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ABSTRACT
Nindyah Pratiwi. 2016. Project-Based Learning to Enhance Junior High
School Students’ Motivation in Learning the Speaking Skill. Yogyakarta: The
Graduate Program in English Language Studies, Sanata Dharma University.
The speaking skill has been found to be a fundamental skill in teaching and
learning English. Of all the four skills (listening, speaking, reading and writing),
speaking seems intuitively the most important. The researcher tried to show that
Project-Based Learning can increase language skill including speaking skill.
Through the project, the students are also given chance to improve themselves as
part of learner-centered. Project-Based Learning is hopefully to enhance the
students' language skill especially speaking and their motivation in learning the
speaking skill. In this regard, the questions are elaborated in (a) to show that
Project Based Learning is effective to improve students' achievement in speaking
skill and (b) to see that Project-Based Learning is effective to enhance students’
motivation in learning the speaking skill.
This study employed both quantitative and qualitative data. This study used
statistical t-test to discover the effect of using Project-Based Learning in
improving students' speaking skill based on the score of pretest and posttest of
Experimental Group and Control Group. The questionnaire and interview were
used to gain the qualitative data in order to know the effect of using Project-Based
Learning in enhancing students' learning motivation. The samples of this study
was the Eighth Grade students in SMP 1 Tempel in academic year 2014-2015.
The samples of this study were 32 students as part of Experimental Group.
The result shows the effectiveness of PBL to improve the students’ speaking
achievement, and it is supported by the quantitative findings. It could be seen
from the better achievement at the post-test which is compared to the result of pretest. It can be seen based on the mean in pre-test of 32 students of the
experimental group is 9.06 and mean in post-test is 10.8. While the mean in pretest of 32 students of the control group is 9.69 and mean in post-test is 9.8. The ttest results label equal variances which is assumed gives the t-value (t = 2.530)
and the degree of freedom (df = 62). The 2-tailed significance (P value) of 0.014
which means that p is off the scale (t table is at 1.669 at P= 0.05). It indicates that
the difference is significant because the t- test result is higher than the t table
(2.530>1.669). The students’ scores based on the post-test result is indeed better
than their scores in pre-test which indicates that the treatment is effective and it
contributes the students’ speaking skill as seen from the score difference.
The result of the questionnaire and the interview also supported the
quantitative data, and it can be concluded that Project-Based Learning enhanced
the students’ motivation in learning the speaking skill. From the result of
questionnaire and interview, the students gave statements which show that
Project-Based Learning provides them many beneficial points. They stated that
through Project-Based Learning, they not only enjoyed many activities such as
acting in drama, making wall magazine and retelling the story but they also got
more confidence to speak English. With the result, it can be concluded that the
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Project-Based Learning is able to improve Junior High School students’
motivation in learning the speaking skill. The project provides opportunity to the
students to become more creative and engaged in the interaction. So, they feel like
they are eager to be involved in every activity.
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ABSTRAK
Nindyah Pratiwi. 2016. Project-Based Learning to Enhance Junior High
School Students’ Motivation in Learning the Speaking Skill. Yogyakarta: The
Graduate Program in English Language Studies, Sanata Dharma University.
Keterampilan berbicara merupakan keterampilan mendasar dalam proses
belajar mengajar bahasa Inggris. Dari empat keterampilan (mendengar, berbicara,
membaca dan menulis), berbicara menjadi ketrampilan yang paling penting.
Peneliti mencoba menunjukkan bahwa Pembelajaran Berbasis Proyek dapat
meningkatkan keterampilan berbicara. Melalui Pembelajaran Berbasis Proyek,
para siswa juga diberi kesempatan untuk mengembangkan diri sebagai bukti
bahwa Pembelajaran Berbasis Proyek ini adalah pembelajaran yang berpusat pada
siswa. Pembelajaran Berbasis Proyek dapat meningkatkan keterampilan bahasa
siswa terutama berbicara dan motivasi mereka dalam belajar keterampilan
berbicara. Penelitian ini ditujukan untuk menjawab rumusan masalah sebagai
berikut (a) menunjukkan bahwa Pembelajaran Berbasis Proyek efektif untuk
meningkatkan prestasi keterampilan berbicara siswa dan (b) menunjukan bahwa
Pembelajaran Berbasis Proyek efektif untuk meningkatkan motivasi siswa dalam
belajar ketrampilan berbicara.
Penelitian ini menggunakan data kuantitatif dan kualitatif. Penelitian ini
menggunakan statistik t-test untuk mengetahui pengaruh penggunaan
Pembelajaran Berbasis Proyek dalam meningkatkan keterampilan berbicara siswa
berdasarkan nilai pre-test dan post-test dari kelompok eksperimen dan kontrol.
Kuesioner dan wawancara digunakan untuk memperoleh data kualitatif untuk
mengetahui pengaruh penggunaan Pembelajaran Berbasis Proyek dalam
meningkatkan motivasi belajar siswa. Sampel penelitian ini adalah siswa Kelas
VIII di SMP 1 Tempel pada tahun akademik 2014-2015. Sampel dari penelitian
ini adalah 32 siswa sebagai bagian dari kelompok Eksperimental.
Hasil penerapan Pembelajaran Berbasis Proyek menunjukkan bahwa
pendekatan ini mampu meningkatkan prestasi berbicara siswa, dan didukung oleh
temuan kuantitatif. Hal ini dapat dilihat dari prestasi yang lebih baik pada saat
post-test dibandingkan dengan hasil pre-test. Hal ini dapat dilihat berdasarkan
nilai rata - rata pada pre-test dari 32 siswa kelompok eksperimen adalah 9.06 dan
pada post-test adalah 10.8. Sedangkan nilai rata - rata pada pre-test dari 32 siswa
kelompok kontrol adalah 9.69 dan pada post-test adalah 9.8. Hasil uji t
menunjukan sampel merupakan varian yang sama, t-value (t = 2.530) dan df = 62.
Hal ini menunjukkan adanya perbedaan yang signifikan karena hasil t-test lebih
tinggi dari t pada tabel (2,530>1,669). Nilai siswa pada saat post-test memang
lebih baik dari nilai mereka pada saat pre-test yang menunjukkan bahwa
Pembelajaran Berbasis Proyek efektif dan memberikan kontribusi terhadap
peningkatan keterampilan berbicara siswa seperti yang terlihat dari perbedaan
nilai.
Hasil kuesioner dan wawancara juga mendukung data kuantitatif, sehingga
dapat disimpulkan bahwa Pembelajaran Berbasis Proyek dapat meningkatkan
motivasi siswa dalam mempelajari keterampilan berbicara. Dari hasil kuesioner
dan wawancara, para siswa memberi pernyataan yang menunjukkan bahwa
xv
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Pembelajaran Berbasis Proyek memberikan mereka banyak kegiatan yang
bermanfaat. Mereka menyatakan bahwa melalui Pembelajaran Berbasis Proyek,
mereka tidak hanya menikmati berbagai kegiatan seperti drama, membuat majalah
dinding dan menceritakan kembali cerita yang mereka baca dari narrative text
tetapi mereka juga bisa merasakan bahwa kepercayaan diri mereka untuk
berbicara bahasa Inggris meningkat. Dengan hasil tersebut, dapat disimpulkan
bahwa Pembelajaran Berbasis Proyek mampu meningkatkan motivasi siswa SMP
dalam mempelajari keterampilan berbicara. Proyek ini memberikan kesempatan
kepada siswa untuk menjadi lebih kreatif dan terlibat dalam interaksi. Jadi,
mereka sangat ingin terlibat dalam setiap kegiatan dan berinteraksi dengan siswa
yang lain dalam mengerjakan tugas proyek.
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CHAPTER I
INTRODUCTION
This chapter provides the general explanations of the research. They are
research background, problem limitation, research questions, research goals, and
research benefits.
A.

RESEARCH BACKGROUND
Many people recognize English as a global or international language. It is

based on the number of people who speak it. Crystal (2003: 67-69, & 2003: 108109) estimates that in 2000 there were approximately 1500 million speakers of
English worldwide, consisting of around 329 million L1 speakers (mostly in inner
circle countries), 430 million L2 speakers (outer circle countries) and about 750
million speakers of English as a foreign language in the countries of the
expanding circle. This means in effect that approximately one in four of the
world‘s population is capable of communicating using English. It can be said that
a lot of Indonesians know English and capable of speaking English. By
considering English position in Indonesia, English is taught as one of the subject
in Junior and Senior High School in Indonesia (Dardjowidjojo, 2003; cited in
Lauder 2008).
One of the language skills in learning English as the compulsory subject in
the school is speaking. It becomes the skill which must be highlighted in teaching
English as a foreign language, because speaking is a productive skill when the
teacher can see students occupying the target language actively for real
communication. According to Cameron (2001:40), speaking is the active use of

1
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language to express meanings so that other people can make sense of them. While
speaking someone is required to be able to make the listener understand what
information actually the speaker wants to deliver.
Speaking is interaction between two people or more in getting information
where there is a speaker and a listener. In addition, Brown (2004:140) states that
speaking is an interactive process of constructing meaning that involves
producing, receiving, and processing information. When someone speaking, he or
she has to be able to make meaning depending on the context of the information
occur and consider some circumstances. Regarding the nature of speaking which
is interaction between two or more people, Richards and Renandya (2002:210)
say that speaking is one of the central elements of communication.
In learning English, speaking seems intuitively the most important skill
because it is a productive skill in the oral mode which can show the learner‘s
output. From the student‘s speaking performance teacher can see what student has
achieved from the learning process and what aspects need improvement. Nunan
(2003: 39) sees ―mastering the art of speaking‖ as the most important aspect of
learning a language. Ur (2000: 12) agrees that ―of all the four skills (listening,
speaking, reading and writing), speaking is the most important skill.
In relation to the importance of speaking skill in language learning, the
teacher will have a big responsibility to help the students to speak English as
much as possible. The teachers who teach English in Junior High School in
Indonesia have greater responsibility in their teaching experiences because to
speak English is considered to be a difficult task for students. The students

2
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recognize English as the language that they do not use every day. For them it is a
new thing to speak English and they find some difficulties in speaking English.
Based on the observation of teaching practice at Junior High School, there are
some problems faced by students in speaking. First, the students do not have
adequate vocabularies, so they are afraid of expressing their ideas. Then, the
students cannot pronounce the words correctly and it makes them feel
embarrassed and it can increase their anxiety to speak because they are afraid of
making mistakes. Beside that the students are less motivated in the classroom. As
a result, they do not engage actively in learning process.
Considering the difficulties faced by the Junior High School students in
speaking English as a foreign language, motivation has an important role in the
learning process. Learner who has high motivation to learn English will almost
always be successful in the learning itself. Research has found that when people
are motivated by their own wants and needs they are almost always successful
(Brown, 2002). It means that having motivation internally or externally is very
important in learning English. Therefore, the students should have high
motivation to learn English in order to master that language ideally. For example,
to improve their speaking skill, they should motivate themselves to practice
English orally whenever and wherever they are. In other words, students‘
motivation to learn English and to improve speaking skill will support each other.
Motivation can be said as the strength that leads human to get their target.
People with their strength to get the target will have such big effort toward
mastery, spontaneous interest, exploration, and curiosity. It can be done by doing

3
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an activity for the inherent satisfaction of the activity itself (Ryan and Deci, 2000).
Gardner (1985) defined motivation as ―the combination of effort plus desire to
achieve the goal of learning the language plus favorable attitudes toward learning
the language‖ (p.10). He believes that motivation is concerned with the question
―Why does an organism behave as it does?‖. In addition, Brown (1994) states that
motivation is commonly thought of as an inner drive, impulse, emotion, or desire
that move one to a particular action (p.152).
The students will be engaged in the classroom activities excitedly if they
have big motivation. As Ryan and Deci (2000) define motivation as concerning
energy, direction, and persistence of all aspects of activation and intention. They
believe that to be motivated is to be moved to do something. Cheng and Dornyie
(2007) define motivation as an impetus to generate learning initially and later as a
sustaining force to the tedious process of acquiring a target language. Keller
(1983) notes that ―motivation refers to the choices people make as to what
experiences or goals they will approach to avoid, and the degree of effort they will
exert in that respect‖ (p.289). Shearin (1994) maintains that ―motivation
determines the extent of active, personal involvement in L2 learning‖ (p.12).
These statements relate to ―active learning‖, which takes place when students are
engaged in thinking tasks such as analysis, synthesis, and evaluation. Active
learning can be facilitated by collaborative learning and Project-Based learning
activities (Edgerton, 1997).
Project-Based Learning (PBL) is one of the approaches recommended to be
used. PBL allows students to design, plan, and carry out an extended project that

4
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produces a publicly exhibited output such as a product, publication, or
presentation (Patton, 2012:13). Through PBL, the students are engaged in
purposeful communication to complete authentic activities (project-work), so that
they have the opportunity to use the language in a relatively natural context
(Haines, 1989, as cited in Fragoulis, 2009) and participate in meaningful activities
which require authentic language use (Fragoulis, 2009).
Project-based learning is an appropriate approach to teach English as a
foreign language in Junior High School because it can engage the students to be
active in learning English. Working with project means the students will be
involved actively in the learning process. From that reasons, this research wants to
prove the implementation of PBL as an approach to accomplish people
expectation of mastering English and engaging the students in speaking activities.
―Project-Based Learning‖ (PBL) provides students with authentic and
meaningful learning tasks that engage and motivate them to learn. The process of
making the project gives spaces for students to speak during the lesson as they
work collaboratively and actively with their partner. The project develops
students‘ knowledge and English skills (Fragoulis, 2009; Bell, 2010). While the
students are enjoying the project, they are expected to increase their knowledge
and they want to practice it.
Project work is student-centered and driven by the students‘ need to create
an end-product (Bell, 2010). It is the route to achieve this end product that makes
project work so worthwhile. The route to the end-product brings opportunities for
students to develop their confidence and independence and to work together in a

5
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real-world environment. The examples of end-product of speaking skill are
presentation, storytelling, role play, drama, and simulation.
A research conducted by Gokhan Bas was about the effect of Project-Based
Learning on students‘ academic achievement and attitudes toward English lesson.
The result of the research showed that the students who were educated by projectbased learning was more successful and had higher attitude levels than the
students who were educated by the instruction based on students textbooks. By
Project-Based Learning, students have a chance to practice their understanding on
the learning material by interacting and communicating with their peers in the
groups. Students do not memorize the concepts and other things, they do study the
learning materials and learn deeply. They have a chance to practice their
understanding on the learning material with Project-Based Learning. So the
learning environment should be organized well to facilitate the students interact
face to face with each other and share the responsibility of the learning process.
Another research conducted by Jantima Simpson showed that Project Based
Learning was effective to help the low and medium achievers among the students
majoring in English enrolled in English for Tourism. The results of the study
indicated that PBL enhanced their learning skills (teamwork, high-order thinking
and presentation skills) together with self-confidence. The implementation of PBL
could be an effective means of teaching English as a foreign language, and it can
be successfully employed with the students who have only ever been exposed and
subjected to a traditional form of teaching and learning.

6
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From the explanations stated previously that describe about the importance
of speaking skill, the importance of motivation in learning language, and the
expected approach which can help the students to improve their motivation in
learning the speaking skill, then this research attempts to find out whether Project
Based Learning can be effective to improve Junior High School students‘
speaking skill and whether Project Based Learning can enhance Junior High
School students‘ motivation in learning the English speaking skill.
B.

PROBLEM LIMITATION
The focus of this research is to know the effectiveness of Project-Based

Learning in improving the students‘ speaking skill and enhancing the students‘
motivation in learning the speaking skill. The research was conducted in the class
of the 2nd grade of Junior High School. The researcher chooses this topic because
speaking skill receives a great emphasis in the teaching and learning process of
English in Junior High School. Based on Permendiknas No. 22 year 2006, in
Junior High School level, English teaching and learning process has target to the
level of functional language. The functional target is communicating both oral and
written to finish daily problems (Permendiknas, enclosure number 22 year 2006:
277). It shows how important the speaking skill is for the students in Junior High
School level.
In achieving the target of English learning with functional language target at
junior high school, the teachers and the students should realize that understanding
of English is not only understanding about knowledge of language but also the
ability to use it in communication. So, the students‘ speaking ability is considered

7
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to be a vital target of teaching English in Junior High School. Related to those
facts, the researcher finds that PBL will encourage the students to maximize their
speaking ability and it can enhance the students‘ motivation in learning the
English speaking skill.
C.

RESEARCH QUESTIONS

Based on the limitation of the problems above, the researcher formulates the
problems as follows:
1. Is Project-Based Learning effective to improve Junior High School students‘
speaking skill?
2. Is Project-Based Learning effective to enhance Junior High School students‘
motivation in learning the English speaking skill?
D.

RESEARCH GOALS
Based on the formulation of the problems above, the goals of the research is

to know whether Project Based Learning can improve Junior High School
students‘ speaking skill and enhance Junior High School students‘ motivation in
learning the English speaking skill or not. Therefore, the goals of this research are
to present the information about the effectiveness of using project based learning
in improving the students' speaking skill and to display information about the
effect of project based learning in enhancing students' motivation in learning the
English speaking skill. It is also expected that the information in this research
would give a positive contribution for teaching and learning activity in Junior
High School.

8
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E.

RESEARCH BENEFITS
This research is expected to provide the result of the implementation of

Project-Based Learning approach that hopefully can improve the students‘
speaking skill and enhance the students‘ motivation in speaking English.
Hopefully, it will encourage the students to get more English speaking practices
using project, because by using project, the students of Junior High School can
enjoy speaking English. This research may also help the teachers to use the
speaking project based activities in their class as the alternative in the teaching
and learning process.
This research also offers the benefit for people who have great interest and
concern towards the English education at Junior High School. They will be aware
of the Junior High School students‘ need of learning English. The results of this
research will serve the information and data which are expected to increase the
quality of the process of teaching and learning English as a foreign language in
Indonesia.
For the researcher‘s personal development as a teacher and a researcher, the
researcher gained a lot of benefits. This research gives more comprehensive
understanding on the English education in Junior High School. The researcher can
reflect on the whole way she teaches her students and enhance the quality as an
educator to contribute more for the community.
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CHAPTER II
LITERATURE REVIEW
This chapter will discuss relevant theories and literatures concerning the
research. It consists of two sections: theoretical review and theoretical framework.
The first section discusses about speaking, Project-Based Learning, motivation,
Junior High School students, and review of related study. Meanwhile, the second
section elaborates the framework synthesized from the discussed theories.
A.

THEORETICAL REVIEW
This theoretical review would discuss the theories used in this research.

Those theories are (1) Speaking, (2) Project-Based Learning, (3) Junior High
School students, (4) Motivation, and (5) Review of Related Study.
1.

SPEAKING
Since this research attempts to investigate the effect of project-based

learning to enhance Junior High School students‘ motivation in learning the
English speaking skill, therefore it is very important to understand the basic
theory of speaking skill.
a.

Definition of Speaking Skill
Speaking is the most important skill in the English language teaching.

Nunan (1991) argues that speaking skill is the single most important aspect of
learning a second or foreign language, it is because learning the language is
measured in terms of the ability to carry out a conversation in the target language.
In other words being able to speak fluently is urgent in students‘ language
learning. Speaking seems to be the most important skills of all the four skills
10
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(listening, speaking, reading and writing) because people who know a language
are usually referred to as speakers of that language (Ur, 1996). The major goal of
all English language teaching should be to give learners the ability to use English
effectively, accurately in communication (Davies & Pearse in Huang, 2008).
The goal of teaching the speaking skill is obviously to give the students the
opportunity to speak the target language and express themselves with that
language. It is stated by Brown and Yule (1983) that the teacher must prepare the
spoken English production section to allow the students to express themselves in
the target language, to cope with interactive skills like exchanging greetings and
thanks and apologies, and to express their need, such as request information,
service, etc. The students should be given the big chances to practice speaking
English, so they can feel natural exposure to the language.
To help the students experience natural exposure to the target language, the
teacher is expected to set effective classroom activities that make the students are
fully engaged in to the activities. So, the students will be active in speaking class.
Ideally they will try to produce word to word or sentence to sentence to express
their ideas. As Nunan (1991) and Cameron (2001) explain that as a productive
aural/oral skill, speaking deals with the meaning negotiation and the active use of
language to express meanings so that other people can make sense of them. This
explanation clearly states that speaking activities in the classroom will involve the
students in the interaction. For example, the students may talk with friends and
their teacher to discuss the themes / topics selected by the teacher, and they
deliver their ideas using English language. The teacher tries to encourage the
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students to speak and use the language interactively, so that they can convey the
meaning of what they said accurately and make their friends and teacher
understand.
By implementing effective speaking activities and involving the students in
the interaction, the teacher is trying to highlight that learning a language is not
only memorizing grammar rules and particular vocabularies but also use that
knowledge in the real situation. The more students try to speak the language
regularly, the more students learn the knowledge of language, such as
vocabularies, structure, and context. Soon, students can speak the target language
fluently and they will continually learn about the meaning and the context. It is
related to the statement proposed by Harmer, he says speaking activities in the
classroom is to help students develop habits of rapid language processing in
English (Harmer, 2001). Harmer (2001) describes that speaking activities lead the
students to be effective speakers who are able to process language in their own
heads and put it into coherent order so that it comes out in forms that are not only
comprehensible, but also convey the meanings that are intended.
In the real condition, many Indonesian students who learn English find that
English is difficult to learn and practice. Brown and Yule (1983) state that spoken
language production, learning to talk in the foreign language, is often considered
being one of the most difficult aspects of language learning for the teacher to help
the students with. It is because the practical problem. In written production, each
writer can focus with his own work without disturbing the rest of the class. Brown
and Yule (1983) explain the limited time to practice the language inside the class
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is the greatest problem. Students cannot have adequate time to use the language in
the real communicative context, when there is someone who will listen to them
and give them response or feedback about their speech.
Another reason why Indonesian students think that English is so difficult to
learn is that English is not the language they use in their daily communication.
Shumin in Richards and Renandya (2002) describes speaking a language is
especially difficult for foreign language learners because effective oral
communication requires the ability to use the language appropriately in social
interactions. Indonesian students speak each other using Indonesian language
every day. They lose the opportunities to practice the language since they do not
speak with that language every time. For that reason, Indonesian students face the
difficulties to practice speaking English consistently. Here the teacher is expected
to use appropriate approach to help the students to face the obstacles in learning
the speaking skill.
b.

