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“Bh, but a man’s reach should exceed his grasp,,:ﬂ

Or what’s a heaven for 72"

Robert Browning, Andrea del Sarte e
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of our Lord Jesus Christ
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~for He careth for you
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CHAPTER I
- INTRODUCTION
o €2 : ‘
1.1. BACKGROUND OF THE STUDY

EoZUNa St e SR e m mL S e

It is undeniable that now, in our modern life

while therdevelopment,of fechno]ogy Keeps. on increasing;'
-Ehglish fplayS‘ a~ very important role as a means of
" communication. Students who want to continue their study

“in university must equip themselves with English.

;Besides, a lot of better—baying job in botﬁ foreign and
_domestic  bonafide'compahie5 wi1l provide opportunities
to tﬁoée 'who,have good proficiehcy rin Englishf Sohe
rpe0ple say that English is considered a ’mere scienée’
~which must be'studied'completely and in detail. The main
function, however, is actually as a support to the
national‘ development. The reasons .of it are " that
firstly, a 1lot ‘bf sciences and  new inventions are

written and explained in FEnglish. Secondly, the

important role of the language itself in the worldwide

coﬁmunication is definitely crucial.
,The ,genéral fnstfuctional objective of fﬂe 1984
: Engiish Senior High‘curricuium is that the sfudents are
expected to cohbrehend the content %f a éeftain passage
or érticle of a certain topic written in English. b
Based on the.objective above, Senior High . School
Studenté ﬁeédrto equip themselves with feaaing abilfty



in order to be able to cémprehend a certain passage or

article of a certain topic in English.
Realizing that - the function of reading

comprehension', ability is really important, some

innovation, ~construction, ‘and enrichment of the guality

of reading instruction 4n Senior -High Schools  are

obviously needed.

The success of reéding~instruction in Senior High

Schools does not merely’depehd on the skillful teachers,-

but also on the students” reading interest . in - the
English passages. If the passages given by teachers
are. in accordance with students’ interest  and needs,

they will continue to read or even seek {o comprehend,

and at last they will be able to answer comprehensive:

‘questions concerning the content of the passages.

" So far the attempts toward  innovation and

construction on the field of reading ~ instruction in -

Senior High Schools have been dode.‘ The change of the
1975 English Senior High Schools Curriculum to 1984
‘English Senior High School. Curriculum is the evidence of
the government’ efforts especially on ‘the  added time
allotment and various:réading passages.

Although some efforts have been done to better
students’ .proficiency in reading comprehension and to
‘overcome some hindrances dealing with reading skills,
the result now seems still far from being satiéfactbry,

meaning that they have not been well equipped with good



readingi comprehension ability.- On the one hand the
government hopes to  be successful in reading
instruction, dn the other hand it seems there has been
no suitable solution to cope with the problems.

Some educafional experts and scholars, - then, make
approaches to the problems. Some say that - "students’
.lack of vocabulary® is the cause of-the problem. Arunee
Wiriyachitra andrVChanya’ Apichattrékul say  that in
reading any kind of material in English, students face a.
cfucial problem; They do not know the:meanings of:words.'
This prevents them -from understanding what .they are’
readidg. 2 Some also suspect that it is caused by  the
shortage of the time a1lotment in the curricqlum. Somé
others give théir opinion that the sélection of English
reading passages is incorrectly applied.

Whét is meant in the curriculum, however, is
reading with understanding; and not reading for legrning iy
grammar or vocabulary. . Grammar, for instance, should be
put in such a way as  a means. to support .reading
comprehension. Consequently only .the most impoftant
parts of grammar should be taught.

i

In comprehensive reading, teachers should be aware

of students’ interest and needs. There is no doubt that
~students’ point of views are very important in
-determining the success of reading instruction,

- ——— s g O S ot S S




especially reading comprehension.

Based on the facts and statements above,_ it seems
really necessary to conduct a field research that has
to do with the problem. |

In this study, we will examine whetﬂer 'students’

reading . interest in English passages affects or

correlates with their achievement in reading

comprehension.

In order to come to the heartiof the matter, the
writer takes a golden middle way tor conduct  a field
research at thé‘Sl 1985/1986 Second Semester Students of
the Indonésian Depaftment of 'IKIP Sanata Dharmna.
This study 1is then under the fitlerr'Thé‘ correlation
between the readingrinterest of the S1 1985/1986 Second
Semester Students of the Indonesian Depaftment of IKIP
Sanata Dharma in - English passages and their

achievement in reading comprehension”.

1.2. REASONS FOR CHOOSING THE TOPIC
There are two reasons why the writer chooses - the
topic

1. Some English teachers do not realize that students’

reading interest in English passages are

definitely important in determining the
success of reading instruction “especially
reading comprehension. So,  hopefully through

this study, teachers will realize the importance of



studeﬁts’ reading interest, particularly when they
are selecting the reading passages - fqr their
students;

2. There are several factors which may influence the
success of reading comprehension instrﬁction,_
such as : structure, vocabulary, teaching
method, time allotment, and. - so on. | The

writer, however, has  an opinion  that students’.

reading interest in the English passages

have a  ~closest 'r.relationshipr-with

achievement in reading comprehension.

1.3.- FORMULATION OF THE PROBLEMS

their

Because of the imporﬁant function of reading,

especially reading comprehension, in the .English

language instruction and its worldwile communica

tion,

the writer wants to know what factors may affect .or

influence the success of it. So the problems = of

the

study are . formulated - in. the form of . the . following

gquestions :

1. What is the reading interest of the S1 1985

/1986

Second Semester Students of the Indonesian

Department of IKIP Sanata Dharma in English

passages 7?
2. What is the objective achievement of the
1985/1986 Second  Semester Students

the Indonesian Department of

St
of

IKIP



Sanata Dharma in reading comprehension ?

3. What 1is the mean of both the scores in the
students’ reading interest and in reading
comprehension- of the 51 1985/1986 Second

Semester Students of the Indonesian Depértment
of IKIP Sanata Dharma®?

4. Is there any significant correlation between .
students’ | reading interest in  the EngiishA
passages andr their achievement in reading
Acomprehensioh ?

5. Byr coﬁsideriqg another control variable, -

such as students’ mastery in vocabulary, - is .

there a higher = and h - more significant
correlation between students”’ " ‘reading
interest in English - bpasséges and  their

achievement in reading comprehension ?
6. If there 1is no significant correlation between
the two variables, are there any other variables

which may influence the dependent variable ?

1.4. PURPOSES OF THE STUDY

Dealing with the problems or questions abové, fhe
purposes of this study are actually to answer those six
problems. 8So the writer wénts to find oﬁt information
about :

1. The reading interest of the S1 1985/1986 Second

Semester Students of the Indonesian Department



of IKIP Sanata Dharma in English passages.
2. The objective achievement of the St 1385/19386
~Second Semester Students of the Indonesian
Department of IKIP Sanafa,Dharma in reading
comprehension.

3. The mean of both the scores in students’ reading
interest and in reading comprehension of the St
- 198571986 Second Semester Students of the
Indonesian Department of IKIP Sanata Dharma.

4. How farfthe reading interest‘of the S1 1985/1986
Second Semester Students of the Indonesian
Department of IKIP Sanata- bharma in English
passages influences or ‘correlates with their
achievemént in reading comprehension.

5. Whether the‘ tﬁo control variables gsed make a
higher and more signifiCant correlation - if they
are correlated . with -the particular -
dep?ndeht:variable.,

6. Other indeperident variables which may exist and
affect the students’ achievement iﬁ reading

comprehension as the dependent variable.

1.5. HYPOTHESES
Hypotheses are very important in any research,
because hYpotheses give provisional assumptions from the

‘fact that is noticed. Fron hypotheses, we will be able

to -know the guessing statement from the correlation



between the two variableé.

In this study, there will be two hypotheses. They
are alternative hypothesis and ﬁull hypothesis.  The
formerr is formulated to be received while the later is
formulated to be rejected.

Based on the purposes 6f this studj, the - writer -
presents the followidg hypotheses :

1. By considering students’ mastery in vocabulary

as a controel variable, it is hypbthessized that.

there is a positive correlation  between
students’ reading interest in - English
passages and their achievement in -~ reading

comprehension.
In other words “The higher the students’ reading
interest ' in English passages - is, the higher

their achievement in reading comprehension will

be” or "The  lower - the - students”’ reading
interest - in " English passages is,
the  lower their} achievement - in reading . -

compfehension will be".

2. By considering students; mastery in - vocabulary
as a control variable, the null hypofhesis is
that there is no significantrcorrelation befweén
students”’ reading interest in English
passages Vand their achievement in | reading

comprehension.



t.6. OQRGANIZATION QF THE THESIS
Before arriving at the core of this thesis, the
writer would like, in the first place, to expose in the

first chapter the Vbackground of this study which

discusses the importance of reading and some independent

variables which may influence the results of the

particular dependent variable. This chapter will also
discuss the reasons of choosing the topic of this study;

the formulation of the problems; the purposes -of ' the

study; the hypotheses presented by the writer; and the

review of the related literatures which, hopefully, can’

be employed to lead to the essence of this thesis.
Chapter 1II is the discussion of the idenificatioh

of the probiems.This chapter will particularly. focus .on

the definition of the ey terms that defines the

foilowing terms : “"the students’ reading interest in

the English passages”; "the  students’ .- achievement  in

-reading comprehension®; - and “the S1 1985/1986  Second
Semester Students of the Indonesian Department of . IKIP
Sanata Dharma®.

The next chapter, chapter III, will examine ,the

identification . of the research variables. In  this

disdussion, the writer presents the particular dependent

variable and the independent variables wused in this

study. The methods of collecting raw data; the research
instruments;  and how to obtain respondents will . be

‘covered in this chapter, too. In discussing the research
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instruments,r the writer also verifies thét the tests
used meet the criteria of good tests which are based on
validity; reliability; objectivity; economy; simplicity
of administration, scoring, and  interpretation; and
intérest. It is in this chapter,r tbo, that the writer
exposes the techniques”éf data analysis.

The following chapter, chaptef V, is the conclusion
whichrconstitutes the~summary'of the main points and the
results of the study previously discussed in thereaflier
chapters. It ié by a11 means an appreciable effort " to
conduct further studies on the same topic which will
bring about better results. .So to -end this chapter, the

writer offers some relevant ideas or suggestions.’

1.7. REVIEW QF THE RELATED LITERATURES

—— e e e A et v e n G e o S et e e i e i R e WS e we ey

There are 4 types of skills in learning a
language. those afe : speaking, listening, reading,
writing.. |

Reading 1is -the most ~important skill . that
should be taught to’Senior High School Students as
well university’students. In fact, - Gayle L.Nelson
adopts Hatch’s suggestibn (1979) to confirm her
opinion : “For foreign students in universities,
reading is probably the most) important . language

3

skill for academic success”.

