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ABSTRACT
Aditya, Audhifax. 2010. A Study on the Implementation of the Scanning
Technique in Reading Comprehension Activities by the 9th Grade Junior High
School Students of SMP BOPKRI 10 Yogyakarta. Yogyakarta: English
Language Education Study Program, Sanata Dharma University.
Reading skill is necessary to master in order to ensure the success of
learning in class (Anderson: 2003). Since reading is an essential skill to master,
junior high school national examination consists of twenty five questions of
reading comprehension questions. Most of those questions relate to specific
details of the texts. As a consequence, the need of the implementation of the
scanning technique arises for the ninth grade students. Although the scanning
technique existed in English reading comprehension activities, ninth grade
students of SMP BOPKRI 10 Yogyakarta did not implement effective and
efficient scanning technique. Therefore, this research aimed to provide an in-depth
study of the implementation of scanning technique in reading comprehension
activities of descriptive, procedure, report, recount and narrative texts.
This research was intended to answer three research problems, namely
(1) what are the characteristics of the scanning technique reflected in students’
reading comprehension activities?, (2) what are the supporting and the inhibiting
factors of the implementation of the scanning technique?, (3) what are the
possible solutions for the students?
To address the research problems, the researcher conducted a case study.
During the research, the researcher employed several instruments, namely field
notes, observation checklist, and interview guidelines. Field notes and observation
checklist were employed to find out the characteristics of scanning technique. The
researcher collected field notes and conducted interviews in order to find out the
supporting, inhibiting factors of the implementation of scanning technique and to
provide possible solutions for the ninth grade students.
After conducting the research, the researcher discovered some findings.
First, the characteristics of scanning technique reflected in students’ steps were
highlighting important details, reading at glance, analyzing reading
comprehension questions, and locating needed information. Second, the
supporting factors of the implementation of the scanning technique were students’
interest and motivation, scanning technique, language features of the text, and
WH-questions. In addition, the inhibiting factors were students’ background
knowledge, teacher’s teaching strategies, language features of the texts, WHquestions, unfixed meeting schedule, and students’ absences. Furthermore, the
possible solutions for the students were giving a set of National Examination
exercises, emphasizing and distributing a set of vocabularies, emphasizing a
summary of texts, and scanning steps. In summary, the ninth grade students of
SMP BOPKRI 10 Yogyakarta implemented scanning technique when they read
texts and answered reading comprehension questions.
Key Words: reading, scanning, case study, reading comprehension questions
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ABSTRAK
Aditya, Audhifax. 2010. A Study on the Implementation of the Scanning
Technique in Reading Comprehension Activities by the 9th Grade Students of
SMP BOPKRI 10 Yogyakarta. Yogyakarta: Pendidikan Bahasa Inggris,
Universitas Sanata Dharma.
Menguasai kemampuan reading itu penting agar memastikan kesuksesan
pembelajaran di kelas (Anderson: 2003). Karena reading adalah kemampuan yang
penting untuk dikuasai, ujian nasional sekolah menengah pertama mata pelajaran
bahasa Inggris terdiri dari dua puluh lima pertanyaan bacaan berkenaan dengan
informasi spesifik dari teks. Sebagai akibatnya, kebutuhan implementasi tehnik
membaca scanning teruslah meningkat. Walaupun penerapan tehnik ini telah ada,
murid-murid kelas sembilan SMP BOPKRI 10 Yogyakarta tidak menerapkan
tehnik scanning secara efektif dan efisien. Penelitian ini bertujuan untuk
menyediakan penelitian yang mendalam tentang penerapan tehnik scanning dalam
aktifitas pemahaman bacaan descriptive, procedure, report, recount and
procedure.
Ada tiga pertanyaan dalam penelitian ini, yaitu: (1) karakteristik tehnik
scanning oleh murid-murid kelas sembilan (2) faktor-faktor pendukung dan
penghambat dalam penerapan tehnik scanning (3) solusi dalam penerapan tehnik
scanning untuk murid-murid kelas sembilan.
Untuk menjawab ketiga pertanyaan dalam penelitian ini, peneliti
melaksanakan studi kasus. Selama penelitian, peneliti menggunakan catatan
lapangan dan checklist observasi untuk mendapatkan karakteristik tehnik
scanning oleh murid-murid kelas sembilan. Peneliti juga menggunakan catatan
lapangan untuk mencari faktor pendukung dan penghambat dalam penerapan
tehnik scanning. Peneliti mengumpulkan catatan lapangan dan melaksanakan
wawancara untuk menjawab pertanyaan ketiga dari penelitian ini.
Setelah melakukan penelitian, peneliti menemukan beberapa jawaban.
Pertama, ada empat karakteristik tehnik scanning yang terrefleksi dari aktifitas
membaca murid-murid. Karakteristik itu adalah menandai detail-detail yang
penting dari teks, membaca secara singkat, menganalisis pertanyaan bacaan, and
mencari informasi yang dibutuhkan dari teks. Kedua, faktor pendukung dari
penerapan tehnik scanning adalah ketertarikan dan motivasi murid, tehnik
scanning, tata bahasa dari teks, dan 5W+1H. Faktor penghambat penerapan tehnik
scanning adalah latar belakang pengetahuan dari murid-murid, strategi pengajaran
reading dari guru, tata bahasa, 5W+1H, jadwal pertemuan yang tidak tetap, dan
ketidakhadiran murid-murid. Sedangkan untuk solusi yang memungkinkan untuk
para murid adalah pemberian satu set latihan Ujian Nasional, mengajar dan
membagikan satu set perbendaharaan kata-kata dari tiap teks, mengajarkan
rangkuman teori dari teks-teks tersebut, dan memperkenalkan langkah-langkah
scanning yang benar. Berdasarkan hasil penelitian, murid-murid kelas sembilan
SMP BOPKRI 10 Yogyakarta menerapkan tehnik scanning ketika mereka
membaca teks dan menjawab pertanyaan dari teks tersebut.
Key Words: membaca, scanning, studi kasus, pertanyaan pemahaman bacaan
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CHAPTER I
INTRODUCTION

The researcher would like to divide this chapter into six sections, namely,
the research background, problem formulation, problem limitation, research
objectives, research benefits, and definition of terms.

A. Research Background
Nowadays, everybody reads written texts in their daily life to get
information. People need reading skills to benefit from wealth of information that
is now available in printed form (Raygor & Raygor, 1985: 3). People tend to make
reading activities as their daily habit and for pleasure. They read written texts
because they need a lot of information in their daily life, as Bright & McGregor
state (1970: 52), “reading is the basic skill that most people should master”. By
reading, people can obtain a lot of information and they can build general
knowledge which people need. Reading is also great source of entertainment for
many people. Whereas for students, it is a primary skill of studying (Raygor &
Raygor, 1985: 3).
In Indonesia, reading is considered as the core of learning activities.
Reading is mainly emphasized to the students since they need to read printed
materials. Reading is also a primary skill of English teaching-learning activities in
the curriculum.

1
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This is stated in The Guidelines of Education Policy issued by the Minister
of Education number 078/U/2008 dated December 5, 2008 (GBPP 2008):
Dalam proses belajar-mengajar keempat keterampilan berbahasa pada
hakikatnya tidak dapat dipisahkan. Oleh sebab itu, keterampilan
berbahasa harus dikembangkan secara terpadu meskipun tekanannya
pada keterampilan membaca. (“In essence, four language skills in
teaching-learning process cannot be separated. Therefore, language skills
must be developed in integrative manner even though the emphasis is on
reading skill”). (GBPP, December 5, 2008).

Although reading is already considered as the core of teaching learning
activities, many Indonesian junior high school students still find difficulties in
reading English texts. Myth they believe about reading is the need to read each
word of the text. Based on the interview conducted by the writer to two students
of SMP IMMACULATA Yogyakarta (May 20, 2009) the writer concluded that
those students still find difficulties in answering the reading texts. The first
interviewee said that she spent too much time in reading, understanding the texts
and answering the WH-questions. Another interviewee stated that she had to be
cautious in reading the texts because she did not want to lose any information.
Junior high school students do not achieve meaningful reading since they have
limited vocabulary, limited language competence (grammar and language features
of the text), and lack of fluency. They also do not know reading strategies.
Therefore, they become ineffective and inefficient readers who do not achieve
meaningful reading.
However, the junior high school students must be able to understand the
meanings of descriptive texts (i.e. descriptive, procedure, and report) and narrative
texts (i.e. narrative and recount). This is stated in The Guidelines of Education
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Policy issued by the Minister of Education number 078/U/2008 dated December
5, 2008 (GBPP 2008):
Memahami makna dalam wacana tertulis pendek baik teks fungsional
maupun esai sederhana berbentuk deskriptif (descriptive, procedure,
maupun report) dan naratif (narrative dan recount) dalam konteks
kehidupan sehari-hari. (“The students are able to understand meaning in
the short text consists of functional text and short simple text in the form
of descriptive (descriptive, procedure, and report) and narrative (narrative
and recount) in the daily life context”). (GBPP, December 5, 2008).

The National Examinations (2004 – 2008) provided fifty – sixty questions
which consisted of twenty five reading section questions and twenty five – thirty
five questions of grammar, short dialogue, and vocabulary section. Based on that
fact, the reading comprehension questions hold 30% - 50% questions of the Junior
High School’s National Examination. Twenty five reading section questions
consisted of twenty reading comprehension questions of descriptive, procedure,
report, recount, and narrative and the other five reading comprehension texts
namely shopping list, food labels, announcement, advertisement, and greeting
cards. Twenty reading comprehension questions were divided into questions of
specific details and main idea of texts.
Thus, the need to implement scanning technique arises often since it is
employed to request specific information. Based on the observation conducted by
the researcher to teaching learning activities of the ninth grade students of SMP
BOPKRI 10 Yogyakarta (October 13, 2009) the researcher concluded that the
ninth grade students of SMP BOPKRI 10 Yogyakarta implemented reading
technique by highlighting important details of the text. It was meant to facilitate
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the students whose difficulties in comprehending and answering reading
comprehension questions.
However, the implementation of scanning technique by the ninth grade
students of SMP BOPKRI 10 Yogyakarta has not been emphasized and focused
yet. It existed in English teaching learning activities, yet it was just implicitly
stated that to comprehend English texts, the students must employ technique of
highlighting important details of the text. Neither the teacher nor the students
knew the name of their reading technique. The teaching learning activities also
did not emphasize the comprehension of WH-questions. As a consequence, the
students still found difficulties in comprehending Kurikulum Tingkat Satuan
Pendidikan (KTSP) texts. The students did not achieve meaningful reading and
comprehend the text effectively.
In conducting this study, the researcher chose ninth grade students of SMP
BOPKRI 10 Yogyakarta. The ninth grade students were chosen because they have
to prepare themselves facing the National Examination. Whereas, SMP BOPKRI
10 Yogyakarta was chosen as the research setting because this school has four
ninth grade students who are suitable as the participants of a case study. The
students also do not have opportunity to improve their reading comprehension of
text by joining English course or employ private English tutor who can assist
them achieve better language competence. The researcher wanted to facilitate
them to be effective and efficient readers who can achieve better reading
comprehension. Hopefully, they will be well prepared in facing the National
Examination.
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In conclusion, the ninth grade students of SMP BOPKRI 10 Yogyakarta
implemented ineffective and inefficient scanning technique which was considered
as an interesting case to study. Therefore, conducting research about the
implementation of scanning technique in reading comprehension activities by the
ninth grade junior high school students is important due to the students’ need to be
effective and efficient readers.