Importance of Speaking
The speaking skill has been found to be a fundamental skill necessary for

the students‘ success in life. Nunan (1991: 39) sees ―mastering the art of
speaking‖ as the most important aspect of learning a language. Ur (1996: 120)
also states that of all the four skills (listening, speaking, reading and writing),
speaking seems naturally the most important. Celce-Murcia (2001: 103) argues
that for most people the ability to speak a language is synonymous with knowing
that language since speech is the most basic means of human communication. So
speaking should not be ignored in the English class and the teacher should focus
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to train the students to always try expressing every single idea related to the lesson
using English.
With speaking, learners can express their personal feelings, opinions or
ideas, tell stories, inform or explain, request, converse and discuss. Through
speaking we can display the different functions of language. Alam (2013) sees
that speaking skill consists of productive skills of speaking and the receptive skills
of understanding. When the students take roles in the speaking activities, for
examples express their opinions or ideas, tell stories and so on, the students
practice to use the language (productive) to send the messages to their friends and
they have to consider the listener who will receive and understand the messages,
so that the listener will get what the speaker wants to convey and finally the
listener can give responses to it (receptive). It is considered to be helpful in
improving learning as Staab (1992) in Alam (2013) states, ―I believe that oral
language is important not only as a vital communication tool that empowers us in
our daily lives but also as a valuable way to learn‖. He considers speaking as oral
communication skill is lifelong activities and probably our most important
communication tool‖.
c.

Speaking Activities in the Classroom
The students who learn English as their foreign language need to practice

the language regularly inside the classroom through performing different
activities. Practice activities may serve the learning/teaching goal of speaking
proficiency. Richards and Lockhart (1996) define practice activities as tasks
which involve performance or learning of an item that has been previously
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presented. The examples are conversation lesson, dialogues may be used to
practice sentence patterns, and drills may be used to practice pronunciation and to
develop sentence fluency.
Brown has six distinctive categories of classroom speaking performances.
The first is imitative. The focus of this category is pure in phonetic level of oral
production. It has nothing to do with students‘ comprehension (Brown, 2000(b):
271). The only role of the students is to repeat what they listen from a human tape
recorder, like practice an intonation contour or pronounce a certain vowel sound
correctly. The activity is called drilling.
Second is intensive. This category leads the students to produce the
language by themselves. The language production is in the form of responding to
teachers‘ question or interacting with others at minimal length of utterance. This
technique focuses on a small range of grammatical, phrasal, lexical, or
phonological competences. Here, the teacher controls the answers so the answers
are fixed. This technique is realized in directed response, read – aloud,
sentence/dialogue completion, oral questionnaire, picture-cued, and translation (of
limited stretches of discourse) (Brown, 2000(b): 273).
Third is responsive. This technique requires students to respond to teacher
or other students‘ questions. The respond is usually short, meaningful, and
authentic – not in the form of dialogue. The activities are question and answer,
giving instruction and directions, and paraphrasing (Brown, 2000(b): 273).
Fourth is interactive (Transactional; dialogue). This is longer and more
complex form of responsive technique. The purpose of this technique is to
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accustom students to be able to convey or exchange fact, information, or opinion
with others. The examples are interview, discussion, and games (Brown, 2000(b):
273).
Fifth is interactive (Interpersonal; dialogue). The purpose of this technique
is for maintaining social relationships. Casual register, ellipsis, sarcasm, slangs,
humor, and other sociolinguistics dimensions are features that must be known by
students in this technique. The examples are conversation and role play (Brown,
2000(b): 274).
The last is extensive (monologue). In this technique, the language
production is frequently planned and the participants‘ role is as listeners. They
might respond to speech, but it is limited to nonverbal responses. The activities
can be oral presentation, picture cued storytelling, retelling a story, news event,
and translation (of extended prose) (Brown, 2000(b): 274).
In designing speaking activities and the test, teacher should consider
taxonomy of skills from which the teacher will select one or several that will
become the objectives of the learning process. According to Brown (2003: 142 143), the microskills refer to (1) produce differences among English phonemes
and allophonic variants, (2) produce chunks of language of different lengths, (3)
produce English stress patterns, words in stressed and unstressed positions,
rhythmic structure, and intonation contours, (4) produce reduced forms of words
and phrases, (5) use an adequate number of lexical units (words) to accomplish
pragmatic purposes, (6) Produce fluent speech at different rates of delivery, (7)
monitor one‘s own oral production and use various strategic devices – pauses,
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fillers, self – corrections, backtracking – to enhance the clarity of the message, (8)
Use grammatical word classes (nouns, verbs, etc.), system (e.g., tense, agreement,
pluralization), word order, patterns, rules, and elliptical forms, (9) produce speech
in natural constituent: in appropriate phrases, pause groups, breath groups, and
sentence constituents, (10) express a particular meaning in different grammatical
forms, (11) use cohesive devices in spoken discourse.
Macroskills include (12) appropriately accomplish communicative functions
according to situations, participants, and goals, (13) use appropriate styles,
registers, implicature, redundancies, pragmatic conventions, conversation rules,
floor – keeping and –yielding, interrupting, and other sociolinguistic features in
ace-to-face conversations, (14) convey links and connections between events and
communicate such relations as focal and peripheral ideas, events and feelings,
new information and given information, generalization and exemplification, (15)
convey facial features, kinesics, body language, and other nonverbal cues along
with verbal language, (16) develop and use a battery of speaking strategies, such
as emphasizing key words, rephrasing, providing a context for interpreting the
meaning of words, appealing for help, and accurately assessing how well the
teacher interlocutor is understanding the teacher.
By considering the micro- or macroskills of oral production, the teacher can
accommodate the best speaking activities and the teaching approach. The
speaking activities given by teacher should provide ample practices for the
students at their levels to express themselves in situations where they can use
language spontaneously to interact each other. Again, as the researcher mentions
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repeatedly, it is because the speaking activities must involve interaction between
learners. Scrievener (2005: 152) makes the important point that ―the aim of the
communicative activity in class is to get learners to use the language they are
learning to interact in realistic and meaningful ways, usually involving exchanges
of information or opinion.‖ He suggests these activities: communication games,
drama, simulations and role-plays, discussion activities, presentations and talks.
Teacher should design the activities which build good communication
among the students. The other concept offered by O‘Malley and Pierce (1996),
they recommend ―information gap activities‖. They define them as ―the ability of
one person to give information to another.‖ An information gap is an activity
where one student is provided with information that is kept from a partner. Of all
the activities described here, an information gap may provide one of the clearest
indicators of the speaking ability of the student, from very simple topic and
structure, such as information about shape, color, size, and direction.
From the smallest activity like giving simple information, speaking
activities can be more complex like drama, simulations and role-plays. They are
very important activities. O‘Malley and Pierce (1996) say that such activities are
more authentic because they provide a format for using the real life conversation
such as repetitions, interruptions, recitations, facial expressions and gestures.
Students often engage in another identity in role-plays, drama and simulations
activities, where their anxiety is reduced, their motivation is increased and their
language acquisition is enhanced.
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Presentations have the same characteristics with drama or role-plays. All of
these activities can make students gain their self-confidence and reduce their
anxiety through making them present oral works in front of their classmates.
Thornbury (2005) asserts that the students act of standing up in front of their
colleagues and speaking is an excellent preparation for authentic speaking. A
prepared talk is when students make the presentation on a given topic of their
choice, and this talk is not planned for informal spontaneous conversations.
The teacher is expected to select appropriate activities to foster the students
in learning the English speaking skill and make them practice speaking English
consistently. By utilizing the right activities that match to the students‘ need and
the syllabus, the teacher will help the students to speak English actively. Other
alternative of speaking activities arranged by Harmer (2001: 348-352) are almost
close to what Scrievener has suggested. They are acting from script,
communication games, discussion, prepared talks, questionnaires, simulation, and
role play.
Discussion can be probably the most commonly used activity in the oral
skills class. Here, the students are allowed to express their real opinions.
According to Harmer (2001:272) discussion range is divided into several stages
from highly formal, whole-group staged events to informal small-group
interactions. For example, students are expected to predict the content of a reading
text, or talk about their reactions after reading the text. The second is instant
comments which can train students to respond fluently and immediately is to
insert ‗instant comment‘ mini activities into lessons. This involves showing them
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photographs or introducing topics at any stage of a lesson and nominating students
to say the first thing that comes into their head. The last is formal debates.
Students prepare arguments in favor or against various propositions. The debate
will be started when those who are appointed as ‗panel speaker‘ produce wellrehearsed ‗writing like‘ arguments whereas others, the audience, pitch in as the
debate progresses with their own thoughts on the subject.
d.

Speaking test
Teachers need to see what the students have achieved in English class. They

want to measure the result of teaching and learning process, or specifically they
want to know whether the approach that they apply is effective. Coombe and
Hubley describe the most common use of language tests is to identify strengths
and weaknesses in students‘ abilities. For example, through testing we can
discover that a student has excellent oral abilities. Information collected from tests
can help the teacher in deciding who should be allowed to participate in a
particular course or program area. Another common use of tests is to provide
information about the effectiveness of programs or instruction (2003: 10).
If the teacher wants to test the students‘ speaking ability, they will consider
that speaking is a productive skill. However, unlike writing, speaking is more
difficult to measure. Assessing and scoring the students‘ speaking skill is the most
challenging part for the teacher. The teacher should consider about the difficulties
of handling a speaking test, and teacher needs to think and prepare the rubrics for
testing the speaking skill to provide the score. The way in deciding the students‘
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grade for speaking can be done by using rubrics holistically or analytically
(Coombe and Hubley, 2013)
1)

Difficulties in Testing Speaking Skill
There are two reasons why speaking is considered as the most difficult skill

to test. First, it involves a combination of skills that may have no correlation with
each other, and which do not lend themselves well to objective testing. Second,
there are many language features in speaking skill that become influence factor of
scoring (Brown, 2003). So, the teacher should pay much attention to those
features in giving score for students‘ performance in a relatively short time and
categorize them into some criteria in the scoring rubrics.
It has been stated previously that in speaking test, the teacher or test taker
may find some difficulties to give score. It is possible to find students who can
produce the different sounds of a foreign language appropriately, but they lack the
ability to communicate their ideas correctly. However, the opposite situation
could occur as well; some people do have the ability of expressing their ideas
clearly, but at the same time they cannot pronounce all the sounds correctly. The
other difficulties that the teacher may find when testing the students‘ speaking
performance is about the sentence‘s arrangement or structure. Some students will
arrange the sentences very well and make them comprehensible but the other
students can deliver the messages and their ideas but they cannot arrange the
sentence well.
Brown (2003: 143) states no speaking task is capable of isolating the single
skill of oral production. Concurrent involvement of all elements of performance is
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usually necessary. Because of the complexity of oral production assessment, it is
important to carefully specify scoring procedures into an appropriate rubric so that
ultimately the teacher can achieve as high reliability index as possible.
2)

Rubrics for Speaking Test
Rubric is a good tool in testing the oral proficiency. Goodrich (1996) states a

rubric is a scoring tool that lists the criteria for a piece of work. In an article
entitled Understanding Rubric, Goodrich (1996) mentions that rubrics are
powerful tools for both teaching and assessment, rubrics can increase student
performance as well as monitor it by making teachers‘ expectations clear in the
lists of criteria and by showing students how to meet these expectations. Other
definition of rubric is explained by Metler (2001); rubrics are rating scales that are
specifically used with performance assessments. They are formally defined as
scoring guides, consisting of specific pre-established performance criteria, used in
evaluating student work on performance assessments. Rubrics are typically the
specific form of scoring instrument used when evaluating student performances or
products resulting from a performance task (Metler, 2001).
It can be understood that in developing rubrics, the teacher as an examiner
should create criteria to make the score objective. It becomes an important
consideration in designing rubrics because criteria and observable indicators
would help the teacher to give the score for the students‘ performance (Mertler,
2001). It has been known that in speaking skill, there are language features that
should be focused on. So, if the teacher decides to use rubrics in testing speaking,
they are able to get language features as criteria and standard that should become
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consideration in giving score.So.it is very important for the teacher to know what
types of rubrics that is appropriate in testing speaking and steps of using rubrics
are also essential to elaborate so that the teacher knows what to do in testing
students‘ speaking performance.
3)

Types of rubrics in speaking test
Language testing plays also an important role to encourage the students in

improving their ability especially in speaking skill. A rating rubric of a test is a
scoring that consists of specific basic features, it is used to evaluate the students‘
work in assessment (McNamara, 2000). McNamara states that rubric plays
important role to work in assessing the peoples‘ work by using the criteria to
select the expected target in the assessment.
The most frequent used rating rubrics in testing speaking are holistic and
analytic. The holistic rubric leads the rater to evaluate or score the overall
components of communicative competences without considering another
component of language production separately. According to Mertler (2001) the
focus of a score reported using a holistic rubric is on the overall quality,
proficiency, content and skills. It involves assessment on a unidimensional level.
The teacher may think that the holistic rubric will be easy and comfortable to hold
when it relates to the limited time of teaching and learning English in the
classroom because it focuses only on the overall result of the students‘
performance.
The score resulted from holistic rubric can appear quicker than analytic
rubric. Zane (2011) explains holistic scoring as the grade of the entire work as a
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whole, in the contrary, analytic scoring rubric is a grade of distinct aspects of the
work, thus an analytic scoring rubric might contain several rows each containing a
different aspect or criterion. Zane (2011), again emphasizes that analytic scoring
rubric is a table that outlines the criteria for scoring an oral performance. Each
row lists a specific criterion. An analytic rubric, according to O‘Malley and Pierce
(1996), is confusing and time-consuming to use, but it is the most effective for
communicating diagnostic information, such as students‘ strengths and needs.
The general rule of the analytic rubric of scoring is an individual‘s work
must be assessed in a separate time for each performance of the task (Mertler,
2001). Mertler (2001) also recommends that the most important part when the
teacher will choose between holistic and analytic rubric is that teachers must
consider first how they intend to use the results. If an overall, summative score is
desired, a holistic scoring approach would be more desirable. In contrast, if
formative feedback is the goal, an analytic scoring rubric should be used. The
following table is a figure of analytic scoring rubric for speaking test
(Table 2.1)
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TABLE 2.1Analytic Rubric with the Criteria of Speaking Performance
(Adapted from Brown (2003) and O’Malley and Pierce (1996))
Criteria
4
(very good)

3
(good)

2
(average)

Speaking
Speaks in social and
classroom settings
with sustained and
connected discourse,
any errors do not
interfere with
meaning
Initiates and sustains
a conversation with
descriptors and
details, exhibits selfconfidence in social
situations, begins to
communicate in
classroom settings
Begins to initiate
conversation, retells
a story or
experience, asks and
responds to simple

Fluency
Speaks with near
native fluency, any
hesitation do not
interfere with
communication

Pronunciation
Results occasional
non – native
pronunciation errors,
but the speaker is
always intelligible

Vocabulary
Uses extensive
vocabulary but may
lag behind nativespeaking peers

Grammar
Masters a variety of
grammatical
structures

Speaks with
occasional hesitation

Results some
consistent phonemic
errors and foreign
stress and intonation
patterns, but the
speaker is intelligible

Uses varied
vocabularies

Uses a variety of
structures with
occasional
grammatical errors

Speaks hesitantly
because of
rephrasing and
searching for words

Results phonemic
errors and foreign
stress and intonation
patterns that cause the
speaker to be
occasionally
unintelligible

Uses adequate
vocabulary; some
word usage
irregularities

Uses some
complex sentences,
applies rules of
grammar but lacks
control of irregular
forms)
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1
(poor)

0
(very poor)

Begins to
communicate
personal and
survival needs

Speaks in single
word utterances and
short patterns

Results phonemic
errors and foreign
stress and intonation
patterns that cause the
speaker to be
unintelligible

Uses limited
vocabulary

Uses
predominantly
present tense verbs,
demonstrates errors
of omission (leaves
words out, word
endings off)

Begins to name
concrete objects

Repeats words and
phrases

Repeats wrong
pronunciation

Uses functional
vocabulary

Has no mastery of
sentence
construction
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4)

The steps in using Rubrics for speaking test
Assessing the speaking skill should be based on the objectives of the

learning instruction and students‘ need. O‘Malley and Pierce (1996:59) state that
the followings are several steps for developing rubric or scoring procedure: (a).
Establish criterion levels of speaking proficiency based on the goals and
objectives of the classroom instruction before using instructional activities for
assessment. (b). Use these criteria based on actual student performance. (c). Set
criterion levels of performance by designing a scoring rubric and rating scale or
checklist. Check the dimensions or aspects of oral language that the teacher want
to assess. These might be typically include communicative effect or general
comprehensibility, grammar and pronunciation. Share the rubric with the students,
and get their input on it. Revise the rubric until both the teacher and the students
agree on what it means and how it looks in terms of students‘ performance. The
teacher

might

typically

include

communicative

effect

or

general

comprehensibility, grammar, and pronunciation.
In using rubrics, the teacher should examine the learning outcome of
speaking like what the students know or able to do. O‘Malley and Pierce (1996)
state that teacher also needs to determine the areas of speaking to assess. After
that, teacher needs to establish standards for each performance area in speaking
such as what different levels of performance look like within each category of
test. The teacher should define the category of students‘ performance whether it is
below expectation, satisfactory, or exemplary. The teacher can tell the students
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about the criteria in the rubric before the test. It makes the students know the
expectation that they have to fulfill in their speaking performance.
Unlike the written based test speaking skill is probably a difficult skill to
test because there is not any particular true or wrong answer in speaking
assessment. Hughes (1989) suggests the teacher can play an audio or videotape of
student performance and ask other teachers to rate it using the rubric. It can help
the test-taker or the teacher to maintain the test reliability. Score will be decided
from the result of teachers‘ discussion after analyzing the recorded performance.
2.

PROJECT-BASED LEARNING
Project-Based Learning is a good alternative in teaching speaking because it

will maintain the students‘ interaction while they are completing the project. It is
suitable approach to meet the objective of teaching speaking skill. Project-Based
Learning offers the approach that will be really helpful in involving the students
in interaction and communication. Grant (2002:1) states PBL as an instructional
method centered on the learner. This approach organizes learning around projects
which are realized in the form of complex tasks. While making the project,
students can develop their problem-solving, decision-making, and investigation
skills. They also have the opportunity to work autonomously over a given period
of time to create realistic products in a variety of presentation form. The products
are personally meaningful and become the representation of what they have
learnt (Thomas, 2000; Klein et al., 2009).
The examples of PBL‘s product are probably in the form of presentation,
brochure or the result of an observation. The product might be completed by
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individual and group work. Danford (2006) states that the production of a ―quality
product‖ is a ―distinguishing feature of PBL‖ and one which ―drives the project
planning, production, and evaluation‖. The students keep taking benefit from
those stages of activities and keep practicing the language. Donnelly and
Fitzmaurice, for instance, describe PBL as a prolonged activity ―resulting in a
product, presentation, or performance (2005). Products vary from a standard
academic paper or presentation (Spronken-Smith &Kingham, 2009), to a
professional report (Danford, 2006; Nation, 2006). Furthermore the product is
usually shared, either among peers, the teacher and academic staff or external
audiences such as partners in the community (Danford, 2006).
From the descriptions of PBL discussed formerly, it can be seen that PBL is
different from traditional instruction because it emphasizes learning through
student-centered and integrated activities in real world situations (Solomon,
2003). In traditional approach, teacher becomes the center and handles the
activities. The students listen to the explanation that their teacher delivers, write
the lesson, and mostly do the grammar-translation activities. They will lose the
opportunity to develop their creativity. The classroom activities are focused in
delivering the material and asking the students to write and memorize the
language rules.
After understanding the differences between PBL and traditional approach,
here the researcher also tries to describe the similarities and differences between
project Based Learning and Task Based Learning because both of them are
familiar approach recently and sometime people misunderstand them. They have
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similar character in focusing the learning process. They focus heavily on students‘
involvement. It can be said that TBL is also a student-centered learning, like PBL.
Ellis (2014) states that Task-Based language teaching is generally seen as a
learner-centered way of teaching language as it emphasizes the performance of
task for every learner, in pair or group work. Richards (2006: 30) explains that
Task – Based Language Teaching can be regarded as developing from a focus on
classroom processes. The language learning will result from creating the right
kinds of interactional processes in the classroom, and the best way to create these
is to use specially designed instructional tasks rather than employ a conventional
grammar-based approach.
Because task is the core of Task – Based Language Teaching, teacher needs
to understand what actually the task is. Nunan (1989) states that task can be ―realworld‖ or ―pedagogic‖. Real-world tasks aim at both situational and interactional
authenticity in that they mirror the actual tasks that learners may have to perform
in real life (e.g. ordering a meal in a restaurant). Pedagogic-tasks aim only at
interactional authenticity (i.e. they do not correspond to real life events but still
generate natural language use). Nunan, then conclude that tasks performed in the
class will be pedagogic task automatically, so task is a piece of classroom work
that involves learners in comprehending, manipulating, producing or interacting in
the target language while their attention is focused on mobilizing their
grammatical knowledge in order to express meaning, and in which the intention is
to convey meaning rather than to manipulate form (2004: 4).
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On the other hand, to know how TBL differs from PBL is very important for
the teacher in order to decide which one will be appropriate to be applied in the
classroom. In Task-Based Learning, teacher is the person who plans the scheme.
In the Project Work students take part in the planning, though the teacher is the
person who has the last decision. Nunan (2004: 133) says that Projects can be
thought of as ―maxi-tasks‖, that is a collection of sequenced and integrated tasks
that all add up to final project. In his book Nunan explains an example of project
―Buying new car‖ might include the following subsidiary tasks: 1). Selecting a
suitable model based on price and features, 2). Selecting an appropriate car firm
from classified advertisement, 3). Arranging for a bank loan through negotiation
with a bank or finance house, 4). Role playing between purchaser and salesperson
for buying the car.
Projects – Based Learning approach arrange series of tasks in to a project
which result an end product. As Ribe and Vidal in Nunan (2004) argue that
Project Based instruction has evolved through three ―generation‖ of tasks. First
generation tasks focus primarily on the development of communicative ability.
Second generation tasks are design to develop not only communicative
competence but also cognitive aspects of the learners as well. Third generation
tasks incorporate the first and the second generation, the tasks fulfill wider
educational objectives (attitudinal change and motivation, learner awareness, etc.).
These groups of tasks are especially appropriate for the school or classroom
setting where motivation for the learning of the foreign language needs to be
enhanced.
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Referring to the main point of PBL that the students are the center of Project
Based Learning approach, researchers mention the characteristics of this approach
in particular, as follows; it is student-centered so the teacher becomes a facilitator
or coach, it focuses on content learning rather than on specific language patterns,
it will encourage collaboration among students, it leads to the authentic
integration of language skills and processing information from multiple sources, it
allows learners to demonstrate their understanding of content knowledge through
an end product (e.g., an oral presentation, a poster session, a bulletin board
display, or a stage performance), and it bridges using English in class and using
English in real life contexts (Fried-Booth, 1997; Simpson, 2011;Stoller, 1997).
From the characteristics of PBL suggested by some researchers in the
previous explanation, it can be surely understood that PBL gives a great benefit to
the students. When they are completing the end product, students will have more
chance to interact each other in discussing the project using the target language.
PBL serves the problem which students should solve. More importantly, PBL is
both process- and product-orientated (Stoller, 1997). Students have opportunities
to use several skills, they are problem-solving, creativity, teamwork, as well as
language, at different work stages, so the work and language skills are developed
(Solomon, 2003).
To take the maximum benefits of Project Based Learning, the teacher is
expected to implement the project in a good order. So, the teacher can discuss
with the students about the steps that need to be completed in finishing the
project. Stoller (1997) proposed 10 step sequence (see Figure 1) of implementing
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Project Based Learning in a language classroom. The revised model gives
effective ways to manage the structure to project work and guides teachers and
students in developing meaningful project that facilitate content learning and
provide opportunities for critical moments in the project. The language
intervention steps (4, 6, and 8) are optional in teacher education courses,
depending on the language proficiency and needs.
Figure 2.1
Steps of developing a Project Based Learning in a language classroom
Step 1: Agree on a theme for the project

Step 2: Determine the final outcome
Step 3: Structure the Project
Step 4: Prepare students for the language demands of step 5
Step 5: Gather information
Step 6: prepare students for the language demands of step 7
Step 7: compile and analyze information
Step 8: prepare students for the language demands of step 9

Step 9: Present Final Product
Step 10: Evaluate the project
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Step 1, The teacher gives students an opportunity and encourages them to
adjust the project theme. For example the teacher takes a narrative text with the
theme ―Fairytales‖, it is included in the competence standard in syllabi of eight
graders of Junior High School. Step 2, students determined the final outcome. If
the theme is ―Fairytales‖, so the final outcome can be drama, presentation of the
selected narrative text‘s features, or storytelling. They work with the help of the
teacher who organizes how they accomplish their final goal where they prepare
the performance. Step 3, students structure the ―body‖ of the project. Questions
that students consider are as follows: What information will be needed to
complete the project? How could the information be obtained? What needs to be
done and what time line will students follow to get from starting point to the
endpoint. Step 4, the teacher explains language intervention lesson which they
acquire for gathering information.
Step 5, students actually gather information inside or outside the classroom.
Again, step 6, the teacher discusses with students techniques for compiling and
analyzing the large amounts of information they have accumulated, always with
the final project outcome in mind. Step 7, students think about what they had
collected, how one part relates to another. Step 8, students again receive input
from the teacher on possible language demands in the final activity. If students are
involved in creating an oral presentation, language rule and audience expectations
must be discussed. Step 9, each student is ready to present their project and
findings to fellow classmates and teacher. Step 10, it will be the most important
step, it is a time for reflection on and evaluation of the entire project work. In this
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step the teacher asks each student‘s perception in applying of PBL through the
questionnaire.
After understanding the steps of implementing PBL in a language
classroom, teachers will know that by applying Project-Based Learning, learning
becomes fruitful for learners because they exhibit their abilities to plan, manage,
and accomplish projects. Through its processes, PBL is potentially motivating,
empowering and challenging to language learners, it usually results in building
learners‘ confidence, self-esteem, and autonomy as well as improving students‘
language skills, content learning, and cognitive abilities (Fried-Booth, 1997;
Simpson, 2011; Solomon, 2003; Stoller, 1997).
a.