N
Why is ’reading’ the most important language skill? |

- . Bed e e W

3} Nelson; 1984; p.2
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There aré actually many reasons, one of thenmn is

that the’graduates of Senior High Schools who want

to continue their study at universities have to’
equip themselves with this skill. _

They have to readrand understand scientific books -

that are mostly written and explained in English.

So it is no longér enough just to equip themselves.

with the ability in grammar, for example.

Mc Neil, Donanf,‘ and  AlKin 4) - give théirvv
"explanations on the'vmost'imporéant reasons why
Vprils havq to leafn to read. The ordering of  the

items does ~not imply priority'and there  is. somne

“overlap.

i. To be accepted by parents, teacher, peers,
community, employers, and reliéious (sic) as
well as bther gfoups.

2. To help others through reading, rfor example,
reading to thé blfnd.'

3. To participate more ,fullyi in the religious
experience. and to seek séiritual understénding
and inspifition through reading. |

4. To solve problems relatedrto obtaining food,
shelter, and other other basic needs.

5. To engaged in intellectual study, hobbies, |

and other interest.
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6. To. attain a satisfying economic ievelrby hold-
ing a job that requires particular reading
skills and to imbrove one’s performance through
reading.

7. To escape psychologically - through ,faire
tales, playé, short stories; and the like. -

8. rTo_ find pleasure " through the written words,y
‘including  an appreciation of finé writing, énd
to seek knowledge for the pleasure of Knowing.

9. To expand §ne’s views and satisfy one’s -
curiosify through reading.

10. To improve.oneself by finding.specifié ~informa--,
-tion, ne§ opportunities, and néw studies in
'reading.

11. To proteét one’s political - and economic |

interestr by understanding throughr reading the

forces that are affecting one’s 1life.

Another éxpert, Julia Dobson, is also awaré of the /

-importance of reading.She says :

“Reading can bring exciting dimensions
into «classes where English is taught -"as
a foreign or second language. (1) It
gives students access to information
written in English. (2) It combines with
and reinforces other English language
learning activities, providing fruitful
practice of these activities”. 5)

5) Dobson; 1973; p.3
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Because reading plays a very important role in
teaching English,’ the: writer intends to present
éome definitions of reading and some theories of it

.which up to this present days have been so varied.
What is actually meant by reading»?
Some linguists ~and experts have sought 7t0' give
their own definitions concerning reading. Generally
speaking, they do not quite agree with various
definitions given by their pioneers in this field
of study. So they usually try tobformulate their
definitions. Some, however, haﬁe simiiar heaning

but different words.

Broughton 7(1978), for - instance, gives V‘
definition that reading is a complex skill, that_is‘
to say that it involves a.whole series of lesser
% . skills. >

Tito Villa Villegas defines reading as - ’the

ability or capacity to recognize the - intrinsic - ¥
/ information 1in a linguistic chain or structure and

| ‘ 7)

the extrinsic information that results from it’.

So through reading, the readers (in this case, )

the students) can find informatioq which is

| formulated in the form of symbols.
Another expert, Widdowson (1979), says :

“"Reading is an interaction between

6) Broughton; 1978; p.89
7) Villegas; 1978; p.29
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writer and reader mediated through
the text. It 1is not a reaction to a
text®. 8) :

Widdowson supposes that there is indirect

communication between the writer of the text (the
sender of information) and the reader (the receiver
of information) in reading.

Fraida Dubin'states :

"Reading is a multifaceted, complex
skill made up of a number . of-

psychological, physical, and social
elements®. 9) L : :

The other definitions are also presented -by - some
other experts and scholars who saf>that : ’reading’
is a | process of uttering Qritten -language;
*reading’ 'is  an activity of perceiving written

expressions; ’reading’ . . is applying a  set of

cognitive skills to get understénding of written

expressions being read; ’reading’ is an activity to

give meaningful interpretation - of  written - or.

printed 1language symbols; - and still many. other
different definitions. .

The differences of such- various definitions

appear because firstly, the complexity and unique

experiences of reading.  Secondly, there are
continuous development of finding in the study of

reading 1itself. Because of those two factors that

8) Widdowson as quoted by Dubin; 1982; p.15

9)

Dubin; 1982; p.14

(
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elicit such various definitions and descriptions of
reading, the new definitions seem likely to appear
numerously and continuously. .

The main point here, however, is that almdst
all experts and scholaré .are involved in the
problems of reading agree with the opinion  of
rreading as a complex ski1l that should be - learned
through a complex process.'\Thé writer, now, wants
to talk about theory of reading. It is absclutely:
necessary to assign readingl as one of their
students’ lessons fhatfconstitutes a mustr'to be
taught to their students. |
| There are five types of - reading. - They -are
comprehensive reading, :reading' aloué, ,inteésive
reading, extensive reading and speed reading. What
we deal with here is the first mentioned . type 6f
reading, that |is comprehensive>reading ar reading
witb understanding. In this type of reading, fhe
readers are expected to understand. the contents aof
thekpassages or articles they are facing.

Talkingrabout the aspects of reading, Arunee \I
Wiriyachitra 1o says that there are four different
aspects of reading :  ’Skimming, Scanning,

Vcomprehensive reading, and critical reading’.The

followings are the explanation of them

———— e it o e e St B A St S
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- Skimming it will enable the student to
select only those that are
worth reading.

- Scanning ¢ it will help the student
search quickly for fhe specifié
information he wishes to get

from the material.

Comprehensive - reading =: it will enable the
students to extract informa-
tion and understand - = the

material.

Critical  réading : the students must learn
to read critically. This will
enable him to understand rthe
author’s purpose,to distinguish
facts from opinions, etc.

Still concerning the aspects of reading  Amy:

L.Sonka ' also presents the scheme that shows the

various aspects of reading which provide guidelines

for organizing the reading program

- — o —— oy g . T i oS S
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reading
- extensive intensive
efficiency comprehension
general reading skills for reading

skills different types of
material



1.7.2. Factors which may influence the success of

SR = L L RPN LA A 1

—— e ot e e — e e

In the  foregoing discussion, we see that
reading is really a complex and a unigue
experience. Therefore it is a heavy task for
teachers of FEnglish who want to help students to
read with clear understanding. It is confirmed by
James Ward :

"Reading 1is perhaps the _most difficult
language skill to teach, for it
involves so many different elements
mechanical eye - movement, ~ grammar,
vocabulary; phonetic, :spelling, . and
intellectual comprehension®”. 12) -

The writer, however, -thinks that the. most J
visible factors which may influence or affect: the
success of reading instruction are :

- the teachers

- the curriculun

- the selection of passages
~ the students

Some experts say that teachers play a very
important role in supporting the success of reading
instruction. Bir Singh states :

"The teacher can help his students by
encouraging themn and  makKing them

interested in reading”. 13)

By his statement above he wants to emphasize that

12) Ward; 1980; p.2
13> Singh; .1974; p.4!
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teachers can determine the success of reading
instruction. Teachers can encourage  students to
continue their efforts to improve their reading
skills, especially comprehensive skill.

Anéther expert,rRobert M.Stevenson, says :

"A good teacher can encourage the student
to have confidence in himself to realize
that he ~can understand new .written
material after his own silent reading of: -
it without wusing a dictionary as a
crutch". 14) ‘ :

The cgrriculum also have a greatrinfluence in
determining the success ofrreading instruction. If,'
for instance, the tihe allotment in the curriculum
is.very limited, howrcan‘the teacher get successful
in reading instruction ? . As the goal of téaching
English in Indonesia is reading with understanding,
the government gives the most time aliotment in
reading. The 1984 Engliéh Senior - High ' School Q
Cufricu]um states :

“Sejalan. dengan dasar pemikiran -di atas,
maka pembagian waktu 48 jam efectif per
semester . untuk kegiatan belajar
ditentukan 'sebagai berikut : i6 jam
untuk struktur, 28 jam untuk reading dan
vocabulary building, dan 4 jam . untuk
dialogue™. 15) o - -

"It 1is in accordance with the way of
thinking above, that the division of the
efective 48 hours per semester for
learning activities is - decided . as
follows ': 16 hours for structure, 28
hours for reading and vocabulary
building, and 4 hours for dialogue”.

14) Stevenson; 1973; p.11
15) Departemen P & K; 1984
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The next two factors (the selection of
passages and the students factor) have a very
close relationship since the selection of passages
are often based on the students factor. They  are
fnterrelated.

So many experts and scholars talk about these
two factors. Carmine and Silbert (1979) state :

“Much has been written about the need to

provide students with reading materials

that appeal to their tastes - and

interest”. 16) — :

In this case Carmine and Silbert want to emphasize
that in selecting  reading passages,  the passages
should be in students’ interest, because such
condition will encourage students to read and even
comprehend the passages. given.  The teacher, thus,
will be able to teach reading comprehension
successfully.

Another expert , Jiang Hua-shang, says :

“"The most - important thing is . that - the

students enjoy what they -read. - Where

there is interest, there can be speed,
accuracy, and improvement in reading
efficiency"”. : : '

He also adds: :

"We must select materials that are nof
too difficult®”. 17)

Gayle I[..Nelson also states that from the - list

¢ — d—— — > —— . T —— - —

167 Carmine and Silbert as guoted by Marquez; 1984; p.40
17) Shang; 1984; p.37 ’



- —

21

of students interest, the  teacher select
18>

appropriate reading.

From the -statement above, we see the close

relationship between passages teachers, "~ and

students, in Selecting reading passages.

Timothy C‘Standa] 19) also gives suggestion :
"When choosing materials for students, a teacher
should ' aLso’fconsider"pupil’s | background and

interest along with readdbility“.

Some suggestions and statements above prove

that if language teachers want to be successful . in.

teaching readihg, they should psy attention to the
students’interest and needs in choosing passages.

Some other scholaré,say that students’ maste}y
in vocabulary may also . influence 7 students’
proficiehcy in reéding comprehension. As what Julia
Dobson séys :

“Tt goes without saying that a sizeable

vocabulary is crucial to. success in

reading”. 20) :

Jiang Hua-shang is also interested in the
importance " of vocabulary and grammar in selecting
English reading passages. He suggests -that the

vocabulary level be appropriate, the grammatical

structures be not too complex, and the number of

18) Nelson; op. cit.; §.3
19) Standal as quoted by Neil,Donant,Alkin; 1980; p.367
207 Dobsons op. cit.; p.4 :
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21)
idioms be not too dense.