B. Problem Formulation
Considering the research background, this research is going to answer
some questions as the guideline of the process of conducting and writing the
research paper. The problems of the research are formulated as follows.
1. What are the characteristics of scanning technique reflected in the
students’ steps to answer reading comprehension questions on National
Examination?
2. What are the supporting and inhibiting factors of the implementation of
the scanning technique by the ninth grade students of SMP BOPKRI 10
Yogyakarta to answer reading comprehension questions on National
Examination?
3. What are the possible solutions for the ninth grade students of SMP
BOPKRI 10 Yogyakarta to implement scanning technique effectively and
efficiently?
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C. Problem Limitation
This research would specifically provide in-depth study of the
implementation of scanning technique in reading comprehension activities. The
reading comprehension activities for junior high school students are the reading
comprehension of descriptive, procedure, report, narrative, and recount. The
researcher emphasized on those five texts since they are five texts the junior high
school students oblige to understand their meanings (GBPP: 2008). The
investigation of this research mainly emphasized on students’ activities,
comments, and attitudes when they were implementing scanning technique. The
students involved in the research are the ninth grade students of SMP BOPKRI 10
Yogyakarta. Further elaboration on the research participants will be discussed on
Chapter III.

D. Research Objectives
Dealing with the problems that have been formulated on problem
formulation, the objectives of this research are:
1. To find out the characteristics of scanning technique reflected in the ninth
grade students’ of SMP BOPKRI 10 Yogyakarta steps to answer reading
comprehension questions in National Examination
2. To find out the supporting and inhibiting factors of the implementation of
scanning technique by ninth grade junior high school students of SMP
BOPKRI 10 Yogyakarta in reading comprehension activities
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3. To provide possible solutions for the ninth grade students SMP BOPKRI
10 Yogyakarta so that they can implement scanning technique effectively
and efficiently

E. Research benefits
In accordance to the objectives of the research, this research is expected to
provide benefits for:
1. English Teachers
This research aims to provide in-depth study of the implementation of
scanning technique to answer reading comprehension questions by the students.
Hopefully, the junior high school english teachers will be able to make necessary
improvement of their teaching learning activities.
2. The ninth grade students of SMP BOPKRI 10 Yogyakarta
By knowing and applying reading technique, the students will be
facilitated to answer National Examinations’ reading comprehension questions.
Having had the strategy, hopefully they are able to answer WH-questions in
reading comprehension text.
3. Other writers
The research is expected to provide in-depth study of the implementation
of scanning technique in reading comprehension activities in KTSP texts which
are Descriptive, Procedure, Report, Recount and Narrative and thus expected also
to be helpful for everyone needs it for further research on the same topic.
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F. Definition of terms
Below are the list of the terms that are used in this research and the
definitions of the terms:
1. Scanning Technique
Scanning is the term used to describe a selective reading process in which
the reader is finding for certain information (Raygor & Raygor, 1983: 107).
Moreover, scanning means glancing rapidly through a text either to search for a
specific of information (e.g. a name, a date, a place) or to get information of
whether the text is suitable for a given purpose (Nuttal, 1982: 34).
According to Oxford Advanced Learner, technique is “a noun that means a
way of doing or performing something, especially in the arts or sciences” (Oxford,
1995: 1179). From this definition found in the to Oxford Advanced Learner’s
Dictionary, the researcher redefined technique’ in this research as a tool that is
implemented by the student to comprehend the reading texts and to answer the
reading comprehension questions.
In this research, scanning, then, is defined as a reading technique which is
implemented by the ninth grade students to answer reading comprehension
questions on National Examination (i.e. descriptive, procedure, report, recount,
and narrative).
2. The ninth grade students
The ninth grade students in this research refer to the third-year students of
SMP BOPKRI 10 Yogyakarta.
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3. SMP BOPKRI 10 Yogyakarta
SMP BOPKRI 10 Yogyakarta in this research refers to one of the junior
high schools in Yogyakarta which has four ninth grade junior high school
students. SMP BOPKRI 10 Yogyakarta is located at 244 Kenari Miliran Street
Yogyakarta.
4. Effective and Efficient reading
Effective and efficient readings are the terms used to describe a selective
reading process in an efficient manner effectively (Raygor & Raygor, 1983: 10).
According to Raygor & Raygor (1983: 41), it is inadequate to a reader to
implement the efficient reading only. They suggest that the reader should
implement the effective reading also. The efficient and effective reading make the
reader comprehend what he reads well.
In this research, effective and efficient reading, then, is defined as
technique which support students answer WH-questions in KTSP texts. The
researcher emphasized scanning technique and encouraged the students to
implement scanning technique. Scanning technique encouraged the students to be
effective and efficient readers who discarded unimportant materials not related to
the important information they looked for.
5. Reading Comprehension Activities
Comprehension is the goal of reading. If a reader comprehends what he
reads, it means that he successfully achieves his goal of reading what he reads. As
Grabe & Stoller (2002: 11-12) state, “The overall goal is not to remember all
specific details but to have a good grasp of the main ideas and important details,
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and to relate those main ideas and important details to background knowledge as
appropriate”.
In this research, reading comprehension activities, then, is defined as the
ninth grade students’ activities in reading descriptive, procedure, report, recount,
and narrative. Those five texts are text types of Junior high school student oblige
to master.
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CHAPTER II
REVIEW OF RELATED LITERATURE

In this chapter, the researcher would like to discuss the underlying theories
of the research. There are two major points of discussion. The first deals with the
theoretical description covering four main points, namely the nature of reading,
scanning, WH-questions, effective and efficient reading, and junior high school’s
national examination. The second deals with the theoretical framework of the
study which will be useful in providing clarity on the research literature.

A. Theoretical Description
1. The Nature of Reading
Reading is perceived as a fluent process of readers combining information
from a text and their own background knowledge to build meaning (Anderson,
2003 in Nunan, 2003: 68). Reading is also perceived as a process in finding the
specific information to get meaningful information of the text.
Anderson (2003) states that the ‘meaningful reading’ consists of four
major part namely the reader, the text, strategies, and fluency. When a reader
reads a text, he combines his background knowledge of a particular topic with the
information pursued from the text to build meaning in order to get
comprehension. In reading the text, the reader employs a wide variety of reading
strategies, and to get the comprehension faster and better, the reader employs his

11
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ability to read at an appropriate rate (fluency). His fluency is determined by the
rate of his reading and it is measured by wpm (words per minute).
Reading is a meaningful skill that the students oblige to master. Reading is
a language skill which plays a major role among other language skills because
reading is considered to be the core of the skills (Handayani, 1997: 1), thus the
mastery on Reading skill may lead to the mastery of other language skills.
Furthermore, (Cushenbery, 1985: 3) states that reading skills’ development is a
lifetime process and extends from birth to death of any one individual.
Therefore, there are some reading skills which are needed and demanded
by each student. These would include following directions, finding main ideas,
remembering details, and gathering inferences (Cushenbery, 1985: 5). The
students oblige to master all of those skills so they can easily grasp the materials
they learn.
Moreover, a student can be stated as a reader, since he has to understand
the materials they get by reading it. Every reader is not a passive recipient,
because he has to actively understand what he reads. The reader’s mind relates
what he reads to what he already known. It relates to the reader’s understanding
about what he reads or it can be stated ‘comprehension’. Comprehension is
created through a digestive reading process. It has to be selective, discriminating
and organizing. Comprehension should select important details of the text,
discriminate unimportant details and organize the important details in order to
achieve comprehension of the text.
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Therefore, the nature of reading will be divided into reading process and
reading comprehension:
a. Reading Process
Gibson states that there can be no single model for reading (Gibson, 1979:
438). The reader does not only comprehend the printed material he reads, he also
thinks, remembers, forgets, reads what will come next, and connects his own
experience. The reader mind’s process relates with his understanding of the text
he reads.
One of the models of reading process is proposed by Mackworth (1972) in
Gibson (1979: 439). According to Mackworth, a visual stimulus of what the
reader read provides a sensory visual trace with parallel processing elements.
Words are coded into the short term memory which can be erased and kept in the
long term memory (Mackworth, 1972 in Gibson, 1979: 439).
Another reading processes model is Anderson’s model. He summarizes the
reading processes into three major reading processes namely:
1) Bottom-Up Models
The bottom up model consists of lower-level reading process, which the
students start with the fundamental basics of letter and sound recognition, turn for
morpheme and word recognition, continue to identify grammatical structures,
sentences, and longer texts.
Being effective and efficient readers, students must be able to break a
word down into its smallest parts. Anderson (2003) states that all reading material
is carefully reviewed so that the students are not exposed to the difficult
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vocabulary. The typical classroom focus based on the bottom-up model is what
we call intensive reading which involves a short reading passage followed by
textbook activities to build up comprehension skill.
2) Top-Down Models
In this model, the reader uses his background knowledge to predict the
main idea of the text and to cross-check it. The focus is on building
comprehension of what is being read.
The reader of this model uses his or her background knowledge and makes
prediction based on that. Then, the reader searches the text to confirm or to reject
the prediction which has been made. A passage can be understood although all of
individual words are not understood.
To teach reading based on the top-down model of reading, Anderson
(2003) argues that there are four key features:
(1) it is a literature based approach which the readers are exposed to a wide
range of vocabulary;
(2). whole language is student-centered. It means that the reader may choose
what he or she wants to read;
(3). reading is integrated with writing; classes work on reading activity and
then will be followed simultaneously by writing activity;
(4). the emphasis is on constructing meaning; the focus is on meaning and
keeping language whole, not to breaking down into smaller units.
Therefore, extensive reading holds a key role in top down approaches to
reading;
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3) Interactive Models
This type of reading process combines the elements of bottom-up models
and top-down models, assuming “that a pattern is synthesized based on
information

provided

simultaneously

from

several

knowledge

sources”