Characteristic of Project-Based Learning
Project-Based Learning is an appropriate approach to encourage the

students‘ motivation in learning the speaking skill because PBL gives challenges
in the form of projects and students have to discuss, observe, find the solution,
and present the project. Hutchinson (1992), a great expert of project work,
emphasizes main aspects of learning in projects, they are hard work and creative.
When the students are busy doing their project, they will try to finish the project
completely. It means each project is a result of a lot of hard work. They do not
only finish the project, but also focus on the language features. Project encourages
the students to become creative in two aspects; content and language.
The teacher should not forget that students invested a lot of themselves into
their work. One of the examples is when the students are making wall magazine.
They will develop their creativity to make an attractive wall magazine, and they
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will also focus on the language features in arranging each section of wall
magazine, so the contents of each section will be properly written in good
structure. They will work together and help each other to control the contents, in
order to explore their creativities but still aware of the structure.
Projects are useful way to provide a longer term goal, and students can
invest their energy in activities that has real outcome. According to Scrivener
(2005), projects are usually task – oriented. They typically involve students in
decisions about precisely what is done and how to do it, as well as in collecting
information, solving problems and presenting the final outcome. The planning,
decision making, ideas collecting, structuring, discussion, negotiation, problem
solving are all an integral part of the work. Project is usually related to group
work. Scrivener (2005) describes most projects will work best if undertaken by
small group. Individual also could do the project but it can be isolating, and the
students on their own tend to lose motivation and focus as time goes on. Working
together provides mutual support and a wider range of ideas.
b.

Characteristics of Project – Based teaching
Harmer (1991: 200-205) distinguishes six general roles of a teacher;

controller, assessor, organizer, prompter, participant and teacher as are source.
The teacher has to change his/her roles due to many factors that arise because of
the point of usefulness for project work. Teacher as an assessor should use
especially "gentle correction" (Harmer 1991:201) during projects. Teacher
corrects mistakes that occur in students‘ performance but does not insist on an
immediate repetition of a correct version in order not to destroy the atmosphere of
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the creative work. Even more important than gentle correction is providing the
students with feedback, i.e. how well they performed the task.
During the project work students organize a lot of their own learning.
However, it is still the teacher who should provide good organization of the
project and be sure that students know what to do. Otherwise a lot of time and
energy is wasted. It may happen, especially during long-term projects that
students will get stuck at a certain point not knowing what to do next. In such
case, the teacher acts as a prompter who makes suggestions how to proceed.
Project work allows the teacher to be a participant as well. Teacher can
participate in various sub-tasks, e.g. role-plays or other communicative tasks, but
teacher is also a natural participant of the whole project. The final role which
comes into question during project work is "the teacher as a walking resource
centre"(Harmer 1991:204). When an intensive group work takes place, teacher
can walk around and provide linguistic or other kind of help.
The role of a controller as defined by Harmer is not compatible with
projects. The teacher acts as a controller only when teacher is totally in charge of
the class and decides what, when and how the students will say. This is not
possible during project work where smaller groups of students work on their own.
Project work definitely presents new demands on the teaching style.
2. JUNIOR HIGH SCHOOL STUDENTS
Junior high school students are between 12 to 16 years old. They are
categorized as teenagers. Teenagers change constantly both in the physical and
psychical aspect. Ur (1997) adds that teenagers are perhaps "the most daunting
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challenge" for inexperienced teachers. It may be difficult to motivate and manage
a class of teenagers. Ur (1997: 290) suggests that teachers should care about the
abstract thinking of teenagers because they are searching for the identity.
Sometimes they do not want to be controlled. They are bound up and they need to
feel good about themselves and valued. They are very vulnerable to the negative
judgments of their own age group. Harmer (2007) states teenagers need teacher
and peer approval. Teacher could not let them ashamed in front of their
classmates. Teachers should set the classroom activities as comfortable as they
wish, in order to help the students to gain such big motivation to learn language
and they can feel that they are valued.
For teenagers, teacher is someone who really knows them and understands
what they need. Harmer (2007) explains how teachers can ensure successful
learning (preventing indiscipline, and acting effectively if it occurs). There is
almost nothing more exciting than a class of involved the teaching people age
pursuing a learning goal with enthusiasm. According to Harmer, teacher‘s
responsibility is to provoke students‘ engagement with material which is relevant
and involving. Teacher needs to bolster the students‘ self-esteem, and teacher
must conscious of their need for identity.
Material is designed at the students‘ level, with the topics that the students
want to react to. They must be encouraged to respond to texts and situations with
their own thoughts and experiences, rather than just answering teacher‘s question
and doing abstract activities. The teacher is expected to link language teaching far

38

PLAGIAT MERUPAKAN TINDAKAN TIDAK TERPUJI

more closely to the students‘ everyday interest. We must give them tasks which
they are able to do, rather than risk humiliating them.
3. MOTIVATION
Motivation is the key factor that influences the rate and success of the
second or foreign language learning. Ellis (1997) says that motivation has been
seen as a set of beliefs, thoughts, feelings that are turned into action. Being
motivated to learn a language is the first impetus since the motivation will bring
the learners to the feelings of enjoyment, challenge to success in learning the
language. From the definition above, it can be concluded that motivation is an
inner strength in order to achieve a set of goal which there is a physical or
intellectual efforts as well. It influences the success or failure of the second or
foreign language learning. Learners with higher motivation will be more
successful than those with lower rate of motivation.
Motivation is undetectable but teacher can check it from the result of the
learning process, they are eager to learn the language and they have effort to try
and practice the language at least in the classroom enthusiastically, then it can be
concluded that the students have motivation to learn. Dornyei (2001) describes
that the definition of motivation is connected with direction and magnitude of
human behavior, those are the choice of particular action, the persistence with it,
the effort expended on it. In other words, motivation is about why people decide
to do something, how long they are willing to sustain the activity, and how hard
they are going to pursue it.
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Motivation can be described as the willingness to take a role in the learning
process. Many researchers consider motivation as one of the main elements that
determine the extent of active, personal involvement in L2 learning (Oxford
&Shearin, 1994). According to Harmer (2001), motivation is kinds of internal
drive, pushing someone to do things in order to achieve something. Brown (2000:
160) states motivation is an inner drive or stimulus, which can be like self-esteem,
or task oriented. He also states that success in any task is due simply to the fact
that someone is motivated. Other example is when the students are motivated
because they perceive the value of reading, they meet the needs of exploration,
stimulation, knowledge, self – esteem and autonomy. On the other hand, the
students may be unmotivated to learn a foreign language because they think that
they cannot take any benefit from that subject, they are only fulfilling a
requirement, and they feel the language is useless in their social environment.
The previous explanation shows that self-esteem is a part of motivation
area. Self-esteem is probably the most persistent aspect of any human behavior.
Brown (2000) claims no successful cognitive or affective activity can be carried
out without some degree of self-esteem, self-confidence, knowledge of the teacher
self, and belief in the teacher own capabilities for that activity. He defines selfesteem as the evaluation which individuals usually make and maintain with regard
to themselves; it expresses an attitude of approval or disapproval, and indicates
the extent to which individuals believe themselves to be capable, significant,
successful and worthy. In short, self-esteem is a personal judgment of worthiness
that is expressed in the attitudes that individuals hold toward themselves. Students
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with good motivation in learning will judge that they are good in a particular part
of language learning, for example students believe that they can give their best
performance in English class‘ presentation.
a.

Instrumental and integrative orientation
Motivation was examined as a factor of a number of different kinds of

attitudes. Lambert in Brown (2000: 162) divided two basic types of attitudes, they
are instrumental and integrative orientations to motivation. The instrumental side
refers to acquiring language as a means for attaining instrumental goals such as
furthering a career, reading technical material, translation, and so forth. The
integrative side can be observed when the students wish to integrate themselves
into the culture of the second language group and become involved in social
interchange in that group. Instrumentality and integrativeness are not actually
types of motivation, Dornyei (2001) and Gardner (1991) have noted they are more
appropriately termed orientations.
b.

Type of Motivation
The most well-known issue in motivation theories is distinctions between

intrinsic and extrinsic motivation. Vallerand (1997) in Dornyei (2001) reports the
first type of motivation deals with the behavior performed for its own sake in
order to experience pleasure and satisfaction, such as the joy of doing particular
activity or satisfying one‘s curiosity. The second type involves performing a
behavior as a means to an end, that is, to receive some extrinsic reward (e.g. good
grades) or to avoid punishment. Vallerand (1997) has newly posted the existence
of three subtypes of intrinsic motivation, those are to learn (engaging in an
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activity for the pleasure and satisfaction of understanding something new,
satisfying one‘s curiosity and exploring the world), towards achievement
(engaging an activity for the satisfaction of surpassing oneself, coping with
challenges and accomplishing or creating something), and to experience
stimulation (engaging in an activity to experience pleasant sensations). Extrinsic
motivation has traditionally been seen as something that can undermine intrinsic
motivation: for example, students will lose their natural intrinsic interest in an
activity if they have to do it to meet some extrinsic requirement.
Intrinsic motivation usually comes from personal intention, so someone
wants to do an activity because he/she really wants to do it, there is no other
reason. Harmer (2001:51) describes intrinsic motivation as motivation which
comes from within the individual. Thus, a person might be motivated by the
enjoyment of learning process itself or by desire to make themselves feel better.
Deci in Brown (2000:164) says that intrinsically motivated activities are ones for
which there is no clear reward except the activities itself. People seem to engage
in the activities for their own sake and not because they lead to an extrinsic
reward. Intrinsically motivated behaviors are aimed to bringing about certain
internal consequences, namely, feelings of competence and self determination.
The students realize that they have to do the tasks and study the learning
materials to fulfill their needs. It can be connected to the concept presented by
Marsh (1996:27) that intrinsic motivation refers to motivation without any
apparent external reward. Motivation for learning comes entirely from the
students‘ intention. Students will be motivated to do a certain task because of
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some personal factors. They might include needs, interests, curiosity and
enjoyment. One example is when a student wants to do a task of completing the
blanks in an English song‘s lyric given by the teacher because this student is
really enjoying the activity to listen to the song and it is a favorable activity for
the student.
Motivation becomes the important key for the students to gain success.
Dornyei (2001) reports that researchers have emphasized a number of different
factors that determine the expectancy of success, and from an educational point of
view the most important aspects include processing one‘s past experiences,
judging one‘s own abilities and competence (self-efficacy theory) and attempting
to maintain one‘s self esteem (self-worth theory).
This study investigates motivation in learning the speaking skill. So, it
discusses the relationship between students‘ motivation and the improvement of
students‘ speaking skill. Gardner (1991) mentions factor analysis of the
relationship among attitude/motivation, aptitudes, and English proficiency yielded
five factors. They were English language achievement, general learning
motivation, language aptitude, self-confidence with English, and a dimension
characterized by non-anxiety, non-ethnocentrism, and an interrogative orientation.
Gordon in Gardner (1991) gives an example of study related motivation and
English proficiency. In that study, Gordon emphasize the result of ten measures of
English proficiency to be one of the instruments to test the learners motivation, so
it is very important to know the outcome of the learning process that can indicate
whether the students have high motivation or not.
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c.

The Importance of Motivation in Learning Process
Students with high learning motivation will gain high achievement. What

the students gain from a learning depends on their motivation. So, motivation can
be called a vital factor in a learning process. Lile (2003) agrees that motivation is
the key to all learning. It is related to the main idea of motivation that is to capture
the students‘ attention and curiosity and channel their energy towards learning.
The efforts and the learning achievement depend on the level of the students‘
motivation. Highly motivated students will have better results of their learning
than the low motivated students. The students with high motivation in learning
will have a bigger effort to reach their goal than the students with low learning
motivation.
B.

REVIEW OF RELATED STUDIES
In conducting this research, the researcher read some other researches about

Project-Based Learning, teaching speaking, and motivation and found some
related researches. There are many studies concern about Project-Based learning,
speaking, and motivation, but the researches that the researcher will review are
about enhancing the students‘ motivation in speaking through Project-Based
learning. The researcher would like to present the summary of the researches to
illustrate the concepts of those researches briefly.
The first research is conducted by Sawsan Mousa Souliman Nassir entitled
“The Effectiveness of Project-based Learning Strategy on Ninth Graders'
Achievement Level and their Attitude towards English in Governmental Schools”
(2014). This study aimed to investigate the effectiveness of Project–Based
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learning strategy on developing ninth graders' achievement level in English.
Furthermore, it measured the effect of the Project–Based Learning strategy on the
students' attitudes towards English.
The researcher adopted the experimental approach. The researcher
purposively chose (76) ninth graders from Halima Assadia Girls' Prep School in
Annazla, Jabalia for the experiment. Project–based learning strategy was used in
teaching the experimental group, while the traditional method was used with the
control one during the first term of the school year (2013-2014). The tools
included a pre-post achievement test, an attitude scale (with pre & post
applications) to determine the students' attitudes towards English Language and to
investigate students' opinions of the project–based learning strategy as a new
strategy in learning English skills and sub skills, and a speaking evaluation card
(with pre & post applications).
The results of the study revealed that there were statistically significant
differences in the mean scores of the pre-post-test, speaking evaluation card and
the attitude scale in the post application in favor of the experimental group. Such
findings were attributed to the use of the project–based learning strategy in
teaching the four skills of English language: listening, reading, writing and
speaking. Taking into account this large impact that the findings showed, the
researcher recommends the use of project–based learning strategy to develop
English language.
The second research is conducted by Diamanto Filippatou and Stavroula
Kaldi entitled “The effectiveness of Project-Based Learning on pupils’ academic
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performance and motivation” (2010). This study focused upon the effectiveness
of project-based learning on primary school pupils with learning difficulties
regarding their academic performance and attitudes towards self-efficacy, task
value, group work and teaching methods applied. The present study included six
Greek fourth-grade primary school mainstream classrooms with ninety-four pupils
of mixed learning abilities.
An eight-week project was implemented. The methodology applied in this
study was a combination of a pre-experimental design (the one group pre- posttest design) and the case study research design. The findings of the present study
support that pupils with learning difficulties can gain benefits through projectbased learning in academic performance, motivation (self-efficacy) and group
work (acceptance in the group and engagement in the learning process).
The third research was conducted by Muhammad Iqbal entitled “Improving
Students’ Speaking Ability through Project Work” (2013).The objective of this
study was to look at some given theories and research findings on the use of
Project Work in teaching speaking. The discussion of the thesis focused on the
Project Work as the method that should be used in teaching speaking. Teaching
speaking using Project Work, which is one of active learning method, will give
positive impact to the success of teaching because it makes student more
confident, creates live teaching atmosphere, increases students' participation and
improves students' interest.
The method used in this study was library research. Readings obtained from
various sources were processed and described in a descriptive way. It was found
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that the students were highly motivated and pleased to learn the language by using
this method in many aspects of language. By increasing students‘ motivation,
interest and their confidence to learn English, the students could improve their
speaking ability. Related to the research findings, the teacher proposed some
suggestions for the English teacher in the school to apply project work to teach
speaking. The teacher should be creative in exploring materials. Furthermore, for
the teaching materials, the students were suggested to be involved in all steps for
designing the project because their involvement improves their motivation.
The fourth research is conducted by Darini Bilqis Maulany entitled “The
Use of Project-Based Learning in improving the students’ Speaking Skill”
(2013).The paper reported on a two-cycle action research conducted at a Year 4
class at a primary school in Bandung. This study aimed to find out whether
Project-based Learning could improve the teaching learners‘ speaking skill or not
and what speaking aspects were improved through PBL. It also aimed to
investigate what speaking activities were used in PBL to improve their speaking
skill. To collect the data, participatory observation was done for eight meetings
and speaking assessment was conducted three times in the first, fifth, and eighth
meetings (Pre-test, Post-test 1, Post-test 2). Qualitative analysis was also used in
this study.
The findings show that PBL could improve the students‘ speaking skill. It
was indicated by the improvement of the students‘ speaking aspects covering
comprehension, vocabulary, grammar, fluency, and pronunciation. Of all the five
aspects, comprehension and vocabulary were improved most significantly. As for
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the speaking activities used in PBL, this study used the ones proposed by Brown
(2003). Of 21 speaking activities, nine of them were used, namely drilling,
storytelling, directed response, picture-cued, translation of limited stretches of
discourse, question and answer, discussion, games, and role-play. Based on this
study, it is suggested that Project-based Learning is implemented in teaching
speaking in primary schools.
The last research is conducted by Terezie Lipova entitled “Benefits of
Project Work in ELT” (2008). The research was based on a project which was
carried out with high school students. The thesis focused on the benefits of project
work therefore the research hypothesis deals with the advantages of projects as
well. It focused especially on communication and using individual skills and
talents in project work. The research method used was a questionnaire which was
answered twice by the students: before and after the project. Their answers were
processed and interpreted.
From the result of questionnaires, students really appreciated the
opportunity to express their opinions and ideas as well as working on an
interesting and useful topic. In order to communicate effectively students have to
combine various structures of the language (questions, negative sentences,
different tenses, vocabulary, fixed expressions and phrases) which had been learnt
earlier. Using language for a specific purpose increases learners´ motivation to
speak and to share their opinions and ideas. Project work offers to teach the use of
language rather than to teach about the language‘s structure only.
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All previous studies give the researcher deeper understanding about
teaching the speaking skill through Project-Based Learning and how to enhance
the students‘ motivation in learning the speaking skill through Project-Based
Learning. The first and the second study explored the effect of Project-Based
Learning on the students‘ motivation in learning. From the first study, the
researcher could learn about the effectiveness of project–based learning strategy
on developing ninth graders' achievement level in English. First study gave the
researcher point of view on how to measure the effect of the project–based
learning strategy on the students' attitudes towards English. From the second
study, the researcher found much information about the effectiveness of projectbased learning on primary school pupils with learning difficulties regarding their
academic performance and attitudes towards self-efficacy.
The references that deal with teaching speaking can be found in the third
and fourth study. The third study directed the researcher in the point of teaching
speaking using Project Work, it can be concluded that PBL will give positive
impact to the success of teaching speaking. The fourth research proved that PBL
could improve the students‘ speaking skill. It was indicated by the improvement
of the students‘ speaking aspects covering comprehension, vocabulary, grammar,
fluency, and pronunciation. From the last study, the researcher got the examples
of benefits of project work. It was focused especially on communication and using
individual skills and talents in project work. By reviewing those studies, the
researcher tries to explore more in finding how Project-Based Learning can be
effective for enhancing students‘ motivation in learning the speaking skill.
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C.

