We know that there aré SO many péssible questions. The
téacher cén'emphesize (c) if he wants to teach 'Embedded
Questions'; on the other hand, he éan emphesize (d4) if he

wants to teach 'futurertense'.

343.3
The other advantage of teaching English through
dialoéﬁe grids is that the teacher can teach pronunciatioh

besides it provides the frame work of social language.

While the students are doing the conversation, the
teaéher mekes notes on mispronounced words. After the
students finish doing the conversation, the teacher can

correct the students’ eyrors.

When the teacher introduces some new woras, he also
teaches how to pronounce them. The purpose of teaching
pronunciation is to help the students to use sounds of a

target language in communicative utterances.
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‘The most common technique for aural discriminétion;
minimal pair drills, is the use of contrast of the two
sounds in the target language. The teacher'models the
pairs and lets the students notice the difference.

Example: street - straight

The other is the same-different technique. The
purposé of this exercise is to ascertain whether or not fhe
students can hear the phonemic contrasts. .The teacher pr
pronounces pairs of words (street/straight)'(stréet/street)
and the students are asked to identify whether theISOunds
_are the same or different. They respond "diffefent" or
"game". The next step is to give three items and heve the

students identify which ones are the same.

1 2 3
T: street/straight/street S: 1 and 3

T: straight/straight/street S: 1 and 2

In order to check the students' perception of thé
sound in context, the following technique is the same kind
of excercise using minimal sentences.

| 1. Go straight ahead. Go straight ahead. (same)

2, Did you live? Did you leave? - (different)

4.4 Dialogue Grids can Support the Tmplementation of

Curriculum 1984

It is stated explicitly in the new curriculum that
dialogue is one of the four main points which should be

taught besides strucfuge, reading, and vocabulary building,
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Dialogue has a special place in currieulum 1984, There
are 48 periods consisting of 16 periods for structure, 28
periods for readiﬁg and vocabulary building, and 4 periods
for dialogue.~ The function of teaching'dialogue in this
curriculum is to develop students' ability in expressing
such language functions as greetings, partiﬁgs, excuses,
eompliments, requests and so forth. So the teacher's task
is how to teach the students the forms of language
functions within the limited time. The writer thinks that
the effective way is teaching them through dialogue grids

since the students will have chance to speek in the

communicative and situational dialogues.

To reinforce the probess of learning vocabuiary,
the teacher should teach the vocabulary items through
passages, exercises, and dialogues. So it is clear that
dialogue is emphasized in the new currlculum, not only forv
dlalogue its self but also for the relation w1th vocabulary

building and structure.

In relation to thq presentation of teaching
materials the teacher is?suggested to use the integral
systemkin.which4reading, gtructure, vocabulary/building,
and dialogue constitute an integrity. For example a forty
five period consists of 1O minutes for structure; 20
minutes for reading, and 5 minutes for dialogue. The order
of nresentatlon varies 1n accordance with its need. The
teacher can start the lesson with dialogue, structure,

reading or vocabulary. By this system, the writer thinks
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that the teacher cen overcome the limited time available
for dialogue. At the same time he can teach modals (May

- I, Can I) and the language function (permiséion).

4,5 Dialogue Grids are superior to both Guided

Conversations and Pree Conversations for Teaching.

Speaking at High School

Gﬁided conversations are actﬁally dialogues and
questidns and answer exchanges wh;ch are the_primarily
learning device for learning speaking. Students are
presented with a model conversation that highlighfs a
specific aspect of grammar. In these conversational
excercises, the teacher.ésks the students fo place néw
content into grammatical framework of the éontent. These
excercises provide the Students with new information
which is plugged into the framework of the model
conversation. Sometimes the model actually appears as a
skeletalrdiaiogue in the text. Other times the students
simply insert the new‘ingormation into a model that has

been practiced. Here is an example of guided conversations

taken from the book entitled Side by Side by Steven J,

Molinski. o ,

Hungarian? & But T can gpeak English

P -
k4

2. Can Sam cook Chinese food?
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The students should be cépable'df expressing opinions and
making comparison and éontrast fhat require long and
complex sentences.,: Fdr‘example, they can be asked to
describe the difference between some aspéct of a foreign

Culture'and‘their own. Moreover, L.G. Alexander wrifes

something about debates in his book entitled For and Against

as follows:

The teacher may sometimes choose to conduct a full-
scale debate as this unfailingly adds spice and
excitement to the lesson. One member of the class may
be appointed to @mct as a chairman and two main speakers
may be called upon to present their cases before the
class participates in the discussion., A vote may be
cast at the end of the debate, though as is usual in
the debates, the students should be asked to vote on
the quality of the arguments they have heard. The way
~they vote Eeed not negessarily be consistent with their
own views. S

The question coming to the writer's mind is thet

'Is it possible to conduct free Speaking exercise at high
“school in Indonesia®?'., I{ is very hard because the high
school students in Indonegia generally have limited
vocabulary and limited knowledge of'grammar to express
complex sentences. Based on the writer's experience at

. IKIP Seneta Dherme, it was rather difficult for the first

year students of the English Department.

The teacher sometimes writes the model conversaﬁibn
on the board and creates the skeletal dialogue by erasing
the words thet are replaced in the exercise. This example

is also taken from Side by Side. .