(Stanovich, 1980: 35 in Anderson, 2003). Anderson (2003) argues that the third
model or the interactive model as the most comprehensive description of the
reading process. He also stresses that the best second language readers are those
who can “efficiency integrate” both bottom-up and top-down processes
(Stanovich, 1980: 102 in Anderson, 2003).
The reader who can “efficiency integrate” scans the words in the text then
relates them with the reading comprehension questions of the text which he has to
answer to comprehend the text. However, the reader may sometimes find
difficulties in finding the specific details through reading process. The reader
commonly makes mistake in determining the specific ideas in too general way.
“The reader makes too many specific details that are not intended and cover more
than the author intended” (Raygor & Raygor, 1985: 236).
b. Reading Comprehension
Comprehension is the goal of reading. If a reader comprehends what he
reads, it means that he successfully achieves his goal of reading what he reads. He
succeeds in grasping what is intended by the author. It is not a matter of relating
the main ideas to his background knowledge, but it is a matter of remembering all
important details of the text. As Grabe & Stoller say, “The overall goal is not to
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remember all specific details but to have a good grasp of the main ideas and
important details, and to relate those main ideas and important details to
background knowledge as appropriate” (Grabe & Stoller, 2002: 11-12).
However, reading comprehension is one of the most difficult reading tasks
for many young readers. They find difficulties in locating the important details of
the text or a story. As consequences, young readers find difficulties to grasp what
is intended by the text. It is stated by Cushenbery (1985), most of young learners
find difficulties in their judgment of determining the details which are most
significant and those which have value to the total theme.
The slow readers are the readers who has difficulties in comprehending
text, usually have inadequate comprehension. Inadequate comprehension is
usually created by four factors as Cushenbery (1985) states: emotional factors
(the inability to comprehend reading material can cause frustration for the
learner); intelligence and comprehension (the reading comprehension’s score
relates to the level of reading comprehension); physical factors (physical aspects
such as eyes and brain can affect reading comprehension); and background of
experience (the reader who has limited vocabularies and inadequate word setting
experience, has low level of understanding).
Whereas Quinn (1974) states that the aim of English language in school is
to provide mastery of the English language with emphasis on reading ability.
Therefore, English teachers develop reading skill to the students. The class
activities mainly relate to the reading activities that focus on the ability in locating
specific details of English text.
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c. Teaching Reading
1) Principles for Teaching Reading
As Anderson (2003) states, there are 8 principles of teaching reading as
described in the following:
a) Exploiting the reader’s background knowledge
Reader’s background knowledge can influence reading comprehension.
Reading comprehension can be significantly enhanced if their background
knowledge can be activated by setting goals, asking questions, making
predictions, teaching text structures and so on (Anderson, 2003: 74). The students
can be effective and efficient readers if they know what they have to do with a
text.
b) Building a strong vocabulary base
The successful reading is influenced by the mastery of vocabulary. The
basic vocabulary should be explicitly taught to the students so that they can
effectively guess the meanings of less frequent vocabulary. (Anderson, 2003: 74).
c) Teaching for comprehension
Teaching for comprehension is important since the readers should be able
to monitor their comprehension process and discuss with their fellow about what
strategies that will be used to comprehend the text.
d) Working on increasing reading rate
It is important to understand that the focus is not to develop speed readers,
but fluent readers. The focus here is to teach the readers to reduce their
dependence on a dictionary (Anderson, 2003: 76). Readers should spend more on

PLAGIAT MERUPAKAN TINDAKAN TIDAK TERPUJI

18

analyzing and synthesizing the content of the reading, and not focusing on moving
through the passage one word at a time.
e) Teaching reading strategies
Strategy is “a plan designed for a particular purpose. It is also the process
of planning something or carrying out a plan in a skillful way” (Oxford Advanced
Learner, 1995: 1179). It means that the reading strategies underscore the active
role that readers take in strategic reading.
f) Encouraging readers to transform strategies into skills
As learners consciously learn and practice specific reading strategies, the
strategies move from conscious to unconscious; from strategy to skill (Anderson,
2003: 77).
g) Building assessment and evaluation into your teaching
Assessing growth and development in reading skills from both a formal
and an informal perspective requires time and training.
h) Striving for continuous improvement as a reading teacher
The quality of individual teacher is integral to success of second/foreign
language teachers (Anderson, 2003:77).

2) Methods for Teaching Reading Strategies
Methods for teaching reading strategies are important since strategy is one
of four characteristics of meaningful reading that the students need. As Anderson
states, meaningful reading is the reader, the text, strategy and fluency. According
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to Ambruster (2002:78), there are methods for teaching reading which are divided
into:
a) Pre-reading activities
Pre-reading activities are especially important, as they prepare students to
read a selection. Before students read, the teacher should try to accomplish the
following:
1. Activating background knowledge
When the teacher activates background knowledge, the teacher assists the
students recognize and use information they already possess. To activate the
students’ background knowledge, the teacher can ask their pupils what they have
already known about the topic of the text.
2. Building background knowledge
If the teacher knows that the students’ background knowledge is
inadequate, the teacher needs to build the background knowledge by providing
brief instruction that are critical to understanding the text.
3. Building text-specific knowledge
Text-specific knowledge is more specific information about the reading
selection, including key vocabulary and concepts, as well as information about
genre or organization of the text.
4. Building vocabulary
The teacher may teach the students that they need to understand the text.
The teacher only teaches those words that are critical to understanding the
selection.
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5. Setting purposes and direction for reading
Setting purposes for reading will help the students focus attention on what
to look for as they read and help them connect their background knowledge with
new information.
6. Suggesting comprehension strategies
Before the students read, it is also important to remind the students to
implement the reading strategies the teacher has taught to them.

b) Whilst-reading activities
Whilst-reading activities should facilitate students’ reading comprehension
during the actual reading process. The teacher should provide them questions that
help students to integrate information of the text.
c) Post-reading activities
Post-reading activities help the students do something with what they have
just read in order to tighten the connection between their background knowledge
and the information in the text. The teacher can provide them with the discussion,
further questioning, or writing activities.

2. Scanning
Scanning is the term used to describe a selective reading process in which
a reader is finding for certain information (Raygor & Raygor, 1983: 107). By
scanning, the reader glances rapidly through a text either to search for a specific
of information (e.g. a name, a date, a place) or to get information of whether is the
text is suitable for a given purpose (Nuttal, 1982: 34). Thus, when scanning
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happens, the reader only tries to locate specific information. In other words, he
simply lets his eyes wander over the passage until he finds what he is pursuing
for, whether it is name (who), a kind of place (where), or less specific
information. If he pursues for a name, capital letters might be a clue; if he looks
for a date, he would look for numbers and so on.
Scanning should boost students’ confidence by showing them how much
they can learn simply by looking at some important parts of a passage, by getting
few words only, by reading many paragraphs only in a story. Its aim is certainly
not to encourage students to read the text in a superficial way, but it should make
the students better readers. Thus, they can be efficient and effective readers who
do not waste their time to read unimportant details.
The effective and efficient scanning has three levels. According to Raygor
& Raygor (1983: 108), there are three levels of scanning:
a. Scanning to find a single word. At this level, the purpose is to locate a
singular word (or number), such as name, date, phone number, price,
place, or other single item that can be easily identified.
b. Scanning for a particular fact. This level of scanning makes more use of
the general organization of the book or other source. Once the sections the
reader is seeking are identified by scanning process, the sections will
probably be read quite carefully. An example of this level of scanning is
the situation which the reader has a test coming up and knows that he
needs to study a certain topic. He scans to find the topic, and then reads
carefully.
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c. Seeking all the information on the topic. This level of scanning is often
used by the students who have a paper or a report to write. If they have to
write about a certain topic, they might go to the library and scan the card
catalog for books on the subject. Then the students would scan the books
to find the information.
In addition, the effective and efficient scanning has many steps. As Harris
(1991: 121-122) states, the steps of scanning are:
a. Beginning with a very clear understanding of what we are looking for.
Limit our search to one, at most, two items of information at a time;
b. Deciding in advance what form the information is likely to take. If it is a
name, look for the capital letter. If it is a date, look for the numbers. In
addition, if it is the description of an idea, the definition of a term, we
should pursue key words which would be likely to occur in such a
description;
c. Passing quickly over all material that is not directly related to the
information we search for.
Thus, scanning is important towards the students’ needs in comprehending
the materials written in English. The students need strategy to assist them in
comprehending the materials through getting the specific information of the
materials.
The importance of scanning is also stated by Hancock. According to
Hancock (1987: 148) in Sukirah (1988: 9), scanning is not a reading process in the
true sense of the word. It is a searching that requires a reader to float over the
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material until he finds what he needs. Moreover, a reader should have a clear idea
of what he is looking for, where he is likely to find it, and how he can recognize
the information when he sees it. It is used if a person wants to get the specific
details of the materials he reads. In scanning, a reader skips unimportant details,
facts, and opinions that he thinks unimportant towards the specific details he
wants to get. It can help him in using his time to comprehend the material
effectively and efficiently because he discards that unimportant information.
In this research, scanning technique was implemented to texts which
junior high school students oblige to master. The texts implemented in this
research namely, descriptive texts (descriptive, procedure, and report) and
narrative texts (recount and narrative). The researcher emphasized scanning
technique to the students since they oblige to understand meaning in texts. This is
stated in The Guidelines of Education Policy issued by the Minister of Education
number 078/U/2008 dated December 5, 2008 (GBPP 2008):
Memahami makna dalam wacana tertulis pendek baik teks fungsional
maupun esai sederhana berbentuk deskriptif (descriptive, procedure,
maupun report) dan naratif (narrative dan recount) dalam konteks
kehidupan sehari-hari. (“The students are able to understand meaning in
the short text consists of functional text and short simple text in the form
of descriptive (descriptive, procedure, and report) and narrative (narrative
and recount) in the daily life context”). (GBPP, December 5, 2008)

3. WH-questions
In this research, WH-questions were related to reading comprehension
questions of Kurikulum Tingkat Satuan Pendidikan (KTSP) texts for junior high
school students. KTSP texts for junior high school students are descriptive texts
(descriptive, procedure, and report) and narrative texts (narrative and recount).
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WH-questions are important to be emphasized since junior high school’s National
Examination consists of WH-questions. According to Celce-Murcia & Larsen
(1999), WH-questions are important structures for ESL/EFL students. They are
employed to request specific information, so the need to use them arises often.
Furthermore, WH-questions are considered as an instrument to describe general
idea of the texts.
The need of mastering WH-questions is important due to the need to
enhance students’ knowledge. WH-questions serve many useful purposes in
general and, more specifically, can be used by language students to advance their
knowledge and their background knowledge further (Celce-Murcia & Larsen,
1999: 253).
In general, questions can be divided to three major classes according to the
type answer they expect (Quirk & Greenbaum, 1973: 191-192):
a. Those that expect only affirmation or rejection (as in Are you a doctor?)
are YES-NO questions;
b. Those that expect a reply supplying an item of information (as in What is
your name? How old are you?) are WH-questions;
c.

Those that expect as the reply one of two more options presented in the
questions (as in Would you like to go for a walk or stay at home?) are
Alternative questions.
In this research, then, the researcher focused on the WH-questions since it

is related to the implementation of scanning technique by junior high school
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students. The researcher redefined WH-questions as reading comprehension
questions of KTSP texts for junior high school students.
Whereas, Quirk and Greenbaum (1973) state WH-questions are the
questions which are formed with the aid of the one of the following interrogative
words (or Q-words): who/whom/whose, what, which and when, where, how, why.
As a rule,
1. The Q-element (clause element containing the Q-words) generally comes first in
the sentences;
2. The Q-words itself takes first position in the Q-element.
The Q-element operates in various clause functions:
1. Who opened my letter?
(Q-element: Subject)
2. Which books have you lent him?
(Q-element: Object-Direct)
3. When will you come back?
(Q-element: Adverb of Time)
4. Where shall I put the glasses?
(Q-element: Adverb of Place)
5. Why did you kill her?
(Q-element: Adverb of Reason)
6. How did you mend it?
(Q-element: Adverb of Process)
7. How much does he care?
(Q-element: Adverb of Intensifying)
8. How long have you been waiting?
(Q-element: Adverb of Duration)
9. How often do you visit New York?
(Q-element: Adverb of Frequency)

(Quirk & Greenbaum, 1973: 79)
Nuryanto (1979) argues that WH-questions are divided into two types,
Non Subject questions words (Type 1) and Subject questions words (Type 2).
Each type is described below:
Table 2.1. Type 1: Non Subject Questions Words
Non-Subject
Questions
words
Who
Which one
What
Where
Why
When
How
How many
How old
How much

+

Special
Verbs
Can
Shall
Did
Does
Does
Did
Did
Did
Are
does

+

Subject

I
We
You
He
John
Ann
You
She
You
It

+

Verbs

Contact
Take
Do
Work
Love
See
Go
Buy
Cost

+

(X)

There
Yesterday
Her
Him
There

?