THEORETICAL FRAMEWORK
This section discusses the synthesis of the theories discussed in the previous

subchapter as well as their relationship in supporting this research, in order to
achieve the major research questions of the research, which was finding out how
effective is Project-Based Learning to improve Junior High School students‘
speaking ability and their motivation in learning the speaking skill. The researcher
has to understand the underlying principles of the theories in this study as
mentioned in the previous discussion.
The government of Indonesia has put English into compulsory subject of
School Based Curriculum (SBC) or Kurikulum Tingkat Satuan Pendidikan
(KTSP). This curriculum has supported by Minister of National Education
regulation 22 year 2006. In Junior High School level, English learning has target
to the level of functional to all students. The functional target in this curriculum is
communicating both oral and written to finish daily problems. Understanding of
English is not only understanding about knowledge of language but also the
ability to use it in communication. Speaking is the activity which can be applied
by the students to use the language in communication. So, speaking takes a great
emphasis on the language learning (Fauziati, 2009).
The researcher found the real condition from the observation of teaching
English in Junior High School that against the explanation discussed in the
previous paragraph about the importance of speaking. Indonesian students think
that English is so difficult to learn because English is not the language they use in
their daily communication. Shumin in Richards and Renandya (2002) describes
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speaking a language is especially difficult for foreign language learners because
effective oral communication requires the ability to use the language appropriately
in social interactions. Indonesian students communicate each other by using
Indonesian language every day, they speak English to interact with their
classmates and teacher just in the English class or in the activities out of the class
to complete the English assignment. Indonesian students face many difficulties to
practice speaking English consistently.
Giving the students various activities that make the students speak English
actively is the most important task for the teacher. Project-Based Learning is a
good alternative in teaching speaking because it will maintain the students‘
interaction while they are completing the project. Project-Based Learning offers
the approach that will be really helpful in involving the students in interaction and
communication. Grant (2002:1) concludes PBL as an instructional method
centered on the learner. This approach organizes learning around projects which
are realized in the form of complex tasks. While making the project, students can
develop their problem-solving, decision-making, and investigation skills. They
also have the opportunity to work autonomously over a given period of time to
create realistic products in a variety of presentation form. The products are
personally meaningful and become the representation of what they have learnt
(Thomas, 2000; Klein et al., 2009).
The difficulties that the students may find often discourage the students in
learning and practicing the speaking skill. Here, the theories show that ProjectBased Learning is potentially motivating, empowering and challenging to
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language learners, it usually results in building learners‘ confidence, self-esteem,
and autonomy as well as improving students‘ language skills, content learning,
and cognitive abilities (Fried-Booth, 1997; Simpson, 2011; Solomon, 2003;
Stoller, 1997).
To implement Project-Based Learning for the topic based on syllabus, the
teacher can discuss the stages of PBL in their classroom with the students. Stoller
(1997) proposed 10 step sequence of implementing Project Based Learning in a
language classroom (see Figure 2.1, page 32 - 33). By adopting Stoller‘s steps, the
students can accomplish the project in good steps, so they will have good endproducts of the project. It is very important for the students to work with
appropriate steps, therefore they can take the benefits from every single step that
will develop their language knowledge and speaking skill.
Before the implementation of PBL, researcher and the English teacher
arranged a pre-test, and after the implementation the researcher conducted posttest to check the effect of applying PBL toward the students‘ motivation in
learning the speaking skill. The researcher then could see the score of pre-test and
post-test to know whether Project-Based Learning improved the students‘
speaking skill and influenced the students‘ motivation in learning the speaking
skill or not. A rubric of criteria was needed for the pre-test and post-test to help
the test taker in scoring the students‘ speaking performance. This research applied
the criteria of speaking performance developed from the foundation proposed by
Brown (2004) and O‘Malley and Pierce (1996). The criteria are speaking (the
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student‘s ability to be involved in the conversation / communication), fluency,
pronunciation, vocabulary, and grammar.
The hypotheses are made in this study in order to answer the first problem
of this study; Is Project-Based Learning effective to improve Junior High School
students‘ speaking skill?
1. H0 (Null Hypothesis): Project Based Learning is not effective to improve
Junior High School students‘ speaking skill.
2. H1 (Alternative Hypothesis): Project Based Learning is effective to
improve Junior High School students‘ speaking skill.
To answer the second research problem; Is Project-Based Learning effective to
enhance Junior High School students‘ motivation in learning the English speaking
skill? The data will be gathered from the questionnaire and interview. The data
will also support the hypothesis of the first research problem. The questionnaire
and interview will be based on the theories of language learning motivation,
speaking, and Project Based Learning. The following is the construct of theories
that help the researcher in conducting the questionnaire and also interview.
Table 2.2 The construct of Questionnaire
Concept

Sub concept

PBL
Grant
(2002)

Student –
centered
learning

Motivation
Brown
(2000: 154)

Self – esteem

Indicators
Project-Based Learning activities
allowed the students to have the
opportunity to work
autonomously and involve in
interaction and communication
PBL made the students to believe
themselves to be capable,
significant, successful and worthy
(self-esteem) in doing the
speaking activities

53

Item
number

1

2

PLAGIAT MERUPAKAN TINDAKAN TIDAK TERPUJI

Speaking
Assessment
Brown
(2003),
O‘Malley
and Pierce
(1996)
Speaking
Assessment
Brown
(2003),
O‘Malley
and Pierce
(1996)
Speaking
Assessment
Brown
(2003),
O‘Malley
and Pierce
(1996)
Speaking
Assessment
Brown
(2003),
O‘Malley
and Pierce
(1996)

PBL made the students to learn
how to speak English with good
pronunciation while they perform
the end product

3

PBL made students to speak
English with appropriate
vocabulary based on the topic

4

Structure

PBL led the students to arrange
every sentence with good
structure while they perform the
end product

5

Communication

PBL made the students to convey
comprehensible communication
while speaking English

6

Pronunciation

Vocabulary

Motivation
Brown
(2000:76)

Intrinsic
motivation

Speaking
Brown
(2003)

Speaking
performance

Speaking
Brown
(2003)

Speaking
performance

Speaking
activity
O‟Malley
and Pierce

Drama and
roleplay

Students engaged in PBL
activities for their own sake and
enjoy the lesson (selfdetermination)
PBL provided students the
opportunity to express opinion
with others (dialogue, interview,
and discussion)
PBL provided students the
activities that they can convey or
exchange fact, information, or
opinion with others and planned
the presentation, then answer the
questions from teacher and others.
Students often engage in drama
and simulations activities, where
their anxiety is reduced, their
motivation is increased and their
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(1996)

PBL
Scrivener
(2005)
PBL
Hutchinson
(1991)

Group work

Wall Magazine

PBL
Hutchinson
(1991)

Wall Magazine

Motivation
Vallerand
(1997) in
Dornyei
(2001)

Intrinsic
motivation

PBL
Harmer
(2001)

Teacher‘s role

language acquisition is enhanced.
Drama provides a format for using
the real life conversation such as
repetitions, interruptions,
recitations, facial expressions and
gestures.
Students work together to provide
mutual support and a wider range
of ideas
Students develop their creativity
to make an attractive wall
magazine
Students keep focusing on the
language features that will make
their wall magazine consist of
good sentences and they present
the end product of wall magazine
completely

11

12

13

Students enjoy the activity for
experiencing pleasure and
satisfaction

14

Teacher should provide good
organization of the project and be
sure that students know what to
do, teacher acts as a prompter who
makes suggestions how to precede
the project. The students organize
a lot of their own learning

15
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CHAPTER III
RESEARCH METHODOLOGY
In this chapter, the researcher presents information about the method used in
this research. This chapter introduces the methodology to find the answer of
research questions which were discussed in the first chapter. This study employs
experimental research. This chapter contains the research plans and its procedures
and process to actualize the research plans. As an experimental research, this
chapter is organized into research method, research setting, research population
and sample, data gathering technique and instruments, data analysis, and the
trustworthiness of the study.
A.

RESEARCH METHOD
As has been stated in the problem formulation, this research dealt with

finding out whether Project-Based Learning is effective to improve students‘
speaking skill and enhance the students‘ motivation in learning the speaking skill
or not. In order to solve the problem, this research implemented experimental
design. This research obtained qualitative data to find out whether or not ProjectBased Learning can enhance the students‘ motivation in learning the speaking
skill through the description of the questionnaire‘s result and interview. The
quantitative data were gathered from the closed-ended items in the questionnaire
and from pre-test and post-test scoring. The data from pre–test and post-test were
processed by the SPSS software 16.0 to help the statistical analysis to find the
result of the implementation of Project-Based Learning in teaching the speaking
skill.
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This study has a classical experimental design studied two groups:
Experimental Group (EG) and Control Group (CG). According to Neuman (2006:
254), classical experimental design is an experimental design that has random
assignment, a control group, an experimental group, and a pre-test and post-test
for each group. Creswell (2014) agrees that classical experimental procedure
involves random assignment of participants to two groups, both groups are
administered both a pre-test and a post-test, but the treatment is provided only to
experimental group (group A).
Figure 3.1. Diagram of classical experimental design
Group A

R

O

X

Group B

R

O

O

O

X: represents an exposure of a group to an experimental variable or event, the
effects of which are to be measured.
O: represents an observation or measurement recorded on an instrument (pre-test
and post-test).
R: indicates random assignment.
B.

NATURE OF DATA
A research needs data to be analyzed in order to answer the research

questions. According to Neuman (2006: 8), data is the empirical evidence or
information that one gathers carefully according to rules of procedures. Data can
be qualitative or quantitative. Qualitative data is expressed as words, pictures, and
objects while quantitative data is in numbers. In this research, the researcher
combined two kinds of data both quantitative and qualitative. Therefore, the
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researcher organized the process of analyzing the data into categories on the basis
themes or concepts.
The quantitative data is used to control the result from the test to answer the
first research question, and the qualitative data is used to provide information
resulted from interview to answer the second research question. The experimental
research intended to find the relationship between learners‘ speaking skill and
Project-Based Learning; if the null hypothesis should be rejected.
C.

RESEARCH SETTING
This research was conducted in SMP (Junior High School) 1 Tempel,

Yogyakarta. The researcher conducted this research during a certain period of
time considering that doing this research needs time to see how the students show
their motivation in learning the speaking skill during the learning process. This
research was conducted during the second semester from April until the end of the
semester of academic year 2014-2015.
This research was conducted to grade 8 (eight). The samples of this study
were students of class 8Dand 8E. The experimental group was class 8D in which
the treatments were given, and control group was class 8E with the regular
teaching and learning activities. There were 32 students from the experimental
group and there were 32 from the control group. During the research, the students
from experimental group made Projects in the form of selected narrative text
presentation, drama, and wall magz‘s presentation. The researcher consulted with
the English teacher to decide the topic, competence standard and basic
competence which would be developed into the projects.
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D.

RESEARCH SAMPLES
The samples of this research are Grade 8 of academic year 2014/2015. The

samples consist of 64 students from class 8D and 8E, SMP N 1 Tempel. Sample
is the selected group taken from a bigger group (the population) to become the
basis for estimating or predicting the prevalence of a piece of information,
situation or outcome regarding the bigger group. A sample is a subgroup of the
population you are interested in (Kumar, 2011).
Creswell describes that a sample is the individuals selected as the
representatives of the entire target population (Creswell, 2014). So, there were
two classes selected for this research; one would be experimental group and
another would be control group. The classes were class 8D as the experimental
group and class 8E as the control group. There were 32 students of class 8D and
32 students of class 8E in the presence list.
Table 3.1The Participants of Pre-test Class
Participants of Pre-test Classes
Class 8D
Class 8E
Total

E.

Number of Participants
32
32
64

DATA GATHERING TECHNIQUES AND INSTRUMENTS
In conducting this research, the researcher gathered the data in three stages.

The first stage was gathering the data for the experimental research. The pre-test
was conducted for the experimental group on Thursday, April 2, and Tuesday,
April7, 2015 and for the control group on Friday, April 3 and Wednesday, April 8,
2015. The pre-test was done in the form of oral test and the test spent 100
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minutes, so the test given in two meeting because one meeting consisted of 2 x 40
minutes. The material of the test taken from English on Sky 2 (Mukartoet al,
2007) page 122 – 123, it was the students‘ module used in the teaching and
learning process (See Appendix 10). The teacher asked the students some
questions related to the narrative text entitled ‗Beauty and the Beast‖ and the
teacher also wanted the students to retell the story. The same test was taken for the
control group with the same material.
Then, the researcher gained the post-test after the implementation of Project
– Based Learning. The post-test was conducted for the experimental group on
Tuesday, May 19, 2015 and for the control group on Wednesday, May 20, 2015.
The researcher used analytic rubric with the criteria of speaking performance
adapted from Brown (2003) and O‘Malley and Pierce (1996)to process the
speaking scores for both pre-test and post-test (see table 2.1.). The researcher and
the teacher scored the students‘ performance and then discussed it to have the
final score for pre-test and post-test. After gaining the pre-test and post-test scores
from experimental and control group, the researcher analyzed the scores to
compare students‘ speaking performance before the implementation of Project –
Based Learning and after the implementation of Project – Based Learning.
The second stage was to gather the data by using questionnaire. The closedended questionnaire was used in this stage. It contained 15 items of closed-ended
questions. The Likert Scale items for ―Strongly disagree‖ to ―Strongly agree‖
were implemented to make the judgment easier. The lowest score was used for the
negative answer ―strongly disagree‖, and the highest score was for the positive
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answer ―strongly agree‖. The sentences in the questionnaire was arranged by
using Bahasa Indonesia, it was intended to make the students understand every
statement easily. The questionnaires were distributed to the students in class 8D as
the experimental group on Thursday, May 28, 2015. The researcher made the
questionnaire based on related concept covering speaking skill and language
learning motivation (see table 2.2, the construct of Questionnaire).
The last stage in gathering the data was conducting the interview. It was
conducted to obtain the data to support the previous data gathered from the result
of questionnaire and to verify the quantitative findings in this study. The interview
was conducted on Thursday, June 4, 2015. The respondents were two students
from class 8D, they were chosen because they could be the representative of
experimental group. They were chosen by considering their post-test score, one of
them got the highest score and the other got the lowest score. The questions in the
interview were actually based on the result of questionnaire. The researcher made
the guide for the interview‘s question. It consisted of ten questions based on the
construct of the questionnaire and results. The interview results were used to
clarify and strengthen the questionnaire results.

F.

DATA COLLECTION
The following table showed the procedures of this experimental research,

from conducting pre-test to conducting the interview.

61

PLAGIAT MERUPAKAN TINDAKAN TIDAK TERPUJI

Table 3.2 Experimental Research Procedures
No.

1.

Day and
date
Thursday,
April 2, and
Tuesday,
April 7, 2015

Experimental group

Pre-test

Day and
date
Friday, April
3, and
Wednesday,
April 8, 2015

Control group

Pre-test
Teacher
explanation
about narrative
text, reading
task from the
students‘
module, & an
assignment (to
find a narrative
text)
Reading
activity:
narrative text
submitted by
the students

2.

Thursday,
April 9, 2015

Teacher explanation
about narrative text,
group selection, &
preparation of the
presentation

3.

Tuesday,
April 14,
2015

1st project:
Presentation of
selected narrative
text

4.

Thursday,
April 16,
2015

Preparation of Drama
Project from the
selected narrative text
(delivery of the task
for each member of
the group)

Friday, April
17, 2015

Reading
activity:
narrative text
submitted by
the students

5.

Tuesday &
Thursday,
April 28 &
30, 2015

2nd project:
Drama performance

Wednesday,
April 29,
2015

Reading activity
and task from
module

Tuesday,
May 5, 2015

Preparation of
Wallmagz (Wall
Magazine) Project, &
the material of short
functional text

Wednesday,
May 6, 2015

Teacher
explanation of
short functional
text

3rd project:
Wallmagz
Presentation

Friday, May
8, 2015

Task from
module (short
functional text)

Post-test

Wednesday,
Post-test
May 20, 2015

6.

7.

8.
9.

Thursday &
Tuesday,
May 7 & 12,
2015
Tuesday,
May 19,
2015
Thursday,

Questionnaire

Friday, April
10, 2015

Wednesday,
April 15,
2015
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10.

May 28,
2015
Thursday,
June 4, 2015

distribution
Interview

-

-

The first thing that the researcher did in this research was discussing the
problem with the teacher. The teacher showed the existing syllabus which was
occupied in the second semester. It helped the researcher in arranging the projects
(see appendix 1). The next step, the researcher conducted pre-test. The researcher
had one data, it was the score of pre-test (see appendix 3). After the pre-test, the
researcher and the teacher asked the students to make group consisted 6 or 7
people (see appendix 2). Then the group should work together to complete several
projects offered by the researcher. The following table is the procedures of each
Project.
Table 3.3 Procedures of the Project
1st Project
2nd Project
No.
“Presentation of
selected narrative text”
“Drama Project”
1. Teacher selected the Students developed the
members of the group.
selected narrative text
into Drama scripts, for
example one of the
groups chose a legend
entitled
―Malin
Kundang‖,
students
found the resource to
make English script of
this legend.
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3rd Project
“Presentation of
wall magazine”
The groups discussed
to share the task for
every member, so
every member would
be in charge to
complete one section
of the Wall Magz.
Here the teacher
should control the
groups
to
keep
speaking
English
during the discussion,
at least each member
could try to deliver
the opinion using
English.
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2.

Students selected the Every member of the
narrative text (popular group should perform
story).
as a character in the
story.

3.

Students read, studied, The groups prepared
and
discussed
the the play very well.
They prepared not only
selected narrative text.
the scripts but also the
supporting properties
for the play.
Every group presented The students enjoyed
the text (they retold and the play and gave peer
explained the characters, evaluation to the other
setting, and message they groups
for
their
found in the story).
performance.
Students answered the The teacher and the
questions from teacher researcher filled the
and their friends after the analytic
rubric
to
presentation.
decide the score of
students‘
drama
performance.

4.

5.

6.

Teacher gave feedbacks
to the groups, it was
about the contents of
their presentation.

Wall Magz consisted
of Narrapict, Editorial
team,
Crossword
Puzzle, How to make,
Friendly
gadget,
Notice, and Students‘
voice. (see appendix
4)
The groups explored
their creativities to
design
the
Wall
Magz.

Every
group
presented the Wall
magz.

The teacher gave
feedback after the
presentation. Teacher
asked the questions
related
to
the
materials in each
section.
Every member had
the opportunity to
explain the steps
he/she completed the
section, the sources,
the obstacles, and the
advantages that they
got by doing the task.

The students work in groups to finish every project. The teacher filled the
analytic rubric for the oral presentation project (see appendix 5) and the students
filled peer feedback form to represent what they feel about the other‘s
presentation. Every student filled self – assessment of participation in group, it
could help the teacher to check their engagement in the speaking activities. After
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the implementation of all projects, the researcher conducted post-test to get the
next data from post-test score (see appendix 2). By gaining the data from post-test,
the researcher could do the most important part of this research, which was
comparing the result of pre-test and post-test to find the differences between
students‘ speaking skill before and after the implementation of PBL. The
researcher were not only getting the data from both tests, but also getting the data
by distributing questionnaires to the experimental group (see appendix 6) and
conducting the interview to clarify and confirm what the researcher could get
from questionnaire (see appendix 7).
G.

DATA ANALYSIS
To answer the first research question about the effectiveness of PBL to

improve students‘ speaking skill, the researcher used t test. According to Bluman
t-test is used to test the difference between means when the two samples are
independent and when the samples are taken from two normally or approximately
normally distributed populations (2007: 484).After the test of normality and
homogeneity, the researcher then used Independent sample t-test to find whether
or not the result of post-test differed significantly between experimental and
control group.
The independent sample t-test evaluates the difference between the means of
two independent or unrelated groups. That is, the researcher evaluate whether the
means for two independent groups are significantly different from each other. The
independent sample t test is commonly referred to as between groups design, and
can also be used to analyze a control and experimental group. In this study,
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independent sample t test was used to know whether post-test score of
experimental group that was taught by implementing Project Based Learning was
significantly different with post-test score of control group that was not taught by
implementing Project-Based Learning.
Further, to answer the second research question about the effectiveness of
PBL to enhance the students‘ motivation in learning the English speaking skill,
researcher analyzed the answers of the questionnaire and conducted the interview.
The researcher used Likert Scale to process the result of questionnaire (see
appendix 8). Singh (2006) stated that a Likert scale is composed of a series of four
or more items that represent similar questions combined into a single composite
score/variable. Likert scale data can be analyzed as interval data, i.e. the mean is
the best measure of central tendency. The items are given to a group of subjects
for responding to each one in terms of their agreement or disagreement. Usually a
1-5 scale of response is used. A score is given for each item depending upon the
response made, a sum of these scores gives the individual score. All statements
are scored from maximum to minimum as; Strongly Agree (5), Agree (4),
Undecided (3), Disagree (2), Strongly Disagree (1) (Singh: 2006).
The questionnaire consisted of 15 items and the students should give their
perceptions toward the statements, they showed their agreement or disagreement.
The result of the questionnaire analysis could show that the students gave their
agreement toward the statement about the benefits of the implementation of
Project – Based Learning in enhancing the students‘ motivation in learning the
speaking skill. The students‘ favorable answer for 15 questions showed that they
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agreed that PBL was effective to enhance the students‘ motivation in learning the
speaking skill. The follow-up interview might lighten the quantitative data appear
in the study.
The data analysis and validation procedures implemented in this study is the
supporting research data strengthen or cover the weaknesses of two different
strategies. The data gathered from the questionnaire was analyzed and categorized
to avoid the bias result. The next step was to validate by preparing the follow-up
qualitative interview to verify the quantitative data resulted previously. The
follow-up interview was developed based on what has been obtained in the
quantitative data. It was conducted to validate the research result in this study.
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CHAPTER IV
RESEARCH FINDINGS AND DISCUSSION
In this chapter, the researcher would like to present the research findings.
The analysis presented were the answers of research questions and hypothesis
proposed in this study: (1) Project Based Learning is not effective to improve
Junior High School students‘ speaking skill (H0). (2) Project Based Learning is
effective to improve Junior High School students‘ speaking skill (H1). The
discussion is based on the two research designs implemented in this study,
quantitative and qualitative designs.
A.

FINDINGS
The data presentation and analysis are divided into two parts, quantitative

and qualitative data. The data are presented and analyzed in each part to display
how the research questions were solved in this study.
1.

Quantitative Data
In the quantitative data, the data presentation and analysis cover the

experimental research and the result of questionnaire.
a.

Experimental research
This study was conducted with two groups of Junior High School students.