Based upon the experts’ and. scholars’
suggestions, it is now obvious that there are many
factors which may affect students’ ‘ability  in
comprehending a certain article or passage. ‘

From +the various independent variables, the
writer has an opinion that students’ . reading
interest in English passages is the closest
independent variable that will have -a positive

correlation with the particular dependent variable. .

21> Shang; op. cit.; p.37



CHAPTER II

IDENTIFICATION OF THE PROBLEMS

In this sﬁudy, thére are three terms that need to
be operationally defined. The title of this study is :
"The correlation between the reading interest of the Sl
1985/1986 Second Semgster Students in English
passages and their achievement. in reading

comprehension”. So, .the first - thing that “should be

defined is "The students’reading interest in English
passages” the second is . “The students’ achievement in
reading comprehension”,  and the third is “the Sl

1985/1986 Second  Semester. Students of the .Indonesian

Department of IKIP Sanata Dharma®.

B el e et e o e e ——— ——

S e e e i e By o e e e e e R —— s i e ey —

It is not unusualrif-'someone' has . an.
’interest’ in sdmething'whenr he likes to it. ~If
" one conCernS oneself with something,he 'is usually
able to do it in a pleasant atmosphere, without any
force. The fesults, then, ﬁill be satisfactory. For
example if one likes to be a teacher and has
interest in it, he will try to study at IKIP.
Another example is : if one has a great interest in
the field of politics, he will be very interested

to come to a political discussion. On the contrary,

23
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if he does not have any interest in politics, he

will just KkKeep silent and easily get bored when

someone talks about it. ”
But rwhat is actually meant by -’interestf

itself ?

“The Oxford Advanced ﬂearner’s. Dictionary of

Current English" says that *interest’ is : .

"Condition of wanting to kKnow or learn
about something or somebody”™. 22).

Whereas “Webster’s New Twentieth Century Dictionary
Unabridged” defines ’interest’ as :

"a feeling of 1intentness, cohcern, or
curiosity about something®. 23)

From the two definitions above, it is clear
that there is something interesting and pleasant to
Know about. 8o the term'“Studénts’ reading interest. .
in the English passages” means "students”’
condition of wanting to know or learn about . the
English reading passages”. The students’ Qeading.
interest in the English passages then,: will . be
showed by the scores found through questionnaireé.
The questionnaire consist§ of 25 items. |

2.1.2. Students’ achievement in ~ reading

. s iy e ey ey e o ey Py e iy s e i — e o i o e

O e e B o e e e s i s o

The word that has a closest relationship with

the word ’‘achievement’ is ’result’. So "Students’

22) Hornby; 1974; p.445
23> Kechnie; 1983; p.956
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achievement in reading comprehension test given to
them”.

In this case the students will be given three

different kinds of reading passages. They should

choose one of the three which is most . interesting
for them. Their interest is hoped to ha?e aroused
when they notice the titles-of three passages  and
have a Qlance on each passage. Each passage is
followed by ten comprehensive gquestions. The scéres
achieved by the students Q;ll-show their ability in
reading comprehensfon.1  |

2.1.3. The S1 198571986 Second Semesfer Students of

What is meant by "the 351 1985/1986 Second

Semester Students of the Indonesian Depaftment» of

IKIP Sanata Dharma”™ is "all the - 1985/1986 students
who are studying Indonesian at the Indonesian
Department - of IKIP Sanata Dharma“". -~ They take the

Sarjana Degree (S1 program} and now are in the

"second semester. The -writer is -aware of the

different status, ° conditions ar situations,
equipment, facilities and other different factors

which may affect the results of the study. Sor the

writer chooses the Sli 1985/1986 Second Semester

Sanata Dharma. Besides, they as the produé%ﬁ
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Senior High Schools, may become the sample fronm
- public schools, private schools, ° and also
subsidized schools. So hopefully the results of the

study will be valid,



CHAPTER III

RESEARCH METHODOLOGY AND PROCEDURE

3.1. IDENTIFICATION OF THE RESEARCH VARIABLES
According to Winarno Surachmad, there are two
variables in a research :
1. Independent Variable or éxperimental variable or
variable X. It is,fhe variable , its influences

of which will be probed.

2. Dependent Variable or variable - Y. It is the

variable which will appear as the result

of  independent variable’ influence. It

is supposed to  appear  in. the correlation
24)

with independent variable.

This study will also use those two variables above

- The independent variable is : “The reading

interest of the S1 1985/1986 Sedond Semester .

Students of the fndonesian Depértment of
IKIP Sanata Dharna®

- The dependent Gariable is ¢+  "The ‘achievement
of the S1 19385/19286 Second Semester Students
of the Indonesian Department of IKIP Sanéta

Dharma in fgading comprehension”.
The writer also cénsiders the other factors which
may influence or affect the dependent variable and arise

et e s (e et i S Vo Sy

24) Surachmad; 1970; p.63

27
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both with and without the particular independent
variable.

So, this study adopts another device as a control
variable, that is “The vocabuléry mastery of the Sli
1985/1986 Second  Semester Students of - the Indonesian

Department of IKIP Sanata Dharma”.

2.2. METHODS OF COLLECTING DATA

e el EL S S e S a w o e e ale S am i e e e

3.2.1. Questionpnaire Method

Statistical data are frequently obtained
through a process in which the desired informations
are gaingd from the informants by sending them a
list of questions;

In this study, the writer also uses suéh
me thod (questionnaire) in order to get some
information about thé reading interest of thel St
198571986 Second Semester Students of Vthe
Indonesian Department of IKIP Sanata . Dharma in
English passages.

3.2.2. Achievement Test Method

Another  method of collécting data is

achievement test method. This method is used to

obtain some information about the - students’
achievement in reading comprehension. The
information about the sudents’ mastery in

vocabulary is also known by this method.
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RESEARCH INSTRUMENTS

R e mR R Emem e e S e s e e o e e S

3.3.1. Kinds of the research instruments

In this study three Kinds of instruments are
‘used. In order to get some4information about  the
students’interest, the writer wuses the 'first
instrument. This instrument 1is a questionnaire
which asks some questions dealing with the
students’ interest in English passages.

The second instrument is . a reading

comprehension test which functions as a device to

record the . students’ - achievement in reading
comprehension. This instrument consists of 3
reading passages. Fr@m those three passages, the

writer has & hope that one of them will 1interest

the students so that they will choose one that  is -

the most .interesting according to them. The reading

passages, then, are followed by 10 comprehensive

questions in each passages which should be answered -

by the sample students.
The ‘third instrument is an additional
control device. So it is a complementary one. This

instrument is a vocabulary test which functions as

a device to recbrd the students’ mastery In
yocabulary. This instrument comprises 10
'Yocabularies in each passage which should be
answered too by the sample students. al1

vocabularies have something to do with the passage
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given.
The three instruments appear in appendices A

and B respéctively.

3-3~2} Chracteristics of the research instruments

The instruments used in any research shoﬁld
fulfil the following test requirements or criteria
as the so-called qualities of a good test : 292

a.VValidity.

b. Reliability.

c. Objectivityf

d. Economy.

e. Simplicity of administration, scoring,

and interpretation.

f. Interest.

3.3.2.1. Validity

The first and foremost question to be
askeé with  respect to aﬁy testing  procedure - is
whether the test used ié valid or.not.

When we ask ’such a question,we are inquiring

whether the test measures what we want to measure.
26) '
Suharsimi Arikunto states that a test is valid

if it can measure what it is intended to -measure.
27)
Another expert J.B. Heaton also says that the

i s S o o B e o T G e G i G

25) Best; 1970; p.193 - 195
26) Arikunto; 1984; p.47
27) Heaton; 1975; p.153
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validity of a test |is thé:extent to which it
measures what it is supposéd to measure gnd nothing
else.

The validity of any instrument usualiy depends
on the situation and particular aim of the using of
the instr&ment. As an example : a comprehensive or
interpretation test may not bé valid when it is: 
used to measure a test which reguires | deepr
memorization.

There are four Kinds of validity according to
Heaton 28 namely:rface vaidify, content. validity,
construct validity, and empirical validity., Since
this study refers . to statistic cbmputation and
deals with empiricalr,felationship befween test
scores and a éertain criterion, thig study . then
applies the empirical validity.

In order to measure whether the test instruments
are empiricallyr valid, we may use'the, so-cailed
Pearson’s Product Moment QQEEQLQELQQ formula. There
are three diferent instruments used in this study,
the validity of which must be measured i.e. :

- Questionnaire which is intended to
measure the students’ | reading
interest in English paséages.

- Reading ~comprehension - test, an

ibid; p.153 - 154
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instrument’ used to measure the
students’ ability or achievement in
reading comprehension.

-~ Vocabulary ‘teSt, as a cémplementary’
test which is regarded as a control

instrument.

The validity of the'duestionnéire and reading
comprehension test can be found by,correlatiné the
raw score of the students’ reading interest with
the raw score of the students’ - achievement in -

' 2%
reading comprehension.

Aé the . result of the: correlation coefficient .-
is .648 with the significant level of .0l,. .0 it .can .
be said that the first two instruments have a high -
degree of empirical validity.

In testing the empirical vélidity of -the third
instrument, that 1is the vocabulary test,. we can
correlate it with the criterion of ther students’

%‘ ) ' reading interest. | The . coefficiént of .- the-
‘ correlation 597 shows .294 with- the significant

level of .05. It then can also be regarded that the

test has an adequate level of empirical validity.

- —— — e —— —— " e o "= —

29) The correlation computation is presented  in the
Analysis of the total data
30) The correlation computation can also be seen in -the
é Analysis of the total data
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3.3.2.2. Reliability

The second and the same fmportant question
we have to inquire "with 'respect to research
instrument is : How reliable is it? John W.Best D
says that a test is reliable to the extent that it
measures accurately and consistentiy, from one time
to another. 8So reliability deals with'accuracy and_
consistency of the test itself.

A test may be reliable, eventhough it is not
valid. A valid test, however, is always reliable.

Still concerning the reliability of the test
David P.Harris . . gives the 1idea that : by
reliability is meant the stability of test ' scores.
A test Canﬁot measufe anything welir unless it
measures consistently. -While Scarvia B.Anderson et
al 33) staterundoubtedly the same idea, i.e. :a
reliable measure. is one.-that provides consistent
and stabie indicafion of thercharacteristicr be ing
investigated;

34>

According to Arief . Furchan s - ’index
reliability can be estimated Vin é number of
methods. They are : Retesting mefhod, Equivalent-

Forms, Split-half method, and Rationale Equivalent

method. Although Retesting method, may be the

Best; op. cit.; p.194

Harris; 1969; p.14

Anderson at. al.; 13976; p.325
Furchan; 1982; p.302 - 306



questionnaire appears

34

simplest one, by considering the limit of ability,
energy, and time, the writer then decides to employ

firstly Rationale Equivalence method in order to

estimate the reliability of the questionnaire, . and
secondly Split-Half method +to measure the
reliability of the achievement tests. Rationale

Equivalence has many - procedures, among .others:

variant analysis by Hoyt, and 20

Alpha by Cronbach,
- 35)

and 2! formula by Kuder Richardson.