4L.,G. Alexander, 'How to Use this Book', PFor and
Against Longmen Group Limited, Hongkong, 1968, p. 5.
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J Tell me dbout
{ your nNewcar.

s it \aljse;.'

>[ Tell me \a/Bc?uT gour Yy~ - :
new neighbors. < Noithey arentt,
) } Are The,ﬂ quict.? T'ncg're. “0‘53

No, i

Tessmail.

_ 1. Tell me about your brother. 2. Tell me about your sister.
tall? ; ‘ single?
‘ NO, NO,

Moreover, Molinski in his book Side by Side

- suggests procedures of presenting guided conversations.

Here we can make & éompanison between both procedures.
1. The presentation of stage
The model conversation is introduced and'practiced by

the class.

2. The reheasal Stage
Immidiately after pra%ticing the model, students do
the conversationsal exé;oises that follow.

3. Performance stage .
The next day, the stu@ents do the conversational

exercises in claés, pqeferably with their textbooks and .

note books closed.
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4, The incorporation stage
: Therclass reviews the conversation or pieces of the .

conversation in the days that follow.

If we compere the procedures of teaching guided
conversations above and of teaching dialogue grids, we
can find some similarities. The writer agrees. that these
kind of conversational praéticess'are good for high school
students. But there is an important thing that does not
exist in guidedréonversations as far as communication is
concerned. In these exercise the students are still
controlled by tenses, vocébulary, aﬁd sentence patterns
since its goal is highl%ghting,a specific aspectrof grammar
These_convérsational préctices do not give students
opportunities to break away from the text and allow them~
to contribute content of their own.. This stage.does ﬁot
exist in guided Conversgtions. On the other hand, the
teachers are supposed t? help students find within them-
selves fhe necessary wogds and grammatical items to express.

their thought in dialogue grids.

- Free speaking in class 1is usually presented through
class discussions or debates. The teacher usually chooses
the topics for them. T?e selected topic is. thrown open tb

the whole class and is giscusséd. During the discussion




Chapter V

POSSIBLE WEAKNESSES OF DIALOGUE GRIDS

The use of dialogue grids in teaching oral skill
as it has mentioned, is extremely scare. Whenever thé
possibility of dialogue gridé is ¢onsidered, all or some
of the following arguments against this technique éccur:
(1) noise, (2) students tend to use their native language,
(3) limited time, (4) teacher's workload. Let us consider

them, and see how to they are solved.

1. Noise

_.It'seems thet the situatioﬁ in both pair and group
activities is too noisy to control. It is true that the
students will produce noise in. their discuséion and pair
activities. However, thg noises produced during those
activities present no reéi problem since ali students.
concentrate their attehtion on the topic given. The groupi
members do not seem to bé bothered by the other groups
since they have their own task to do. Here the teacher
goes from one group to another to meke sure that they make
.muéh noiges effectively 1n communication. However; the
teacher should let them know that their neighbours are
still learning. A iittle humour is all right as far as

they do not forget their main job,

40
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2. Students Tend to Use their Native Language Instead of

the Target Language

One may assume that the students will not use fhe
target language during the problem solving activity
becausé their native language is still in their heads.

We cannot deny that they'tend to fall to the use of théir
native langusge, especialiy those who feel nneaSy to talk
-in the target language tokhis closed friends. AHowever,'
this tendency can be decreased by warning thém from the
beginning of the formation of the groups that they have to
use English.r It is the teacher's role to go from Oné gro

group to anothér to see if'théy,use the target language.

3, Limited Time

We know that the cufriculum has limited time for
every lesson unit. However, extra activities Will make
the teacher able to overcome this problem. He can‘ask
the students to find the meanings of‘vocabulary items at
home. I think it will be better if the teacher gives the
studenfs the 1list of the vocabulary items tn every .
student. He can ask each group to work together af home.
They can either look them up in the dictionary or ask their

 brothers, sisters, parents or other people.

It is true that sometimes thé teacher feels that he

is chased by the fear of not finishing the course on time.
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However, in ordér to achieve something, the students need
~time. The teacher, therefore, has to be so wise as not

to gsacrifice the learning of his students for the sake of

time. rGiving students assignments is a good way to

overcome the limited time given in the curriculum.

4, Teacher's Workload

It is true theat teaching using this technique

: reélly requirés pfeparation time for the teacher at the
initial step, especially for those who use it the first

time. He has to prepare, plan everything well before he

comes to class. He does not just come to class not knowing
what to do. A good teascher has to prepare himself of the

coming lesson.

It is not necessary for the teacher to be able to

draw well to make dialogue grids. He can use simple
pictures and real pictures taken from the magazines,
newspapers, or comic books. He can also ask his students

% who can draw well to hélp him,




Chapter VI

| SOME PROCEDURES OF PRESENTING DIALOGUE GRIDS

6.1 Presentation of Introducing Topic-Related Vocabulazy

It is important to know that in order to. communi
communicate a certain topic in a particular situation
there is a series of vocabulary the students should know.
In other words, it is impossible to communicate a certain
topic without knowing topic-related vocabulary. In
connection to this, Christina Bratt Paulson writes some-

- thing about the importance of presenting vocabulary first
in teaching dialogues: »

The teacher first presents any new vocabulary which

is crucial to an understanding of the passage. A
dialogue about student who is in a hospital because of
food poisoning, the whole passage would be incomprehen-
sible if the student did not understand the expression
of food poisoning .... The simplest way to explain
words in class, if it is possible in the teaching
situation, is by giving the direct equivalent in the
mother tongue. '

In connection to the procedures of presenting
dialogue grids, the teacher introduces the vocabulary by
showing -the visualization of therobject, for example by
using flash-cards or the real objects. The teacher should
try not to give the direct equivalent in Indonesian. But.

if the word is difficult to visuelize, he can use the

direct equivelent in Indonesian. To make it clear, you

can see an example of how to present the following dialogue

Yehristiane Bratt Paulson, op.cit., p. 35.