The first group was the control group and the other was the experimental group.
While the control group followed the activities based on the teacher instruction,
the experimental group implemented Project-Based Learning with the task and the
activities provided by the researcher.
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This chapter includes the findings about the effectiveness of Project-Based
Learning in improving the students‘ speaking skills at SMP N 1 TEMPEL. The
quantitative data for this study were gathered through two kinds of instruments.
The first set of instruments comprised oral tests which were administered to both
the experimental and the control groups before and after the Project-Based
Learning treatments. The questions provided in pre-test and post-test were similar
in each test. The tests were run in the school by the researcher and the English
teacher. Students took the exam individually. The tests comprised question and
answer tasks. Each student was required to answer clearly and completely. The
questions were based on the narrative text entitled ―beauty and the beast‖ from the
students‘ English module. The answer would be depended on the level of
students‘ speaking performance. After students finished the test, the researcher
and the teacher scored the students‘ performance individually by using analytic
scoring rubric. Raters then negotiated the grade through discussion of the
conversations. The analysis of the scores came from pre-test and post-test of the
two groups which aimed to test the hypothesis presented in chapter II. The data
analysis was conducted using SPSS 16.0 statistics software.
After conducting pre-test and post-test for experimental and control group,
the researcher got the basic data, such as the maximum score and minimum score
from both group in the pre- or post-test, mean, and standard deviation. The
following table shows the mean, standard deviation, minimum, and maximum
score from experimental group and control group.
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Table 4.1 Mean and Standard deviation of Experimental Group
The test
(Experimental group)
Pre-test
Post-test

N

Mean

32
32

9.0
10.8

Standard
Deviation
1.9
1.4

Minimum
Score
5
8

Maximum
Score
12
13

Table 4.2 Mean and Standard Deviation of Control Group
The test
(Control group)
Pre-test
Post-test

N

Mean

32
32

9.6
9.8

Standard
Deviation
1.8
1.6

Minimum
Score
5
6

Maximum
Score
13
13

The tables 4.1 and 4.2 show that both experimental and control group had
the same minimum score, which was 5. They experienced a change from the result
of pre-test to the result of post-test. The maximum score of post-test for the
experimental group increased from 12 in the pre-test to 13, but the maximum
score of post-test for control group did not get any change. The mean of post-test
for experimental group was higher than the mean of post-test for the control
group.
Table 4.3 Frequencies of Scale Criteria of the Experimental Group

Very Good
Good
Average
Poor
Very Poor

S
0
5
22
5
0

Pre – test
F
P
V
0
0
0
4
3
4
23 23 15
5
6 13
0
0
0

G
0
1
13
18
0

Total

32

32

32

No.

Criteria

4
3
2
1
0

32

32
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S
0
10
20
2
0

Post - test
F
P
V
0
0
0
14
7
7
18 24 24
0
1
1
0
0
0

G
0
2
18
12
0

32

32

32

32

32
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Table 4.4 Frequencies of Scale Criteria of the Control Group

Very Good
Good
Average
Poor
Very Poor

S
0
9
18
5
0

Pre – test
F
P
V
0
0
0
4
5
3
24 24 26
4
3
3
0
0
0

G
0
0
16
16
0

Total

32

32

32

No.

Criteria

4
3
2
1
0

32

32

S
0
9
19
4
0

Post - test
F
P
V
0
0
0
4
5
3
25 24 27
3
3
2
0
0
0

G
0
0
16
16
0

32

32

32

32

32

S = Speaking
F = Fluency
P = Pronunciation
V = Vocabulary
G = Grammar
The tables 4.3 and 4.4 show that both group experienced an improvement,
the control group decreased the frequencies of ―poor‖ for three aspects, they were
―speaking‖, ―fluency‖, and ―vocabulary‖, while the experimental group decreased
the frequencies of ―poor‖ for all aspects. Based on the discussion between the
researcher and the teacher, there was no ―very good‖ for the result of each rubric
in pre-test and post-test. The teacher considered that for the level of Junior High
School students particularly in State Junior High School 1 Tempel no one could
meet the criteria described as ―very good‖, those were: For speaking or
communication aspect, the student speaks in social and classroom settings with
sustained and connected discourse, any errors do not interfere with meaning. For
fluency aspect, the student speaks with near native fluency, any hesitation do not
interfere with communication. For pronunciation aspect, the student has
occasional non – native pronunciation errors, but the speaker is always
intelligible. For vocabulary aspect, the student uses extensive vocabulary but may
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lag behind native-speaking peers. For grammar aspect, the student masters a
variety of grammatical structures. According to teacher, the students of the
experimental and the control group could not meet those criteria yet, so the
maximum score of speaking test criteria in this study was ―Good‖.
After getting the basic data from pre-test and post-test, the researcher then
processed the data using the Independent sample t-test. The t-test allows the
examination of the difference between the mean scores relative to the spread or
variability of the scores which could not be showed by the descriptive statistics
only. It was applied to examine the mean of the two groups to show whether or
not they differ significantly from one another. Before analyzing the statistical
result, the normality test was conducted to confirm whether the data were normal
to be tested. The One Sample Kolmogorov-Smirnov test is used to test whether a
sample comes from a specific distribution. This procedure is to determine whether
a sample comes from a population which is normally distributed. If the result is
(P>0.05), the data have normal distribution. The result of the normality test is
presented in table 4.5.
Table 4.5 One-Sample Kolmogorov-Smirnov Test
Group
Data

Experiment
Control

Kolmogorov-Smirnov
Statistic
df
Sig.
.128
32
.197
.133
32
.162

Since the distribution (Asymp.Sig.)of control and experimental group are
higher than 0.05. Sig. for experimental group is 0.19 (p>0.05) and Sig. for control
group is 0.16 (p>0.05), it indicates that the test distribution is normal. Thus, the
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independent sample t-test could be conducted. The result of the group statistics
and the statistical analysis of independent sample t-test are presented in the
following tables.
Table 4.6 Group Statistics of Independent Sample t- test
Group Statistics
Std. Error
Group
Gain ScoresExperiment
Control

N

Mean
10,75
9,78

32
32

Std. Deviation
1,414
1,641

Mean

,250
,290

Based on the table above, the significance difference between the
experimental group and control group appeared. It can be seen from the output of
means and standard deviation. Mean of experimental group which consisted of 32
students was 10.75 (sd = 1.41), and mean of control group which consisted of 32
students was 9.78 (sd = 1.64).
Table 4.7 The result of the Independent Sample test

The ―Levene‘s Test for Equality of Variances was provided to represent a
test of hypothesis that population from which the groups have equal variances. It
aimed to prove the sample homogeneity of both experimental and control groups
to claim that they were from the same population. The test was based on the
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computation of F-statistic and p-value (Sig.). Here if ―Sig.‖ is greater than 0.05
(p>0.05), it means that the label equal variances can be assumed. Since the ―Sig‖
is 0.49, therefore the t-test row labels Equal variances assumed.
The t-test results label equal variances which is assumed gives the t-value (t
= 2.530) and the degree of freedom (df = 62). The 2-tailed significance (P value)
of 0.014 which means that p is off the scale (t table is at 1.669 at P= 0.05). The
hypothesis in this study uses 1-tailed. Here, the result in the table is presented in
the form of 2-tailed significance because most calculators and computers give the
exact p-value for 2-tailed tests. The researcher used the interpretation of 1-tailed
test by using t-table. The result indicates that the difference is significant because
the t- test result is higher than the t table (2.530>1.669).
As the t-test result shows that the difference between the two groups is
significant, the null hypothesis H0 : µ1 = µ2 is rejected. In the other words, the
alternative hypothesis H1: µ1 ≠ µ2 is acceptable. This condition, indeed, shows
that there is a better achievement of speaking skill in the experimental group
which is taught with Project – Based Learning approach than the control group
which is taught without PBL. The students‘ achievement based on the post-test
result is indeed better than their scores in pre-test, it indicates that the treatment is
effective to improve the speaking skill including five categories of speaking
(interactive communication), fluency, pronunciation, vocabulary, and grammar.
b.

Questionnaire
A set of instruments for collecting quantitative data included questionnaires.

The questionnaire was distributed to the experimental group after the treatment.
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The questionnaire consisted of fifteen items, which were based on the concepts of
student – centered learning, self – esteem, pronunciation, vocabulary, structure,
communication, intrinsic motivation, speaking performance, drama and roleplay,
groupwork, wall magazine, and teacher‘s role. The concepts helped the researcher
to be focused on the effect of PBL activities implemented in this study toward the
students‘ motivation in learning the speaking skill. The items were designed on a
5-point Liker scale and were assessed with values ranging from 1 to 5; Strongly
Agree (5), Agree (4), Undecided (3), Disagree (2), Strongly Disagree (1) (Singh:
2006). Singh (2006) stated that a Likert scale is composed of a series of four or
more items that represent similar questions combined into a single composite
score/variable. Likert scale data can be analyzed as interval data, i.e. the mean is
the best measure of central tendency.
The number of students in each item and the mean for the whole phenomena
gathering items are illustrated in appendix 8 to give clear presentation for each
item. The score interpretation of the questionnaire result is presented in table 4.8.
Table 4.8 The Score Criteria
NO

CRITERIA

SCORE

1

Very high

4.51 – 5.0

2

High

3.76 – 4.50

3

Fair

3.36 – 3.75

4

Low

2.51 – 3.25

5

Poor

00 – 2.50

MEANING
The rate very high means most respondents
strongly agree with the statement.
The rate high means most respondents
agree with the statement
The rate fair means most respondents are
not sure with the statement
The rate low means most respondents
disagree with the statement
The rate poor means most respondents
strongly disagree with the statement
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The questionnaire interpretation in table 4.8 is developed based on the result
of the questionnaire analysis using Likert Scale (Singh: 2006). The very high
score rate indicates that most respondents strongly agree with the statements
provided in the closed questionnaire. In line with it, the high score rate also
provides data that most respondents agree with the statements. The fair score
category indeed shows that most respondents are not sure with the statement given
on a certain topic. The low and poor score rate indicate the respondents disagree
and strongly disagree with the statements. Thus, the higher the result, the more
respondents give positive response to the statements in the closed questionnaire.
Table 4.9 The Interpretation of the Questionnaire Result
Item
number

1

2

3

4

5

Concept

Questions

Score Mean Criteria
141

4.41

HIGH

Motivation
PBL made the students to believe themselves
Brown (2000) to be capable, significant, successful and worthy
(self-esteem) in doing the speaking activities.

140

4.38

HIGH

Speaking
Assessment
Brown
(2003),
O'Malley and
Pierce (1996)
Speaking
Assessment
Brown
(2003),
O'Malley and
Pierce (1996)

136

4.25

HIGH

PBL made the students to speak English with
appropriate vocabulary based on the topic.

134

4.19

HIGH

PBL led the students to arrange every sentence
with good structure while they perform the end
product.

131

4.09

HIGH

PBL
Grant (2002)

Speaking
Assessment
Brown
(2003),

Project-Based Learning activities allowed the
students to have the opportunity to work
autonomously and involve in interaction and
communication.

PBL made the students to speak English with
good pronunciation.
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6

7

O'Malley and
Pierce (1996)
Speaking
Assessment
Brown
(2003),
O'Malley and
Pierce (1996)
Motivation
Brown (2000)

PBL made the students to convey
comprehensible communication while speaking
English.

Students engaged in PBL activities for their own
sake and enjoy the lesson (self - determination).

127

3.97

HIGH

131

4.09

HIGH

Speaking
PBL provided students the opportunity to
Brown (2003) express opinion with others (dialogue, interview,
and discussion).

135

4.22

HIGH

8

134

4.19

HIGH

9

Speaking
PBL provided students the activities that they
Brown (2003) can convey or exchange fact, information, or
opinion with others and planned the
presentation, then answer the questions from
teacher and others.
Speaking
activity
O'Malley and
Pierce
(1996)

Students often engage in drama and simulations
activities, where their anxiety is reduced, their
motivation is increased and their language
acquisition is enhanced. Drama provides a
format for using the real life conversation such
as repetitions, interruptions, recitations,
facial expressions and gestures.

138

4.31

HIGH

Students work together to provide mutual
support and a wider range of ideas.

135

4.22

HIGH

Students develop their creativity to make an
attractive wall magazine.

138

4.31

HIGH

Students keep focusing on the language features
that will make their wall magazine consist of
good sentences and they present the end product
of wall magazine completely.

134

4.19

HIGH

Students enjoy the activity for experiencing
pleasure and satisfaction.

135

4.22

HIGH

Teacher should provide good organization of
the project and be sure that students know what
to do, teacher acts as a prompter who makes

139

4.34

HIGH

10

11

12

13

14

15

PBL
Scrivener
(2005)
PBL
Hutchinson
(1991)
PBL
Hutchinson
(1991)
Motivation
Valerand
(1997)
in Dornyei
(2001)
PBL
Harmer
(2001)
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suggestions how to precede the project. The
students organize a lot of their own learning

From table 4.9 the range of the indicators from the highest score to the
lowest one is clearly observed. It is already arranged to make the data presentation
easy to read and to understand. The high score categories cover 15 statements. It
shows that most students agree with the statements in the questionnaire.
2.

Qualitative Data
Based on the result of questionnaire, an interview questions‘ direction was

developed (see appendix 7). The interview was conducted to clarify the students‘
opinion on the questionnaire so the students might give clearer and more detail
information to obtain more information on the effect of PBL in enhancing the
students‘ motivation in learning the English speaking skill. The samples of the
interview result are presented briefly in the table 4.11. The complete version of
the interview result is attached in appendix 10.
Table 4.10 The Samples of Interview Result
Sub concept

STATEMENT
Yes, I like learning English through Project – Based Learning
activities, but sometimes I am afraid I can‘t, because the
activities push me to speak English every time. For example,
Student – centered
when the discussion time, I should try to give the opinion
learning
using English. Actually, I was wondering when I started
learning speaking through PBL whether I can speak English
fluently every time or not. (GR 005)
Yes mba, it could help me to push myself to speak English
Self – esteem
as much as possible (GR 006)
Yes. I felt like slowly but sure I could try to speak English
Communication
fluently (ACH 013)
Yes, mba. I agreed, learning through Project – Based
Intrinsic motivation
Learning could improve my motivation in speaking English.
Project – Based Learning could push me to speak English
Speaking performance more. The activities were not only finishing the task from
LKS like we always did before. (GR 013)
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The aspects of
speaking performance

Drama and roleplay

Group work

Wall Magazine

Teacher‘s role

For me, my weaknesses were grammar and vocabulary, mba.
I was confused in arranging a good sentence and thinking
about the rules and structure, and I had just small numbers of
vocabularies collection. (GR 014)
I like DRAMA the most because it was so fun activity. I and
my friends tried so hard to memorize and act the script. We
could improve the scene easily if the script was written in
Bahasa Indonesia, but it was so difficult for us to add some
improvisation because we had to think first if we would
speak, hahaha. (GR 008)
I saw everybody in my group worked hard and helped each
other to finish Wall magazine. (ACH 014)
I got the students‘ voice part for the project of Wall
Magazine, I found the difficulties to ask every member in
my group about their opinion toward learning English and in
the presentation, I had to explain those opinions. (GR 011)
My teacher divided the group, after that she explained what
we should do, but for whole processes we did it by ourselves
with the group, mba. My teacher didn‘t help us in finishing
the project. (GR 015)

Based on the students‘ opinion and answer from the interview, some more
points on the use of PBL to the students‘ motivation in speaking skill are
obtained. The students enjoyed the activities that Project-Based Learning
provided. According to their opinion, the activities could help them to have more
courage in speaking English. Especially, drama and wall magazine gave them the
opportunity to explore their creativity and they could reduce the anxiety in
speaking English. The samples will be presented in the discussion part that will be
the evidence for both quantitative and qualitative findings in the study.
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B.

DISCUSSION
The discussion covers the whole information which has been gathered from

the result of both quantitative and qualitative data. The result shows that there is a
significant difference from the result of pre-test and post-test using SPSS
statistical analysis. The t-test result illustrates that the use of Project-Based
Learning to enhance the students‘ motivation in learning the English speaking
skill is effective as it contributes its strong points to the students‘ speaking
performance and achievement. This part discusses what factors contribute to the
effectiveness of Project-Based learning to enhance the students‘ motivation in
learning speaking skill.
1.

THE EFFECTIVENESS OF PBL TO IMPROVE JUNIOR HIGH
SCHOOL STUDENTS’ SPEAKING SKILL
The aims of this study are to prove the effectiveness of PBL to improve

Junior High School students‘ speaking skill and the effectiveness of PBL to
enhance Junior High School students‘ motivation in learning the speaking skill.
The first question of this study is to investigate the effectiveness of Project –
Based Learning to improve Junior High School students‘ speaking skill. To
answer the first question, the researcher got the data from the result of Pre – test
and Post – test, and then processed the mean of the tests with Independent sample
t – test to find the significant difference between the result of pre – test and post –
test.
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a.

The Result of Speaking Test
Table 4.3 (in part A) which reported the comparison between the result of

pre-and post-test for experimental group present that the students experience
progress in almost language skill; speaking (comprehension), fluency,
pronunciation, vocabulary, and grammar. There were 5 students in the pre-test got
―poor‖ score for speaking (comprehension) aspect but then in post-test there were
just 2 students got ―poor‖. For fluency aspect, there were 5 students got ―poor‖ in
pre-test but then there was no student got ―poor‖ in post-test. For pronunciation
aspect, there were 6 students got ―poor‖ in pre-test but then there was just 1
student who got ―poor‖ in post-test.
Grammar and vocabulary were the weak points for the students. There were
13 students got ―poor‖ for vocabulary aspect in pre-test but then there was only 1
student got ‗poor‖ in post-test. There were 18 students got ―poor‖ for grammar
aspect but then there were 12 students in post-test. Generally, the students
obtained improvement from the result of pre-test to post-test. The result of posttest could be the evidence showed that the students had higher motivation to speak
English after learning English speaking skill through PBL.
b.

The Result of t – test
The experimental research was conducted to observe and find out if there is

difference in the use of Project-Based Learning compared to the traditional in
learning speaking. The result shows the effectiveness of PBL to improve the
students‘ speaking achievement, and it is supported by the quantitative findings
based on the significant difference in the previous section (Data Presentation).
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The statistical findings declaim that the use of Project-Based Learning enhances
the students‘ motivation in learning the speaking skill.
It could be seen from the better achievement at the post-test which is
compared to the result of pre-test. Based on the mean in pre-test of 32 students of
the experimental group is 9.06 and mean in post-test is 10.8. While the mean in
pre-test of 32 students of the control group is 9.69 and mean in post-test is 9.8.
The t-test results label equal variances which is assumed gives the t-value (t =
2.530) and the degree of freedom (df = 62). The 2-tailed significance (P value) of
0.014 which means that p is off the scale (t table is at 1.669 at P= 0.05). It
indicates that the difference is significant because the t- test result is higher than
the t table (2.530>1.669).
c.

The Result of Questionnaire
The result of the questionnaire displayed in table 4.9 shows that the ―high‖

category goes to all item. The score was gained through the number of the
respondents answering the item of agreement in the questionnaire (see Appendix
8). All item in the questionnaire possess the ―high‖ category. High category
covers 3.76 – 4.50. The rate high means most respondents agree with the
statement. So, it can be seen that the students got the benefits from the
implementation of PBL in learning the speaking skill.
―High‖ category given by the students show that Project – Based Learning
is really helpful for the students. They agreed the items in the questionnaire which
clarify whether or not Project – Based Learning can improve their speaking skill
and their motivation in learning the speaking skill. The result of the questionnaire
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will be supported by the result of interview. The result of the interview (see
appendix 9) shows many of the students‘ positive statement toward the
implementation of PBL in their class.
d.

Theoretical Consequences
This study aimed to investigate the effectiveness of Project-Based Learning

strategy on developing eight graders' achievement level in speaking English.
Furthermore, it measured the effect of the Project-Based Learning strategy on the
students' attitudes towards the implementation of Project-Based Learning in
enhancing the students‘ motivation in learning the speaking skill. To answer the
research questions, the researcher adopted the experimental approach. The thesis
completed by Nassir (2014) entitled ―The Effectiveness of Project-based Learning
Strategy on Ninth Graders' Achievement Level and their Attitude towards English
in Governmental Schools -North Governorate‖ is one of the related study that
studied by the researcher in conducting this research. Nassir‘s thesis applied
experimental approach to prove that PBL is effective to develop the students‘
achievement in English. For the experiment, Nassir randomly chose two classes of
ninth graders.
There were pre & post achievement test, an attitude scale (with pre & post
applications) to determine the students' attitudes towards English Language and to
investigate students' opinions of the Project-Based Learning strategy as a new
strategy in learning English skills and sub skills, and a speaking evaluation card
(with pre & post applications). The gathered data were statistically analyzed by
using the Statistical Package for Social Science (SPSS). He used the t-test
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independent sample and the effect size technique to measure the effect size of
project–based learning strategy on the experimental group in each scope of the
test, the attitude scale and the speaking evaluation card. The results of the study
revealed that there were statistically significant differences in the mean scores of
the pre-post test, speaking evaluation card and the attitude scale in the post
application in favor of the experimental group.
The researcher here has the similar study, but it is more specific than
Nassir‘s research since it observed the effectiveness of the implementation of
PBL to improve the eighth grade students‘ speaking skill and the effectiveness of
PBL to enhance the eighth grade students‘ ―Motivation‖ in learning the speaking
skill. The effectiveness of PBL to improve the students‘ speaking skill could be
seen after the students had had the PBL‘s speaking activities, such as
presentation of the selected narrative text, drama, and presentation of the Wall
Magazine product. According to Thomas (2000) ; Klein et al. (2009), PBL
approach organizes learning around projects which are realized in the form of
complex tasks. While making the project, students can develop their problemsolving, decision-making, and investigation skills. They also have the
opportunity to work autonomously over a given period of time to create realistic
products in a variety of presentation form. The end products of PBL in this study
had been presented by the students. While they were presenting their product,
they tried to speak English more. It is better for the students than the regular
activities when they read the texts do the tasks from workbook.
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2.

THE EFFECTIVENESS OF PBL TO ENHANCE JUNIOR HIGH
SCHOOL

STUDENTS’

MOTIVATION

IN

LEARNING

THE

SPEAKING SKILL
a.