The formula employed bhere is Alpha which is \|

developed by Cronbach with the formula :
: 2

n sdi
r = (-=-====) (1 - —-—5——)
1 n - 1 At”
r = the coefficient of reliability.
11 :
n = the number of the items. -
o<i2
= = the number of score variance of each
item.
5 :
Lt =

the total variance.

By means of this formula,the estimation of the
of the questionnaire computed in this
36>

coefficient - of

reliability

study results  in .797

reliability. Naturally, the reliability indices of

.70s° or

homemade tests will tend to run in the
37>
80s
ibid; p.306
Arikunto; op. cit.; p.81 ,
The computation of the reliability of the

in appendix C




{és?
The figure above, then, indicates that. the
questionnaire used is reliable and, thqrefore,rcén-
be employed to caollect = intended data. °8?

In order to estimate the reliabilify of the

achievement test, the writer uses - Split-Half
method. The idea of Split-Half mehod is based on
the principle that, if’ an accurate measuring

instrument were broken into two equal parts, the
measurements obtained with - the  other. 5% This
method makes the writer bossible to measure thé
reliability from a singlé administrationr of - the

test. By such Split-Half method, the writer uses

the most common formula which is developed by

40>
Spearman-Brown.
2 % r,,
r = mmmee KT _
11 (1 + r%%)
Whére )
r%% = The correlation.r Pearson  between
the two equal parts.
r = The estimation of réliability

11 :
of the whole test.

Using the above formula, the coefficient of
reliability of the reading .comprehension

¢ —— - ———— e o o oy P s

38) Héfris; op. cit.; p.17
39) Heaton; op. cit.; p.156
40) Thorndike and Hagen; 1977; p.80
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, 41)
achievement test in this study is .748. The

coefficient indicates that the test is reliable.
Using the same formula, the cofficient of

reliability ‘of the vocabulary achievement test is
42) ,

.837 , which proves that the test ' is also

reliable.

-y e e e ey v e

43)

John W.Best’s idea concerning the
cbjectivity of the testrsuggests that a test should

yield a clear score value for each performance, the -

score being indépendent of the perscnal’s. judgement
of the scorer. Whereas Suharsimi Arikunto 44) says
that a test is objective if there is no subjective
factor which influences the scoring. Following the
ideas of objectivity above the three - instruments

used  in this'study are objective because there  is

no subjective factor especilly in scoring the test.

The administration of the tests in _this
study does not need a great a great expense, energy

and time so it can be said that the  tests . are

economically suitable.

The computation of the coefficient. of vocabulary
appears in appendix E

Best; op. cit. p.195

Arikunto; op. cit.; p.49
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'3.3.2.5. Simplicity of Administration, Scoring,

and Interpretation.
The fact shows that the tests fulfil those
criteria. The tests are easily administrated,

scored, and interpreted because they are not too

elaborate.

Considering the interest criterion of  the

test John W.Best says :

"tests that are interesting .- and

enjoyable help to gain the cooperation

of the subject. Those that are dull or -

seem silly may discourage or antagonize

the subiect. Under =~ these unfavorable

conditions, the test is not likely .to

yield useful results”., 45)
Since the tests used in this study - provide some
choices in accordance with the sample students?’
interest which particularly can be observed through
‘the achievement tests, the tests used are designed
“on purpose to meet the sample students’ interest.

Hopefully they can do at ease and the data obtained

will be good for analysis.

45) Best; loc. cit.
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3.4. SAMPLES |
The forty-five respondents who pérticipated in this
study were selected randomly fraom a population of ninety

students studying at the Indonesian Depaktment of IKIP

Sanata Dharma.

The population as samples consisted of the S1-

1985/1986 Second Semester Students of 81 = program

studying at the Indonesian Department, ~ both male  and .

female. The determination of the samples  were done

operationally as follows :

3.4.1. Determination of the Sample ‘School

In this study, "the writer acfually
wants to study the products of SéniorrHigh Schdéls.
S0 the séope and orieﬁtation here is Senior High
VSchools; In Yogyakarta,'there are hany Seniér High

-Schools which have - - different backgrounds

concerning : conditions; facilities, status, and so

on,

Héving a sample from each of’the‘Senior, High
VSchools we will probably havé mdre valid regults.
Unfortunately limitations -on man powef, ability,
chance, and economicai factor make it _iypoSsible
for the writer to do it. Considering the factors
above, the writer chooses4the Indoneéian Department
‘of TIKIP Sanata Dharma -as thé sample school.

The -assumptions of choosing the school as
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sample are :

1. The students of the Indonesian - Depaftment
ofrIKIP Sanata Dharma, are the products of
Senior High Schools. |

2. The students of the Indone#ian Department
rof IKIP Sanata Dharma, come ‘fromralmost
all kinds of Senior- High Schools,rthey
may come from public, ,priﬁafe:;'or even
subsidized Senior High Schools.

So the sample school taken in thié study is
supposed to be represéntatives of the whole
population, therefore the résults Qﬁich are going
to be obtained will not seem likely to be invaiid

and unreliable.

‘The Indonesian Department; as - the = other
departments at IKIP Sanata Dharma, has ét'ieast 8
semesters or 4 years of he school terms.

The samples ére taken from the second sehesfer
students of thersamp]e school. |
The,assumptibns of choosing fthé étudents as
samples are | |
1. The Sl 198571986 studenfs of - the second
semester studying at the Indonesian
Department - of IKIP Sanata Dharma = have

got more or less all Vof the English
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materials which must be taught Senior High
Schools level. By this statementthey can
be called as the products of Sénior High
Schools. 7 |

2. All these students have Comp]etedr eight
years of'English lesson, or even more.

3. They come from various Senior High
Schools with differgpt baékgrounds.

4. The S1 1985[1986 Second Semester Stﬁdents
of Vthe Indonesian Department of  IKIP
Sanata - Dharma have nof yet so long
graduated from Senior High Schools. |

'Thef also get some Ehglish,lessons at IKIP
Sanata Dharma, but the lessons are ;fust
the répetition' of what they once got in
their Senior High Schools  and are
considered simple and basic.-r |
It is unwise if the writer 4chooses the
upper semester because the upper sehestefr
students haver been influenced ' by - many
factors that make them unlikely to be
prqbed. or example : they have iong enough
graduated from Senior High Schools énd
they may perhaps have forgotten'many about

English.

Based on “the assumptions stated -above, the Sl
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1985/1986 Second Semester Students of the
Indonesian Department of IKIP Sanata Dharma are the
most suitable samples, from whom  forty-five:

guestionnaires for analysis can be found.

3.5. DATA COLLECTION PROCEDURES
In the efforts of collecting data, the writer
carries out the following steps :
1. Distributing the first instfument, that is
guestionnaires on students’ interest, -to the
.sample students and then collecfing thém;'
2. Distributing the second instfument, that ' is
studentsf achievement test. This instrument
‘comprises a reading comprehension test 'and a
vocabulary test. After the tests have - been

done by the sample students, they are = then -

gathered.

3.6. DATA ORGANIZING <

the - use of descriptive ‘statistics. It is
operationiﬁly done as the following |

The raw score data of the students’ reading ihterest in
Engl ish passages and the raw score data of thé students’
Aachievement in reading comprehension and in students’
mastery 'in :vocabulary are presented .in the following

table
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Table 1
Scores of the Sample Students
i Sample i Score on ~ 1 Score on : ! Score on
i students | students’ i reading i Vocabulary Z
: i interest X ¢+ comprehension Y 1
: 1 i -—- : -——— ! ———
: 2 : --- : -—- : -—-
' 3 : --- : ——— : -—-
: etc : -—- : -——— ! _—

- e - e G S TR G M Mm e en SR S ey M G Gt v e S S e e A M e e A W G MR S A e e e G S GE G e e e e

P e T4

bfter presenting the raw data -as in--table 1. above'
the next step is to compute the correlation;.among ’the
variables determined in this study. ‘There.arerlsévefal
Vtechniques of rcombuting correlation, by which we can
estimate the correlation betwéen'X and Y.

AﬁyhOW' in  order 'té study the actualr effect, of‘
students’ reading interest in English passages and their
achivement in reading coﬁprehension,r the..writer"willr
have to investigate the relatibnship between X and - Y
with all other possible facfors which mayrraffeét the

"results of the dependent -variable.. It is -merely his

limited Kknowledge, time, and energy that leads him to

choose only the other one of the possible independent
variables, that is the students’ mastery in vocabulary

as a control wvariable.-

Since there are more than one independent variable,
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it bhas been found that a statistic called ' the Partial

Coefficient does a fair job of eliminating

the interference of other variables. Writing the’

ordinary correlation coefficient for X and Y as r s
Xy

that for X and Z as r » and that for Y and Z as r s
XZ : ¥z

the partial correlation coefficient measuring the

strength of the correlation between X and Y is defined

46)

. as ;

(r_\'xy) - (r'xz’, (r—yz)
%z V1o oF 1
XZ Yz
Where
r = the correlation coefficient between X and Y.
er = the correlation coefficient between X and Z.
rXZ = tﬁe correlation éoefficient between Y and 2.
Yz ' '

Another statistician, = Dr. Sudjono, M Sc, says- that

if Kk = 3, so the variables are Y, X , ‘and X  will be _
1 2

computed the partial correlation coeficient r . with

47) T o yl1.2

the formula of : e B ,

The problem now appears, how to find out r , r ,

Xy - XZ

r . In 1line with the -characteristic and the aim of
vz

46) Freud and Williams; 19735 p.332
47) Sudjono; 1975; p.263
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this study, the first technique of data analysis which
will be used in this study before arriving'Aat Partial

Correlation is Pearson’'s Product Moment Correlation.

Table 1 will be  then developed as shown 1in = the
following table :

Table 2

Table intended to find out

- ———— - ———— s e e . A e e M e M. R St e M T A S Vet e S = A A G o

SRR DUUE SUUE SUUE SUUDE SEUUE DUUUE SUUIE UL SO

AR T OO U TOUUR TN SUUE SOV SUURR OO

S DU TS SO SN DTS SR SUUUE DUN SR

S S SO TN DUNE SUUUE NUSUE SUUUE EUOT SR

EZSI; XY iz XY P Xz vz b ox2 i ov2 oz

Where :

X : the scores on'thé students”’ interest.