43
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grids. The title of the dialogue is 'At the Gardena
Depaftment Store'. The situation is between a customer

and a shop assistant at Gardena.

|~
% sare! | Hhore

tryon)| (Firng ‘
® L |Rem) [thankyau

rFirst of all the teacher introduces the vocabulary

related to élothes.shOpping like kinds of man's and womah's
clothes for they are to learn how to buy clothes at a
department store. Here the students do not only learn the
meaning of vocabulary, but they also 1earn how to pronounce
sinée the teacher drills them by shbwing the pictufes of

the objects.

6.2 Presentation of Topic-Related Sentenée Patterns

The topic-related gsentence patterns should be
introduced to the stﬁdents in context after they understand
thervocabulary relaeted to the topic. The context may take
variety of forms from the dialogue. TFor the topic is
talking about sizes, colours, fitting room, and so forth, .
the teacher has to introduce sentence pattérns.related to
‘them. He can begin the lesson by pointing at his own pants

and says: 'I usually wear size 29.' Then he asks one of
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" the students: 'What size do you usually wear?' 'And what
colour do you like?' The teeacher can gd on asking four

or five students for the sizes and colours they wear.

The next step is that the teacher asks the students
to ask their friends about the sizes and colours they like.
Here the students have free choices to say whatever they
want. So it is a commuhicafive practice because there>is
a transfer information from one studehtrto anothér, Furthef
more Christina‘Bratt Pauisoﬁ Writes something about
communicative practice as fbllows:

| But the main difference between a mechanical drill
and a communicative drill is that in the later the
speaker adds new information about the real world.
The simp}est of working with communicetive drill is2
Just to instruct the students to answer truthfully.
in»connection to the topic we are taling about, the
students will answer the questions based on the éolours
they like and the sizes they wear. So they énswef the
questions based on the reality. Since not all sizeé are
shown -in ﬁumbers but some of them are shown by using the
ietters L, M, and S, then the teacher asks: 'What do S, L,
‘and M stand for?' We hope that they will be able to '
‘answer it. Then the teaéher says: 'HMy T-shirts are medium
size and what about yours?  What size do you wear?' The

teacher expects that the students will be able to say:

" 'TI weer a medium, or smell, or large size.'

2ChristinaiBratt Paulston, op.cit, p,., 9.

R
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The next step is an exercise to reinforce the
sehtence patterns they have got by using a question and
answer technique. The teacher shows a flash-card of a

pair of pants and ask one of the students: 'Whet size

do you wear?'., Then he shows a flash-card of a dress
and aské one of the female students: 'What size do you
wear?'  And what is your favourite colqur?' He can go
onkdoing this activity by showing flash-cards of various

"kinds of c¢lothes to the students.

The following acitivity is to present some

» appropriate adjectives like 'dark-light', 'tight-lose!',

'long-short', and 'big-small'. The teacher can start the
activity by showing picture on the board.

Teacher: 'Look at the picturel!

What do you think of
his shirt? |

He expects that the students

are able to answer: 'I think
it is too tight.' |
- Then he wrltes the questlon and
the answer on the board.
Teacher: Look at her panfs!
What do you think of

her pants? Do they

£it?
The words Pants and Shirt will

remind them of plural and

singular forms.,
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It is important because at supermarkets there are some
items which are always plural like socks, gloves, pants,

stockings, and so forth.

6.3 Presentation of Dialogue Grids

After the students know the sentence patterns related
to the topic, the teacher attaches the dialogue grids}on
the board. In this step, the'teachef asks fhe students
eithervto ahswer directly or to solve in{grqups the
following questions: | |

Where does the dialogue take'place?
Who is the man?

Who is the woman?

Whet does the woman say?

What does the man say?

If the feaoher wants to/do this problem solving
activity, he should give the students,the copies of the
dialogue grids end divide them into several groups.‘ Each
may consist of four studepts.' They are presented with a
problem to solve with somé alternative solutions of

various sentence patterns,

This exercise may geem to be ideal for developing
communicative competence. The interest -level of the groups

seems much higher when they can get at problem immediately.

Most of the problem sblving activities involve group
work. How large should a group be? As the writer hes

mentioned before ideally there are four or five students in
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one group. How will we group thé students: the talkétivé
onés in one group and the quiét ones in ahother or all
mixed up? The writer prefers a mixed group for the talk-
ative one can become a leader but of course not always.

Tach member should have the chance to be a leader.

As a final remark on problem solving'activities,
the teacher should not correct, but there is normally a
lot peer teaching and corrections. The emphesis is on

getting the meaning, not on the linguistic forms.