The Result of the Questionnaire
As the result of the experimental research confirmed the significant

difference on the PBL implementation, the detailed information on how PBL
contributes to the students‘ motivation in learning the speaking skill was needed
to investigate. The questionnaire and interview aimed to find out the detailed
information. The discussion was based on the result of questionnaire
interpretation and interview.
Table 4.11 The Score Components of the Questionnaire Result
Interpretation

NO

1

2

3

4

Statements

Score

Mean

Criteria

Project-Based Learning provides more
opportunity to speak English actively

141

4.41

HIGH

The tasks in Project-Based Learning help me
believe myself that I am capable and braver
to speak English

140

4.38

HIGH

136

4.25

HIGH

134

4.19

HIGH

The tasks provide the opportunity to present
the end product. It makes me speak English
more and I have to present the product by
controlling and maintaining good
pronunciation
The tasks provide the opportunity to present
the end product. It makes me speak English
more and I have to present the product by
choosing and using good arrangement of
vocabularies
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5

6

7
8
9

10
11
12

13

14

15

The tasks provide the opportunity to present
the end product. It makes me speak English
more and I have to present the product by
organizing good sentences‘ structure
The tasks provide the opportunity to present
the end product. It makes me speak English
more and I have to present the product by
conveying comprehensible ideas or opinion
for the listeners
I really enjoy learning English through
Project-Based Learning, it makes me want to
speak more and more
Presentation and discussion help me to
improve my speaking skill
Presentation and discussion help me to share
ideas, information, or opinion and answer the
questions from teacher and other
By performing drama, I can reduce anxiety to
speak and act the script in front of the
audiences
Finishing wall magazine makes me work
together with my group cooperatively
Finishing wall magazine makes me
developing the creativity to make an
attractive wall magazine
I can improve my speaking skill by
presenting the end product of wall magazine
completely
I enjoy the activities of Project-Based
Learning for experiencing pleasure and
satisfaction without worrying the punishment
from my teacher
My teacher‘s roles are only provide good
organization of the project and be sure that
the students know what to do, but we
organize and finish the tasks by ourselves

131

4.09

HIGH

127

3.97

HIGH

131

4.09

HIGH

135

4.22

HIGH

134

4.19

HIGH

138

4.31

HIGH

135

4.22

HIGH

138

4.31

HIGH

134

4.19

HIGH

135

4.22

HIGH

139

4.34

HIGH

Score which is interpreted in table 4.11 comprises five categories: very high,
high, fair, low and poor. The score was gained through the number of the
respondents answering the item of agreement in the questionnaire (see Appendix
8). For example statement 1, there were 13 who strongly agree and there were 19
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students agree. 13 students with 5 score for strongly agree, the score will be 141,
and its mean is 4.41. It means question number 1 has ―High‖ category. High
category covers 3.76 – 4.50. The rate high means most respondents agree with the
statement. So, the students agreed that Project – Based Learning activities allowed
the students to have the opportunity to work autonomously and involve in
interaction and communication. This condition was supported by the theory which
is applied to strengthen this study, the theory stated by Grant (2002) shows that
Project – Based Learning is an active learning process that puts the students to be
the center of the activities. They learn, discuss, decide, plan, execute, create, and
finally present what they have made. When they plan and discuss the product of
their project, the students are interacting and communicating each other. Here, the
teacher is expected to lead the students to speak English actively in their
discussion.
The second question stated that the tasks in Project-Based Learning helped
the students to believe them-selves that they are capable and braver to speak
English. This question got the ―high‖ rate because the score is 140 and the mean is
4.38. It means almost of the students agreed that Project – Based Learning
activities helped the students to believe them-selves that they are able to speak
English fluently and they have higher confidence when speaking English. The
finding of a related research used as the reference in this study supports this
condition. The findings showed that pupils with learning difficulties could gain
benefits through Project-Based Learning in academic performance. It involved
students‘ motivation to be braver and believe to their ability in speaking English
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more and more (Filippatou and Kaldi: 2010). A theory about self-esteem stated by
Brown (2000) claims no successful cognitive or affective activity can be carried
out without some degree of self-esteem. He defines self-esteem as the evaluation
which individuals usually make and maintain with regard to themselves; it
expresses an attitude of approval or disapproval, and indicates the extent to which
individuals believe themselves to be capable, significant, successful and worthy.
According to that theory, it is good that almost of the students agreed with the
benefit of Project – Based Learning in building their self-esteem, it means that
they are ready to improve their speaking skill and they feel confident enough to
speak English.
The next statement covers the aspects of speaking, namely comprehension,
fluency, pronunciation, vocabularies, and structure. The rate is ―High‖, so almost
the students agreed that the tasks provided the opportunity to present the end
product and it made the students speak English as much as possible, so they
should present the product by controlling and maintaining good pronunciation,
vocabularies, structure. The consistencies of speaking activities helped the
students to improve their speaking performance day by day. A research compiled
by Maulany (2013) shows that the result of Project – Based Learning
implementation could improve the students‘ speaking skill covering the aspects of
speaking, which are comprehension, vocabulary, grammar, fluency, and
pronunciation. Maulany suggests the teacher to implement Project – Based
Learning in the classroom. She decided to apply PBL for the speaking activities
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adopted from Brown‘s concept (2003), which are also used in this study, such as
storytelling, discussion, and question and answer.
The students showed positive attitude toward a statement that clarify
whether or not they engaged in PBL activities for their own sake and enjoyed the
lesson. The score is 4.09 so it deserves the ―high‖ category. Deci in Brown
(2000:164) says that intrinsically motivated activities are ones for which there is
no clear reward except the activities itself. People seem to engage in the activities
for their own sake and not because they lead to an extrinsic reward (Brown:
2000). Intrinsically motivated behaviors are aimed to bringing about certain
internal consequences, namely, feelings of competence and self determination. So,
when the students claimed that they really enjoyed Project-Based Learning
activities because they really liked and wanted it, they could automatically do
every task they found in the Project.
The students go along with the statement that showed presentation and
discussion helped the students to improve the speaking skill. Presentation and
discussion help them to share ideas, information, or opinion and answer the
questions from teacher and friends. These activities could make students gain their
self-confidence and reduce their anxiety through presenting oral works in front of
their classmates. Thornbury (2005) asserts that the students act of standing up in
front of their colleagues and speaking is an excellent preparation for authentic
speaking. A prepared talk is when students make the presentation on a given topic
of their choice. It is good for the students if they really want to enjoy the
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presentation activities because they can enormously improve their public speaking
ability.
The students claimed that they could reduce anxiety to speak and act the
script in front of the audiences when performing Drama. It can be seen from the
―high‖ rate for the 10th statement in the questionnaire. Speaking activities can be
more challenging like drama, simulations and role-plays. They are very important
activities. O‘Malley and Pierce (1996) also highlight this statement, they say that
such activities are more authentic because they provide a format for using the real
life conversation such as repetitions, interruptions, recitations, facial expressions
and gestures. Students often engage in role-plays, drama and simulations
activities, where their anxiety is reduced, their motivation is increased and their
language acquisition is enhanced.
The students really like to do the ―Wall Magazine‖ Project. They showed
positive attitude toward the statement about the benefit of ―Wall Magazine‖
Project. Finishing wall magazine made the students worked together in groups
cooperatively and developed the creativity to make an attractive wall magazine.
They could develop their creativity to make an attractive wall magazine, and they
also focus on the language features in arranging each section of wall magazine, so
the contents of each section will be properly written in good structure.
Hutchinson‘s concept (1991) reinforces the students‘ perception, he states that the
students will work together and help each other to control the contents of Wall
Magazine, they can also explore their creativities but still aware of the structure of
the language.
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The result of the questionnaire showed that the students enjoy the activities
of Project-Based Learning for experiencing pleasure and satisfaction without
worrying the punishment from the teacher. This result is in the same line with
Vallerand (1997) in Dornyei (2001) that reports the intrinsic motivation deals with
the behavior performed for its own sake in order to experience pleasure and
satisfaction, such as the joy of doing particular activity or satisfying one‘s
curiosity. The ―high‖ rate showed that the students enjoy the activity for their own
sake in order to gain a lot of experiences in learning the speaking skill. They did
every activity based on their intrinsic motivation.
The last statement in the questionnaire discussed the role of the teacher.
Teacher is still being an important aspect behind the successful Project – Based
Learning activities. The students confess that the teacher‘s roles are only
providing good organization of the project and being sure that the students know
what to do, but the students organize and finish the tasks by their selves. This
condition matches with Harmer‘s explanation; that during the project work,
students organize a lot of their own learning. Project work allows the teacher to be
a participant as well. Teacher can participate in various sub-tasks, e.g. role-plays
or other communicative tasks, but teacher is also a natural participant of the whole
project (Harmer: 2001).
The highest score goes to the first statement of the questionnaire, it states
that Project – Based Learning activities allowed the students to have the
opportunity to work autonomously and involve in interaction and communication.
Almost of the students believed that they could get a lot of benefits from Project –
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Based Learning, especially because Project – Based learning activities let them to
learn the Speaking skill actively. By planning, discussing, and presenting the end
products, they improve their speaking ability constantly because they were
directly involved in the interaction and communication.
The lowest score is for the statement that describes PBL activities helped
the students to transfer comprehensible communication while speaking English. It
was because at the time of the research, the students felt that they were in the
process to improve their speaking ability, so they thought that they have just tried
to speak English in a good way and they could result only the simple utterance.
Still they were trying to arrange the utterance to be more comprehensible for the
listeners. This condition needs teacher‘s correction. The teacher should help them
in arranging the sentence to be more understandable and complete.
From the information about questionnaire‘s result in the previous
paragraphs, it can be concluded that the implementation of Project – Based
Learning is really helpful for the students. It contributes to the improvement of the
students‘ speaking skill, but there are some aspects that need to be considered.
The teacher or the researcher should be patience but influential enough to make
the students speak English during the activities, and the chosen activities should
meet the students‘ need based on their level.
b.

The Result of the Interview
After analyzing the questionnaire‘s result, the next step is analyzing the

result of interview. The data taken from the interview based on these themes and
categories:
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4.12 The themes and the Categories as the Interview guideline
Theme
MOTIVATION

SPEAKING
PROJECT-BASED
LEARNING

1)

Category
Feeling (Intrinsic Motivation)
Autonomous Learning
Self – Esteem
Extrinsic motivation (Teacher‘s role)
Comprehension
Speaking Performance
Group Work
Wall Magazine
Drama

MOTIVATION
Motivation is so highly valued in the process of learning because by having

motivation the students will always eager to gain and practice the knowledge.
Motivation is a theoretical construct to explain the reasons we engage in a
particular behavior (Barkley, 2010). So, when the students learn English with
strong motivation, they will have great enthusiasm in doing the activities.
“Yes mba, it could help me to push myself to speak English as much as
possible‖ (GR 006)
The statement above was one of the students statement related to learning
motivation. “to push myself” indicates that this student was encouraged to do the
speaking activities through PBL. It means PBL affected the students‘ motivation
in learning the English speaking skill. To find the complete statements of the
interview, see appendix 9)
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a)

Intrinsic Motivation and Autonomous Learning
―Intrinsic motivation‖ is characterized by doing an activity for the inherent

satisfaction of the activity itself, seems to be part of human nature. However,
intrinsic motivation requires supportive conditions to persist. Supportive
conditions can include a person‘s feelings of autonomy, relatedness, and
competence, accompanied by a sense of interest and value (Ryan and Deci, 2000).
“I like DRAMA the most because it was so fun activity. I and my friends
tried so hard to memorize and act the script. We could improve the scene
easily if the script was written in Bahasa Indonesia, but it was challenging
for us to add some improvisation because we had to think first if we would
speak, hahaha”. (GR 008)
The student stated that the activity was so fun activity. It meant she got supportive
conditions, which was the feeling ―happy‖ that could make her learn the English
speaking skill enthusiastically.
b)

Self – Esteem
“Yes, mba. I felt like I enjoyed learning English more. Yes, I got more selfconfidence in speaking English although I did not know whether I had good
sentences or not. (GR 012)
That statement was related to the theory of self-esteem. Brown (2000: 154)

states self-esteem is a personal judgment of worthiness that is expressed in the
attitudes that individuals hold toward themselves. It is a subjective experience
which the individual conveys to others by verbal reports and other overt
expressive behavior. The statement shows that student believe themselves they
tried to be more capable to speak English. She said that she enjoyed learning
English more.
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c)

Extrinsic motivation
Here, extrinsic motivation means the role of the teacher. The role of the

teacher as a controller as defined by Harmer is not compatible with projects. The
teacher acts as a controller only when he is totally in charge of the class and
decides what, when and how the students will say. This is not possible during
project work where smaller groups of students work on their own. Project work
definitely presents new demands on the teacher and his teaching style. This
following statement related to Harmer theory:
“My teacher divided the group, after that she explained what we should do,
but for whole processes we did it by ourselves with the group, mba. My
teacher didn’t help us in finishing the project”. (GR 015)
2)

SPEAKING
There are several aspects in speaking performance that students should bear

in mind. They are pronunciation, grammar, fluency, vocabulary, and
comprehensible communication (Brown, 2003). The researcher and the teacher
checked the students‘ speaking performance and scored them by analytic rubrics.
From the rubric, the researcher knew the weak aspects of the students‘ speaking
performance. The result of questionnaire and interview stated that vocabulary and
structure became the problem for the students.
―For me, my weaknesses were grammar and vocabulary, mba. I was
confused in arranging a good sentence and thinking about the rules and
structure, and I had just small numbers of vocabularies collection”. (GR
014)
The statement was supported by the data from the result of pre-test and posttest for the experimental group. 13 students got ―poor‖ for vocabulary and 18
students got ―poor‖ for grammar. Then, they experienced better result for
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vocabulary and grammar in the post-test, after Project-Based Learning was
implemented in the experimental group.
The researcher and the teacher also gave the students opportunity to
evaluate their friends‘ speaking performance, especially for the second project,
that is ―Drama‖ and the third project that is ―the presentation of Wall Magz‖. Here
is the example of peer evaluation in the form of analytic rubric given by the
students in the group. The aspects and the categories were developed by the
teacher, but still adopted the Analytic Rubric with the Criteria of Speaking
Performance adapted from Brown (2003) and O‘Malley and Pierce (1996).

FIGURE 4.1 Drama Peer Evaluation
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The students made the peer evaluation based on the result of the group
discussion after the other group performed the end-product, this example is
―Drama‖. It can be seen from Figure 4.1 that group 5 scored the other groups‘
performance. After all groups have performed the Play, the students submitted the
peer evaluation and the teacher asked the group randomly about what
consideration they had to give certain score for the other group. For example, the
teacher asked why Group 5 gave ―poor‖ for the aspect of fluency, pronunciation,
and grammar for Group 2‘s presentation. Then the representative of Group 5 tried
to explain the reason and the consideration after they saw the performance of
Group 2. When a group scored the other groups‘ performance, they gave the score
for whole of the group‘s performance jointly because it is very difficult to give the
score individually for each member in the group. The peer evaluation covered the
speaking aspects and is concentrated on the language component. The teacher
asked some groups directly to describe their opinion about the other aspects like
the way a group acted out the characters, eye contact, and the appearances.
3)

PROJECT – BASED LEARNING
As stated previously in Chapter II that Project-Based Learning is an

instructional method centered on the learner and PBL offers the approach that will
be really helpful in involving the students in interaction and communication
(Grant: 2002), the result of implementing PBL in this study showed PBL‘s
benefits as the evidence of Grant‘s Theory. When the students discussed the
sharing of task in preparing the project of ―Drama‖, every member in the group
should chose one of the characters from the story and one of them red the
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monologue to describe the important situation in Drama. The activities of
preparing the project centered on the learner. The better they tried to prepare, the
better the result will be.
For example, Group 1 prepared for the Play very well, a member of this
group, namely Ainun could act the character perfectly. She chose as the Mirror
that said who the most beautiful woman in the world is. She could memorize the
dialogue fluently and her performance was so good. Her friends in Group 1 also
acted out the character smoothly. They helped each other to give the best
performance for the project of Drama. Figure 4.2 is an example of the task
distribution decided by Group 1.

FIGURE 4.2 The task distribution decided by Group 1
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a)

Group Work
Figure 4.2 showed that PBL activity took the benefits from group work. It is

related to the concept which described that PBL‘s products are probably in the
form of presentation, brochure or the result of an observation and the products are
completed by individual and group work, but mostly in group work (Danford:
2006). Danford states that the production of a ―quality product‖ is a
―distinguishing feature of PBL‖ and one which drives the project planning,
production, and evaluation. The students keep taking benefit from those stages of
activities and keep practicing the language.
One of the greatest benefit is working together to finish the product. In this
study, there are 3 main projects, two of them are in the form of presentation and
one of them is in the form of drama. The students helped each other to finish the
product and they studied together to prepare the presentation and drama. Donnelly
and Fitzmaurice, for instance, describe PBL as a prolonged activity ―resulting in a
product, presentation, or performance (2005). So, from the beginning of the
project plan described by the teacher, the groups arranged the steps in completing
the project. For example, the students searched the resource for the English script
of the Play and they helped each other to understand, memorize, and act out the
script. If one of them could not understand the script very well then the other
members of the group would help. The students also worked together to finish
Wall Magz Project, it can be concluded from a statement bellow.
I saw everybody in my group worked hard and helped each other to finish
Wall magazine. (ACH 014)
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b)

Wall Magazine
Hutchinson (1992), a great expert of project work, emphasizes four aspects

of learning in projects, they are hard work, creative, personal, and adaptable.
When the students are busy doing their project, they will try to finish the project
completely. It means each project is a result of a lot of hard work. Project
encourages the students to become creative in two aspects; content and language.
The teacher should not forget that students invested a lot of themselves into their
work. One of the examples is when the students are making wall magazine, they
will develop their creativity to make an attractive wall magazine, and they will
also focus on the language features in arranging each section of wall magazine, so
the contents of each section will be properly written in good structure.
Their hard work might overcome the obstacles they found. An example of
the student‘s statement bellow shows that the Project is challenging for the student
and encourages her to learn and explore the language more.
I got “the students’ voice” part for the project of Wall Magazine, I found
the difficulties to ask every member in my group about their opinion
toward learning English and I had to explain those opinions in the
presentation. (GR 011)
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Figure 4.3 is the example of the students‘ Wall Magazine. They were happy
because finally they could accomplish the Project of Wall Magz and presented
their works successfully.

FIGURE 4.3 Students’ Wall magazine
c)

Drama
The students really enjoyed working with their wall magazine and drama

because it was interesting and it led them to be creative and active. As what has
been stated by Stoller that PBL is both process- and product-orientated (Stoller,
1997). When they tried to perform their best in Drama Project they passed several
steps from plan to the final performance. The student‘s statement bellow can show
how this student really enjoyed the steps in finishing the project.
I like DRAMA the most because it was so fun activity. I and my friends tried
so hard to memorize and act the script. We could improve the scene easily if
the script was written in Bahasa Indonesia, but it was so difficult for us to
add some improvisation because we had to think first if we would speak,
hahaha. (GR 008)
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Based on the discussion, the students are helped a lot by the benefits which
are provided by Project – Based Learning approach. It can be seen from the
respondents‘ statements, PBL contributed to the improvement of the students‘
speaking skill and PBL helped the students to enhance their motivation in learning
the speaking skill. The detailed information has verified that Project-Based
Learning is potentially motivating, empowering and challenging to language
learners, it usually results in building learners‘ confidence, self-esteem, and
autonomy as well as improving students‘ language skills, content learning, and
cognitive abilities (Fried-Booth, 2002; Simpson, 2011; Solomon, 2003; and
Stoller, 1997). Learning becomes fruitful for learners because they exhibit their
abilities to complete every task in the Project.
The students might find some difficulties in doing and performing the endproduct but it could inspire the students to learn the language harder, especially to
be braver in speaking English. They felt they could express more ideas and
creativities by doing Project – Based Learning activities. The students should
present the end product, it meant PBL allowed the students to explain the ways
and the process they worked with the project. Although they produced only the
simplest expressions they had, but if they had more chances to speak they would
automatically improve their speaking skill because after they performed their
work, the teacher could give some feedback and suggestions related to the
contents and language, it could help them to learn harder to give better speaking
performance.
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To come to the point, the use of Project – Based Learning in speaking brings
great impact for the students‘ learning process and achievement. Project-Based
Learning is effective to enhance the students‘ motivation in learning the speaking
skill. The projects had challenged the students to give more speaking
performances in front of their friends and teacher. The steps in finishing the
projects helped the students to explore their language knowledge and express the
ideas they had. The peer evaluation gave the students opportunity to categorize
their friends performance and also for their reflection to have better performance
in the next project. Drama can be concluded as the most challenging project for
the students because they had to show their ability in speaking English and ability
in acting the character in the story. From the respondents‘ statement, it can be
understood that Wall Magz‘ presentation was very useful to explore their
creativities and maintain their confidence in presenting their work, which was in
form of ―Wall Magazine‖.
To put it briefly, Project-Based Learning is effective to enhance Junior High
School students‘ motivation in learning the speaking skill. Junior High School
students in their language level might find some obstacles in completing the
projects, but when they learned and worked together in groups and under the
teacher‘s evaluation they could improve their ability gradually and they could
have bigger motivation in learning the speaking skill.
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CHAPTER V
CONCLUSION AND SUGGESTION
This chapter presents the conclusions and suggestions. In the first part, the
researcher concludes the summary of the study. The summary of the study is
drawn based on the previous chapters. Meanwhile, in the second part discusses the
suggestions for the teacher and for the further research.
A. CONCLUSION
Having fruitful activities in teaching speaking would be difficult for the
teacher. But, the students will easily to lose focus and get bored. Finally, the
students cannot be motivated to learn the language, especially when the students
learn the speaking skill. PBL contributed to the improvement of the students‘
speaking skill and PBL helped the students to enhance their motivation in
learning the speaking skill.
Project-Based Learning is potentially motivating, empowering and
challenging to language learners. It usually results in building learners‘
confidence, self-esteem, and autonomy as well as improving students‘ language
skills, content learning, and cognitive abilities. Learning becomes fruitful for
learners because they exhibit their abilities to plan, manage, and accomplish
projects through their content knowledge and language skills. Through ProjectBased Learning, the students are forced to practice their speaking skill since they
have concept of discussion, drama, and presentation. The students must have a
good preparation for their performances because they must present it and then
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share the result in front of all the students in the class and also the teacher. It
supports the students to practice their skill more.
From the result of pre-test and post-test done to the students, the researcher
is able to conclude some important points to answer the first research question
about how effective is the Project-Based Learning to improve their speaking skill.
Based on the statistical result, there was a positive relation between the use of
Project-Based Learning and the enhancement of learners in Experimental Group
competence in speaking skill. It can be seen based on the mean in pre-test of 32
students of the experimental group is 9,06 and mean in post-test is 10,8. While
the mean in pre-test of 32 students of the control group is 9,69 and mean in posttest is 9,8. The t-test results label equal variances which is assumed gives the tvalue (t = 2,530) and the degree of freedom (df = 62). The 2-tailed significance
(P value) of 0,014 which means that p is off the scale (t table is at 1,669 at P=
0,05). It indicates that the difference is significant because the t- test result is
higher than the t table (2,530>1,669).
The students‘ achievements based on the post-test result is indeed better
than their scores in pre-test which indicates that the treatment is effective and it
contributes the students‘ speaking skill as seen from the score difference. It
means that in Experimental Group, the experiment treatment on learning
activities in the form of Project-Based Learning was more effective to improve
learner‘s competence than a traditional method that is in class practice. There was
significant level of increase means of the pre-test and the post-test in
Experimental Group and of increase score of the students getting good score. By
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the result, it can be concluded that Project-Based Learning is effective to improve
Junior High School students‘ speaking skill.
In the descriptive data gained from the questionnaire and interview, the
students gave statements which show that Project-Based Learning provides them
many beneficial points. They stated that through Project-Based Learning, they
not only learn new thing such as acting in drama, making wall magazine and
retelling the story but they also get more confidence to speak English. By the
result, it can be concluded that the Project-Based Learning is able to improve
Junior High School students‘ motivation in learning the speaking skill. The
project provides opportunity to the students to become more creative and engaged
in the interaction.
Based on the findings of the numerical results of the tests and of the
descriptive result of questionnaire and interview data, the researcher concluded
that Project-Based Learning was effective to improve Junior High School
students‘ speaking skill and students‘ motivation by looking at the types of the
activities, the more interactive the activities, the higher the motivation that
students had.
B. SUGGESTION
After having the conclusion above, this section provides some practical and
theoretical suggestions. The findings of this research suggest that teaching
speaking requires appropriate activities. Students can obtain benefits from the
Projects in increasing their motivation in learning English and in improving their
skill in communicating using English. To have successful learning, it remains a
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great challenge for teacher to always find and implement new strategy to support
the learners‘ learning achievement.
The findings give opportunities to the teachers to be committed, creative,
and innovative in teaching. Although this requires the teachers to spend more
time in developing more various teaching contents, providing consultation and
share for the students, the teacher must stand up for their learners to be a good
facilitator, counselor, and resource.
There are numbers of ways in providing Project-Based Learning for the
students. This research aims to suggest an idea to provide Project-Based Learning
for the students. The teacher can use other kind of projects to give more
opportunities to the students to explore their language competence.
For the further research, the researcher suggests other researchers may find
fix schedules in conducting the similar research, having the other teacher to
accompany in scoring testing, and having better learning contents to teach in
class therefore it will make the experiment achieve a better result and the
experiment run smoothly.
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APPENDIX 1
SYLLABUS FOR JUNIOR HIGH SCHOOL GRADE VIII SEMESTER II

School
Grade
Subject
Semester
Standard Competence

: Junior High School
: VIII (Eight)
: English
: II (Two)
: Speaking
1. Expressing meanings in spoken short functional text and simple monologue in the form of Recount and
Narrative to interact in the contexts of daily life.
Assessment

Basic Competence
10. 1 Expressing
meanings in
simple short
functional text
using various
oral language
accurately,
fluently, and
accepted to
interact in the
contexts of daily
life

10.1 Expressing

Learning Materials
1. Short functional
text:
- Notice
- Advertisement
2. Language rules:
- Imperatives
- Comparison
3. Vocabulary:
-vocabularies related
to the topics
1. Monologue text in
the form of recount
and narrative

Learning Activities

Indicators

1.