?
?
?
?
?
?
?
?
?
?
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Table 2.2 Type 2: Subject Questions Words
Subject Questions words

+

Who
What

Common Verbs
Killed
Happened

+

(X)
My brother

?
?
?

4. Effective and Efficient reading
Raygor & Raygor (1983) state that the efficient reading requires the reader
to be able to:
a.
b.
c.
d.
e.
f.
g.
h.
i.
j.
k.
l.

Understand the author’s main ideas;
Recognize how material is organized;
Recognize and use the detailed, factual information given;
Retain the information gained in reading;
Recognize the author’s purposes and tone;
Locate needed information in reference materials;
Distinguish between reliable, valid information based on good authority
and reliable opinions;
Apply different concept and skills, depending on the area of study;
Skim and scan over unnecessary material when total comprehension is not
necessary;
Vary the reading speed and approach, depending on the purposes for
reading and difficulty of the material;
Draw inferences and conclusions form the author’s presentation;
Have a broad knowledge of the meaning of words.
(Raygor & Raygor, 1983: 40)

According to Raygor & Raygor (1983: 41), it is inadequate to the reader to
implement the efficient reading only. They suggest that the reader should
implement the effective reading also. The efficient and effective reading make the
reader comprehend what he reads well. The effective reading requires the reader
to be able to:
a.
b.
c.
d.

Recognize the main ideas the author presents;
Distinguish between main ideas and details;
Recognize and retain the most important facts;
Understand the sequence and organization of the idea presented;
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e. Use reading material to prepare for examinations;
f. Skim and scan over material quickly to save time;
g. Recognize the reliability and authority of the author as a source of
information;
h. Recognize the author’s points of view, intonations, style, and, perhaps,
biases.
(Raygor & Raygor, 1983: 41)

5. Junior High School’s National Examination
The Indonesian government decided to put English to National
Examination as they realized that English is important to be taught to elementary
high school students until university students. Although Indonesian government
has changed its education curriculum four times from Kurikulum 1996, Kurikulum
2004, Kurikulum Berbasis Kompetensi, and Kurikulum Tingkat Satuan
Pendidikan; the government still put English as the subject which has to be tested
in the National Examination. Therefore, English was put as one of the important
lessons besides Indonesian language and Mathematic. English has been put on the
curriculum of all education systems in Indonesia. English is put on every level of
education system in Indonesia. English is put on Kindergarten, Elementary
School, Junior High School, Senior High School and University’s curriculum. It is
obligatory to put English in all education stages such as pre elementary
(Kindergarten), elementary (Elementary and Junior High School), and advanced
(Senior High School and University).
In Junior High School’s curriculum, English has four-hour-time allotment
every week (Suparno, 2007: 10). Moreover, as Suparno states, the elementary and
advance’s curriculum have to conduct religion, language (English, Indonesian,
and local language), mathematic, natural science, social science, art, sport, and
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skill lesson. In junior high school, English is a must for seventh, eighth, and ninth
grade.
There are four skills which have to be taught to the junior high school
students. Those four skills are listening, speaking, reading, and also writing.
Although four language skills in teaching learning activities can not be separated,
reading skill is being put as the major skill that must be developed. This is stated
in The Guidelines of Education Policy issued by the Minister of Education
number 078/U/2008 dated December 5, 2008 (GBPP 2008):
Dalam proses belajar-mengajar keempat keterampilan berbahasa pada
hakikatnya tidak dapat dipisahkan. Oleh sebab itu, keterampilan
berbahasa harus dikembangkan secara terpadu meskipun tekanannya
pada keterampilan membaca. (“In essence, four language skills in
teaching-learning process cannot be separated. Therefore, language skills
must be developed in integrative manner even though the emphasis is on
reading skill”). (GBPP, December 5, 2008)

In the English National Examination’s Basic Competencies, the ninth
grade Junior High school students oblige to be able to identify the meanings of
various texts they read (main idea, detail information, factual information, the
meaning of words from the passage). It is stated in The Guidelines of Education
Policy issued by the Minister of Education number 078/U/2008 dated December
5, 2008 (GBPP 2008):
Memahami makna dalam wacana tertulis pendek baik teks fungsional
maupun esai sederhana berbentuk deskriptif (descriptive, procedure,
maupun report) dan naratif (narrative dan recount) dalam konteks
kehidupan sehari-hari. (“The students are able to understand meaning in
the short text consists of functional text and short simple text in the form
of descriptive (descriptive, procedure, and report) and narrative (narrative
and recount) in the daily life context”). (GBPP, December 5, 2008)
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Therefore, teaching reading is important for junior high school students.
They have to know the reading technique so that they can achieve the standard
competence that the Education Minister stated. In teaching English reading for
Junior high school students, it is expected that by the end of the English course,
the students are able to:
1). Find out particular information;
2). Find out the general information of the text;
3). Find out the explicit main idea;
4). Find out the implicit main idea;
5). Find out all the explicitly detailed information;
6). Find out the implicitly stated information;
7). Interpret the meaning of words, phrases, and sentences based on context;
8). Enjoy reading.
(GBPP, December 5, 2008)
The National Examinations (2004 – 2008) provided fifty – sixty questions
which consisted of twenty five Reading section questions and twenty five – thirty
five questions of grammar, short dialogue, and vocabulary section. Based on that
fact, the reading comprehension questions hold 30% - 50% questions of the Junior
High School’s National Examination. Twenty five Reading section questions
consisted of twenty reading comprehension questions of functional texts namely
descriptive, procedure, report, recount, and narrative and the other five reading
comprehension questions namely shopping list, food labels, announcement,
advertisement, and greeting cards. Twenty reading comprehension texts are
divided into questions of specific details and main idea of texts.
Since the students are expected to be able to find out particular
information; general information of the text; the explicit main idea; the implicit
main idea; all the explicitly detailed information; the implicitly stated information;
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interpret the meaning of words, phrases, and sentences based on context; and
enjoy reading, the students should have the reading technique that can assist them
answer WH-questions in the reading comprehension sections. The scanning
technique is suitable for them because the most of the reading comprehension
questions are the WH-questions.

B. Theoretical Framework
Scanning technique is one of the reading techniques which is important to
be emphasized to the students. Scanning technique facilitates students to
comprehend English texts effectively and efficiently because it encourages
students to skip unimportant details in the text.
In this research, the researcher would like to provide an in-depth study of
the implementation of scanning technique in reading comprehension activities.
The implementation of scanning technique is important since the students are
obliged to be effective and efficient readers who oblige to accomplish objectives
of standard competencies. Therefore, the theory of scanning technique will be the
main theory that underlies this study.
To address the research problems, the researcher employed two main
theories. Firstly, the researcher employed Harris’s scanning steps which have been
discussed previously in Chapter II to discover the characteristics of the
implementation of scanning technique by the students. The researcher employed
Harris’s theory to answer the first research problem. Harris’s steps were not
taught since the researcher only aimed at discovering whether the ninth grade
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students of SMP BOPKRI 10 Yogyakarta implemented scanning technique.
Secondly, the researcher employed the theory of meaningful reading which is
stated by Anderson. Anderson (2003) states that the meaningful reading consists
of the reader, the text, strategy, and fluency. When a reader reads a text, he
combines his background knowledge of a particular topic with the information
pursued from the text to build meaning in order to get comprehension. In reading
the text, the reader employs a wide variety of reading strategies, and to get the
comprehension faster and better, the reader employs his ability to read at an
appropriate rate (fluency). The researcher employed Anderson’s theory to answer
the second and third research problem. The research aimed to provide in-depth
study of the implementation of scanning technique in reading comprehension
activities; hence those two theories serve as the main theories of the research.
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CHAPTER III
METHODOLOGY

In this chapter, the researcher would like to discuss the methodology
which was used in conducting the research. The methodology covers research
method, research participants, research instruments, data gathering technique, data
analysis technique, and the research procedures.

A.

Research Method
Research method in this research was a case study. Since the case study

has the qualitative value of providing descriptive data, it is believed to be able to
provide

a clear picture of the implementation of scanning technique in the

students’ reading comprehension activities.
Hancock & Algozzine (2006) state that case study is an intensive analysis.
It is a description of a single unit or system bounded by space and time. The
emphasis of a case study is on obtaining broader information as to why the
individual does, what he does, and how behavior changes as the individual
responds to the environment (Ary, Jacobs & Razavich, 1979: 296).
The case study has some advantages. Ary, et al. (1979) state that case
study is really beneficial background information for planning major
investigations. It is also an intensive method so that it can highlight the problems
that the researcher tried to investigate. Besides having strength, case study also
has some disadvantages. As Ary, et al. (1979) state, case study has limited
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representativeness because it focuses on few units only. Case study is also
vulnerable to subjective biases.
Whereas, in this research, the researcher redefined case study as
descriptive data made to realize a complete and well organized picture as the
result of in-depth study. Since this research aimed to provide an in-depth study of
the implementation of scanning technique by the ninth grade junior high school
students in reading comprehension activities, case study was believed as the most
reliable method to conduct.
This research aimed to find out the characteristics of scanning technique
reflected in students’ steps; to find out the supporting and inhibiting factors of the
implementation of scanning technique by the students; and to provide possible
solutions for the ninth grade students of SMP BOPKRI 10 Yogyakarta so that they
can implement scanning technique effectively and efficiently. As this research
focused on the clear picture of the implementation of scanning technique in
reading comprehension activities, choosing a case study was suitable because the
researcher needed in-depth data of the implementation of scanning technique by
the ninth grade students. In-depth data was gathered when the ninth grade students
were implementing scanning technique as their strategy to answer reading
comprehension questions on the National Examination.

B. Research Participants
Participants are the group of interest to a researcher, the group to which
she or he would like the result of the study (Gay, 1992: 125). In this research, the
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participants were the ninth grade students of SMP BOPKRI 10 Yogyakarta. The
researcher chose the ninth grade students considering that they have had sufficient
amount of the exposure of English, experience and broader knowledge compared
to the seventh and the eighth grade students. Furthermore, the ninth grade students
in SMP BOPKRI 10 Yogyakarta are ineffective and inefficient readers who need
to prepare themselves for the National Examination. As a sample, the researcher
introduced scanning technique to class which consists of four students so that the
researcher would find the implementation of scanning technique to answer WHquestions in reading comprehension texts. In this study, the researcher stated A, B,
C, and D as the names of the participants. The students’ data is divided into two
types, namely students’ academic data and students’ non-academic data. The data
is presented as follows.
Table 3.1 Students’ Academic Data
No.

Students’ Name

English Lesson Score
7th Grade

8 th Grade

9 th Grade

1.