After ten minutes, the teacher stops the group
activity and asks them tto look at the dialogue<grids on
the board. Then he asks the representatives of each group
4 to present the‘dialogue. After they finish, he gives
generalréxplanation to the whole class about the appropriate
utterances for the dialogue grids based on the result of
each group discussion. Then tthe teacher gives an exampléf
of how to read the dialogue and asks them to repéat after
him. © If there is enough time, he cén ask them to do pair

activities.

4.4 Rolé Play

!

Role plays are exercises where a student is assigned
a fictitious role from wgich he has to improve some kinds
ofbehaviour toward the ogher role of chafacters in
exercise., The teacher g%ves the situation first and asks
two students to perform g rolerplay about the dialogue

grids in front of the class. To make it clear, you can



see the following example of é role play.
Situation: John is going to buy a pair of jeans. He is
| " at the Gardena Department Store. He usually
wears a size 29. But when he is trying them
on; théy are too tight; so he wants the shop

assistant to give him the ones that are a

little looser, possibly size 30 or 31,

The teacher can ask two students to do the role
play in front of the class,bone 1s a customer and the

other is as a shop assistant.

49



Chapter VII

SOME EXAMPLES OF DIALOGUE GRIDS' MATERIALS

Julia Dobson inrher article 'Dialogue: Why, When,

and How to Teach Them' writes something on the use of

dialogue:

There are many reasons why dialogues are helpful
in language learning-whether the language is English,
Swahili, or any of the other 2000 or so languages of

- the world. Dialogue is a social unit of speech.
Because it involves two speakers, it furnishes
students with a social context in whlch to praectice
the new lanﬂuage

In connection to this, the writer provides some
dielogues focusing on a common situation, revolving around
specific grammar points, collectlng related vocabulary

items, highlighting specific cultural features and customs.

The dialogues here are just examples of using

“dialogues'grids,_so the writer hopes that the teachers

will be able to create some other dialogues using dialogue

grids.

7.1 Time Orientation

We always deal with time in our daily life. It will
be better if we can manege our time carefully. We some-
times make appointments @ith our friends to attend social

events or invitations. Being on time is important.

1Julic Dobson, 'Dialogues: Why, When, and How to
Teach them', Tesching Dnﬂllsh Porum, Volume XIII, number 1
and 2, 1975, p. 55.

50
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If we are lete for an appointment or invitation it is

considered to be disrespectful of other persons or people

that you keep waiting.

The dialogue below is just an example for students to
practice speaking that deals with time,

Situation: Arcohversatioh between two classmates or

husband wife, or brother and sister, etc.

-Going to a Concert
: What time does the concert begin?

A
B It begins at 8:30 pm. |

A ¢+ Oh my God. I think we are{gding to be late.
. 7 ,

A

B

Why? What time is 1t?
It's 8 o'clock and we have to go right now.

Sorry. I can't leave now. I'm teking a bath.

A ¢ But pleese try to hurry up.

I don't want to be late for the conceft.

B :  OK! Just a minute,

A ¢ Are you ready?

?,-
v

Yes. - Let's go.

Vocabulary .items

Concert taking & bath 8:30/8:00
meeting ; puttiég on my shoes 7:ﬂ5/6:45
party having dinner | 7:00/6:30
English class looking for my ditionary 7T:30/7:00

Note: The teacher can meke variations by changing the
underlined words or phrases with tthe words or

phrases above to change the situation.



Hurry Up!

e

“Concertrsrai 6o right now!

1 1
e late + x W.Ao

Just amement |

26
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7.2 Showing Direction

Tﬁis unit provides students with some basic
information about how to ask for and show direction. So
the objective of this unit enables the students to show
and ask for direction,

Situation: Between two students or a foreigner and a
student on Sudirmen street (in front of

Gramedia)

'How do I get to the gas station?!

Excuse me. How do I get to the gas station?

Yes., Go along Sudirman Street!

Go along Sudirman Street.

Turn right down Simanjuntak Street.

Is it on the left or on the right?

: It is on the left. It is about 30 metres.

-

Thank you very mucg.

W o> W oW e W

You are welcome.,

Vocabulary items

Department store ?etween bank and beauty shop
Church ' gear bakery

Supermarket épposite herdware store
Bookshop éext to restaursnt
ansert‘hall A écross from hdspital

Barber shop épposite English course



_GAS

STAT IOA
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Y
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7.3 Transportation

When we want to go somewhere by local bus,
especially when the bus we get on does not pass our
destination we should trasnsfer to another bus. Beéausew
of this, the writer'provides dialogues to let the studenfs

practice asking information how to transfer to another bus.

' Situation: Between two students or a student and driver.
The -dialogue takes place in front of Wisma

Realino ('Students' Boarding House)

- Transfer, Please!

A 3 Excuse me. ﬁow do I get to lagelang Street?

B : Take either number four or eighf bus.

A& : Do I need to transfer?
- B : Yeé, you need to t;ansfef to the number six bus at
% Bunderan. :
. A : How much is the fare?

B : oOniy Rp 125,00

A ¢ Thank you very muc@.

B : You are'welcome. %

Vocabulary items

Magelang Street

Sultan's Palace

Gembiro'Loka Z00
Seni Sono Art Gallery

Terang Bulan Batik Shop



Yhank .Va..c

95
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Buses, trains, and planes are common weys to travel.
Generally, we buy tickets first at the station or at a
‘travel_agency before we go. In this dialogue the writer
will emphasiie on practicing how to buy tickets besides
presenting some vocabularyritems 1ike one way and round

trips tickets.