Reviewing of
vocabularies
related to topics
learned
2. Giving simple
example of
- Notice
- Advertisement
3. Discussing
frequently used
gambit related to
short functional
text
1. Reviewing of
vocabularies and

Technique

1. Give the example Oral test
of short functional
text orally:
- Announcement
- Invitation
- Short message /
memo
2. Give questions
and answers
related to the
information found Oral test
in the texts

-

Do the simple
monologue in

Learning
sources

Time allocation

Form of
Example of
instrument
instrument
Performance 1. Give
4 x 40 minutes
suitable
notices
based on the
pictures
2. Make simple
advertisment
s based on
the pictures
1. Tell us
8 x 40 minutes
Performance
briefly what
you did
yesterday
2. Retell a
story that
you know

1. Relevant
text book
2. Pictures
relating to
themes
3. Available
tools

1. Relevant
text book
2. Pictures
relating to
themes
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Assessment
Basic Competence

Learning Materials

Learning Activities

meanings in
grammar rules
simple short
2. Language features
related to recount
monologue using of recount and
and narrative text
various oral
narrative text
with chosen topics
language
2. Giving examples
accurately,
3. Generic structure of
of sentences using
fluently, and
recount and narrative
suitable grammar
accepted to
rules related to
interact in the
4. Language rules:
recount and
contexts of daily - Simple Past tense
narrative text:
life in the form of - Past continuous tense
- simple past
recount and
- Temporal
- past
narrative
conjuntions
continuous
- Connective words
- temporal
- Adverbs
conjunctions
- Adjectives
- connective
words
5. Vocabulary:
- adverbs
- the words related to
- adjectives
the topics
3. Having a
conversation
6.Expressions:
included
- Really?
frequently used
- That’s terrible
gambits related to
- How Then ?
the things
happened in the
past or the well –
known stories:
Contoh: Really?
That’s terrible!,

Indicators
the form of
recount and
narrative

Technique

Form of
instrument

Example of
instrument
very well.
3. Tell a story
based on the
series of a
pictures
given.

Learning
sources

Time allocation

3. Available
tools
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Assessment
Basic Competence

Learning Materials

Learning Activities

Indicators

Technique

Form of
instrument

Example of
instrument

Time allocation

How then?,
First,...., then....,
finally...
4. Retelling the
things / experience
happened in the
past or the stories
(narrative)
5. Telling popular
stories based on
the pictures
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APPENDIX 2
PROJECT-BASED LEARNING GROUPS
Group 1 (SNOW
WHITE)
ADAM
RAGIL
ARIANSYAH
AKBAR
AINUN
NISA
ZAHRO
ANGGITA
LARASATI
SUSANTO
DWIKY RAHMAD
RAMADHAN
KUS
ALFIANTI
PUTRI
LAFI
HUSNA
ARROHMAN
RINA WAHYUNI

Group 2 (BEAUTY
AND THE BEAST)

Group 3 (MALIN
KUNDANG)

Group 4
(CINDERELLA)

Group 5 (ROMEO
AND JULIET)

ADITYA
YUDA ALDY
PRATAMA
KURNIAWAN

ALLEN
KURIUS

ANGELICA
SUKMA DEVI

FITRI ROMADHONI GUSRITA
PRASTI
FIRDAUS
KURNIAWATI

DELITA
APRILIANA

CHRISEL GHIENA
ROHADATUL LIZA

ARMIDA SAFIRA
DIMAS SETIAWAN LUSI MAHARANI
NURUSSAADAH

LUCKY
WICAKSONO

MUHAMMAD
FATTA YASIN
OCKTAVIANA
WULANDARI
YOGA
SURYA
WIJAYA

PUTRI
NIRMALASARI

ESA
PINASTI

WINDU MUHAMMAD
ILHAM SUKRON
WAHIDATUN
RANI ARMILIANA
FATIMATURROJIAH
RIFKHA
YUSUF
CAHYA
SANTIYANINGSIH WIBAWA
SITI NOVITASARI

REDY GUNAWAN
SHAFA SALSABILA
GUSNA
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APPENDIX 3
THE RESULT OF PRE-TEST AND POST-TEST

A.
No.
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18

PRE-TEST SCORING RUBRIC CLASS 8D (Experiment Group)
Name

Speaking

Fluency

Pronunciation

Vocabulary

Grammar

Total

ADAM RAGIL ARIANSYAH AKBAR

2

1

2

2

1

8

ADITYA YUDA PRATAMA
AINUN NISA ZAHRO
ALDY KURNIAWAN
ALLEN CHRISEL KURIUS

2
3
1
1

2
2
2
1

2
2
1
1

2
3
1
1

1
2
1
1

9
12
6
5

ANGELICA SUKMA DEVI
ANGGITA LARASATI SUSANTO
ARMIDA SAFIRA NURUSSAADAH
DELITA APRILIANA
DIMAS SETIAWAN
DWIKY RAHMAD RAMADHAN
ESA WINDU PINASTI
FITRI ROMADHONI FIRDAUS
GHIENA ROHADATUL LIZA
GUSRITA PRASTI KURNIAWATI
KUS ALFIANTI PUTRI
LAFI HUSNA ARROHMAN
LUCKY WICAKSONO

3
2
3
3
1
2
2
2
2
2
2
2
1

2
2
3
3
1
2
2
2
3
2
2
2
1

2
1
2
2
1
3
2
2
3
2
2
1
2

1
1
2
1
1
3
1
1
1
1
1
1
2

2
1
1
2
1
1
1
2
3
2
1
2
1

10
7
11
11
5
11
8
9
12
9
8
8
7
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19
20
21
22
23
24
25
26
27
28
29
30
31
32

4
3
2
1
0
Tot

LUSI MAHARANI
MUHAMMAD FATTA YASIN
MUHAMMAD ILHAM SUKRON
OCKTAVIANA WULANDARI
PUTRI NIRMALASARI
RANI ARMILIANA
REDY GUNAWAN
RIFKHA SANTIYANINGSIH
RINA WAHYUNI
SHAFA SALSABILA GUSNA
SITI NOVITASARI
WAHIDATUN FATIMATURROJIAH
YOGA SURYA WIJAYA
YUSUF CAHYA WIBAWA

Very good
Good
Average
Poor
Very poor

3
2
2
2
2
2
2
2
1
1
2
3
2
2
2
2
2
2
2
2
2
2
2
2
2
2
2
2
CATEGORIES
Speaking Fluency
0
0
5
4
22
23
5
5
0
0
32
32
Mean
Minimum Score
Maximum Score

2
1
2
2
2
2
2
2
3
2
2
2
2
2

2
2
2
1
2
3
2
2
2
2
2
3
2
2

2
1
1
1
2
2
1
2
2
1
1
1
2
2

Pronunciation

Vocabulary

Grammar

0
3
23
6
0
32

0
4
15
13
0
32

0
1
13
18
0
32

11
8
9
8
8
12
9
10
11
9
9
10
10
10

9.06
5
12
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1.9

Standard Deviation

B.

PRE-TEST SCORING RUBRIC CLASS 8E (Control Group)

No.
Name
1 ADITYA RIYAN HIDAYAT
2 AFANIN PUTRI ISNAINI
3 AGUSNIA PUSPITANININGRUM
4 ALFIN NUR A'YUNI
5 ANA NUR KHASANAH
6 ARLISNA YOLA YUNINDA
7 ARMA AFITA DEWI
8 BAGUS JATI DHANANDJAJA
9 CANDRA SADEWA
10 DAMAR WAHYU NUGROHO
11 DEWI LARASATI LUPITA SANI
12 DEWI NADYA KAMA W
13 DIO FEBRIAN SAPUTRA
14 EKO BUDI PRASETYO
15 KARTIKA WIDI NURHASTUTI
16 LAILA AZIZAH
17 LILIK NUR FATURROHMAN
18 MAULANA NUR WICAKSONO
19 MUFID SYAFI'I

Speaking

Fluency

Pronunciation

Vocabulary

Grammar

Total

3
3
2
2
3
3
2
2
1
2
2
3
3
3
3
2
1
1
2

3
3
2
1
2
1
2
2
2
2
2
3
3
2
2
2
1
2
2

3
2
1
2
2
2
2
2
2
2
3
2
2
2
2
2
1
2
2

2
2
2
2
2
2
2
2
2
2
2
2
2
2
3
2
2
2
1

2
2
1
1
2
1
2
1
2
1
2
2
2
2
2
1
1
1
1

13
12
8
8
11
9
10
9
9
9
11
12
12
11
12
9
6
8
8
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20
21
22
23
24
25
26
27
28
29
30
31
32
4
3
2
1
0
Tot

MUHAMMAD ARIFIN
NITA AGUS TINA
OLGA SATRIA TRIUTAMA
RIFQI SURYA ALDIAN
SEKAR AYU YULIA AGUSTIN
SHEVIA AZ-ZAHRA M
SYAHRANI WAHYU EKA PUTRI
VIKY FEBRIAN
VIRA AMMALIA RIZQI
WANDA WULAN SARI
WINDA DESTIANA RAHMA WATI
WINDHI PUSPITA SARI
WAHYU NINGSIH
Very good
Good
Average
Poor
Very poor

2
1
2
2
2
3
2
2
2
2
1
2
2

2
1
2
2
2
2
2
2
2
2
2
2
2
CATEGORIES
0
0
9
4
18
24
5
4
0
0
32
32
Mean
Minimum Score
Maximum Score
Standard Deviation

2
1
2
3
2
3
2
2
3
2
2
2
2

2
1
2
2
2
2
2
2
2
3
1
3
2

2
1
1
2
2
1
2
1
2
1
1
1
2

0
5
24
3
0
32

0
3
26
3
0
32

0
0
16
16
0
32

10
5
9
11
10
11
10
9
11
10
7
10
10

9.69
5
13
1.8
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C.
No.
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20

POST-TEST SCORING RUBRIC CLASS 8D (Experiment Group)
Name

ADAM RAGIL ARIANSYAH AKBAR
ADITYA YUDA PRATAMA
AINUN NISA ZAHRO
ALDY KURNIAWAN
ALLEN CHRISEL KURIUS
ANGELICA SUKMA DEVI
ANGGITA LARASATI SUSANTO
ARMIDA SAFIRA NURUSSAADAH
DELITA APRILIANA
DIMAS SETIAWAN
DWIKY RAHMAD RAMADHAN
ESA WINDU PINASTI
FITRI ROMADHONI FIRDAUS
GHIENA ROHADATUL LIZA
GUSRITA PRASTI KURNIAWATI
KUS ALFIANTI PUTRI
LAFI HUSNA ARROHMAN
LUCKY WICAKSONO
LUSI MAHARANI
MUHAMMAD FATTA YASIN

Speaking

Fluency

Pronunciation

Vocabulary

Grammar

Total

2
3
3
2
2
3
2
3
3
1
3
2
2
2
2
2
2
2
3
2

2
2
2
2
2
3
3
3
3
2
2
2
2
3
2
3
3
2
2
3

2
2
3
1
2
2
2
2
2
2
3
2
2
2
2
2
2
2
2
2

2
2
3
2
2
1
2
2
2
2
3
2
2
2
2
2
2
2
3
2

2
1
2
1
1
2
2
1
2
1
1
2
2
3
2
1
2
1
2
1

10
10
13
8
9
11
11
11
12
8
12
10
10
12
10
10
11
9
12
10
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21
22
23
24
25
26
27
28
29
30
31
32
4
3
2
1
0
Tot

MUHAMMAD ILHAM SUKRON
OCKTAVIANA WULANDARI
PUTRI NIRMALASARI
RANI ARMILIANA
REDY GUNAWAN
RIFKHA SANTIYANINGSIH
RINA WAHYUNI
SHAFA SALSABILA GUSNA
SITI NOVITASARI
WAHIDATUN FATIMATURROJIAH
YOGA SURYA WIJAYA
YUSUF CAHYA WIBAWA
Very good
Good
Average
Poor
Very poor

2
2
2
2
1
2
2
3
3
2
2
3
2
3
2
3
2
3
2
3
3
2
3
2
CATEGORIES
0
0
10
14
20
18
2
0
0
0
32
32
Mean
Minimum Score
Maximum Score
Standard Deviation

3
2
2
3
2
2
3
3
2
3
2
2

2
2
2
3
2
3
2
2
3
3
2
2

2
1
2
2
1
3
2
2
1
2
2
2

0
7
24
1
0
32

0
7
24
1
0
32

0
2
18
12
0
32

11
9
9
13
10
13
12
12
11
13
11
11

10.8
8
13
1.4
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D.
No.
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22

POST-TEST SCORING RUBRIC CLASS 8D (Control Group)
Name

ADITYA RIYAN HIDAYAT
AFANIN PUTRI ISNAINI
AGUSNIA PUSPITANININGRUM
ALFIN NUR A'YUNI
ANA NUR KHASANAH
ARLISNA YOLA YUNINDA
ARMA AFITA DEWI
BAGUS JATI DHANANDJAJA
CANDRA SADEWA
DAMAR WAHYU NUGROHO
DEWI LARASATI LUPITA SANI
DEWI NADYA KAMA W
DIO FEBRIAN SAPUTRA
EKO BUDI PRASETYO
KARTIKA WIDI NURHASTUTI
LAILA AZIZAH
LILIK NUR FATURROHMAN
MAULANA NUR WICAKSONO
MUFID SYAFI'I
MUHAMMAD ARIFIN
NITA AGUS TINA
OLGA SATRIA TRIUTAMA

Speaking

Fluency

Pronunciation

Vocabulary

Grammar

Total

3
3
2
2
3
3
2
2
1
2
2
3
3
3
3
2
1
1
2
2
2
2

3
3
2
2
2
1
2
2
2
2
2
3
3
2
2
2
1
2
2
2
1
2

3
2
1
2
2
2
2
2
2
2
3
2
2
2
2
2
1
2
2
2
1
2

2
2
2
2
2
2
2
2
2
2
2
2
2
2
3
2
2
2
1
2
2
2

2
2
1
1
2
1
2
1
2
1
2
2
2
2
2
1
1
1
1
2
1
1

13
12
8
9
11
9
10
9
9
9
11
12
12
11
12
9
6
8
8
10
7
9
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23
24
25
26
27
28
29
30
31
32
4
3
2
1
0
Tot

RIFQI SURYA ALDIAN
SEKAR AYU YULIA AGUSTIN
SHEVIA AZ-ZAHRA M
SYAHRANI WAHYU EKA PUTRI
VIKY FEBRIAN
VIRA AMMALIA RIZQI
WANDA WULAN SARI
WINDA DESTIANA RAHMA WATI
WINDHI PUSPITA SARI
WAHYU NINGSIH
Very good
Good
Average
Poor
Very poor

2
2
2
2
3
2
2
2
2
2
2
2
2
2
1
2
2
2
2
2
CATEGORIES
0
0
9
4
19
25
4
3
0
0
32
32
Mean
Minimum Score
Maximum Score
Standard Deviation

3
2
3
2
2
3
2
2
2
2

2
2
2
2
2
2
3
1
3
2

2
2
1
2
1
2
1
1
1
2

0
5
24
3
0
32

0
3
27
2
0
32

0
0
16
16
0
32

11
10
11
10
9
11
10
7
10
10

9.8
6
13
1.6
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APPENDIX 4
THE TASKS OF WALL MAGAZINE PROJECT

NARRAPIC

EDITORIAL TEAM

CROSSWORD PUZZLE

HOW TO MAKE

FRIENDLY GADGET

NOTICE

STUDENTS’ VOICE
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APPENDIX 5
THE ANALYTIC RUBRIC FOR THE ORAL PRESENTATION PROJECT
(FILLED BY TEACHER)
A. Presentation content
CATEGORIES
/ CONTENT

Very good

Good

Average

Poor

Started with an
introduction to
the topic.

Introduction

Introduced
Introduced
topic, explained presentation in
the purpose of clear way.
presentation in
clear way
capturing
attention.

Did not clearly
introduce
purpose of
presentation.

Content
Selection

All information Most
was relevant
information
and appropriate. relevant; some
topics needed
improvement.

Information
was valid but
some was not.

Information was
not relevant to
the assignment.

Organization

Contained a
clear central
message and
purposeful
organizational
pattern (e.g.,
chronological,
problemsolution,
analysis of
parts, etc.)

Central message
was clear;
sections of
presentation
vary in explicit
organizational
pattern.

Central
message is not
clearly and/or
easily
identifiable by
audience;
sections may be
in need of
further
organization
and clarity.

Does not
contain central
message or
identifiable
organizational
pattern.

Transitions

Used effective,
smooth
transitions that
indicated
transitions in
presentation
topic or focus.

Included
transitions to
connect key
points but
speakers often
used fillers such
as um, ah, or

Included some
transitions to
connect key
points but most
speakers’ over
reliance on
fillers is

Presentation
was confusing
and disjointed
with a lack of
structure.
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Conclusion

Ended with an
accurate
conclusion

like.

distracting.

Ended with a
summary of
main points but
it was not really
effective.

Ends with a
recap of key
points without
adding a
closing twist.

Ends with only
a recap of key
points or with
no transition to
closure.

B. Physical presentation and delivery

CATEGORIES
/ LEVEL
Length

Very good
Time used
efficiently (8
minutes).

Gestures/
Posture

Average

Poor

Within 2 minutes Spent less than 6
less than allotted minutes.
time or 2 minutes
longer.

Substantially
longer or shorter
than the time
agreed in the
assignment.

Most members
spoke in clear
voice, but voices
of some
members drop in
volume at times.

Voices of most
group members
were soft or lack
vocal variation.

Voices of all
members were
soft and
monotone.

All speakers
maintained eye
contact with
audience and
seldom return to
notes.

Speakers
maintained eye
contact most of
the time, but
frequently
returned to notes.

Speakers
showed some
eye contact, but
not maintained;
and at least half
the time,
speakers read
from notes.

All speakers
read all or most
of report with no
eye contact.

Confident
manner, gestures
of all members
added to style,

Confident
manner; some
members might
need to add or

Most members
had slumping
posture, hands
stuck at sides or

All members
showed
slumping
posture, hands

All members
used clear, strong
voice, and clear
Vocal Qualities pronunciation to
demonstrate
interest in the
subject.

Eye Contact

Good
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Audience
Engagement

and hands were
used to describe
or emphasize.

subtract gestures
to emphasize
points.

on podium or
shifting weight
or pacing.

stuck at sides or
on podium and
shifting weight
or pacing.

Involved
audience, held
their attention
throughout by
getting them
actively involved
in the
presentation and
using creative
approach.

Presented facts
with some
interesting
“twists”; held
attention most of
the time by
interacting with
the audiences.
Good variety of
materials/media.

Lots of members
went off topic
and lost
audience. Failed
to utilize method
to pull the
audience into the
speech.

Members
avoided or
discouraged
active audience
participation.

C. Interpersonal group dynamics

CATEGORIES
/ LEVEL

Very good

Good

Average

Poor

All group
members
participated
equally.

All group
members
participated but
two or three
people are
primary
speakers.

Some group
Only 1 or 2
members
group members
participated, and participated.
only 1 or 2
people were
primary
speakers.

Speaker to
Speaker
Transitions

Group members
made smooth
transitions from
one speaker to
the next; all were
aware of who
should be
speaking and
what each
person’s role is.

Most transitions
between speakers
were conducted
in smooth ways;
one or two group
members did not
understand about
their roles or the
timing of their
parts.

Some speakers
announced next
person but do
not provide
content-related
explanation of
new topic and
purpose.

Speakers simply
announced next
speaker or stop
talking and wait
for next speaker
to begin, and no
attention was
paid to shift in
topic or purpose.

Group

Each group

Each group

1 or 2 members

All members

Distribution of
Speaking
Opportunities
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Preparedness

member
demonstrated
awareness of role
and that of other
speakers.
Members have
right responses
to the audiences’
questions.

member
demonstrated
awareness of role
and that of other
speakers. Only 1
or 2 members
had apt responses
to audiences’
questions.

demonstrated
awareness of
role and that of
other speakers. 1
or 2 members
anticipated
audience
questions, and
are the only
speakers with
apt responses.

show lack of
clarity about
their “part” and
the roles of other
speakers. No
members
anticipated
audience
questions.