A

6

6

6

2.

B

7

7

7

3.

C

6

6

6

4.

D

6

6

6

Table 3.2 Students’ Non-Academic Data
No.

Students’ Name

Gender

Age

Address

1.

A

Male

15

Baciro

2.

B

Male

14

Orphanage

3.

C

Female

14

Behind school

4.

D

Male

15

Orphanage

PLAGIAT MERUPAKAN TINDAKAN TIDAK TERPUJI

35

C. Research Instruments
Research instruments have the significant role in the research. The
instruments employed in this research were the field notes, observation checklist,
and interview guidelines.
1. Field notes
An observation cannot be done without taking notes or recording whatever
observed (Moleong, 1988: 111). Due to the need to record the situation observed,
the researcher needed to make his own field notes. According to Bogdan & Biklen
(1982: 74), field notes are what the researcher hears, sees, experiences, and thinks
in the course of collecting and reflecting on the data in a qualitative study.
Furthermore, field notes have two main parts, namely, the descriptive part which
represents the researcher’s best effort to objectively record the details of events,
and the reflective part which represents the subjective sides of the researcher’s
view.
As a researcher who described and reflected the details of the events, the
researcher implemented field notes as his instrument. The researcher collected
field notes since he obliged to record students’ comments, questions, and also
their attitudes toward the implementation of scanning technique in reading
comprehension activities. The researcher recorded what he heard, saw,
experienced, and thought in the course of collecting and reflecting on the data of
the implementation of scanning technique. Therefore, the researcher implemented
field notes to answer the second and third research problems.
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2. Observation Checklist
The second instrument was the observation checklist which was conducted
to observe students’ reading activities in the class. The observation conducted was
the observation within a case study method. The observation of the participants in
the case study is the major data gathering the report (Bogdan & Biklen, 1982: 59).
In participant observation, the researcher took parts in activities the participants
were studying. Larsen-Freeman & Long (1991: 15-16) state that the researchers
approach the study by taking notes on whatever they observe and experience.
Guba & Lincoln (1981: 191-193) in Anggraeni (1995: 33) state that there are
some reasons why observation is used in qualitative study. First, the researcher
can observe the complicated situations occurred. Second, the observer can see as
well as observe by recording the event happened in the observation. In recording
the data, the observer needs to record the field notes.
The researcher conducted observation by filling observation sheet to
record characteristics of scanning technique reflected in students’ steps. The
researcher observed their attitudes while they were implementing scanning
technique as their strategy to answer reading comprehension questions. The
observation sheets were tables of scanning steps that were implemented to answer
the first research problem.

3. Interview Guidelines
In conducting this research, particularly in answering the second and the
third research problem of this research, the researcher conducted interview
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guidelines as one of the instruments. The interview guideline was conducted to
gather supporting and inhibiting factors of the implementation of scanning
technique in reading comprehension activities by the ninth grade students. The
interview was conducted once at the end of the meeting. Before conducting the
interview, the researcher explained the aim of the interview to the students. The
interview was a guided interview. Therefore, the researcher has prepared the list
interview questions which were attached in appendices. The examples of
interview guidelines would be presented as follows.
1.

“Apakah faktor-faktor yang mempermudah adik dalam menggunakan
scanning?”

2. “Apakah faktor-faktor yang menghambat adik dalam menggunakan
scanning?”
Table 3.3 Research instruments
No.

Research Instruments

Research Problems

1.

Field notes

The second and the third research problem

2.

Observation Checklist

The first research problem

3.

Interview Guidelines

The second and the third research problem

D. Data gathering technique
In conducting this research, the researcher employed three major
techniques to gather the data needed. Those three techniques were analysis result
of field notes, observation sheets, and interviews. The first instrument was field
note to answer the second, the third, and the fourth research problem. The
researcher recorded students’ comments, questions, and attitudes while the
students were answering the reading comprehension questions on the National
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Examination. In addition, the researcher recorded field notes to record what had
happened during the implementation of scanning technique by the students. The
field notes were conducted six times as there were six meetings of implementation
of scanning technique. It was employed to find out the supporting and inhibiting
factors of the implementation of scanning technique and to provide possible
solutions for the ninth grade students.
Whereas, the researcher employed observation sheets to observe students’
steps in implementing scanning technique to texts. It guaranteed to find out the
characteristics of scanning technique reflected in students’ steps. There were six
observation sheets as the researcher conducted five texts (i.e. descriptive,
procedure, report, recount and narrative) and one observation of the reading
comprehension activity.
Furthermore, the researcher also employed analysis of interview in order
to gather students’ opinion about supporting factors and also inhibiting factors in
implementing scanning technique to answer reading comprehension questions on
National Examination. It addressed the second and the third research problems.
The result analysis of those techniques concluded the implementation of scanning
technique to answer reading comprehension questions. The result of the analysis
measured students’ ability to implement scanning technique in answering reading
comprehension questions on National Examination.
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E. Data analysis technique
There were various kinds of data needed for this research. The first data is
the analysis of observation sheets and field notes. The researcher analyzed
characteristics of scanning technique, the supporting and inhibiting factors of the
implementation. The observation was analyzed through the researcher’s
experience when he observed the reading comprehension activities in the class
and also from teacher’s observation. The observation focused on the students’
scanning steps and strategy to answer reading comprehension questions.
For the first problem, the analysis of the data was done by counting the
ticks that the researcher put when the students were answering reading
comprehension questions. When the students could perform what the researcher
asked them to do, the researcher put the ticks in the table provided. The table is
illustrated as follows.
Table 3.4 Observation Sheet
Observation Sheet
Text :
Date :

No.

Scanning technique steps

Students
A

1.

Read the instructions

2.

Scan the organization of the
text
Read the text quickly to get
general understanding
Highlight some key words of
the text

3.
4.

B

C

D

Time (minutes)
and Score
A B C D

Note
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No.

Scanning technique steps

Students
A

5.

Read the first question

6.

Locate the needed
information
Read the second question

7.
8.
9.

B

C

D

Time (minutes)
and Score
A B C D

40

Note

Locate the needed
information
Read the third question

10.

Locate the needed
information

11.

Read the fourth question

12.

Locate the needed
information

13.

Check the answers and reread the text

The researcher put ticks (V) in the table provided when the students were
implementing scanning technique to answer reading comprehension questions.
The researcher counted the students steps’ when they answered reading
comprehension questions from the text that the researcher emphasized such as
descriptive, procedure, report, recount, and narrative. Those texts are the texts
they oblige to master based on Junior High school’s standard competencies. The
researcher analyzed the observation sheet to see the implementation of scanning
technique. It was considered effective if the students implemented the effective
and efficient steps (scanning technique steps) that the researcher emphasized to
them.
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For the second and third problems, the researcher analyzed results of field
notes and also interview. The field notes gathered students’ attitude, comment,
questions, and also suggestions within the teaching learning activities. The
researcher also recorded supporting and inhibiting factors in conducting scanning
technique. Interview completed the data gathered to avoid bias that could be made
through the field notes. The data gathered form field notes and also interview
were divided into five texts namely descriptive, procedure, report, recount, and
narrative. The researcher recorded the students’ implementation of scanning
technique to descriptive, procedure, report, recount, and narrative.
In analyzing data that have been gathered from the research participants,
the researcher combined the result of field notes, observation data, and interview
guidelines. The researcher employed several steps to analyze the data to answer
the research problems. In conducting field notes, there were three steps in order to
get a clear picture of the supporting and inhibiting factors of the implementation
of scanning technique. Firstly, the researcher checked the result of the field notes
by reading all the results. Secondly, the researcher coded the result of field notes.
As Wiersma (1995) states, coding is the process of deciding on one or more
category systems and then organizing the data accordingly.
The researcher compiled the categories of the data by formulating codes to
kind of factors and characteristics of scanning steps.
The tables are illustrated as follows.
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Table 3.5 The Codes of Meaningful Reading Factors

Factors

Codes

The reader

REA

The text

TEX

Strategies

STR

Fluency

FLU

Table 3.6 The Codes of scanning technique’s characteristics

Characteristics of scanning technique

Codes

Scan organization of the text

SCA

Highlight important details

HIG

Read the text at glance

RET

Read questions

REQ

Locate needed information

LOC

Check answers

CHE

After collecting the categories, the researcher conducted coding by
clustering the same codes and compiling it into its category. Then, the researcher
made a conclusion from coding and presented the data in the form of paragraph.
Whereas, there were also three steps in analyzing the result of interview.
Firstly, the researcher listened to the recordings for several times. Secondly, they
writer compiled the blue print interview. The last step is Coding. The researcher
coded the data and clustered it into its own category. Having clustering the data,
the researcher concluded conclusion from the result of interview and then
presented in the form of paragraph.
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The next technique employed in this research is triangulation. Patton
(2002) states that triangulation is a technique to combine different data collection
method to overcome bias data which is concluded form single methods, single
observer, and single instrument. The researcher needed to employ triangulation
since there were three instrument employed in this research. Employing the
triangulation, the researcher compared, cross-checked, and combined the data.
The data combination is meant to give the researcher a clear picture on how the
students answer reading comprehension questions in reading comprehension using
scanning technique. The researcher drew a conclusion from the data analysis to
answer problem formulation.

F. Research procedure
In brief, the researcher conducted several main procedures in attaining the
objectives of the research. The procedures were:
1. Asking the principal of SMP BOPKRI 10 Yogyakarta permission.
On September 4, 2009, the researcher formally sent the approval letter of
Sanata Dharma University before starting the experiment there.
2. Consulting the teacher who is in charge of English teaching there, especially
for the ninth grade students.
The researcher met the English teacher, on September 6, 2009.
3. Observing the class was conducted for research.
The researcher observed the reading comprehension of the ninth grade
students’ class on October 13, 2009.
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4. Observing teaching learning activities.
The researcher observed the implementation of scanning technique in reading
comprehension texts, namely descriptive, procedure, report, recount, and
narrative. The researcher observed the reading comprehension activities for
seven weeks (seven meetings) On Monday, Tuesday, Wednesday or Saturday
at 10.30 – 12.30 WIB. The observation of reading comprehension activities
were conducted on October 16, 2009 till December 5, 2009.
6. Combining the data from the observation sheet, field notes, and also the
results of interview.
7. Drawing a conclusion based on the data to answer the questions that were
listed on the problem formulation to attain the research objective.
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CHAPTER IV
RESEARCH FINDINGS AND DISCUSSION

This chapter presents detailed information about the data gathered in this
study and the interpretations. The discussion involves successively three main
sections, namely characteristics of scanning technique reflected in the students’
steps, the supporting and inhibiting factors of the implementation of scanning
technique, and possible solutions for the ninth grade students of SMP BOPKRI 10
Yogyakarta.