Y : the scores on the reading comprehension.

pA : the scores on the vocabulary.

XY : the times of the scores on the students’
interest and the scores on the reading
comprehension.

X2 ~ : the times of the 'scores on the students’

interest and the. scores on the vocabulary.

YZ +  the “times of -the scores on the reading
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comprehension and the scores on the

vocabulary

2
X : the sguare of the scores on the students’
interest.
2 : S
Y :. the square of the scores on the
reading comprehension.
2 : ) o
yA : the square of the scores on the vocabulary.

The correlation between X and Y, X and Z, Y and 2
48) ‘ | '
"will be found out by using: : -

NS XY - (£X) (£Y)

The result of the computation of the 1¢orre1ation'
above' is almost always stéted inrfigure. The figure of
the correlation is called correlation>,coefficieﬁt.’ The
correiation coefficiént'will'bérobyiousif seen ‘if it is
presented as inrthe following;téble : | |

Table of Correlatlon Coefflclent,

i am SR e AaEmaEemass SSSesSeRaa e

t Variables i. Correlation Coefficient 1
V1. Xand Y ! 00 m—em———— :
it 2. Xand 2 - emmee—— H
t 3. ¥Yand 2 ¢ . @ m=—-w-- :

48) Spiegel; 1861; p.245
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From the third table above, we can compute the
correlation between studnts’ reading interest in English
passages and their achievement in redaing comprehenéionr
while considering students’ mastery in vocabuléry as a
control variable by using Partial Correlation
Coefficient r

Xy.Z

In the next step, we interpret the degree of the

correlation coefficient r . : : )
xy:2 .The interpretation is

based on the categorizations which statisticians bhave
49)

made, one of them from the table *“r® Product Moment.
From the  interpretation of the degree . of
correlation we <can draw the conclusion whether our

hypotheses are accepted or rejected.

49) Hadi; 1977; p.359



CHAPTER 1V
TREATMENT OF THE DATA

AND TINTERPRETATION OF FINDINGS

This chapter will specially focus on the treatment
of the data and interpretation of findings. It  is
unquestionable that testing hypotheses is very
important. So it is- also in this: cﬁapter that the
readers can follow the writer to confirm or to reject

the hypotheses stated in the beginning of this thesis.

The data obtained will by no means be- significant

and cannot anyway be used for accepting or rejecting the
hypotheses if they are not operationally treatedr and
then carefully analysed. -

So operationally this chapter will comprise :

- Data of gquestionnaires

- pPData of achievement tests

Treatment of the data of questionnaires

- Treatment of the data of achievement tests

Analysis of the total data

4.1. DATA OF QUESTIONNAIRES

To get some information about the reading interest
English passages, the students were asked to complete a
questionnaire anonymously' in a classroon. As this
questionnaires did not need much time to think about,

the students took an average of twenty-five minutes to

complete the form. The questionnaires were administered

47
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at the beginning of the new school semester (IGth and
17th February, 1986). As it was the beginning of the new
semester, the writer hoped not to disturb éheir terms,
so the expected students were available. Altogether
there were 55_questionnaires administered and the same
number were returned. Incompletely filled questionnaires
or double answvers were rejected, :then, leaving 45
questionnaires for analysis. E

The data from questionnaires were counted by
summing:up the scores filled by the student sampleé. The
questionnairés “which ;were'cdmpiled of 25  items,  were-

differenciated between . preferable queétionS' and

unpreferable questions.

- The preferable guestions were the questionsrnumber 3-14,

50)
16, 17, 19-25.

The unpreferable questions were the questions number 1,
51) ' i
2, 15, 18. :

The items ' are scored on a range from 1 through 4. -

They are then scored as follows

The unpreferable questions :

“selalu” is scored 1
“sering"” _ . is scored 2
“kadang-kadang"” ' is scored 3
"tidak pernah” is scored 4

50> The preferable questions can be observed in appendix

A .
51) The unpreferable guestions can also be observed in

appendix A
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The preferable guestions

“selalu” is scored 4
"séring' ' is scofed 3
“kadang-kadang" is scored 2
“tidak pernah“ is scored 1

" The total number of questionnaifes for analysis was
45, although altogethér there were 55 -questionnaires
which had been admihistered. .It was due to there were
incompletely rfilled, questionnaires or " double ansﬁers
which were not taken into account. The result of the raw
daté of the questionnaires can be observed through the

following page

——— e siw e tee e e e iy S A e e e ey ey mw e e a e

e e e e e e v e = e T T e e e S o E A ot e e - L e et T e R A b e W e e —— ——

1Sample 1Scores on : i1Sample - (Scores on
tStudentsiStudents’ interestiStudentsiStudents’ interest

: 01 : 62 i 24 : 51 :
: 02 i 56 : 25 ; 68 H
: 03 : 42 : 26 : 51 i
i .04 i 47 i 27 ! 49 - '
: 05 : - 49 : 28 H 72 :
‘ 06 : 49 : 29 ] 51 H
: 07 : 58 : 30 : 59 :
: o8 ‘ 53 : 31 H 42 H
: 09 : 60 : 32 : 47 i
H 10 i 54 : 33 : 53 :
. 11 : 77 i 34 : 57 i
i 12 : 51 i 35 : 56 :
: 13 H 57 : 36 : 56 :
: 14 : 54 : 37 : 54 :
i 15 i 60 : 38 h - 57 ;
1 16 : 58 ; 39 i 64 :
H 17 : 56 : 40 : 56 :
i 18 i 38 i 41 : 44 H
H 19 H 74 i 42 H 37 :
i 20 H 69 : 43 ! 56 H
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P21 64 P44 58 :
P22 52 P45 50 :
P23 49 f e
: : } Total ! 2477 :

The data from the achievement tests comprised - the

data of the students’ -~ achievement test in reading

comprehension and the students’ mastery in - vocabulary. -

The data were found by counting the right answers fron
the ten comprehensive guestions and the ten questions on
vocabulary which followed each reading paésaée given.

As stated in the "Research Instrument”rin chapter
IITI, there were three reading passages. It was solely
intended to provide the students with. a freedom to

choose one of the provided reéding passages which = went

to their interest. Hopefully, if the passages they read

were in accordance with their interest, they would be
able to answer the comprehensive questions cpncerning
the contents of the passages.  The scores of the items
either for the reading comprehension or the vocabhlary
test are as follows : the right answer is scored 1 and
the wrong answer is scoréd 0.

The results 5f the raw data of the achievement

tests éppear as the following :
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—— . e e o S =y e e A S Gy e e e e A v T A e v e A e v A G S G M e M o i e -

i1Sample 1Scores oniScores on Sample | Scores on: Scores on:
:Students'Readxng c: Vocabulary StudentsiReading C {Vocabulary!

‘ 01 : 9 : g : 24 6 : 6

: 02 : 9 : 7 : 25 : 8 : 8.
: 03 : 6 : 9 : 26 : 5 : 8
‘ 04 i 6 : 7 : 27 : 7 : 9

: 05 ; 8 : 9 i 28 ; 8 : 10
: 06 i 6 : 8 : 29 7 : 9

i 07 i io i 9 - ; 30 ' 10 ] -7

: 08 i 9 : -8 : 31 3 : 8

: 09 : 10 : 107, : 32 i 4 : 8 .
: 10 : 9 : -9 : 33 i 8 i 9

‘ 11 : 10 : -9 : 34 : 8 : 9

: 12 : 4 : 8 : 35 : 6 i 9
: 13 : 8 : g : 36 : -8 : 8

: 14 : 6 : 9 : 37 : 7 : 7

' 15 : 1o : S : 38 : 8 : 5

: 16 : 8 : 10 : 39 : 8 : 10

i 17 : 10 : 8 v 40 0 9 H 8
: 18 : .6 : -8 i 41 : 8 : 8

: 19 : 10 ' 9 : 42 ; 5 : 6

: 20 : 10 : ) : 43 : 9 : 6

: 21 : 9 : 10 : 44 : 10 : 10

H 22 i 9 ‘ -9 ; 45 : 4 . : 8

' 23 : 8 i 6 e it
: : : i Total | - 346 : 371 :

4-3~ IREATMENT OF THE DATA OF QUESTIONNAIRES

From the 45 questtonhaires= which could = be
successfuily collected, the writer can draw the mean of
the scores of the students’ interest. The mean of a
series of items is obtained by adding thervalues of the
items and then divided by the number of the items.

52)
So the formula of the mean is

52) Croxton and Crowden; 1939; p.195
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< X

sum up sign.

scores of the students’ reading interest.

number of the sample students.
computation of the mean of the scores  of " the

* reading interest :

¢ X

N

2477

45

55

( The maximum score is 100 )

ing found the mean of the scores of X, the

writer concludes that the average of'the:,81 1985/1986
E Second Semester Students of the Indonesian Department of -

IKIP Sanata Dharma have rather low interest.

4.4. TREATMENT OF THE DATA OQF ACHIEVEMENT TESTS

computing the mean of both the scores of the
’ reading comprehension and the scores of the

* mastery in vocabulary, the writer uses . the

same formula as to compute the mean of the scores of

The

the students’ reading interest.

computation of the mean of the scores of the



53

students’ achievement in reading comprehension is as

follows :

2 Y

N

=t
n

346
s
= 7.69
( The maximum score jis 10 )
Since tﬁe maximum score is 10, it can be said that
the 51 1985/1986 Second ,SéﬁeSter Studehts- of ~ the

Indonesian Department pf IKIP Sanata Dharma have a fair

achievement in reading comprehension test.

The computation of the mean of the scores of the -

students’ mastery in vocabulary is as follows :

_ %z
A
N
371
s
= 8.24
( The maximum score is 10 )
So the average students of the Sl 1985/1986 Second
Semesfer Students of the Indonesian Department of IXIP

Sanata Dharma have a high mastery in vocabulary.

4.5. BNALYSIS OF THE TOTAL DATA

It 1is on the writer’s point of view and as far as

this -study concerns, that the data obtained  and
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tabulated in tables 4 and 5 are supposed to be adequate
to tést the hypotheses stated in the foregoing chapter.

The statistical procedure, Pearson’s Product Moment
Correlation, is employed to computé the correlation of
the dependent variable with each of the two independent
variables themselves. These are done to have an idea of
the nature and the strength of the felationshipr between
the variables.