Situation: Between a travel agen and a customer at the

gstation or a travel agency.

Purchasing tickets

A : Good morning sir. Can I help ybu?-
B : Yes. Are there any flights to Medan tomorrow morning?
A : Yes, there is only 2 flight to Medan tomorrow.
Itris Géfuda Indonééian Airways.
What kind of tickeﬁgrdo you want, sir?
B ﬁ How much is a one @gy ticket? Ahd how much is a round
trip ticket? '
A : A round trip is Rp 225.000,00
A one way is Rp 125,000,00
B : ?1ease give me a round trip ticket!
A :  That is Rp 225.000,00, please!

B : Here you are.

Vocabulary items

a one way ticket
a round trip ticket
a single ticket

a return ticket
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T.4 Health

This unit provides students with some basic language
used at the doctor's office énd expressions needed to make
appointments when they or their family members are sick.
-The objectives are té enable students to give information
about injury and illness, to reSpond to instructions during

a medical exam, and to make appointments.

Situation: Between a patient and a receptionist at the

‘reception offi?e at the doctor's office.

Making an Appointment with a Doctor

Can I help you?

I'd like to see Dr Budi, piease;

Do you have an appoiﬁtment with him?
No, I don't. But can I see him today?
»How‘abbut tomorrow %t 6:30 pm?

Thet's all right.

Can I have your name, please?
Frensisca. |

How do you spell it?

P-r~g-n-s~i-s-c-a

Thank you.

e S RS e . e T S

Welcome. See you t@morrow.

Vocabulary items

Appointment Today

this evening, ete.



Name? :

Dr Budi

OK

Fransisea,

|Fa-ansis-ca

tomorrow Spellin ? thank oo
Gppo){mmt
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- Situation: The following conversation is between a patient
and a doctor at the doctor's office. After
making an appointment, the patient goes to see

him.

At the Doctor's Office

A : Good morning, Doctox.

os/

Good morning. Pleage sit down.

How do you feel?
¢ I have been having Eroblem'with my head.
How long havé you been having such a probleﬁ?
For gbout three day§.
Have you ever had sych a problem before?

No, never.

Have you been eating OK?

No, Doctor since my headache began to brother me.

OK. Let me listen go your chest.

What's the problem,:Doctor?
You have a fever. |

: Fever, Doctor?

s B v s B " = T o < - R v B v o B

Yes,'you have a fever. So stay in bed.

Don't smoke and don't drink ice.

A+ Yes. Thank you, dogtor.

Vocabulary items

Head Headache 2 days
Stomach Stomachéce ' . 3 days
Tooth Toothache | a week

Throat Sofe throat 5 days

|
[S—



Noun + ache
Backache
Toothache
Stomachace

Headache

Blood pressure
Heart attack
Runny nose
Stuffy nosé
Fé?er

Flu

Adjectives

dizzy
Weak
Pale

Sick

Sore + noun

Sore

Sore

- Sore

Sore

eye
arm
leg
throat

62
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7.5 Shopping -
Clothes are vey essential in our lives beside food.
People shop for clothes in different kinds of stores, at

regular department stores with fixed prices, at thrift

shops that.sell clothes at greatly reduded prices.

Pitting rooms are provided at department'stores’
thet sell clothes, so customers can be certain that they
are buying the correct size. The objective of this topic
enables the students to practice how to buy clothes et

department stores.

Situation: Between a customer and a sales lady or a sales .

‘man at the department store.

At the Department Store

~May I help you?

K :
’VB : I'm looking for a pair of pants.

A : What size do you wear? |

B : I'mnot sure but I think I take a size 29,

A ¢ Here you are.

B : T think they are too smail.
Do you have any pairs of pants that are a little
bigger?

A : Yes, of course. Here you are,

B: Can I try them on? |

.A ¢ Yes, of course.

B s

Where is the fitting room?
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A : It's over there. On the right.

B : Thank you. -

Vocabulery items

Man's clothes ‘Woman's clothes

e pair of pénts V a pair of panties
a pair of socks ' a pair of'stockings'
a pair of gloves & blouse

a pair of briefs - a skirt

a shirt.‘ ' a slip

a T-shirt a nightgown

a swééter - a handkerchief

a bathrobe » a dress

a tie - : a bra

a belt a scarf
_Adjective

small -~ smaller

large - larger

loose - 1603er

tight - tighter
light - lighter

- dark - dearker

Note: We can also teach some separable or in separable

two word verbs related to this topic.

Try on Look for
Pick out Give back
Look through Bring back

Bring back Etc,



| ?m..n

mn.;.ﬂ i
On the right
wom | (Thank you
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7.6 Tood

This unit provides students with some basic

language needed to'describé kinds of‘food at a restéurant,

to obtain change, to tell someone how to get to a r

restaurant, and to purchase food.

Sifuation: Between a tourist and a student at Mangkubumi

Street.

7.6.1 Going to a restaurant

: Excuse me. Are there any good restaurant in Yogya? -

A
B: Yes. What sort of food do you like?
A Well, T preferrAmerican food.

Are there American restaurants near here?

Yes, there is a good one on Malioboro Street.

S vs)

EJ. It is Colombo's

What are prices like?

I think they are not too expenéive.

Is it far from here?

T don't think it isf - Teke the number four bus.