A. Characteristics of scanning technique reflected in the students’ steps in
reading comprehension activities
The researcher conducted observation of the research throughout overall
meetings in SMP BOPKRI 10 Yogyakarta. As stated in chapter III, the researcher
employed observation checklist to find out the characteristics of scanning
technique.
1. A’s steps
A was a talkative student who often comments on everything he does not
know of. A was a reserved member of the group who displayed a quiet interest in
scanning technique and participated in practical work with enthusiasm. When he
obliged to read descriptive, he was clumsy; he did not know what to do except
highlighting some key words. He was careless and made some mistakes. He was
improving his scanning technique steps, yet, he did not scan the organization the
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text. He was unconfident to choose correct answers although he knew that his
answers were mostly correct. He kept asking answers to the researcher because he
did not understand some questions.
He missed two meetings since he was ill. However, the researcher
encouraged him to do report and recount’s reading comprehension questions.
Generally, he improved his scanning technique well. Even though he faced
difficulties in answering WH-questions, he succeeded in implementing scanning
technique effectively and efficiently by glancing over the text. He highlighted
important details, noted down what he had to pursue in the text, and located
needed information. Yet, he did not check his answers because he was over
confident with his answers.

2. B’s steps
He performed great eagerness to learn scanning technique. He was a
friendly student who works with enthusiasm, and regularly contributed to the class
discussion. He motivated himself to do the best since he wanted to achieve high
score of the National Examination.
B implemented scanning effectively and efficiently, yet, he was
unconfident to choose answers whenever he had to interpret words / phrase /
sentences based on the context. He always scanned organization of the text,
highlighted important details and connectors. He often circled and underlined
important details in the text. After he answered the questions, he usually checked
his answers. As a consequence, he always achieved the highest score in reading
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comprehension. In implementing scanning technique to procedure and recount
text, he thought logically to comprehend texts. He implemented scanning steps
effectively and efficiently by pursuing what he looked for. B concluded that
scanning technique was very suitable to be implemented to descriptive, procedure,
and recount since he could improve his reading comprehension to those three
texts. He has eliminated recognizing word by word in the text.
However, for B, report text was the most difficult text to scan. He had
difficulties with the vocabulary and he was not confident enough to read the text
without consulting dictionary. He still scanned the organization of the text, yet he
consulted some difficult vocabularies of the text. He highlighted some key words,
subheadings and made spider webs to make him easier in comprehending the text.

3. C’s steps
C was an attentive student who always notes down the researcher’s
explanation about scanning technique. She was an active student since she often
asked many questions about scanning technique. However, she experienced
difficulties with her reading skill as her vocabulary was not effectively used. She
was afraid to express her ideas because she considered her opinions were wrong.
She was careless in fact, but she was the only student who always noted down the
writer’s explanation.
Generally, she did not scan the organization of the text, yet she highlighted
some important details. She always highlighted important details of the texts and
located the needed information. After she answered WH-questions, she did not
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check her answers. In implementing scanning technique to descriptive text, she
strived not to consult the dictionary.

She decided to consult the dictionary

eventually since she was not confident with her comprehension. She did not scan
the organization of the text since she was too busy consulting words in the text.
Comprehending procedure and recount text, C focused on the title first and
then highlighted the details that have been asked. She sometimes murmured
imagining texts she read. She could imagine well although she asked some
meanings of imperative and irregular verbs that she did not know.
She did not attend Report’s meeting because she was ill. However, she
tried to do report’s exercises when she finished doing Recount’s reading
comprehension. She was the fastest student who finished the exercises. However,
she was reckless so she had many incorrect answers. She struggled to scan the
organization of the texts, but she found difficulties to comprehend the time
connectors. When she implemented scanning technique to recount text, she
highlighted characters and action verbs. However, she missed analyzing 5W + 1H
(Who, When, Where, What, Why, and How). Then, she checked her answers but
the answers made her confused of her own answers.

4. D’s steps
D was a pleasant student who showed interest and enthusiasm for the
things we did. He had a sense of humor we all enjoyed. He underlined few
important details, yet he had difficulties in comprehending WH-questions. He
often asked WH-questions such as “Which”, “How many”, “How much”, and
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other WH-questions. He had his own strategy to answer WH-questions of the text.
Firstly, he listed what he looked for by analyzing WH-questions.
Secondly, he strived to translate few vocabulary items that he considered as the
important details of the text. He interpreted their meanings close to the important
words and highlighted some important details. After reading the text twice, he
located information needed. He answered the questions and he checked the
answers after he finished answering all questions.
In implementing scanning technique to the report text, he complained that
report text was difficult. He asked many questions about its’ reading
comprehension questions and also its vocabulary. He also consulted to dictionary
while he was reading report texts. He checked his answers to the researcher
because he was unconfident with his answers.
He thought logically to comprehend recount text. He could answer well
although he did not know some action verbs in the recount text. However, he did
not scan the organization of the text and read recount text at glance. He rarely
asked questions in this text especially “which statement is true according to the
text”.
He also consulted some words to dictionary after he considered that
narrative text was difficult. He took a break doing reading comprehension
questions for few minutes because of his boredom and his limited background
knowledge. Having been warned by the English teacher, he started to continue
answering reading comprehension text. He located information needed and he
checked his answers to his friends’ answers.
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B. The supporting and inhibiting factors of the implementation of the
scanning technique by the ninth grade students
1. Supporting factors
As stated in chapter III, the researcher employed field notes and interview
guidelines to gather supporting factors and inhibiting factors of the
implementation of scanning technique to descriptive, procedure, report, recount,
and narrative texts. The researcher concluded some factors from students’
comments, critiques, and attitudes while they were reading and answering reading
comprehension of the text. The researcher concluded the supporting factors based
on the meaningful reading which is stated by Anderson (2003). He states that the
‘meaningful reading’ consists of four major parts: the reader, the text, strategies,
and fluency. When a reader reads a text, he combines his background knowledge
of a particular topic with the information pursued from the text to build meaning
in order to get comprehension. In reading the text, the reader employs a wide
variety of reading strategies, and to get the comprehension faster and better, the
reader employs his ability to read at an appropriate rate (fluency).

a. Students’ interest and motivation
The students would easily get bored if they were not interested in
materials they learned. Therefore, in teaching reading, the teacher should be able
to raise students’ interest in reading texts. In emphasizing scanning technique to
the students, the researcher conducted teaching learning activities that were
intended to raise up their interest. Since they are ninth grade students, they
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encouraged themselves to always pay attention to the teaching learning activities
conducted by the researcher. Student A, B, C, and D were interested in
implementing scanning technique since they realized the effectiveness of scanning
technique. The students motivated themselves to master scanning technique since
it assisted them to be effective and efficient readers. They hoped that by
implementing scanning technique effectively and efficiently, they can achieve
better result of National Examination. Furthermore, they personally asked the
researcher to continue conducting scanning technique until the last week before
the National Examination. It meant that they enjoyed the implementation of
scanning technique.

b. Scanning technique
Having been familiar with word recognition reading technique, the
students used to read texts by consulting word by word in the texts. It inhibited the
students to be effective and efficient readers since they could not get the main idea
of the texts and important details of the texts. The fact that the students have not
mastered any reading techniques facilitated the students to master scanning
technique. The students admitted that scanning technique facilitated them to
comprehend the text easily. They considered scanning technique as their main
reading strategy which facilitated them to answer reading comprehension
questions correctly.

PLAGIAT MERUPAKAN TINDAKAN TIDAK TERPUJI

52

c. Language features
Language features are theme, organization of the text, title, pictures,
subheadings, connectors, and captions. Language features of Kurikulum Tingkat
Satuan Pendidikan (KTSP) texts facilitated students in implementing scanning
technique. They encouraged the students to glance over the texts to answer
reading comprehension questions of the text (i.e. WH-questions). They facilitated
students to get important details of the text since the students were encouraged to
think logically. In addition, pictures, captions, subheadings, and other supporting
materials of the texts assisted students to organize the text. As a consequence, the
students omitted recognizing word by word in the text. Simple present tense in the
descriptive, procedure, and report texts also encouraged students to glance over
the text. Organization of the text facilitated students in grouping the ideas of the
texts. Thus, the students admitted that language features of the texts facilitated
them in implementing language features of the text.

d. WH-questions
Reading comprehension text in junior high school students are WHquestions. It means that the students are obliged to achieve the goals of standard
competencies through comprehending the questions. The researcher emphasized
WH-questions to the students since they were not familiar with WH-questions.
They had difficulties in comprehending WH-questions. Having been familiar with
WH-questions, the students were encouraged to pursue important details by
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highlighting important details (i.e. 5W+1H) from the text. Therefore, the students
could glance over the text and abandoned recognizing each word in the text.

2. Inhibiting factors
The observation of the study was conducted throughout the overall
meetings. As stated in chapter III, the researcher employed field notes to gather
the supporting factors and the inhibiting factors. Some of the factors were
concluded from students’ comments, critiques, attitude while they were reading
and answering the text. The researcher concluded the inhibiting factors based on
the meaningful reading which is stated by Anderson (2003) and other possible
inhibiting factors found when the researcher emphasized scanning technique to
the students. He states that the ‘meaningful reading’ consists of four major parts:
the reader, the text, strategies, and fluency. When a reader reads a text, he
combines his background knowledge of a particular topic with the information
pursued from the text to build meaning in order to get comprehension. In reading
the text, the reader employs a wide variety of reading strategies, and to get the
comprehension faster and better, the reader employs his ability to read at an
appropriate rate (fluency).

a. Students’ background knowledge
Since the ninth grade students of SMP BOPKRI 10 Yogyakarta are
bottom-up readers who comprehended texts by recognizing words by words, they
lacked of background knowledge. They lacked of vocabulary that inhibited them
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to comprehend the English texts effectively and efficiently. They were not
effective and efficient readers who can get main idea of the texts and get
important details of the text. Students’ grammars were also inaccurate. They could
not differentiate between simple present and simple past. Therefore, they could
not differentiate texts they oblige to master. Their limited background knowledge
inhibited them to implement scanning technique effectively and efficiently.

2. Teacher’s teaching reading strategies
When the researcher observed students’ teaching learning activities
conducted by the English teacher (October, 13 2009), the researcher was surprised
to see that the students always consulted words in the text to the dictionary. The
teacher implemented bottom up reading technique which recognizes each word in
the text in order to get the main idea of text. It inhibited students’ comprehension,
limited their reading fluency, and destructed students’ motivation to implement
scanning technique. Bottom-up reading process discouraged students to glance
over and comprehend the text efficiently.

3. Language features
Some language features of the text discouraged the students to scan the
text. Based on the observation noted down by the researcher, every time the
students read narrative and report text, they often showed their disinterest to the
texts discussed. The language features of those two texts discouraged them to
glance over the text. They experienced difficulties in mastering regular-irregular
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verbs which exist in those two texts. The students were not confident and they
consulted to the dictionary instead. Organization of the report and narrative text
also did not facilitate the students to simply analyze the texts. Vocabulary of the
text also discouraged the students.

4. WH-questions
Some blacklisted questions inhibited the students to scan the texts. Some
questions which has competencies to find out the explicitly detailed information,
find out the implicitly detailed information, and interpret the meaning of words /
phrase / sentences based on the context discouraged the students to glance over
the texts. they often consult the vocabulary to interpret the meaning of questions
such as “which statement is true based on the text?”; “The following statements is
true, except ______”; “from the text, we can conclude that _______”; “the
underlined word has similar meaning to_____”; “What is the meaning of
________”; “The synonym of the underlined word is _______”.