It is, however, not the end of the work. In order
to test the hypotheses, it is considere& not enbugh if
we.only employ Pearson’s Product Moment Correlation. So
Partial Correlation must be applied. By having  the
correlation coefficient of the wvariables, we can.
immediately judge Qhether thekhypotheses-are rejected or
accepted.

Before the analysis of'the,datarcan be started, ,ifﬁf
is helpful to have the data systfematically arrangea on
the form of table. 4The comin§ tab1e is the affiliation
of all the data of the variables. The computation ~and

the analysis of the obtained raw data can be immediately

observed after the table below : , Cs

e e B G G G wme G e Gt e i S Bm My e G4 e S W A e S e e S m e G i e e o e e S et S

No! X ! Y ! Z ' XY ! XZ !{YZ: X% vy%, g%,
101! 62 ¢ 9 ! 9 i 558! 558! 81 ! 3844) 81 | 81 !
102! 56 ! 9 ! 7 ! 504! 392! 63 ! 3136! 81 ! 49 !
103! 42 4 6 ! 9 ! 252! 378! 54 ! 1764) 36 ! 81 |
104! 47 ! 6. ! 7 % 282% 329: 42 ! 2209 36 ! 49 !
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students’ mastery in vocabulary is as follows :

NEXY - (£X) (£Y)

-

45 x 19517 -~ 2477 x 346
gtetmiylyl oyt laie gyttt bl S £ S Sl £ g 20 L4 K4,

Vias « 139619 - 1477)2}{45 x 2822 - (34613}

878265 - 857042

L e R ied

21223
32736.055
r = ,.648
Xy
£ = .01

The table r Product Moment fn table 8 shows :.

if N =45 and £ = 0l ==-—ew=- > r = -.380
The correlationrcoefficient, s between the Studenﬁs’
reading interest and their achievementyrin reading

comprehension = .648 at the level of .01.  It.is found

that the r ,figure is higher than the correlation.

coefficient & = .01 in the table r Product Moment. So
there is a statistically significant association between

the students, reading interest and their achievement in

reading comprehension.
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2. The correlation between the students’ reading

interest and their mastery in vocabulary :
NEXZ - (£X) EZ)
RO RRESAS DR SRR B RTR SRS The
xz  V{Ngx® - 20Nzt - @

45 x 20562 - 2477 % 371

- - i Gt Wn S W Gmm MR G e B G M S P M W A S e, TN W G R A e S S S w— -— PR g
= T T S LT AT AT S I T T T T LT R LT RS T S ML

Vias x 139616 - (2477)>5}45 x 3129 - (371)%}

925290 - 218963

— e e — .

V(147326) (3164)

6327
21590.263
r = .294
Xz
ol = .05

The table r Product Moment shows

if N =45 and ol = .05 ===m==-n- > r = .294
Whereas the correlatidn coefficienf; r, between the
students’ reading intereét and théir mastery in
vocabulary is also .294, at the .05 level. If is found
to beée significant. So the students’ reading interest

correlates with their mastery in vocabulary.
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3. The correlation between the students® achevement in
reading comprehension and their mastery in vocabulary is
as follows |

NEYZ - (£Y) (£

vz ViNgy? - dn2HNLz® - E2)*}

45 % 2873 -~ 346 % 371

Bt i e P v ey G . o —

819
4797 .388
r = 192
YZ
o< = .05

The table r Product Moment shows

if N =45 and o = .05 ——<--=-- > r = .294
The corelation coefficient, r, betweenthe students’
achievement in readingrcomprehension and tﬁeir, mastery
in vocabulary 1is .192. The r figuré found is- lower
thano the correlatioﬁ'coefficient < = .05 and N = 45 in
table r Product Moment. So there is no statistically
significant correlation or in other words the students’

mastery in vocabulary does not affect the results of the

students? achievement in reading comprehension.
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N v e T -  —  —— et e W e M e Sm - At - — > — — — —

{ Variables i Correlation Coefficient 1|
v 1. X and Y 648 H
1 2. X and Z ! 294 H
1 3. Y and Z | 192 H

o .  — —  —— G e = ey A s = e mn e W i TR A M e s WA e e e . ——
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correlation -between the. students’ reading

interest in Fnglish - passages and the - students®

achievement in reading comprehension by considering  the’

students’ mastery in vocabulary as a control variable

as follows :

—— o —— T it S e S

v —— - m— e e e - . e - —— C
- d - e e em e S b bk e P e Gy

— . G o —— m

is
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593
938
r = .632
XY.Z
e = .01

The table r Product Moment shows

if N =45 and o = .01 ---=—=--- > r =  .380.
Whereas the ©result of- the correlation, r, from the
computation wusing the Partial Correlation formula aboéve.
is .632, at the .01 level. .
We can see now, that there isrmore or less the - same
positive degree of correlation - which is  significant
between  the students’ fead}ng interest in - English
passages and the students’ échiévement in-: rreading
comprehension, with the students’ mastery in vocabulary
as é control variable. -
It then means that werreject the null hypothesis and
confirm the raltefnative hypothésis fhat .says :  "The
higher the students’reading interesf in English passéges
is, the higher their achigvement in reading

comprehension will be™.



CHAEPTER V

CONCLUSION

5.1. CONCLUSION

e L e e

There are actually many independent variables which

may affect the success of reading instruction. Students’

mastery in vocabulary, students’ proficiency in English

grammar, teachers’ methods in teaching, curriculum, and

students’ reading - interest in English passages may - be

the possible independent variables. The writer, however,

considers that the last - mentioned variable 1is the

independent variable which'has>the closest relaticnship

with the chosen dependent variable.

After conducting = the study, ‘the ‘writer can now

draw the following conclusions -:

1.

It is found that there is a positive
correlation between the students’ reading
interest in English passages and their

achievement in Reading comprehension. So if
English teachers want to be successful in
teaching reading and helping their students to
be able to read comprehensively, the teachers
may not ignore the significance of students’
reading interest in English passages. Teechefs

should be wise and clever in providing their

students with English passages which fit in

"with the students’ interest. . If the students

61
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are interested in the @ certain reading
passages, they will read with ease and try to
comprehend the contents of the pagsages they
read. However, how to choose or select reading
passages which are . in aécordance with the
students’ interest is not the writer’s
purpose in this study. The writer solely tries
to probe wHether or not the students’ reading
interest in English péssages correlates with

their Achievement in reading comprehension.

2. It can can also be concluded through this study

that the students’ mastery in vocabulary does

not correlate with their achievement in reading

comprehension.

‘To end this thesis the writer wants to state once
again that English teachers should pay attention -to
studenté’ reading interest in English passages without

putting aside other independent variables which . have

been stated above. By doing so, they will be able toj

 teach feading; especially reading >comprehension,

successfully.

5.2. DISCUSSION
The results of the statistical anélysis show a
positive and significant association between students’

reading interest in English passages and their

achievement in reading comprehension. This means that if -
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students have a high reading interest in  English
passages, they will be able to achieve good proficiency
in reading comprehension. A

Since the result of this study proves that the
variable of the stﬁdents’ reading interest in English
passages is  very important to develop students®
proficiency in reading comprehension, = English teachers
should be able to select kinds of English passages
wisely. The passages should interest students highly and
should ke at the reading level of their students.

On the other hand, 'DEPDIKBUD should pay attention
to the English Senior High School curriculum, especially
to the unit of reading comprehension. If they find it
necessary to vreconstruct it they should do  1it. They
should also be able to previde suitable English réading
passages which may encourage Senior High School students
to read and understand the contents weil.,Hopefully, the
teaching of reading comprehension in Senior High Schbbls

can be successfully developed.

- A i

From the conclusion drawn through this study, the
writer then suggests :

1. English teachers - should be abkle to evokKe

students’ readiﬁg interest. In the first step, -

they should provide their students with reading

passages which are in accordance with their
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students’ interest. By doing so, step by step
they will be able to help their students
develop a  taste for reading whieh is = very
use ful in increasing students’ reading
proficiency. .

Further studies should be cbnductéd on the same
topic with -a hope that the upcoming studies

will be more completely and accurately done, so

it can give a contribution to the success of

teaching reading in Senior High Schools.
Further studies should be conducted on how to -

select English reading passages which appeal to

students’ ‘interest because - this ;;;;;\\Eﬁfy\\‘\\ﬂ‘\g‘

 probes into whether or not there is correlation

between -students’ reéding interest.in English
passages and their. achievement in’4reading

comprehension. Such 'suggested  studies are
important to help Edglish teachers to~rselect
reading passages wisely, so their students can
increase their proficiency in reading

comprehension.
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Kepada Yth; Yogyakarta, 6 Pebruari 1986
Ketua Jurusan Bahasa dan )
Sastra Indonesia,
JKIP Sanata Dharnma,
Yogyakarta.

Dengan hormat,

Kami yang bertanda tangan di bawah ini, dosen
pembimbing dari mahasiswa :

Nama : Antonius Edy Haryanto.

Jurusan : Bahasa Inggris.

No. Mhs. : 81 / 822139 / 1

mohon Kepada Romo agar sudi  mengijinkan mahasiswa

tersebut yang akan mengadakKan pengumpulan data lapangan
berupa Kkuesioner di.jurusan yang Romo  pimpin, - dalam
rangka penulisan tesis sebagal prasyarat ujian sarjana.

Demikian surat permohonan ini kami buat agar Romo

" memakluminya, ~dan atas perhatian Romo, sebelum dan

sesudahnya kKami mengucapkan banyak terima kasih.

Hormat kami,

Mengetahui,

Dosen pembimbing.

.
L SmSbEamian AsmAa S s mm e

Ketua -jurusan Bahasa Inggris
IKIP Sanata Dharma.
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English Department
IKIP Sanata Dharma

Yogyakarta

No. MahasisWa & .. it it ierioateeeeeeneennsennssnnn e e e it e
Semester D e i e it e et e e e et e et e e s e e

Jurusan D it e e e e et e ettt a e ettt

I. PETUNJUK PENGISIAN

1. Di bawah ini ada sejumlah kalimat yang diikuti oleh 4
pilihan jawaban. |

2. Berilah tanda siléng:(X)"di bawah jawaban yang anda-
anggap paling sesual dengan keadaan sebenarnya.

37 Tiaak ada jawaban ' yang,benab atau - salah, semua
jawaban dapat diterima asal benar-benar sesu;i dengan
keadaan yang sebenarnya.