Where should I get off?

. Get off at the Mutiara Hotel. The restaurant is.

Across from it.

Thank you very much.

w > W W o W o W =

You are welcome,

Vocebulary

Indonesian food
Chinese food

Ttalian food



RESTAURANY |
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Situation: The conversation takes place at an American

restaurant between a tourist and 2 waitress.

7,642 | At the Restaurant

A : Can I help you?

B: Yes. Cen I Seérthe menu?

A : Oh I'm sorry. Here you are.
———————— (wait for a moment)

Are you ready to order?

A : Anything else?

B : Vo, thank you.

i
I
i
b
)
4

{

Vocabulary

beverages dessert

7 Up cockteails
coke ice juice

sprite lemon Juice

and fried chicken.

B : I'd like French fries, soup,

Az Whatrwould'yOu like for dessert?
B : I'd like ice cream, pleasge.

‘A : Whet would you like to drink?

B : Please give me coke!

sea food
shrimp
crab

fish




orde,r?

Yes.

. Frieq chicken
- French Tres
. soop

-

COKE
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Situation: The conversation takes place at a restarurant

7.6.3

b = oo

between & customer and a cashier.

Obtaining Change

Can I help you?

Yes. Do you have change for ten thousand rupiah?
Yes, 1 do. How do you Want that?

T want a five thousand‘bill; four a thousand bills,

and ten a hundred coins.

A : Here you are.

B: I am sorry. I don't think you gave me the right

change. A hundred rupiash more please!

A : Oh I'm sbrry. Here you are.v

B : That's all right. Thank you.

A : You are welcome.

B : Good bye.

Vocabulary

a ten thousand bill

a five thousand bill

five five hundred bill

8 one hundred coin

a one hundred bill




ST
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7.7 At the Post Office

In this unit, students will learn the language
necessary for making purchases in the post 6ffice. Students
Students will learn how to send packages or letters. |
Community services such as post offices are important for

them to know.

Situation: This dialogue takes at the post office between

a postal clerk and a customer,

TeTu1 Purchasing Postal Items

A : Good moring.
Can I help you?
B : Yes. I'd like to buy ten one hundred rupiesh stamps.

A ¢ Anything else, sir?

B : Yes, ten envelopes, please!l
Do you have any aeyogrammes?
A : Yes. How many do éou need?
B: Give me ten aerogrémmes, plecse!
A : Thet's Rp 2400,00, please.
B ¢ Here you are.

Vocabulary

envelope
stamp
aerogramme

money- order



| anyJ-hmjelse? : s b RpR400.-
| a ? ) plense !
o 5
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Situation: The dialogue takes place in the post office

between a postal clerk and a customer. The

customer is going to send a package to England.

Sending a Package

Geod morning, sir.
Can I help you?
Yes.

1'd like to send this parcel to England.

A : By air meil or by sea mail?

B: I'd like by air mail, please.

A : Do &ou want to regisfer it?

B : Yes, please., %ﬁﬁf\\n;

A : Just a moment. fge?é%gg\\%
I have to weigh it. £;¥ A E

B : How much? %&Q%%éi“

A ¢ That's Rp 7500,00

B : Here'youvare.

Vocabulary

parcel

package

letter

register

insure



’“w?
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7.8 Employment

In this unit, students will learn the language

necessary fdr looking for a job. Students will learn

" how to describe their experience and how to answer the

questions during interviews, In addition to this, it
is important to be able to describe their educational

background as well,

Situation: This dialogue takes place at the reception

between a guest and a receptionist.

T.841 : Looking for a Job

A : Excuse me.

T'd like to see the personnel manager.
B Do you have an appointment with him?
A Yes; I have an appointment with him at 8:30 am.
B : Can I have your namg, please?
A My name is Budhi Dhérmawan;
B : Oh yes. Come this éay please.
VIt is room 23, ?
A : Pardon me?

B: It is room 23.

Vocabulary

personal manager
chief accountant

secretary

fypist



Excuse me.

0
¢ ot 5:20 AM
5 Oh wves.
appomtmmt ? - Nome ' __-H\;s way No 1%,
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- Situation: The dialogue is between a personal manager

and an applicant in an job interview.

Te8.2 A Job Interview

A ¢ Good morning, Mr Budhi Dharméwan.'
B : Good morning, sir. |
I'm looking for a job.
A : Have you worked in én office before?
B : Yes, sir. ;
I worked for the Nigge Bank from 1979 to 1980.
A :  Are you married? f
B : Yes, sir.
I have two childreng
A : May I see your papeés?
B : Yes, of course. :
Here you are.
A : Oh, you have got e ;of of experience.
I'm glad. Can you gtart nex?t week?
B : Certainly, sir.

Thank you.

Vocabulary

interview
married
single

sir/madam



job interview

9
Good morning Experence. ? | Marnea Your pager
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7.9 Hotel Room Reservation

Sitﬁation: Between a tourist and a receptionist. The
dialogue takes place at the'receptien of
the Mutiara Hotel. The tourist needs a
single room with bath. Ile wants to stay for

to nights or possibly three nights.

7.9.1 Reserving a Room at the Mutiara Hotel

A s Goed morning, gir.
Can I help you? |
7: .Yes, I'd like to reserve a single room withra bath.
When will you be staylng, sir?
December 1.