5. Unfixed meeting schedule
The researcher’s working hours and English’s lesson for the ninth grade
students inhibited the researcher to observe the implementation of scanning
technique by the students. The researcher had difficulties in fixing meeting
schedule in the school since SMP BOPKRI 10’s English teacher suggested the
researcher to teach on Wednesday and Saturday, the researcher had to reschedule
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the meetings many times. Finally, the researcher rescheduled the meeting to
Monday, Tuesday, and Saturday in order to get effective and efficient meeting.

6. Students’ absences
Students’ absences to the meeting of implementation of scanning
technique inhibited the students to master scanning technique effectively and
efficiently. A was absent in reading comprehension activities of report and
recount. Whereas, C was absent in reading comprehension activities of report.

C.

Possible solutions for the ninth grade students of SMP BOPKRI 10
Yogyakarta
The researcher concluded some possible solutions so that the students can

implement scanning technique effectively and efficiently. The possible solutions
were concluded after the researcher analyzed the inhibiting factors of the
implementation of scanning technique by the ninth grade students of SMP
BOPKRI 10 Yogyakarta. Some possible solutions were also gathered from
English teacher’s and students’ comments to the texts that have been
implemented.
1. Giving a set of books
A set of books given to the students is “Mandiri Mengasah Kemampuan
Diri: Practice Your English Competence written by Nur Zaida”. It was believed
by the teacher to provide theory of KTSP texts and also their exercises.

PLAGIAT MERUPAKAN TINDAKAN TIDAK TERPUJI

57

2. Emphasizing vocabulary
Since the student lack of vocabulary, the researcher introduced
vocabularies related to each text. The researcher listed difficult vocabulary items
of each text in order to solve students’ problems. After listing difficult vocabulary
items, the researcher distributed a set of difficult vocabularies to the students to
assist them comprehend KTSP texts effectively and efficiently. A set of
vocabulary items which was attached in this study is presented into each KTSP
texts. They are descriptive: vocabulary items of family, job, and preposition;
procedure: imperative verb, things in the house, countable and uncountable nouns,
vegetables, and fruits; report: animals, plants. Recount and Narrative: RegularIrregular Verbs.
3. Emphasizing a summary of KTSP texts
Before the students implemented scanning technique and read texts, the
researcher always emphasized a brief summary of each text discussed. The
researcher emphasized the language features of the text, the organization of the
text, the purposes of the text, and also typical questions of each text. The
researcher and the students also analyzed typical WH-questions of each text.
Table 4.1. Typical Reading Comprehension Questions on UN
No.
1.

Objectives
Find out the
general
description
of the text

Typical questions
What does the text tell us
about?
What does the text discuss?
The purpose of the text
is_______

How to scan
Scan the title / first sentences /
first paragraph.
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No.
1.

Objectives
Find out the
general
description
of the text

Typical questions
What is the purpose of the text?
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How to scan
Scan the title / first sentences /
first paragraph

The text mainly discusses
______

2.

Find out the
explicit main
idea

The

main

idea

_________

is

that

tells Go to the paragraph being
asked, read at glance
found
in

paragraph?
3.

Find out the
implicit main
idea

What is the main idea of Go to the paragraph being
asked, read at glance
paragraph _____?
The main idea of paragraph
____ is______

4.

Find out
particular
information

Where does _________
Why does _________
When does _________
How much _________

Scan the highlighted important
details, find the word being
asked directly, e.g. if ask the
name, focus only the name in
the text.

How many _________
How old __________
Why did _________
When did __________
5.

Find out the
explicitly
detailed
information

Which statement is true based
on the text?
Which statement is false?
Which statement is not true?
The following statements is
true, except ________

Think logically, pay attention
to the statement one by one
then check to the statement in
the text
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6.

Objectives
Find out the
implicitly
detailed
information
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Typical questions
From the text, we know that

How to scan
Think logically, look the
statement one by one then
_____
check to the statement in the
From the text, we can conclude text
that _______

7.

Interpret the
meaning of
words /
phrase /
sentences
based on the
context

The underlined word has similar Wander our eyes to the word
asked, think logically and
meaning to
employ
our
background
knowledge
The underlined word means /
refers ________
What is the meaning of
________
The synonym of the underlined
word is _________
The antonym of the underlined
word is________

4. Scanning technique steps
There were two main steps done by the ninth grade students of SMP
BOPKRI 10 Yogyakarta. The first step is highlighting the important details,
reading the text at glance, analyzing the reading comprehension, and answering
reading comprehension questions. For English teachers who have slow students,
scanning technique steps can facilitate their in comprehending the texts by
employing those steps. Their comprehension of the texts became effective and
efficient. The students can also employ other steps: analyzing the questions,
reading at glance, highlighting important details, and locating information needed.
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D. Other findings of the implementation of scanning technique to KTSP
functional texts
Under this section, the researcher would like to specify the result of field
notes and interview with the regard of KTSP texts which are descriptive,
procedure, report, recount and narrative text.
1. Descriptive
The ninth grade students of SMP BOPKRI 10 Yogyakarta considered that
descriptive text was easy to be scanned. Language features of descriptive text
facilitated students to scan descriptive text. The students scanned organization of
the description text and it assisted the students to comprehend the main idea and
to gather important details.
Since the organization of the text is easy to scan and the language features
are easy to highlight, the students could imagine the object discussed in the
descriptive text. Some students murmured while they were reading the text and
they imagined the thing described. Since the researcher encouraged the students to
think logically, the students could answer reading comprehension questions
correctly.
As important details in the descriptive texts are simple to scan, the
students encouraged themselves to scan and highlight important details. The
details presented are 5W + 1H (Who, What, Where, When, Why, and How). The
students scanned the details important that they have highlighted and their reading
became effective and efficient.
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However, students also experienced difficulties in implementing scanning
technique to descriptive text. Descriptive text has wide rage of vocabulary and
grammar content which discouraged students to scan this text. The students have
to master vocabulary items of family, jobs, things, time, and appearances. In
addition, the students also oblige to comprehend different grammar content, such
as simple present tense, preposition, and daily routines. Since the students’
grammar is not well accurate, they usually experienced difficulties in answering
the WH-questions.
Furthermore, many types of reading comprehension questions are difficult
to answer. A and D got it hard to comprehend the typical question like e.g. “what
does she look like?” they answered the questions by asking their friends instead.

2. Procedure
Procedure text has unique text characteristics since it has lists of things as
its organization of the text. It does not have any paragraph, yet it has three main
things discussed in the text. They are title, materials, and steps which facilitated
and encouraged students to simply scan procedure text. The students could
organize the text well as they could comprehend the main idea and they could
gather important details easily.
Since the organization of the text is easy to be scanned and the language
features are easy to be highlighted, the students could imagine the object
discussed in the procedure text. Some students murmured while they were reading
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the text and they imagined thing described in procedure text. Their logical
thinking assisted them in pursuing correct reading comprehension answers.
Although procedure text supported the students to scan the text, it also
inhibited students to implement scanning technique. The students should pay
attention to the imperative verbs in the instructions part. The materials or
ingredients should be highlighted so that the students could answer the WHquestions. In addition, it has many lists of grammar content that the students
should master i.e. countable nouns / uncountable noun, singular / plural nouns,
how much how many, a lot of, a few, a little. Students who lack of background
knowledge experienced difficulties with their vocabularies of imperative verbs,
things in the house, countable and uncountable nouns.

3. Report
Students considered report as the most difficult text to scan. It has many
factors that discouraged students to scan. It employs difficult vocabulary that most
of them are new vocabulary items. It presents many facts which discouraged the
students to group the facts into a good order. The organization of report text is
also difficult to be scanned. Moreover, the important details are scattered and the
details are difficult to scan. The students commented that the report text is the
most difficult text to comprehend compared to recount and description. Those
factors discouraged the students to scan the report text.
Nevertheless, report text has interesting facts which encouraged the
students to read. Report text has pictures, subheadings, and captions which are
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easy to be scanned. Report text presents new information which is actually close
to the students’ life.

4. Recount
Basically, language features in the recount text are easy to understand.
Organization of the recount text is also simple to scan. The students could
organize the text well because they could comprehend the main idea and they
could gather important details. Since the organization of the text is easy to scan
and the language features are easy to highlight, the students could imagine the
object discussed in the recount text. Some students murmured while they were
reading the text and they imagined the thing described.
As sentences in the recount texts are simple to be scanned, the students
encouraged themselves to scan and highlight important details. It has orientation
which presents the details of the things in a form of 5W + 1H (Who, What,
Where, When, Why, and How). Those 5W + 1H facilitated the student to glance
over the text and pursued other important details of the recount text. Moreover,
reading comprehension questions in recount text are easy to pursue. The students
scanned the details important (5W+1H) that they have highlighted and their
reading became effective and efficient.
However, simple past tense including action verbs inhibited students to
read recount text at glance. The students were afraid of action verbs which
contribute to the chronological order of the story. Since it has regular and irregular
verbs, the students oblige to master them in order to comprehend recount text.
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Furthermore, there were two most difficult questions which ask synonym or
antonym of the word in the text.

5. Narrative
Narrative story encouraged students to glance over the text since it presents
orientation which describes the scene of the narrative text. Since Narrative aims to
entertain the readers, the readers can find the important details easily in the
orientation.
However, narrative text has some inhibiting factors which discouraged
students to scan. Narrative has complication(s) of story that made the students had
to pay attention to the introduction, event(s), and also resolution(s) in the story. It
means that the students had to scan 5W + 1H, event(s), each character’s
personality and their contribution(s) to the story. Moreover, the students stated
that they could not find the important details easily because there are direct
indirect sentences which have varieties of regular and irregular verbs. The
organization of narrative text is also difficult to analyze and to organize. The
moral value must be concluded in a form of sentence. It discouraged the students
to analyze the text and made them confused.
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CHAPTER V
CONCLUSIONS AND SUGGESTIONS

This chapter presents the conclusion drawn from the findings discussed in
Chapter IV and suggestion. The researcher divided this chapter into two parts. In
the first part, the researcher presents the conclusion of this research which
conveys the summary of the answers in this research. The second part proposes
suggestions for the English teachers and other researchers as well.

A. Conclusion
The researcher defined four research problems in this research. The first
research problem was the characteristics of scanning technique reflected in the
students’ steps in implementing scanning technique. The second and the third
research problem were the supporting factors and the inhibiting factors in the
implementation of scanning technique by the ninth grade students of SMP
BOPKRI 10 Yogyakarta. The fourth research problem was the possible solutions
for the students so that they can implement scanning technique effectively and
efficiently. Based on the findings discussed in chapter 4, the conclusions are put
forward.
Firstly, related to the first research problem, there were several scanning
characteristics done by each of the ninth grade students. There were four students
observed in this study and each of them had their own characteristics in
implementing the scanning technique. Student A missed two meetings so he just
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implemented scanning technique to descriptive, procedure, and narrative text.
Generally, he highlighted few important details of the texts, yet, he did not scan
the organization of the text. He located needed information of the text but he also
did not cross check his answer after finishing reading the texts. Student B was the
most successful student who implemented scanning technique effectively and
efficiently. He usually read the text at glance, scanned the organization of the text,
highlighted important details of the texts, and checked his answers.
Whereas, student C experienced difficulties in implementing scanning
technique. Even though she experienced difficulties, Student C was the most
attentive student who always noted down every explanation about scanning
technique form the writer. She encouraged herself to do each scanning steps when
she answered the reading comprehension questions of the text. Student C read the
texts twice to ensure comprehension the texts. Then, she analyzed the questions
and pursued information needed. She checked her answer, yet she made mistakes
to some questions. The last student, student D, had his own steps in implementing
scanning technique to the texts provided. He read and analyzed the questions first
and then he noted down what he needed to pursue. He read the text at glance and
sometimes highlighted some important details of the text.
There were four supporting factors in the implementation of the scanning
technique. They were the students’ interest and motivation; scanning technique;
language features of the texts; and WH-questions. The high motivated students
encouraged themselves to do the tasks enthusiastically and seriously.
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Whereas, the researcher concluded that there were several inhibiting
factors in the implementation of scanning technique by the students.