Adapted from Cindy Kenkel, “Teaching Presentation Skills in Online Business
Communication Courses” and group oral presentation rubric arranged by Oregon
State University Center for teaching and learning, it can be accessed at
http://oregonstate.edu/ctl/group-oral-presentation-rubric
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APPENDIX 6
THE QUESTIONNAIRE NARRATIVE

ANGKET PENELITIAN
PENERAPAN PROJECT – BASED LEARNING (PEMBELAJARAN
BERBASIS PROYEK) UNTUK MENINGKATKAN MOTIVASI SISWA
DALAM BELAJAR SPEAKING
Pengantar:
Dalam rangka penyusunan Thesis, saya bermaksud untuk mendapatkan informasi
tentang pengaruh Project – Based Learning terhadap peningkatan motivasi siswa
dalam belajar Speaking. Untuk hal itu, saya mengharapkan kesediaan adik – adik
untuk bekerja sama dengan memberikan informasi yang sejujur – jujurnya sesuai
dengan yang adik – adik alami dan rasakan.
Penjelasan dan petunjuk pengisian angket:
1. Angket ini diajukan dalam rangka penyusunan Thesis.
2. Jawaban adik – adik untuk setiap pertanyaan di angket ini tidak
mempengaruhi nilai mata pelajaran bahasa Inggris.
3. Jawaban adik – adik adalah rahasia dan orang lain tidak akan
mengetahuinya.
4. Dibawah ini tersedia beberapa pertanyaan yang bersifat tertutup, oleh
karena itu adik – adik diharapkan menjawab pertanyan – pertanyaan
tersebut dengan memberi tanda centang (). Jawaban adik diharapkan
sesuai dengan yang adik alami dan rasakan.

No.

Pernyataan

1.

Pembelajaran berbasis
proyek (Project-Based
Learning) memberikan
kesempatan untuk saya lebih

Sangat
Tidak Tidak
Setuju
Setuju
memilih setuju

Sangat
tidak
setuju
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aktif berbicara bahasa
Inggris

2.

Tugas – tugas dalam
pembelajaran berbasis
proyek
membantu/memancing saya
lebih berani berbicara
bahasa Inggris

3.

Tugas – tugas dalam
pembelajaran berbasis
proyek membantu saya
untuk tampil berbicara
bahasa Inggris di depan
teman – teman dengan cara
pengucapan (pronunciation)
yang benar

4.

Tugas – tugas dalam
pembelajaran berbasis
proyek membantu saya
untuk tampil berbicara
bahasa Inggris di depan
teman – teman dengan
penggunaan kosa kata
(vocabulary) yang benar

5.

Tugas – tugas dalam
pembelajaran berbasis
proyek membantu saya
tampil berbicara bahasa
Inggris di depan teman –
teman dengan penyusunan
kalimat (structure) yang
benar

6.

Tugas – tugas dalam
pembelajaran berbasis
proyek membantu saya
untuk berlatih berpendapat /
menyampaikan pesan
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dengan baik dan membuat
teman – teman serta guru
paham dengan apa yang
sedang saya bicarakan
(comprehension)

7.

Pembelajaran berbasis
proyek membuat saya
tertarik dan berkemauan
untuk belajar berbicara
bahasa Inggris lebih banyak

8.

Pembelajaran berbasis
proyek (presentasi dan
diskusi) menambah
kemampuan saya dalam
Speaking

9.

Pembelajaran berbasis
proyek (presentasi dan
diskusi) menambah
kemampuan saya dalam
menjawab pertanyaan dari
guru setelah presentasi atau
pada saat diskusi

10.

Tugas Pembelajaran
berbasis proyek dalam
bentuk drama membantu
saya berani tampil berbicara
bahasa Inggris, bercakap –
cakap dengan teman di
depan kelas sesuai dengan
isi drama yang ditampilkan

11.

Tugas dalam bentuk wall
magazine membuat saya
bekerjasama dengan baik
dengan teman satu
kelompok
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12.

Tugas dalam bentuk wall
magazine meningkatkan
kreatifitas saya

13.

Tugas dalam bentuk wall
magazine menambah
kemampuan berbicara
bahasa Inggris saya karena
harus mem-presentasikan isi
wall magazine tersebut

14.

Saya mengerjakan tugas –
tugas pembelajaran berbasis
proyek dengan senang hati
dan bukan karena terpaksa

15.

Guru hanya menjelaskan
masing – masing perintah
dalam setiap tugas
(presentasi, diskusi, drama,
& wall magazine) tapi saya
dan teman – teman saya
mengerjakan Project
tersebut sendiri sampai
selesei

Atas keikhlasan hati adik – adik dalam menjawab pertanyaan dalam angket ini,
saya selaku peneliti mengucapkan terima kasih yang sebesar – besarnya.
Hormat saya

Peneliti
Nindyah Pratiwi
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APPENDIX 7
THE INTERVIEW QUESTIONS’ DIRECTION
1. Bagaimana pendapatmu tentang belajar berbicara bahasa Inggris dengan
ragam kegiatan belajar berbasis proyek seperti yang sudah kita lakukan?
Apakah itu membantumu untuk lebih banyak berbicara bahasa Inggris di
kelas?
2. Apakah ketika kamu belajar dengan ragam kegiatan berbasis proyek kamu
merasa terdorong untuk lebih berani berbicara bahasa Inggris? Mengapa,
jelaskan?
3. Apakah kegiatan belajar berbasis proyek seperti presentasi narrative text
terpilih, drama, & presentasi hasil kelompok mading dapat membantumu
meningkatkan kemampuan dalam berbicara bahasa Inggris, contohnya
cara mengucapkan kosa kata bahasa Inggris menjadi lebih lancar?
Mengapa, jelaskan?
4. Apakah dengan melakukan kegiatan belajar berbasis proyek yang
kebanyakan mengharuskanmu tampil berbicara bahasa Inggris di depan
teman – teman di kelas itu dapat membantumu memperbanyak kosa kata?
Mengapa, jelaskan?
5. Apakah dengan melakukan kegiatan belajar berbasis proyek yang
kebanyakan mengharuskanmu tampil berbicara bahasa Inggris di depan
teman – teman di kelas itu dapat melatihmu berbicara bahasa Inggris
dengan penyusunan kalimat yang benar? Mengapa, jelaskan?
6. Apakah dengan melakukan kegiatan belajar berbasis proyek yang
kebanyakan mengharuskanmu tampil berbicara bahasa Inggris di depan
teman – teman di kelas itu dapat membantumu untuk lebih berani
mengungkapkan pendapat dalam bahasa Inggris? Mengapa, jelaskan?
7. Apakah dengan melakukan kegiatan belajar berbasis proyek yang
kebanyakan mengharuskanmu tampil berbicara bahasa Inggris di depan
teman – teman di kelas itu dapat membantumu berkomunikasi dengan
teman & guru dalam bahasa Inggris? Apakah itu secara dua arah (teman &
guru juga memberikan respond dalam bahasa Inggris juga)?
8. Apakah kegiatan – kegiatan tersebut membuatmu lebih tertarik atau
berkemauan untuk berbicara bahasa Inggris? Bagian mana yang paling
membuatmu tertarik? Dan bagian mana yang tidak?
9. Apakah kegiatan – kegiatan tersebut membuatmu merasa termotivasi
untuk berbicara bahasa Inggris?
10. Apakah kegiatan – kegiatan tersebut dapat melatihmu untuk lebih percaya
diri dalam berbicara bahasa Inggris?
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APPENDIX 8
THE QUESTIONNAIRE RESULT
A.

The questionnaire construct and result
Questionnaire's Construct and Result

Item
number
1

Concept
PBL
Grant (2002)

Sub
Concept
Student-Centered
Learning

2

Motivation
Brown (2000)

Self - Esteem

3

Speaking
Assessment
Brown (2003),
O'Malley and
Pierce (1996)
Speaking
Assessment
Brown (2003),
O'Malley and
Pierce (1996)

Pronunciation

4

Vocabulary

Indicators

Score

Mean

Criteria

Project-Based Learning activities
allowed the students to have
the opportunity to work autonomously
and involve in interaction and communication
PBL made the students to believe themselves
to be capable, significant, successful and worthy
(self-esteem) in doing the speaking activities
PBL made the students to speak English with
good pronunciation

141

4.41

HIGH

140

4.38

HIGH

136

4.25

HIGH

PBL made the students to speak English with
appropriate vocabulary based on the topic

134

4.19

HIGH
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5

6

7

Speaking
Assessment
Brown (2003),
O'Malley and
Pierce (1996)
Speaking
Assessment
Brown (2003),
O'Malley and
Pierce (1996)
Motivation
Brown (2000)

Structure

PBL led the students to arrange every
sentence with good structure while they
perform the end product

131

4.09

HIGH

Communication

PBL made the students to convey
comprehensible communication while speaking
English

127

3.97

HIGH

Intrinsic Motivation

Students engaged in PBL activities for their
own sake and enjoy the lesson
(self - determination)
PBL provided students the opportunity to
express opinion with others (dialogue,
interview, and discussion)
PBL provided students the activities that they
can convey or exchange fact, information,
or opinion with others and planned the
presentation, then answer the questions from
teacher and others
Students often engage in drama and simulations
activities, where their anxiety is reduced, their
motivation is increased and their language
acquisition is enhanced. Drama provides a
format for using the real life conversation such

131

4.09

HIGH

135

4.22

HIGH

134

4.19

HIGH

138

4.31

HIGH

8

Speaking
Brown (2003)

Speaking
Performance

9

Speaking
Brown (2003)

Speaking
Performance

10

Speaking activity
O'Malley and Pierce
<1996>

Drama and Roleplay
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11
12
13

14

15

PBL
Scrivener (2005)
PBL
Hutchinson (1991)
PBL
Hutchinson (1991)

Motivation
Valerand (1997)
in Dornyei (2001)
PBL
Harmer (2001)

Group Work
Wall Magazine
Wall Magazine

Intrinsic Motivation

Teacher's Role

as repetitions, interruptions, recitations,
facial expressions and gestures
Students work together to provide mutual
support and a wider range of ideas
Students develop their creativity to make an
attractive wall magazine
Students keep focusing on the language features
that will make their wall magazine consist of
good sentences and they present the end
productof wall magazine completely
Students enjoy the activity for experiencing
pleasure and satisfaction
Teacher should provide good organization of
the project and be sure that students know what
to do, teacher acts as a prompter who makes
suggestions how to precede the project. The
students organize a lot of their own learning

135

4.22

HIGH

138

4.31

HIGH

134

4.19

HIGH

135

4.22

HIGH

139

4.34

HIGH
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B. The result of questionnaire (each Item)
Students
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21

Item Number
1
5
5
5
5
5
4
4
5
4
4
4
4
4
4
4
4
4
4
5
5
5

2
4
4
4
4
4
4
4
4
5
4
5
5
5
5
5
4
4
4
4
5
5

3
4
4
4
4
4
4
4
5
5
5
4
4
4
4
4
4
4
5
5
5
5

4
5
4
4
4
4
4
4
4
5
5
4
4
4
4
4
4
4
4
5
5
5

5
5
5
4
4
4
4
4
4
4
4
5
5
5
4
4
4
4
4
4
4
4

6
5
5
5
4
4
4
4
4
4
4
5
4
4
4
4
4
3
4
5
4
4

7
5
5
5
5
4
4
4
5
4
4
5
5
4
4
4
4
4
4
4
4
4

8
5
4
5
4
4
4
4
5
5
5
5
5
4
5
5
4
4
4
4
4
4

9
5
5
5
5
4
4
4
5
5
5
5
4
4
4
4
4
4
4
4
4
4

10
5
5
5
5
5
5
4
4
4
5
5
4
4
5
5
4
4
4
4
4
5

11
5
4
5
4
4
4
4
5
5
5
5
5
4
5
5
4
4
4
4
4
4

12
5
5
5
5
5
5
4
4
4
5
5
5
4
4
5
4
4
4
4
4
4

13
5
5
5
5
4
4
4
5
4
5
5
4
4
4
4
4
4
4
4
4
4

14
5
5
5
5
5
5
4
4
4
4
4
4
4
4
4
4
4
4
4
4
5

15
4
4
4
4
5
5
5
5
5
5
5
5
4
4
4
4
4
4
5
5
5

Score

Mean

72
69
70
67
65
64
61
68
67
69
71
67
62
64
65
60
59
61
65
65
67

4.80
4.60
4.67
4.47
4.33
4.27
4.07
4.53
4.47
4.60
4.73
4.47
4.13
4.27
4.33
4.00
3.93
4.07
4.33
4.33
4.47
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22
23
24
25
26
27
28
29
30
31
32
Score
Mean
Min
Max

4
5
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
3
2
4
4
3
4
4
4
4
4
4
4
4
4
4
4
4
4
4
5
4
4
4
4
2
2
2
2
3
2
4
5
4
5
4
4
4
4
4
4
4
4
4
5
5
4
4
4
4
4
4
4
5
4
4
4
5
4
4
4
4
4
4
4
5
4
4
4
5
4
4
4
4
4
4
4
4
4
4
4
4
4
4
2
2
4
4
4
3
4
4
5
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
141 140 136 134 131 127 131 135 134 138 135 138
4.41 4.38 4.25 4.19 4.09 3.97 4.09 4.22 4.19 4.31 4.22 4.31
4
4
4
4
2
2
2
2
2
3
2
4
5
5
5
5
5
5
5
5
5
5
5
5

Criteria

No

Very high
High
Fair
Low
Poor
Total

5
4
3
2
1

1
13
19
0
0
0
32

2
12
20
0
0
0
32

3
8
24
0
0
0
32

4
6
26
0
0
0
32

5
5
26
0
1
0
32

6
5
23
2
2
0
32

Item number
7
8
9
7
9
8
23
22
23
0
0
0
2
1
1
0
0
0
32
32
32

10
13
16
3
0
0
32

11
9
22
0
1
0
32

4
4
4
5
4
4
4
2
4
4
4
134
4.19
2
5

12
10
22
0
0
0
32

4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
135 139
4.22 4.34
4
4
5
5

13
8
23
0
1
0
32

14
7
25
0
0
0
32

61
56
60
51
62
63
62
59
55
61
60

4.07
3.73
4.00
3.40
4.13
4.20
4.13
3.93
3.67
4.07
4.00

15
11
21
0
0
0
32
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APPENDIX 9
THE INTERVIEW RESULT
Interview Result 1 (GR)
N Hai, Dek. Boleh ganggu sebentar ga?
GR Iya mba, gimana?
001
Ini aku mau tanya – tanya tentang kegiatan belajar mengajar berbasis Proyek
N (Project Based Learning), eh tapi ngomong – ngomong ga papa kan ga
langsung pulang?
GR Iya Mba, ga papa. Santai aja.
002
N Dek “GR” pada dasarnya seneng belajar bahasa Inggris ga dek?
GR Biasa aja mba.
003
N Biasa aja, gimana dek? Hehe.
GR Ya, ga terlalu suka mba, tapi bukan ga suka juga.
004
Ok, trus pada saat dek “GR” belajar bahasa Inggris dengan kegiatan berbasis
N Proyek kayak Drama, Diskusi, Presentasi itu dek “GR” seneng? Gimana
perasaanya?
Iya mba, seneng tapi ga seneng gimana yaa mba hehe. Soalnya setiap kali
GR mesti ngomong bahasa Inggris ngono lho. Misal kaya lagi diskusi itu mba,
005 mesti latihan usul pakai bahasa Inggris. Jadi ada malesnya juga awal –
awalnya mba.
Oh….gitu. Ya, ya. Kegiatan itu sedikit – sedikit bisa mendorong dek “GR”
N
untuk mau mengungkapkan pendapat dengan bahasa Inggris atau ga dek?
GR Iya mba, bisa.
006
Kamu yang paling suka kegiatan yang mana dek? Presentasi, diskusi, apa
N
drama?
GR Drama mba, abisnya lucu, kocak banget.
007
N Kocak banget kenapa dek?
Abisnya aku sama semua teman – teman ku pada heboh ngapalin skripnya
GR mba. Kalau dramanya pakai bahasa Indonesia kan kita – kita bisa ngarang
008 mba, ada improvisasi sendiri. Nah, kalau pakai bahasa Inggris kita ga bisa
ngarang – ngarang hahaha
Tapi asyik kan dek? Kalian bisa melatih kepercayaan diri kalian
N
menampilkan drama dengan bahasa Inggris.
GR Iya mba, asyik.
009
N Yang mading gimana dek, ada banyak kendala ga?
GR Aku kebagian yang students’ voice mba, lumayan sulit.
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010
N Sulitnya dimana dek?
Aku mesti nanyain teman – temanku satu persatu mba, pendapat mereka
GR tentang bahasa Inggris trus pas di presentasinya aku mesti jelasin di depan
011 teman – teman sekelas tentang pendapat tersebut. Jadi banyak kerjaannya
mba.
Oh, ya ga apa – apa dek, semakin banyak mengungkapkan pendapat dalam
N
bahasa Inggris semakin kamu jago bahasa Inggrisnya dek, sip.
Terus karna kamu lebih sering berbicara bahasa Inggris dengan kegiatan –
N kegiatan berbasis Proyek itu, kamu terus sekarang jadi lebih seneng lg sama
bahasa Inggris dek, makin seneng? Dan makin percaya diri ga?
GR Iya sih mba, makin enjoy. Iya, aku bisa makin PD ngomong bahasa Inggris
012 mba, tapi ga tau kata – kata ku benar apa ga.
Berarti kegiatan – kegiatan itu bisa membantu kamu lebih termotivasi untuk
N
belajar & praktek berbicara bahasa Inggris dek?
GR Iya mba, membantu banget. Jadi, lebih banyak speaking-nya dari pada
013 ngerjain LKS.
Dari semua aspek penilaian, menurut kamu manakah yang menjadi
kelemahanmu dek, mana yang paling kurang, comprehension (cara
N
menyampaikan opini yang mudah dipahami), fluency, pronunciation,
vocabulary, atau grammar?
Menurutku, kelemahanku tuh di grammar mba sama kosa kata. Aku sering
GR
pusing kalau harus nyusun kalimat bahasa Inggris pakai pola pola gitu gitu,
014
trus kosa kata ku minim mba.
N Bagaimana dengan peran ibu guru dalam kegiatan berbasis proyek ini dek?
Bu guru yang bagi kelompoknya mba, setelah itu bu guru cuma sekedar
GR menjelaskan apa yang harus kita kerjakan. Tapi secara keseluruhan kita
015 kerja sendiri mba sama kelompok kita masing – masing, bu guru ga bantu
ngerjain.
Oh, syukurlah kalau gitu dek “GR”. Ya sudah, terima kasih yaa waktu dan
N
kesediaannya untuk menjawab pertanyaan – pertanyaanku.
GR Ok, mba. Sama – sama.
016

147

PLAGIAT MERUPAKAN TINDAKAN TIDAK TERPUJI

Interview Result 2 (ACH)
Maaf dek “ACH”, aku boleh minta bantuan ga? Sebentar aja.
N
ACH Oh, ya. Ada apa mba?
001
Hehe, mau interview ini ceritanya. Aku mau tanya – tanya tentang
N
pelajaran bahasa Inggris. Gimana, mau kan?
ACH Mau, mba. Gimana, gimana?
002
Kalau di lihat – lihat dari hasil belajar & keterlibatanmu dalam pelajaran
bahasa Inggris selama ini, kamu kurang suka yaa sama bahasa Inggris?
N
Hehe.
ACH Hahaha, sebenarnya si suka – suka aja mba, sama bahasa Inggris. Cuma
003 aku ga bisa.
Oh ya? Masa si ga bisa? Ga bisanya di bagian apa dek, membaca, menulis,
N
mendengarkan, atau berbicara?
Semuanya mba. Hahaha. Tapi yang paling ga bisa itu kalau aku disuruh
ngomong bahasa Inggris mba, missal, emmmm…. Itu mba, kalau bu guru
ACH
minta aku jawab pertanyaannya pakai bahasa Inggris itu aku ga bisa. Aku
004
ga tau banyak kosa kata bahasa Inggris mba, trus aku takut kalimat yang
aku buat itu urutan – urutannya salah.
Itu bisa dilatih dek sebenarnya. Trus pada saat dek “ACH” belajar bahasa
Inggris dengan kegiatan berbasis Proyek kayak Drama, Diskusi, Presentasi
N
itu kamu seneng ga? Gimana perasaanya?
ACH Iya mba, lumayan seneng.
005
Kegiatan – kegiatan itu bisa sedikit –sedikit menambah kemampuan
N
berbicara bahasa Inggris kamu ga dek?
ACH emmmm…sepertinya bisa mba.
006
Contohnya pada saat presentasi, mau tidak mau kamu harus bicara bahasa
Inggris kan pada saat ditunjuk oleh bu guru atau teman - temanmu untuk
N
menjawab pertanyaan tentang narrative text? Gimana itu dek, bisa ga?
ACH Untungnya bisa mba, sedikit – sedikit bisa jawab haha.
007
Bearti ada kemajuan dong ya dek? Itu nyatanya bisa jawab pertanyaan
N
pakai bahasa Inggris.
ACH Iya gitu deh mba.
008
Paling sulit tugas yang mana dek, presentasi narrative, drama, atau
N
presentasi wallmagz?
ACH Drama kayaknya mba.
009
Emang kenapa koq drama yang paling sulit dek? Bukannya itu
N
menyenangkan ya?
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ACH Aku sama sekali ga bisa menghapalkan scriptnya mba, susah banget.
010
Tapi pas aku lihat kamu tampil, hasilnya bagus koq dek. Walaupun ada
bagian – bagian yang lupa tapi kamu bisa lah menampilkannya dengan
N
maksimal. Bagus bagus.
ACH Yang benar aja mba? Wkwkwk…jadi malu aku.
011
Haha…Senang ga dek akhirnya bisa menampilkan drama dalam bahasa
N
Inggris?
ACH Iya mba, senang. Rasanya lega banget setelah tampil.
012
Kalau kamu senang melakukan kegiatan – kegiatan dalam bahasa Inggris
itu bisa menumbuhkan motivasimu juga biar makin senang belajar bahasa
N
Inggris, biar makin berani praktek berbicara bahasa Inggris. Betul kan
dek?
ACH Iya benar juga si mba, alon – alon jadi makin berani ngomong bahasa
013 Inggris.
Senang mendengarnya dek. Trus kamu lihat partisipasi teman – teman
sekelompok mu gimana dek? Pada saat bikin mading terutama, apakah
N
kalian kompak & saling membantu?
ACH Iya mba, semuanya kerja, kalau ga kompak ntar ga selesei – selesei mba
014 madingnya.
Benar. Jadi, apakah kamu setuju dek, Pelajaran bahasa Inggris dengsn
kegiatan berbasis Proyek bisa menumbuhkan motivasi belajar speaking
N
dan juga mempererat gotong royong kalian?
ACH Yoi, mba. Setuju.
015
Sip dek, makasih yaaa. Sorry udah ganggu.
N
ACH Siap mba, santai.
016
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APPENDIX 10
NARRATIVE TEXT FOR PRE-TEST AND POST-TEST
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