: How long v111 you be stay1ng°

o> W > W

: Two nights or possibly three,.

'How much do you charge°
A : Tt is Rp 25.000,00 per night.
Would you please £4i11 in the form?

. B : Yes. Thank you.

Vocabulary

Reserve (US)
Book (British)
Charge
'Poseibly

Fil1l in




Good mornms '

? When .?
a-single room 2n N‘} . ve .
with bath Decermber 1 J Yrank You-

or Poss\‘bly three-
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CONCLUSION

So far we have talked about the background why the
writer is interested in writing this paper, that is
teachiné'speaking through dialogue grids which is based
on some experiments either in sémeVVietnamese refugee
English classes or in some English courses and observation

in some high schools.

The situations the Writerrfound in some Ehglish
classes brought some serious problems to the students in
learning spoken language for communication. The students
lost theirrinterést because the activities they did in
class wére just listening and repeating what the teachef
read and performing dialogues in front of the class. They
were dissatisfied with the situations. We, therefore,
talk about dialogue grids which contribute‘chahges to

clagsical ways of teaching dialogues.

Students in speaking classes will not learn fo
speak fiuently merely by hearing a spéech, although it is
important in familiarizihg them with acceptable forms of
code. The EBnzlish teacher will need to givé‘students many
opportunities to practice the speaking skill; he will need
to use his imagination in devising situations which provoke
the students to the use of language in the use of language
in the expression of their own meaning, within the limits

of what they have been learning.

83 -
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Dislogue grids can give students opportunities to
speak more and new situations in learning oral communi-
cative forms of Eeglish materials. -The symbols in
dialogue grids will attraet’student's:atfention to a more
active process since they»have to find the utterances
represented by the symbols; The dialogde grids can avoid
the students from memorizing sentences in dialogues for
they onl& see s&mbols in dielogue grids. More over, a

symbol cean represent more than an utterance.

In discuseing'dialogue grids, the writer find
possible advantagee; there are interactions among students
and between the students and the teacher either in pair or
group activities. In group ectivities we can see peer
correction and peer teéching. The sense of involvement
makes them do their best to make progress. Here it is not
the teacher only who possesses the information, but all

students can become the sources of information.

The teacher can develop the student's communicative
competence through dialogue grids by social formulas,
comunity~-oriented tasks, problem solving.activitiee, and
role play. ‘Through these activities the writer hopes thet
the students will be able to establish social relation;z

seek and give information.

Nevertheles, not all dialogue grids are helpful for
teaching spoken language. Good dialogue grids are usually
able to bridge controlled practice to communication, give

students cultural information, and become means of teaching
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aspects of language. In dialogue grids there is a balance
between the first and the second speakers; both of them

heve equel chance to speak..

The wfitef hopes that the suggested materials given
will be helpfui eithér for the students or for the teacher
since dialogue grids focuss~onkcommon gituation, revolve
around specific grammaticaliitems, and highlight specific

culturai features and cusfoms.

‘Mnelly we come to the procedures of presenting
dialogué gfids which the writer suggests. Ofrcourse,the
Engliéh'teaher can change thé order of the procedures as
far as it is appropriste for the students.  The suggested
procedures are presentation ofAintroducing'topié—related
vocabulary, ?resentation of topic releted sentence
patterns, presentation of dialogue grids, and role play

activities.




APPENDIX

Examples of Grids' Materials Based on the New Curriculum

Topic o : Health

Language function : How we express regret on hearing
something unpleasant.

Situation : A dialogue between two close friends.

Hey! ~What's the matter with you?

¢+« T have a broken arm.

I fell as I was riding on my bike.

What a pity!

A
B
A ¢ How awful! How did you do that?
B
A
B

Unfortunately I means I can't play football.
, ¢+ I' so sorry to hear that.

B : e

Note: The teacher hes to encourage the students to use
the following remarks.
- I'm so sorry to hear that

- I'm sorry that .,..

What a pity

How awful

etc.
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At the Restaurant

Languege function : Making Excuses

Situation

Waitress

Customer

Waitress

Customer

Waitress

Customer

Waitress

Customer

: A dialogue between a waitress and a

customer.

Good evening, sir.
Can I help you?
Could I have ice cream, please?

I'm terribly sorry. We haven't got any ice

cream left.
Well, could I have orange juice?

I'm so sorry. We haven't got any orange

“julce either.

Then whet heve you got?
We've got Vanilla and.strawberry.

I'11 have Vanillsa.

Note: Instead of saying,;'m sorry, the students can say

- I'm very sorry.

- I'm terribly son?y.

- I'm so sorry.

- I do apologigze.




{
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Topic : Classroom Expressions

How to ask for permission to borrow

Language function

something and how to refuse it

politely.
Situation : A dialogue between to students in

class.

A Have you got a

B : Oh, yes.

A May I borrow it forra moment, please? ,
B s Of course. Here you are.

A4 : Thank you.

 May I borrow your dictionary?

B :- I'mrsorfy. I'm using'it.

Teacher's note: Instead of saying Of course, the teaéher

. can encgurage the students to use some
i other éépressions like |

- By ali meens

- Yes, iou can

: : - Certainly

| - Yes, éf course.

- Sure.?

He c&n @xplain which one is formal and

f which oge is informal to the students.



Yes

16
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Topic : . : Looking for a Job
Lahguage function : Making polite request
Situation : A dialogue between a receptionist or

a secretary and a guest.