The

inhibiting factors were students’ background knowledge; teacher’s teaching
strategies, language features, difficult WH-questions, unfixed meeting schedule,
and students’ absences. Students’ background knowledge discouraged them in
comprehending texts because their lack vocabulary and inaccurate grammar.
Teacher’s teaching strategies also destruct students’ fluency. In addition, some
blacklisted questions inhibited the students to scan the texts. Some questions such
as “what is the synonym of the underlined word, what is the antonym of the
underlined word” the underlined word has the same meaning.
Furthermore, the possible solutions for the ninth grade students who
implemented scanning technique are giving a set of books, emphasizing
vocabulary, emphasizing a summary of KTSP texts, and scanning steps. A set of
books was meant to give them summary and exercises so that they can practice
and implement scanning technique by themselves. A set of vocabulary consists of
difficult vocabularies of each text which can facilitate the students comprehending
the texts.
Based on this study, the implementation of scanning technique by the
ninth grade students’ has improved well. Their implementation of scanning
technique was not effective and efficient since some factors inhibited them to do
the best. However, some supporting factors also facilitated the students to
improve their scanning technique. Therefore, the implementation of scanning
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technique is significant to improve reading comprehension of ninth grade
students’ of SMP BOPKRI 10 Yogyakarta.

B. Suggestions
Having presented the findings in this study, the researcher proposes some
suggestions. The suggestions are directed to the English teacher, especially junior
high school English teacher, and other researcher as well. The suggestions here
are different from the possible solutions which have been discussed in Chapter III.
a. For Other English Teachers
Scanning technique could be chosen as reading technique which
encourages students to be effective and efficient readers. The teacher should
emphasize scanning technique because it facilitates the students to comprehend
the texts better. The teacher should not only emphasize bottom-up level reading in
their class, since it inhibits the students to be effective and efficient readers.
However, there are some considerations in implementing scanning technique.
Firstly, teachers should encourage students to simply glance over the texts and get
important details of the text. The repetition of scanning technique will encourage
the students to implement scanning technique as their strategy in comprehending
KTSP texts. Secondly, since the students are the bottom up readers, teachers are
challenged in creating effective and efficient reading comprehension.
b. For Other Researchers
In this research, the researcher employed case study to four ninth grade
students. In consequence, the results of this study could not be generalized to
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other junior high school students. Therefore, the researcher suggests other
researchers who are interested in investigating further about the implementation of
scanning technique to apply action research or experiment so that the result of the
study would be generalized widely.
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List of Interview Questions
 2nd Research Problems:
1. Menurut

Adik,

apa

sajakah

faktor-faktor

yang

memudahkan

adik

yang

menghambat

adik

melaksanakan scanning (dalam setiap teks)?
2. Menurut

Adik,

apa

sajakah

faktor-faktor

melaksanakan scanning (dalam setiap teks)?
 3rd Research Problems:
1. Apa sajakah solusi yang bisa membantu adik dalam melaksanakan scanning?
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The Results of Interview
A.

Supporting factors

“Apa faktor-faktor yang memudahkan adik-adik dalam menggunakan
scanning?”
1. Descriptive
Student A

: descriptive itu tensesnya present tense mas. Verbnya verb infinitive,
teksnya tidak panjang kayak report

Student B

: bahasanya lebih gampang dimengerti, jawabannya mudah dicari kalo
memakai scanning. Mudah dibongkar jadi beberapa bagian

Student C

: kalo descriptive objeknya atau yang digambarkan itu bisa
diimaginasikan

Student D

: gampang dibongkar-bongkar. Kata-katanya tidak begitu sulit.

2. Procedure
Student A

: kelihatan procedure itu yang paling gampang. Yah, sama agak
gampangnya kayak descriptive. Verb Infinitive hehehehe

Student B

: teksnya pendek, kebagi-bagi jadi material, steps, dan lain-lain. Enak
dibongkar, digaris bawahi

Student C

: teksnya tidak dalam bentuk paragraf-paragraf, tapi dalam bentuk list.

Student D

: bahasanya gampang mungkin karena membahas makanan, minuman.

3. Report
Student A

: report itu sulit. Faktor pendukungnya mungkin cuma gambar

Student B

: setuju. Mungkin gara-gara informasi yang baru jadi pengen baca.

Student C

: teksnya terbagi kayak ada judul dibawah judul itu lho mas.

Student D

: gambarnya membantu mikir mas.
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4. Recount
Student A

: recount ceritanya menarik. Detailnya gampang dicari. Kalau digaris
jadi cepat paham

Student B

: ceritanya menarik. Orang yang ada dicerita sedikit. Ceritanya di
jalani dengan logika jadi runtut. Pertanyaannya 5w+1h bgt.

Student C

: Who gampang dicari, When, Where nya pokoknya gampang
ditemukan dalam teks mas, klo kita emang teliti, mesti jawabannya
bener

Student D

: Verbnya masih tertentu kayak pergi, beli, makan, dan lain-lain. Trus
jalan ceritanya mudah dimengerti daripada naratif.

5. Narrative
Student A

: naratif ceritanya menarik. Apalagi kalo ceritanya sudah kita tahu.
Cerita rakyat atau dongeng mesti intinya kita sudah tahu.

Student B

: ada peran baik dan jahat. Ceritanya di jalani dengan logika.
Pertanyaannya 5W+1H hapir sama seperti recount, tapi beberapa ada
yang lebih sulit.

Student C

: gambarnya kadang-kadang membantu mas.

Student D

: wah, kalo menurutku recount itu yang sulit. Tidak ada faktor
pendukungnya.

B.
“Apa

Inhibiting factors
faktor-faktor

yang

menghambat adik-adik dalam menggunakan

scanning?”
1. Description
Student A

: kadang kosakata terlalu banyak.
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Student B

: kayak tempat-tempatnya (preposition), trus vocab pekerjaan, barangbarang di rumah itu masih membuat bingung.

Student C

: Jenis-jenis ada banyak mas. Ada barang, orang, tempat. Yang paling
sulit tempatnya.

Student D

: banyak kata-kata yang sulit seperti adjective

2. Procedure
Student A

: kalo barang yang dibuat tidak tahu Indonesianya, jadi males mikir.
E.g.: snow flakes.

Student B

: Harus teliti ma detail-detailnya prosedur. Seperti a, an, tiga, trus ini,
kata kerja di stepnya.

Student C

: stepnya kadang buat bingung mas.

Student D

: harus tahu barang-barangnya, teliti, kalo tidak tahu barangnya ya jadi
repot. Tidak bisa jawab atau discanning

3. Report
Student A

: teksnya panjang, kata-katanya sulit dimengerti. Kalo discanning takut
jawabannya salah.

Student B

: penjabarannya kadang-kadang terlalu luas. Jadi bingung me-sacn dan
sulit untuk dibongkar-bongkar sesuai bagian-bagiannya.

Student C

: kata-katanya sulit, pertanyaannya juga begitu. Sering ditanyakan
sinonim dan antonym.

Student D

: Harus teliti ma detail-detailnya.

4. Recount
Student A

: yang buat sulit kata kerjanya.
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Student B

: harus bisa mengetahui regular verbs dan irregular verbs. Minimal
dari fotokopi masnya itu. Trus pertanyaannya yang sulit itu sinonim
dan antonym itu mas.

Student C

: teliti ma kata kerjanya. Klo ga teliti kadang2 jadi salah.

Student D

: pertanyaannya kadang-kadang ga bisa dicari diteks.

5. Narrative
Student A

: ceritanya lumayan panjang kayak report. Trus ceritanya harus
diruntut. Jadi biar paham.

Student B

: pertanyaannya tetp sinonim antonim, trus teksnya panjang, detailnya
cukup banyak juga dengan verbnya itu.

Student C

: ada yang bagian yang ngomong jadi bingung. Itu lho mas, karakter di
teks bisa ngomong yang ada tanda petiknya gitu.

Student D

: Harus teliti ma detail-detailnya. Teksnya panjang, kata-katanya sulit
dimengerti. Kalo discanning takut jawabannya salah.

C.

Possible Solutions

“Solusi untuk mengatasi kesulitan atau hambatan adik dalm menggunakan
scanning?”
Student A

: Kalo aku penting kata-kata mas. Banyak yang masih belum jelas.
Jadi, kata-kata dalam setiap teks.

Student B

: Masnya ngajar sini terus sampai UN. Hehe. Buku latihan mas. Biar
jkita bisa belajar pake buku. Tidak cume pakai fotokopian

Student C

: Lesnya diterusin sampai UN. Terus masnya ngajarin vocab yang
penting setaip teks

Student D

: Vocabularynya dikumpulkan, biar kita bisa belajar
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A Set of Vocabulary Items
1. Descriptive text
a. List of Jobs
No
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.

Jobs
Artist
Butcher
Civil Servant
Carpenter
Chef / cook
Dentist
Farmer
Fish Monger
Green grocer
Hairdresser
Mechanic
Sailor
Shop Assistant

Meanings
Seniman
Penjual Daging
PNS
Tukang Kayu
Koki
Dokter Gigi
Petani
Penjual Ikan
Penjual Sayur-buah
Pemotong rambut (wanita)
Mekanik
Pelaut
Pramuniaga Toko

b. Preposition
No
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.

Preposition
in
on
under
beside
between
behind
in front of
opposite
near
next to
below

Meanings
di dalam
di atas
di bawah
di samping
di antara
di belakang
di depan
Saling berhadapan
di dekat
di sebelah
di bawah
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c. Family
No
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.

Family Relationships
Parents
Son
Daughter
Cousin
Nephew
Niece
Divorced
Step children
Step Father
Step mother
Daughter in law
Son in law
Father in law

Meanings
orang tua
anak laki-laki
anak perempuan
sepupu
keponakan laki-laki
keponakan perempuan
cerai
anak tiri
bapak tiri
ibu tiri
menantu perempuan
menantu laki-laki
mertua laki-laki

2. Procedure text
a. Imperative verbs
No
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.

Imperative verbs
Cut
Break
Glue
Grate
Grind
Sprinkle
Add
Blend
Fry
Heat
Beat
Peel
Serve
Chop
Put
Boil
Pour

Meanings
Potong
Pecahkan
Tempelkan
Parut
Tumbuk
Sebarkan
Tambahkan
Campurkan
Goreng
Panaskan
Pecahkan
Kupas
Sajikan
Potong menjadi beberapa bagian
Letakkan
Didihkan
Tuang
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