4. Kerjakan sebaik~baiknya dan jangan ada yang dilewati,

5. S8elamat bekerja.

IT. DAFTAR PERNYATAAN

e e e e e i A o e ae s n

g — = A e o — = e e e et e S e Tw S e fue et G W G e e M A e A e e S e e AR S — e b ——

selaluiseringikadang-itidak i

: : ikadang ipernah:

—— st e | e o e v e ! o - = ] - -

01 .Membaca artikel berbahasa: H ‘ '

Inggris merupakan ‘beban 1 : A o ;

bagi .saya. - . B T O PO JR Y '




04.Jika membaca artikel ber-:

02.Dalam memahami bacaan ber:

bahasa Inggris, saya mene;
mui kesulitan pada perben:

daharaan kata.’ :

03.Di rumah, saya membaca ar:

tikel berbahasa Inggris. |

bahasa Inggris, saya ber-|

usaha memahami

mungkin. 7 :

si kelompok yang membica-!
rakan pemahaman artikel.

berbahasa Inggris. :

06.5aya tertarik pada cerital

kepahlawanan dalam bahasa:

ITnggris. ) S

07 .Pengetahuan tentang Kebu-.

dayaan lain saya dapatkan.

dari bacaan berbahasa Ing.

gris. :
‘08.S5aya bertanya pada gurua.
tentang kata-kata sulity

yang saya jumpail dalam ar:

tikel berbahasa Inggris. |

09.5aya senang dengan cerital

rakyat berbahasa Ing§r15.1 ...... :

sedalam:!.

05 .8aya senang dengan disku-i

......

......

.

-

s e e

..t

.......

.......

.......

.......
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16.Cerita tentang riwayat hi:

10.Cerita roman
Inggris pada umumnya mena.
rik perhatian saya. :
11.Dalanm membaéa artikel:
Inggrié, saya membuat per:

tanyaan sendiri dan beru-|

saha menjawabnya. '

tentang olah raga menarik;

perhatian sava. H

13.8etelah membaca salah sa-!

tu jenis artikel: berbaha-
sathggris, saya ingin.

membaca yang-lainnYa. :

14.Untuk mengisi waktu luang!

saya membaca cerita fiksi.

(khayal) berbahasa Ing-.

gris. ' :

berbahasa:A

AAAAAA

......

12.8rtikel berbahasa Inggris!

......

......

s s s s s s

15.8aya menemui Kesulitan dai

lam pemahaman tata kali-:
mat artikel berbahasa Ingi

gl"i'S. '

'dup orang-orang terkenal,:

'saya dapatkan dari arti-|

kel berbahasa TInggris. :

{7.8elain buku -pegangan bahal

------

..........
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.......
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..........

.......

s e 4 s e o
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18

20

]
N

23

24.

.Membaca artikel berbahasa!

19,

21.

sa Inggris yang dipakai:
di sekolah, saya juga men.
cari tambahan bacaan bahai

sa Inggris. :

Inggris, bagi saya sangat.

membosankan. H

Saya tertarik pada Jjenis!
artikel berbahasa Inggris.

yang berbentuk dialog. .|

.5aya tertarik pada berita:

hangat yang disajikan su-i

......

------

rat kKhabar atau majalah! .

berbahasa Inggris. = - .
Kemajuan ilmu pengetahuan:
lebih mudah dipahami melé:
lui artikel berbahasa Ing!

gris ‘

.Cerita-cerita detektip dai:

lam bahasa nggris lebih:

menarik perhatian saya. :

.Kalau menbeli buku bacaan:

saya memilih yang berbaha.
sa Inggris. :
Saya senang jika mendapat:
pekerjaan rumah untuk me-1

mahami suatu bacaan berbal

......

------

........
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hasa Inggris. N R et e et o
25.8aya tertarik pada anek: : ; ;

dot (cerita pendek yang . : H :

lucu) yang berbahasa Ing-. e H d

gris. O Veeeaans R I

- Yogyakarta, ll-Nopembér—1985
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APPENDIX B

Di bawah ini terdapat tiga buah bacaan berbahasa
Inggris. Anda diharap untuk memilih salah satu dari ke-
tiga bacaan  tersebut. Bacalah dan . Kemudian Kerjakan

soal-soal yang terdapat di bawah bacaan yang anda pilih.

LUDWIG VAN BEETHQOVEN

. Ludwig Van Beethoven . was one.  of -the greatest
musicians in the world. The wonderful pieces of  nusic
which he composed such as the famous "Moonlight Sonata“®
afe stili listened to hy millions;ofrpeopie all over the .

world.

Beethoven was born in December 1770 in the German

town of Bonn. His father, who was a singer in the King’s.

fame and money for him.

Despite the father’s efforts to teach him music,
Beethoven did not become a genius at music overnight. He
was a good musician, though. When he was twenty-two
years old,r Beethoven ~wa$ sent to Vienna for mwmusic
lessons. |

Soon, he became knowﬁ as a good musician among the
gentlemen who paid him to play the piano for thenm.

Beethoven was a geood musician, but his manners were

bad. 'He was clumsy, -untidy, and rude. Although he was
loving, he was grumpy., moody -and guarrelsome.
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At ‘the age of thirty, Beethoven made a shocking
discovery. He was going deaf ! His deafness'socn became
so severe that he had to give up music.

For the months ﬁhat followed, Beethoven - whose
musical 1life had come to a standstill - was desperate
and miserable. Then came the breakthrough. He discovered
that he could compose music in spite of his deafﬁess and
that bhe could hearrthe music in his mind;

He began to compose music and became famous again.
[t was during this period of his life that he wrote some
of the loveliest and most exiting pieces of music evér
written.

Beethoven, - whom everyone has heard about, never

became rich. He died in 1827 after many months of

illpess.

01. Ludwig van Beethven was a :
A. painter. S D. choir-master.
B. singer. ' ' E. carpenter.
C. musician.

02. Beethoven was born in

A. Vienna. D. Denmark.
R. Bonn. F. New York.
C.. Jakarta.

03. Beethoven’s father was a =

4. clumsy man. D. selfish man.



04.

05.

07.

08.

09.
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B. loving man. E. kind-hearted man.

C. moody mén.

At the age of twenty-two Beethoven went to :

A. German. D. King’s court.

R. Bonn. F. TL.ondon.

C. Vienna.

Beethoven was sent to Vienna :

A. to work. D. for music lesson.

B. for sightseeing. E. to visit another musician.

C. to visit a relative. .

Beethoven gave up music at the age of about thirty

because :

A. he had becomerdeaf.f‘ D. he could not wa1k.

B. he had become blin&.r E. he did not iike ﬁusic.
C. he had become ardoctor.

One of Beethoven’s bad qualities was

A. loving. ’D. genius.

B. shocking. -E. untidy

C. selfish.

When Beethoven was thirty years old, he was going :

A. blind. D. deaf.
B. crazy. E. happy.
C. selfish

Beethoven died because of :

A. many months of illness. D. his father’s illness.
B. his bad habit E. many years of ilnéss;

C. his richness.
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Which is right according to the passage

A. Beethoven was the smallest musician in the world.

B. Beethaoven was born in December 1827.

C. At the age of thirty-two, Beethoven died.

D. In spite- of his deafness he could compose music.

E. Beethoven died in the King’s c

VOCABULARY

02.

03.

04.

Wonderful

A. mencemaskan.
B. sangat bagus.

C. sangat jelek.

Court

A. kebun.

B. kursi.

E. istana.
Selfish

A. egois.

B. baik hati.
C. murah hati.

Fame

- 3. ketenangan.

B, kecerdasan.
C. kekuatan.

Rude

A. murah senyum.

_Bq baik hati.

D.

terlalu Keras.

.Vsangat‘berbahaya.

pakaian.

ruangan.

kejam.

bijaksana.

Kemasyuran.

kegel isahan.

suka menangis.

bersih.




C. kasar.

Buarrelsome :

A. suka bertengkar. D. kaku.
B. hati-hati. E. rapi.
C. rajin.

Shocking
A. melelahkan. D. menggelikan.
B. mengejutkan. .. - E. menpopulerkan.

E. menggembirakan.

08.

09.

10,

Deaf

A. bisu.

B. tuli.

C. huta.
Desperate
A. iba hati.
B. sombong.
C. tangkés.
Famous :
A. bodoh.
B. sakit.

C. buruk.

gila.

lumpuh.

. putus asa.

tinggi hati.

. terkenal.

rendah hati.




READING

Karno :
Voice
Umar
Karno
Unmar
Karno :
Unmar :
Karno :

Umar

Karno

Unar

Karno

79

1]

Hello, may I speak to Umar, please ?
Yes, hold on, please.

This Umar speaking.

up the phone ? It didn’t sound like your mother
or your sister.

for the weekend. What’s up, Karno ?

Hamran and I are going fishing. Won’t you come -

along?

Fishing ? Oh, yes ! 7°d love to. You know that’s

my favorite pastime. Where are you going to fish ?

— o — e o —

There’s - a siream behind hamrah’s house. He says
there is a lot of fish in it. Qe’re going there
to try our luck.

What will you be bringing there ?

Oh, the usual things - a npet or a fishing-rod,

some worms, a tin to put the catch in - you

Knaw.
Okay. Hey ! I have an idea. My mother has just
made some cakes. I can bring a few, and we’ll

have a picnic there. See if you can find some

Oh, sure. T’ve got some tidbits here, and I’am
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sure Hamran will be able to provide us with some

drinks.

Umar Fine. When and where shall we meet ?

Karno I'll be geoing to Hamran’s house in half an
hour’s time. Can you be ready then 2 I*l11 call
for you on my way, and we’ll go there together.

Umar Great. It’s about a guarter past three now. So
I’11 ekpect you in half an hour. See you then.

Karnao All right. Bye.

Pertanyaan : Lingkarilah jawaban yang anda anggap betull!

01. Karno invited Umar to :

A. go fishing.
B. go on a picnic.
C. go to visit Hamran.
D. stay with himn for the weekend.
E. go fishing and have a picnic as well.
02. Who picked up the telephonerwhen’Karnb called 7
L &. Umar. D. Umar’s sister.
| R. Umar’s mother. E. Hamran. |
C. Umar’s cousin.
03. Who suggested having a picnic as well ?
: A. Umar. D. Karno.
; B. Umar’s mother. E. Hamran.
‘ C..Umar's cousin.
| 04, Who would provide. -the drinks for the picnic ?

A.

Umar. D. Hamran.



05.

06.

07.

08,

09.

10.
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B. Karno. E. Umar’s cousin.

C. Umar’s mother.

Who were speaking on the phone ?

A. Karno and Hamran. D. Karno and his mother.

B. Karno and Umar. : E. Karno, Umar, and Hamran.
C. Umar and Hamran.-

Umar’s favorite pastime is :

A. speaking. | D. fishing.

B. jogging. , E. reading.

C. clinbing.

Umar’s mother has just/made,:

A. some drinks. : D. a net.

B. some worns. E. a tin.

. some cakes.