Secretary :  Good morning, sir.
Can I help you?
Guest : Good. morning.
My name's Budi

May I see the personnel manager?

Secretary : I'm sorry sir.
You can't see him nowr
He is in Jakarta.
 ~Would you come here next week?
Guest : Yes. Can I come here on Tuesday?

Secretary : I'm sorry sir. You can't see him on Tuesday.

Could yoﬁ come here on Friday?
Guest :  Yes.
; ‘ What time can I come here?
Secretary : Please come here at 8:30 a.m.
Guest : Thank you.

See you next week.

Note: The teacher has té explain the difference between

formal end informal requests.




Good Morhms

TPERSOANE

NAGCR

In Ja kartew

AJEXT w&ﬁK ?

TY DAY

FRlDAy

Goad Monnmﬂ _
Bupt |

fersonnel Manager?

TUEs DA\(

?

6
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Making a telephone call

Language function : Making excuses and greetings.

Situation : A dialogue between

a caller?

Secretary : Hello.
Niaga Bank.

Can I help you?

a secretary and

Caller ¢  Could I speak to Mr Harahap?

Secretary': Just a moment, please.

Caller s Thank you.

Secretary : I'm sorry. He is out.

Could you call back at 3:307

Caller ¢ That will be all right. Thank you.

- Note: Instead of saying 'I'm sorry' the teacher can

encourage the students to

like: I'm terribly gorry.

| I'm afraid yoﬁ can
sorry. |

For further practiae, the

following board abqgt"who

use gome other expressions

teacher can use the

is in the office and who

is not.
IN - our BACK AT
Mr Harun - 4 -
Mr Harahé% 3.30 p.m
Mr Budi o 4.30 p.m
Mr Antoni?s i 4.45 p;m

b




Sorry

Hello : |
/\Iiaga Pank, Jusr A momenss out -
¢
" HARAHAP_? ALL RIGHT
q_—r—“———;f'

S6
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lamar I, P. O. Box -‘21, Tanjung Pinang, I[ndonesia Telp. 21659 Cable : Savchild Tanjung Pinang

July 23, 1984

To Whom It May Concern:

Y.E. Budiyana has worked as a teacher in the Intensive English Language
Program at Galang Refugee Camp since July, 1983. Galang is a Refugee
Processing Center Funded by the United States govermment and administered:
by a consortium of Save the Children and the Experiment in International
Living. The program provides training in American lanquage and culture
to Vietnamese and Khmer refugees who have been accepted for resettlement
in the United States.

Budiyana is responsible for teaching English as a Second-Language to
adults of varying ability. He teaches four and a half hours a day and
attends two hours of teacher training daily. He plans lessons, develops
materials and expands the language taught in our competency-based curri-
culum. In teacher training sessions, ‘he receives a thorough background
in techniques for teaching various language skills (grammar, speaking,
listening, pronunciation) as well as error correction, student-~centered
teaching and various aspects of Vietnamese and American culture. As part
of his training, his supervisor observes him once a week and gives regular
feedback sessions dealing with specific, class-related issues.

: As a teacher in the program Budiyana takes his job seriously and carries

£ out his many responsibilities conscientiously. He has adapted quickly to
- the demands of the program and has consistently proved to be a reliable
member ‘of our teaching staff. He is responsible, capable and cooperative
and has always been receptive to suggestions for improving his performance.

r It has been a pleasure to work with Budiyana, and I am happy to recommend
him for any ESL teachlng posz.tlon.

;’z

Yours truly,

Clacrr

Elaine Dow
ESL Coordinator

ED/AF

EXperiment R \%/
in international Living 3 Save the Ch:ldren
s 9
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"iantarr I, P. 0. Box 21, Tanjung Pinang, Indonssia Telp. 21659 Cable : Savchild Tanjung = Pinang

July 17, 1984

To Whom It May Concern:

Y.E. Budiyana had been employed by the Consortium of Save the
Children and the Experiment in International Living as an ESL -
teacher in the Intensive English as a Second Language program
from July, 1983 to July 1984. . The Consortium combines the '
technical expertise of Experiment in International Living and
the financial support of Save the Children Federation to
create a twelve week educational program for Indochinese re-
fugees who are awaiting resettlement in the United States.

Working primarily with Vietnamese adults, Budi taught 22.5
hours per week; he had experience teaching beginning and
intermediate in our program. In addition, he participated in
daily teacher training sessions that focused on classroom
techniques and activities, and ESL teachlng/learnlng methodo—
.logies.

As Budi's immediate supervisor, I have had the opportunity to
observe his classes regularly and work closely with him on a
daily basis. I was impressed with both his class management
and teaching skills. His:dynamic classroom presence and. dedi-
cation to his students encouraged and facilitated their lang-
uage learning experiences), In additién to carrying out his

" teaching respon51b111t1es, Budi was an active and valuable
participant in the teachay training sessions; he was eager to
articulate and share 1deas with other members of the teaching
staff.

I found Budi to be a dll;gent and cooperative colleague who
would be an asset to any: profe551onal staff. I would highly
recommend him for a posifion with your organization.

Sincerely,

Ltn %omwg

- Barbara F. Sosnowski
IESL  Supervisor

). T -
{ EXperiment

¥ In International Living

i Save the Children.,
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