They would be fishing at

A.rthe sea nearrHamran’s house .

B. the sfream behind Hamran’s house.

C. the lake behind Hamrén’s house.

D. the stream behind Karno’s house.-

E. the stream behind Umar®s house.

Karno and Umar wént fo Hamran’s house at about :
A. a quarter paét three. D. a quarter past four.
R. a quarter to three. . E. a guarter past five.
C. a quarter to four.r

Which is the right sentence - according tor the

passage

‘A. The boys would go to school.
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B. Swimming was Umar’s favorite pastime.

C. Umar would bring some drinks.

D. There was a lake behind Hamran’s house.

hes |

VOCABULARY

— . o e = e s

02.

03.

04.

05.

Picked up :
A. mematikan.
B. mengangkat.

C. memperbaiki.

Cousin
4. ayah.
B. kakak.

C. saudara sepupu.

Come along :

A. berlari.

cC. menelepoh.

D, ikut serta.
Stream :

A. laut.

B. aliran sungat.

C. danau.

Fish :
A. penyu.
B. belut.

C. ular.

Karno would provide some tidbits.

menyimpan.

menbersihkan. -

,kakekf

nenek.

. mengail.

memasak .

selat.

waduk.

ikan.

udang.



06,

07.

08.

09.

10.

Net

A. ember.
B. roti.

C. caciﬁg.
Warm

A. minuman.

B. kaleng.

C. ikat pinggang.

Tidbits

A. minuman.
B. ember.
C. tali.

Ready

A. hati-hati.

B. teliti.

C. bebas.

A quarter past three
A. pk. 2.45.
B. pk. 3.30.

C. pk. 3.45.

83

jala.

pisau.

sepatu.

cacing.

. topi.

. makanan kecil.

siap.

gembira.

pk. 3.15.

pk. 215,
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READING III

As one of the pioneers of the national movement

during the Dutch period, Ki Hadjar Dewantara was very

successful in developing national consciousness among

the Indonesian ©people. It was wupon this national
consciousness that further movement towards the
independence of Indonesia were based. He got his own

education from his father . who taught him the Javanese

his activities to his ideals. The Dutch government, of

course, did not like what he did and sent him into exile

in 1913. First he was sent to Bangka but later he. was

allowed to go to Holland together with two other

pioneers, namely Douwes Dekker and Tjipto Mangunkusumo.

He studied education there. During his stay in .Holland

he developed a plan for a national éystem, and in 1922

he founded the “Taman Siswa" Schools. Herwanted torturn’,u

his fellow Indonesians away from the'western type of

schools which he considered too intellecthal and

abroad were welcome, but they should be integrated into -

the national culture. His ideal was to educate peoplé to
become men and women of -independent judgement,  whose
life was upon the Indonesian .ideal of harmony.

Many -great Indonesians were ‘educated at-the Taman
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Siswa Schools, which developed steadily despite
opposition from the government. By 1940 there were 250
closed. Only after independence they could fully
develop, and at his death in 1959 Dewantara was well on

the way to realize his ideals. is basic principles are

still used in many Indonesian schools. He is now well-

Known as the father of IndoneSian education.

0t.. Ki Hadjar Dewantara was first taught by :

A. the Javanese culture. D. the Taman Siswa School.

B. his father. ) - E. Douﬁes Dekker = and -
C. the Dutch. 7 '~ Tjipto Mangunkusumo.

02. Western culture shouid,' according to Ki Hadjar
Dewantara 7

A. be taught ihdonesian schools.
B. be integrated into Indonesian culture.
C. be integrated into Indonesian culture.
D. be completely rejecfed.
E. be completely accepted.
03. Men and women of independence judgementrwére :
A. Tndonesian judges.
B. people from abroad.
C. judges of Tndonesian countries.
D. people who founded the Taman Siswa Schools.

E. peaple who could think and decide for themselves.



04.

05.

06.

07.

08..
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When he was in Holland, Ki Hadjar Dewantara :
A. founded some schools.

B. studied Javanese culture.

C. taught education.

D. studied education.

E. founded the Taman Siswa Schools.

The Taman Siswa Schools were fully developed :

- A. during the Japanese occupation.

B. before Indonesia got its independence.

C. at Ki Hadjar Dewantara’s death.

D. after Indonesia.itS'indebendenée.

E. when the Dutch was ruling Indonesia.

Ki Hadjaeréwantara considered that

A. western education was too intellectual.

B. western  education . could develop rrnafionél
consciousness. 7

C. western education was really suitable for
Indonesian people.

D. western education was based on nationalism.

Who developed a plan for a national system ‘and

founded the “Taman Siswa”™ ?

. A. Douwes DekKer. D. Tjiipto Mangunkusumo.

B. the Dutch. E. Xi Hadjar Dewantara.

C. Ki Hadjar Dewantara®’s father. |

Ki Hadjar Dewantara --was “"a man of deeds”. It means
that :

A. in additional to producing great ideas, Dewantara



09.

10.
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always tried to realize them.

he had so much work to do that he had no time to
do anything else.

he was fond of reading various kinds of books;

he always voiced interesting ideals.

he was always conscious of the ideals.

Which is wrong aécording to the passage :

5]

Ki  Hadjar Dewantara. acted_and devoted all of his

activities to his ideals.

Ki Hadjar Dewantara was sent into exile by the

Dutch government.

'Ki Hadjar Dewantara was first sent to Holland.

~Ki Hadjar Dewantara developed a plan for a

national educational system.

.. Ki Hadjar Dewantara founded the “Taman .Siswa"”

schools.

Which is right according to the passage :

A.

"Ki Hadjar Dewantara got his education from: ' his
‘uncle.
Ki Hadjar Dewantara only voiced his ideals.

Wisdom, beauty, art, and science from abroad were

not welcome.
The Taman Siswa - Schools developed steadily

despite opposition from the government.

“His basic principles are not used :anymore in many

TITndonesian schools.



VOCABULARY

02.

03.

04.

05.

.06.

Q7.

a. pengkhianat.
B. musuh.

C. peiopor.
Consciousness
A. Kemiskinan.

B. kesadaran.

; C. Kesuburan.

'Cultﬁre :

A. kesetiéan.

'B. Kemalasan.

C. Kesabaran.

Ideal

A. cita—cita.

B. pikirén5 ’
C. kebaikan hati.
Fouﬁded

A. mendirikan.r
B.‘membantah;

C. merobohkan.
Wisdom :

A. Kesenian.

‘B. kecantikan.

C. Kesombongan.
Bbroad :

A. dalam kota.

88

pengagum.

hadirin.

kKelemahan.

‘Kebaikan.

Kecerdasan.

kebudayaan.

kelalaian.

Kehadiran.

menyiﬁgkirkan.f

memugar.

Kebijaksanaan.

Kebiadaban.

luar negeri.



08.

09.

10.

B. luar kota.

C. dalam negeri.
Occupation

A; peperangan.
B. pengéniayan.
C. pengusiran.

Develop

- A. sakit.

'-VB. berbeda.

" C. berkembang.
- Well-known
' A. terkuat.
 B. terkenal.

‘C. terpilih.-

D..

'39'

luar desa.

pemberantasan.

pendudukan.

berpengalaman.

bertanggung jawab.

terbaik.

.- termasuk.
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250 - ——=--
2 a5 250 - 204.80
J\«zz— ——————————— Eommem -
45 45
2
63
99 = ———-
] 45 99 - 88.20
/ e e e e = - — e e o o = s e - . —
Kpz= —7- =
- 45 45
2
120
348 - ----
o 45 348 - 320
CApa= === —c——= S e s ——
24 45 45
2
139
474 - ----
2 45 474 - 429.36
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C';K‘Zf;z ——————————— D e e e e e
45 45
2
Z ol5 = 16.27 -
,
2477
139459 - ————-
45
0/2:_ ______________
"3
45
139459 - 136345.,0889
45
3113.9111
45

.004

.240
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95

THE COMPUTATION OF THE COEFFICIENT OF RELIABILITY USING

THE ALPHA FORMULA

n .
r o= (mm—mme- y (1 5§——{—-)
11 n - 1 <y
25 16.27
= (—-==mm- ) (1 = ~=-mm-- )
25 - 1 69.198
25
= (=--=) (1 - .235)
24

1.042 x .765

= .79713
r = .797
11
Where : r = coefficient of vreliability of the
11
instrument.

n = number of the items.
£‘£i = ndmber of score variance of each item.

- total variance.
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THE SLIT-HALF METHOD OF COMPUTING THE RELIABILITY OF THE

READING COMPREHENSION TEST INSTRUMENT.
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2
. {NExY - @0 @)
xy {n£x® - @o*Hrev? - ey

2
{(45 % 699) - (176 % 170)}

{cas x 742> - 1763245 x 703 - (17033}

(31455 - 29920)%
(33390 - 30976) (31635 - 28900)
(1535)

(24145 (2735)

2356225
"~ 6602290
= .356879961
v = V" TE56873361
Xy
= .597394309
= .597
Where : N = number of the testees.
X = scores of the odd items.
Y = scores of the even itenms.
X2 = square of the scores-of:the 0dd items.
7Y2 = square of the scores of the evén items
r = coefficient of vreliability of hélf of
Xy ' : '
the test.

E = sum up sign..



39.

THE COMPUTATION OF THE COEFFICIENT OF RELIABILITY OF

THE ENTIRE TEST

2 %X 1y
SR BE
1 +r
1 53
2 x .597
1 + .59%97
1.194
1.597
= ,747651847
= ,748 :
Where : r = coefficient of reliability of the entire
{1 v ,
test.
ryy = coefficient of reliability of the half of
a2

fhe test.
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THE SPLIT-HALF METHOD OF COMPUTING THE®

THE VOCABULARY TEST INSTRUMENT
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r. .

Xy

Where

{ca5 % 802> - (1867*}{45 % 795) - (185)%}

(35505 =~

* ?’
€1095)

(1494)> (1550)

11990256

2315700
.5177808
V8177808
.719569872 "
.720

N = number
X = scdres
Y = scores
X = square

Y = sguare

2

34410)

(36090 - 34596) (35775 - 34225)

the

the

rthe

the

the

testees.
odd items.
even items.

scores of the odd items.

scores of the even items,

101




XY

1]

coefficient of reliability of half of
the test.

sum up sign.
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THE COMPUTATION

ENTIRE TEST,

ro.
11 1

1.72
= .837209302
= .837

Where : r =
i1

oo
-

103

OF THE COEFFICIENT OF RELIABILITY OF THE

coefficient of reliability of the entire
test.
coefficient of relijability of half of

the'test.
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